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Abstract: Examined through the lens of sociocultural disability studies, children’s literature emerges as a
remarkably rich and comprehensive field of inquiry. Although protagonists with disabilities often occupy
central roles in these narratives the harsh reactions exhibited by their peers, frequently fueled by societal
perceptions, are striking. Bringing the interdisciplinary connection between children’s literature and
sociocultural disability studies to the fore, and examining literary works from this perspective, offers crucial
contributions to the field. This article aims to advance literary criticism by proposing a theoretical framework
for analyzing contemporary children’s novels that engage with disability, situated within the paradigm of
sociocultural disability studies. The study contends that children’s literature not only shapes our understanding
of disability but also exposes social prejudices, underscoring its indispensable place within disability
scholarship. Accordingly, this article puts forward a comprehensive conceptual framework for a novel
methodology in this domain and demonstrates its viability through illustrative examples drawn from a range
of contemporary children’s literature. The novels discussed in this article are used solely as examples; the aim
is to outline a theoretical and methodological framework rather than to provide a detailed textual analysis. The
originality of this study stems from its proposal of a holistic interpretive approach applicable to children’s
literature novels by integrating concepts from literary theory -such as “narrative prosthesis,” “visibility of
consciousness,” and “shadow text” -with the literature on disability studies. The article highlights that
children’s literature is a complex ideological field where cultural attitudes toward disability are produced,
reinforced, and questioned. The proposed methodology offers a practical framework for critically examining
how disability is represented in children’s novels and lays the groundwork for recognizing the fallacy of
stereotypes. In this context, young readers can become aware of systematic discrimination through a critical
reading of such representations, thereby preventing the reproduction of prejudiced approaches. By examining
children’s literature from a sociocultural perspective on disability, this study holds significant potential for
researchers interested in issues of representation and social justice.
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Oz: Cocuk edebiyat1 romanlari, sosyokiiltiirel engellilik ¢alismalari baglaminda ele alindiginda oldukga zengin
ve kapsamli bir inceleme alani1 sunmaktadir. Bu anlatilarda engelli baskahramanlar siklikla merkezi bir role
sahip olsa da akranlarinin toplumsal algilardan beslenerek bu karakterlere yonelik sergiledigi acimasiz tepkiler
dikkat cekicidir. Cocuk edebiyat1 ile sosyokiiltiirel engellilik ¢alismalar1 arasindaki disiplinler arasi bagmn
goriiniir kilinmas1 ve cocuk edebiyati eserlerinin bu perspektifle incelenmesi alana o6nemli katkilar
saglamaktadir. Bu makale, sosyokiiltiirel engellilik calismalar1 ¢ergevesinde, engellilik temasinin islendigi
cagdas cocuk edebiyati romanlariin nasil analiz edilebilecegine dair teorik bir zemin sunarak edebiyat
elestirisine zemin hazirlamay1 amaglamaktadir. Calisma, ¢ocuk edebiyatinin yalnizca engellilik deneyimini
sekillendirmekle kalmay1p ayn1 zamanda toplumsal dnyargilar1 giin yiiziine ¢ikarmadaki roliinii vurgulamakta
ve bu baglamda engellilik ¢alismalar1 i¢indeki yadsimamaz onemine dikkat ¢ekmektedir. Bu dogrultuda
calisma, sosyokiiltiirel engellilik ¢aligmalari perspektifinden ¢ocuk edebiyatini analiz etmeye yonelik yeni bir
metodoloji Onermek amaciyla kapsamli bir kavramsal g¢erceve sunmakta ve Onerilen bu yontemin
uygulanabilirligini cagdas cocuk edebiyati eserleri {izerinden o&rneklemektedir. ilgili romanlar tamamen
ornekleme diizeyinde kullanilmakta olup detayli metin ¢éziimlemesi yerine teorik ve metodolojik bir ¢ergeve
cizilmesi hedeflenmektedir. Bu ¢alismanin 6zgilinliigli, “anlati protezi”, “bilincin goriiniirliigii” ve “gdlge
metin” gibi edebiyat teorisi kavramlarini engellilik ¢aligmalar1 literatiiriiyle biitiinlestirerek cocuk edebiyati
romanlarina uygulanabilir biitiinciil bir yorumlama yaklasimi dnermesinden kaynaklanmaktadir. Makale,
cocuk edebiyatinin engellilige yonelik kiiltiirel tutumlarin iiretildigi, pekistirildigi ve sorgulandig1 karmagik bir
ideolojik alan oldugunu vurgulamaktadir. Onerilen metodoloji, cocuk romanlarinda engelliligin nasil temsil
edildigini elestirel bir sekilde incelemek igin pratik bir ¢ergeve sunar ve stereotiplerin yanlisligini fark etmenin
temelini olusturur. Bu baglamda, gen¢ okuyucular bu tiir temsilleri elestirel bir okuma yoluyla sistematik
ayrimciligin farkina varabilir ve bdylece oOnyargili yaklagimlarin yeniden iretilmesini Onleyebilirler.
Engellilige iliskin sosyokiiltiirel bir perspektiften ¢cocuk edebiyatini inceleyen bu g¢aligma, temsil ve sosyal
adalet konulartyla ilgilenen arastirmacilar i¢in dnemli bir potansiyel barindirmaktadir.

Anahtar Kelimeler: Cocuk edebiyati, Sosyokiiltiirel engellilik ¢alismalari, Cagdas ¢ocuk romanlari, Engelli
¢ocuk karakteri, Temsil
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Structured Abstract:

Sociocultural disability studies, which have gained popularity in recent years, draw attention to the
negative prejudices, stereotypes, and systemic barriers faced by people with disabilities. In novels, it is possible
to observe these experiences and empathize with them through the perspectives of characters with disabilities.
Literary texts offer a cultural space where abstract concepts such as negative perceptions, exclusion,
discrimination, and othering are transformed into concrete and relatable experiences. As children’s literature
generally presents societal attitudes toward disability in a direct and unmediated way, it offers a unique lens
for analyzing the sociocultural experiences of children with disabilities. This study moves beyond the cliché
of the “narrative prosthesis” for characters with disabilities; rather than using a character with a disability to
bolster the main character or plot as a prosthesis, it focuses on the experiences of individuals with disabilities
in the context of environmental barriers. This article highlights how societal values are revealed through the
unfiltered narratives of characters with disabilities in children's literature. It also examines how these narratives
influence young readers' ability to identify with characters with disabilities, their attitudes toward disability,
and the ways in which they internalize these attitudes.

This study aims to highlight and systematically define the interdisciplinary relationship between
children’s literature and sociocultural disability studies, while providing a comprehensive theoretical and
methodological framework for analyzing contemporary children’s novels that address themes of disability. The
article argues that children’s literature functions as a unique cultural space where societal perceptions,
stereotypes, and prejudices related to disability are revealed and potentially transformed. By analyzing how
characters with disabilities are represented in texts written for young readers, it aims to go beyond simplistic
medical model interpretations that reduce disability to a tragedy or an individual deficiency, and to bring to
light the social and cultural barriers faced by people with disabilities. The study aims to examine the unique
position of children’s literature -as both an educational tool and a cultural work- along with its role in exposing
ideological biases and its function in questioning norms surrounding disability.

This article uses a qualitative methodology with the aim of interpreting the phenomenon of disability
in contemporary children’s literature within a critical framework. The theoretical foundation is based on
sociocultural disability studies, which interpret disability as a social and cultural phenomenon rather than
reducing it to an individual medical condition. This research synthesizes key theoretical perspectives, including
the social model of disability (Finkelstein, Oliver, Shakespeare), Mitchell and Snyder’s cultural model of
disability, and Peter Hollindale’s concepts of “visibility and consciousness” alongside Perry Nodelman’s
“shadow text.” The methodology examines the definitions and characteristics of children’s literature and then
presents a systematic analysis of the traces of sociocultural models of disability in contemporary children’s
novels. The article demonstrates the applicability of the proposed analytical framework through contemporary
children’s novels such as Out of My Mind, Rain Reign, Fish in a Tree, The War That Saved My Life,
Insignificant Events in the Life of a Cactus, and Song for a Whale.

The findings indicate that the reflections of the sociocultural model -which attributes the source of
disability not to physical impairment but to cultural barriers- are particularly worthy of analysis in children’s
literature. This is because literary texts frequently reveal exclusionary attitudes stemming from insufficiently
inclusive arrangements caused by stereotypical societal perceptions of people with disabilities. Furthermore,
the study illustrates how children’s literature is analyzed through multiple levels of ideological transmission,
such as the author’s implicit assumptions, explicit moral lessons, and the broader cultural climate. The article
reveals that in children’s novels where characters with disabilities serve as protagonists, disability is not merely
a physical condition; rather, it is a multifaceted, complex experience shaped by the stigmatization, devaluation,
and othering imposed by society.

This theoretical framework highlights the social and cultural model -which emerged in response to
the inadequacies of the medical model- and points to disability as a multilayered phenomenon resulting from
the interaction of biological, psychological, and cultural factors. As David T. Mitchell and Sharon L. Snyder
have noted, in children’s literature produced over the past century that depicts disability, characters with
disabilities have moved beyond the role of “narrative prosthesis” to take on the role of protagonists in novels.
Since children’s literature is written by adults, it embodies the social perceptions and implicit beliefs
highlighted by Peter Hollindale. The fact that these texts cannot escape adult influence refers to Perry
Nodelman’s concept of the “shadow text.” As the adult author exerts dominance over the young reader, this
exploitation is brought to light. The proposed methodological approach highlights the challenges encountered
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in shaping representations of disability. While the presented methodological framework contributes to the
analysis of literary works, it does not rely on text-centered close reading; thus, it leaves the door open for a
detailed examination of novels in this field.

The originality of this study stems from its proposal of a holistic interpretive approach applicable to
children’s literature novels by integrating concepts from literary theory -such as “narrative prosthesis,”
“visibility of consciousness,” and “shadow text” -with the literature on disability studies. The article highlights
that children’s literature is a complex ideological field where cultural attitudes toward disability are produced,
reinforced, and questioned. The proposed methodology offers a practical framework for critically examining
how disability is represented in children’s novels and lays the groundwork for recognizing the fallacy of
stereotypes. In this context, young readers can become aware of systematic discrimination through a critical
reading of such representations, thereby preventing the reproduction of prejudiced approaches. By examining
children’s literature from a sociocultural perspective on disability, this study holds significant potential for
researchers interested in issues of representation and social justice.

Keywords: Children’s literature, Sociocultural disability studies, Contemporary children’s novels,
Disabled child character, Representation
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Résumé Structuré:

Les études socioculturelles du handicap, qui ont gagné en popularité ces derni¢res années, attirent
l'attention sur les préjugés négatifs, les stéréotypes et les barriéres systémiques auxquels sont confrontées les
personnes handicapées. Dans les romans, il est possible d'observer ces expériences et de les comprendre par
empathie a travers le point de vue des personnages handicapés. Les textes littéraires offrent un espace culturel
ou des concepts abstraits tels que les perceptions négatives, l'exclusion, la discrimination et l'altérisation se
transforment en expériences concreétes et identifiables. La littérature de jeunesse présentant généralement les
attitudes sociétales envers le handicap de maniére directe et sans médiation, elle offre une lentille unique pour
analyser les expériences socioculturelles des enfants handicapés. Cette étude dépasse le cliché de la « prothése
narrative » pour les personnages handicapés; au lieu d'utiliser un personnage handicapé pour soutenir le
personnage principal ou l'intrigue en tant que prothése, elle se concentre sur les expériences des personnes
handicapées dans le contexte des barriéres environnementales. Cet article met en évidence la maniére dont les
valeurs sociétales sont révélées a travers les récits non filtrés des personnages handicapés dans la littérature de
jeunesse. Il examine également comment ces récits influencent la capacité des jeunes lecteurs a s'identifier aux
personnages handicapés, leurs attitudes envers le handicap et les maniéres dont ils intériorisent ces attitudes.

Cette ¢étude vise a mettre en lumicre et a définir systématiquement la relation interdisciplinaire entre
la littérature de jeunesse et les études socioculturelles du handicap, tout en fournissant un cadre théorique et
méthodologique complet pour analyser les romans contemporains pour la jeunesse qui abordent les thémes du
handicap. L'article soutient que la littérature de jeunesse fonctionne comme un espace culturel unique ou les
perceptions sociétales, les stéréotypes et les préjugés liés au handicap sont révélés et potentiellement
transformés. En analysant comment les personnages handicapés sont représentés dans les textes écrits pour les
jeunes lecteurs, il vise a dépasser les interprétations simplistes du modele médical qui réduisent le handicap a
une tragédie ou a une déficience individuelle, et 2 mettre en lumiére les barriéres sociales et culturelles
auxquelles sont confrontées les personnes handicapées. L'étude vise a examiner la position unique de la
littérature de jeunesse - a la fois comme outil éducatif et comme ceuvre culturelle - ainsi que son rdle dans la
révélation des biais idéologiques et sa fonction dans la remise en question des normes entourant le handicap.

Cet article utilise une méthodologie qualitative dans le but d'interpréter le phénomene du handicap
dans la littérature de jeunesse contemporaine dans un cadre critique. Le fondement théorique repose sur les
études socioculturelles du handicap, qui interprétent le handicap comme un phénomeéne social et culturel plutdt
que de le réduire a une condition médicale individuelle. Cette recherche synthétise les perspectives théoriques
clés, notamment le modéle social du handicap (Finkelstein, Oliver, Shakespeare), le modéle culturel du
handicap de Mitchell et Snyder, et les concepts de « visibilité et conscience » de Peter Hollindale ainsi que le
« texte-ombre » de Perry Nodelman. La méthodologie examine les définitions et les caractéristiques de la
littérature de jeunesse, puis présente une analyse systématique des traces des modeles socioculturels du
handicap dans les romans contemporains pour la jeunesse. L'article démontre l'applicabilité du cadre analytique
proposé a travers des romans contemporains pour la jeunesse tels que Out of My Mind, Rain Reign, Fish in a
Tree, The War That Saved My Life, Insignificant Events in the Life of a Cactus et Song for a Whale.

Les résultats indiquent que les réflexions du modéle socioculturel - qui attribue la source du handicap
non pas a la déficience physique mais aux barriéres culturelles - sont particulierement dignes d'analyse dans la
littérature de jeunesse. En effet, les textes littéraires révelent fréquemment des attitudes d'exclusion découlant
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d'aménagements insuffisamment inclusifs causés par les perceptions sociétales stéréotypées des personnes
handicapées. De plus, 1'¢tude illustre comment la littérature de jeunesse est analysée a travers plusieurs niveaux
de transmission idéologique, tels que les hypothéses implicites de 1'auteur, les lecons morales explicites et le
climat culturel plus large. L'article révele que dans les romans pour la jeunesse ou les personnages handicapés
sont des protagonistes, le handicap n'est pas simplement une condition physique; il s'agit plutét d'une
expérience complexe et multidimensionnelle faconnée par la stigmatisation, la dévalorisation et l'altérisation
imposées par la société.

Ce cadre théorique met en évidence le modéle social et culturel - qui a émergé en réponse aux
insuffisances du modéle médical - et désigne le handicap comme un phénoméne multicouche résultant de
l'interaction de facteurs biologiques, psychologiques et culturels. Comme David T. Mitchell et Sharon L.
Snyder 'ont noté, dans la littérature de jeunesse produite au cours du siécle dernier qui dépeint le handicap, les
personnages handicapés ont dépassé le role de « prothése narrative » pour assumer le role de protagonistes
dans les romans. Puisque la littérature de jeunesse est écrite par des adultes, elle incarne les perceptions sociales
et les croyances implicites soulignées par Peter Hollindale. Le fait que ces textes ne puissent échapper a
l'influence des adultes renvoie au concept de « texte-ombre » de Perry Nodelman. Alors que l'auteur adulte
exerce sa domination sur le jeune lecteur, cette exploitation est mise en lumicre. L'approche méthodologique
proposée met en évidence les défis rencontrés dans la formation des représentations du handicap. Bien que le
cadre méthodologique présenté contribue a l'analyse des ceuvres littéraires, il ne repose pas sur une lecture
attentive centrée sur le texte; il laisse donc la porte ouverte a un examen détaillé des ceuvres dans ce domaine.

L'originalité de cette étude découle de sa proposition d'une approche interprétative holistique
applicable aux romans de littérature de jeunesse en intégrant des concepts de la théorie littéraire - tels que «
prothése narrative », « visibilité de la conscience » et « texte-ombre » - & la littérature sur les études du handicap.
L'article souligne que la littérature de jeunesse est un champ idéologique complexe ou les attitudes culturelles
envers le handicap sont produites, renforcées et remises en question. La méthodologie proposée offre un cadre
pratique pour examiner de maniére critique la représentation du handicap dans les romans pour la jeunesse et
jette les bases de la reconnaissance de 1'erreur des stéréotypes. Dans ce contexte, les jeunes lecteurs peuvent
prendre conscience de la discrimination systématique grace a une lecture critique de ces représentations,
empéchant ainsi la reproduction d'approches préjugées. En examinant la littérature de jeunesse sous un angle
socioculturel du handicap, cette étude présente un potentiel significatif pour les chercheurs intéressés par les
questions de représentation et de justice sociale.

Mots-clés: Littérature de jeunesse, Etudes socioculturelles du handicap, Romans contemporains pour
la jeunesse, Enfant handicapé, Représentation.

Resumen Estructurado:

Los estudios socioculturales de la discapacidad, que han ganado popularidad en los ultimos afios,
llaman la atencion sobre los prejuicios negativos, los estereotipos y las barreras sistémicas que enfrentan las
personas con discapacidad. En las novelas, es posible observar estas experiencias y empatizar con ellas a través
de las perspectivas de los personajes con discapacidad. Los textos literarios ofrecen un espacio cultural donde
conceptos abstractos como percepciones negativas, exclusion, discriminacion y otredad se transforman en
experiencias concretas y cercanas. Dado que la literatura infantil generalmente presenta las actitudes sociales
hacia la discapacidad de manera directa y sin mediacion, ofrece una lente unica para analizar las experiencias
socioculturales de los nifios con discapacidad. Este estudio va mas alla del cliché de la “protesis narrativa” para
los personajes con discapacidad; en lugar de utilizar a un personaje con discapacidad para reforzar al personaje
principal o la trama como una protesis, se centra en las experiencias de las personas con discapacidad en el
contexto de las barreras ambientales. Este articulo destaca como los valores sociales se revelan a través de las
narrativas sin filtros de los personajes con discapacidad en la literatura infantil. También examina como estas
narrativas influyen en la capacidad de los jovenes lectores para identificarse con los personajes con
discapacidad, sus actitudes hacia la discapacidad y las formas en que internalizan estas actitudes.

Este estudio tiene como objetivo resaltar y definir sistematicamente la relacion interdisciplinaria entre
la literatura infantil y los estudios socioculturales de la discapacidad, al tiempo que proporciona un marco
tedrico y metodoldgico integral para analizar las novelas infantiles contemporaneas que abordan temas de
discapacidad. El articulo sostiene que la literatura infantil funciona como un espacio cultural inico donde se
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revelan y potencialmente transforman las percepciones sociales, los estereotipos y los prejuicios relacionados
con la discapacidad. Al analizar como se representan los personajes con discapacidad en los textos escritos
para jovenes lectores, pretende ir mds alla de las interpretaciones simplistas del modelo médico que reducen la
discapacidad a una tragedia o a una deficiencia individual, y sacar a la luz las barreras sociales y culturales que
enfrentan las personas con discapacidad. El estudio pretende examinar la posicion Unica de la literatura infantil
-tanto como herramienta educativa como obra cultural- junto con su papel en la exposicion de sesgos
ideoldgicos y su funcion en la cuestionamiento de las normas en torno a la discapacidad.

Este articulo utiliza una metodologia cualitativa con el objetivo de interpretar el fenomeno de la
discapacidad en la literatura infantil contemporanea dentro de un marco critico. La base tedrica se asienta en
los estudios socioculturales de la discapacidad, que interpretan la discapacidad como un fenémeno social y
cultural en lugar de reducirla a una condicion médica individual. Esta investigacion sintetiza perspectivas
teoricas clave, incluido el modelo social de la discapacidad (Finkelstein, Oliver, Shakespeare), el modelo
cultural de la discapacidad de Mitchell y Snyder, y los conceptos de “visibilidad y conciencia” de Peter
Hollindale junto con el “texto sombra” de Perry Nodelman. La metodologia examina las definiciones y
caracteristicas de la literatura infantil y luego presenta un analisis sistematico de los rastros de los modelos
socioculturales de la discapacidad en las novelas infantiles contemporaneas. El articulo demuestra la
aplicabilidad del marco analitico propuesto a través de novelas infantiles contemporaneas como Out of My
Mind, Rain Reign, Fish in a Tree, The War That Saved My Life, Insignificant Events in the Life of a Cactus y
Song for a Whale.

Los hallazgos indican que los reflejos del modelo sociocultural -que atribuye la fuente de la
discapacidad no a la deficiencia fisica sino a las barreras culturales- son particularmente dignos de analisis en
la literatura infantil. Esto se debe a que los textos literarios revelan con frecuencia actitudes excluyentes
derivadas de arreglos insuficientemente inclusivos causados por las percepciones sociales estereotipadas de las
personas con discapacidad. Ademas, el estudio ilustra como la literatura infantil se analiza a través de multiples
niveles de transmision ideologica, como los supuestos implicitos del autor, las lecciones morales explicitas y
el clima cultural mas amplio. El articulo revela que en las novelas infantiles donde los personajes con
discapacidad son protagonistas, la discapacidad no es simplemente una condicion fisica; mas bien, es una
experiencia compleja y multifacética moldeada por la estigmatizacion, la desvalorizacion y la otredad
impuestas por la sociedad.

Este marco tedrico resalta el modelo social y cultural -que surgio en respuesta a las insuficiencias del
modelo médico- y sefiala la discapacidad como un fendmeno multicapa resultante de la interaccion de factores
biolodgicos, psicologicos y culturales. Como David T. Mitchell y Sharon L. Snyder han sefialado, en la literatura
infantil producida durante el siglo pasado que representa la discapacidad, los personajes con discapacidad han
ido mas alla del papel de “protesis narrativa” para asumir el papel de protagonistas en las novelas. Dado que la
literatura infantil esta escrita por adultos, encarna las percepciones sociales y las creencias implicitas destacadas
por Peter Hollindale. El hecho de que estos textos no puedan escapar a la influencia de los adultos remite al
concepto de “texto sombra” de Perry Nodelman. Mientras el autor adulto ejerce su dominio sobre el joven
lector, esta explotacion sale a la luz. El enfoque metodoldgico propuesto destaca los desafios que se encuentran
en la configuracion de las representaciones de la discapacidad. Si bien el marco metodolégico presentado
contribuye al analisis de las obras literarias, no se basa en una lectura atenta centrada en el texto; por lo tanto,
deja la puerta abierta a un examen detallado de las obras en este campo.

La originalidad de este estudio radica en su propuesta de un enfoque interpretativo holistico aplicable
a las novelas de literatura infantil mediante la integracion de conceptos de la teoria literaria -como “protesis
narrativa”, “visibilidad de la conciencia” y “texto sombra”- con la literatura sobre estudios de la discapacidad.
El articulo destaca que la literatura infantil es un campo ideoldgico complejo donde se producen, refuerzan y
cuestionan las actitudes culturales hacia la discapacidad. La metodologia propuesta ofrece un marco practico
para examinar criticamente como se representa la discapacidad en las novelas infantiles y sienta las bases para
reconocer la falacia de los estereotipos. En este contexto, los jovenes lectores pueden tomar conciencia de la
discriminacion sistematica a través de una lectura critica de dichas representaciones, evitando asi la
reproduccion de enfoques prejuiciosos. Al examinar la literatura infantil desde una perspectiva sociocultural
de la discapacidad, este estudio tiene un potencial significativo para los investigadores interesados en
cuestiones de representacion y justicia social.
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Palabras clave: Literatura infantil, Estudios socioculturales de la discapacidad, Novelas infantiles
contemporaneas, Niflo con discapacidad, Representacion.
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CrpykrypupoBanHoe Pe3ome:

CounoKyIbTypHBIE HCCAECIOBAHUS HHBAINIHOCTH, MOIYYHBIIUE NOMYJSIPHOCTD B TOCIEIHHE TOJBI,
o0pamaroT BHUMaHWE Ha HETATHBHBIC NPENPACCYAKH, CTEPEOTUIIBI M CHCTEMHbBIC Oapbephl, ¢ KOTOPBIMH
CTaJIKHMBAIOTCS JIFOJIU C HHBAJTMTHOCTBI0. B poMaHax MOXKHO HaOJIFOIaTh ATOT OIIBIT U CONIEPEIKUBATD EMY Yepes3
IPU3MY [IEPCOHAXKEH ¢ HHBAIMHOCTBIO. JIuTepaTypHble TEKCTHI IIPEUIAratoT KyJIbTypPHOE IPOCTPAHCTBO, T
aOCTpaKkTHbIC TIOHATHS, TAKHE KaK HEraTHBHOE BOCIPHATHE, HCKIIOYEHUE, AUCKPUMHUHAIMSA U OTUYYXICHUE,
npeoOpasyloTcs B KOHKPETHBIA M MOHATHBIN onbIT. [T0CKONBKY IeTcKas JuTepaTypa OObIYHO MPEACTaBIseT
OOIIIeCTBEHHOE OTHOIIEHHE K HMHBAIMIHOCTH MPSIMBIM M HEMOCPEACTBEHHBIM 00pa3oM, OHA Mpeasaraer
YHHMKAIIbHYIO JINH3Y Ul aHaJIM3a COLMOKYJIBTYPHOTO OIIBITA JIETEW C MHBAIMIHOCTBIO. JlaHHOE HCCIeJ0BaHNE
BBIXOJUT 32 PAMKH KITUIIE «HAPPATHBHOTO MPOTE3a» IJIsl IEPCOHAXEH ¢ HHBAINIHOCTHIO; BMECTO TOTO YTOOBI
UCIIOJIB30BaTh MEPCOHAXKA C WHBAIUAHOCTBIO JUIsl MOJJAEPIKKU TJIaBHOTO Teposl MM CHOKETa B KadecTBE
npoTes3a, OHO (hOKyCHpyeTcs Ha OMbITE JIFO/EH ¢ MHBAJMIHOCTHIO B KOHTEKCTE CpelloBbIX OaphepoB. B aroit
CTaThe MOTIEPKUBACTCS, KaK COIMATbHBIC IEHHOCTH PACKPHIBAIOTCS Yepe3 HeUIbTPOBAHHBIE TOBECTBOBAHMS
HNEPCOHAXKEW ¢ MHBAIMIHOCTBIO B JETCKOH smTepaType. Takke pacCMaTpHUBAEeTCA, KaK 3TU MOBECTBOBAHMUS
BIIMSIIOT HA CHOCOOHOCTH IOHBIX YHMTaTENeH MICHTUQHUIMPOBATH CE0sl C TIEPCOHAKAMH C MHBAJIUIHOCTHIO, HX
OTHOIIEHHE K MHBAJIUIHOCTH M CIIOCOOBI MHTEPHAIM3ALUH ATUX OTHOIIECHHH.

Ilenp maHHOrO HCCIENOBaHUSI — OCBETUTh U CUCTEMATUYECKU ONPEACIIUTh MEXAUCLUIIMHAPHYIO
B3alMOCBS3b MEX]y I€TCKOM JIMTEPATyPOH U COLMOKYIbTYPHBIMU UCCIICJOBAHUSIMU UHBAJIUHOCTH, & TAKIKE
MPEe0CTaBUTh BCEOOBEMITIONIYIO TEOPETHKO-METOA0JIOTHYECKYIO OCHOBY /I aHAJIN3a COBPEMEHHBIX JETCKUX
POMAHOB, 3aTPAaruMBarOLIUX TEMbl HHBAaJIUJHOCTH. B craThe yTBEp)KIaeTcs, 4YTO JETCKas JIUTEpaTypa
(DyHKIMOHMPYET KaK YHHKAIbHOE KYJIBTYPHOE IIPOCTPAHCTBO, IJIeé PACKPBHIBAIOTCA M TOTEHIIHAIBEHO
TpaHchOpMHUPYIOTCS  OOIECTBEHHBIE NPEICTABICHUS, CTEPEOTHUNHI M IPEAPAcCYIKH, CBA3aHHBIE C
UHBAJIUJAHOCTBI0. AHAIU3UPYsl TO, KaK MIEPCOHAXKH C UHBAJUIHOCTBIO IIPEICTABIEHbI B TEKCTAX, HAIIMCAHHBIX
JUI IOHBIX YHMTaTeNeld, CTaThsl CTPEMHUTCS BBIMTU 32 paMKU YNPOLIEHHBIX HHTEPHpETaluil MeTUIMHCKOM
MOJIETIH, CBOJIIIUX WHBAJIMIHOCTb K Tpareuy WM MHAMBUAYaIbHOMY IeQHIUTY, W HPOJHUTh CBET Ha
COLIMAJIbHBIC U KYJIbTYpPHBIE Oapbepbl, ¢ KOTOPHIMH CTAJIKMBAIOTCS JIFOJU C MHBAJIMIHOCTHIO. MccnenoBaHue
HAIpaBJIEHO HA W3y4YCHHWE YHHUKAJIHHOTO IOJOKEHHS AETCKOW JHMTEepaTypsl — KakK 00pa3oBaTEIbHOTO
WHCTPYMEHTa M KyJIbTypHOTO TPOM3BEICHHSA — a TakXKe €€ pOJM B Pa300JaueHUM HACOJOTHIECKHX
npenyoexaeHnii u ee GyHKIINHM B TOCTAHOBKE O] COMHEHHE HOPM, CBA3aHHBIX C MHBAJIUIHOCTHIO.

B }laHHOﬁ CTaTb€ UCIIOJB3YCTCA KAaUYCCTBCHHAA METOJIOJIOTHA C HEJIBbI0 MHTCPHIPETAIUN (I)GHOMeHa
WHBAJIUJIHOCTH B COBPEMEHHOM JETCKOW JHUTepaType B KPUTHUECKOW pamke. TeopeTHueckas OCHOBa
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6a3upyeTcst Ha COIMOKYIbTYPHBIX NCCIEJOBAaHUAX HHBAINAHOCTH, KOTOPbIE HHTEPIPETUPYIOT HHBAINAHOCTD
KaK COIMAJIIbHOE M KYyJbTYpHOE SIBICHHE, a HE CBOAAT €€ K MHANBUIYaIbHOMY MEIUINHCKOMY COCTOSIHHIO.
OTO HCCNEeI0BaHNE CHHTE3UPYET KIOUEBBIC TEOPETHIECKUE MEPCIIEKTHBBI, BKIIOYAs CONMAIBHYIO MOJCIb
naBanuaHOCTH (PuHKenbInTeiH, OnmBep, Lllexcnup), KyIbTYpHYIO MOIENh WHBAIHIHOCTH MuTUelna u
CHaiiznepa, a Takke KOHIICTIIINN «BUINMOCTH U co3HaHUs» [InTepa XommuHaeina u «reHeBoit Tekct» Ileppu
Honensmana. MeTogomorust paccMaTpuBaeT ONPENCICHUS M XapaKTePUCTHKH ICTCKOM JINTEPATyphl, a 3aTeM
MPE/ICTABISIET CUCTEMAaTUUECKIH aHAIN3 CIIEJIOB COLMOKYJIIBTYPHBIX MOJICJICH MHBAJIUHOCTH B COBPEMEHHBIX
JIETCKUX poMaHaxX. B craTbe JEeMOHCTpUPYETCs] NPUMEHHMOCTh IPEAJIOKEHHON aHaIUTHYECKOH paMKH Ha
NpUMepe TaKUX COBPEMEHHBIX JETCKUX poMaHOB, kak «Out of My Mind», «Rain Reign», «Fish in a Tree»,
«The War That Saved My Life», «Insignificant Events in the Life of a Cactus» u «Song for a Whale».

Pe3ynbTaThl NOKa3bIBAIOT, YTO OTPAXKCHHS COIMOKYJIBTYPHOH MOJIETH — KOTOpas MPUITUCHIBACT
WCTOYHWK MHBAIMTHOCTH HE (PU3HMUECKUM HAPYIICHUSM, & KYJIETYPHBIM 0aphepaM — OCOOCHHO 3aCITyKUBAIOT
aHaiM3a B JETCKOW JuTeparype. DTO CBSI3aHO C TEM, YTO JIMTEPATYPHBIE TEKCThI YacTO PACKPHIBAIOT
MCKITIOYAIOIIHE YCTAHOBKH, BO3HUKAIOIINE M3-32 HEAOCTATOYHO MHKIIO3MBHBIX CTPYKTYD, 00YCIOBICHHBIX
CTEPEOTUIIHBIM OOIECTBEHHBIM BOCHPHUITHEM JIOJCH € WHBAIMAHOCTHIO. Kpome ToOro, wucciienoBaHue
WILTIOCTPUPYET, KK ISTCKAs JINTEPATYpa aHATM3UPYETCS Ha HECKOJILKUX YPOBHSIX UACOIOTHIESCKON Mepeiadu,
TaKUX KaK HEsSBHBIC MPEIIIOJIIOKECHUSI aBTOpa, SBHBIC MOpAJbHbIC YPOKHA M 0oJee IUPOKHUN KyJIbTypHbIH
KiIuMat. B cratbe packphIBaeTcs, YTO B IETCKUX POMAHAX, T MEPCOHAKH C UHBAJIHUIHOCTHIO BBICTYIAIOT B
POJIH TJIABHBIX T€POEB, HHBAIAAHOCTh — 3TO HE MPOCTO (HU3UICCKOE COCTOSIHUAE; CKOPEE, 3TO MHOTOTPAHHBIH,
CJIOKHBIA OIBIT, (DOPMHUPYEMBIH CTHUTMAaTHU3allMeH, OOCCICHHUBAHUEM W OTYY)KICHHCM, HABSI3bIBAEMBIMU
0OIIIECTBOM.

JlaHHas TeopeTHdeckas paMKa BBICBEUMBAET COLMANBHYIO U KyJIbTYPHYIO MOJEIh — BO3HHUKIIYIO B
OTBET Ha HECOCTOATEIBHOCTh METUIIMHCKOM MOJIENI — ¥ YKa3bIBaeT HAa MHBAJIMHOCTh KaK HA MHOT'OCIIOIHOE
SBJICHNE, BOSHUKAIOIIEEC B PE3YJbTaTe B3aUMOJICHCTBHS OMOJIOTHYECKHX, MCUXOJIOTHYECKUX M KyJIbTYPHBIX
(akropoB. Kak ormermnu [sBun T. Murtuenn u lapon JI. CHatinep, B JeTCKO# IHuTEpaType, CO3MaHHOM 3a
MIOCJIC/THEE CTOJICTHE M M300pakaromel NHBAIUIHOCTh, IEPCOHAKH ¢ MHBATHAHOCTBHIO BBIIUIN 32 IPEAEIIEI
pON «HAappaTUBHOTO IPOTE3a» W B3SUIM Ha ceOs posib TIIABHBIX IrepoeB poMaHOB. IlockonbKy nerckas
JWUTEepaTypa IHUIIETCS B3POCIBIMHU, OHA BOIUIOIIACT CONMAIBHbBIC BOCIPHUATHS U HMIUTHIUTHBIC YOCXKICHUS, HA
KoTophble yKa3biBaeT [Intep Xommuaein. ToT ¢akr, 9To 3TH TEKCTHI HE MOTYT H30€XKaTh BIUSHUS B3POCIIBIX,
OTCBUIAET K KOHLENIMU «TeHeBoro Tekcra» Ileppu Honenbmana. ITockonbky aBTOp-B3pOCIHBIA JOMUHUPYET
HaJ IOHBIM YHTaTelleM, 3Ta OKCIIyaTauus BbIsBIsAeTcd. Ilpemiaraemblii METOAOJIOTHYECKHH TOIXOJ
MOJYEpPKUBAET MPOOIEMBl, BO3HHMKAIOUIHNE NpU (OPMHUPOBAHHM NPEACTABICHUH 00 HHBAIUIHOCTH. XOTA
MpeJCTaBICHHAs METOJO0JOTHYEeCKasi paMKa CIIOCOOCTBYET aHAJIHM3y JIMTepaTypHBIX NPOU3BEICHUH, OHA HE
OINMUPAETCs] Ha TEKCTOLGHTPUYHOE BHUMATENILHOE YTEHHE; TAKUM 00pa3oM, OHa OCTABIISIET JIBEPh OTKPHITON
JUIA I€TAIbHOTO N3y4YeHHsI TPOU3BEACHUH B 3TOI 00JIacTH.

OpUTrHHaNIBHOCTh  JaHHOTO  HMCCIEJOBAHUS  IPOUCTEKAET U3  MPENI0XKEHUS  LEeIOCTHOrO
UHTEPIPETALMOHHOTO MOAX0Ja, NPUMEHUMOrO K pOMaHaM JETCKOH JHTepaTypbl, IyTEM HHTErpanuu
KOHLIEMIUI INTEpaTypPHON TEOPUU — TaKUX KaK «HAPPATUBHBIN IPOTE3), «BUAUMOCTb CO3HAHU U «TEHEBOU
TEKCT» — C JINTEpaTypodl MO HCCIENOBAaHMSIM WHBAIUAHOCTUA. B craTbe HOAUEpKHBAETCs, YTO HETCKas
JIuTepaTypa IPEACTaBiIseT cOOOH CI0XKHOE HICOJOTHUECKOe TII0JIe, T/l KYJIbTYypHbIE YCTAaHOBKH IIO
OTHOULICHUIO K WHBAJIMIHOCTH IPOU3BOJATCS, YKPEIUIAIOTCS U HOABEPraroTcs coMHEeHMIo. IIpennmaraemas
METOJIOJIOTHSL NpeJIaracT MPAaKTUYECKYH0 OCHOBY Ul KPUTHUYECKOTO H3Y4YEHMsI TOrO, KaK HMHBAJIUIHOCTb
Ipe/CTaBICHA B JIETCKUX POMaHaX, M 3aKJaJbIBA€T OCHOBY Ul OCO3HAHMSA OIIMOOYHOCTU CTEPEOTHUIOB. B
9TOM KOHTEKCTE IOHBIE YHUTATEIM MOTYT OCO3HAaTh CUCTEMATHYECKYIO JTUCKPUMHUHALMIO Yepe3 KPUTUUECKOE
YTEHUE TaKUX PENpe3eHTaluil, TeM CaMblM IPENOTBpallas BOCIPOU3BOACTBO INPEAB3ATHIX IOAXOAOB.
PaccmarpuBas #eTCKyl0 JUTEpaTypy C COLMOKYJIbTYPHOW TOUYKHM 3pEHUS Ha HWHBAJIMIHOCTb, JAaHHOE
UCCIICIOBAaHHE MMEET 3HAUUTENbHBI MOTEHIUAN s HCCIe[OoBaTeNlel, HMHTEPECYIOIIUXCS BONPOCAMU
penpe3eHTauy U COUaIbHON CIIpaBeIIMBOCTH.

KiaoueBble ciioBa: I[eTCKaH JiaTeparypa, COIII/IOKyJ'IBTypHI)IC HUCCJIICAOBAaHUA HWHBAJIMAHOCTH,
COBpeMCHHLIC JACTCKUC POMAHBI, Pebenok ¢ WHBAJIMJHOCTBIO, Pere3eHTaHI/I${.
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Yapilandirilmis Ozet:

Son yillarda popiilerlik kazanan sosyokiiltiirel engellilik ¢aligmalari, engelli bireylerin karsilastig
olumsuz Onyargilara, stereotiplere ve sistemik engellere dikkat cekmektedir. Romanlarda, engelli karakterlerin
bakis agilar1 araciligiyla bu deneyimleri gzlemlemek ve onlarla empati kurmak miimkiindiir. Edebi metinler,
olumsuz algilar, dislanma, ayrimcilik ve Otekilestirme gibi soyut kavramlarin somut ve Ozdeslesebilir
deneyimlere donistiiriildiigii bir kiiltiirel alan sunar. Cocuk edebiyati, engellilige yonelik toplumsal tutumlari
genellikle dogrudan ve aracisiz bir sekilde sundugundan, engelli cocuklarin sosyokiiltiirel deneyimlerini analiz
etmek icin benzersiz bir bakis agist ortaya koyar. Bu ¢aligma, engelli karakterler i¢in “anlati protezi” klisesinin
Otesine gecer; engelli bir karakteri, ana karakteri veya olay oOrgiisiinii desteklemek i¢in bir protez olarak
kullanmak yerine, ¢evresel engeller baglaminda engelli bireylerin deneyimlerine odaklanir. Bu makale, cocuk
edebiyatindaki engelli karakterlerin filtrelenmemis anlatilart araciligiyla toplumun deger yargilarinin nasil
gozler oniine serildigini vurgulamaktadir. Ayrica bu anlatilarin, gen¢ okuyucularin engelli karakterlerle
6zdeslesmesini, engellilige yonelik tutumlarini ve bu tutumlar igsellestirme bigimlerini nasil etkiledigini ele
almaktadir.

Bu ¢aligma, ¢ocuk edebiyati ile sosyokiiltiirel engellilik ¢calismalari arasindaki disiplinlerarast iligkiyi
vurgulamay1 ve sistematik olarak tanimlamayi amaglarken, engellilik temalarini ele alan ¢agdas cocuk
romanlarini analiz etmek i¢in kapsamli bir teorik ve metodolojik ¢ergeve sunmaktadir. Makale, ¢ocuk
edebiyatinin, engellilikle ilgili toplumsal algilarin, stereotiplerin ve dnyargilarin ortaya ¢iktig1 ve potansiyel
olarak doniistiiriildiigli benzersiz bir kiiltiirel alan islevi gordiigiinii savunmaktadir. Engelli karakterlerin geng
okuyucular i¢in yazilmis metinlerde nasil temsil edildigini analiz ederek, engelliligi bir trajediye ya da bireysel
bir eksiklige indirgeyen basitlestirici tibbi model yorumlarinin 6tesine gegmeyi ve engelli bireylerin karsilastig
sosyal ve kiiltiirel engelleri giin 15181na ¢ikarmayr amaglamaktadir. Caligma hem bir egitim aract hem de
kiiltiirel bir eser olarak ¢ocuk edebiyatinin benzersiz konumunu, ideolojik 6nyargilar1 ortaya ¢ikarmadaki
roliinii ve engellilikle ilgili normlar1 sorgulamadaki islevini incelemeyi amaglamaktadir.

Bu makale, cagdas cocuk edebiyatindaki engellilik olgusunu elestirel bir ¢cergeve i¢inde yorumlamak
amactyla nitel bir metodoloji kullanmaktadir. Teorik temel, engelliligi bireysel bir tibbi duruma indirgemek
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yerine sosyal ve kiiltiirel bir olgu olarak yorumlayan sosyokiiltiirel engellilik ¢caligmalarina dayanmaktadir. Bu
aragtirma, engelliligin sosyal modeli (Finkelstein, Oliver, Shakespeare), Mitchell ve Snyder’in kiiltiirel
engellilik modeli ve Peter Hollindale’in “gériiniirliik ve biling” kavramlari ile Perry Nodelman’in “gdlge
metin” kavramini iceren temel teorik perspektifleri bir araya getirmektedir. Metodoloji, cocuk edebiyatinin
tanimlarint ve oOzelliklerini inceledikten sonra, ¢agdas g¢ocuk romanlarinda sosyokiiltiirel engellilik
modellerinin izlerine dair sistematik bir analiz sunar. Makale, Out of My Mind, Rain Reign, Fish in a Tree, The
War That Saved My Life, Insignificant Events in the Life of a Cactus ve Song for a Whale gibi ¢agdas ¢ocuk
romanlar araciligryla 6nerilen analitik ¢er¢cevenin uygulanabilirligini ortaya koymaktadir.

Arastirma bulgulari, engelliligin kaynagmi fiziksel bozukluga degil kiiltiirel engellere baglayan
sosyokiiltiirel modelin yansimalarinin, 6zellikle ¢ocuk edebiyatinda analiz edilmeye deger oldugunu
gostermektedir. Bunun nedeni, edebi metinlerin siklikla, engelli kisilere yonelik stereotipik toplumsal algilarin
yol actig1 yetersiz kapsayicilik diizenlemelerinden kaynaklanan dislayici tutumlari ortaya koymasidir. Ayrica
bu calisma, ¢ocuk edebiyatinin yazarin ortiik varsayimlari, acik ahlaki dersler ve daha genis kiiltiirel iklim gibi
cok katmanli ideolojik aktarim diizeyleri araciligtyla nasil analiz edildigini ortaya koymaktadir. Makale, engelli
karakterlerin basrol oynadig1 cocuk romanlarinda engelliligin yalnizca fiziksel bir durum olmadigini; aksine,
toplum tarafindan dayatilan damgalama, degersizlestirme ve 6tekilestirmeyle sekillenen ¢ok yonlii ve karmagik
bir deneyim oldugunu ortaya koymaktadir.

Bu teorik cergeve, tibbi modelin yetersizliginden hareketle ortaya ¢ikan sosyal ve kiiltiirel modeli 6n
plana alarak engelliligin biyolojik, psikolojik ve kiiltiirel faktorlerin etkilesimiyle olusan ¢ok katmanli bir olgu
olduguna isaret eder. David T. Mitchell ve Sharon L. Snyder’in de belirttigi gibi, son yiizyilda engellilik
temsilinin irdelendigi cocuk edebiyati eserlerindeki engelli karakterler “anlati protezi’nin Otesine gecip
romanlarda bas kahraman olarak konumlanmaya baslarlar. Cocuk edebiyati eserleri yetigkinler tarafindan
yazildigindan, Peter Hollindale’nin isaret ettigi toplumsal algilar1 ve 6rtiik inanglari biinyesinde barindirir. Bu
metinlerin yetiskinlerin etkisinden kurtulamamasi, Perry Nodelman’mn gdlge metnine atifta bulunur. Yetiskin
yazar gen¢ okuyucu iizerinde baskin oldugundan, onu somiirgelestirmesi giin yiiziine cikar. Onerilen
metodolojik yaklagim, engellilik temsillerini sekillendirirken karsilagtigi zorluklar1 vurgular. Sunulan
metodolojik ¢ergeve edebi eserlerin incelenmesine katki saglar ama metin merkezli yakin okumaya dayali
olmadigindan bu alandaki eserlerin detayli bir sekilde incelenmesi i¢in agik bir kap1 birakair.

Bu calismanin 6zgiinliigii, “anlat1 protezi”, “bilincin goériinlirliigii” ve “gdlge metin” gibi edebiyat
teorisi kavramlarint engellilik ¢alismalar1 literatiiriiyle bitiinlestirerek ¢ocuk edebiyati romanlarina
uygulanabilir biitiinciil bir yorumlama yaklagimi Onermesinden kaynaklanmaktadir. Makale, c¢ocuk
edebiyatinin engellilige yonelik kiiltiirel tutumlarin tretildigi, pekistirildigi ve sorgulandigi karmasik bir
ideolojik alan oldugunu vurgulamaktadir. Onerilen metodoloji, cocuk romanlarinda engelliligin nasil temsil
edildigini elestirel bir sekilde incelemek igin pratik bir gergeve sunar ve stereotiplerin yanlisligini fark etmenin
temelini olusturur. Bu baglamda, geng okuyucular bu tiir temsilleri elestirel bir okuma yoluyla sistematik
ayrimeiligin farkina varabilir ve boylece Onyargili yaklasimlarin yeniden {iretilmesini Onleyebilirler.
Engellilige iliskin sosyokiiltiirel bir perspektiften ¢ocuk edebiyatini inceleyen bu c¢aligma, temsil ve sosyal
adalet konulartyla ilgilenen arastirmacilar i¢in dnemli bir potansiyel barindirmaktadir.

Anahtar Kelimeler: Cocuk edebiyati, Sosyokiiltiirel engellilik ¢aligmalar1, Cagdas ¢ocuk romanlari,
Engelli ¢ocuk karakteri, Temsil
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Tracing and Bridging Sociocultural Disability Studies in Children’s Literature

Introduction

The theme of disability, frequently used in contemporary children’s novels, allows for the analysis of
these novels from a sociocultural perspective. This is because children’s novels -which depict the experiences
of individuals with disabilities in a way distinct from adult literature- openly portray the experiences of disabled
individuals. Given that children’s literature is sometimes used to educate children from a moral standpoint, the
challenges faced by children with disabilities are depicted in detail in these narratives. As children internalize
societal values and reflect them in their attitudes and behaviors toward peers with disabilities, the fact that
children’s texts contain both exclusionary and inclusive narrative elements plays a decisive role in this process.
This paper defines children’s literature -which plays a significant role in transmitting cultural values to
children- examines its unique characteristics and establishes its vital connection to the field of sociocultural
disability studies.

Like a mirror, literature reflects society’s values while also bringing its problems and challenges to
light. As Barbara Holland Baskin and Karen H. Harris note, “Fiction, we believe, is the literary genre that
permits the widest latitude for the full expression of contemporary perceptions and values” (1977, p. ix). In
this sense, children’s literature unintentionally and unconsciously lays bare value judgments, often through the
unfiltered perspective of its child characters. “Children’s literature provides valuable insights into popular
culture, children’s worlds, stratification, and socialization” (McCabe et al., 2011, p. 198). Books are generally
viewed as cultural mirrors reflecting the values, beliefs, norms, and structures of the societies in which they
are written (McCabe et al., 2011). Children’s novels serve as important sites through which young readers first
encounter and internalize prevailing societal attitudes, beliefs, values, and cultural practices. Although
generally considered one of the simplest literary genres, children’s literature possesses powerful tools that
shape new perspectives and can either reinforce or challenge societal norms (Mathew, n.d., p. 1). This literature
reflects the perceptions, prejudices, and stereotypes prevalent in society.

Children’s literature exposes children to unexpected and typical phenomena. “For many children,
literature is the first and most effective point of contact with lived experiences of disability; it shapes children’s
interpretive frameworks long before they encounter people with disabilities in their physical environments”
(Hoffman, 2011, p. 1). Children’s minds learn their perceptions of what is “normal” and “abnormal” through
these literary representations of disabled and non-disabled bodies. “Disability studies is a dynamic field of
research intertwined with lived experiences and advocacy; however, it is often overlooked even in discussions
aimed at bringing underrepresented groups to the forefront” (Lancrenon, 2021, p. 9). Literature teaches children
social values, instilling in them notions of what is valuable and worthless, normal and abnormal, deviant and
non-deviant. Encountering individuals with disabilities in real life, children often cannot hide their thoughts
and behaviours; instead, they project society’s perception of “normal” onto these individuals. Children’s
literature, which centres on child characters and is often written from their perspective, offers a particularly
rich opportunity for analysis within the context of sociocultural disability studies. Kathy Saunders emphasizes
that integrating disability studies into children’s literature criticism will reveal the hidden ideological biases
within texts, exposing the ways in which language and narrative structure can perpetuate or dismantle
stereotypes (2004a). Interpreting works of children’s literature from this perspective reveals society’s hidden
perceptions and shapes children’s reactions when they encounter disability.
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Children’s novels featuring characters with disabilities, in which the child is at the center of the story
shed light on the sociocultural impacts of disability how it is socially constructed, stigmatized, and managed.
As previous studies have not addressed this specific aspect of children’s literature in depth, this argument is
put forward and defended in this article. This topic was chosen because disability studies is a popular and
culturally relevant field of research in recent times. Given that novels centering on children with disabilities
have been written in particularly in contemporary era examining them from a sociocultural perspective is a
current and necessary method, hence this argument is selected and the reasons behind it are explored. This
article will examine children’s literature in detail, provide a comprehensive definition of it, and discuss its
fundamental relationship to research on sociocultural disability. This study employs a theoretical and
conceptual framework to provide a methodology for analyzing children’s literature via the perspective of
sociocultural disability studies. Rather than treating specific literary works as case studies, this article presents
a qualitative interpretive framework that can be applied to children’s literature. The sociocultural approach to
disability offers a practical opportunity to apply this framework to the canon of children’s literature, thereby
contributing to literary criticism. In this context, by examining works of children’s literature in detail and
highlighting the abnormal perception of individuals with disabilities, this study sheds light on discriminatory
attitudes. As this study does not analyze novels through case studies, it has certain conceptual and
methodological limitations. Furthermore, the fact that its effects on the young readership have not been
examined using empirical data constitutes another limitation. Analyzing children’s literature texts from a
sociocultural perspective helps shape children’s worldview and fosters critical empathy among young readers
toward people with disabilities in their communities. This study encourages children to develop awareness of
their perceptions, attitudes, and behaviors toward people with disabilities from an early age and to foster a love
of reading. It calls on literary critics, curriculum designers, and educators to be more sensitive and aware of
societal prejudices. By raising awareness about disability, this study serves as a vital bridge between children’s
literature and disability studies.

Defining and Characterizing Children’s Literature

Texts composed for young readers have been in existence since antiquity. Matthew Grenby points out
the “existence of texts” written for adults during the Middle Ages and the Renaissance and questions whether
these manuscripts can be considered children’s literature (2008, p. 1). According to critic Peter Hunt, these
works cannot be classified as children’s literature. Hunt defines children’s literature as follows: “[a literary
genre] explicitly written for children who are recognizably children, with a recognizably modern childhood ...”
(Hunt, 2005, p.4). Children’s literature, as “an academic discipline”, is a body of texts, an international industry,
a cultural phenomenon, and an educational and social tool (Hunt, 2004, p. xix). Definitions of children’s
literature, which have been proposed in various ways in the literature, can be listed as follows: “It is a form of
literature aimed at children that seeks to contribute to their enjoyment while addressing their growth and
development, as well as their imagination, emotions, thoughts, and sensibilities” (Sirin, 2000, p. 9). Sahin
Simgek and Funda Bulut define children’s literature by emphasizing the principle of child-centeredness as
follows:

Children’s literature is a genre that aims to meet the interests and needs of its target audience-children;
centers on the principle of child-centeredness; seeks to capture childlike sensitivity and excitement to
enrich children’s imagination; and, while developing their aesthetic sense and perspective on nature,
also enables them to experience what is good and beautiful (2022, p. viii).

Sedat Sever, on the other hand, highlights the positive impact of children’s literature on children’s
worlds when defining it with these lines:

It refers to works that, during a life stage spanning from early childhood through adolescence, enrich
children’s emotional and intellectual worlds with artistic linguistic and visual messages appropriate
to their language development and comprehension levels, thereby elevating their aesthetic
appreciation (2002, p. 9).

Children’s literature encompasses all high-quality texts appropriate for “children’s developmental and
cognitive levels” (Sinar, 2006, p. 175). This literature is a distinct part of print culture. It encompasses a wide
variety of materials, ranging from Shakespeare to sacred texts, from picture books to computer games, and
from poetry to advertisements. Fairy tales, folk tales, adventure stories, historical novels, comic books, and
plays are all works of children’s literature (Grenby, 2008, p. 1). The same designation applies to novels,
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legends, epics, nursery rhymes, riddles, articles, conversations, essays, travelogues, biographies, and memoirs.
In children’s texts that appeal to a child’s cognitive level and employ artistic metaphors, priority should be
given to simplicity, naturalness, and the author’s sincerity; works should be written from a child’s perspective,
and artificial characterizations should be avoided. In this literature, which draws its inspiration from childhood,
simplicity and naturalness prevail. If the author achieves harmony between form and content, they can attain
simplicity and naturalness from an aesthetic perspective. For a work that is educational, didactic, and
instructive to qualify as a literary text, it must incorporate figures of speech and metaphors. Simplicity and
naturalness in works involve using figures of speech in a way that children can understand. As clarity ensures
simplicity of thought, literary works should employ the simple and natural language used by children.
“Naturalness,” on the other hand, is reflected through the author’s sincerity” (Sirin, 2019, p. 43). Insincere,
artificial characters have no place in children’s literature. Childhood should be portrayed “naturally” (Tasdelen,
2005, p. 6) and the author must feel childhood. Literary texts should be written from a child’s perspective so
simplicity and naturalness should be reflected in them.

A child’s mental and emotional development deserves the same attention as their physical
development. Immersion in the magical realm of literature fosters a distinct worldview and simultaneously
enhances both their perceptual acuity and cognitive capacity. Families should introduce their children to
literature and ensure they become familiar with literary beauty. Since language development is rapid during
the preschool years, fostering a child’s aesthetic sensibility during this period facilitates the acquisition of their
native language. In addition to the home environment, developmental psychology, provides a framework for
understanding exactly how and when literature exerts its greatest impact on a child’s mind. Children -
particularly between the ages of 4 and 9- are in the ‘concrete operations’ stage where the ability to identify
with others is prominent in child development. Children identify with the characters in literary texts, whether
through reading or listening. During this process, children get to know different characters while also exploring
various fictional worlds. Around the age of six, as children are exposed to these imaginary worlds through
literary texts, their imagination develops rapidly (Dursunoglu, 2011, p. 33). Literature accelerates a child’s
mental development. They develop the ability to recount what they have heard and read. Once children start
school -between the ages of 6 and 12- they move away from their egocentric attitudes and begin to evaluate
events from different perspectives. As their sense of empathy develops, they begin to feel others’ emotions and
understand their thoughts (Simsek, 2012, p. 34). Literature also develops a child’s intelligence, skills, reasoning
ability, logical thinking, and brain activity so it accelerates a child’s mental development. The symbols in
literature help children transition from concrete to abstract thinking (Celepoglu, 2011, p. 30). Literature
presents characters that accelerate the transition from concrete to abstract thinking based on what children
visualize in their minds while reading, and by encouraging children to identify with these characters, it helps
develop their sense of empathy.

Children have an innate interest in what is aesthetic or beautiful, so literature is a necessity for
children. A beautiful song, a toy, a bird, or a flower can spark their curiosity. Literature stimulates this interest
in beauty. Literary texts capture a child’s attention through their sound, rhythm, words, and meaning. Literature
that speaks to a child emotionally is a necessity for them. Children want to use language correctly, effectively,
and beautifully. Literary works are places where “language is used correctly, effectively, and beautifully”
(Simsek, 2012, p. 41). Children’s books enrich a child’s imagination and help them experience the beauty of
life. Children who read children’s literature learn to love people, value others, show respect, and communicate
effectively with them. New values are added to those learned at home through interactions with teachers and
classmates at school. Literature instills alternative ethical standards in children during this period (Dursunoglu,
2011, p. 33). Children always need literature because literature develops a child’s intelligence, problem-solving
skills, reasoning ability, and imagination, it is indispensable for children.

Children’s literature has shifted from being an aesthetic tool to becoming a complex ideological field.
Peter Hollindale highlights the complex nature of children’s literature by pointing to different levels of
visibility and consciousness (Baker, 2004). In this model, critics focus not only on the didactic aspects of
children’s literature but also on its deep cultural structure. Hollindale outlines “three distinct levels of visibility
and consciousness”. At the first level, “Explicit/Surface Ideology”, the author consciously attempts to instill
social, political, and moral beliefs in children (Helgesen & Helgesen, 2020). At the “Passive Ideology (Implicit
Assumptions)” level, the author’s values and attitudes seep into the text unconsciously. At the third level,
“Underlying Climate of Belief (Captivity to Time and Place),” a large portion of the book is shaped by the
society to which the author belongs (Hollindale, 1988). “Visibility” and “consciousness” in the texts point to a
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latent adult authority. Perry Nodelman draws attention to ‘latent adult authority’ with the term ‘the hidden adult
authority’ underlying children’s stories through his ‘shadow text’ argument. The main text implies the
existence of the shadow text. This double narrative emerges in the structure of children’s literature as follows:
a simple and understandable surface conceals a dense and complex structure. The shadow text symbolizes the
adult author’s perspective. Children’s innocence is framed by adult experience (2008). Shadow text is strongly
linked to colonialism in children’s literature. The relationship between the adult author and the child reader is
colonial. By constructing the child as the “other,” the adult author positions the child as a being who must be
tamed and civilized (Nodelman, n.d.). Children are constructed as “the other” through cultural assimilation
tools and children’s literature. As children grow up with the fiction written for them by adults, they cannot
escape colonialism (Didicher, 2008). The “hidden adult” positions the child as “the other” through narratives,
thus the children are made to be tamed and civilized (Nodelman, n.d.). The adult author retains the power to
shape the child as s/he sees fit.

The child’s powerlessness refers to Nodelman’s concept of the “colonized,” which denotes the child’s
lack of ownership over their own literature. When disability is considered within the framework of social and
cultural models of disability, the reality is that the disabled child is colonized by adults. Society attempts to
conform the bodies of people with disabilities to the perception of “normal” by “correcting” them and strives
to make these bodies “productive” and economically efficient. The dominant culture seeks to impose this
perception of “normal” on them through literary works, thereby exerting cultural coercion. Viewed within this
framework, the colonization of the disabled individual stands in direct contradiction to the truths advocated by
the social and cultural models of disability. It is preferable for these individuals to be at the center of their own
narratives, rather than being objectified in others’ stories and subjected to stereotypes, prejudice, and
discrimination. Society must accept them unconditionally. However, generally, in children’s literature,
disabled bodies are portrayed as flaws that must be overcome. The social model underlines that the obstacles
lie in society’s perceptions, attitudes, and behaviors, which can be clearly observed in children’s literature.
Applying this framework to children’s literature allows us to examine and reveal in depth its contribution to
an inclusive consciousness, its impact on exclusionary norms, and the messages it conveys.

Intersecting Children’s Literature with the Sociocultural Model of Disability

A striking and complex connection is evident between children’s literature and sociocultural disability
studies. Children who do not hide their thoughts and who openly express disgust or fear toward people with
disabilities are precisely the subject of these literary texts. More specifically, it is possible to see clear traces
of topics that draw attention to the social model of disability in texts of children’s literature. The sociocultural
model of disability focuses on the social and cultural barriers faced by people with disabilities, such as
devaluation, discrediting, segregation, and othering. Examining the experiences of characters with disabilities
in children’s literature provides a suitable and illuminating opportunity for exploring this sociocultural domain.
To uncover this relationship between children’s literature and sociocultural disability studies, requires a
thorough understanding of the core tenets of disability studies too.

Disability first came to the forefront through an approach known as the medical model. The medical
model focuses on the individual’s body, emphasizing a physical or factual deficiency. The cause of the problem
lies in the individual’s body (Saunders, 2004a). This model conceptualizes disability as a tragedy residing in
the individual’s mind or body. It argues that the diagnosis and resolution of disability should be addressed by
medical authorities. The medical model, which treats disability as a problem to be cured, a tragedy to be
overcome, or an individual deficit, has gradually given way to the social model, which focuses on the removal
of societal barriers.

The social model emerged as a reaction to the “medical model,” which viewed disability as a physical
deficiency and an individual tragedy. As a result of the struggles waged by disability rights activists, the social
model took shape in the 1970s and was institutionalized by theorists such as Vic Finkelstein (1980) and Michael
Oliver (1990). The three periods highlighted by Finkelstein define the framework of the social model. He notes
that during the first period -the feudal era- people with disabilities did not emerge as a distinct group; during
the second period, with industrialization, “able-bodied normality”- that is, the body capable of work- became
the defining standard; and during the third period, he draws attention to the process by which individuals are
excluded from society through the “abled gaze” (1980). “The “abled gaze” refers to the representation and
construction of disability by the non-disabled society. It also entails the objectification of disabled people,
describing a gaze that constructs narratives and images of disability that privilege the expectations of implied
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non-disabled audiences, at the expense of disabled audiences and wider disabled society” (Hughes, 1999).
While Finkelstein focuses on the social process of disablement, the sociologist Oliver draws attention to the
fact that appropriate conditions for people with disabilities have not been created, stating the following: “It is
not individual limitations of whatever kind, which are the cause of the problem, but society’s failure to provide
appropriate services” (Ellis & Kent, 2011, p. 81). James I. Charlton draws attention to the fact that people with
disabilities are marginalized and disempowered through the slogan “Nothing about us without us” (1998, p.
3). The proponents of the social model of disability strive to free themselves from the systematic oppression
they face worldwide (Brzuzy, 1999). In the social model, the focus is on societal attitudes and the barriers to
full participation in society.

Echoing Oliver’s criticism, James Charlton conceptualizes disability as a social category. He argues
that disability is socially constructed, stating: “Most political activists would define disability as a condition
imposed on individuals by society” (Charlton, 1998, p. 8). It is not disability that limits the individual; rather,
it is society’s negative and exclusionary attitudes toward individuals. Analyzing disability as a medical or social
phenomenon is important for critically examining the experience of disability. This approach brings to light
hidden prejudices, ideological representations (Saunders, 2004a) and cultural portrayals. Culture gains
importance alongside the social model in disability studies. Tom Shakespeare draws attention to the importance
of “cultural values” and emphasizes that people with disabilities are objectified by cultural representations
(1994, p. 287). Until the last century, people with disabilities were often portrayed in literary narratives as
simplistic, pitiable, and passive figures, but today this conception has changed, and people with disabilities are
now depicted as strong characters. The contribution of sociocultural disability studies to this shift in perception
is an undeniable fact.

Synder and Mitchell argue that the cultural model is more comprehensive than the social model and
highlight the “cultural model of disability.” The notion of disability refers solely to experiences of
discrimination. The formulation of a cultural model allows us to theorize the political act of renaming that
defines disability as a field of disability. The concept of disability must be stripped of its derogatory
connotations, and disability identity should be a form of resistance and a foundation for cultural enrichment
(Synder and Mitchell, 2006, p. 10). Starting from the premise of objectification of cultural portrayals, Andrzej
Twardowski examines the sociocultural model of disability from various perspectives. In “Cultural Perception
of Reality”, he argues that non-objective reality is perceived through cultural value and belief systems. In
“Discourse-Based Meaning”, he maintains that disability is constructed through various linguistic discourses.
In “Embodiment and Human Differentiation”, he argues that the disabled body materializes through social
meanings to form a category of human beings. In “Epistemological Reversal”, while the traditional perspective
focuses on how to “fix” a person with a disability, the sociocultural model examines why some bodies are
considered “normal” and others “abnormal” (2022). In this way, society’s exclusionary norms are examined,
and it is observed that disability is not merely a matter of social and individual barriers; it is a cultural identity
that is part of a social structure.

The social exclusion of people with disabilities remains a recurring theme in children’s literature -as
a phenomenon that exemplifies the social cultural model- in works where characters with disabilities do not
serve as narrative prosthesis. The term “narrative prosthesis,” a key concept regarding the representation of
disability, was developed by David T. Mitchell and Sharon L. Synder. This discourse draws attention to the
dependence of disability in literature and emphasizes that disability is used as an opportunistic metaphor.
Disabled characters in narratives represent individual and societal collapse or are used as crutches to reinforce
the story’s narrative ultimately, often existing only to be cured, overcome their disability, or to inspire non-
disabled characters (Mitchell and Snyder, 2003). In contemporary children’s novels, disability is no longer
used to advance the plot or the main character’s development, but rather for the benefit of the character with a
disability.

To demonstrate how theoretical concepts manifest in practice, several examples from contemporary
children’s literature are provided to highlight how characters with disabilities go beyond “narrative prosthesis”
and shed light on sociocultural barriers. This focus on disabled child characters is partly driven by the laws that
prevent these children from receiving regular education (Saunders, 2024b). Baskin and Harris (1977; 1984),
Robertson (1992), and Reiser and Mason (1990), who examined characters of children with disabilities,
revealed that there are many stereotypes, prejudices, and biases against children with disabilities in society. To
illustrate how these theoretical models manifest in contemporary children’s literature, works such as Out of My
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Mind, Rain Reign, Fish in a Tree, The War That Saved My Life, Insignificant Events in the Life of a Cactus
and Song for a Whale can be evaluated as significant examples where whose main characters -Melody, Rose,
Ada, Aven and Ally- have disabilities. All the characters with disabilities in these novels attend regular schools,
some of which offer inclusive education. Out of My Mind, Rain Reign, Fish in a Tree, The War That Saved My
Life, and Insignificant Events in the Life of a Cactus highlight the challenges these children face by placing
them in regular schools, thereby situating them squarely within a sociocultural context where barriers are not
just physical but also deeply attitudinal. In Sharon Draper’s Out of My Mind (2010), Melody -a child with
cerebral palsy- transcends the trope of “narrative prosthesis” and stands as the novel’s main character rather
than a plot device. She begins as an inclusion student at a school attended by children with typical physical
abilities. Perceived as mentally disabled because of her inability to speak, Melody is revealed to be smarter
than her typical peers once she begins to speak using a speech-generating device. The astonishment of her
peers and teachers, as well as the sociocultural barriers they impose on Melody, are worthy of examination
from the perspective of disability studies. In Ann M. Martin’s novel Rain Reign (2014), Rose, who has been
diagnosed with Asperger’s syndrome, is the protagonist of her own story. Rose frequently faces her father’s
indifference, her teachers’ inability to understand her, and her peers’ exclusionary behavior. When Rainy -a
gift from her father- runs away from home, Rose searches every street and house in town to find it, struggling
against sociocultural barriers along the way. The young reader confronts the social prejudices and reactions
that come to light and develops empathy for the novel’s protagonist. In Lynda Mullaly Hunt’s children’s novel
Fish in a Tree (2015), Ally, who has dyslexia, is the protagonist of her own story. Her learning disability
highlights the sociocultural barriers of society and the education system. The fact that Ally overcomes this
obstacle thanks to her experienced teacher underscores the importance of the social model. In Kimberly
Brubaker Bradley’s The War That Saved My Life (2015), Ada, who has a clubfoot, does not function as a
narrative prosthesis. Her mother confines her to the house because of her disability and labels her as mentally
disabled. The mother does so due to social prejudice and discriminatory attitudes, that is, sociocultural barriers.
While children are being evacuated during World War 11, Ada escapes being confined at home but encounters
sociocultural barriers. In Dusti Bowling’s Insignificant Events in the Life of a Cactus (2017), Aven -who was
born without arms- transcends the role of a narrative prosthesis to become the main character. Learning that
she was adopted, Aven questions whether her physical disability was the reason. Readers frequently encounter
the sociocultural challenges faced by Aven, who eats, writes, and performs many other tasks using her feet. In
Lynne Kelly’s novel Song for a Whale (2019), Iris, who is deaf from birth, is not positioned as a “narrative
prosthesis.” Like Ally, Iris attends a school for typically developing children and encounters sociocultural
barriers there. Unable to communicate verbally with her peers, Iris strives to connect with a blue whale that is
as lonely as she is. The character’s effort to overcome the bond she cannot form with people through her interest
in a whale allows the novel’s themes of loneliness and othering to take shape around the metaphor of a fish. In
all novels that embody the characteristics of children’s literature, the protagonist with a disability narrates their
own story, struggles, and experiences from their own perspective. The novels have a significant impact on
revealing the potential of children’s literature from the perspective of sociocultural disability studies. The books
show, collectively, the struggle against prejudice and exclusion faced by disabled characters. Authors such as
Draper, Martin, Hunt, Bradley, Bowling, and Kelly shed light on the barriers to the full participation of disabled
individuals in society by placing their disabled characters in regular schools. By emphasizing external barriers
in these novels, they challenge the medical model perspective. However, the internal conflicts these characters
experience throughout their struggles reveal that disability is not merely a social construct rather, these
experiences demonstrate that disability is also a personal experience shaped by psychological and biological
factors.

Even though the social model draws attention to structural and societal impediments, it has drawbacks
when considered in a purely structural vacuum. Given this intricacy, scholars have increasingly acknowledged
that disability is a multifaceted sociocultural experience, both “the medical and social models” fall short in
acknowledging this complex nature (Babik & Gardner, 2021, para. 4). When these two approaches are
combined, disability is viewed as a psychosocial model shaped by biological, psychological, and social factors
(Thomas, 2004; Shakespeare, 2006; Engel, 1980). The World Health Organization also highlights this tripartite
relationship and defines disability as follows: “The outcome or result of a complex relationship between an
individual’s health condition and personal factors, and of the external factors that represent the circumstances
in which the individual lives” (Peterson, 2005, p. 106). The extent to which a physical impairment results in
disability depends not only on the impairment itself but also on the individual’s ability to participate in social
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life (Hall & Hill, 1996). The greatest barriers to the participation of people with disabilities in society are social
and cultural barriers, rather than their physical limitations.

Conclusion

Studies on sociocultural disability critique the systematic discrimination faced by people with
disabilities through questioning the norms, prejudices, and stereotypes that society considers “normal.” In
children’s literature -particularly in novels that address themes of disability- it is possible to observe negative
attitudes and judgments. The cause of the discriminatory attitudes faced is not physical disability itself, but
rather society’s stigmatizing attitudes, labeling behaviors, and discriminatory language. The disrespected and
devalued position of the disabled character as perceived by society is clearly depicted. In this context, children’s
novels serve as an important tool for revealing the meanings associated with disability, the stigmas attached to
it, and the marginalized status of people with disabilities. The study reveals that children’s literature offers an
excellent opportunity to analyze sociocultural barriers.

The social and cultural models concern societal norms and practices related to disability. According
to the social model, disability does not stem from a physical impairment but rather from social prejudice and
discriminatory attitudes. An individual born with a disability is subsequently rendered disabled (Metzler,
2006). The challenges and exclusions faced by people with disabilities in society force them to confront
barriers. They are excluded from social activities without consideration of their physical disabilities (Oliver,
1996). As Jonas-Sébastien Beaudry cites, “This exclusion is the real problem,; it is caused by a social failure to
make proper inclusivist arrangements rather than by individual biological dysfunctions” (2016, p. 210). The
social model describes disability as a circumstance to which the individual is subjected. The cultural model of
disability highlighted by Snyder and Mitchell is more comprehensive than the social model. While the social
concept of disability refers solely to discriminatory encounters, the cultural concept theorizes the field of
disability as a political re-envisioning (2006). Therefore, disability is not only related to social and individual
barriers; it is also a cultural identity that is part of a social structure. Disability is an arbitrary condition imposed
on individuals whom society does not accept as “normal” (Couser, 2015). Social and cultural biases create
barriers that prevent people with disabilities from fully participating in society. It is observed in the study that
children’s literature plays a leading role in reflecting the social and cultural barriers faced by characters with
disabilities.

The central argument of the study is that individuals with disabilities in children’s literature should
not be viewed merely as having a medical deficiency; rather, the focus is on their success in highlighting the
social challenges they face. The study offers a systematic methodological framework for the criticism of
children’s literature within the context of sociocultural models of disability; within this framework, works can
be analyzed in terms of character, dialogue, and plot future studies. Out of My Mind, Rain Reign, Fish in a
Tree, The War That Saved My Life, Insignificant Events in the Life of a Cactus and Song for a Whale as
examples demonstrate the applicability of the proposed methodology. The children with disabilities at the
center of the narrative move beyond what Mitchell and Snyder (2003) term a “narrative prosthesis,” thereby
escaping the role of being used merely as a “crutch.” A significant finding resulting from the application of
this methodological framework is the ability to link Hollindale’s concept of “visibility and consciousness”
(1988) and Nodelman’s “shadow text” theory to sociocultural factors (2008). Children’s literature reinforces
adults’ colonial position over children by conveying society’s value judgments -whether consciously or
unconsciously- and thereby aligning with adults’ perceptions of society. However, rather than providing a
detailed analysis of the novels, this study offers a theoretical foundation and a methodological guide.

The findings of this study offer noteworthy insights regarding the educational and social functions of
children’s literature. Parents and teachers can use children’s literature texts from a sociocultural perspective to
raise children’s awareness about disability. As young readers encounter sociocultural barriers in these texts,
they become aware of these challenges and learn not to react in similar ways. Readers who develop a sense of
empathy question societal norms and sociocultural obstacles by identifying with disabled characters. For this
reason, sociocultural disability studies should be incorporated into children’s literature in educational
programs; teacher candidates must possess the ability to analyze works from this perspective. By fostering an
empathetic and inclusive reading culture in classrooms, children can be encouraged to question social
prejudices and learn to respect differences from an early age. Such in-class practices and reading activities lay
the groundwork for building a more equitable and inclusive society.
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It is recommended that authors write stories that center on child characters, in which characters with
disabilities are portrayed as acting in their own best interests rather than for the benefit of others. These child
characters with disabilities should be portrayed as strong, independent individuals who possess practical skills
in academic, social, artistic, and emotional domains. The daily achievements, life struggles, and social
interactions of characters with disabilities should be portrayed realistically. In the narratives, these individuals
should not be depicted as striving to overcome their disabilities; rather, their disabilities should be accepted as
a natural part of who they are. Publishers should also support authors, encourage the creation of such works,
and not create obstacles during the publication process.

This study presents a theoretical framework regarding the connection between children’s literature
and research on sociocultural disability and offers various opportunities for future research. Scholars can
comparatively investigate children’s literature written in different periods and cultures in further analyses; in
this way, they explicitly address social prejudices, as well as cultural and historical differences and similarities.
Comparatively analyzing texts that focus on different types of disabilities (physical, intellectual, sensory,
chronic illness) offers insight into how these texts are received and represented by society. By incorporating
empirical research into these studies, scholars can measure changes in young readers’ reactions and attitudes
toward disability after they read narratives in which characters with disabilities are positioned as protagonists.
In this way, researchers can study the impact of children’s literature on the development of empathy and
inclusivity. Furthermore, by conducting research on children’s narratives written by authors with disabilities,
it is possible to investigate how the author’s personal experience of disability is reflected in the text and to
explore the importance of self-representation. In addition, researchers can assess how social media, digital
environments, and evolving technological tools influence the experiences of characters with disabilities. The
empowerment of people with disabilities and their ability to make their voices heard through online
communities underscore the growing importance of literary works addressing the theme of disability in the
digital age. In this context, this article recommends that future studies also focus on the issue of representation
on digital platforms.
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Cocuk Edebiyatinda Sosyokiiltiirel Engellilik Calismalarinin izini Siirmek ve Aralarinda
Koprii Kurmak

Giris

Cagdas ¢cocuk romanlarinda siklikla islenen engellilik temasi, bu romanlarin sosyokiiltiirel bir bakis
acistyla analiz edilmesine olanak tanir. Bunun nedeni, engelli bireylerin yasantilarini yetiskin edebiyatindan
farkli bir sekilde betimleyen ¢ocuk romanlarinin, engelli bireylerin deneyimlerini acgik bir sekilde
yansitmasidir. Cocuk edebiyatinin bazen g¢ocuklari ahlaki agidan egitmek icin kullanildigi gbz Oniine
alindiginda, engelli ¢cocuklarin karsilastigi zorluklar bu anlatilarda ayrintili bir sekilde tasvir edilmektedir.
Cocuklar toplumun degerlerini igsellestirip bunlart engelli akranlarina karsi tutum ve davraniglarina
yansittiklari i¢in, ¢ocuk metinlerinin hem dislayict hem de kapsayict anlati unsurlart igermesi bu siirecte
belirleyici bir role sahiptir. Bu makale, ¢ocuklara kiiltiirel degerlerin aktarilmasinda dnemli bir rol oynayan
¢ocuk edebiyatini tanimlamakta, bu edebiyatin kendine 6zgii 6zelliklerini incelemekte ve sosyokiiltiirel
engellilik caligmalari alaniyla olan hayati baglantisini ortaya koymaktadir.

Edebiyat, bir ayna gibi toplumun degerlerini yansitirken, ayn1 zamanda sorunlarini ve zorluklarini da
giin 15181na ¢ikarir. Barbara Holland Baskin ve Karen H. Harris’in belirttigi gibi, “Kurgu, bizim inancimiza
gore, cagdas alg1 ve degerlerin tam olarak ifade edilebilmesi i¢in en genis hareket alanini saglayan edebi tiirdiir”
(1977, s. ix). Bu anlamda cocuk edebiyati, genellikle ¢ocuk karakterlerinin filtrelenmemis bakis agisi
araciligiyla, kasitsiz ve bilingsiz bir sekilde deger yargilarini ortaya koyar. “Cocuk edebiyati, popiiler kiiltiir,
¢ocuklarin diinyalari, tabakalasma ve sosyallesme konusunda degerli iggoriiler saglar” (McCabe vd., 2011, s.
198). Kitaplar genellikle, yazildiklar1 toplumlarin degerlerini, inanglarini, normlarini ve yapilarini yansitan
kiiltiirel aynalar olarak goriiliir (McCabe vd., 2011). Cocuk romanlari, geng okuyucularin yaygin toplumsal
tutum, inang, deger ve kiiltiirel uygulamalarla ilk kez karsilagtiklar1 ve bunlart igsellestirdikleri 6nemli ortamlar
olarak iglev goriir. Genel olarak en basit edebi tiirlerden biri olarak kabul edilse de cocuk edebiyati yeni bakis
acilarini sekillendiren ve toplumsal normlari pekistirebilen ya da sorgulayabilen giiclii dinamiklere sahiptir
(Mathew, t. y., s. 1). Bu edebiyat, toplumda yaygin olan algilari, 6nyargilar1 ve stereotipleri yansitir.

Cocuk edebiyati, cocuklar beklenmedik ve tipik olgulara maruz birakir. “Bir¢ok ¢ocuk igin edebiyat,
engellilikle ilgili deneyimlerle ilk ve en etkili temas noktasidir; [Edebiyat] ¢ocuklarin yorumlama gergevelerini,
fiziksel ¢evrelerinde engelli kisilerle karsilagsmadan ¢ok dnce sekillendirir” (Hoffman, 2011, s. 1). Cocuklarin
zihinleri, engelli ve engelsiz bedenlerin bu edebi temsilleri araciligtyla “normal” ve “anormal” olanla ilgili
algilar 6grenir. “Engellilik calismalari, bizzat yasanan deneyimler ve savunuculukla i¢ i¢e gegmis dinamik bir
arastirma alanidir; ancak, yeterince temsil edilmeyen gruplar1 6n plana ¢ikarmay1 amaglayan tartismalarda bile
siklikla g6z ardi edilir” (Lancrenon, 2021, s. 9). Edebiyat, cocuklara sosyal degerleri dgretir; onlara neyin
degerli ve degersiz, neyin normal ve anormal, neyin sapkin ve sapkin olmayan olduguna dair kavramlari agilar.
Gergek hayatta engelli bireylerle karsilastiklarinda, cocuklar genellikle diisiincelerini ve davranislarini
gizleyemezler; bunun yerine, toplumun “normal” algisini bu bireylere yansitirlar. Cocuk karakterlerini merkeze
alan ve genellikle onlarin bakis acisiyla yazilan gocuk edebiyati, sosyokiiltiirel engellilik g¢aligmalart
baglaminda 6zellikle zengin bir analiz firsat1 sunar. Kathy Saunders, engellilik ¢aligmalarini ¢ocuk edebiyati
elestirisine entegre etmenin metinlerdeki gizli ideolojik Onyargilar1 ortaya g¢ikaracagmni ve dil ile anlati
yapisinin stereotipleri nasil siirdiirebilecegini ya da yikabilecegini ortaya koyacagini vurgular (2004a). Cocuk
edebiyati eserlerini bu bakis agisiyla yorumlamak, toplumun gizli algilarmi ortaya ¢ikarir ve gocuklarin
engellilikle karsilastiklarinda verecekleri tepkileri sekillendirir.
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Engelli karakterlerin yer aldigi ve c¢ocugun hikayenin merkezinde bulundugu g¢ocuk romanlari,
engelliligin sosyokiiltiirel etkilerine, nasil toplumsal olarak kurgulandigina, damgalandigina ve yonetildigine
151k tutar. Onceki ¢alismalar cocuk edebiyatinin bu 6zel yoniinii derinlemesine ele almadigindan, bu makalede
s6z konusu argliiman ortaya atilmakta ve savunulmaktadir. Bu konunun secilme nedeni, engellilik
caligmalarinin son zamanlarda popiiler ve kiiltiirel acidan 6nemli bir arastirma alani olmasidir. Ozellikle cagdas
donemde engelli ¢ocuklar1 merkeze alan romanlar yazilmis oldugu g6z Oniine alindiginda, bunlar
sosyokiiltiirel bir perspektiften incelemek giincel ve gerekli bir yontemdir; dolayistyla bu konu segilmis ve
arkasindaki nedenler arastirilmistir. Bu makale, ¢ocuk edebiyatini ayrintili olarak inceleyecek, kapsamli bir
tanim sunacak ve sosyokiiltiirel engellilik arastirmalariyla olan temel iligkisini tartisacaktir. Bu c¢alisma,
sosyokiiltiirel engellilik caligmalari perspektifinden ¢ocuk edebiyatini analiz etmek i¢in bir metodoloji sunmak
iizere teorik ve kavramsal bir ¢er¢eve kullanmaktadir. Bu makale, belirli edebi eserleri vaka ¢alismalari olarak
ele almak yerine, gocuk edebiyatina uygulanabilecek nitel bir yorumlayici ¢erceve sunmaktadir. Engellilige
yonelik sosyokiiltiirel yaklasim, bu ¢ergeveyi ¢ocuk edebiyati kanonuna uygulamak icin pratik bir firsat
sunarak edebiyat elestirisine katkida bulunmaktadir. Bu baglamda, cocuk edebiyati eserlerini ayrintili olarak
inceleyerek ve engelli bireylere yonelik anormal algiyr vurgulayarak, bu ¢aligma ayrimci tutumlara 11k
tutmaktadir. Bu c¢alisma romanlari vaka c¢alismalart yoluyla analiz etmediginden, belirli kavramsal ve
metodolojik sinirlamalart bulunmaktadir. Ayrica, geng okur Kkitlesi iizerindeki etkilerinin ampirik veriler
kullanilarak incelenmemis olmasi da bir baska sinirlamayi olusturmaktadir. Cocuk edebiyati metinlerini
sosyokiiltiirel bir bakis acisiyla analiz etmek, ¢ocuklarin diinya goriisiiniin sekillenmesine yardimci olur ve
geng okuyucular arasinda kendi topluluklarindaki engelli kisilere karsi elestirel bir empati gelistirilmesini
saglar. Bu ¢alisma, ¢ocuklari erken yaglardan itibaren engelli kisilere yonelik algilari, tutumlari ve davraniglart
konusunda farkindalik gelistirmeye ve okuma sevgisini agilamaya tesvik etmektedir. Edebiyat elestirmenlerini,
miifredat tasarimcilarii ve egitimcileri toplumsal Onyargilara karsi daha duyarli ve bilingli olmaya
cagirmaktadir. Engellilik konusunda farkindalik yaratarak, bu ¢alisma ¢ocuk edebiyat ile engellilik ¢aligmalari
arasinda hayati bir kdprii gorevi gérmektedir.

Cocuk Edebiyatinin Tanimlanmasi ve Nitelendirilmesi

Geng okuyucular i¢in yazilmig metinler antik caglardan beri varligimi siirdiirmektedir. Matthew
Grenby, Orta Cag ve Ronesans donemlerinde yetiskinler i¢in yazilmis “metinlerin varligina” dikkat ¢eker ve
bu el yazmalarinin ¢ocuk edebiyati olarak kabul edilip edilemeyecegini sorgular (2008, s. 1). Elestirmen Peter
Hunt’a gbre bu eserler ¢ocuk edebiyati olarak smiflandirilamaz. Hunt, ¢ocuk edebiyatini su sekilde
tanimlamaktadir: “agikg¢a ¢ocuk oldugu anlasilan ¢ocuklar i¢in, modern ¢ocukluk kavrammin agik¢a fark
edilebildigi bir sekilde yazilmis...” yazinsal kapsamdir (2005, s. 4). “Akademik bir disiplin” olarak gocuk
edebiyati, bir metinler biitiinii, uluslararasi bir endiistri, kiiltiirel bir olgu ve egitimsel ve toplumsal bir aragtir
(Hunt, 2004, s. xix). Literatiirde ¢esitli sekillerde onerilen ¢ocuk edebiyati tanimlari su sekilde siralanabilir:
“Cocuklara yonelik, onlarmn biiylime ve gelisimlerinin yani sira hayal giigleri, duygulari, diisiinceleri ve
duyarliliklarina da hitap ederek eglenmelerine katkida bulunmay1 amaglayan bir edebiyat tiiriidiir” (Sirin, 2000,
s. 9). Sahin Simsek ve Funda Bulut, cocuk merkezlilik ilkesini vurgulayarak ¢ocuk edebiyatini su sekilde
tanimlamaktadir:

Cocuk edebiyat1 hedef kitlesi olan ¢ocugun ilgi ve ihtiyaglarini karsilamak maksadi giiden; ¢cocuga
gorelik ilkesini merkeze alan, ¢ocuksu duyarlilifi ve heyecan1 yakalamaya calisarak ¢ocuk muhayyilesini
zenginlestiren gocugun estetik duygusunu, tabiata bakisini gelistirirken ona iyiyi ve giizeli de duyumsatabilen
bir edebiyattir (2022, s. viii).

Sedat Sever ise ¢ocuk edebiyatini tanimlarken gocuklarin diinyalari iizerindeki olumlu etkisini su
sozlerle vurgular: “Cocukluk...evresinde, ¢ocuklarin dil gelisimi ve anlama diizeylerine uygun olarak duygu
ve diisiince diinyalarini sanatsal niteligi olan dilsel ve gorsel iletilerle zenginlestiren begeni diizeyini yiikselten
irlinlerin adidir” (2002, s.9). Cocuk edebiyati, “cocuklarm gelisimsel ve biligsel diizeylerine” uygun tiim
yiiksek kaliteli metinleri kapsar (Sinar, 2006, s. 175). Bu edebiyat, basili kiiltiiriin ayr1 bir parcasidir.
Shakespeare’den kutsal metinler, resimli kitaplardan bilgisayar oyunlarina ve siirden reklamlara kadar uzanan
cok cesitli materyalleri kapsar. Masallar, “halk hikayeleri”, macera hikayeleri, “tarihi romanlar”, ¢izgi romanlar
ve tiyatro oyunlari, hepsi ¢cocuk edebiyati eserleridir (Grenby, 2008, s. 1). Ayni tanim, romanlar, efsaneler,
destanlar, tekerlemeler, bilmeceler, makaleler, diyaloglar, denemeler, seyahatnameler, biyografiler ve anilar
icin de gegerlidir. Cocugun biligsel diizeyine hitap eden ve sanatsal metaforlar kullanan ¢ocuk metinlerinde
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basitlik, dogallik ve yazarin samimiyetine dncelik verilmeli; eserler cocugun bakis acisiyla yazilmali ve yapay
karakterlestirmelerden kaginilmalidir. Cocukluktan ilham alan bu edebiyatta basitlik ve dogallik hakimdir.

Yazar, bicim ve icerik arasinda bir uyum saglayabilirse, estetik agidan sadelik ve dogalliga ulasabilir.
Egitici, 6gretici ve bilgilendirici nitelikteki bir eserin edebi metin olarak nitelendirilebilmesi i¢in, mecazlar ve
benzetmeler icermesi gerekir. Eserlerdeki sadelik ve dogallik, mecazlarin gocuklarin anlayabilecegi bir sekilde
kullanilmasimi gerektirir. Ag¢iklik, diisiincenin sadeligini sagladigindan, edebi eserler ¢ocuklarin kullandigi
sade ve dogal dili benimsemelidir. Ote yandan “dogallik”, yazarin samimiyetiyle yansitilir” (Sirin, 2019, s.
43). Samimiyetsiz, yapay karakterlerin ¢ocuk edebiyatinda yeri yoktur. Cocukluk “dogal” bir sekilde tasvir
edilmelidir (Tasdelen, 2005, s. 6) ve yazar ¢ocuklugu hissetmelidir. Edebi metinler bir ¢ocugun bakis agisiyla
yazilmali ve bu metinlerde sadelik ve dogallik yansitilmalidir.

Bir ¢ocugun zihinsel ve duygusal gelisimi, fiziksel gelisimi kadar 6zen gerektirir. Edebiyatin biyiili
diinyasina dalmak, kendine 6zgii bir diinya goriisii gelistirir ve ayn1 zamanda hem algisal keskinligini hem de
bilissel kapasitesini artirir. Aileler, ¢ocuklarmi edebiyatla tanistirmali ve edebi giizellie asina olmalarini
saglamalidir. Okul 6ncesi yillarda dil gelisimi hizli bir sekilde ger¢eklestiginden, bu donemde ¢ocugun estetik
duyarliligin1 beslemek, ana dilini edinmesini kolaylastirir. Ev ortaminin yani sira, gelisim psikolojisi,
edebiyatin bir cocugun zihni iizerinde en biiyiik etkisini nasil ve ne zaman yarattigini1 anlamak igin bir ¢ergeve
sunar. Cocuk gelisiminde, ozellikle 4 ile 9 yas arasindaki cocuklar “somut islemler” agamasindadir. Bu
donemde, cocuklarda baskalariyla 6zdeslesme yetenegi one ¢ikar. Cocuklar ister okuyarak ister dinleyerek
olsun, edebi metinlerdeki karakterlerle 6zdeslesirler. Bu siiregte ¢ocuklar, bir yandan farkli karakterlerle
tanigirken diger yandan gesitli kurgusal diinyalar1 kesfederler. Alt1 yas dolaylarinda, edebi metinler araciligiyla
bu hayali evrenlere maruz kaldik¢a ¢ocuklarin hayal giicii hizla gelisim gdsterir (Dursunoglu, 2011, s. 33).
Duyduklarint ve okuduklarini anlatma becerisi gelistirirler. Cocuklar okula bagladiklarinda -6 ile 12 yaslari
arasinda- benmerkezci tutumlarindan uzaklasir ve olaylari farkli bakis agilarindan degerlendirmeye baslarlar.
Empati duygulan gelistikce, bagkalarinin duygularini hissetmeye ve diislincelerini anlamaya baslarlar (Simsek,
2012, s. 34). Edebiyat cocugun zekasini, problem ¢dzme becerilerini, “muhakeme yetenegini”, mantiksal
diistinme becerisini ve beyin aktivitesini gelistirdiginden ¢ocugun zihinsel gelisimini hizlandirir. Edebiyattaki
semboller, “gocuklarin somut diisiinceden soyut diisiinceye” gecisine yardimet olur (Celepoglu, 2011, s. 30).
Edebiyat, cocuklarin okurken zihinlerinde canlandirdiklarina dayali olarak somut diisiinceden soyut diigiinceye
geeis siirecini hizlandiran karakterler sunar ve bunlarla 6zdeslesmeyi tesvik ederek cocuklarin empati
duygusunu gelistirir.

Cocuklar, estetik olan ya da giizel olan seylere dogustan bir ilgi duyarlar; bu nedenle edebiyat,
¢ocuklar i¢in bir gerekliliktir. Giizel bir sarki, bir oyuncak, bir kus ya da bir ¢igek onlarda merak uyandirabilir.
Edebiyat, giizellige olan bu ilgiyi harekete gegirir. Edebi metinler, sesleri, ritimleri, kelimeleri ve anlamlariyla
¢ocugun dikkatini ¢eker. Cocuga duygusal olarak hitap eden edebiyat, onun i¢in bir gerekliliktir. Cocuklar dili
dogru, etkili ve giizel bir sekilde kullanmak isterler. Edebi eserler, “dilin dogru, etkili ve giizel bir sekilde
kullanildig1” yerlerdir (Simsek, 2012, s. 41). Cocuk kitaplari, cocugun hayal giiclinii zenginlestirir ve hayatin
giizelligini deneyimlemesine yardime1 olur. Cocuk edebiyati okuyan ¢ocuklar, insanlar1 sevmeyi, bagkalarina
deger vermeyi, saygi gostermeyi ve onlarla etkili bir sekilde iletisim kurmayi 6grenirler. Evde 6grenilen
degerlere, okulda 6gretmenler ve sinif arkadaglariyla olan etkilesimler yoluyla yeni degerler eklenir. Edebiyat,
bu donemde ¢ocuklara yeni degerler asilar (Dursunoglu, 2011, s. 33). Cocuklarin her zaman edebiyata ihtiyaci
vardir; ¢linkii edebiyat, ¢ocugun zekasini, problem ¢ézme becerilerini, muhakeme yetenegini ve hayal giiciinii
gelistirir; bu nedenle ¢ocuklar i¢in vazgegilmezdir.

Cocuk edebiyati, estetik bir arag olmaktan ¢ikip karmasik bir ideolojik alana doniismistiir. Peter
Hollindale, farkli goriiniirliik ve biling diizeylerine isaret ederek cocuk edebiyatinin karmasik dogasini
vurgulamaktadir (Baker, 2004). Bu modelde elestirmenler, ¢ocuk edebiyatinin yalnizca didaktik yonlerine
degil, ayn1 zamanda derin kiiltiirel yapisina da odaklanmaktadir. Hollindale, “ii¢ farkli goriiniirliikk ve biling
diizeyi”ni 6zetlemektedir. {1k diizey olan “Ag¢ik/Yiizeysel Ideoloji”de yazar, gocuklara sosyal, siyasi ve ahlaki
inanglar bilingli olarak asilamaya ¢alisir (Helgesen & Helgesen, 2020). “Pasif Ideoloji (Ortiik Varsayimlar)”
diizeyinde ise yazarmn degerleri ve tutumlar1 bilingsizce metne sizar. Ugiincii diizey olan “Altta Yatan Inang
Ortami1 (Zaman ve Mekana Baglilik)” diizeyinde ise kitabin bilylik bir kismi, yazarin ait oldugu toplum
tarafindan sekillenir (Hollindale, 1988). Metinlerdeki “goriiniirliik” ve “biling”, gizli bir yetigkin otoritesine
isaret eder. Perry Nodelman, “gdlge metin” argiimani araciligiyla ¢ocuk hikayelerinin altinda yatan “gizli
yetiskin otoritesi” terimiyle oOrtiik yetiskin denetimine dikkat ¢eker. Ana metin, golge metnin varligini ima
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ederek bu ikili anlati, cocuk edebiyatinin yapisinda su sekilde ortaya cikar: basit ve anlasilir bir ylizey, yogun
ve karmasik bir yapiy1 gizler. Golge metin, yetiskin yazarin bakis agisini simgeleyerek ¢cocuklarin masumiyeti,
yetiskinlerin deneyimleri tarafindan gekillenir (2008). Cocuk edebiyatinda “golge metin”, somiirgecilikle giiclii
bir sekilde baglantilidir. Yetiskin yazar ile cocuk okuyucu arasindaki iligki somiirgeci niteliktedir. Yetiskin
yazar, ¢cocugu “dteki” olarak kurgulayarak onu evcillestirilmesi ve medenilestirilmesi gereken bir varlik olarak
konumlandirir (Nodelman, t.y.). Cocuklar, kiiltiirel asimilasyon araglari ve cocuk edebiyat1 araciligiyla “oteki”
olarak kurgulanir. Bu geng kitle, yetigkinler tarafindan kendileri i¢in yazilan kurgu eserlerle biiyiidiikge,
somiirgecilikten kagamazlar (Didicher, 2008). “Gizli yetigkin”, anlatilar araciligiyla ¢ocugu “6teki” olarak
konumlandirir; bdylece ¢ocuklar evcillestirilip medenilestirilmeye zorlanir (Nodelman, t.y.). Yetiskin yazar,
¢ocugu kendi uygun gordiigii sekilde sekillendirme giiciinii elinde tutar.

Cocugun marjinallestirilmis konumu, Nodelman’in “somiirgelestirilmis” kavramina atifta bulunur; bu
yaklasim, ¢ocugun kendi edebiyat iizerinde sahiplik hakkinin bulunmadigini ifade eder. Engellilik, engelliligin
sosyal ve Kkiiltlirel modelleri cercevesinde ele alindiginda, engelli c¢ocugun yetiskinler tarafindan
somiirgelestirildigi goriiniir kilmmaktadir. Toplum, engelli bireylerin bedenlerini “diizeltmek” suretiyle
“normal” algisina uydurmaya galisir ve bu bedenleri “iiretken” ve ekonomik agidan verimli hale getirmeye
gayret eder. Egemen kiiltiir, edebi eserler araciligtyla “normal” algisini onlara dayatmaya calisir ve bdylece
kdiltiirel bir dayatma gerceklestirir. Bu ¢erceve i¢inde degerlendirildiginde, engelli bireyin somiirgelestirilmesi,
engelliligin sosyal ve kiiltiirel modellerinin savundugu gerceklerle dogrudan gelismektedir. Bu bireylerin,
bagkalarinin hikayelerinde nesnelestirilip stereotiplere, 6nyargilara ve ayrimciliga maruz kalmak yerine, kendi
anlatilarinin merkezinde yer almalari tercih edilir. Toplum, onlar1 kosulsuz olarak kabul etmelidir. Bununla
birlikte, genel olarak ¢cocuk edebiyatinda engelli bedenler, agilmasi gereken kusurlar olarak tasvir edilmektedir.
Sosyal model, engellerin toplumun algilarinda, tutumlarinda ve davranislarinda sakli oldugunu vurgular; bu
durum ¢ocuk edebiyatinda agik¢a gozlemlenebilir. Bu ¢erceveyi ¢ocuk edebiyatina uygulamak, onun kapsayict
bir bilince katkisini, dislayict normlar tizerindeki etkisini ve ilettigi mesajlart derinlemesine incelememize ve
ortaya ¢cikarmamiza olanak tanir.

Cocuk Edebiyati ile Engelliligin Sosyokiiltiirel Modelinin Kesisimi

Cocuk edebiyat1 ile sosyokiiltiirel engellilik ¢aligmalar1 arasinda carpici ve karmagsik bir baglanti
oldugu aciktir. Diislincelerini saklamayan, engelli kisilere kars1 agikca tiksinti veya korku duyan ¢ocuklar, bu
edebi metinlerin tam da konusudur. Daha spesifik olarak, ¢ocuk edebiyati metinlerinde engelliligin sosyal
modeline dikkat ¢eken konularin net izlerini gérmek miimkiindiir. Engelliligin sosyokiiltiire] modeli, engelli
bireylerin karsilastigi degersizlestirme, itibarini sarsma, ayrimcilik ve oOtekilestirme gibi sosyal ve kiiltiirel
engellere odaklanir. Cocuk edebiyatindaki engelli karakterlerin deneyimlerini incelemek, bu sosyokiiltiirel
alan1 kesfetmek i¢in uygun ve aydinlatict bir firsat sunar. Cocuk edebiyati ile sosyokiiltiirel engellilik
calismalar1 arasindaki bu iligkiyi ortaya ¢ikarmak, engellilik ¢alismalarinin temel ilkelerinin de derinlemesine
anlasilmasini gerektirir.

Engellilik konusu ilk olarak “tibbi model” olarak bilinen bir yaklasim araciliiyla giindeme gelmistir.
T1ibbi model, bireyin bedenine odaklanarak fiziksel ya da somut bir eksikligi vurgular. Sorunun temelinin,
bireyin bedeninden kaynaklandigini iddia eder (Saunders, 2004a). Bu model, engelliligi bireyin zihninde ya da
bedeninde yer alan bir trajedi olarak kavramsallastirir. Engelliligin teshisi ve ¢0ziimiiniin tibbi otoriteler
tarafindan ele alinmasi gerektigini savunur. Engelliligi tedavi edilmesi gereken bir sorun, iistesinden gelinmesi
gereken bir trajedi veya bireysel bir eksiklik olarak ele alan tibbi model, yavas yavas toplumsal engellerin
ortadan kaldirilmasina odaklanan sosyal modele yerini birakmustir.

Sosyal model, engelliligi fiziksel bir eksiklik ve bireysel bir trajedi olarak goren “tibbi modele” bir
tepki olarak ortaya c¢ikti. Engelli haklar1 aktivistlerinin yiiriittiigii miicadelelerin sonucunda, sosyal model
1970’lerde sekillendi ve Vic Finkelstein (1980) ve Michael Oliver (1990) gibi teorisyenler tarafindan
kurumsallagtirildi.  Finkelstein’in vurguladigr {i¢ donem, sosyal modelin cergevesini tanimlamaktadir.
Finkelstein, ilk donem olan feodal ¢agda engelli bireylerin ayr1 bir grup olarak ortaya ¢ikmadigini; ikinci
donemde, sanayilesmeyle birlikte “saglikli beden normu”nun -yani ¢alismaya muktedir bedenin- belirleyici
standart haline geldigini; ticlincli donemde ise bireylerin “saglikli bakis” yoluyla toplumdan diglanma siirecine
dikkat ¢eker (1980). “Engelsiz bakis”, engelli olmayan toplum tarafindan engelliligin temsil edilmesini ve
kurgulanmasini ifade eder. Bu kavram ayni zamanda engelli kisilerin nesnelestirilmesini de igerir; engelli
izleyicilerin ve daha genis engelli toplumun aleyhine, zimni olarak engelli olmayan izleyicilerin beklentilerini
on plana cikaran engellilik anlatilarin1 ve imgelerini kurgulayan bir bakis a¢isini tanimlar” (Hughes, 1999).
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Finkelstein, engelliligin sosyal siirecine odaklanirken, sosyolog Oliver ise engelli bireyler i¢in uygun kogullarin
yaratilmamis olduguna su sozlerle dikkat ¢eker: “Sorunun nedeni, her ne tiirde olursa olsun bireysel
smirlamalar degil, toplumun uygun hizmetleri sunmadaki basarisizligidir” (Ellis & Kent, 2011, s. 81). James
I. Charlton ise “Biz olmadan bizimle ilgili hi¢bir sey” sloganiyla engelli kisilerin marjinallestirildigine ve
giicstizlestirildigine dikkat ¢cekmektedir (1998, s. 3). Engelliligin sosyal modelinin savunucular: diinya ¢apinda
maruz kaldiklar1 sistematik baskidan kurtulmak icin ¢aba gostermektedirler (Brzuzy, 1999). Sosyal modelde
odak noktasi, toplumsal tutumlar ve topluma tam katilimin dniindeki engellerdir.

Oliver’in elestirisini yineleyen James Charlton, engelliligi bir toplumsal kategori olarak
kavramsallastirir. Charlton, engelliligin toplumsal olarak insa edildigini su sekilde belirtir: “Cogu siyasi
aktivist, engelliligi toplumun bireylere dayattig1 bir durum olarak tanimlar” (Charlton, 1998, s. 8). Bireyi
siirlayan engellilik degil; aksine, toplumun bireylere karsi sergiledigi olumsuz ve dislayict tutumlardir.
Engelliligi tibbi veya toplumsal bir olgu olarak analiz etmek, engellilik deneyimini elestirel bir bakis agisiyla
incelemek acisindan 6nemlidir. Bu yaklasim, gizli onyargilari, ideolojik temsilleri (Saunders, 2004a) ve
kdiltiirel tasvirleri giin 15181na cikarir. Engellilik calismalarinda kiiltiir, toplumsal modelin yani sira 6nem
kazanir. Tom Shakespeare, “kiiltiirel degerlerin” 6nemine dikkat ¢eker ve engelli bireylerin kiiltiirel temsiller
tarafindan nesnelestirildigini vurgular (1994, s. 287). Son yiizyila kadar genellikle engelli bireyler, edebi
eserlerde siklikla basitlestirilmis, acinast ve pasif bir sekilde tasvir edilirdi ama giiniimiizde bunun degistigi,
engelli bireylerin giiglii karakterler olarak insa edildigi goriilmektedir. Bu alginin degigmesinde sosyokiiltiirel
engellilik ¢alismalarmin katkisi ise yadsinamaz bir gercektir. Synder ve Mitchell, kiiltiirel modelin sosyal
modelden daha kapsamli oldugunu savunur ve “engelliligin kiiltiirel modeli”ni 6ne ¢ikarir. Engellilik kavrama,
yalnizca ayrimcilik deneyimlerine atifta bulunur. Kiiltiirel modelin formiilasyonu, engelliligi bir engellilik
alani olarak tanimlayan yeniden adlandirma eylemini teorilestirmemizi saglar. Engellilik kavrami, asagilayict
cagrisimlarindan arindirilmali ve engellilik kimligi, bir direnis bigimi ve kiiltiirel zenginlesmenin temeli
olmalidir (Synder ve Mitchell, 2006, s. 10). Andrzej Twardowski, kiiltiirel tasvirlerin nesnelestirilmesi
onciilinden hareketle, engellilifin sosyokiiltirel modelini ¢esitli bakis agilarindan incelemektedir.
“Gergekligin Kiiltiirel Algis1” baglikli boliimde, nesnel olmayan gercekligin kiiltiirel deger ve inang sistemleri
araciligiyla algilandigini savunur. “Soylem Temelli Anlam” baglikli bdliimde ise engelliligin cesitli dilsel
séylemler aracihigryla kurgulandigini ileri siirer. “Bedenlesme ve Insani Farklilasma” bashkli boliimde ise
engelli bedenin, sosyal anlamlar araciligryla somutlagarak bir insan kategorisi olusturdugunu savunur.
“Epistemolojik Tersine Doniis” baslikli boliimde, geleneksel bakis acis1 engelli bir kisiyi nasil “diizeltecegine”
odaklanirken, sosyokiiltiirel model bazi bedenlerin neden “normal”, digerlerinin ise “anormal” kabul edildigini
inceler (2022). Bu sekilde, toplumun dislayict normlari incelenmekte ve engelliligin yalnizca sosyal ve bireysel
engeller meselesi olmadig1, sosyal yapinin bir pargasi olan kiiltiirel bir kimlik oldugu gézlemlenmektedir.

Engelli kisilerin toplumsal dislanmasi, engelli karakterlerin anlati protezi islevi gormedigi eserlerde -
sosyal kiiltiirel modeli 6rnekleyen bir olgu olarak- gocuk edebiyatinda hala tekrarlanan bir tema olmaya devam
etmektedir. Engelliligin temsiline iliskin kilit bir kavram olan “anlati protezi” terimi, David T. Mitchell ve
Sharon L. Synder tarafindan gelistirilmistir. Bu séylem, edebiyatta engelliligin bagimliligina dikkat ¢eker ve
engelliligin firsat¢1 bir metafor olarak kullanildigin1 vurgular. Hikayelerdeki engelli karakterler, bireysel ve
toplumsal ¢okiisii temsil eder ya da nihayetinde hikdyenin anlatisini giiclendirmek icin birer destek olarak
kullanilir; ¢ogu zaman sadece iyilesmek, engellerini agmak ya da engelli olmayan karakterlere ilham vermek
amaciyla var olurlar (Mitchell ve Snyder, 2003). Cagdas ¢ocuk romanlarinda engellilik, artik olay orgiisiini
ilerletmek ya da ana karakterin gelisimini desteklemek i¢in degil, daha ¢ok engelli karakterin yararina
kullanilmaktadir.

Teorik kavramlarin pratikte nasil ortaya ¢iktigin1 gostermek amaciyla, ¢agdas ¢ocuk edebiyatindan
birka¢c 6rnek sunulmakta; bu ornekler, engelli karakterlerin “anlati protezi’nin O&tesine nasil gectigini
vurgulamakta ve sosyokiiltiirel engellere 151k tutmaktadir. Engelli cocuk karakterlerine bu odaklanma, kismen
bu ¢ocuklarin normal egitimden yararlanmasini engelleyen yasalardan kaynaklanmaktadir (Saunders, 2024b).
Engelli ¢cocuk karakterlerini inceleyen Baskin ve Harris (1977; 1984), Robertson (1992) ile Reiser ve Mason
(1990), toplumda engelli ¢ocuklara kars1 pek ¢ok stereotip, dnyarg: ve ayrimeilik oldugunu ortaya koymustur.
Bu teorik modellerin ¢agdas cocuk edebiyatinda nasil ortaya ¢iktigini gdstermek icin, ana karakterleri Melody,
Rose, Ada, Aven ve Ally gibi engelli olan Out of My Mind, Rain Reign, Fish in a Tree, The War That Saved
My Life, Insignificant Events in the Life of a Cactus ve Song for a Whale gibi eserler 6nemli drnekler olarak
degerlendirilebilir. Bu romanlardaki engelli tiim karakterler, bazilar1 kapsayici egitim sunan normal okullara
devam etmektedir. Out of My Mind, Rain Reign, Fish in a Tree, The War That Saved My Life, Insignificant
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Events in the Life of a Cactus ve Song for a Whale adl1 eserler, bu ¢ocuklart normal okullara yerlestirerek
karsilagtiklar1 zorluklari 6n plana ¢ikarmakta ve boylece onlari, engellerin sadece fiziksel degil, ayn1 zamanda
derin bir tutum meselesi oldugu sosyokiiltiirel bir baglamin tam ortasina konumlandirmaktadir. Sharon
Draper’in Out of My Mind (2010) adli romaninda, serebral palsili bir ¢ocuk olan Melody, “anlat1 protezi”
klisesini asarak, bir olay orgiisii aract olmaktan ziyade romanin ana karakteri olarak 6ne ¢ikar. Melody, fiziksel
yetenekleri tipik olan g¢ocuklarin devam ettigi bir okulda kaynastirma o6grencisi olarak hikayeye baslar.
Konusamama durumu nedeniyle zihinsel engelli olarak algilanan Melody, konugma iiretici bir cihaz kullanarak
konugmaya basladiginda, tipik akranlarindan daha zeki oldugu ortaya ¢ikar. Akranlarinin ve 6gretmenlerinin
saskiligi ile Melody’ye dayattiklar sosyokiiltiirel engeller, engellilik caligmalari perspektifinden incelenmeye
degerdir. Ann M. Martin’in Rain Reign (2014) adli romaninda, Asperger sendromu teshisi konmus olan Rose,
kendi hikayesinin kahramanidir. Rose, sik sik babasinin ilgisizligiyle, 6gretmenlerinin onu anlayamamasiyla
ve akranlarinin diglayici davraniglartyla karst karsiya kalir. Babasinin hediyesi olan Rainy evden kagtiginda,
Rose onu bulmak i¢in kasabadaki her sokag1 ve evi arar ve bu siirecte sosyokiiltiirel engellerle miicadele eder.
Geng okuyucu, ortaya c¢ikan toplumsal dnyargilar ve tepkilerle yiizlesir ve romanin kahramanina karsi empati
gelistirir. Lynda Mullaly Hunt’1n ¢ocuk romani Fish in a Tree’de (2015), disleksi olan Ally kendi hikayesinin
kahramanidir. Ogrenme giigliigii, toplumun ve egitim sisteminin sosyokiiltiirel engellerini ortaya koymaktadar.
Ally’nin deneyimli 6gretmeni sayesinde bu engeli asmasi, sosyal modelin 6nemini vurgulamaktadir. Kimberly
Brubaker Bradley’in The War That Saved My Life (2015) adli romaninda, ayak deformitesi olan Ada, anlati
icinde bir “protez” islevi gormez. Annesi, ¢ocugundaki engeli zihinsel engelli olarak etiketleyip sosyal
ényargilar ve ayrimer tutumlar (sosyokiiltiirel engeller) nedeniyle onu eve hapseder. ikinci Diinya Savas
sirasinda ¢ocuklar tahliye edilirken, Ada ev hapsinden kurtulur ancak sosyokiiltiirel engellerle karsilasir. Dusti
Bowling’in Insignificant Events in the Life of a Cactus (2017) adli eserinde, kolsuz dogan Aven, anlati protezi
roliiniin Gtesine gecerek ana karakter haline gelir. Evlatlik oldugunu 6grenen Aven, fiziksel engelinin bunun
nedeni olup olmadigimi sorgular. Okuyucular, yemek yemeyi, yazmay1 ve diger bircok isi ayaklariyla yapan
Aven’in karsilastig1 sosyokiiltiirel zorluklarla sik sik karsilasir. Lynne Kelly’nin Song for a Whale (2019) adl1
romaninda, dogustan isitme engelli olan Iris, bir “anlat1 protezi” olarak konumlandirilmamaktadir. Ally gibi
Iris de tipik gelisim gosteren gocuklarin gittigi bir okula devam eder ve orada sosyokiiltiirel engellerle
kargilagir. Akranlariyla s6zlii olarak iletisim kuramayan Iris, kendisi kadar yalniz olan bir mavi balinayla bag
kurmaya ¢aligir. Karakterin, insanlarla kuramadig1 bagi bir balinaya olan ilgisi yoluyla asma ¢abasi, romanin
yalnizlik ve otekilestirme temalarmin bir balik metaforu etrafinda sekillenmesini saglar. Cocuk edebiyatinin
Ozelliklerini tagtyan tiim romanlarda, engelli kahraman kendi hikayesini, miicadelesini ve deneyimini kendi
bakis agisiyla anlatir. Bu romanlar, sosyokiiltiirel engellilik ¢aligmalar1 perspektifinden ¢ocuk edebiyatinin
potansiyelini ortaya koyma konusunda 6nemli bir etkiye sahiptir. Bu kitaplar engelli karakterlerin karsilastig
Onyargi ve diglanmaya karsi verilen miicadeleye 151k tutar. Draper, Martin, Hunt, Bradley, Bowling ve Kelly
gibi yazarlar, engelli karakterleri normal okullara yerlestirerek, engelli bireylerin topluma tam katiliminin
ontindeki engellere 151k tutar. Bu romanlarda digsal engellere vurgu yaparak, tibbi model bakis agisina meydan
okurlar. Ancak, bu karakterlerin miicadeleleri boyunca yasadiklar: igsel catigmalar, engelliligin yalnizca bir
toplumsal kurgu olmadigin1 ortaya koyar; aksine, bu deneyimler engelliligin psikolojik ve biyolojik faktorler
tarafindan sekillendirilen kisisel bir deneyim oldugunu da gdsterir.

Sosyal model, yapisal ve toplumsal engellere dikkat ¢ekse de tamamen yapisal bir bosluk i¢inde ele
alindiginda bazi dezavantajlar1 vardir. Bu ¢ok boyutluluk goz 6niine alindiginda, son yillarda akademisyenler
engelliligin ¢ok yonlii bir sosyokiiltiirel deneyim oldugunu kabul etmekte; hem “tibbi hem de sosyal modeller”,
bu karmasik dogay1 tam olarak kavramada yetersiz kalmaktadir (Babik & Gardner, 2021, para. 4). Bu iki
yaklagim birlestirildiginde, engellilik biyolojik, psikolojik ve sosyal faktorler tarafindan sekillendirilen bir
psikososyal model olarak goriiliir (Thomas, 2004; Shakespeare, 2006; Engel, 1980). Diinya Saglik Orgiitii de
bu iiclii iliskiyi vurgulamakta ve engelliligi su sekilde tanimlamaktadir: “Bir bireyin saglik durumu ile kisisel
faktorler arasindaki karmasik iliskinin ve bireyin yasadigi kosullari temsil eden dis faktorlerin sonucu veya
neticesi’dir (Peterson, 2005, s. 106). Bir fiziksel bozuklugun ne dlciide engellilige yol actigi, yalnizca
bozuklugun kendisine degil, ayn1 zamanda bireyin sosyal hayata katilim yetenegine de baghdir (Hall & Hill,
1996). Engelli bireylerin topluma katiliminin &niindeki en biiyiik engeller, fiziksel sinirlamalardan ziyade
sosyal ve kiiltiirel engellerdir.

Sonug¢

Sosyokiiltiirel engellilik iizerine yapilan caligmalar, toplumun “normal” kabul ettigi normlari,
Onyargilar1 ve stereotipleri sorgulayarak engelli bireylerin maruz kaldigi sistematik ayrimciligi elestirir. Cocuk
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edebiyatinda -6zellikle engellilik temalarini ele alan romanlarda- olumsuz tutum ve yargilar gézlemlenebilir.
Kargilagilan ayrimci tutumlarin nedeni fiziksel engelliligin kendisi degil, toplumun damgalayici
tutumlari, etiketleyici davraniglart ve ayrimer dilidir. Engelli karakterin toplum tarafindan algilanan, saygi
gormeyen ve degersizlestirilmis konumu agikca betimlenmektedir. Bu baglamda, cocuk romanlari, engellilikle
iligkilendirilen anlamlari, ona yapistirilan damgalar1 ve engelli kisilerin marjinallestirilmis durumunu ortaya
cikarmak i¢in Onemli bir ara¢ islevi goriir. Calisma cocuk edebiyatinin sosyokiiltiirel engelleri analiz
etmek i¢in milkemmel bir firsat sundugunu ortaya koyar.

Sosyal ve kiiltiirel modeller, engellilikle ilgili toplumsal norm ve uygulamalari ele alir. Sosyal modele
gore, engellilik fiziksel bir bozukluktan degil, sosyal onyargilardan ve ayrimeci tutumlardan kaynaklanir.
Engelli olarak dogan bir birey, daha sonra engelli konumuna getirilir (Metzler, 2006). Engelli bireylerin
toplumda karsilastiklar1 zorluklar ve dislanmalar, onlari engellerle yiizlesmeye zorlar. Fiziksel engelleri
dikkate alinmaksizin sosyal faaliyetlerden dislanirlar (Oliver, 1996). Jonas-Sébastien Beaudry’nin belirttigi
gibi, “Asil sorun bu dislanmadir; bu durum, bireysel biyolojik islev bozukluklarindan ziyade, toplumun uygun
kapsayici diizenlemeler yapamamasindan kaynaklanmaktadir” (2016, s. 210). Sosyal model, engelliligi bireyin
maruz kaldig1 bir durum olarak tanimlar. Snyder ve Mitchell tarafindan 6ne siiriilen kiiltiirel engellilik modeli,
sosyal modelden daha kapsamlidir. Engelliligin sosyal kavrami yalnizca ayrimci kargilagmalara atifta
bulunurken, kiiltiirel kavram engellilik alanin1 politik bir yeniden tasavvur olarak ele alir (2006). Bu nedenle
engellilik, yalnizca toplumsal ve bireysel engellerle ilgili degildir; ayn1 zamanda bir toplumsal yapinin pargasi
olan kiiltiirel bir kimliktir. Engellilik, toplumun “normal” olarak kabul etmedigi bireylere dayatilan keyfi bir
durumdur (Couser, 2015). Sosyal ve kiiltiirel nyargilar, engelli kisilerin topluma tam olarak katilmalarini
engelleyen bariyerler yaratir. Calismada, ¢ocuk edebiyatinin engelli karakterlerin karsilastigi toplumsal ve
kiiltiirel engelleri yansitmada 6ncii bir rol oynadig: goriilmektedir.

Calismanin temel argiimani, cocuk edebiyatindaki engelli bireylerin yalnizca tibbi bir eksiklige sahip
olarak goriilmemesi gerektigidir; aksine, odak noktasi, karsilastiklart toplumsal zorluklar1 vurgulamadaki
basarilaridir. Bu c¢alisma, engellili§in sosyokiiltiirel modelleri baglaminda ¢ocuk edebiyati elestirisi igin
sistematik bir metodolojik ¢erceve sunmaktadir; bu gerceve icinde eserler, karakter, diyalog ve olay orgiisii
acisindan analiz edilebilir ve gelecekteki ¢aligsmalara yol acabilir. Out of My Mind, Rain Reign, Fish in a Tree,
The War That Saved My Life, Insignificant Events in the Life of a Cactus ve Song for a Whale gibi 6rnekler,
onerilen metodolojinin uygulanabilirligini gostermektedir. Anlatinin merkezinde yer alan engelli ¢ocuklar,
Mitchell ve Snyder’in (2003) “anlati protezi” olarak adlandirdiklar1 kavramin Gtesine gegerek, yalnizca bir
“destek” olarak kullanilma roliinden kurtulurlar. Bu metodolojik ¢ergevenin uygulanmasindan elde edilen
o6nemli bir bulgu, Hollindale’in “goriiniirliik ve biling” kavramini (1988) ve Nodelman’in “gélge metin”
teorisini sosyokiiltiirel faktorlerle iligkilendirebilme yetenegidir (2008). Cocuk edebiyati, toplumun deger
yargilarini -bilingli ya da bilingsiz olarak- aktararak ve bdylece yetigkinlerin toplum algisiyla uyum saglayarak,
yetiskinlerin ¢ocuklar tizerindeki kolonyal konumunu pekistirir. Ancak bu ¢alisma, romanlarin ayrintili bir
analizini sunmak yerine, teorik bir temel ve metodolojik bir kilavuz sunmaktadir.

Bu calismanin bulgulari, ¢ocuk edebiyatiin egitimsel ve sosyal islevleri konusunda dikkate deger
icgoriiler sunmaktadir. Ebeveynler ve gretmenler, cocuklarin engellilik konusunda farkindaliklarii artirmak
icin ¢cocuk edebiyati metinlerini sosyokiiltiirel bir bakis agisiyla kullanabilirler. Geng okuyucular bu metinlerde
sosyokiiltiirel engellerle karsilastikca, bu zorluklarin farkina varir ve benzer sekilde tepki vermemeyi
Ogrenirler. Empati duygusu gelistiren okuyucular, engelli karakterlerle 6zdesleserek toplumsal normlari ve
sosyokiiltiirel engelleri sorgularlar. Bu nedenle, egitim programlarinda ¢ocuk edebiyatina sosyokiiltiirel
engellilik calismalar1 dahil edilmelidir; 6gretmen adaylari, eserleri bu perspektiften analiz etme becerisine
sahip olmalidir. Siniflarda empatik ve kapsayici bir okuma kiiltiirii tesvik edilerek, ¢ocuklar erken yaslardan
itibaren toplumsal dnyargilari1 sorgulamaya ve farkliliklara saygi duymay1 6grenmeye tesvik edilebilir. Bu tiir
smif i¢i uygulamalar ve okuma etkinlikleri, daha esitlik¢i ve kapsayici bir toplumun ingasi i¢in zemin hazirlar.

Yazarlarin, engelli karakterlerin bagkalarinin yarari igin degil, kendi ¢ikarlar1 dogrultusunda hareket
ettikleri sekilde tasvir edildigi, cocuk karakterlerin merkezde oldugu hikayeler yazmalari onerilir. Engelli bu
cocuk karakterler, akademik, sosyal, sanatsal ve duygusal alanlarda pratik becerilere sahip, giiglii ve bagimsiz
bireyler olarak tasvir edilmelidir. Engelli karakterlerin giinliik basarilari, yasam miicadeleleri ve sosyal
etkilesimleri gergekei bir sekilde betimlenmelidir. Hikayelerde bu bireyler, engellerini agsmaya g¢alisan kisiler
olarak tasvir edilmemeli; aksine, engelleri kimliklerinin dogal bir pargasi olarak kabul edilmelidir. Yaymecilar
da yazarlar1 desteklemeli, bu tiir eserlerin yazilmasini tesvik etmeli ve yayin slirecinde engel olugturmamalidir.
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Bu calisma, ¢ocuk edebiyat1 ile sosyokiiltiirel engellilik {izerine yapilan aragtirmalar arasindaki
baglantiya iliskin teorik bir gergeve ¢izmekte ve gelecekteki arastirmalar igin gesitli firsatlar sunmaktadir.
Akademisyenler, daha  ileri analizlerde farkli donemlerde ve kiiltiirlerde yazilmis cocuk
edebiyatini karsilagtirmali olarak inceleyebilir; bu sekilde, sosyal dnyargilarin yani sira kiiltiirel ve tarihsel
farkliliklar1 ve benzerlikleri de agik¢a ele alabilirler. Farkli engel tiirlerine (fiziksel, zihinsel, duyusal, kronik
hastalik) odaklanan metinleri karsilastirmali olarak analiz etmek, bu metinlerin toplum tarafindan nasil
algilandigint ve temsil edildigini anlamaya yardimci olur. Akademisyenler, bu c¢aligmalara ampirik
aragtirmalart dahil ederek, engelli karakterlerin basrol olarak konumlandirildigt &ykiileri okuduktan
sonra gen¢ okuyucularin engellilige yonelik tepkilerindeki ve tutumlarindaki degisiklikleri 6lgebilirler. Bu
sekilde arastirmacilar, cocuk edebiyatinin empati ve kapsayiciligin gelisimi iizerindeki etkisini inceleyebilirler.
Ayrica, engelli yazarlar tarafindan kaleme alman g¢ocuk Oykiileri iizerine arastirma yaparak, yazarin
engellilikle ilgili kisisel deneyiminin metne nasil yansidigini incelemek ve  &z-temsilin ~ dnemini
arastirmak miimkiindiir. Buna ek olarak, aragtirmacilar sosyal medyanin, dijital ortamlarin ve gelisen
teknolojik araclarin engelli karakterlerin deneyimlerini nasil etkiledigini degerlendirebilirler. Engelli bireylerin
giiclendirilmesi ve c¢evrimigi topluluklar aracilifiyla seslerini duyurma imkanlari, dijital ¢agda engellilik
temasint ele alan edebi eserlerin artan 6nemini vurgulamaktadir. Bu baglamda, bu makale gelecekteki
calismalarin dijital platformlardaki temsil konusuna da odaklanmasini 6nermektedir.
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ETIK BEYANLAR
Arastirma ve Yayin Etigi
Bu makalenin 6zgiin bir ¢alisma oldugunu ve bilimsel arastirma ve yayin etigi ilkelerine
uygun olarak hazirlandigint beyan ederim. Makale daha &nce herhangi bir yerde
yayimlanmamis olup bagka bir dergide degerlendirme siirecinde degildir.
Caligmada kullanilan tiim kaynaklar akademik kurallara uygun bigimde atiflanmistir.
Caligmanin intihal, veri uydurma, veri tahrifi veya manipiilasyon icermedigini; arastirma
bulgularinin bilimsel diiriistliik ilkelerine uygun sekilde sunuldugunu beyan ederim.
Yazar Katkisi
Caligmanin tasarlanmasi, yliriitiilmesi, analizi ve makalenin raporlama agamasini tek basina
yliriitmiistiir. Makalenin son hélini okuyup onayladim ve yayimlanmasini kabul ettim.
Cikar Catismasi
Bu makalenin yayimlanmasina iligkin herhangi bir ¢ikar ¢atismasi bulunmadigini beyan
ederim.
Finansal Destek
Bu aragtirma herhangi bir kamu kurumu, ticari kurulus veya kar amaci giitmeyen kurulus
tarafindan finansal olarak desteklenmemistir.
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Yapay Zeka Kullanim Beyam
Makalenin hazirlanmas: siirecinde yapay zeka araglarindan yalmizca dil diizenleme, ceviri
destegi ve anlatim iyilestirmesi amaciyla sinirlt 6l¢iide yararlanilmistir. Yapay zeka araglari
tarafindan yapilan ceviri ve dil diizenlemeleri tarafimdan dikkatle kontrol edilmistir. Yapay
zeka araglart calismanin bilimsel igeriginin, aragtirma tasariminin, analizlerinin veya
akademik sonuglarinin olusturulmasinda kullanilmamigtir. Makalenin igerigine iliskin tim
akademik sorumluluk bana aittir.

Telif Haklar1 ve izinler
Telif hakki gerektiren materyaller kullanilmigsa gerekli izinlerin alindigimi ve ¢aligmanin
herhangi bir fikri miilkiyet hakkini ihlal etmedigini beyan ederim.

Yazar Onayi
Makalenin son hélini okudum, onayladim ve yayimlanmasini kabul ettigimi beyan ederim.
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