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Abstract: As the process of digitalization has reshaped the fundamental dynamics of social life, access to
digital technologies has become a decisive factor in individuals’ participation in social, economic, and cultural
life. Digital poverty, which has emerged alongside this transformation, is viewed as a multidimensional form
of social exclusion that extends beyond mere lack of access to technological tools; it impacts education, social
participation, access to public services, and psychosocial well-being. This study examines the effects of digital
poverty, particularly on children and youth, from a social work perspective and discusses the social
consequences of digital inequalities in a multidimensional manner.

Children and youth are among the social groups most affected by digital inequalities due to their developmental
characteristics and the intense relationship they establish with digital systems. The increasing shift toward
conducting educational processes via digital platforms is leading individuals without access to digital tools and
the internet to fall behind in academic progress, limiting their learning opportunities and deepening educational
inequalities. This situation also contributes to the weakening of mechanisms for social mobility and the
reproduction of existing socioeconomic inequalities. Furthermore, digital poverty does not remain limited to
the field of education; it also creates negative effects on peer relationships, the sense of social belonging, and
the development of self-confidence, thereby affecting the psychosocial development processes of children and
youth in a multidimensional way.

From a social work perspective, digital poverty emerges as a structural social issue that must be addressed
within the context of social justice, human rights, and the principles of equality. In this regard, the development
of social policies that strengthen digital inclusion, the expansion of digital access opportunities, and the
establishment of comprehensive intervention mechanisms targeting disadvantaged groups are considered
critical necessities. Furthermore, enhancing digital literacy skills, supporting families and educational
institutions, and restructuring social service practices to address digital inequalities have also emerged as
significant needs.

Keywords: Digital Poverty, Digital Inequality, Social Exclusion, Social Work, Psychosocial Effects

Oz: Dijitallesme siirecinin toplumsal yasamin temel dinamiklerini yeniden yapilandirmast, dijital teknolojilere
erisimi bireylerin sosyal, ekonomik ve kiiltiirel yasama katilimi agisindan belirleyici bir unsur haline
getirmistir. Bu doniisiimle birlikte ortaya ¢ikan dijital yoksulluk, yalnizca teknolojik araglara erigim
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eksikligiyle sinirli olmayan; egitim, sosyal katilim, kamusal hizmetlere erigim ve psikososyal iyi olug {izerinde
etkili ¢ok boyutlu bir sosyal diglanma bi¢imi olarak degerlendirilmektedir. Bu ¢alisma, dijital yoksullugun
ozellikle cocuklar ve gengler iizerindeki etkilerini sosyal hizmet perspektifi cercevesinde ele almakta ve dijital
esitsizliklerin toplumsal sonuglarini ¢ok boyutlu bi¢imde tartigmaktadir.

Cocuklar ve gencler, gelisimsel ozellikleri ve dijital sistemlerle kurduklari yogun iliski nedeniyle dijital
esitsizliklerden en fazla etkilenen toplumsal gruplar arasinda yer almaktadir. Egitim siire¢lerinin giderek dijital
platformlar {izerinden yiiriitiilmesi, dijital araglara ve internet erisimine sahip olmayan bireylerin akademik
siireglerden geri kalmasina, 6grenme firsatlarinin smirlanmasina ve egitimde firsat esitsizliklerinin
derinlesmesine yol agmaktadir. Bu durum aym1 zamanda toplumsal hareketlilik mekanizmalarmin
zayiflamasina ve mevcut sosyoekonomik esitsizliklerin yeniden iiretilmesine neden olmaktadir. Ayrica dijital
yoksulluk, yalnizca egitim alaniyla sinirl kalmayip akran iligkileri, sosyal aidiyet duygusu ve dzgiiven gelisimi
tizerinde de olumsuz etkiler yaratarak ¢cocuk ve genglerin psikososyal geligsim siire¢lerini ¢gok boyutlu bigimde
etkilemektedir.

Sosyal hizmet perspektifinden degerlendirildiginde dijital yoksulluk, sosyal adalet, insan haklar1 ve esitlik
ilkeleri baglaminda ele alinmasi gereken yapisal bir sosyal sorun alani olarak dne ¢ikmaktadir. Bu dogrultuda
dijital kapsayiciligi giiclendiren sosyal politikalarin  gelistirilmesi, dijital erisim olanaklarinin
yayginlastirilmasi ve dezavantajli gruplara yonelik biitiinciil miidahale mekanizmalarmin olusturulmas kritik
bir gereklilik olarak degerlendirilmektedir. Bununla birlikte dijital okuryazarlik becerilerinin artirilmasi,
ailelerin ve egitim kurumlarinin desteklenmesi ve sosyal hizmet uygulamalarinin dijital esitsizlikleri azaltmaya
yonelik sekilde yeniden yapilandirilmasi da 6nemli bir ihtiyag olarak ortaya ¢ikmaktadir.

Anahtar Kelimeler: Dijital Yoksulluk, Dijital Esitsizlik, Sosyal Dislanma, Sosyal Hizmet, Psikososyal Etkiler
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Structured Abstract:

Digital transformation has become one of the most influential structural forces shaping contemporary
societies, fundamentally transforming the ways in which individuals participate in economic, social,
educational, and cultural life. The rapid expansion of digital technologies, online platforms, and algorithmic
systems has created new forms of inclusion and exclusion, making digital access a key determinant of social
participation. Within this context, digital poverty has emerged as a multidimensional and structurally embedded
form of social exclusion that cannot be reduced merely to the absence of technological devices or internet
connectivity. Instead, it reflects broader inequalities in access to digital opportunities, disparities in digital
literacy and competencies, and unequal participation in digitally mediated public services, education systems,
and welfare mechanisms. Children and young people represent one of the most vulnerable groups in this
process, as their developmental trajectories are closely linked to education systems that are increasingly
digitised, and their daily social interactions are deeply embedded in digital environments. Against this
background, the purpose of this study is to conceptually and analytically examine digital poverty within the
theoretical framework of social work, with a particular focus on its educational, psychosocial, and structural
consequences for children and youth. In addition, the study aims to position digital inequality as a central issue
of social justice and to explore its implications for social work practice, policy development, and intervention
strategies in the context of digitalised welfare systems.

This study adopts a conceptual and theoretical design grounded in an extensive review of existing
scholarly literature on digital inequality, social exclusion, social policy, education studies, and social work
perspectives. Rather than relying on primary empirical data, the study systematically synthesises peer-reviewed
academic sources to construct a comprehensive and interdisciplinary analytical framework. The literature
included in the analysis focuses on key thematic areas such as unequal access to digital technologies, digital
divide theories, digital literacy gaps, and the social consequences of exclusion from digital systems. Particular
attention is given to the implications of digital poverty for children and adolescents, especially in relation to
education, psychosocial development, and social integration processes. The analytical process is structured
around interconnected thematic domains, including educational inequality, social participation, vulnerable
population groups, and social work intervention models. By integrating theoretical insights from sociology,
education sciences, communication studies, and social policy, the study develops a holistic understanding of
digital poverty as a structural social phenomenon that is deeply embedded in broader systems of inequality.
This interdisciplinary approach allows for a more comprehensive interpretation of how digital exclusion is
produced, reproduced, and sustained across different institutional and social contexts.

The findings derived from the literature synthesis indicate that digital poverty functions as a structural
determinant of inequality that influences multiple dimensions of social life simultaneously. In the field of
education, unequal access to digital devices, stable internet connections, and adequate digital learning
environments significantly restricts students’ ability to participate effectively in remote learning, hybrid
education models, and technology-enhanced classroom practices. This unequal access contributes to persistent
achievement gaps, reduced educational attainment, and the reinforcement of pre-existing socioeconomic
inequalities. In many cases, digital disadvantage not only reflects but also amplifies broader patterns of social
stratification, thereby deepening intergenerational cycles of inequality. Beyond the educational domain, digital
exclusion produces significant psychosocial consequences for children and young people. Limited access to
digital platforms reduces opportunities for peer interaction, weakens social networks, and increases the risk of
social isolation. These conditions negatively affect the development of a stable sense of belonging, which is a
critical component of healthy psychosocial development during childhood and adolescence. Furthermore,
disparities in digital access and usage contribute to differences in self-esteem, identity formation, and perceived
social competence. Children and young people who are excluded from digital environments often experience
marginalisation not only in formal institutional settings but also in informal peer-based social structures that
are increasingly mediated through digital communication platforms. The literature also highlights that certain
groups, including low-income households, migrant children, rural populations, and socially disadvantaged
communities, are disproportionately affected by digital poverty. This unequal distribution of digital resources
reinforces existing vulnerabilities and contributes to the reproduction of structural disadvantage across multiple
generations.
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The discussion section emphasises that digital poverty should not be conceptualised as a purely
technological or infrastructural issue but rather as a deeply embedded structural social justice concern. From a
social work perspective, digital exclusion directly challenges foundational professional principles such as
equity, human rights, social inclusion, and the promotion of well-being. The increasing digitalisation of
essential social systems, including education, healthcare, employment services, and welfare provision, has
transformed digital access from a supplementary resource into a fundamental prerequisite for full societal
participation. As a result, individuals without adequate digital access or competencies are systematically
disadvantaged in their ability to access essential services, exercise their rights, and participate fully in social
life. This condition creates new forms of inequality that are both technological and social in nature, contributing
to the emergence of digital stratification within contemporary societies. Social work, therefore, has an essential
role in addressing these inequalities through multiple levels of intervention. These include advocacy for
equitable digital policies, empowerment of disadvantaged populations through capacity-building initiatives,
and the development of inclusive service delivery models that take digital disparities into account.
Strengthening digital literacy skills among children, young people, and families is also a critical component of
these interventions. In addition, ensuring equitable access to digital infrastructure, particularly in underserved
regions, is necessary to reduce systemic inequalities and promote social inclusion.

In conclusion, digital poverty represents a growing and complex form of structural inequality that
significantly shapes the life chances, developmental trajectories, and social participation opportunities of
children and young people in contemporary digital societies. Its effects are multidimensional, extending across
educational achievement, psychosocial well-being, and broader processes of social integration. As such, digital
poverty must be understood not as a temporary or technical problem but as a persistent structural issue
embedded within broader systems of inequality. Within the framework of social work, addressing digital
inequality requires a rights-based, justice-orientated, and structurally informed approach that combines
individual-level support with broader systemic interventions. Effective responses must include coordinated
social policies, inclusive educational strategies, and community-based initiatives aimed at reducing digital
disparities. Ultimately, promoting digital inclusion is essential not only for reducing inequality but also for
strengthening social cohesion, enhancing human development, and ensuring equitable participation in the
digital age.

Keywords: digital poverty, digital inequality, social exclusion, social work, psychosocial effects
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Résumé Structuré:

La transformation numérique est devenue 1'une des forces structurelles les plus influentes qui
faconnent les sociétés contemporaines, transformant en profondeur les modes de participation des individus a
la vie économique, sociale, éducative et culturelle. L’expansion rapide des technologies numériques, des
plateformes en ligne et des systémes algorithmiques a donné naissance a de nouvelles formes d’inclusion et
d’exclusion, faisant de 1’acceés au numérique un déterminant clé de la participation sociale. Dans ce contexte,
la pauvret¢ numérique est apparue comme une forme multidimensionnelle et structurellement ancrée
d’exclusion sociale qui ne peut se réduire a la simple absence d’appareils technologiques ou de connexion a
Internet. Elle refléte au contraire des inégalités plus larges dans 1’accés aux opportunités numériques, des
disparités en maticre de culture et de compétences numériques, ainsi qu’une participation inégale aux services
publics, aux systémes éducatifs et aux mécanismes de protection sociale qui s’appuient sur le numérique. Les
enfants et les jeunes constituent 1’un des groupes les plus vulnérables dans ce processus, car leurs parcours de
développement sont étroitement liés a des systémes éducatifs de plus en plus numérisés, et leurs interactions
sociales quotidiennes sont profondément ancrées dans des environnements numériques. Dans ce contexte,
I’objectif de cette étude est d’examiner de maniére conceptuelle et analytique la pauvreté numérique dans le
cadre théorique du travail social, en mettant particuliérement I’accent sur ses conséquences éducatives,
psychosociales et structurelles pour les enfants et les jeunes. En outre, cette étude vise a positionner les
inégalités numériques comme un enjeu central de justice sociale et a explorer leurs implications pour la pratique
du travail social, I’¢laboration des politiques et les stratégies d’intervention dans le contexte des systémes de
protection sociale numérisés.

Cette ¢étude adopte une approche conceptuelle et théorique fondée sur une revue exhaustive de la
littérature scientifique existante consacrée aux inégalités numériques, a 1’exclusion sociale, a la politique
sociale, aux études sur I’éducation et aux perspectives du travail social. Plutdt que de s’appuyer sur des données
empiriques primaires, 1’étude synthétise systématiquement des sources universitaires évaluées par des pairs
afin de construire un cadre analytique complet et interdisciplinaire. La littérature incluse dans I’analyse se
concentre sur des domaines thématiques clés tels que 1’acces inégal aux technologies numériques, les théories
de la fracture numérique, les écarts en matiére de culture numérique et les conséquences sociales de I’exclusion
des systemes numériques. Une attention particuliére est accordée aux implications de la pauvreté numérique
pour les enfants et les adolescents, notamment en ce qui concerne 1’éducation, le développement psychosocial
et les processus d’intégration sociale. Le processus analytique s’articule autour de domaines thématiques
interdépendants, notamment les inégalités éducatives, la participation sociale, les groupes de population
vulnérables et les modéles d’intervention en travail social. En intégrant des apports théoriques issus de la
sociologie, des sciences de 1’éducation, des sciences de la communication et de la politique sociale, 1’étude
développe une compréhension holistique de la pauvreté numérique en tant que phénomeéne social structurel
profondément ancré dans des systémes d’inégalité plus larges. Cette approche interdisciplinaire permet une
interprétation plus compléte de la maniere dont I’exclusion numérique est produite, reproduite et maintenue
dans différents contextes institutionnels et sociaux.

Les conclusions tirées de la synthése de la littérature indiquent que la pauvreté numérique agit comme
un déterminant structurel des inégalités qui influence simultanément de multiples dimensions de la vie sociale.
Dans le domaine de 1’éducation, I’accés inégal aux appareils numériques, a des connexions Internet stables et
a des environnements d’apprentissage numériques adéquats limite considérablement la capacité des éléves a
participer efficacement a I’enseignement a distance, aux modéles d’éducation hybrides et aux pratiques
pédagogiques assistées par la technologie. Cet accés inégal contribue a la persistance des écarts de résultats, a
la baisse du niveau d’éducation et au renforcement des inégalités socio-économiques préexistantes. Dans de
nombreux cas, le désavantage numérique ne se contente pas de refléter les schémas plus larges de stratification
sociale, il les amplifie, approfondissant ainsi les cycles intergénérationnels d’inégalité. Au-dela du domaine
éducatif, I’exclusion numérique entraine des conséquences psychosociales importantes pour les enfants et les
jeunes. Un acces limité aux plateformes numériques réduit les possibilités d’interaction entre pairs, affaiblit les
réseaux sociaux et augmente le risque d’isolement social. Ces conditions ont un impact négatif sur le
développement d’un sentiment d’appartenance stable, qui est un élément essentiel d’un développement
psychosocial sain pendant I’enfance et 1’adolescence. De plus, les disparités en matiére d’accés et d’utilisation
du numérique contribuent a des différences au niveau de 1’estime de soi, de la construction de 1’identité et de
la compétence sociale pergue. Les enfants et les jeunes exclus des environnements numériques sont souvent
victimes de marginalisation, non seulement dans les cadres institutionnels formels, mais aussi au sein des
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structures sociales informelles entre pairs, qui sont de plus en plus médiatisées par les plateformes de
communication numériques. La littérature souligne également que certains groupes, notamment les ménages a
faibles revenus, les enfants migrants, les populations rurales et les communautés socialement défavorisées, sont
touchés de maniére disproportionnée par la pauvreté numérique. Cette répartition inégale des ressources
numériques renforce les vulnérabilités existantes et contribue a la reproduction des désavantages structurels
sur plusieurs générations.

La section consacrée a la discussion insiste sur le fait que la pauvreté numérique ne doit pas étre
conceptualisée comme un probléme purement technologique ou infrastructurel, mais plutét comme un enjeu
de justice sociale structurel profondément ancré.

Du point de vue du travail social, I’exclusion numérique remet directement en cause des principes
professionnels fondamentaux tels que 1’équité, les droits de I’homme, 1’inclusion sociale et la promotion du
bien-&tre. La numérisation croissante des systémes sociaux essentiels, notamment 1’éducation, les soins de
santé, les services de I’emploi et la protection sociale, a transformé 1’accés au numérique, qui est passé d’une
ressource complémentaire a une condition préalable fondamentale a une pleine participation a la société. En
conséquence, les personnes ne disposant pas d’un accés numérique adéquat ou des compétences nécessaires
sont systématiquement désavantagées dans leur capacité a accéder aux services essentiels, a exercer leurs droits
et a participer pleinement a la vie sociale. Cette situation engendre de nouvelles formes d’inégalité, a la fois
technologiques et sociales, contribuant a 1’émergence d’une stratification numérique au sein des sociétés
contemporaines. Le travail social a donc un réle essentiel a jouer pour lutter contre ces inégalités a travers de
multiples niveaux d’intervention. Celles-ci comprennent la défense de politiques numériques équitables,
I’autonomisation des populations défavorisées par le biais d’initiatives de renforcement des capacités, ainsi
que le développement de modéles de prestation de services inclusifs tenant compte des disparités numériques.
Le renforcement des compétences en matiére de culture numérique chez les enfants, les jeunes et les familles
constitue également un élément essentiel de ces interventions. De plus, garantir un acces équitable aux
infrastructures numériques, en particulier dans les régions mal desservies, est nécessaire pour réduire les
inégalités systémiques et promouvoir 1’inclusion sociale.

En conclusion, la pauvret¢ numérique représente une forme croissante et complexe d’inégalité
structurelle qui influence considérablement les chances de réussite, les parcours de développement et les
possibilités de participation sociale des enfants et des jeunes dans les sociétés numériques contemporaines. Ses
effets sont multidimensionnels et s’étendent a la réussite scolaire, au bien-&tre psychosocial et aux processus
plus larges d’intégration sociale. A ce titre, la pauvreté numérique ne doit pas étre considérée comme un
probléme temporaire ou technique, mais comme un probléme structurel persistant ancré dans des systémes
d’inégalité plus larges. Dans le cadre du travail social, la lutte contre les inégalités numériques nécessite une
approche fondée sur les droits, axée sur la justice et tenant compte des enjeux structurels, qui combine un
accompagnement au niveau individuel avec des interventions systémiques plus larges. Des réponses efficaces
doivent inclure des politiques sociales coordonnées, des stratégies éducatives inclusives et des initiatives
communautaires visant a réduire les disparités numériques. En fin de compte, la promotion de 1’inclusion
numérique est essentielle non seulement pour réduire les inégalités, mais aussi pour renforcer la cohésion
sociale, favoriser le développement humain et garantir une participation équitable a 1’ére numérique.

Mots-clés : pauvreté numérique, inégalité numérique, exclusion sociale, travail social, effets
psychosociaux

Resumen Estructurado:

La transformacion digital se ha convertido en una de las fuerzas estructurales mas influyentes que dan
forma a las sociedades contemporaneas, transformando de manera fundamental las formas en que las personas
participan en la vida economica, social, educativa y cultural. La rapida expansion de las tecnologias digitales,
las plataformas en linea y los sistemas algoritmicos ha creado nuevas formas de inclusion y exclusion,
convirtiendo el acceso digital en un factor determinante clave de la participacion social. En este contexto, la
pobreza digital se ha convertido en una forma multidimensional y estructuralmente arraigada de exclusion
social que no puede reducirse meramente a la ausencia de dispositivos tecnologicos o de conexion a Internet.
Por el contrario, refleja desigualdades mas amplias en el acceso a las oportunidades digitales, disparidades en

www.turkishstudies.net/turkishstudies



246 Murat Altuntag

la alfabetizacion y las competencias digitales, y una participacion desigual en los servicios publicos, los
sistemas educativos y los mecanismos de bienestar mediados digitalmente. Los nifios y los jévenes representan
uno de los grupos mas vulnerables en este proceso, ya que sus trayectorias de desarrollo estdn estrechamente
vinculadas a unos sistemas educativos cada vez mas digitalizados, y sus interacciones sociales cotidianas estan
profundamente arraigadas en entornos digitales. En este contexto, el objetivo de este estudio es examinar
conceptual y analiticamente la pobreza digital dentro del marco tedrico del trabajo social, prestando especial
atencion a sus consecuencias educativas, psicosociales y estructurales para los nifios y los jovenes. Ademas, el
estudio pretende situar la desigualdad digital como una cuestion central de justicia social y explorar sus
implicaciones para la practica del trabajo social, el desarrollo de politicas y las estrategias de intervencion en
el contexto de los sistemas de bienestar digitalizados.

Este estudio adopta un disefio conceptual y tedrico basado en una revision exhaustiva de la bibliografia
académica existente sobre la desigualdad digital, la exclusion social, la politica social, los estudios sobre
educacion y las perspectivas del trabajo social. En lugar de basarse en datos empiricos primarios, el estudio
sintetiza sistematicamente fuentes académicas revisadas por pares para construir un marco analitico exhaustivo
e interdisciplinario. La bibliografia incluida en el andlisis se centra en areas tematicas clave, como el acceso
desigual a las tecnologias digitales, las teorias de la brecha digital, las diferencias en la alfabetizacion digital y
las consecuencias sociales de la exclusion de los sistemas digitales. Se presta especial atenciéon a las
implicaciones de la pobreza digital para los nifios y adolescentes, especialmente en relacion con la educacion,
el desarrollo psicosocial y los procesos de integracion social. El proceso analitico se estructura en torno a
ambitos tematicos interconectados, entre los que se incluyen la desigualdad educativa, la participacion social,
los grupos de poblacion vulnerables y los modelos de intervencion del trabajo social. Al integrar las
perspectivas teoricas de la sociologia, las ciencias de la educacion, los estudios de la comunicacion y la politica
social, el estudio desarrolla una comprension holistica de la pobreza digital como fenémeno social estructural
profundamente arraigado en sistemas mas amplios de desigualdad. Este enfoque interdisciplinario permite una
interpretacién mas exhaustiva de como se produce, se reproduce y se mantiene la exclusion digital en diferentes
contextos institucionales y sociales.

Los resultados derivados de la sintesis bibliografica indican que la pobreza digital actia como un
determinante estructural de la desigualdad que influye simultdneamente en multiples dimensiones de la vida
social. En el ambito de la educacion, el acceso desigual a dispositivos digitales, a conexiones estables a Internet
y a entornos de aprendizaje digital adecuados limita significativamente la capacidad de los alumnos para
participar de forma efectiva en el aprendizaje a distancia, en modelos educativos hibridos y en practicas
docentes potenciadas por la tecnologia. Este acceso desigual contribuye a la persistencia de las brechas en el
rendimiento, a un menor nivel educativo y al refuerzo de las desigualdades socioecondmicas preexistentes. En
muchos casos, la desventaja digital no solo refleja, sino que también amplifica patrones mas amplios de
estratificacion social, lo que agrava los ciclos intergeneracionales de desigualdad. Mas alla del ambito
educativo, la exclusion digital tiene importantes consecuencias psicosociales para los nifios y los jovenes. El
acceso limitado a las plataformas digitales reduce las oportunidades de interaccion con los compaiieros, debilita
las redes sociales y aumenta el riesgo de aislamiento social. Estas condiciones afectan negativamente al
desarrollo de un sentido estable de pertenencia, que es un componente fundamental del desarrollo psicosocial
saludable durante la infancia y la adolescencia. Ademas, las disparidades en el acceso y el uso de la tecnologia
contribuyen a diferencias en la autoestima, la formacion de la identidad y la competencia social percibida. Los
nifios y jovenes excluidos de los entornos digitales suelen sufrir marginacion no solo en los entornos
institucionales formales, sino también en las estructuras sociales informales basadas en las relaciones entre
iguales, que se median cada vez mas a través de plataformas de comunicacion digital. La bibliografia también
destaca que ciertos grupos, entre ellos los hogares con bajos ingresos, los nifios migrantes, las poblaciones
rurales y las comunidades socialmente desfavorecidas, se ven afectados de manera desproporcionada por la
pobreza digital. Esta distribucion desigual de los recursos digitales refuerza las vulnerabilidades existentes y
contribuye a la reproduccion de la desventaja estructural a lo largo de varias generaciones.

La seccion de discusion hace hincapié en que la pobreza digital no debe conceptualizarse como una
cuestion puramente tecnologica o de infraestructuras, sino mas bien como un problema de justicia social
estructural profundamente arraigado.

Desde la perspectiva del trabajo social, la exclusion digital pone directamente en tela de juicio
principios profesionales fundamentales como la equidad, los derechos humanos, la inclusion social y la
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promocion del bienestar. La creciente digitalizacion de los sistemas sociales esenciales —como la educacion,
la sanidad, los servicios de empleo y la prestacion de asistencia social— ha transformado el acceso digital de
un recurso complementario a un requisito previo fundamental para la plena participacion social. Como
resultado, las personas que carecen de un acceso digital adecuado o de las competencias necesarias se ven
sistematicamente en desventaja a la hora de acceder a servicios esenciales, ejercer sus derechos y participar
plenamente en la vida social. Esta situacion genera nuevas formas de desigualdad de caracter tanto tecnolégico
como social, lo que contribuye a la aparicion de una estratificacion digital en las sociedades contemporaneas.
El trabajo social, por lo tanto, desempefia un papel esencial a la hora de abordar estas desigualdades a través
de multiples niveles de intervencion. Entre ellas se incluyen la defensa de politicas digitales equitativas, el
empoderamiento de las poblaciones desfavorecidas a través de iniciativas de desarrollo de capacidades y el
desarrollo de modelos de prestacion de servicios inclusivos que tengan en cuenta las disparidades digitales. El
fortalecimiento de las competencias de alfabetizacion digital entre los niflos, los jovenes y las familias es
también un componente fundamental de estas intervenciones. Ademads, garantizar un acceso equitativo a la
infraestructura digital, especialmente en las regiones desatendidas, es necesario para reducir las desigualdades
sistémicas y promover la inclusion social.

En conclusion, la pobreza digital representa una forma creciente y compleja de desigualdad estructural
que condiciona de manera significativa las perspectivas de vida, las trayectorias de desarrollo y las
oportunidades de participacion social de los nifios y los jovenes en las sociedades digitales contemporaneas.
Sus efectos son multidimensionales y abarcan el rendimiento educativo, el bienestar psicosocial y procesos
mas amplios de integracion social. Como tal, la pobreza digital debe entenderse no como un problema temporal
o técnico, sino como una cuestion estructural persistente arraigada en sistemas mas amplios de desigualdad.
En el marco del trabajo social, abordar la desigualdad digital requiere un enfoque basado en los derechos,
orientado a la justicia y con una perspectiva estructural, que combine el apoyo a nivel individual con
intervenciones sistémicas mas amplias. Las respuestas eficaces deben incluir politicas sociales coordinadas,
estrategias educativas inclusivas e iniciativas comunitarias destinadas a reducir las disparidades digitales. En
ultima instancia, promover la inclusion digital es esencial no solo para reducir la desigualdad, sino también
para fortalecer la cohesion social, potenciar el desarrollo humano y garantizar una participacion equitativa en
la era digital.

Palabras clave: pobreza digital, desigualdad digital, exclusion social, trabajo social, efectos
psicosociales
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CrpykrypupoBanHoe Pe3iome:

Iudposas Tpanchopmanms crana OJHOH W3 HauboJee BIHMATENBHBIX CTPYKTYpPHBIX CHII,
(hopMHpPYIOIINX COBpPEMEHHBIE OOIIECTBAa, KOPEHHBIM 00pa3oM H3MEHss CHOCOObI yd4acTHs JIoAed B
9KOHOMHUYECKOH, COLMAIBLHOM, 00pa3oBaTelNbHOW M KyJNBTYpHOW >XM3HM. beIcTpoe pacmpocTpaHeHue
(POBBIX TEXHOJIOTHH, OHIAWH-TUIATGOPM U ANTOPUTMHIECKUX CHCTEM ITPUBEJIO K MOSIBJICHUIO HOBBIX (hOpPM
BKITIOYEHUS U UCKITIOYESHHS, B PE3yIbTaTe YETO TOCTYII K I (PPOBBIM TEXHOIOTHSAM CTaJl KIFOUEBBIM (PAKTOPOM,
OTIPEeNIeNAIONINM CTEIIeHb ydYacTHs B OOIIECTBEHHON >KM3HHM. B 3TOoM KOHTekcTe mu¢poBas OeIHOCTh
MPOSIBIJIACh KaK MHOTOMEpHas W CTPYKTYpHO YKOpPEHHBIIAsCS (opMa CONHMAIBHOW HM30JIHU, KOTOPYIO
HENb351 CBOAMTH JIMIIb K OTCYTCTBUIO TEXHUYECKUX YCTPOMCTB miM nocryna k VHrepHery. Hanpotus, ona
oTpakaeT OoJiee IIMPOKHE HEPABEHCTBA B JOCTYyIE K IM(PPOBHIM BO3MOXHOCTSIM, Pa3lIW4us B YPOBHE
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1(poBOH TPaMOTHOCTH M KOMIIETEHIINH, a TAaK)Ke HEPABHOE yJacTHE B OOILIECTBEHHBIX YCIIyrax, CHCTEMax
00pa3oBaHMs M MEXaHU3MaX CONUAILHOTO 00ECTIEYEHHSI, OTIOCPEIOBAHHBIX IIU(POBBIMH TEXHOJIOTUAMH. JleTH
U MOJOAEXb IMPEACTABISIIOT cOO0H OnHY M3 HamOojee YSI3BUMBIX T'PYHII B 3TOM IIPOLECCE, IMTOCKOIBKY HX
TPAaeKTOPUHU pA3BUTHSA TECHO CBS3aHBI C CHCTEMaMu OOpa3oBaHUs, KOTOpbIe BCE B OOMIBIICH CTENEHH
MOABEPTaroTCsl MU(PPOBU3AINHU, @ UX MTOBCEAHEBHBIC COIMAIBHBIC B3aUMOJCHCTBUS TTTyOOKO YKOPEHEHBI B
mudposoii cpene. Ha srom ¢Qone nenp maHHOrO HCCIENOBaHMS 3aKIIOYAcTCS B KOHIENTYAJIBHOM H
AQHAJIMTHYECKOM HM3YYeHHU LU(POBOH OETHOCTH B TEOPETHUYECKHX paMKaxX COLMAIBLHON pabOThI C OCOOBIM
aKIIEHTOM Ha e€ 00pa3oBaTelIbHbIE, ICUXOCOIMAIBHBIE U CTPYKTYPHBIE MOCIEACTBHS VIS IETEH U MOJIOJEKH.
Kpome Toro, mccnenoBaHue HampaBIeHO Ha TO, YTOOBI MO3UIIMOHUPOBATH LU(PPOBOE HEPABEHCTBO KaK
LHEHTPAIBHYIO TPOOJEeMYy COIMaJIbHOW CIIPaBEJJIMBOCTH W HM3YYUTh €ro MOCIEACTBHS ISl HPAKTHKU
COLMabHON paboThl, pa3pab0TKU IMOJUTHKU U CTPATETHH BMELIATEILCTBA B KOHTEKCTE HU(PPOBU3NPOBAHHBIX
CHCTEM COIMAIBHOTO 00ECIICUECHUSI.

B maHHOM HCcIenOBaHUN UCTIOIB3YETCS KOHIENTyalbHas M TEOpPETHUECKasi OCHOBA, OCHOBaHHAs Ha
o0mmMpHOM 0030pe CYIIECTBYIOMIEH HAYYHOW JHTEpaTypel IO BOIpocaM IM(POBOTO HEPaBEHCTBA,
COLIMAIFHOW HW30JILUY, CONHATGHON TIIONWUTHKH, WCCIEAOBAaHMK B oOmacTH 00pa3oBaHUS M IIOAXOJOB
conuasHOU paboTEl. BMecTo TOro 9T00OBI ONHMpPaThCs HA IEPBUYHBIC IMITUPHUYCCKIE TaHHBIE, B HCCIICIOBAHUH
MPOBOJINTCS CHUCTEMATUYECKUH CHHTE3 DELECH3UPYEMBIX HAyYHBIX HCTOYHHKOB C LEIBIO IOCTPOCHHS
BCEOOBEMITIONICH MEXIUCIUILIMHAPHON aHaJMTUUeCKOH paMku. JluTeparypa, BKIIOYEHHass B aHanu3,
COCPEZIOTOYCHa Ha KIIIOYEBBIX TEMaTHYECKUX OOJIaCTAX, TAaKMX Kak HEPaBHBIH AOCTYyN K LU(BPOBBIM
TEXHOJIOTHSIM, TEOPUU LU(PPOBOTO pa3pbiBa, MPOOebl B IU(PPOBOil IPAMOTHOCTH M COLMAIBHBIE MOCIIEACTBHS
UCKITIOUeHHs U3 IUdpoBbIX cucteM. Oco00e BHUMAHKE YCIACTCS MOCICACTBUSIM ITUPPOBON OCIHOCTH IS
JieTeil 1 MOAPOCTKOB, OCOOEHHO B OTHOLIEHHHM OOpa30BaHMs, NCHXOCOLMAIBLHOTO Pa3BUTHUS M HPOLECCOB
COLMANIFHOW HWHTErpanuy. AHAIUTHYCCKHH IPOLECC IMOCTPOSH BOKPYT B3aMMOCBSI3aHHBIX TEMaTHUECKUX
oOiacTeif, BKIIIOUass HEPaBEHCTBO B 00pa30BaHWM, COLMAIBHOE y4YacTHe, YSA3BUMBIC TPYIIHI HACCICHUS H
MOJICJI BMEIIATENbCTBA B cepe CONMaIbHON padoTel. OOBEOUHSS TCOPETUUSCKUE UICH M3 COIMOJIOTHH,
MeIarOTUKA, KOMMYHHUKAIIMOHHBIX HCCICJOBAHMH W COLMANBHOW IIONUTHKH, HCCICIOBaHHE (HOPMHUpPYET
[EIOCTHOe TOHUMaHWe IHM(poBOH OEAHOCTH KaK CTPYKTYPHOTO COLHANBHOTO SIBJICHHSA, TIIyOOKO
YKOPEHEHHOTO B 0o0Jiee MUPOKNX CHCTEMaX HEPaBCHCTBA. TaKoW MEXIMCIUIUIMHAPHBIN MOAXO[ TTO3BOJISIET
Oosiee BCECTOPOHHE HWHTEPIPETHPOBATh, KakK LU(pOBas H30JISIHMS BO3HUKAET, BOCIPOW3BOJUTCS U
MOJJIEP)KUBACTCS B PA3IMYHBIX MHCTUTYIIMOHAIBHBIX M COLUAIBHBIX KOHTEKCTaX.

PesynbraThl, nonyueHHble B XoJe OOOOILICHHUS JTMTEpaTyphbl, YKa3blBalOT Ha TO, 4TO IHdpoBas
6eIHOCTh BBICTYIIAET B KA4EeCTBE CTPYKTYPHOI'O JETEPMHUHAHTA HEPABEHCTBA, OJHOBPEMEHHO BIMSIONIETO HA
MHOXKECTBO aCIIEKTOB COLMAIbHON u3HU. B cdepe oOpa3oBaHusi HepaBHbBIH JOCTYyNn K LU(PPOBBIM
yCTpoiicTBaM, CTaOMIbHOMY HHTEPHET-COSIMHEHUIO U aIEKBaTHOM cpelie U(POBOro 00yueHns 3HAYUTEIHHO
OTPaHWYMBACT CIIOCOOHOCTh ydamuxcs 3pPEeKTHBHO YHacTBOBAaTh B AUCTAHIIMOHHOM O0YYEHUH, THOPHITHBIX
MOJIETISIX 00pa30BaHMS M TEXHOJOTHMUYECKH IOJKPEIUICHHBIX METoJax paboThl B Kiacce. DTOT HEpaBHBIH
JOCTYII CIIOCOOCTBYET COXPAaHCHHMIO pa3pblBa B YCIEBAEMOCTH, CHI)KEHHIO YpPOBHS 0Opa3oBaHUs H
YKPEIUICHUIO YK€ CYIIECTBYIONINX COIMAIbHO-3KOHOMUYECKMX HEpaBeHCTB. Bo MHOTMX ciydasx nudposoe
HEpaBEeHCTBO HE TOJILKO OTPaKaeT, HO M yCHINBAET Oojiee MIMPOKUE TEHACHIINN COLMAIbHON cTpaTH(UKaINH,
TEM CaMbIM yCyryOJisisli MEXIOKOJICHYECKHe LIMKIIbI HepaBeHCTBa. [lomumo cdepsl oOpazoBanus, nudposast
M30JIAIUSL BIEYET 3a C000il cephe3HbIe IICHXOCOIMANBHBIC MOCIECICTBUS IS JeTed M  MOJOAEXKH.
OrpaHuyeHHBId J0CcTYNn K HU(POBBIM IaThopMaM COKpallaeT BO3MOXHOCTH Uil B3aUMOJEHCTBUS CO
CBEPCTHHKAMH, OCTA0IIeT COLMAIbHBIE CETH M IOBBIMNAET PUCK COLMAIBHONW H30JALUU. OTH YCIOBHSA
HETaTHBHO CKa3bIBAIOTCA HAa (DOPMUPOBAHMM YCTOMYMBOI'O YYBCTBA IMPHUHAIJICKHOCTH, KOTOPOE SBISETCA
BaXHEHIIIMM KOMIIOHEHTOM 3JI0POBOTO IICHXOCOIHAIFHOTO Pa3BUTHA B IETCKOM U IIOAPOCTKOBOM BO3pacCTe.
Kpowme Toro, pasnuuus B 1ocTyIe K TUPPOBBIM TEXHOJIOTHSIM 1 UX UCIIOIb30BaHNH CIIOCOOCTBYIOT Pa3InuusIM
B CaMoOIleHKe, (JOPMHUPOBAHUN HJCHTUYHOCTH M BOCIIPHSATHH COOCTBEHHOW COIMAIbHOW KOMIIETEHTHOCTH.
Jetn u MosofexKb, JUIICHHBIE J0CTyIa K MU(POBOH Cpesie, 4acTo CTAIKMBAIOTCS ¢ MaprUHajM3aled He
TOJBKO B ()OPMAJBHBIX MHCTHUTYLHOHAJBHBIX YCIIOBUSX, HO U B HE()OPMaJIbHBIX COLMAIBHBIX CTPYKTypax,
OCHOBAHHBIX Ha B3aMMOOTHOLICHUSX CO CBEPCTHHKaMHM, KOTOpPBIE BCE Yallle ONOCPENyIOTCS IIaThopMamMu
mdpoBoli KOMMYHHKaIMy. B Hay4yHO# snTeparype Takke MOAYEPKHBAETCS, YTO OINpPEETICHHBIC TPYIIIIBL,
BKITIIOYAsl JIOMOXO3SHCTBA C HHU3KHM JOXOJIOM, AETEH-MHUIPaHTOB, CEIBCKOE HACEIEHHE U COLHANBHO
HE3alUIEeHHbIE COO0INECTBa, B HEMPONOPIIMOHATIHHO OOJBIIEH CTENEHN CTPAAAIOT OT IUPPOBOI OEITHOCTH.
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Takoe HepaBHOMEpHOE pacmpeiesicHne IM(PPOBBIX PECYpCOB YCYIyOseT CyIIecTBYIOIHUE (HaKTOPHI
YSI3BIMOCTH M CIIOCOOCTBYET BOCHPOM3BOJCTBY CTPYKTYPHOTO HEPAaBCHCTBA HA NMPOTSDKCHWH HECKOIBKHX
MOKOJIEHUH.

B paznmene «O0cyxaeHne» MmogdepKuBaeTcs, 4To MH(POBYI0 OETHOCTH CIEAyeT paccMaTpUBaTh HE
KaK 9UCTO TEXHOJIOTHUECKYIO WIIM HHPPACTPYKTYPHYIO IPOOIIEMY, a KaK TITyOOKO YKOPEHHUBIIYIOCS IPOOIIEMyY
CTPYKTYPHOH COLMAIbHOM CIIPaBEIMBOCTH.

C TOYKM 3peHusl CONUAIbHON paboThl IM(POBas H3OJAIUSA HAMPSIMYIO CTaBUT IMOJ COMHEHHE
OCHOBOIIOJIATAOIIME MPOPECCUOHATIBHBIE MPHUHIIMITE, TAKME KaK PAaBEHCTBO, MPaBa YeJOBEKA, COIMANIbHAsS
MHKIIO3UST M cojieiicTBHe Onaromonyymio. Pactymias nudpoBu3alms BaKHEHIIMX COIMANBHBIX CHCTEM,
BKJIIOYass 00pa3oBaHME, 37PAaBOOXPAHEHHE, CIYXKObl 3aHATOCTH W MPEIOCTABIECHHE CONUAIBHBIX YCIYT,
npeBpaTUia A0CTYI K U(PPOBBIM TEXHOJIOTHAM M3 JOMOIHUTEIBHOTO pecypca B (yHIaMEHTATIbHOE YCIOBHE
MOJIHOLIEHHOTO YYacTHs B KH3HU O0IIecTBa. B pesynbrare JIOAM, HE UMEIONIME aJE€KBATHOIO JOCTyMa K
U(PPOBBIM  TEXHOJIOTHSIM WM  COOTBETCTBYIOIIUX HABBIKOB, CHCTEMATHYECKH CTAIKHBAIOTCS C
OTPaHUYEHUSIMH B BO3MOXXHOCTH TOJIyYaTh JOCTYII K BaKHEHIIMM yCIyTaM, peajin30BbIBaTh CBOM IpaBa M
TIOJTHOTIEHHO YYaCTBOBATh B OOIIECTBEHHOM KM3HH. Takas CHTyaIus MOPOKIaeT HOBBIE (POPMEBI HEPaBEHCTBA,
HOCSIIINE KaK TEXHOJOTHIECKHM, TAK U COIMATBHBIN XapaKkTep, YTO CII0COOCTBYET BO3HUKHOBEHHIO TU(POBOiT
cTpaTH(UKAIMK B COBPEMEHHBIX 00mIecTBax. TakuM 00pa3oM, colraisHas paboTa HrpaeT BaKHEHIITYIO POITh
B YCTpaHEHWH 3THX HEPaBEHCTB TOCPEICTBOM MHOTOYPOBHEBBIX MEp BMEIIATENbCTBAa. K HUM OTHOCSTCS
OTCTaMBaHUE CHPaBEUIMBON LU(PPOBOI MONHUTHKH, PAacUIMpPEHHE IpPaB U BO3MOXKHOCTEH YS3BUMBIX TPYIII
HacCCJICHUA MOCPEACTBOM HMHHUIMATUB IO HapalllMBAHWIO IMOTCHI[MAJIA, a TaKKE pa3pa60TKa MHKIIFO3UBHBIX
MoJieJield MPEeOCTaBICHHs YCIIyT, YYUTHIBAIOMINX IM(poBble pa3nuuus. [loBbleHHe ypOBHS LU(PPOBOI
rpaMOTHOCTH CpE€AN ﬂeTeﬁ, MOJIOOCKHU N ceMeH TaKKe SIBJISIETCS BaXKHEHIIIMM KOMIIOHEHTOM 3THX MEp. KpOMe
TOro, oOECIeYCHUE CIPaBEIJIMBOIO IOCTyma K IUPPOBOH HHOPACTPYKType, OCOOCHHO B pErHOHax C
HEJIOCTATOYHEIM YPOBHEM OOCITYKMBAaHUA, HEOOXOAMMO [UISi COKpAINECHHS CHCTEMHOTO HEPABEHCTBA H
COMIEHCTBHSA COIMATBLHON HHTETPALIHH.

B 3aximoueHne ciegyeT OTMETHTh, 4TO HuppoBas OeAHOCTh NpencTaBiseT co0Oil pacTyiyo u
CIIO)KHYIO (OpPMY CTPYKTYpHOTO HEPaBCHCTBA, KOTOpas B 3HAYHMTEIBHON CTENICHU ONpENessieT JKH3HCHHBIC
NEePCHEKTHBEL, TPACKTOPUM PasBHTHA W BO3MOXHOCTH COLMAIBHOTO Y4YacTHs JeTed M MOJOICKH B
COBpEMEHHBIX HU(POBBIX obmecTBaX. E€ mocnencTBus HOCSAT MHOIOIUIAHOBBIM XapakTep, 3aTparuBas Kak
yCIieBaeMoCTh B ydeOe, Tak M ICHXOCOIMAaJIbHOE OJaromoiyuyme, a Takke Oojiee IMHPOKHE MPOIECCHI
coupanbHOU HTerpanuu. Takum o0pazoM, udpoBas 0€HOCTh J0KHA PACCMAaTPHUBAThCS HE KaAK BpEMEHHast
WM TeXHUYecKas npolyiemMa, a Kak yCTOH4MBas CTPYKTypHas mpodjema, yKOpeHeHHas B 0ojiee HIMPOKUX
CHCTeMax HepaBeHCTBa. B paMkax conuaiibHON paboTHI peneHe NpodaeMbsl TU(GPOBOro HEPABEHCTBA TpedyeT
MOJX0/Ia, OCHOBAaHHOTO Ha MpaBax 4YeJIOBeKa, OPUEHTHPOBAHHOI'O Ha CIPABEIJIMBOCTh W YYHTBHIBAIOLIETO
CTPYKTYpHBIE (DaKTOPBI, KOTOPHIH codeTaeT MOJICPKKY Ha MHIWBUIYaJbHOM ypOBHE ¢ 00jiee HMIMPOKUMU
CHCTEMHBIMH Mepamu. O(deKTHBHBIE Mepbl JOJKHBI BKJIHOYATh CKOOPAWHHUPOBAaHHYIO COLHAIBHYIO
HOJIUTUKY, HHKJIIO3UBHBIE 00pa30BaTeNbHbIC CTPATeriy U MHULMATHBEI HA YPOBHE COOOIIECTB, HAIPABICHHBIC
Ha COKpallleHHe LOU(POBOr0 HEPaBEeHCTBAa. B KOHEYHOM cueTe, colneicTBHE HNU(POBOH HHKIIO3MH HMEET
peliaroniee 3Ha4YCHHE HE TOJBKO JUIsl COKpAalIeHHs HEepaBeHCTBAa, HO W Ul YKPEIUICHHS COLMAaIbHOM
CIUIOYEHHOCTH, COACHCTBHS Pa3BUTHIO YEJIOBEYECKOTO MOTEHIMANA U 00ECIICUCHHUs PABHONPABHOTO Y4aCTHS
B 3MOXY HUAQPOBBIX TEXHOJIOTHIA.

KirueBble cjioBa: 1udpoBas OCAHOCTh, HU(PPOBOE HEPABEHCTBO, COIUAIbHAS H3OJISIIHS,
cormanbHas pabora, ICHXOCOIMATBHBIE TTOCIICICTBHSI
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Yapilandirilmis Ozet:

Dijital doniisiim, cagdas toplumlart gekillendiren en etkili yapisal giiglerden biri héline gelmis;
bireylerin ekonomik, sosyal, egitsel ve kiiltiirel yasama katilim bigimlerini koklii bir sekilde doniigtiirmiistiir.
Dijital teknolojilerin, ¢cevrimigi platformlarin ve algoritmik sistemlerin hizla yayginlasmasi, yeni icerilme ve
dislanma bigimlerini ortaya ¢ikarmus; dijital erigimi toplumsal katilimin temel belirleyicilerinden biri haline
getirmistir. Bu baglamda dijital yoksulluk, yalnizca teknolojik cihazlarin veya internet baglantisinin yokluguna
indirgenemeyen, ¢ok boyutlu ve yapisal olarak yerlesik bir sosyal diglanma bigimi olarak ortaya ¢ikmuistir.
Aksine dijital yoksulluk; dijital firsatlara erisimdeki esitsizlikleri, dijital okuryazarlik ve dijital yeterliliklerdeki
farkliliklar1 ve dijital aracili kamu hizmetlerine, egitim sistemlerine ve sosyal refah mekanizmalarina
katilimdaki esitsizlikleri yansitmaktadir. Cocuklar ve gengler, gelisim siireglerinin giderek dijitallesen egitim
sistemleriyle yakindan baglantili olmasi ve giinliikk sosyal etkilesimlerinin biiyiik 6l¢iide dijital ortamlar
icerisinde gerceklesmesi nedeniyle bu siirecte en kirilgan gruplardan birini olusturmaktadir. Bu g¢ercevede
calismanin amaci, dijital yoksullugu sosyal hizmet kuramsal perspektifi igerisinde kavramsal ve analitik olarak
incelemek; 6zellikle gocuklar ve gengler tizerindeki egitsel, psikososyal ve yapisal sonuglarina odaklanmaktir.
Ayrica galisma, dijital esitsizligi sosyal adaletin merkezi bir konusu olarak konumlandirmay1 ve dijitallesen
refah sistemleri baglaminda sosyal hizmet uygulamalari, politika gelistirme siiregleri ve miidahale stratejileri
acisindan tasidig1 anlamlari tartismay1 amaglamaktadir.
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Bu calisma, dijital esitsizlik, sosyal dislanma, sosyal politika, egitim ¢alismalar1 ve sosyal hizmet
perspektiflerine iliskin mevcut akademik literatiiriin kapsamli bir incelemesine dayanan kavramsal ve kuramsal
bir aragtirma deseni benimsemektedir. Birincil ampirik verilere dayanmak yerine ¢alisma, disiplinlerarast ve
biitiinctil bir analitik g¢erceve olusturmak amaciyla hakemli akademik kaynaklari sistematik bicimde
sentezlemektedir. Analize dahil edilen literatiir; dijital teknolojilere esitsiz erisim, dijital boliinme kuramlari,
dijital okuryazarlik farkliliklar1 ve dijital sistemlerden diglanmanin toplumsal sonuglart gibi temel tematik
alanlara odaklanmaktadir. Ozellikle dijital yoksullugun gocuklar ve ergenler {izerindeki etkileri; egitim,
psikososyal gelisim ve toplumsal biitiinlesme siirecleri baglaminda ele alinmaktadir. Analitik siireg; egitsel
esitsizlik, toplumsal katilim, kirilgan niifus gruplar1 ve sosyal hizmet miidahale modelleri gibi birbiriyle
baglantili tematik alanlar etrafinda yapilandirilmistir. Sosyoloji, egitim bilimleri, iletisim ¢alismalar1 ve sosyal
politika alanlarindan elde edilen kuramsal yaklagimlarin biitiinlestirilmesi yoluyla ¢aligma, dijital yoksullugu
daha genis esitsizlik sistemleri icerisinde yer alan yapisal bir toplumsal olgu olarak ele almaktadir. Bu
disiplinlerarasi yaklagim, dijital dislanmanin farkli kurumsal ve toplumsal baglamlarda nasil iiretildigini,
yeniden iiretildigini ve siirdiiriildiigiinii daha kapsamli bigimde yorumlama olanagi sunmaktadir.

Literatiir sentezinden elde edilen bulgular, dijital yoksullugun toplumsal yagamin bir¢ok boyutunu
ayn1 anda etkileyen yapisal bir esitsizlik belirleyicisi olarak islev gordiigiinii ortaya koymaktadir. Egitim
alaninda dijital cihazlara, kesintisiz internet baglantisina ve uygun dijital 6grenme ortamlarina erisimde
yasanan esitsizlikler, 6grencilerin uzaktan egitim, hibrit 6grenme modelleri ve teknoloji destekli sinif
uygulamalarina etkin bigimde katilimint 6nemli Slglide sinirlandirmaktadir. Bu esitsiz erisim, kalic1 basari
farkliliklarina, diigiik egitim ¢iktilarina ve mevcut sosyoekonomik esitsizliklerin yeniden iiretilmesine katkida
bulunmaktadir. Pek ¢ok durumda dijital dezavantaj, yalnizca mevcut toplumsal tabakalagsma Oriintiilerini
yansitmakla kalmamakta; ayni zamanda bu oOriintiileri giiclendirerek kusaklar arasi esitsizlik dongiilerini
derinlestirmektedir. Egitim alaninin o6tesinde dijital dislanma, g¢ocuklar ve gengler agisindan O6nemli
psikososyal sonuclar da dogurmaktadir. Dijital platformlara sinirli erisim, akran etkilesimi firsatlarini
azaltmakta, sosyal aglar1 zayiflatmakta ve sosyal izolasyon riskini artirmaktadir. Bu kosullar, ¢ocukluk ve
ergenlik donemlerinde saglikli psikososyal gelisimin temel unsurlarindan biri olan aidiyet duygusunun
gelisimini olumsuz yonde etkilemektedir. Ayrica dijital erigim ve kullanim farkliliklari; benlik saygisi, kimlik
olusumu ve algilanan sosyal yeterlilik diizeylerinde de farkliliklara yol agmaktadir. Dijital ortamlardan diglanan
cocuklar ve gengler, yalnizca resmi kurumsal yapilarda degil, giderek dijital iletisim platformlar: araciligiyla
sekillenen gayriresmi akran iliskilerinde de marjinallesme deneyimi yasamaktadir. Literatiir ayrica diisiik
gelirli haneler, gogmen ¢ocuklar, kirsal bolgelerde yasayan bireyler ve sosyal agidan dezavantajli topluluklar
gibi bazi gruplarin dijital yoksulluktan orantisiz bigimde etkilendigini gostermektedir. Dijital kaynaklarin
esitsiz dagilimi, mevcut kirilganliklart giiglendirmekte ve yapisal dezavantajlarin kusaklar boyunca yeniden
iiretilmesine katki saglamaktadir.

Tartigma boliimiinde, dijital yoksullugun yalnizca teknolojik ya da altyapisal bir sorun olarak degil,
derinlemesine yerlesmis yapisal bir sosyal adalet meselesi olarak kavramsallastirilmas: gerektigi
vurgulanmaktadir. Sosyal hizmet perspektifinden bakildiginda dijital diglanma; esitlik, insan haklari, sosyal
icerme ve refahin gelistirilmesi gibi meslegin temel ilkelerine dogrudan meydan okumaktadir. Egitim, saglik,
istihdam hizmetleri ve sosyal yardim sunumu gibi temel toplumsal sistemlerin giderek dijitallegmesi, dijital
erisimi tamamlayic1 bir kaynak olmaktan ¢ikararak toplumsal yasama tam katilimin temel 6n kosullarindan
biri haline getirmistir. Sonug olarak yeterli dijital erisim ve dijital yeterliliklere sahip olmayan bireyler; temel
hizmetlere ulasma, haklarmi kullanabilme ve toplumsal yasama tam katilim saglayabilme konusunda
sistematik dezavantajlarla kars1 karsiya kalmaktadir. Bu durum hem teknolojik hem de toplumsal nitelikte yeni
esitsizlik bigimlerinin ortaya ¢ikmasina neden olmakta ve ¢agdas toplumlarda dijital tabakalagmanin gelisimine
katkida bulunmaktadir. Bu nedenle sosyal hizmet, ¢ok diizeyli miidahaleler aracilifiyla bu esitsizliklerin
giderilmesinde 6nemli bir role sahiptir. Bu miidahaleler; adil dijital politikalarin savunulmasini, dezavantajl
gruplarin gliglendirme odakli kapasite gelistirme ¢aligmalariyla desteklenmesini ve dijital esitsizlikleri dikkate
alan kapsayici hizmet sunum modellerinin gelistirilmesini icermektedir. Cocuklar, gengler ve aileler arasinda
dijital okuryazarlik becerilerinin giiglendirilmesi de bu miidahalelerin kritik bir bilesenidir. Bunun yani1 sira
Ozellikle hizmetlere erisimin smirl oldugu boélgelerde dijital altyapiya esit erisimin saglanmasi, sistemik
esitsizliklerin azaltilmasi ve sosyal igerilmenin desteklenmesi agisindan gereklidir.

Sonug olarak dijital yoksulluk, ¢agdas dijital toplumlarda ¢ocuklarin ve genglerin yasam firsatlarini,
gelisim siire¢lerini ve toplumsal katilim olanaklarin1 nemli 6lgiide sekillendiren, giderek biiyliyen ve karmagik
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bir yapisal esitsizlik bicimidir. Etkileri ¢ok boyutlu olup egitim basarisindan psikososyal iyi olusa ve daha
genis toplumsal biitiinlesme siireglerine kadar uzanmaktadir. Bu nedenle dijital yoksulluk, gecici veya teknik
bir sorun olarak degil, daha genis esitsizlik sistemleri icerisinde yer alan kalici bir yapisal mesele olarak
degerlendirilmelidir. Sosyal hizmet ¢ercevesinde dijital esitsizlikle miicadele; hak temelli, sosyal adalet odakli
ve yapisal bir yaklasimi gerekli kilmaktadir. Bu yaklasim, birey diizeyindeki destek mekanizmalarin1 daha
genis sistemsel miidahalelerle birlestirmelidir. Etkili ¢dztimler; koordineli sosyal politikalari, kapsayici egitim
stratejilerini ve dijital esitsizlikleri azaltmay1 amaglayan toplum temelli girisimleri icermelidir. Nihayetinde
dijital igerilmenin giiglendirilmesi yalnizca esitsizliklerin azaltilmasi agisindan degil, ayn1 zamanda toplumsal
uyumun gelistirilmesi, insani gelisimin desteklenmesi ve dijital cagda esit katilimin saglanmasi agisindan da
hayati 6nem tagimaktadir.

Anahtar Kelimeler: Dijital Yoksulluk, Dijital Esitsizlik, Sosyal Diglanma, Sosyal Hizmet,
Psikososyal Etkiler.
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Digital Poverty from a Social Work Perspective

Introduction

The rapid and comprehensive transformation experienced in information and communication
technologies has become one of the fundamental dynamics that profoundly reshapes the structural
organization of modern societies. The process of digitalization is regarded not merely as a
phenomenon limited to the proliferation of technological tools or the development of technical
infrastructures; rather, it is understood as a multidimensional process of social restructuring that
transforms a wide range of domains, extending from economic production relations and forms of
social interaction to educational systems and the delivery of public services. In particular, the
integration of internet-based technologies into nearly all aspects of daily life has led individuals to
increasingly conduct their educational activities, access healthcare services, participate in working
life, and maintain social relationships through digital platforms. This transformation has elevated
access to digital technologies from being merely a convenience or supportive resource to becoming
a fundamental prerequisite and indispensable requirement for active participation in social life.
Consequently, digitalization has assumed a central position as a structural factor determining
individuals’ participation in social, economic, and cultural life within contemporary societies
(Sinclair & Bramley, 2011; Bartley, 2006).

The extensive penetration of digitalization into all layers of social life has led to significant
disparities among individuals in terms of access to technology, the ability to utilize digital tools, and
the capacity to benefit from digital resources. These disparities have acquired a structural character
that extends beyond issues of individual competence or personal preference, thereby constituting a
new manifestation of social inequality. Differences in access to digital technologies affect a broad
range of areas, including access to information, participation in educational opportunities, utilization
of public services, and inclusion in social interaction networks. In this context, the widening gap
between ownership of technological devices, the capacity to secure stable and high-quality internet
access, and the ability to effectively use digital skills generates an increasingly deepening field of
inequality (Van Deursen & van Dijk, 2011). These structural disparities are addressed in the literature
under the concept of “digital poverty,” which refers not only to the lack of access to technological
resources but also to the deprivation of opportunities to participate actively and equally in the digital
world. From this perspective, digital poverty is positioned as a contemporary structural problem that
reproduces processes of social exclusion and reshapes existing inequalities within digital
environments (Ye & Yang, 2020).

Particularly following the COVID-19 pandemic, the migration of a substantial proportion of
educational, healthcare, and public services to digital platforms has rendered the social consequences
of digital inequalities more visible, more intense, and more profound. During this period, the
widespread and compulsory implementation of distance education significantly hindered the full and
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equitable participation of individuals who lacked access to digital tools or possessed only limited
access to such resources within educational systems (Elmer et al., 2020). Difficulties experienced by
students without essential digital resources such as computers, tablets, and internet connectivity
disrupted the continuity of educational processes and led to substantial disparities in learning
outcomes. This situation clearly demonstrates that digital poverty is not merely a technological
access problem but also a structural dimension of inequality that directly affects individuals’
academic development trajectories. Furthermore, the cumulative growth of disparities between those
who can access digital opportunities and those who cannot has intensified inequalities of educational
opportunity and contributed to the reproduction of existing social inequalities. Consequently, digital
inequality has emerged as a persistent social problem that directly influences individuals’ life chances
and constrains social mobility (Nguyen et al., 2022).

Children and young people constitute one of the groups most severely affected by digital
poverty. This vulnerability stems from the fact that these age groups are particularly sensitive and
susceptible to the processes of digital transformation due to both their developmental characteristics
and their social positions. Considering childhood and adolescence as critical life stages during which
cognitive development accelerates, social identities are formed, and a sense of social belonging is
established, inequalities in access to digital resources generate not only educational but also social
and psychological consequences (Park, 2021). Limitations in access to digital opportunities hinder
children’s and young people’s ability to participate in educational processes on equal terms, place
them at a disadvantage in peer relationships, and increase their risk of exclusion from social
interaction networks. For children and young people from socioeconomically disadvantaged
families, these conditions represent a significant risk factor that deepens existing structural
inequalities and strengthens their intergenerational transmission. In this regard, digital poverty
emerges as a multidimensional form of social exclusion that affects not only the current life
experiences of children and young people but also their future educational and life opportunities
(Wong, 2020).

Within this framework, the phenomenon of digital poverty is regarded, from the perspective
of social work, not merely as an observable form of inequality but also as a structural social problem
that requires intervention. As a profession and academic discipline fundamentally grounded in the
principles of social justice, human rights, equality, and social integration, social work seeks to
empower disadvantaged individuals and groups. With the integration of digitalization into all spheres
of life, emerging digital inequalities have expanded the traditional domains of social work
intervention, necessitating new areas of discussion such as digital inclusion, the right to access
technology, and digital social policy. In this context, digital poverty is understood not simply as a
technical problem of access but as a structural form of exclusion that prevents individuals from
participating equally in social life and directly undermines the principle of social justice (Travkina,
2022).

The aim of this study is to examine the phenomenon of digital poverty within a conceptual
and theoretical framework informed by the social work perspective and to provide a
multidimensional evaluation of the processes of social exclusion experienced particularly by children
and young people. In an era in which digitalization permeates nearly every aspect of social life,
inequalities in access to digital resources should be understood not merely as technical or
technological problems but as structural social issues that directly affect individuals’ educational
development, opportunities for social participation, and psychosocial well-being. Accordingly, the
study seeks to move beyond the individual-level consequences of digital poverty and to discuss its
role in the reproduction of social inequalities from a social work perspective. The scope of the study
is limited to the theoretical literature surrounding the concepts of digital poverty, digital inequality,
and social exclusion. Particular attention is given to the effects of digital poverty on access to
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educational processes, social relationships, social participation, and equality of opportunity among
children and young people, based on existing academic research.

The significance of this study stems from the fact that, although the concept of digital poverty
has gained increasing attention within the field of social work, theoretical studies on the subject
remain relatively limited. Digital inequalities, which generate multidimensional consequences such
as educational exclusion, social isolation, and inequality of opportunity—particularly among
children and young people—demonstrate that this issue represents an important area for both
intervention and research within social work. In this regard, the study aims to contribute to the
reconsideration of digital poverty through the lenses of social justice, human rights, and equality,
while also enhancing the theoretical awareness of the social work discipline regarding the new forms
of social problems emerging in the digital age?.

The Concept of Digital Poverty

Digital poverty has increasingly become a central topic of academic debate as one of the
most significant structural dimensions of inequality within contemporary information societies.
Alongside the process of globalization, the rapid advancement of information and communication
technologies has reorganized nearly all spheres of social life through digital systems, resulting in a
substantial increase in individuals’ dependence on digital tools across a wide range of activities,
including education, healthcare, employment, social relationships, public services, and cultural
participation. This transformation has elevated digital technologies beyond the status of
supplementary resources, positioning them as fundamental prerequisites for the sustainability of
social life. Within this context, digital poverty is understood as a multidimensional form of exclusion
that limits individuals’ ability to function as active participants in modern society, directly affects
processes of social participation, and continues to deepen over time. Particularly in an era
characterized by accelerating digitalization, individuals who lack access to technology or possess
only limited access face significant disadvantages not only in obtaining information but also in
participating in social networks, benefiting from educational opportunities, and utilizing public
services. This situation demonstrates that digital poverty is not merely an individual deficiency but
rather a structural form of inequality produced and reproduced by broader social structures (Dufva
& Dufva, 2019). Consequently, digital poverty extends beyond the economic dimensions of
traditional poverty debates and is increasingly conceptualized as a new-generation mechanism of
social exclusion encompassing technological, cultural, and sociological dimensions.

Definition of Digital Poverty

In its broadest and most fundamental sense, digital poverty refers to a multidimensional form
of social exclusion in which individuals are unable to access digital technologies, effectively and

2 Artificial intelligence applications have rapidly become the dominant paradigm in contemporary digital environments. In
recent years, Al-related research has expanded dramatically across nearly all disciplines within the social sciences,
particularly in social work and other human service fields. For representative examples of this growing body of scholarship,
see also: Denizci et al. 2018, Baran 2022, Keles & Keles, 2018; Karadag, 2025; Coskun, 2025; Ahmed & Hamod, 2026;
Aric1 & Karaci, 2013; Keles & Keles, 2017; Keles et al., 2017; Bekil, 2018; Keles, 2018; Sergemeli, 2018; Akyildiz &
Akyildiz, 2020; Isik & Dari, 2023; Abdulrazagova et al., 2025; Argin 2025; Tetik Kiiciikelci, 2025; Cakmak, 2025; Yildirim
Altun, 2025; Zan & Zan, 2025; Mazlum & Mazlum, 2025; Yildiz, 2025; Basar, 2025; Tugcu, 2025; Ozdemir, 2026; Cora
et al., 2026; Biiyiikboyact & Yozcu, 2026; Ardaturk, 2026; Ardug¢ Kara, 2026; Ertan, 2026; Ahmed & Hamod, 2026;
Efendioglu, 2023; Celik et al., 2025; Dogru & Hacimiiftiioglu, 2025; Kogakoglu & Kogakoglu, 2025; Ekinci, 2025; Sakin
& Tiirk, 2025; Askun, 2024; Yener & Kose, 2023; Romya Bilgin & Kiigliksabanoglu, 2023; Cark, 2020; Kanat, 2020;
Altindis, 2020; Zenginaloglu, 2026; Dalmus, 2026; Olger, 2025; Saribas, 2025; Karakus et al., 2025; Giizel, 2024; Kizildag,
2023; Odacioglu, 2022, Erdem and Demiryakan 2025, 2026, Civelek 2025, Giinay 2025, Onen 2025, Ozdemir 2025;
Sandikc1 & Soy 2026; Ardug Kara 2026; Ertan 2026; Uygun 2026; Yilmaz 2025; Kan Celik 2026; Bayat Arslan & Cuma
2026; Koksal & Zorlu Kale 2025; Varol 2025; Ahmed & Hamod 2026; Efendioglu 2023; Sert 2026; Giigliiten 2026.
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functionally utilize available digital tools, or benefit equally from services delivered through digital
environments. The concept is not limited to a technical issue of access or a lack of technological
equipment; rather, it is considered a fundamental dimension of inequality that shapes individuals’
participation in processes of accessing, processing, producing, and sharing information within the
context of contemporary societal transformation. Frequently discussed in the literature through the
concept of the “digital divide,” digital poverty highlights systematic disparities among individuals
and social groups in terms of access to digital resources and the capacity to utilize them. However,
while the digital divide perspective primarily focuses on differences in access, the concept of digital
poverty extends beyond this approach by offering a broader analytical framework that encompasses
individuals’ levels of integration into the digital ecosystem, their digital competencies, and their
capacities to participate in digital content production processes (Ossewaarde, 2019).

From this perspective, digital poverty cannot be reduced to the mere presence or absence of
an internet connection; rather, it refers to individuals’ inability to access the opportunities provided
by digital society in an equitable and sustainable manner. Insufficient internet infrastructure, lack of
digital devices, and disparities in digital skill levels constitute key components of the concept’s
multilayered structure. Limited or nonexistent internet access significantly restricts individuals’
ability to benefit from digitally delivered services in essential areas such as education, healthcare,
employment, and social welfare. As a result, individuals become increasingly excluded from
processes of social participation. Accordingly, digital poverty represents not only a condition of
individual deprivation but also a structural social problem through which broader social inequalities
are reproduced within digital environments (Ulbricht, 2020).

The definition of digital poverty also points to the dynamic and evolving nature of the
phenomenon. In an era of rapid technological advancement, digital competencies are continuously
redefined and updated. Therefore, digital poverty should be understood not as a fixed condition but
as a process closely associated with individuals’ capacities to adapt to changing technological
requirements over time. In this respect, the concept encompasses not only existing deficiencies in
access but also potential future challenges related to digital adaptation. Consequently, digital poverty
is increasingly recognized as one of the fundamental structural inequalities shaping individuals’
participation in social, economic, and cultural life within contemporary societies (Hofmann, 2020).

Dimensions of Digital Poverty

Digital poverty is regarded as a complex, multilayered, and structurally interconnected field
of social inequality that cannot be reduced to a single cause or a single form of deprivation. This
phenomenon encompasses not only the lack of access to technological devices but also the economic
conditions that enable such access, the cognitive competencies that determine usage capabilities, and
the capacity to integrate into digitally mediated services. For this reason, the dimensions of digital
poverty are not independent of one another; rather, they interact dynamically and reinforce each
other. In this context, one of the most visible dimensions of digital poverty is the lack of digital
devices. Today, basic digital tools such as computers, tablets, and smartphones have become essential
for participation in education and access to public services. However, limited or nonexistent access
to these tools in low-income households directly prevents individuals from entering the digital world,
creating a significant disadvantage particularly for school-aged children and young people. The
increasing digitization of educational materials further intensifies this deprivation and contributes to
structurally unequal learning processes (Orlikowski et al., 2023).

The second major dimension of digital poverty is the problem of internet access. In
contemporary societies, the internet has evolved beyond a mere communication tool and has become
the fundamental infrastructure of education, healthcare, employment, and social life. Therefore, the
absence of stable, high-speed, and economically sustainable internet access significantly restricts
individuals’ integration into digital systems. In particular, inadequate infrastructure in low-income
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regions, poor connection quality, and high service costs prevent individuals from regularly benefiting
from digital services and deepen processes of digital exclusion. This situation leads to disruptions in
educational continuity, delays in access to information, and widening disparities in academic
performance (Hinings et al., 2018).

The third dimension of digital poverty is the lack of digital skills, which, although often
overlooked, constitutes one of its most critical structural components. Possessing digital devices or
internet access alone is insufficient; effective, informed, and productive use of these tools requires a
certain level of digital literacy. However, disparities in digital skills arise due to factors such as
educational attainment, age, socioeconomic status, and social environment, thereby deepening
existing inequalities. Digital skill deficiencies prevent individuals from accessing online information,
communicating effectively on digital platforms, and producing digital content, thereby positioning
them as passive users within the digital ecosystem (Karunakaran et al., 2022).

Finally, one of the fundamental determinants of digital poverty is economic inequality. In
low-income households, both access to digital devices and the ability to sustain regular payments for
internet services are limited, forming the structural basis of digital deprivation. Economic
disadvantage not only restricts access to existing technologies but also limits individuals’ capacity to
update devices, replace outdated equipment, and maintain digital infrastructure over time. Therefore,
while digital poverty is closely associated with economic inequality, it simultaneously constitutes a
multidimensional social exclusion mechanism that cannot be fully explained by economic factors
alone. As such, digital poverty should be understood not merely as an economic issue but as a
comprehensive form of social inequality shaped by the interaction of technological, cognitive, and
structural factors.

Digital Poverty from the Perspective of Children and Young People

Digital poverty manifests its most intense and visible consequences among children and
young people in terms of its impact on social structure. Due to their developmental characteristics,
this age group is in a continuous state of cognitive, emotional, and social transformation; therefore,
any form of inequality in access to digital resources does not merely create an immediate
disadvantage but also produces structural consequences that persist throughout the life course. In
contemporary societies, the digitalization of education systems, the shift of social interaction to
online platforms, and the increasing reliance on digital tools for accessing information have placed
children and young people in a more vulnerable position in relation to digital poverty. As a result,
individuals without access to digital resources are not only disadvantaged in educational processes
but are also increasingly excluded from social relationships and identity formation processes (Odgers
& Jensen, 2020).

Educational Inequalities

One of the most tangible, visible, and persistent impacts of digital poverty on children and
young people emerges in the field of education. Contemporary education systems have become
increasingly digitized in line with developments in information and communication technologies,
and teaching processes, course content, assessment mechanisms, and teacher—student interactions
have been largely restructured through digital platforms. This transformation demonstrates that the
right to education is no longer limited to physical access to schools but is now directly linked to
access to digital infrastructures and the ability to effectively use them. This situation has become
particularly evident during periods in which distance education practices have been widely
implemented, as students without access to digital tools have experienced significant limitations in
educational participation, thereby weakening equality of educational opportunity. In this context,
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digital access has shifted from being a complementary element of education systems to becoming a
structural component of them (McCrae et al., 2017).

When the effects of digital poverty on education are examined, one of the most fundamental
and determining factors is the lack of digital devices. The absence of basic technological tools such
as computers, tablets, or smartphones directly prevents students from actively participating in
educational processes and significantly restricts their learning opportunities. In socioeconomically
disadvantaged households, limited access to such technologies restricts students’ ability to access
course materials, disrupts participation in online classes, and negatively affects engagement with
assignments, projects, and learning resources. This situation undermines not only the technical
dimension of education but also its pedagogical continuity, leading to significant disparities in
learning experiences among students. Over time, these differences accumulate and become structural
inequalities, permanently affecting students’ academic development trajectories (Mascheroni &
Olafsson, 2014).

Moreover, educational inequalities are not limited to issues of access but are also reflected
in multidimensional differences in academic achievement. While students with regular and sufficient
access to digital resources can engage in more flexible, interactive, and multi-source learning
processes, those without such access experience more limited, fragmented, and one-dimensional
educational experiences. This divergence leads to significant disparities not only in access to
information but also in the ability to process, interpret, and utilize knowledge. Such differences in
academic achievement become entrenched over time, weaken the equalizing capacity of education
systems, and generate structural effects that constrain social mobility.

In addition, the impact of digital poverty on education must also be considered in terms of
its long-term socioeconomic consequences. Individuals who lack access to digital resources during
their education do not merely fall behind academically; they are also placed at a disadvantage in
terms of future educational opportunities and labor market prospects. The increasing importance of
digital skills as a core requirement of the contemporary labor market further intensifies this inequality
(Livingstone, 2018). In this respect, digital poverty does not only produce individual disadvantages
in education but also functions as an intergenerational mechanism of structural inequality that
reproduces broader patterns of social stratification.

Psychosocial Effects

The effects of digital poverty on children and young people extend beyond educational
outcomes and encompass a broader and deeper range of psychosocial developmental processes. In
contemporary societies, social relationships, communication patterns, and peer interactions are
increasingly mediated through digital platforms, integrating the social worlds of children and young
people into online environments. For individuals without access to digital resources, this situation
represents not only a technical deprivation but also exclusion from the fundamental dynamics of
social participation. In particular, the widespread use of social media, online gaming platforms, and
instant messaging applications as shared interaction spaces among peer groups results in the
exclusion of digitally deprived children and young people from these social networks, thereby
generating an invisible yet continuous process of social exclusion (Twenge et al., 2020).

In this context, individuals without access to digital resources are unable to share common
experiential spaces with their peers, cannot participate in shared communication channels, and
therefore face the risk of remaining on the periphery of social relationships. The increasing shift of
social interaction networks to digital environments has transformed online communication into a
necessary component of social life alongside face-to-face interactions. For individuals experiencing
digital deprivation, this necessity increases the risk of social isolation and leads to a progressive
weakening of their social ties. Over time, this condition manifests not merely as a lack of social
interaction but as a deeper form of psychosocial disconnection that positions individuals outside the
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social structure. This disconnection may undermine a sense of belonging, reduce the capacity for
social integration, and weaken motivation to participate in social life.

Among the psychosocial consequences of digital poverty, its negative impact on self-esteem
development is also particularly significant. Since children and young people tend to compare
themselves with their peers throughout their developmental processes, disparities in access to digital
opportunities can directly affect self-perception. Individuals without access to digital tools and online
social environments may perceive themselves as inadequate, lagging behind, or excluded in
comparison to their peers, which can gradually lead to a deterioration in self-esteem. Considering
that adolescence represents a critical stage in identity formation, such experiences may leave lasting
imprints on self-concept. This process does not remain at the level of individual psychological
experience but also leads to reduced motivation for social participation and a weakening of
engagement in collective life. Consequently, digital poverty functions as a multidimensional
mechanism of exclusion that affects both the internal psychological world and social relationships of
individuals (Funder & Ozer, 2019).

Evaluation from the Perspective of Social Work

When examined from the perspective of the social work discipline, digital poverty is not
merely a technological access issue but a structural social problem that is directly associated with the
principles of social justice, human rights, and social equality. In contemporary conditions where
digital technologies are integrated into all areas of social life, individuals’ access to education,
healthcare, social assistance, and public services is largely mediated through digital infrastructures.
This development has transformed digital access from a purely technical facility into a fundamental
component of social participation and social citizenship. Consequently, digital poverty is
increasingly recognized as a structural form of inequality that falls within the intervention domain of
social work and is gaining growing importance within the field (Afrouz & Lucas, 2023).

Social Justice and Equality

In today’s context, where digitalization is reshaping social structures, the concept of access
has evolved beyond a purely technical issue of connectivity and has become a fundamental social
determinant shaping individuals’ existence within society. Within this transformation, the capacity
to access digital resources directly influences the quality of individuals’ relationships with education,
healthcare, employment, and public services, and thus emerges as a critical factor determining their
level of integration into social welfare systems. In this regard, disparities in access to digital resources
extend beyond traditional economic inequalities and generate a new regime of inequality that
structurally differentiates patterns of social participation (Altuntag & Temelli, 2026).

Within this framework, digital poverty should not be addressed in social justice discussions
merely as a lack of resources but as a multidimensional form of exclusion that limits individuals’
capacity to occupy a central position in social life. The increasing digitalization of public services
has made access to these services heavily dependent on technology. As a result, individuals who lack
digital devices or the ability to use them effectively are not only excluded from service provision but
also experience a weakening of their sustained relationship with social systems. Thus, digital access
has shifted from being a complementary element of social equality to a determining threshold
condition for it.

From the perspective of social justice, this inequality cannot be interpreted merely as an
individual-level disadvantage; rather, it should be understood as a systematically accumulated and
intergenerationally transmitted form of exclusion embedded within social structures. Particularly
with the digitalization of education and social service systems, individuals lacking digital access are
increasingly marginalized in terms of access to information and participation in decision-making
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processes, thereby weakening the functional realization of the principle of social equality (Kuguradi,
2016). This process not only reproduces existing inequalities but also generates new forms of
inequality.

In this context, the social work approach must conceptualize digital inequalities not as a
technical infrastructure problem but as a structural issue directly related to social justice. The
achievement of social equality is now measured not only through income distribution or access to
physical services but also through the degree of digital inclusion. Therefore, the field of social work
must reposition itself as a discipline that analyzes, renders visible, and intervenes in the new forms
of inequality produced by digitalization (Ozdemir, 2007).

At-Risk Groups

Although digital poverty has the potential to affect all individuals within a social structure at
varying levels, it produces far more pronounced and severe consequences for certain social groups
in terms of intensity and depth. This indicates that digital inequalities are not distributed
homogeneously; rather, they interact with existing socioeconomic and structural inequalities,
generating a layered mechanism of disadvantage for specific populations. In this regard, identifying
at-risk groups is of critical importance for analyzing digital poverty from a social work perspective.

Among these groups, impoverished children constitute one of the most prominent categories.
Limited economic resources create a fundamental barrier to access to digital technologies and their
sustainable use. The inability to access basic digital devices such as computers, tablets, and
smartphones is not merely a technical deficiency but also a structural limitation on participation in
educational processes. Inadequate or nonexistent internet access further deepens this disadvantage
by significantly restricting children’s ability to access learning materials, participate in online
education, and engage in knowledge production processes. Consequently, poverty combined with
digital deprivation generates a multidimensional form of exclusion (Thompson, 2013).

Migrant youth represent another vulnerable group in relation to digital poverty. Language
barriers, economic constraints, and difficulties in social integration make access to digital resources
more complex and limited for this population. Considering that digital platforms are largely
structured around local languages and cultural codes, migrant youth face greater challenges in
adapting to these systems, which in turn deepens existing inequalities. Limitations in access to digital
tools increase the risk of exclusion not only in educational contexts but also in processes of social
integration and everyday life practices. In this respect, digital poverty becomes a structural barrier
that directly affects social cohesion processes among migrant youth (Kelly et al., 2021).

Individuals living in rural areas constitute an important risk group representing the spatial
dimension of digital poverty. Infrastructure deficiencies, limited availability of internet services, and
the concentration of technological investments in urban centers significantly restrict access to digital
opportunities for children and young people living in rural regions. This situation reflects not only
an individual access problem but also the reproduction of regional development inequalities in the
digital sphere (Afrouz & Lucas, 2023). With the increasing digitalization of education and social
services, the disadvantages experienced by rural populations become more visible, contributing to
the spatial reproduction of social inequality.

The Role of Social Work

In contemporary societies where digital poverty has become increasingly visible, the social
work discipline holds significant responsibilities both at theoretical and practical levels in addressing
this emerging form of inequality. As digitalization permeates all domains of social life, individuals’
access to essential services, participation in social processes, and utilization of welfare mechanisms
are increasingly mediated through digital infrastructures. This transformation has expanded the
traditional scope of social work intervention, making areas such as digital inclusion, digital rights,
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and technology-related social inequalities essential fields of practice. In this context, social work is
evolving from a profession focused solely on individual-level support into a strategic discipline that
reveals structural inequalities and develops transformative interventions.

Within this framework, advocacy emerges as one of the core functions of social work in
addressing digital poverty. The invisibility of digital inequalities or their reduction to purely technical
issues often prevents them from gaining sufficient attention in public policy agendas. Social workers
play a crucial role in making the experiences of disadvantaged groups visible, raising awareness
among policymakers, and contributing to the recognition of digital rights as social rights. This
process not only facilitates access to existing services but also supports a broader structural
transformation toward institutionalizing the principle of digital equality (Harris, 2021).

Another key function of social work is facilitating individuals’ access to resources. Barriers
to digital access are not limited to technological deficiencies; they also create significant limitations
in accessing social service systems and public services. In this regard, social work practices aim to
connect individuals more effectively with existing service systems, reduce barriers to information
access, and make service delivery processes more inclusive. Particularly for groups with low levels
of digital literacy, such interventions enable more effective utilization of social service mechanisms
and directly improve quality of life (Lopez et al., 2018).

Community-based interventions constitute another important domain of social work in
addressing digital poverty. Locally developed training programs, digital skills workshops, and social
support networks promote more active and informed participation of children and young people in
the digital world. These interventions not only aim at individual skill development but also generate
a collective impact that strengthens social solidarity at the community level and reduces inequalities.
In this way, social work extends beyond micro-level interventions and contributes to mezzo-level
processes of community empowerment (Mishna et al., 2012).

Finally, social policy development represents the most comprehensive and structural
intervention domain in addressing digital poverty. Reducing digital inequalities cannot be achieved
solely through individual-level interventions; it also requires coordinated actions at the level of state
policies, local government practices, and institutional strategies. At this point, the social work
discipline actively contributes to policy-making processes by supporting the development of digital
inclusion policies and strengthening the institutionalization of social justice principles. In this
respect, social work occupies a central position as both an analytical and transformative actor in
addressing the new forms of inequality emerging in the digital age.

Social Policy and Intervention Recommendations

Digital poverty is increasingly understood not merely as an individual-level access problem
in contemporary societies but also as a social policy domain in which structural inequalities are
reproduced. The growing centrality of digital technologies across education, healthcare, social
services, and public administration has positioned digital access as a fundamental condition of social
participation. For this reason, addressing digital poverty has emerged as a structural policy area that
requires multidimensional, integrated, and sustainable social policy instruments.

Within this framework, free or low-cost internet policies constitute one of the primary
intervention areas for reducing digital inequalities. In particular, the inability of low-income
households to afford internet access directly restricts children’s and young people’s participation in
educational processes (Morley et al., 2019). The development of publicly subsidized or fully free
internet access models represents an important social policy instrument for mitigating structural
inequalities in access to digital services.
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In addition, digital support programs aim not only to address access-related barriers but also
to enhance individuals’ usage capacities. Key components of these programs include improving
digital literacy skills, expanding basic computer and internet training, and providing guidance for
accessing online services (Mishna et al., 2012). From this perspective, digital poverty should be
understood not only as a material deprivation but also as a skill-based form of inequality.

School-based technology support initiatives are particularly critical for children and young
people. Providing students with digital devices and internet access through educational institutions
directly contributes to strengthening equality of educational opportunity. Moreover, improving
digital learning infrastructures in schools and enhancing teachers’ digital pedagogical competencies
enable education systems to become more inclusive.

At the local level, municipal digital social assistance programs represent an important social
policy instrument for reducing digital inequalities. Integrating digital access support into local social
assistance mechanisms facilitates the participation of disadvantaged households in education and
social services. Provision of tablets, computers, and internet support constitutes a key component of
the digital transformation of local social policy practices.

Intervention Recommendations

. Expansion of publicly subsidized or free internet access programs for low-income
households

o Systematization of tablet, computer, and internet support packages for students in
schools

. Development of mandatory digital literacy and basic technology use training across

all levels of education

o Establishment of digital social assistance units within municipalities and integration
of digital access support into existing social welfare systems

. Enhancement of digital pedagogical competency training for teachers and
implementation of continuous in-service training programs

o Expansion of free digital learning centers and support workshops for disadvantaged
children and young people

o Establishment of guidance and support lines for access to online public services

These intervention areas demonstrate that the fight against digital poverty is not merely a
technical issue of access; rather, it constitutes an integrated social policy field closely linked with
education, social work, and local governance policies.

Conclusion

With the expansion of digitalization into all areas of social life, digital poverty has evolved
from a mere technological access problem into a multidimensional field of social inequality. The
theoretical framework examined in this study demonstrates that access to digital technologies and
the capacity to use them effectively constitute a determining factor across a wide range of domains,
including education, social life, access to public services, and participation in opportunities. This
situation necessitates the recognition of digital poverty not as a traditional form of poverty alone but
as a structural and persistent form of social exclusion.

Particularly for children and young people, digital poverty generates significant
consequences not only in terms of access to educational processes but also in relation to social
interaction and psychosocial development. The inequalities emerging from the digitalization of
education systems restrict learning opportunities and contribute to the formation of enduring

Turkish Studies, 21(O1)



Digital Poverty from a Social Work Perspective 265

academic disparities among individuals. In addition, limitations in access to digital environments
create a significant risk of exclusion in peer relationships and social participation.

From a social work perspective, digital poverty is considered not merely an individual
deprivation but a structural issue directly related to the principles of social justice and equality. In
this framework, the function of social work extends beyond individual support mechanisms and
encompasses multidimensional interventions such as advocacy, facilitation of access to services, and
contributions to social policy development processes. Thus, social work assumes both an
implementing and transformative role in reducing digital inequalities.

Overall, digital poverty emerges in contemporary societies as a new form of social exclusion
and leads to the reproduction of social inequalities within digital environments. Therefore, its
conceptualization should not be reduced to technical infrastructure problems but should instead be
addressed through a holistic approach encompassing education, social work, and social policy
domains.
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Sosyal Hizmet Perspektifinden Dijital Yoksulluk

Giris

Bilgi ve iletisim teknolojilerinde yasanan hizli ve kapsamli doniisiim, modern toplumlarin
yapisal orgiitlenme bi¢imlerini koklii bir bicimde yeniden sekillendiren temel dinamiklerden biri
haline gelmistir. Dijitallesme siireci, yalnizca teknolojik araglarin yayginlasmasi ya da teknik
altyapilarin gelismesi ile sinirli bir olgu olarak degil; ayn1 zamanda ekonomik iiretim iliskilerinden
toplumsal etkilesim bi¢imlerine, egitim sistemlerinden kamusal hizmetlerin sunumuna kadar uzanan
genis bir alan1 doniistiiren c¢ok boyutlu bir toplumsal yeniden yapilanma siireci olarak
degerlendirilmektedir. Ozellikle internet tabanli teknolojilerin giinliik yasamim neredeyse tiim
alanlarina entegre olmasi, bireylerin egitim alma bigimlerini, saglik hizmetlerine erigimlerini,
calisma yasamindaki katilimlarimi ve sosyal iliskilerini 6nemli 6l¢iide dijital platformlar iizerinden
yliriitmelerine neden olmustur. Bu doniisiim, dijital teknolojilere erisimi yalnizca bir kolaylik ya da
destekleyici unsur olmaktan ¢ikararak, toplumsal yasamin i¢inde aktif yer alabilmenin temel kosulu
ve vazgegilmez bir gereksinimi haline getirmistir. Boylece dijitallesme, cagdas toplumlarda
bireylerin sosyal, ekonomik ve kiiltiirel yasama katilimini belirleyen yapisal bir faktor olarak merkezi
bir konum kazanmistir (Sinclair ve Bramley, 2011; Bartley, 2006).

Dijitallesme siirecinin toplumsal yasamin tiim katmanlarina bu denli gii¢lii bir bicimde niifuz
etmesi, bireyler arasinda teknolojiye erisim, dijital araclart kullanabilme becerisi ve dijital
kaynaklardan yararlanma kapasitesi acisindan belirgin farkliliklarin ortaya c¢ikmasina neden
olmustur. Bu farkliliklar yalnizca bireysel diizeyde bir yetkinlik ya da tercih meselesi olarak
degerlendirilemeyecek kadar yapisal bir nitelik kazanmig, toplumsal esitsizliklerin yeni bir
gdriiniimiinii olusturmustur. Ozellikle dijital teknolojilere erisimde yasanan farkliliklar, bilgiye
ulagsma siireclerinden egitim firsatlarina katilima, kamusal hizmetlerden yararlanma diizeyinden
sosyal etkilesim aglarina dahil olabilmeye kadar genis bir yelpazede etkisini gdstermektedir. Bu
baglamda teknolojik cihazlara sahip olma durumu, kesintisiz ve nitelikli internet erigimi
saglayabilme kapasitesi ve dijital becerileri etkin bigcimde kullanabilme yeterliligi arasindaki ugurum,
giderek derinlesen bir esitsizlik alani iiretmektedir (Van Deursen ve van Dijk, 2011). S6z konusu
yapisal farkliliklar, literatiirde “dijital yoksulluk” kavrami gercevesinde ele alinmakta olup,
bireylerin yalnizca teknolojik araglara erisimden yoksun olmalarimi degil, ayn1 zamanda dijital
diinyada aktif ve esit bir sekilde var olabilme imkanlarindan mahrum kalmalarini ifade etmektedir.
Bu yoniiyle dijital yoksulluk, cagdas toplumlarda sosyal diglanma siireclerini yeniden iireten ve
mevcut esitsizlikleri dijital ortamda yeniden sekillendiren yeni nesil bir yapisal problem alan1 olarak
konumlanmaktadir (Ye ve Yang, 2020).

Ozellikle COVID-19 pandemisi sonrasinda egitim, saglik ve kamu hizmetlerinin énemli bir
boliimiiniin dijital ortamlara taginmasi, dijital esitsizliklerin toplumsal etkilerini daha goriiniir, daha
yogun ve daha derin hale getirmistir. Bu siiregte uzaktan egitim uygulamalarinin zorunlu ve yaygin
bir bicimde kullanilmaya baglanmasi, dijital araglara erigimi olmayan ya da simnirli erisime sahip
bireylerin egitim sistemine tam ve esit katilimini ciddi bigimde sekteye ugratmistir (Elmer ve dig.,
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2020). Bilgisayar, tablet ve internet baglantis1 gibi temel dijital kaynaklara sahip olmayan
ogrencilerin derslere erisimde yasadig1 giicliikler, egitim siirecinin siirekliligini bozmus ve 6grenme
ciktilar1 agisindan belirgin farkliliklarin ortaya ¢ikmasina yol agmistir. Bu durum, dijital yoksullugun
yalnizca teknolojik bir erisim sorunu olmadigini, ayni zamanda bireylerin akademik gelisim
stireglerini dogrudan etkileyen yapisal bir esitsizlik alani oldugunu agik bicimde ortaya koymaktadir.
Bununla birlikte dijital imkénlara erisebilen ve erisemeyen bireyler arasindaki farkin zaman
icerisinde birikerek artmasi, egitimde firsat esitsizliginin daha da derinlesmesine neden olmus ve
mevcut toplumsal esitsizliklerin yeniden iiretilmesine zemin hazirlamigtir. Boylece dijital esitsizlik,
bireylerin yasam sanslarin1 dogrudan etkileyen ve toplumsal hareketliligi sinirlandiran kalic1 bir
sosyal sorun niteligi kazanmistir (Nguyen ve dig., 2022).

Dijital yoksullugun etkilerinden en fazla etkilenen gruplarin basinda ¢ocuklar ve gengler
gelmektedir. Bu durum, s6z konusu yas grubunun hem gelisimsel 6zellikleri hem de toplumsal
konumlari itibariyla dijital doniislim siireclerine daha duyarli ve daha kirilgan bir yapida olmasindan
kaynaklanmaktadir. Cocukluk ve genclik donemleri, bireyin biligsel gelisiminin hiz kazandig1, sosyal
kimlik insasinin sekillendigi ve toplumsal aidiyet duygusunun temellendigi kritik yasam evreleri
olarak degerlendirildiginde, dijital kaynaklara erisimde yasanan esitsizliklerin yalnizca egitimsel
degil ayn1 zamanda sosyal ve psikolojik sonuglar dogurdugu goriilmektedir (Park, 2021). Dijital
imkénlara erisimde yasanan sinirliliklar, ¢ocuk ve genclerin egitim siireclerine esit kosullarda
kattlmimi engellemekte, akran iligkilerinde geri planda kalmalarina neden olmakta ve sosyal
etkilesim aglarmdan dislanma riskini artirmaktadir. Ozellikle sosyoekonomik agidan dezavantajli
ailelerden gelen cocuk ve gengler agisindan bu durum, mevcut yapisal esitsizliklerin daha da
derinlesmesine ve kusaklar arasi1 aktariminin giiglenmesine yol agan 6nemli bir risk faktorii olarak
degerlendirilmektedir. Bu baglamda dijital yoksulluk, ¢ocuk ve genglerin yalnizca giincel yasam
deneyimlerini degil, ayn1 zamanda gelecekteki egitim ve yasam firsatlarin1 da dogrudan etkileyen
¢ok boyutlu bir sosyal diglanma bigimi olarak ortaya ¢ikmaktadir (Wong, 2020).

Bu g¢ercevede dijital yoksulluk olgusu, sosyal hizmet disiplini agisindan yalnizca
gbzlemlenen bir esitsizlik durumu degil, ayn1 zamanda miidahale edilmesi gereken yapisal bir sosyal
sorun alani olarak degerlendirilmektedir. Sosyal hizmet disiplini, temel olarak sosyal adalet, insan
haklari, esitlik ve toplumsal biitiinlesme ilkeleri tizerine inga edilmis bir meslek ve bilim alani olarak,
dezavantajli birey ve gruplarin gii¢lendirilmesini hedeflemektedir. Dijitallesmenin yasamin tiim
alanlaria entegre olmasiyla birlikte ortaya c¢ikan dijital esitsizlikler, sosyal hizmetin geleneksel
miidahale alanlarini genisleterek dijital kapsayicilik, teknolojiye erisim hakki ve dijital sosyal
politika gibi yeni tartisma alanlarini zorunlu hale getirmistir. Bu baglamda dijital yoksulluk, sosyal
hizmet agisindan yalnizca teknik bir erisim problemi olarak degil, bireylerin toplumsal yasama esit
katilimini engelleyen ve sosyal adalet ilkesini dogrudan etkileyen yapisal bir dislanma bigimi olarak
ele alinmaktadir (Travkina, 2022).

Bu calismanin amaci, dijital yoksulluk olgusunu sosyal hizmet perspektifi dogrultusunda
kavramsal ve kuramsal bir ¢ercevede ele almak ve 6zellikle cocuklar ile gencler iizerinde ortaya
¢ikan sosyal dislanma siireglerini ¢ok boyutlu olarak degerlendirmektir. Dijitallesmenin toplumsal
yasamin hemen her alanina niifuz ettigi gliniimiizde, dijital kaynaklara erisimde yasanan esitsizlikler
yalmzca teknik ya da teknolojik bir sorun olarak degil, bireylerin egitimsel gelisimlerini, sosyal
katilim olanaklarini ve psikososyal iyi oluslarin1 dogrudan etkileyen yapisal bir sosyal problem
olarak degerlendirilmektedir. Bu dogrultuda calisma, dijital yoksullugun bireysel diizeydeki
sonuglarinin Otesine gecerek, toplumsal esitsizliklerin yeniden iiretimindeki roliinii sosyal hizmet
bakis agisiyla tartismay1 amaglamaktadir. Calismanin kapsami; dijital yoksulluk, dijital esitsizlik ve
sosyal dislanma kavramlari etrafinda sekillenen kuramsal literatiir ile sinirlandirilmis olup, 6zellikle
cocuklar ve gencler agisindan dijital yoksullugun egitim siireglerine erigim, sosyal iliskiler, toplumsal
katilim ve firsat esitligi lizerindeki etkileri mevcut akademik ¢aligmalar temelinde incelenmektedir.
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Calismanin 6nemi, dijital yoksulluk kavraminin sosyal hizmet disiplini igerisinde giderek
daha fazla 6nem kazanmasina ragmen konuya iligkin kuramsal ¢alismalarin halen sinirh diizeyde
olmasindan kaynaklanmaktadir. Ozellikle ¢ocuklar ve gengler iizerinde egitimden dislanma, sosyal
izolasyon ve firsat esitsizligi gibi cok boyutlu sonuglar doguran dijital esitsizlikler, bu alanin sosyal
hizmet acisindan 6nemli bir miidahale ve arastirma sahasi oldugunu goéstermektedir. Bu baglamda
calisma, dijital yoksullugun sosyal adalet, insan haklarn ve esitlik ilkeleri ger¢evesinde yeniden
degerlendirilmesine katki sunmay1 ve sosyal hizmet disiplininin dijital ¢agda ortaya ¢ikan yeni sosyal
sorun alanlarina iliskin kuramsal farkindaligini artirmay1 hedeflemektedir®.

Dijital Yoksulluk Kavrami

Dijital yoksulluk, giiniimiiz bilgi toplumlarinin en 6nemli yapisal esitsizlik alanlarindan biri
olarak giderek daha fazla akademik tartismanin merkezine yerlesmektedir. Kiiresellesme siireciyle
birlikte bilgi ve iletisim teknolojilerinin hizli gelisimi, toplumsal yagamin neredeyse tiim alanlarini
dijital sistemler lizerinden yeniden orgiitlemis; bireylerin egitimden sagliga, calisma yasamindan
sosyal iligkilere, kamusal hizmetlerden kiiltiirel katilima kadar genis bir yelpazede dijital araglara
bagimlilig1 belirgin bigimde artmistir. Bu doniigiim, dijital teknolojileri yalnizca yardimei bir unsur
olmaktan c¢ikararak, toplumsal yasamin siirdiiriilebilirligi agisindan temel bir gereklilik haline
getirmistir. Bu baglamda dijital yoksulluk, bireylerin modern toplumda aktif bir 6zne olarak var
olabilmelerini sinirlayan, toplumsal katilim siire¢lerini dogrudan etkileyen ve giderek derinlesen ¢ok
boyutlu bir dislanma bi¢imi olarak degerlendirilmektedir. Ozellikle dijitallesmenin hiz kazandig
giliniimiizde, teknolojiye erisimi olmayan veya sinirli erisimi bulunan bireyler, yalnizca bilgiye
ulagsma acisindan degil, ayn1 zamanda sosyal aglara katilim, egitim firsatlarindan yararlanma ve
kamusal hizmetleri kullanma agisindan da ciddi dezavantajlarla kars1 karsiya kalmaktadir. Bu durum,
dijital yoksullugun bireysel bir eksiklikten ziyade, toplumsal yapinin iirettigi ve yeniden iirettigi
yapisal bir esitsizlik bigimi oldugunu ortaya koymaktadir (Dufva ve Dufva, 2019). Dolayisiyla dijital
yoksulluk, klasik yoksulluk tartigmalarinin ekonomik boyutlarini asarak, teknolojik, kiltiirel ve
sosyolojik boyutlari olan yeni nesil bir sosyal dislanma mekanizmasi olarak ele alinmaktadir.

Dijital Yoksullugun Tanim

Dijital yoksulluk, en genel ve temel anlamiyla bireylerin dijital teknolojilere erisim
saglayamamasi, mevcut dijital araclar1 etkin ve iglevsel bigimde kullanamamasi ve dijital ortamda
sunulan hizmetlerden esit diizeyde yararlanamamasi durumunu ifade eden ¢ok boyutlu bir sosyal
dislanma bi¢imi olarak tanimlanmaktadir. Bu kavram, yalnizca teknik bir erisim problemi ya da
donanim eksikligi olarak ele alinmamakta; aksine modern toplumlarin yapisal doniisiimii i¢erisinde
bireylerin bilgiye ulagsma, bilgiyi isleme, liretme ve paylasma siireclerine katilimini belirleyen temel
bir esitsizlik alani olarak degerlendirilmektedir. Literatiirde siklikla “dijital ugurum” (digital divide)
kavramu ile ele alinan dijital yoksulluk, toplum i¢inde bireyler ve sosyal gruplar arasinda dijital
kaynaklara erisim ve bu kaynaklar1 kullanabilme kapasitesi acisindan ortaya g¢ikan sistematik

3 Giiniimiizde dijital kullanimlarda en baskin konuma yapay zeka uygulamalari ¢ok hizla yerlesmistir. Adeta sosyal hizmet
alanlar1 basta olmak iizere sosyal bilimlerin her alaninda yapay zeka caligmalar1 son yillarda patlama noktasinda devam
etmektedir. Bir kisim ¢aligma i¢in bk. Denizci et al. 2018, Baran 2022, Keles & Keles, 2018; Karadag, 2025; Coskun, 2025;
Ahmed & Hamod, 2026; Arict & Karaci, 2013; Keles & Keles, 2017; Keles et al., 2017; Bekil, 2018; Keles, 2018;
Sercemeli, 2018; Akyildiz & Akyildiz, 2020; Isik & Dar1, 2023; Abdulrazagova et al., 2025; Argin 2025; Tetik Kiigiikelgi,
2025; Cakmak, 2025; Yildirim Altun, 2025; Zan & Zan, 2025; Mazlum & Mazlum, 2025; Yildiz, 2025; Basar, 2025;
Tugcu, 2025; Ozdemir, 2026; Cora et al., 2026; Biiyiikboyact & Yozcu, 2026; Ardaturk, 2026; Ardug Kara, 2026; Ertan,
2026; Ahmed & Hamod, 2026; Efendioglu, 2023; Celik et al., 2025; Dogru & Hacimiiftiioglu, 2025; Kogakoglu &
Kogakoglu, 2025; Ekinci, 2025; Sakin & Tiirk, 2025; Askun, 2024; Yener & Kdose, 2023; Romya Bilgin &
Kiiciiksabanoglu, 2023; Cark, 2020; Kanat, 2020; Altindis, 2020; Zenginaloglu, 2026; Dalmus, 2026; Olger, 2025; Saribas,
2025; Karakus et al., 2025; Giizel, 2024; Kizildag, 2023; Odacioglu, 2022, Erdem ve Demiryakan 2025, 2026, Civelek
2025, Giinay 2025, Onen 2025, Ozdemir 2025; Sandikc1 & Soy 2026; Ardug Kara 2026; Ertan 2026; Uygun 2026; Yilmaz
2025; Kan Celik 2026; Bayat Arslan & Cuma 2026; Koksal & Zorlu Kale 2025; Varol 2025; Ahmed & Hamod 2026;
Efendioglu 2023; Sert 2026; Giigliiten 2026.
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farkliliklart goriinlir kilmaktadir. Ancak dijital ugurum yaklasimi, yalmzca erisim diizeyindeki
farkliliklart agiklamakla simirli kalirken, dijital yoksulluk kavrami bunun Stesine gegerek bireylerin
dijital ekosisteme entegrasyon diizeylerini, dijital beceri yeterliliklerini ve dijital icerik iiretim
stireclerine katilim kapasitelerini de kapsayan daha genis bir analitik cergeve sunmaktadir
(Ossewaarde, 2019).

Bu baglamda dijital yoksulluk, internet baglantisinin varlig1 ya da yoklugu ile sinirlt bir olgu
olmayip, bireylerin dijital toplumun sundugu firsatlara esit ve siirdiiriilebilir bigimde erisememesi
durumunu ifade etmektedir. Ozellikle internet altyapisina erisimde yasanan yetersizlikler, dijital
cihaz eksiklikleri ve dijital beceri diizeyindeki farkliliklar, bu kavramim ¢ok katmanli yapisim
olusturan temel unsurlar arasinda yer almaktadir. Internete erisimin sinirh ya da hi¢ olmamasi,
bireylerin egitim, saglik, istthdam ve sosyal hizmetler gibi temel alanlarda dijital platformlar
tizerinden sunulan hizmetlerden yararlanmasini ciddi bi¢cimde kisitlamakta; bu durum bireylerin
toplumsal katilim siireclerinden giderek dislanmasina neden olmaktadir. Dolayisiyla dijital
yoksulluk, yalnizca bireysel bir yoksunluk durumu degil, ayni zamanda toplumsal esitsizliklerin
dijital ortamda yeniden iiretildigi yapisal bir sosyal sorun alan1 olarak ortaya ¢ikmaktadir (Ulbricht,
2020).

Dijital yoksullugun tanimi ayni zamanda bu olgunun dinamik ve degisken dogasina da isaret
etmektedir. Teknolojik gelismelerin hizla ilerledigi bir donemde dijital yeterlilikler siirekli olarak
yeniden tanimlanmakta ve gilincellenmektedir. Bu nedenle dijital yoksulluk, sabit bir durumdan
ziyade bireylerin zaman igerisinde degisen teknolojik gerekliliklere uyum saglayabilme
kapasiteleriyle dogrudan iliskili bir siire¢ olarak degerlendirilmektedir. Bu yoniiyle kavram, yalnizca
mevcut erigim eksikliklerini degil, ayn1 zamanda gelecekte ortaya cikabilecek dijital uyum
sorunlarin1 da kapsayan genis bir analitik ¢cergeve sunmaktadir. Boylece dijital yoksulluk, modern
toplumlarda bireylerin sosyal, ekonomik ve kiiltiirel yasama katilimini belirleyen temel yapisal
esitsizliklerden biri olarak konumlanmaktadir (Hofmann, 2020).

Dijital Yoksullugun Boyutlar:

Dijital yoksulluk, tek bir nedene ya da tek bir yoksunluk bi¢cimine indirgenemeyecek kadar
karmagik, ¢ok katmanli ve birbirini besleyen yapisal unsurlardan olusan bir sosyal esitsizlik alani
olarak degerlendirilmektedir. Bu olgu, yalnizca teknolojik araglara sahip olamama durumunu degil,
ayni zamanda bu araglara erigimi miimkiin kilan ekonomik kosullari, kullanim becerilerini belirleyen
biligsel yeterlilikleri ve dijital ortamin sundugu hizmetlere entegre olabilme kapasitesini de iceren
genis bir yapisal ger¢eveye sahiptir. Bu nedenle dijital yoksullugun boyutlari, birbirinden bagimsiz
degil; aksine karsilikli etkilesim igerisinde olan ve birbirini derinlestiren unsurlar olarak ele
almmaktadir. Bu kapsamda dijital yoksullugun ilk ve en goriiniir boyutu dijital cihaz eksikligidir.
Gunimiizde bilgisayar, tablet, akilli telefon gibi temel dijital araglar, bireylerin egitim siireglerine
katilimindan kamu hizmetlerine erisimine kadar bir¢ok alanda zorunlu hale gelmistir. Ancak
sosyoekonomik diizeyi diisiik hanelerde bu araclara erigimin sinirli olmasi ya da hi¢ olmamasi,
bireylerin dijital diinyaya girisini dogrudan engellemekte ve 6zellikle egitim cagindaki cocuk ve
gengler acisindan ciddi bir dezavantaj liretmektedir. Egitim materyallerinin biylik dlgiide dijital
ortamlara taginmis olmasi, bu eksikligin etkisini daha da derinlestirmekte ve 6grenme siireclerinde
yapisal esitsizliklerin olugsmasina zemin hazirlamaktadir (Orlikowski ve dig., 2023).

Dijital yoksullugun ikinci énemli boyutu internet erisim problemidir. Internet, giiniimiiz
toplumlarinda yalnizca bir iletisim arac1 olmaktan ¢ikmig; egitim, saglik, istihdam ve sosyal yasamin
temel altyapist haline gelmistir. Bu nedenle kesintisiz, hizli ve ekonomik agidan siirdiiriilebilir
internet erisiminin bulunmamasi, bireylerin dijital sistemlere entegrasyonunu ciddi big¢imde
sinirlamaktadir. Ozellikle diisiik gelirli bolgelerde internet altyapisinin yetersizligi, baglanti
hizindaki sorunlar ve yliksek maliyetler, bireylerin dijital hizmetlerden diizenli olarak yararlanmasini
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engellemekte ve dijital dislanmay1 derinlestirmektedir. Bu durum, 6zellikle egitim siireclerinde
stirekliligin bozulmasina, bilgiye erisimde gecikmelere ve akademik performans farkliliklarinin
artmasina yol agmaktadir (Hinings ve dig., 2018).

Dijital yoksullugun ii¢iincti boyutu dijital beceri eksikligidir ve bu boyut, cogu zaman goz
ard1 edilmesine ragmen en kritik yapisal unsurlardan birini olugturmaktadir. Dijital araclara sahip
olmak ya da internete erisim saglamak tek bagina yeterli bir unsur degildir; bu araglarin etkin, bilingli
ve iiretken bir sekilde kullanilabilmesi i¢in belirli bir dijital okuryazarlik diizeyi gerekmektedir.
Ancak bireyler arasinda egitim diizeyi, yas, sosyoekonomik durum ve sosyal ¢evre gibi faktorlere
bagl olarak dijital beceri farkliliklar1 ortaya cikmakta, bu durum dijital esitsizligin daha da
derinlesmesine neden olmaktadir. Dijital beceri eksikligi, bireylerin ¢evrim ici bilgiye erismesini,
dijital platformlarda etkin iletisim kurmasin1 ve dijital icerik tiretmesini engelleyerek onlar1 pasif bir
kullanict konumuna itmektedir (Karunakaran ve dig, 2022).

Son olarak dijital yoksullugun temel belirleyici boyutlarindan biri ekonomik esitsizliklerdir.
Gelir diizeyi diigiik hanelerde hem dijital cihazlara erisim hem de internet hizmetlerine diizenli 6deme
yapabilme kapasitesi sinirli kalmakta, bu durum dijital yoksullugun yapisal temelini olusturmaktadir.
Ekonomik yoksunluk, yalnizca mevcut teknolojilere erisimi engellemekle kalmamakta, aym
zamanda teknolojik giincellemeleri takip edebilme, cihazlar1 yenileyebilme ve dijital altyapiy1
stirdiirebilme kapasitesini de sinirlamaktadir. Bu nedenle dijital yoksulluk, ekonomik esitsizliklerle
dogrudan iliskili olmakla birlikte, bu iliskiden bagimsiz olarak kendi i¢inde ¢ok boyutlu bir sosyal
dislanma mekanizmasi iiretmektedir. Boylece dijital yoksulluk, yalnizca ekonomik bir sorun degil,
ayni zamanda teknolojik, biligsel ve yapisal faktorlerin birlesimiyle olusan biitiinciil bir toplumsal
esitsizlik alani olarak degerlendirilmektedir.

Cocuk ve Gengler A¢isindan Dijital Yoksulluk

Dijital yoksulluk olgusu, toplumsal yap1 igerisindeki etkileri bakimindan en yogun ve en
gorilinlir sonuglarini ¢ocuklar ve gengler iizerinde ortaya koymaktadir. Bu yas grubu, gelisimsel
ozellikleri geregi biligsel, duygusal ve sosyal acidan siirekli bir degisim ve doniisiim igerisinde
bulundugundan, dijital kaynaklara erisimde yasanan her tiirlii esitsizlik yalnizca anlik bir dezavantaj
yaratmamakta, ayni zamanda bireyin yasam seyri boyunca etkisini siirdiiren yapisal sonuglar
dogurmaktadir. Gliniimiizde egitim sistemlerinin dijitallesmesi, sosyal etkilesim bigimlerinin ¢evrim
ici platformlara kaymasi ve bilgiye erisimin biiylik dl¢lide dijital araclar {izerinden gerceklesmesi,
cocuk ve gengleri dijital yoksulluk karsisinda daha kirilgan bir konuma yerlestirmektedir. Bu durum,
dijital erigim imkanlarina sahip olmayan bireylerin yalnizca egitim siireglerinde degil, ayn1 zamanda
sosyal iligkilerde ve kimlik gelisim siireclerinde de geri planda kalmasina neden olmaktadir (Odgers
ve Jensen, 2020).

Egitim Esitsizlikleri

Dijital yoksullugun ¢ocuklar ve gengler iizerindeki en somut, en goriiniir ve ayni1 zamanda
en kalic1 etkilerinden biri egitim alaninda ortaya ¢ikmaktadir. Giintimiiz egitim sistemleri, bilgi ve
iletisim teknolojilerindeki gelismelerle birlikte giderek daha fazla dijitallesmis; 6gretim siirecleri,
ders igerikleri, 6lgme-degerlendirme mekanizmalar1 ve 6gretmen-6grenci etkilesimi biiyiik 6l¢iide
dijital platformlar {izerinden yeniden yapilandirilmistir. Bu doniisiim, egitim hakkinin yalnizca
fiziksel okula erisimle sinirli olmadigini, ayn1 zamanda dijital altyapilara erisim ve bu altyapilar
etkin kullanabilme becerisiyle dogrudan iliskili hale geldigini gdstermektedir. Ozellikle uzaktan
egitim uygulamalarinin yayginlastigi donemlerde bu durum daha belirgin hale gelmis, dijital araglara
erisimi olmayan 6grenciler agisindan egitim siirecine katilim fiilen sinirlanmis ve egitimde firsat
esitligi onemli 6l¢iide zayiflamistir. Bu baglamda dijital erisim, artik egitim sisteminin tamamlayici
bir unsuru degil, dogrudan yapisal bir bileseni haline gelmistir (McCrae ve dig., 2017).
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Dijital yoksullugun egitim alanindaki etkileri degerlendirildiginde, en temel ve belirleyici
unsurlardan birinin dijital cihaz eksikligi oldugu goriilmektedir. Bilgisayar, tablet veya akilli telefon
gibi temel dijital araglara sahip olunmamasi, 6grencilerin egitim siireclerine aktif katilimini dogrudan
engellemekte ve 6grenme olanaklarim ciddi bicimde siirlandirmaktadir. Ozellikle sosyoekonomik
acidan dezavantajli ailelerde bu tiir teknolojik araglara erisimin kisith olmasi, 6grencilerin ders
iceriklerine ulasmasini zorlastirmakta, cevrim ici derslere katilimini kesintiye ugratmakta ve 6dev,
proje ve Ogrenme materyallerine erisim siireglerini olumsuz yonde etkilemektedir. Bu durum
yalnizca egitim siirecinin teknik yoniinii degil, ayn1 zamanda pedagojik siirekliligini de zedelemekte,
Ogrenciler arasinda 0grenme deneyimi agisindan belirgin farkliliklarin ortaya ¢ikmasma neden
olmaktadir. Zaman igerisinde bu farkliliklar birikerek yapisal bir esitsizlik haline doniismekte ve
ogrencilerin akademik gelisim ¢izgilerini kalic1 bigimde etkilemektedir (Mascheroni ve Olafsson,
2014). Bununla birlikte egitim esitsizliklerinin yalnizca erisim sorunlarindan ibaret olmadigi, aym
zamanda akademik basar1 diizeyinde ortaya ¢ikan cok boyutlu farkliliklarla da kendini gosterdigi
ifade edilmelidir. Dijital imkanlara diizenli ve yeterli diizeyde erigebilen Ogrenciler, 6grenme
siireglerini daha esnek, etkilesimli ve ¢ok kaynakli bigimlerde siirdiirebilirken; bu imkéanlardan
yoksun olan dgrenciler daha sinirl, kesintili ve tek yonlii bir 6grenme deneyimi yasamaktadir. Bu
durum, 6grenciler arasinda yalnizca bilgiye erisim agisindan degil, ayn1 zamanda bilgiyi isleme,
yorumlama ve kullanma becerileri acisindan da belirgin bir ayrigmaya yol agmaktadir. Akademik
basarida ortaya ¢ikan bu farkliliklar zaman igerisinde kalict hale gelmekte, egitim sisteminin esitlik
iiretme kapasitesini zayiflatmakta ve toplumsal hareketlilik mekanizmalarini sinirlayan yapisal bir
etki liretmektedir.

Ayrica dijital yoksullugun egitim {izerindeki etkisi, uzun vadeli sosyoekonomik sonuglar
acisindan da degerlendirilmelidir. Egitim stirecinde dijital kaynaklara erisemeyen bireyler, yalnizca
mevcut akademik diizeyde geride kalmakla sinirli bir durum yasamamakta, aym1 zamanda
gelecekteki egitim olanaklari ve mesleki firsatlar agisindan da dezavantajli bir konuma
stiriiklenmektedir. Dijital becerilerin giderek is giicii piyasasinin temel gerekliliklerinden biri haline
gelmesi, bu esitsizligi daha da kritik hale getirmektedir (Livingstone, 2018). Bu cercevede dijital
yoksulluk, egitim alaninda yalnizca bireysel bir dezavantaj iiretmekle kalmamakta, ayn1 zamanda
nesiller aras1 aktarilabilen yapisal bir esitsizlik mekanizmasi olarak islev gérmekte ve toplumsal
esitsizliklerin siirekliligini yeniden tiretmektedir.

Psikososyal Etkiler

Dijital yoksullugun ¢ocuklar ve gengler {izerindeki etkileri yalnizca egitimsel alanla sinirl
kalmay1p, ayn1 zamanda bireyin psikososyal gelisim siireclerinin tiimiinii kapsayan daha genis ve
derinlikli bir etki alani olusturmaktadir. Giiniimiiz toplumlarinda sosyal iliskilerin, iletisim
bicimlerinin ve akran etkilegimlerinin giderek daha fazla dijital platformlar tizerinden sekillenmesi,
cocuk ve genglerin sosyal diinyalarini biiyiik Ol¢lide g¢evrim i¢i ortamlarla biitiinlestirmistir. Bu
durum, dijital erisim imkanina sahip olmayan bireyler agisindan yalnizca teknik bir yoksunluk degil,
ayn1 zamanda sosyal katilimin temel dinamiklerinden dislanma anlamina gelmektedir. Ozellikle
akran gruplar1 igerisinde sosyal medya, c¢evrim i¢i oyun platformlari ve anlik mesajlagsma
uygulamalar1 gibi dijital araclarin ortak bir etkilesim alan1 olugturmasi, dijital kaynaklara erisemeyen
cocuk ve genglerin bu sosyal aglarin disinda kalmasma yol agmakta ve zamanla goriinmez fakat
stirekli bir sosyal diglanma siirecini beraberinde getirmektedir (Twenge ve dig., 2020).

Bu baglamda dijital imkanlara erisimi olmayan bireyler, akranlartyla ayni deneyim alanlarin
paylasamamakta, ortak iletisim ve etkilesim kanallarina dahil olamamakta ve bu nedenle sosyal
iligkilerde geri planda kalma riskiyle kars1 karsiya kalmaktadir. Sosyal etkilesim aglarinin 6nemli bir
kisminin dijital ortama tasinmasi, yiiz yiize iliskilerin yaninda ¢evrim i¢i iliskileri de zorunlu bir
sosyal alan haline getirmistir. Bu zorunluluk, dijital erigsim eksikligi yasayan bireyler igin sosyal
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izolasyon riskini artirmakta ve bireyin sosyal ¢evresiyle kurdugu baglarin giderek zayiflamasina
neden olmaktadir. Zaman igerisinde bu durum, yalnizca sosyal etkilesim eksikligi olarak degil, aymi
zamanda bireyin kendisini sosyal yapinin disinda konumlandirmasina yol acan daha derin bir
psikososyal kopus bicimi olarak ortaya g¢ikmaktadir. Bu kopus, bireyin aidiyet duygusunun
zedelenmesine, sosyal ¢evreyle biitiinlesme kapasitesinin azalmasina ve toplumsal iligkilere katilim
isteginin zayiflamasina neden olabilmektedir.

Dijital yoksullugun psikososyal etkileri arasinda 6zgiiven gelisimi iizerindeki olumsuz
etkiler de 6nemli bir yer tutmaktadir. Cocuk ve gengler, gelisim siiregleri boyunca kendilerini
akranlariyla kiyaslama egiliminde olduklarindan, dijital imkéanlara erisim agisindan yasanan
farkliliklar bireylerin kendilik algisin1 dogrudan etkileyebilmektedir. Dijital aracglara ve ¢evrim igi
sosyal ortamlara erisemeyen bireyler, akranlariyla karsilastirildiginda kendilerini yetersiz, geri
kalmis ya da diglanmis olarak algilayabilmekte; bu durum zamanla 6zgiiven kaybinin derinlesmesine
yol agabilmektedir. Ozellikle ergenlik déneminde kimlik olusumunun kritik bir asama oldugu
dikkate alindiginda, bu tiir deneyimler bireyin benlik algisinda kalic1 izler birakabilmektedir. Bu
siire¢ yalnizca bireysel bir psikolojik durum olarak kalmamakta, ayni zamanda sosyal katilim
motivasyonunun azalmasina ve bireyin toplumsal yasama aktif sekilde dahil olma isteginin
zayiflamasina neden olmaktadir. Bdylece dijital yoksulluk, psikososyal diizeyde bireyin hem i¢
diinyasin1 hem de sosyal iliskilerini etkileyen ¢ok katmanli bir dislanma mekanizmasi olarak islev
gormektedir (Funder ve Ozer, 2019).

Sosyal Hizmet Perspektifinden Degerlendirme

Dijital yoksulluk olgusu sosyal hizmet disiplini ac¢isindan degerlendirildiginde, yalnizca
teknolojik bir erisim sorunu olarak degil, ayn1 zamanda sosyal adalet, insan haklar1 ve toplumsal
esitlik ilkeleriyle dogrudan iligkili yapisal bir sosyal sorun alam olarak ele alinmaktadir. Dijital
teknolojilerin toplumsal yagamin tiim alanlarina entegre oldugu giiniimiiz kosullarinda, bireylerin
egitim, saglik, sosyal yardim ve kamu hizmetlerine erigimi biiyiik 6l¢lide dijital altyapilar tizerinden
gergeklesmektedir. Bu durum, dijital erisimi yalnizca teknik bir imkan olmaktan ¢ikararak, toplumsal
katilimin ve sosyal vatandasligin temel bir bileseni haline getirmistir. Dolayisiyla dijital yoksulluk,
sosyal hizmetin miidahale alanina giren ve giderek daha fazla 6nem kazanan yapisal bir esitsizlik
bigimi olarak degerlendirilmektedir (Afrouz ve Lucas, 2023).

Sosyal Adalet ve Esitlik

Dijitallesmenin toplumsal yapry1 yeniden bicimlendirdigi giinlimiizde, erisim kavrami
yalnizca teknik bir baglanti meselesi olmaktan ¢ikmis, bireylerin toplumsal varolusunu belirleyen
temel bir sosyal belirleyici haline gelmistir. Bu doniisiim igerisinde dijital kaynaklara ulasabilme
kapasitesi, bireyin egitim, saglik, istihdam ve kamusal hizmetlerle kurdugu iliskinin niteligini
dogrudan etkilemekte; dolayisiyla sosyal refah sistemleriyle biitiinlesme diizeyini belirleyen kritik
bir unsur olarak one ¢ikmaktadir. Bu noktada dijital erisim imkanlarinin dagilimindaki farkliliklar,
klasik anlamda ekonomik esitsizliklerin Gtesine gecerek, toplumsal katilimin yapisal bi¢imde
farklilagmasina neden olan yeni bir esitsizlik rejimi iiretmektedir (Altuntas ve Temelli, 2026).

Bu baglamda dijital yoksulluk, sosyal adalet tartismalarinda yalmizca kaynak yetersizligi
olarak degil, bireyin toplumsal yasamin merkezinde yer alma kapasitesini sinirlayan ¢ok katmanli
bir diglanma bi¢imi olarak ele alinmalidir. Giinlimiizde kamu hizmetlerinin giderek daha fazla dijital
platformlara taginmasi, bireylerin bu hizmetlere erisimini teknolojiye bagimli hale getirmistir. Bu
durum, dijital araglara sahip olmayan veya bu araglar etkin sekilde kullanamayan bireylerin yalnizca
hizmetlerden yararlanmasini degil, ayn1 zamanda toplumsal sistemle kurdugu iligkinin siirekliligini
de zayiflatmaktadir. Boylece dijital erisim, toplumsal esitligin saglanmasinda tamamlayic1 bir unsur
olmaktan ¢ikarak, dogrudan belirleyici bir esik haline gelmektedir.
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Sosyal adalet ilkesi agisindan degerlendirildiginde, bu esitsizlik yalnizca bireysel diizeyde
yasanan bir dezavantaj olarak goriilemez; aksine, toplumsal yapinin belirli kesimlerinde sistematik
olarak birikerek derinlesen ve nesiller arasi aktarilabilen bir dislanma mekanizmasi olarak
anlasilmalidir. Ozellikle egitim ve sosyal hizmet sistemlerinin dijitallesmesiyle birlikte, dijital
erisimden yoksun bireyler hem bilgiye ulagma hem de karar alma siireglerine katilma agisindan geri
planda kalmakta, bu da toplumsal esitlik ilkesinin islevselligini zayiflatmaktadir (Kuguradi, 2016).
Bu siirec, yalnizca mevcut esitsizlikleri yeniden tiretmekle kalmamakta, ayni zamanda yeni esitsizlik
bigimlerinin ortaya ¢ikmasina da zemin hazirlamaktadir. Bu ¢er¢evede sosyal hizmet yaklagimi,
dijital esitsizlikleri teknik bir altyapi sorunu olarak degil, dogrudan sosyal adaletin konusu olan
yapisal bir mesele olarak degerlendirmelidir. Toplumsal esitligin saglanmasi, artik yalnizca gelir
dagilim1 veya fiziksel hizmetlere erisim {lizerinden degil, dijital kapsayiciligin saglanmasi iizerinden
de ol¢iilmektedir. Bu nedenle sosyal hizmet alani, dijitallesme siirecinin {irettigi yeni esitsizlik
bicimlerini analiz eden, goriiniir kilan ve miidahale eden bir disiplin olarak yeniden konumlanmak
durumundadir (Ozdemir, 2007).

Risk Altindaki Gruplar

Dijital yoksulluk olgusu, toplumsal yapi igerisinde tiim bireyleri farkli diizeylerde
etkileyebilme potansiyeline sahip olmakla birlikte, etkilerinin yogunlugu ve derinligi acisindan
belirli toplumsal gruplar {izerinde ¢ok daha belirgin ve yikici sonuglar iiretmektedir. Bu durum, dijital
esitsizliklerin homojen bir sekilde dagilmadigini, aksine mevcut sosyoekonomik ve yapisal
esitsizliklerle birleserek bazi gruplar iizerinde katmanli bir dezavantaj iiretim mekanizmasina
doniistiigiini gostermektedir. Bu baglamda risk altindaki gruplarin belirlenmesi, dijital yoksullugun
sosyal hizmet perspektifi agisindan analizinde kritik bir 6neme sahiptir. Bu gruplar igerisinde ilk
olarak yoksul ¢cocuklar 6ne ¢ikmaktadir. Ekonomik kaynaklarin sinirlilig, dijital teknolojilere erisim
ve bu teknolojilerin siirdiiriilebilir kullanimi agisindan temel bir engel olusturmaktadir. Bilgisayar,
tablet, akilli telefon gibi temel dijital araglara sahip olamama durumu, yalnizca teknik bir yetersizlik
degil, aym1 zamanda egitim siireglerine katilimin yapisal olarak sinirlandirilmasi anlamina
gelmektedir. Internet erisiminin yetersizligi ya da tamamen olmamasi ise bu dezavantaji daha da
derinlestirerek c¢ocuklarin 6grenme materyallerine ulagmasini, ¢evrim i¢i egitim siireglerine
kattlimini ve bilgi tiretim siireglerine dahil olmasimi 6nemli 6lgiide kisitlamaktadir. Bu durum,
yoksullugun dijital boyutla birleserek ¢ok katmanli bir diglanma iiretmesine neden olmaktadir
(Thompson, 2013).

Gogmen gengler, dijital yoksulluk acisindan bir diger kirilgan grup olarak
degerlendirilmektedir. Bu grubun kars1 karsiya kaldig dil bariyerleri, ekonomik kisitliliklar ve sosyal
uyum siire¢lerindeki zorluklar, dijital kaynaklara erisimi daha karmagik ve siirli hale getirmektedir.
Dijital platformlarin biiyiik ol¢iide yerel dil ve kiiltiirel kodlar iizerinden yapilandigi dikkate
alimdiginda, gdgmen genglerin bu sistemlere uyum saglamasi daha fazla ¢aba gerektirmekte ve bu
durum esitsizligi derinlestirmektedir. Dijital araclara erisimde yasanan sinirliliklar, yalnizca egitim
stireclerinde degil, ayn1 zamanda sosyal entegrasyon ve giindelik yasam pratiklerinde de diglanma
riskini artirmaktadir. Bu baglamda dijital yoksulluk, gdo¢gmen gengler acisindan sosyal uyum
stireclerini dogrudan etkileyen yapisal bir engel haline gelmektedir (Kelly ve dig., 2021).

Kirsal bolgelerde yasayan bireyler ise dijital yoksullugun mekénsal boyutunu temsil eden
onemli bir risk grubunu olusturmaktadir. Altyap: yetersizlikleri, internet hizmetlerinin sinirh
erigilebilirligi ve teknolojik yatirnmlarin bilylik dl¢lide kent merkezlerinde yogunlagmasi, kirsal
alanlarda yasayan ¢ocuk ve genglerin dijital imkanlara erisimini ciddi bicimde kisitlamaktadir. Bu
durum, yalnizca bireysel diizeyde bir erisim sorunu degil, ayn1 zamanda bdlgesel kalkinma
esitsizliklerinin dijital alanda yeniden iiretilmesi anlamina gelmektedir (Afrouz ve Lucas, 2023).
Egitim ve sosyal hizmetlerin dijitallesmesiyle birlikte kirsal bolgelerde yasayan bireylerin
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dezavantaji daha goriiniir hale gelmekte ve bu durum toplumsal esitsizliklerin mekansal olarak
yeniden lretilmesine neden olmaktadir.

Sosyal Hizmetin Rolii

Dijital yoksulluk olgusunun giderek daha goriintir hale geldigi glinlimiiz toplumsal
yapisinda, sosyal hizmet disiplini bu yeni esitsizlik bigimi kargisinda hem kuramsal hem de
uygulamali diizeyde 6nemli bir sorumluluk alanina sahip bulunmaktadir. Dijitallesmenin sosyal
yasamin tiim alanlarma niifuz etmesiyle birlikte, bireylerin temel hizmetlere erisimi, toplumsal
katilim stirecleri ve sosyal refah mekanizmalarindan yararlanma diizeyleri biiyiik dl¢iide dijital
altyapilar lizerinden sekillenmektedir. Bu durum, sosyal hizmetin geleneksel miidahale alanlarini
genisleterek dijital kapsayicilik, dijital haklar ve teknoloji temelli sosyal esitsizlikler gibi yeni
calisma alanlarii zorunlu hale getirmistir. Bu ¢ercevede sosyal hizmet, yalnizca bireysel diizeyde
destek saglayan bir meslek alam1 olmaktan c¢ikarak, yapisal esitsizlikleri goriiniir kilan ve
doniistirmeye yonelik miidahaleler gelistiren stratejik bir disiplin haline gelmektedir. Bu baglamda
savunuculuk (advocacy) yaklasimi, sosyal hizmetin dijital yoksullukla miicadelede iistlendigi en
temel iglevlerden biri olarak 6ne ¢ikmaktadir. Dijital esitsizliklerin gériinmez kalmasi ya da yalnizca
teknik bir sorun olarak degerlendirilmesi, bu alanin toplumsal politika giindeminde yeterince yer
bulamamasina neden olabilmektedir. Sosyal hizmet uzmanlari, dezavantajli gruplarin deneyimlerini
goriliniir hale getirerek politika yapicilar nezdinde farkindalik olusturmakta ve dijital haklarin bir
sosyal hak olarak tanimlanmasina katkida bulunmaktadir. Bu siire¢, yalnizca bireylerin mevcut
hizmetlere erisimini kolaylastirmakla sinirli olmayip, ayni zamanda dijital esitlik ilkesinin kurumsal
diizeyde benimsenmesini destekleyen yapisal bir doniisiim siirecini de icermektedir (Harris, 2021).

Sosyal hizmetin bir diger Onemli islevi, bireylerin kaynaklara erisim siireglerinin
kolaylagtirilmasidir. Dijital araglara erisimde yasanan engeller, yalnizca teknolojik bir yetersizlik
olarak degil, ayn1 zamanda sosyal hizmet sistemlerine ve kamu hizmetlerine erisimde de ciddi
sinirliliklar yaratmaktadir. Bu noktada sosyal hizmet uygulamalari, bireylerin mevcut hizmet
sistemleriyle etkin bicimde bulusturulmasini, bilgiye erisim engellerinin azaltilmasini ve hizmet
kullamim = siireglerinin daha kapsayict hale getirilmesini amaglamaktadir. Ozellikle dijital
okuryazarlik diizeyinin diigsiik oldugu gruplarda bu tiir miidahaleler, bireylerin sosyal hizmet
mekanizmalarindan daha etkin yararlanmasini miimkiin kilmakta ve yasam kalitesini dogrudan
artirmaktadir (Lopez ve dig., 2018).

Toplum temelli miidahaleler ise dijital yoksullukla miicadelede sosyal hizmetin énemli bir
diger calisma alanini olugturmaktadir. Yerel diizeyde gelistirilen egitim programlari, dijital beceri
gelistirme atolyeleri ve sosyal destek aglari, 6zellikle cocuk ve genclerin dijital diinyaya daha etkin
ve bilingli katilimimi desteklemektedir. Bu tiir miidahaleler yalnizca bireysel beceri gelisimini
hedeflememekte, ayn1 zamanda topluluk diizeyinde sosyal dayanismay1 giiclendiren ve esitsizlikleri
azaltan kolektif bir etki tiretmektedir. Boylece sosyal hizmet, mikro diizey miidahalelerin 6tesine
gecerek mezzo diizeyde toplumsal giliclendirme siireglerine de katki sunmaktadir (Mishna ve dig.,
2012). Sosyal politika gelistirme stireci, dijital yoksullukla miicadelede en kapsamli ve en yapisal
miidahale alanin1 olusturmaktadir. Dijital esitsizliklerin azaltilmasi, yalnizca bireysel miidahalelerle
degil, aym1 zamanda devlet politikalari, yerel yonetim uygulamalar1 ve kurumsal stratejiler
aracilifryla miimkiin hale gelmektedir. Sosyal hizmet disiplini bu noktada, politika liretim siire¢lerine
aktif olarak dahil olarak dijital kapsayicilik politikalarinin gelistirilmesine katkida bulunmakta ve
sosyal adalet ilkesinin kurumsal diizeyde gii¢clendirilmesini desteklemektedir. Bu yoniiyle sosyal
hizmet, dijital ¢agin ortaya ¢ikardigi yeni esitsizlik bigimlerine karsi hem analiz eden hem de
donistiirmeye calisan merkezi bir aktor konumunda yer almaktadir.

Sosyal Politika ve Miidahale Onerileri

Dijital yoksulluk olgusu, giliniimiiz toplumlarinda yalnizca bireysel diizeyde yasanan bir
erisim sorunu olarak degil, ayn1 zamanda yapisal esitsizliklerin yeniden iiretildigi bir sosyal politika
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alam olarak degerlendirilmektedir. Dijital teknolojilerin egitimden sagliga, sosyal hizmetlerden
kamusal hizmetlere kadar genis bir yelpazede belirleyici hale gelmesi, dijital erisimi temel bir
toplumsal katilim kosulu konumuna tagimistir. Bu nedenle dijital yoksullukla miicadele, ¢ok boyutlu,
biitiinciil ve siirdiiriilebilir sosyal politika araglariyla ele alinmasi1 gereken yapisal bir alan olarak one
cikmaktadir.

Bu cergevede iicretsiz veya diisiik maliyetli internet politikalar1 dijital esitsizliklerin
azaltilmasinda temel miidahale alanlarindan birini olusturmaktadir. Ozellikle diisiik gelirli hanelerde
internet erisim maliyetlerinin karsilanamamasi, ¢ocuklar ve genclerin egitim siireglerine katilimin
dogrudan smirlandirmaktadir (Morley ve dig., 2019). Kamusal destekli veya tamamen iicretsiz
internet erisim modellerinin gelistirilmesi, dijital hizmetlere erisimde yasanan yapisal esitsizliklerin
azaltilmasina katki saglayan 6nemli bir sosyal politika aract niteligi tasimaktadir.

Bununla birlikte dijital destek programlari yalnizca erisim sorununu degil, kullanim
kapasitesini de gelistirmeyi hedeflemektedir. Dijital okuryazarlik becerilerinin artirilmasi, temel
bilgisayar ve internet kullanim egitimlerinin yayginlastirilmasi ve ¢evrim i¢i hizmetlere erisimde
rehberlik saglanmasi bu programlarin temel bilesenlerini olusturmaktadir (Mishna ve dig., 2012). Bu
yoniiyle dijital yoksulluk, yalnizca maddi degil ayn1 zamanda beceri temelli bir esitsizlik alani olarak
da ele alinmaktadir.

Okul temelli teknoloji destekleri 6zellikle gocuklar ve gengler agisindan kritik bir miidahale
alani olarak degerlendirilmektedir. Egitim kurumlart araciligiyla 6grencilere dijital cihaz ve internet
destegi saglanmasi, egitimde firsat esitliginin giiclendirilmesine dogrudan katki sunmaktadir. Ayrica
okullarda dijital Ogrenme altyapisinin gelistirilmesi ve Ogretmenlerin dijital pedagojik
yeterliliklerinin artirilmasi, egitim siireglerinin daha kapsayici bir yapiya doniismesini miimkiin
kilmaktadir.

Yerel diizeyde belediyelerin dijital sosyal yardim uygulamalari, dijital esitsizliklerin
azaltilmasinda Onemli bir sosyal politika aracidir. Yerel yonetimlerin sosyal yardim
mekanizmalarina dijital erigim destegini dahil etmesi, dezavantajli hanelerdeki cocuk ve genclerin
egitim ile sosyal hizmetlere katilimini kolaylagtirmaktadir. Tablet, bilgisayar ve internet destegi gibi
uygulamalar, yerel sosyal politika pratiklerinin dijital doniisiimiinii destekleyen onemli araglar
arasinda yer almaktadir.

Miidahale onerileri

o Diisiik gelirli haneler icin kamusal destekli veya ficretsiz internet erisim
programlarinin yayginlastiriimasi

o Okullarda 6grencilere yonelik tablet, bilgisayar ve internet destek paketlerinin
sistematik hale getirilmesi

) Tiim egitim kademelerinde zorunlu dijital okuryazarlik ve temel teknoloji kullanim
egitimlerinin gelistirilmesi

o Belediyeler biinyesinde dijital sosyal yardim birimlerinin olusturulmas1 ve mevcut
sosyal yardim sistemlerine dijital erisim desteginin entegre edilmesi

) Ogretmenlere yonelik dijital pedagojik yeterlilik egitimlerinin artirilmasi ve siirekli
hizmet i¢i egitim programlariin uygulanmasi

o Dezavantajli cocuk ve genclere yonelik iicretsiz dijital grenme merkezleri ve destek
atdlyelerinin yayginlastirilmasi

o Cevrim i¢i kamu hizmetlerine erisimde rehberlik ve destek hatlarinin olusturulmasi
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Bu miidahale alanlari, dijital yoksullukla miicadelenin yalnizca teknik bir erisim meselesi
olmadigini; ayn1 zamanda egitim, sosyal hizmet ve yerel yonetim politikalartyla biitiinlesik bir sosyal
politika alan1 oldugunu gostermektedir.

Sonug¢

Dijitallesmenin toplumsal yasamin tiim alanlarina yayilmasiyla birlikte dijital yoksulluk,
yalnizca teknolojik bir erisim problemi olmaktan ¢ikarak ¢ok boyutlu bir sosyal esitsizlik alani haline
gelmistir. Incelenen kuramsal cerceve, dijital teknolojilere erisim ve bu teknolojileri etkin
kullanabilme kapasitesinin, bireylerin egitimden sosyal yasama, kamusal hizmetlerden firsatlara
katilima kadar genis bir yelpazede belirleyici bir unsur oldugunu gostermektedir. Bu durum, dijital
yoksullugun klasik yoksulluk tartigsmalarinin 6tesinde, yapisal ve siireklilik arz eden bir dislanma
bicimi olarak degerlendirilmesini gerekli kilmaktadir.

Ozellikle gocuklar ve gengler acisindan dijital yoksulluk, yalnizca egitim siireglerine
erisimde degil, ayn1 zamanda sosyal etkilesim ve psikososyal gelisim alanlarinda da 6nemli sonuglar
dogurmaktadir. Egitim sistemlerinin dijitallesmesiyle birlikte ortaya c¢ikan esitsizlikler, 6grenme
firsatlarin1 sinirlamakta ve bireyler arasinda kalici akademik farkliliklarin olugmasina zemin
hazirlamaktadir. Bunun yaninda dijital ortamlara erisimde yasanan kisithiliklar, akran iligkileri ve
sosyal katilim {izerinde de belirgin bir diglanma riski yaratmaktadir.

Sosyal hizmet perspektifi agisindan dijital yoksulluk, bireysel diizeyde bir yoksunluk
olmanin Stesinde, sosyal adalet ve esitlik ilkeleriyle dogrudan iliskili yapisal bir sorun alan1 olarak
ele alinmaktadir. Bu gercevede sosyal hizmetin islevi, yalnizca bireysel destek mekanizmalariyla
sinirli kalmamakta; savunuculuk, hizmetlere erisimin kolaylastirilmasi ve sosyal politika gelistirme
stireclerine katki gibi ¢cok katmanli miidahaleleri de kapsamaktadir. Boylece dijital esitsizliklerin
azaltilmasinda sosyal hizmet hem uygulayici hem de donistiiriicii bir rol {istlenmektedir.

Genel olarak degerlendirildiginde dijital yoksulluk, giiniimiiz toplumlarinda sosyal
dislanmanin yeni bir bigimi olarak ortaya ¢ikmakta ve toplumsal esitsizliklerin dijital ortamda
yeniden {iretilmesine yol agmaktadir. Bu nedenle bu olgunun ele alinigi, yalnizca teknik altyapi
sorunlarina indirgenmemeli; egitim, sosyal hizmet ve sosyal politika alanlarini kapsayan biitiinciil
bir yaklagimla degerlendirilmelidir.
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