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Abstract: This study aims to examine the songs used in the music field activities in the Turkish Century Education
Model Preschool Education Program Teacher's Book, which was put into practice by the Ministry of National
Education in 2024, in terms of the values and skills aimed to be acquired. The data source of the study consisted of
activities consisting of a total of 50 songs prepared for 36-48 months, 48-60 months and 60-72 months age groups.
The data were collected through a document analysis method; the documents were classified according to age groups
and analyzed in line with the value themes in their content. It was observed that 5 songs in the 36-48 month group
included individual and social values such as diligence, respect, patriotism and healthy living; however, there were
no activities for musical creativity and playing skills. In 15 songs in the 48-60 month group, social values such as
friendship and diligence were emphasized, while environmental awareness and personal responsibility were included
as supportive themes. In 30 songs in the 60-72 month group, it was found that industriousness was the most common
value, while values such as friendship, respect, sensitivity, honesty and modesty were also covered in accordance
with the developmental level of children. The findings of the study reveal that values education conducted through
music activities shows differences specific to age groups and overlaps with the holistic development approach of the
Tiirkiye Century Education Model. In the Core Values Themed Activity Book included in the curricula (MoNE,
2022), activities and exercises are provided for ten core values: justice, friendship, honesty, self-control, patience,
respect, love, responsibility, patriotism, and helpfulness.

When compared with the values emphasized within the framework of Values Education, it was determined that the
values most frequently addressed in the examined activities are respect, diligence, friendship, sensitivity, patriotism,
honesty, modesty, and patience. These values largely overlap with the fundamental values included in MoNE’s
values education program. This indicates that preschool music activities are structured in harmony with the general
education program and fulfill a supportive role in social-emotional development.

However, it was observed that certain core values—such as justice, tolerance, love, responsibility, self-control, and
helpfulness—were not directly incorporated into music activities. In addition, the activities emphasized values such
as cleanliness and healthy living, which are not listed among MoNE’s official values but can be associated with
individual responsibility and self-care. This finding reveals that, in the preschool period, values directly connected
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to daily life are prioritized, and content appropriate to the developmental level of children in this age group is
preferred.

Keywords: Tiirkiye Century Education Model, preschool education, music education, values education.

Oz: Bu arastirma, Milli Egitim Bakanlig1 tarafindan 2024 yilinda uygulamaya konulan Tiirkiye Yiizytlh Maarif
Modeli Okul Oncesi Egitim Programi Ogretmen Kitabi’nda yer alan miizik alani etkinliklerinde kullanilan sarkilarim,
kazandirilmasi hedeflenen degerler ve beceriler agisindan incelenmesini amaglamaktadir. Arastirmanin veri
kaynagini, 3648 ay, 48—60 ay ve 6072 ay yas gruplarina yonelik hazirlanan toplam 50 sarkidan olugan etkinlikler
olusturmustur. Veriler, dokiiman incelemesi yontemiyle toplanmus; dokiimanlar yas gruplarina gére siniflandirilarak
iceriklerindeki deger temalar1 dogrultusunda analiz edilmistir. 3648 ay grubundaki 5 sarkida caligkanlik, saygi,
vatanseverlik ve saglikli yasam gibi bireysel ve toplumsal degerlere yer verildigi; ancak miiziksel yaraticilik ve galma
becerilerine yonelik etkinliklerin bulunmadigi gériilmiistiir. 48—60 ay grubundaki 15 sarkida dostluk ve galigkanlik
gibi sosyal degerler dne cikarken; ¢evre duyarliligi ve kisisel sorumluluk destekleyici temalar olarak yer almustir.
60-72 ay grubundaki 30 sarkida ise ¢aligkanlik en sik islenen deger olurken, dostluk, saygi, duyarlilik, diiriistliik ve
miitevazilik gibi degerlerin de ¢ocuklarin gelisim diizeyine uygun bicimde islendigi tespit edilmistir. Arastirma
bulgulari, miizik etkinlikleri araciliiyla yiiriitiilen degerler egitiminin yas gruplarina 6zgii farkliliklar gosterdigini
ve Tirkiye Yiizyili Maarif Modeli’nin biitlinciil gelisim anlayisiyla ortlistiigiinii ortaya koymaktadir.

Ogretim Programlarinda Yer Alan Kok Degerler Temal Etkinlik Kitabi'nda (MEB, 2022) “adalet, dostluk,
diiriistliik, 6z denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik, yardimseverlik" on kok degere yonelik etkinlik
ve ¢alismaya yer verilmistir. Degerler Egitimi gergevesinde one ¢ikan degerler ile karsilastirildiginda, incelenen
etkinliklerde siklikla iglenen degerlerin saygi, ¢aliskanlik, dostluk, duyarlilik, vatanseverlik, diiriistliik, miitevazilik
ve sabir oldugu belirlenmistir. Bu degerler, MEB’in degerler egitimi programinda yer alan temel degerlerle biiyiik
olgiide ortiismektedir. Bu durum, okul dncesi miizik etkinliklerinin genel egitim programiyla uyumlu bir bigimde
yapilandirildigint ve sosyal-duygusal gelisimi destekleyici bir islev iistlendigini gostermektedir. Ancak, adalet,
hosgorii, sevgi, sorumluluk, 6z denetim, yardimseverlik gibi temel degerlerin miizik etkinliklerinde dogrudan yer
almadig dikkat ¢ekmistir. Bunun yani sira, etkinliklerde temizlik ve saglikli yasam gibi MEB’in degerler listesinde
yer almayan, ancak bireysel sorumluluk ve 6z bakim basliklariyla iligkilendirilebilecek degerlere vurgu yapilmistir.
Bu bulgu, okul 6ncesi donemde giinliik yasamla dogrudan baglantili olan degerlerin dnceliklendirildigini ve bu yas
grubundaki ¢ocuklarin gelisimsel diizeylerine uygun iceriklerin tercih edildigini ortaya koymaktadir

Anahtar Kelimeler: Tiirkiye Yiizyili Maarif Modeli, okul 6ncesi egitim, miizik egitimi, degerler egitimi
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Structured Abstract:

The school curriculum should lay the foundation for developing individuals who can continuously improve
themselves, think creatively, possess the self-confidence to devise effective solutions to the challenges they
encounter, approach situations from various perspectives, comprehend and assess both their own culture and other
cultures, and apply these attributes for the benefit of others (Tugrul, 2005, as cited in Arslan and ilkay, 2015).

The use of new technologies such as the metaverse, artificial intelligence and augmented reality in daily
life and the conveniences they provide have necessitated changes in educational models. Accordingly, in April 2024,
the Ministry of National Education (MoNE, 2024) revised the education programmes at preschool, primary, middle
and high school levels under the name of the Turkish Century Education Model. The draft programmes were first
shared with the public; feedback was evaluated, and the final version was approved in May 2024 (Yurdakal, 2024).

Songs in preschool education are highly effective tools in supporting children's language development,
sense of rhythm and social skills. Music is a powerful stimulus to attract children's attention and motivate them to
learn. Songs, especially with their repetitive structures and simple lyrics, expand children's vocabulary, help them
recognise sounds and support their speaking skills. At the same time, children naturally internalise the basic structures
of language by learning to both listen and express themselves while singing.

Within the scope of the Turkish Century Education Model, music domain skills are structured under five
main headings: musical listening, musical singing, musical playing, musical movement and musical creativity.
Music activities are designed to support not only children's academic or musical skills, but also their social-emotional
development by associating them with cross-curricular components. In this process, it is aimed to contribute to
children's development of a healthy identity and to present learning experiences with a value-based approach in line
with the “Virtue-Value-Action Model” (MoNE, 2024).

Early childhood is a critical stage in which the foundations of an individual's personality development The
foundations of an individual's personality development and the shaping of values occur during early childhood,
which is a critical stage. and values are shaped. Values education provided in this period contributes to the child
becoming an individual who is in harmony with society and has empathy and a sense of responsibility in later life.
Songs are powerful tools that address children's learning processes emotionally and cognitively. In this context, this
research is important in terms of understanding how music activities are integrated with values education and
shedding light on determining effective methods for educators.

Based on the question of which values the song activities used in preschool education help children acquire,
the activities were classified according to age/month groups and values.

Method: The researchers obtained the study data through document analysis and analysed it using the
descriptive content analysis method. Document review, also called a 'documentary review', is a data collection
method that aims to collect information through existing records and documents (Karasar, 2015, as cited in Tut and
Kiroglu, 2017).

The study group of this research consists of the Preschool Education Program Teacher's Book prepared by
the Ministry of National Education in line with the Turkish Century Education Model. The data in the study group
The study group focuses solely on the music field activities outlined in the teacher's book. to the music field activities
in the teacher's book. The songs analysed were selected from the music field activities presented in the book for the
relevant age/month groups (36-48 months, 48-60 months, and 60-72 months). Determined case sampling, which is
one of the purposeful sampling types, was preferred in sample selection. Purposive sampling allows for a detailed
examination of situations that are thought to be rich in information (Y1ildirim and Simsek, 2000: 69, as cited in Biilbiil,
2003: 168). Thanks to this approach, only the materials directly related to the research question were included in the
analysis process.

The data were collected through the document analysis method. The main data source of the study was the
song activities included in the Turkish Century Education Model preschool teacher's book, which was put into
practice in 2024. The documents were first classified according to age/month groups and then analysed in terms of
the values emphasised in their content.
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Findings, Discussion and Results: When the Turkish Century Education Model preschool curriculum is
examined in terms of music field, skills and values planned to be acquired, 5 songs for 36-48 months, 15 songs for
48-60 months and 30 songs for 60-72 months are included in the guidebook.

The five songs in the activities prepared for the 36-48 month group show that the values that encourage
individual responsibility and productivity, such as diligence, are emphasised. Social and communal values like
respect and patriotism, as well as values that promote individual physical well-being, like healthy living, are also
included. The curriculum shows that values education in early childhood education aims to promote not only social-
emotional development but also individual responsibility, social belonging and healthy living habits. In addition,
activities related to musical creativity and musical playing skills were not included among the five areas of skills for
the 36-48 month group.

The 15 songs in the activities prepared for the 48-60 month group show that social values such as friendship
and diligence are primarily addressed in the programme, while values such as environmental awareness, healthy
living and personal responsibility are included in the programme as supportive themes. The findings reveal that
values education was planned with a multifaceted approach and gained a structure to support children's social-
emotional development.

The 30 songs in the activities prepared for the 60-72 month group show that the value of industriousness is
predominantly taught during this period. The value of diligence, which is included in a total of 12 activities, aims to
support children in individual development areas such as responsibility awareness, perseverance and determination.
In addition, social values such as friendship (5 songs), respect (4 songs), and sensitivity (3 songs) play a significant
role. that social values such as friendship (5 songs), respect (4 songs), and sensitivity (3 songs) also had an important
place. The values of patriotism, honesty, and modesty, which are covered less frequently, contribute to the acquisition
of high-level social skills such as social responsibility, sense of justice, and humility.

In the distribution of the values covered in music-based activities for 36-48 months, 48-60 months and 60-
72 months age groups, the most striking result (Table 5) is that the values of respect and diligence are consistently
present in all age groups. This reveals that these two values are treated as a fundamental priority in the preschool
period and constitute the cornerstones of children's values education.

The value of patriotism, on the other hand, was covered only in the 36-48 and 60-72 month groups; this
finding suggests that after a basic introduction in early childhood, this value is re-emphasised in the older age groups
when children can better grasp abstract concepts.

It is observed that the value of healthy living is covered in the early and middle age groups, but not in the
60-72 month group, suggesting an emphasis on the acquisition of basic habits at a young age.

On the other hand, the values of friendship and sensitivity gained intensity, especially in the 48-60 and 60-
72 month groups, suggesting that such social values were emphasised more during the period when children's social
relations developed further and their empathy skills increased.

The values of cleanliness and patience were covered only in the 48-60 month group, indicating a specific
emphasis on the development of personal responsibility and self-regulation skills in middle childhood.

Finally, the values of honesty and modesty were covered only in the 60-72 month group, indicating that
advanced social values in children's moral development begin to be covered more prominently at this age.

The Activity Book on the Theme of Root Values in Curricula (MoNE, 2022) includes activities and studies
on ten root values: "justice, friendship, honesty, self-control, patience, respect, love, responsibility, patriotism, and
helpfulness".

When compared with the values that stand out within the framework of values education, it was determined
that the values that were frequently taught in the activities examined were respect, diligence, friendship, sensitivity,
patriotism, honesty, modesty and patience. These values overlap to a great extent with the core values in MoNE's
values education programme. This shows that preschool music activities are structured in harmony with the general
education programme and have a function of supporting social-emotional development.

However, it was noteworthy that core values such as justice, tolerance, love, responsibility, self-control and
benevolence However, it is noteworthy that the music activities did not directly include core values such as justice,
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tolerance, love, responsibility, self-control, and benevolence. in the music activities. In addition, the activities
emphasised values such as cleanliness and healthy living, which are not included in the MoNE's list of values but
can be associated with individual responsibility and self-care. This finding reveals that values directly related to daily
life are prioritised in the preschool period, and content appropriate to the developmental levels of children in this age
group is preferred.

Keywords: Tiirkiye Century Education Model, preschool education, music education, values education.
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Résumé Structuré:

Le programme scolaire doit jeter les bases nécessaires a la formation d’individus capables de
s’améliorer en permanence, de penser de maniere créative, de posséder la confiance en soi nécessaire pour
¢élaborer des solutions efficaces aux défis qu’ils rencontrent, d’aborder les situations sous différents angles, de
comprendre et d’évaluer a la fois leur propre culture et celles des autres, et de mettre ces qualités au service
des autres (Tugrul, 2005, cité dans Arslan et Ilkay, 2015).
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L’utilisation des nouvelles technologies telles que le métaverse, 1’intelligence artificielle et la réalité
augmentée dans la vie quotidienne, ainsi que les avantages qu’elles procurent, ont rendu nécessaire une
évolution des modeles éducatifs. En conséquence, en avril 2024, le ministére de ’Education nationale (MoNE,
2024) a révisé les programmes scolaires des niveaux préscolaire, primaire, collége et lycée sous le nom de «
Modele éducatif du siécle turc ». Les projets de programmes ont d’abord été portés a la connaissance du public
; les commentaires ont été évalués, et la version finale a été approuvée en mai 2024 (Yurdakal, 2024).

Dans ’enseignement préscolaire, les chansons constituent des outils trés efficaces pour favoriser le
développement du langage, le sens du rythme et les compétences sociales des enfants. La musique est un
puissant stimulant qui permet d’attirer I’attention des enfants et de les motiver a apprendre. Les chansons,
notamment grace a leurs structures répétitives et leurs paroles simples, enrichissent le vocabulaire des enfants,
les aident a reconnaitre les sons et favorisent leurs compétences orales. Parallélement, les enfants intériorisent
naturellement les structures fondamentales du langage en apprenant a la fois a écouter et a s’exprimer tout en
chantant.

Dans le cadre du « Mode¢le éducatif turc du siécle », les compétences dans le domaine musical sont
structurées en cinq grandes catégories : I’écoute musicale, le chant, la pratique instrumentale, le mouvement
musical et la créativit¢é musicale. Les activités musicales sont congues pour soutenir non seulement les
compétences scolaires ou musicales des enfants, mais aussi leur développement socio-émotionnel en les
associant a des composantes transversales. Ce processus vise a contribuer au développement d’une identité
saine chez les enfants et a proposer des expériences d’apprentissage fondées sur une approche axée sur les
valeurs, conformément au « Modéle Vertu-Valeur-Action » (MoNE, 2024).

La petite enfance est une étape cruciale au cours de laquelle se posent les fondements du
développement de la personnalité d’un individu et se forgent ses valeurs. L’éducation aux valeurs dispensée
durant cette période contribue a faire de 1’enfant un individu en harmonie avec la société, doté d’empathie et
d’un sens des responsabilités pour sa vie future. Les chansons constituent des outils puissants qui interviennent
sur les processus d’apprentissage des enfants, tant sur le plan émotionnel que cognitif. Dans ce contexte, cette
recherche est importante pour comprendre comment les activités musicales s’integrent a 1’éducation aux
valeurs et pour mettre en lumicre les méthodes efficaces a 1’'usage des éducateurs.

En partant de la question de savoir quelles valeurs les activités chantées utilisées dans 1’éducation
préscolaire aident les enfants a acquérir, les activités ont été classées selon les groupes d’dge/mois et les valeurs.

Me¢éthode : Les chercheurs ont obtenu les données de 1’étude par le biais d’une analyse documentaire
et les ont analysées a 1’aide de la méthode d’analyse descriptive du contenu. L’examen documentaire,
également appelé « revue documentaire », est une méthode de collecte de données qui vise a recueillir des
informations a partir de dossiers et de documents existants (Karasar, 2015, cité dans Tut et Kiroglu, 2017).

Le groupe d’étude de cette recherche est constitué du Manuel de I’enseignant du programme
d’éducation préscolaire élaboré par le ministére de 1’Education nationale conformément au Modéle éducatif
turc du siecle. Les données de 1’échantillon se concentrent exclusivement sur les activités du domaine musical
décrites dans le manuel de I’enseignant. Les chansons analysées ont été sélectionnées parmi les activités du
domaine musical présentées dans le manuel pour les tranches d’age/mois concernées (36-48 mois, 48-60 mois
et 60-72 mois). Pour la sélection de 1’échantillon, on a privilégié 1’échantillonnage par cas déterminés, qui est
I’un des types d’échantillonnage raisonné. L’échantillonnage raisonné permet un examen détaillé des situations
considérées comme riches en informations (Yildirim et Simsek, 2000 : 69, cités dans Biilbiil, 2003 : 168).
Grace a cette approche, seuls les supports directement liés a la question de recherche ont été inclus dans le
processus d’analyse.

Les données ont été collectées a 1’aide de la méthode d’analyse documentaire. La principale source
de données de I’étude était constituée des activités musicales figurant dans le manuel de 1’enseignant de
maternelle du « Modéle éducatif turc du siécle », mis en ceuvre en 2024. Les documents ont d’abord été classés
par groupes d’age/mois, puis analysés en fonction des valeurs mises en avant dans leur contenu.

Constatations, discussion et résultats : Lorsque 1’on examine le programme préscolaire du « Modele
éducatif turc du siécle » sous I’angle du domaine musical, des compétences et des valeurs que 1’on prévoit

www.turkishstudies.net/religion



732 Sezer Dinger

d’acquérir, le manuel comprend 5 chansons pour les enfants de 36 a 48 mois, 15 chansons pour ceux de 48 a
60 mois et 30 chansons pour ceux de 60 a 72 mois.

Les cinq chansons proposées dans les activités destinées au groupe des 36 a 48 mois montrent que
I’accent est mis sur des valeurs qui encouragent la responsabilité individuelle et la productivité, telles que
I’assiduité. Des valeurs sociales et communautaires comme le respect et le patriotisme, ainsi que des valeurs
favorisant le bien-étre physique individuel, comme un mode de vie sain, sont également incluses. Le
programme montre que 1’éducation aux valeurs dans 1’éducation de la petite enfance vise & promouvoir non
seulement le développement socio-émotionnel, mais aussi la responsabilité individuelle, I’appartenance sociale
et des habitudes de vie saines. De plus, les activités lies a la créativité musicale et aux compétences
d’interprétation musicale ne figuraient pas parmi les cinq domaines de compétences pour le groupe des 36 a
48 mois.

Les 15 chansons des activités préparées pour le groupe des 48 a 60 mois montrent que les valeurs
sociales telles que 1’amitié¢ et 1’assiduité sont principalement abordées dans le programme, tandis que des
valeurs telles que la sensibilisation a I’environnement, un mode de vie sain et la responsabilité personnelle y
sont incluses en tant que thémes complémentaires. Les résultats révelent que 1’éducation aux valeurs a été
planifiée selon une approche multidimensionnelle et s’est dotée d’une structure visant a soutenir le
développement socio-émotionnel des enfants.

Les 30 chansons des activités préparées pour le groupe des 60 a 72 mois montrent que la valeur de
I’assiduité est principalement enseignée durant cette période. La valeur de 1’assiduité, qui est intégrée dans 12
activités au total, vise a accompagner les enfants dans des domaines de développement individuels tels que la
prise de conscience de la responsabilité, la persévérance et la détermination. En outre, des valeurs sociales
telles que I’amiti¢ (5 chansons), le respect (4 chansons) et la sensibilité (3 chansons) jouent un réle significatif.
Les valeurs sociales telles que 1’amitié (5 chansons), le respect (4 chansons) et la sensibilité (3 chansons)
occupaient également une place importante. Les valeurs de patriotisme, d’honnéteté et de modestie, qui sont
abordées moins fréquemment, contribuent a 1’acquisition de compétences sociales de haut niveau telles que la
responsabilité sociale, le sens de la justice et ’humilité.

Dans la répartition des valeurs abordées lors des activités musicales pour les groupes d’age de 36 a 48
mois, de 48 a 60 mois et de 60 a 72 mois, le résultat le plus frappant (tableau 5) est que les valeurs de respect
et d’assiduité sont systématiquement présentes dans tous les groupes d’age. Cela révele que ces deux valeurs
sont considérées comme une priorité fondamentale pendant la période préscolaire et constituent les pierres
angulaires de I’éducation aux valeurs des enfants.

La valeur du patriotisme, en revanche, n’a été abordée que dans les groupes d’age de 36 a 48 mois et
de 60 a 72 mois ; ce constat suggére qu’aprées une initiation de base dans la petite enfance, cette valeur est a
nouveau mise en avant dans les groupes d’age plus avancés, lorsque les enfants sont mieux a méme de saisir
des concepts abstraits.

On observe que la valeur d’un mode de vie sain est abordée dans les groupes d’age précoce et
intermédiaire, mais pas dans le groupe des 60 a 72 mois, ce qui suggere que 1’accent est mis sur 1’acquisition
d’habitudes de base dés le plus jeune age.

En revanche, les valeurs d’amitié et de sensibilité ont gagné en importance, en particulier dans les
groupes d’age de 48 a 60 mois et de 60 a 72 mois, ce qui suggere que ces valeurs sociales ont été davantage
mises en avant pendant la période ou les relations sociales des enfants se sont développées davantage et ou
leurs capacités d’empathie se sont accrues.

Les valeurs de propreté et de patience n’ont été abordées que dans le groupe des 48 a 60 mois, ce qui
indique une attention particuliére portée au développement de la responsabilité personnelle et des capacités
d’autorégulation au cours de I’enfance moyenne.

Enfin, les valeurs d’honnéteté et de modestie n’ont été abordées que dans le groupe des 60 a 72 mois,
ce qui indique que les valeurs sociales avancées dans le développement moral des enfants commencent a étre
abordées de maniere plus marquée a cet age.
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Le Cahier d’activités sur le théme des valeurs fondamentales dans les programmes scolaires (MoNE,
2022) comprend des activités et des études portant sur dix valeurs fondamentales : « la justice, ’amitié,
I’honnéteté, la maitrise de soi, la patience, le respect, I’amour, la responsabilité, le patriotisme et I’entraide ».

En comparaison avec les valeurs qui ressortent dans le cadre de I’éducation aux valeurs, il a été
constaté que les valeurs fréquemment enseignées dans les activités examinées étaient le respect, 1’assiduité,
I’amitié, la sensibilité, le patriotisme, ’honnéteté, la modestie et la patience. Ces valeurs recoupent dans une
large mesure les valeurs fondamentales du programme d’éducation aux valeurs du MoNE. Cela montre que les
activités musicales préscolaires s’inscrivent en harmonie avec le programme d’enseignement général et ont
pour fonction de soutenir le développement socio-émotionnel.

11 convient toutefois de noter que des valeurs fondamentales telles que la justice, la tolérance, 1’amour,
la responsabilité, la maitrise de soi et la bienveillance n’étaient pas directement intégrées dans les activités
musicales. De plus, les activités mettaient I’accent sur des valeurs telles que la propreté et un mode de vie sain,
qui ne figurent pas dans la liste des valeurs du MoNE mais peuvent étre associées a la responsabilité
individuelle et a la prise en charge de soi. Ce constat révele que les valeurs directement liées a la vie quotidienne
sont privilégiées au cours de la période préscolaire, et que I’on privilégie des contenus adaptés aux niveaux de
développement des enfants de cette tranche d’age.

Mots-clés : Modéle éducatif « Tiirkiye Century », éducation préscolaire, éducation musicale,
éducation aux valeurs.

Resumen Estructurado:

El plan de estudios escolar debe sentar las bases para formar personas capaces de mejorar
continuamente, pensar de forma creativa, poseer la confianza en si mismas necesaria para idear soluciones
eficaces a los retos a los que se enfrentan, abordar las situaciones desde diversas perspectivas, comprender y
evaluar tanto su propia cultura como otras culturas, y aplicar estas cualidades en beneficio de los demas
(Tugrul, 2005, citado en Arslan e Ilkay, 2015).

El uso de nuevas tecnologias, como el metaverso, la inteligencia artificial y la realidad aumentada, en
la vida cotidiana, asi como las comodidades que aportan, han hecho necesarios cambios en los modelos
educativos. En consecuencia, en abril de 2024, el Ministerio de Educacion Nacional (MoNE, 2024) revisé los
programas educativos de los niveles de educacion infantil, primaria, secundaria y bachillerato bajo la
denominacion de «Modelo Educativo del Siglo Turco». Los borradores de los programas se dieron a conocer
primero al ptblico; se evaluaron los comentarios recibidos y la version definitiva se aprob6 en mayo de 2024
(Yurdakal, 2024).

Las canciones en la educacion preescolar son herramientas muy eficaces para fomentar el desarrollo
del lenguaje, el sentido del ritmo y las habilidades sociales de los nifios. La musica es un potente estimulo para
captar la atencion de los nifios y motivarlos a aprender. Las canciones, especialmente con sus estructuras
repetitivas y letras sencillas, amplian el vocabulario de los nifios, les ayudan a reconocer sonidos y fomentan
sus habilidades orales. Al mismo tiempo, los nifios interiorizan de forma natural las estructuras basicas del
lenguaje al aprender tanto a escuchar como a expresarse mientras cantan.

En el marco del «Modelo Educativo Turco del Siglo», las competencias en el ambito musical se
estructuran en cinco apartados principales: escucha musical, canto musical, interpretacion musical, movimiento
musical y creatividad musical. Las actividades musicales estan disefiadas para fomentar no solo las habilidades
académicas o musicales de los nifios, sino también su desarrollo socioemocional, al asociarlas con componentes
transversales. En este proceso, se pretende contribuir al desarrollo de una identidad sana en los nifios y
ofrecerles experiencias de aprendizaje con un enfoque basado en valores, en consonancia con el «Modelo
Virtud-Valor-Accion» (MoNE, 2024).

La primera infancia es una etapa crucial en la que se sientan las bases del desarrollo de la personalidad
de un individuo y se forjan los valores. La educacion en valores impartida en este periodo contribuye a que el
nifio se convierta en una persona en armonia con la sociedad y dotada de empatia y sentido de la responsabilidad
en su vida futura. Las canciones son herramientas poderosas que abordan los procesos de aprendizaje de los
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nifios tanto a nivel emocional como cognitivo. En este contexto, la presente investigacion resulta importante
para comprender como se integran las actividades musicales con la educacion en valores y para arrojar luz
sobre la determinacion de métodos eficaces para los educadores.

Partiendo de la pregunta de qué valores ayudan a adquirir los nifios las actividades con canciones
utilizadas en la educacion preescolar, las actividades se clasificaron segin grupos de edad/meses y valores.

Meétodo: Los investigadores obtuvieron los datos del estudio mediante el analisis documental y los
analizaron utilizando el método de analisis descriptivo de contenido. La revision de documentos, también
denominada «revision documental», es un método de recopilacion de datos cuyo objetivo es recabar
informacion a través de registros y documentos existentes (Karasar, 2015, citado en Tut y Kiroglu, 2017).

El grupo de estudio de esta investigacion esta constituido por el Libro del Profesor del Programa de
Educacion Preescolar elaborado por el Ministerio de Educacion Nacional de acuerdo con el Modelo Educativo
del Siglo Turco. Los datos del grupo de estudio se centran exclusivamente en las actividades del ambito musical
descritas en el manual del profesor. Las canciones analizadas se seleccionaron de entre las actividades del
ambito musical presentadas en el manual para los grupos de edad y meses correspondientes (36-48 meses, 48-
60 meses y 60-72 meses). Para la seleccion de la muestra se optd por el muestreo por casos determinados, que
es uno de los tipos de muestreo intencional. El muestreo intencional permite un examen detallado de situaciones
que se consideran ricas en informacion (Yildirim y Simgek, 2000: 69, citado en Biilbiil, 2003: 168). Gracias a
este enfoque, solo se incluyeron en el proceso de andlisis los materiales directamente relacionados con la
pregunta de investigacion.

Los datos se recopilaron mediante el método de analisis documental. La principal fuente de datos del
estudio fueron las actividades musicales incluidas en el manual del profesor de educacion infantil del Modelo
Educativo Turco del Siglo, que se puso en practica en 2024. Los documentos se clasificaron primero segun los
grupos de edad/meses y, a continuacion, se analizaron en funcion de los valores que se destacaban en su
contenido.

Hallazgos, discusion y resultados: Al examinar el plan de estudios de educacion infantil del Modelo
Educativo del Siglo Turco en lo que respecta al &mbito musical, las competencias y los valores que se pretende
que los nifios adquieran, se observan que la guia incluye 5 canciones para el grupo de 36 a 48 meses, 15
canciones para el de 48 a 60 meses y 30 canciones para el de 60 a 72 meses.

Las cinco canciones de las actividades preparadas para el grupo de 36 a 48 meses muestran que se
hace hincapié en valores que fomentan la responsabilidad individual y la productividad, como la diligencia.
También se incluyen valores sociales y comunitarios, como el respeto y el patriotismo, asi como valores que
promueven el bienestar fisico individual, como la vida saludable. El plan de estudios muestra que la educacion
en valores en la educacion infantil tiene como objetivo promover no solo el desarrollo socioemocional, sino
también la responsabilidad individual, la pertenencia social y los habitos de vida saludables. Ademas, las
actividades relacionadas con la creatividad musical y las habilidades de interpretaciéon musical no se incluyeron
entre las cinco areas de competencias para el grupo de 36 a 48 meses.

Las 15 canciones de las actividades preparadas para el grupo de 48 a 60 meses muestran que los
valores sociales, como la amistad y la diligencia, se abordan de forma prioritaria en el programa, mientras que
valores como la conciencia medioambiental, la vida saludable y la responsabilidad personal se incluyen en el
programa como temas complementarios. Los resultados revelan que la educacion en valores se planificé con
un enfoque multifacético y adquirié una estructura destinada a apoyar el desarrollo socioemocional de los
nifios.

Las 30 canciones de las actividades preparadas para el grupo de 60 a 72 meses muestran que el valor
de la laboriosidad se ensefia de forma predominante durante este periodo. El valor de la diligencia, que se
incluye en un total de 12 actividades, tiene como objetivo apoyar a los nifios en areas de desarrollo individuales
como la conciencia de la responsabilidad, la perseverancia y la determinacién. Ademads, los valores sociales
como la amistad (5 canciones), el respeto (4 canciones) y la sensibilidad (3 canciones) desempefian un papel
significativo. Los valores sociales como la amistad (5 canciones), el respeto (4 canciones) y la sensibilidad (3
canciones) también ocupaban un lugar importante. Los valores del patriotismo, la honestidad y la modestia,
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que se tratan con menor frecuencia, contribuyen a la adquisiciéon de habilidades sociales de alto nivel, como la
responsabilidad social, el sentido de la justicia y la humildad.

En la distribucion de los valores tratados en las actividades musicales para los grupos de edad de 36 a
48 meses, de 48 a 60 meses y de 60 a 72 meses, el resultado mas llamativo (Tabla 5) es que los valores del
respeto y la diligencia estan presentes de forma constante en todos los grupos de edad. Esto revela que estos
dos valores se consideran una prioridad fundamental en la etapa preescolar y constituyen los pilares de la
educacion en valores de los nifios.

El valor del patriotismo, por su parte, solo se abordd en los grupos de 36 a 48 y de 60 a 72 meses; este
hallazgo sugiere que, tras una introduccion basica en la primera infancia, este valor se vuelve a enfatizar en los
grupos de mayor edad, cuando los nifios pueden comprender mejor los conceptos abstractos.

Se observa que el valor de la vida sana se aborda en los grupos de edad temprana y media, pero no en
el grupo de 60 a 72 meses, lo que sugiere que se hace hincapié¢ en la adquisicion de habitos basicos a una edad
temprana.

Por otra parte, los valores de la amistad y la sensibilidad cobraron mayor importancia, especialmente
en los grupos de 48 a 60 y de 60 a 72 meses, lo que sugiere que dichos valores sociales se enfatizaron mas
durante el periodo en el que las relaciones sociales de los nifios se desarrollaron més y aumentaron sus
habilidades de empatia.

Los valores de la limpieza y la paciencia solo se abordaron en el grupo de 48 a 60 meses, lo que indica
un énfasis especifico en el desarrollo de la responsabilidad personal y las habilidades de autorregulacion en la
infancia media.

Por tltimo, los valores de la honestidad y la modestia solo se abordaron en el grupo de 60 a 72 meses,
lo que indica que los valores sociales avanzados en el desarrollo moral de los nifilos comienzan a tratarse de
forma mas destacada a esta edad.

El «Libro de actividades sobre el tema de los valores fundamentales en los planes de estudios»
(MoNE, 2022) incluye actividades y estudios sobre diez valores fundamentales: «justicia, amistad, honestidad,
autocontrol, paciencia, respeto, amor, responsabilidad, patriotismo y disposicion a ayudar».

Al compararlos con los valores que destacan en el marco de la educacion en valores, se determind que
los valores que se ensefiaban con mayor frecuencia en las actividades examinadas eran el respeto, la diligencia,
la amistad, la sensibilidad, el patriotismo, la honestidad, la modestia y la paciencia. Estos valores coinciden en
gran medida con los valores fundamentales del programa de educacion en valores del MoNE. Esto demuestra
que las actividades musicales de educacion infantil estan estructuradas en armonia con el programa de
educacion general y tienen la funcion de apoyar el desarrollo socioemocional.

Sin embargo, cabe destacar que valores fundamentales como la justicia, la tolerancia, el amor, la
responsabilidad, el autocontrol y la benevolencia no se incluyeron directamente en las actividades musicales.
Ademas, las actividades hacian hincapié en valores como la limpieza y la vida saludable, que no figuran en la
lista de valores del Ministerio de Educacion Nacional, pero que pueden asociarse con la responsabilidad
individual y el autocuidado. Este hallazgo revela que, en la etapa preescolar, se da prioridad a los valores
directamente relacionados con la vida cotidiana y se prefiere un contenido adecuado a los niveles de desarrollo
de los nifios de este grupo de edad.

Palabras clave: Modelo Educativo del Siglo de Turquia, educacion preescolar, educacion musical,
educacion en valores.
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B B ARSI RIOMEW,  FOU e HE Sz i B LB R ACT I A 2

Kigia. tHHMLHFHA. AiTdE. FREE. MEREE,

CrpykrypupoBanHoe Pe3iome:

[IIxonpHast ydyeOHas mporpaMma AOJDKHA 3aJI0KHTh OCHOBY sl (POPMHUPOBAHMS JIMYHOCTEH,
CIIOCOOHBIX TTOCTOSIHHO CaMOCOBEPIIEHCTBOBATHCS, MBICIUTD TBOPUECKH, 00JaaTh yBEPEHHOCTHIO B cebe,
MO3BOJISIONIEH HaxoAUTh 3((EKTHBHBIE PEUICHUS BO3HHMKAIOMIMX MPOOJIEM, pacCMaTpUBATh CUTYalUH C
Pa3NUYHBIX TOYEK 3PEHUs, IOHUMATh M OLIEHMBATH KaK COOCTBEHHYIO KYJIbTYpY, TaK M KyJIbTYpBI IPYTHX
HapOJIOB, a TAK)KE MIPUMEHSTH 3TH KadecTBa Ha Oisiaro okpysxatormmx (Tyrpym, 2005, ut. mo: Apcnan n Mnkaii,
2015).

Wcnonp3oBadue B HOBCC}IHGBHOﬁ JKU3HHU HOBBIX TCXHOJ’[OFPIIZ, TaKuX KaK MCTaBCCJICHHAA,
WCKYCCTBEHHBIH WHTEJUIEKT M JOMOJHEHHAs PealbHOCTh, a TakXkKe yI00CTBa, KOTOPhIE OHM MPEIOCTABIIIOT,
00ycoBMIM HEOOXOAUMOCTh H3MEHEHNH B 00pa3oBaTenbHBIX Moiensax. COOTBETCTBEHHO, B anpene 2024 rona
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MunncrepcTBo HarmoHaimsHOTO oOpazoBanus (MoNE, 2024) nepecMmoTpeno oOpa3oBaTenbHBIE POTPAMMEL
UL JDOWIKOJIBHOTO, HAa4YaJbHOTO, CPENHEr0 W CTAapLIero IIKOJIBHOTO YPOBHEH II0J Ha3BaHHEM
«O0pa3oBaTenbHasi MOJIENb TYPEHKOro Beka». IIpoeKThl mporpamMM cHavana OBUIM IIPEACTABIICHEI
00IIIeCTBEHHOCTH; OT3BIBHI OBLIN MTPOaHATI3UPOBAHEL, M OKOHUATEIIbHAS BepCHs ObLIa yTBep)kaeHa B Mae 2024
roga (FOpmakam, 2024).

Ilechn B OOMKOIBPHOM OOpa3OBaHUM SIBIAIOTCS BBICOKOA((EKTHBHBIMH HHCTPYMEHTAMH,
CIOCOOCTBYIOIIMMH Pa3BUTHIO peyH y neTed, (OpMHPOBAHMIO YyBCTBA PUTMAa M COLMAIbHBIM HaBBIKAM.
My3bIKa SIBJISIETCSI MOIIIHBIM CTUMYJIOM, IPUBJICKAFOIIMM BHUMAaHHE JeTeil 1 MOTUBUPYIOIINM UX K 00yUYEeHUIO.
[ecHu, ocobeHHo Oaaroaaps CBoel MOBTOPSIIOLIEHCS CTPYKTYPE U IPOCTHIM TEKCTaM, PACIIUPSIIOT CIIOBAPHBIH
3amac JieTel, IOMOTaloT UM Paclo3HaBaTh 3BYKH M CIIOCOOCTBYIOT Pa3BUTHIO HAaBBIKOB yCTHOM peun. B To ke
BpeMs JI€TH €CTECTBCHHBIM 00pPa30M yCBAaMBAIOT OCHOBHBIE CTPYKTYpBI A3bIKA, y4ach KaK CIyIIaTh, TaK U
BBIP@XKaTh CBOM MBICIIH BO BPEMS IICHHSI.

B pamkax «Mogemu o0pa3oBaHust « TypenKuii BeK» HaBBIKH B 00J1aCTH MY3BIKU CTPYKTYPHPOBAHBI IO
ISITH OCHOBHBIM HAIIPaBICHUSAM: MY3BIKIBHOE CIyIIaHUE, My3BbIKAIBHOE TIEHUE, MYy3bIKAJIbHOE MCIIOJTHEHHE
Ha MHCTPYMEHTAaX, My3bIKaJIbHbIC ABMKEHHUS U MY3bIKaIbHOE TBOPYECTBO. My3bIKaJIbHBIC 3aHATHS IPU3BaHBI
CIIOCOOCTBOBaTh HE TOJIBKO DPA3BUTHIO aKaJEMHYECKMX WM MYy3bIKaJIbHBIX HaBBIKOB AETEH, HO M HX
COILIMAIBHO-3MOIIMOHAIBHOMY Pa3BUTHIO 32 CUET YBA3KH C MEXIPEIMETHBIMH KOMIIOHEHTaMH. B 3TOM
IpoLecce CTaBUTCS LENb COACHCTBOBATh (POPMUPOBAHHIO Y AETEH 3J0POBOM JTHMYHOCTH M NMPEJOCTABIATH UM
y‘le6HLII\/II OIIBIT C UCTIOJIB30BAHUEM IHCHHOCTHO-OPUCHTUPOBAHHOI'O MOAXO0A4a B COOTBETCTBUU C ((MO)IeJ'H)IO
nobponeTenb-1ieHHOCTh-AeiicTBre» (MONE, 2024).

PanHee NeTCTBO SIBISIETCSI KPUTHUYECKH Ba)KHBIM OTalloOM, Ha KOTOPOM 3aKJIaJbIBAIOTCS OCHOBBI
Pa3BUTHSI JINYHOCTH ¥ (POPMUPYIOTCS IEHHOCTH. BocnuTanue 1ieHHOCTEH, OCYIIECTBISIEMOE B 3TOT IEPUO/,
CIOCOOCTBYET TOMY, YTO PEOCHOK BIIOCIIEACTBHH CTAHOBUTCS JIMYHOCTHIO, TADMOHMYHO BITHCHIBAIOILICHCS B
o0mecTBo, oOmajaromiell SMIaTtHeil W YyBCTBOM OTBETCTBEHHOCTH. [IeCHM SBISIOTCS MOLIHBIM
MHCTPYMEHTOM, BO3JCHCTBYIOIIMM HA NpPOIECcCH oOy4eHHs AeTell Kak Ha OMOLMOHAIBLHOM, TaK W Ha
KOTHUTHBHOM YPOBHE. B 9TOM KOHTEKCTe NaHHOE MCCIICIOBAHHUE UMEET BaXKHOE 3HAUCHHE VI MOHUMAHUS
TOTO, KaK MY3BIKQJIbHbIC 3aHITHS HHTETPUPYIOTCS C BOCIHHMTAHHEM LIEHHOCTEH, a TaKkKe JUIA ONpeACNICHUS
3((HeKTUBHBIX METOAOB paOOTHI IICIATOTOB.

HCXO,I[?I H3 BOIpoca O TOM, KaKHMC€ HCEHHOCTHU IMOMOTrar0T ACTAM YCBOUTb MY3bIKAJIbHBIC 3aHATHA,
HCIIO0JIb3YEMbBIC B JOIIKOJIbHOM o6pa3013aH1/11/1, O9TH 3aHATHA ObLIH KJ'IaCCI/I(bI/II_lI/IpOBaHLI 1o
B03paCTHLIM/MeC$I‘IHI>IM rpynmnam U H€HHOCTAM.

Metoxa: MccrnemoBaTenu TMOJNYy4YWJIM JaHHBIE KCCIEJOBAHUS IIyTeM aHalnW3a JJOKYMEHTOB U
MPOAHAIM3UPOBAIN UX C HCHONb30BAHUEM METOJIA ONUCATEIbHOIO KOHTEHT-aHaau3a. AHaU3 JIOKyMEHTOB,
TAaKXKe Ha3bIBa€MBIH («JIOKYMEHTAJIBHBIM 0030poM», MpeACTaBIsieT coboil merox cOopa JaHHBIX,
HarpaBJIeHHbII Ha MoJy4eHHe HHHOPMALMK U3 CYILECTBYIOUIMX 3anuceil u gjokymenToB (Karasar, 2015, nur.
mo: Tut u Kiroglu, 2017).

Hccnenyemas rpymnma JaHHOTO MCCIEAOBAHUS COCTOUT M3 «YYHUTEIHCKOTO MOCOOMS IO IporpaMme
JIOIIKOJILHOTO  00pa3oBaHMs», MHOATOTOBIEHHOT0O MMHHCTEPCTBOM HAIMOHAJIBHOTO O0pa3oBaHMS B
COOTBETCTBHH C TypelKoil 00pa3zoBaTenbHON Mozenbio «Croserne. JlaHHbIE B HCCIIEIOBATENbCKOM IpyIIe
COCPENOTOUCHbI HCKIIOUMTEIbHO HA 3aHATHAX 110 MY3bIKAJIbHOMY HANpPaBJICHHUIO, W3JIO0KEHHBIX B
METOJIMYECKOM I10COOMH. AHaJIM3MpyeMble IEeCHH ObLIM OTOOpaHbl W3 3aHSITUH 10 MY3BIKAJILHOMY
HAMPaBJICHUIO, NPEACTABICHHBIX B MOCOOHH JJIsi COOTBETCTBYIOIIMX BO3PACTHBIX/MECSYHBIX rpymm (3648
Mmecstes, 48—60 mecsneB u 60—72 mecsnes). [Ipu oT6ope BEIOOPKU OBLT HCITOJIF30BaH IIEJICHAPABICHHBIN
OTOOp TO KOHKPETHBIM CITydasM, KOTOPBIH SIBISETCS OJHHUM W3 BHJOB IIEJICHANPABICHHONH BBIOOPKH.
IenenanpaBieHHBI OTOOpP MO3BOJISET AETANbHO H3YyYUTh CHTYallMH, KOTOPBIE CUYHTAIOTCS OOraThIMU
urdopmanmeit (Mpuepeiv 1 [nvimek, 2000: 69, uut. 1no: brons6roms, 2003: 168). Braromaps stomy
MOAXOY B MPOIECC aHaiIn3a ObUIM BKIIIOUEHBI TOJBKO T€ MaTepHajbl, KOTOphIE UMENN HETOCPEICTBEHHOE
OTHOLIEHHE K HCCIE0BATENECKOMY BOIIPOCY.

C60p JAHHBIX OCYHICCTBJISVICA C IOMONIbIO METOJa aHaInM3a JOKYMCHTOB. OCHOBHBIM UCTOYHUKOM
JAHHBIX HMCCJICAOBAHUSA NOCIYXKUIN 3aHATUA C NECHAMU, BKIIOUCHHBIC B PYKOBOJACTBO IS BOCIIUTATEIICH
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JOIIKONBHBIX YUYPEXKIEHHH B paMKaxX Typeukoid oOpa3oBatenmsHOW Mozmenun «CTonerwe», BBEICHHOH B
npakTuky B 2024 roxy. JlokyMeHTHI cHadaxa ObUTH KIAaCCH(DUITUPOBAHEI IO BO3PACTHBIM/MECSYHBIM TPYIIIaM,
a 3aTeM MPOAHATM3UPOBAHbI C TOUKHU 3PCHHUS IEHHOCTEH, ITOAIEPKUBAEMbIX B X COACP)KaHHU.

BreiBogsl, oOcCyxmeHune W pe3ynbTaThl: [IpW paccMOTpeHHH IOMIKOIBHON Y4eOHOW MpOoTrpaMMBI
«Typenkass Mozens 00pa30BaHUS BEKa» C TOYKM 3PEHHS MY3bIKaJIbHOW OOJIACTH, HABBIKOB M IIEHHOCTEH,
KOTOpBIE IUTAaHUPYETCs COPMHUPOBATH, B PYKOBOJCTBE COAEPIKATCSA 5 TECeH Ui neTei B Bo3pacte 36—48
MecsleB, 15 necen s nerei B Bozpacte 48—60 mecsnes u 30 necen s aereil B Bozpacte 60—72 mecs1es.

[IaTp meceH B 3aHATUSAX, MOATOTOBICHHBIX MAJISi TPYHIbl JeTedl B BospacTe 36—48 wMecsies,
MOKA3bIBAIOT, YTO aKIEHT JeJaeTcsi Ha UEHHOCTSAX, MOOIIPSIOUINX HHIWBUAYaJbHYIO OTBETCTBEHHOCTH U
MPOAYKTUBHOCTb, TAKUX KaK TPy notooue. Takke BKIFOUCHBI COIIMATBHBIC M OOIIECTBCHHBIC IICHHOCTH, TAKHE
KaK YBa)XCHHC M MATPUOTU3M, a TAKXKE IICHHOCTH, CIIOCOOCTBYIONIUEC HWHIMBHUIYaTbHOMY (U3HIECKOMY
OJIaromoTy4nio, HampuMep, 3JA0POBBIH 00pa3 >KU3HH. YueOHas mporpamMma IMOKa3bIBaeT, YTO BOCIIHTAHHE
[IEHHOCTEH B TONIKOJIFHOM 00pa30BaHIH HAIIPABIICHO HAa COACHCTBUE HE TOJNBKO CONUAIEHO-IMOINOHANEHOMY
Pa3BUTHIO, HO U YOPMHUPOBAHUIO HHIVBHYaIbHOH OTBETCTBEHHOCTH, TyBCTBA COIIMATBHOMN MPUHAICKHOCTH
U TIPUBBIYCK 3A0pOBOro 00pasa xm3HH. KpoMme TOoro, 3aHATHSA, CBA3aHHBIC C MY3BIKaJHLHBIM TBOPYECTBOM H
HaBBIKAMHU MY3BIKaJIbHOTO HCIIOJHEHUS, He OBLIN BKIIFOYCHEI B YHCIO IITH 00JacTeil HABBIKOB ISl TPYTIITBI
Jeteil B Bo3pacte 36—48 Mecsues.

15 neceH, BKIIIOUEHHBIX B 3aHATUS, IOATOTOBJIEHHBIE Ul IPYIIBI AeTel B Bo3pacte 48—60 mecsues,
MOKA3bIBAIOT, YTO B MpOrpaMMe B MEPBYIO OYEPE]h pacCMaTPUBAIOTCS TaKUe COLMAJbHBbIE IIEHHOCTH, KaK
JIpyx0a ¥ TpyJoiro0ue, B TO BpeMs KaK TaKHE IIEHHOCTH, KaK 3KOJIOrMYecKas CO3HATEILHOCTh, 3J0POBBIN
o0pa3 XM3HM W JIMYHAS OTBETCTBEHHOCTh, BKIIIOUEHBI B MPOTPAMMY B KauyeCTBE BCIIOMOTATENBHBIX TEM.
Pe3ynbpTaThl MOKa3bIBAIOT, YTO BOCIUTAHKME IIEHHOCTEH MIAHUPOBAIOCH C MCIOJIH30BAaHUEM MHOT'OIPAHHOTO
MOJIX0/1a ¥ IPHOOPEIIO CTPYKTYPY, CIIOCOOCTBYIOIIYIO CONUATBHO-IMOIIMOHAIEHOMY Pa3BUTHIO JICTEH.

30 neceH B 3aHATUSAX, HOATOTOBIECHHBIX AJIS TPYMIIbI IeTel B Bo3pacTe 60—72 Mecs1eB, MOKa3bIBaIOT,
YTO B O3TOT MEPUOJ TMPEUMYIISCCTBEHHO NPHUBUBACTCS LEHHOCTh TpynomooOms. LleHHocTs Tpymomroous,
BKITIOYEHHAs B OOMIeH CIIO)KHOCTH B 12 3aHATHII, HampaBieHa Ha TOJACPKKY IeTeH B TaKUX O0NACTAX
WHIWBUAYAIFHOTO Pa3BUTHS, KaK OCO3HAHHME OTBETCTBEHHOCTH, HACTOMYMBOCTH M IICNCYCTPEMIICHHOCTb.
Kpowme Toro, 3HaUnTENEHYIO POJIh UTPAIOT TaKHE CONMANBHBIC IICHHOCTH, KaK pyk0a (5 meceH), yBaxenue (4
MEeCHW) W 9yTKOCTh (3 mecHU). Takue HEHHOCTH, KaK MATPHOTH3M, YECTHOCTh M CKPOMHOCTH, KOTOpPEIE
3aTParuBarOTCs Peke, CIOCOOCTBYIOT MPHOOPETEHUIO COLUATBHBIX HABBIKOB BBHICOKOTO YPOBHS, TAKHX KaK
COIMabHasl OTBETCTBEHHOCTh, YYBCTBO CIPABEJIMBOCTH U CMUPEHHUE.

Uro kacaeTcs pacrpeleieHus LEHHOCTEW, 3aTparuBaeMblX B MY3bIKIBHBIX 3aHATHIX IS
Bo3pacTHbIX rpynn 36-48 wmecsue, 48—60 wmecsaneB u 60—72 wmecsneB, Hauboliee MOPA3UTEIHHBIM
pe3ynbTatoM (Tadil. 5) sBJISETCS TO, YTO HEHHOCTH YBAXKEHHSI U TPYIOJIIOOUS HEM3MEHHO MPHUCYTCTBYIOT BO
BCEX BO3PACTHBIX IpyHnax. JTO CBHJIETENLCTBYET O TOM, YTO 3TH JIBE IIEHHOCTH PAacCMaTpPHUBAIOTCS Kak
OCHOBOIIOJIATAIOIINN MPHOPHUTET B AOIIKOJIEHOM TIEPHOJIC U COCTABISAIOT KpacyroNbHBIC KAMHH BOCITUTAHUS
LEHHOCTEHN y JeTeH.

C npyroil cTOpoHbI, LEHHOCTh MATPUOTH3MA 3aTparvBajach TOJIBKO B rpynmnax 36—48 u 60-72
MECSIIEB; 3TOT BBIBOJ] MO3BOJISET MIPEATIOIOKUTD, YTO TIOCTIe 0A30BOT0 03HAKOMIICHHSI B PAHHEM JIETCTBE 3Ta
[IEHHOCTh BHOBH IIOJYEPKHMBACTCS B OoJyiee CTapIIMX BO3PACTHBIX TpyMIax, KOI/a AETH MOTYT JIydIle
OCMBICTTHBATh a0CTPAaKTHBIC TIOHATHSL.

Habnromaercsi, 4To HEHHOCTH 3J0POBOTO 00pa3a XW3HM 3aTParuBaeTCsl B MIIAAIINX M CPETHHUX
BO3pACTHBIX TPYIIax, HO He B Tpymie 60—72 MecsIeB, 9TO CBUAETEILCTBYET 00 akiieHTe Ha (POPMHUPOBAHUH
0a30BBIX MPUBBIUEK B pAHHEM BO3pacCTe.

C npyroi CTOPOHBI, 3HAYEHUS APY>KOBI H IyTKOCTH MPUOOPENTH OOJBIIYI0 3HAYHMMOCTh, OCOOCHHO B
rpymmax 48-60 u 60-72 wmecsmeB, YTO CBUACTEILCTBYET O TOM, YTO TAaKWE COIHAIbHBIE IEHHOCTH
MOTYCPKUBAITUCH B OOJBIICH CTEIIEHU B TIEPUO/I, KOTIA COIIMATbHBIC OTHOIICHHUS JICTEH pa3BUBAIICEH JAAJIbIIIE,
a VX CIIOCOOHOCTH K 3MITATHH yCHIHBAJIHCE.
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L{eHHOCTH YHUCTOTHI M TEPIICHHUS OCBEIIANNCH TOJIBKO B TPYIIIE AeTei B Bo3pacte 48—60 MecsIieB, 9To
yKa3bIBacT Ha OCOOBII aKLCHT HAa Pa3BUTHE JIMYHON OTBETCTBEHHOCTH M HABBIKOB CAMOPETYJIISIIUK B CPEAHEM
JIETCKOM BO3paCTe.

Haxkoser, IIeHHOCTH 9€CTHOCTH B CKPOMHOCTH OCBEIIAJIICh TOJIBKO B TPYIIIE AeTeil B Bo3pacte 60—
72 mecs1EeB, 9TO CBUACTEIBCTBYET O TOM, YTO B 3TOM BO3pacTe B IPOLECCEe HPAaBCTBEHHOTO Pa3BUTHS ACTEH
HAYMHAIOT O0JIee aKTHBHO OCBEIIATHCS 00JIEE CIIOXKHBIE COIIMAIBHBIE IEHHOCTH.

COopHuK 3a1aHnii Ha TeMy « OCHOBHBIE IIEHHOCTH B y4eOHbIX porpammax» (MoNE, 2022) Bkirouaer
3aJaHusl W MaTepHalbl IO JIECATH OCHOBHBIM LEHHOCTSIM: «CIIPaBEJIMBOCTb, NpYy’k0a, YeCTHOCTb,
CaMOKOHTPOJIb, TEPIICHUE, YBaXKEHHE, II000Bb, OTBETCTBEHHOCTD, TATPHOTHU3M M TOTOBHOCTh TIOMOYb).

HpI/I CpaBHCHHMU C ULEHHOCTSAMH, BBIACIACMBIMH B paMKaxX [ICHHOCTHOI'O BOCIIUTAaHUA, OBLIO
YCTaHOBJICHO, YTO B HCCJICAOBAHHBLIX 3aHATUAX Hanbosiee 4acTo npenoaaBaJiuCb TaKWE LEHHOCTHU, KakK
YBaXXCHUC, pr,HOJ'I}OGI/Ie, L[py)i<6a, YYTKOCTb, HAaTPHUOTU3M, YCCTHOCTH, CKDOMHOCTD U TCPIICHUEC. O1H LHCHHOCTHU
B 3HAYNTEIHFHON CTEIICHU IEPECEKAIOTCA C OCHOBHBIMU LEHHOCTAMM IIPOrpaMMBbl HEHHOCTHOT'O BOCITUTAHUS
MI/IHI/ICTepCTBa O6pa3OBaHI/I$I U HayKH. 210 CBUACTCIILCTBYCT O TOM, HYTO MY3bIKAJIbHBIC 3aHATHA B
JOIIKOJIBHBIX YYPCIKACHHUAX IMOCTPOCHBI B TApMOHUU C O6H.leO6paBOBaT€J'IBHOI71 r[porpaMMoﬁ W BBIIIOJIHAIOT
(I)yHKI_[I/IIO NOAACPIKKHU COLNAIBHO-OMOIIUMOHAJIBHOTO pa3BUTHA.

OnHako ciexyeT OTMETHTh, YTO TaKWE OCHOBHBIC IICHHOCTH, KaK CIIPaBEAIMBOCTb, TEPIHMOCTH,
T1000Bb, OTBETCTBEHHOCTH, CAMOKOHTPOJIb M JOOPOXKENATEILHOCTD, HE OBIIM HETIOCPEICTBEHHO BKIIFOUCHBI B
My3BIKaJbHBIE 3aHATUA. Kpome TOro, B 3aHATHAX AENalCs aKLEHT Ha TaKUX LIEHHOCTAX, KaK YHCTOTa U
3I0pOBBIN 00pa3 *M3HM, KOTOpbIe HE BKJIIOUEHBI B IMEpeUYeHb I[eHHOCTeH MMHHCTepcTBa 00pa30BaHUS U
HayKH, HO MOTYT OBITh CBSI3aHBI C JINUHOI OTBETCTBEHHOCTBIO U 3200TO# 0 ce0e. DTOT BBIBOJI CBUIETEILCTBYET
0 TOM, YTO B JOIIKOJBHOM BO3pacTe NMPHOPUTET OTIAETCA IIEHHOCTSAM, HETOCPEACTBEHHO CBA3aHHBIM C
MOBCEIHEBHON KHU3HBIO, U NMPEANOYTCHUE OTHACTCS COJACPMKAHUIO, COOTBETCTBYIOIIEMY YPOBHIO Pa3BUTHA
JIeTel 3TOi BO3paCTHON TPYIIIbI.

KaroueBble ciaoBa: «Mopens o0pa3oBaHHMsA Beka» Typuud, JOLIKOJIBHOE 0OOpa3oBaHME,
MY3bIKaJIbHOE 00pa30BaHNe, BOCITUTAHHUE IIEHHOCTEH.
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Yapilandirilms Ozet:

Okul oncesi 6gretim programi; kendini siirekli gelistirebilen, 6zgilin diisiinebilen, karsilastig
sorunlara etkili ¢oziimler {iretebilecek 6zgiivene sahip, olaylara farkli bakis agilariyla yaklagabilen hem
kendi kiiltiiriinii hem de diger kiiltiirleri anlayip degerlendirebilen ve tiim bu 6zelliklerini bagkalariin
yararina da kullanabilen bireylerin yetismesine zemin hazirlamalidir (Tugrul, 2005°ten akt., Aslan ve
Ilkay, 2015).

Metaverse, yapay zekd ve artirilmig gerceklik gibi yeni teknolojilerin giinliikk hayatta
kullanim1 ve sagladig1 kolayliklar, egitim modellerinde degisiklik yapilmasint zorunlu kilmistir. Bu
dogrultuda, Milli Egitim Bakanligi (MEB, 2024), Nisan 2024'te Tiirkiye Yiizyili Maarif Modeli ad1
altinda okul oncesi, ilkokul, ortaokul ve lise diizeylerindeki egitim programlarinda giincellemeye
gitmistir. Taslak programlar 6nce kamuoyuyla paylasilmis, gelen geri bildirimler degerlendirilmis
ve Mayis 2024’te nihai hali onaylanmistir (Yurdakal, 2024).

Okul 6ncesi egitimde sarkilar, cocuklarin dil gelisimi, ritim duygusu ve sosyal becerilerinin
desteklenmesinde son derece etkili araglardir. Miizik, ¢ocuklarin dikkatini ¢ekmek ve 6grenmeye
motive etmek agisindan giiclii bir uyarandir. Sarkilar, 6zellikle tekrar eden yapilar1 ve basit sozleri
sayesinde ¢ocuklarin kelime dagarcigimi genisletir, sesleri tanimalarina yardimet olur ve konugma
becerilerini destekler. Ayn1 zamanda ¢ocuklar, sarki sylerken hem dinlemeyi hem de ifade etmeyi
ogrenerek dilin temel yapilarini dogal bir sekilde i¢sellestirir.

Tiirkiye Yiizyili Maarif Modeli kapsaminda Miizik alan becerileri; Miiziksel Dinleme,
Miiziksel Soyleme, Miiziksel Calma, Miiziksel Hareket ve Miiziksel Yaraticilik olmak iizere bes
temel baghik altinda yapilandirilmistir. Miizik etkinlikleri, programlar arasi bilesenlerle
iligkilendirilerek yalnizca c¢ocuklarin akademik ya da miizikal becerilerini degil, ayn1 zamanda
sosyal-duygusal gelisimlerini destekleyecek bicimde tasarlanmistir. Bu siirecte, cocuklarin saglikli
bir kimlik gelistirmelerine katki saglanmasi ve Ogrenme yasantilarmin “Erdem-Deger-Eylem
Modeli” dogrultusunda deger temelli bir yaklagimla sunulmast amaglanmistir (MEB, 2024).

Erken cocukluk donemi, bireyin kisilik gelisiminin temellerinin atildigi ve degerlerin
sekillendigi kritik bir evredir. Bu donemde verilen degerler egitimi, ¢ocugun ileriki yagaminda
toplumla uyum ig¢inde, empati sahibi ve sorumluluk bilincine sahip bir birey olmasina katki saglar.
Sarkilar, ¢ocuklarin 6grenme siireclerine duygusal ve biligsel agidan hitap eden giiclii araglardir. Bu
baglamda bu arastirma, miizik etkinliklerinin degerler egitimiyle nasil biitiinlestirildigini anlamak ve
egitimciler i¢in etkili yontemlerin belirlenmesine 151k tutmasi bakimindan 6nemlidir.

Okul oOncesi egitimde kullamilan sarki etkinlikleri, ¢ocuklara hangi degerleri
kazandirmaktadir sorusundan yola c¢ikilarak etkinlikler yas/ay gruplarina ve degerlere gore
siniflandirtimistir.

Metot: Arastirmanin verileri dokiiman incelemesiyle elde edilmis ve bu veriler betimsel
icerik analizi yontemiyle ¢oziimlenmistir. Belgesel tarama olarak da adlandirilan dokiiman
incelemesi, mevcut kayitlar ve belgeler iizerinden bilgi toplanmasini amaglayan bir veri toplama
yontemidir (Karasar, 2015’den akt., Tut ve Kiroglu, 2017).
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Bu arastirmanin ¢alisma grubunu, Milli Egitim Bakanlig1 tarafindan Tiirkiye Yiizyili Maarif
Modeli dogrultusunda hazirlanmis Okul Oncesi Egitim Programi Ogretmen Kitabi olusturmaktadir.
Calisma grubunda yer alan veriler, s6z konusu 6gretmen kitabinda yer alan miizik alan1 etkinlikleri
ile stirlidir. Incelenen sarkilar, kitabin ilgili yas/ay gruplarina (36-48 ay, 48-60 ay, 60-72 ay)
yonelik olarak sunulan miizik alami etkinliklerden secilmistir. Orneklem seciminde, amach
ornekleme tiirlerinden biri olan belirlenmis durum 6rneklemesi tercih edilmistir. Amagl 6rnekleme,
bilgi bakimindan zengin oldugu diisiiniilen durumlarin ayrintili bir bicimde incelenmesine olanak
tanir (Yildirim ve Simgek, 2000, s. 69’dan akt., Biilbiil, 2003, s. 168). Bu yaklasim sayesinde,
yalnizca arastirma sorusu ile dogrudan iligkili olan materyaller analiz siirecine dahil edilmistir.

Veriler, dokiiman incelemesi yontemiyle toplanmistir. Arastirmanin temel veri kaynagi,
2024 yili itibariyle uygulamaya alinan Tiirkiye Yiizyili Maarif Modeli okul oncesi 6gretmen
kitabinda yer alan sarki etkinlikleridir. Dokiimanlar, Oncelikle yas/ay gruplarina gore
siniflandirilmis, ardindan igeriklerinde vurgulanan degerler baglaminda analiz edilmistir.

Bulgular, Tartisma ve Sonuc¢: Tiirkiye Yiizyili Maarif Modeli okul Oncesi 6gretim
programi miizik alani, kazandirilmasi planlanan beceriler ve degerler agisindan incelendiginde 36-
48 aylik icin 5 sarki, 48-60 aylik i¢in 15 sarki ve 60-72 aylik ¢cocuklar i¢in 30 sarki kilavuz kitapta
yer almaktadir.

36-48 ay grubuna yonelik hazirlanan etkinliklerde yer alan 5 sarkida ¢aligkanlik gibi bireysel
sorumlulugu ve iiretkenligi tesvik eden degerin 6ne ¢ikarildig1 goriilmiistiir. Diger taraftan saygi ve
vatanseverlik gibi sosyal ve toplumsal degerlere, ayrica saglikli yasam gibi bireyin fiziksel iyilik
halini destekleyici degerlere de yer verildigi anlasilmaktadir. Bu durum, erken ¢ocukluk egitiminde
degerler egitiminin yalnizca sosyal-duygusal gelisimi degil; ayni zamanda bireysel sorumluluk,
toplumsal aidiyet ve saglikli yasam aligkanliklar1 kazandirmay1 amagladigini gostermektedir. Ayrica,
36-48 ay grubu icin becerilere ait bes alandan miiziksel yaraticilik ve miiziksel calma becerilerine
iligkin etkinliklere yer verilmemistir.

48-60 ay grubuna yonelik hazirlanan etkinliklerde yer alan 15 sarkida dostluk ve ¢aligkanlik
gibi sosyal degerlerin Oncelikli olarak ele alindigini; ¢evre duyarliligi, saglikli yasam ve kisisel
sorumluluk gibi degerlerin ise destekleyici temalar olarak programda yer aldigini géstermektedir.
“Hizl1 Ebe Yavas Ebe” adli sarki hem dostluk hem de caliskanlik degeri kapsaminda birer kez
kodlanmuistir; benzer bicimde “Dans Festivali” sarkisi da dostluk ve c¢aliskanlik degerleri altinda
birer kod almistir. “Dogamiz Igin Cal” sarkisi ise duyarlilik ve temizlik degerleri kapsaminda ayr1
ayr1 birer kez degerlendirilmistir. Elde edilen bulgular, degerler egitiminin ¢ok yonlii bir yaklagimla
planlandigin1 ve g¢ocuklarin sosyal-duygusal gelisimini desteklemeye yonelik bir yap1 kazandigini
ortaya koymaktadir.

60-72 ay grubuna yonelik hazirlanan etkinliklerde yer alan 30 sarkida ¢aligkanlik degerinin
bu donemde agirlikli olarak islendigini gostermektedir. Toplam 12 etkinlikte yer verilen ¢aligkanlik
degeri, cocuklarin sorumluluk bilinci, azim ve kararlilik gibi bireysel gelisim alanlarinda
desteklenmesini hedeflemektedir. Bu kategoride “Cumhuriyet” sarkisi hem caliskanlik hem de
vatanseverlik kapsaminda degerlendirilmistir. Buna ek olarak, dostluk (5 sarki), saygi (4 sarki),
duyarlilik (3 sarki) gibi sosyal degerlerin de 6nemli bir yer tuttugu gézlemlenmistir. Daha az siklikla
islenen vatanseverlik, diiriistliik ve miitevazilik degerleri ise toplumsal sorumluluk, adalet duygusu
ve algakgoniilliiliik gibi iist diizey sosyal becerilerin kazandirilmasina yonelik katkilar saglamaktadir.

36-48 ay, 48-60 ay ve 60-72 ay yas gruplarina yonelik miizik temelli etkinliklerde islenen
degerlerin dagiliminda ise dikkat cekici olan en onemli sonug (Tablo 5), saygi ve caligkanlik
degerlerinin tiim yas gruplarinda siireklilik gostererek yer almasidir. Bu durum, s6z konusu iki
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degerin okul 6ncesi donemde temel bir 6ncelik olarak ele alindigini ve ¢ocuklarin degerler egitiminin
temel taslarini olusturdugunu ortaya koymaktadir.

Vatanseverlik degerinin ise yalnizca 36-48 ve 60-72 ay gruplarinda islendigi goriilmekte; bu
durum, erken g¢ocuklukta temel bir tanitimin ardindan, ¢ocuklarin soyut kavramlari daha iyi
kavrayabildigi ileri yas grubunda bu degerin yeniden vurgulandigimi diisiindiirmektedir.

Saglikli yasam degerinin erken ve orta yas gruplarinda islendigi, ancak 60-72 ay grubunda
yer almadig1 goriilmektedir; bu da kiiciik yaslarda temel aliskanliklarin kazandirilmasina yonelik bir
vurgu yapildigini gostermektedir.

Ote yandan, dostluk ve duyarhlik degerleri dzellikle 48-60 ve 60-72 ay gruplarinda yogunluk
kazanmis, bu da cocuklarin sosyal iligkilerinin daha da gelistigi ve empati becerilerinin arttig
donemde bu tiir sosyal degerlerin daha fazla 6n plana ¢ikarildigini gostermektedir.

Temizlik ve sabir degerleri yalnizca 48-60 ay grubunda islenmis olup, bu da orta ¢ocukluk
doneminde kisisel sorumluluklarin ve 6z diizenleme becerilerinin gelistirilmesine yonelik 6zgiil bir
vurguya isaret etmektedir.

Son olarak, diiriistliik ve miitevazilik degerleri yalnizca 60-72 ay grubunda yer almakta, bu
da ¢ocuklarin ahlaki gelisiminde ileri diizey sosyal degerlerin bu yasta daha belirgin bigimde
islenmeye bagladigini gostermektedir.

Ogretim Programlarinda Yer Alan Kok Degerler Temali Etkinlik Kitabi'nda (MEB, 2022)
“adalet, dostluk, diiriistlik, 6z denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik,
yardimseverlik" on kok degere yonelik etkinlik ve calismaya yer verilmistir.

Degerler Egitimi cergevesinde one cikan degerler ile karsilagtirildiginda, incelenen
etkinliklerde siklikla islenen degerlerin saygi, c¢aligkanlik, dostluk, duyarlilik, vatanseverlik,
diiriistliik, miitevazilik ve sabir oldugu belirlenmistir. Bu degerler, MEB’in degerler egitimi
programinda yer alan temel degerlerle biiyiik 6l¢iide ortiismektedir. Bu durum, okul 6ncesi miizik
etkinliklerinin genel egitim programiyla uyumlu bir bicimde yapilandirildigini ve sosyal-duygusal
gelisimi destekleyici bir iglev lstlendigini gostermektedir.

Ancak, adalet, hoggorii, sevgi, sorumluluk, 6z denetim, yardimseverlik gibi temel degerlerin
miizik etkinliklerinde dogrudan yer almadigi dikkat ¢ekmistir. Bunun yani sira, etkinliklerde temizlik
ve saglikli yasam gibi MEB’in degerler listesinde yer almayan, ancak bireysel sorumluluk ve 6z
bakim basliklariyla iliskilendirilebilecek degerlere vurgu yapilmistir. Bu bulgu, okul 6ncesi donemde
giinlik yasamla dogrudan baglantili olan degerlerin 6nceliklendirildigini ve bu yas grubundaki
¢ocuklarm gelisimsel diizeylerine uygun igeriklerin tercih edildigini ortaya koymaktadir.

Anahtar Kelimeler: Tiirkiye Yiizyili Maarif Modeli, okul 6ncesi egitim, miizik egitimi, degerler egitimi
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Introduction

Early childhood education is the educational process whose foundations were laid by Plato
and perhaps even earlier thinkers (Yiiksel, 1996). Early childhood education represents a critical
stage in an individual’s developmental process and is a period during which the foundations of
children’s cognitive, linguistic, social-emotional, and motor skills are laid. High-quality education
provided during this period has a lasting impact on children’s future academic success, problem-
solving abilities, and social adaptation. Furthermore, learning habits and self-regulation skills
acquired at an early age are of great importance for the sustainability of lifelong learning.

Preschool education institutions serve general objectives such as helping children adapt to
culture at a young age, instilling daily living habits, meeting their needs, and preparing them for
elementary school (Yiiksel, 1996).

Early childhood education institutions are the first environments where children begin to
socialize (adapted from Ulutas, 2003, by Cosgun Demirdag and Tasgin, 2024, p. 1036).

It is essential to recognize the importance of early childhood education as the natural
complement to the first stage of basic education. Shaping a future generation capable of freely
expressing their thoughts, utilizing their talents and creativity, and upholding national and cultural
values is only possible through the importance placed on the education of children in the early
childhood years (Yiiksel, 1996).

The updating of curricula is based on pedagogical, social, and scientific justifications aimed
at enabling individuals to adapt to the evolving knowledge society and equipping them with the skills
and competencies required by the times. Scientific, technological, and socio-cultural changes
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occurring on a global scale necessitate the restructuring of education systems with dynamic
frameworks; in this context, updates are being made to the content, methods, and assessment
dimensions of curricula. A preschool curriculum is a structured educational framework that includes
general and specific objectives and learning outcomes, through which the teacher aims to help
children achieve these goals via daily activities. The primary purpose of this program is to support
children’s healthy development and to equip them with the skills they will need throughout their lives
in a balanced manner (adapted from Hirsh, 2004; Arslan and ilkay, 2015, p. 23).

The preschool curriculum should lay the groundwork for the development of individuals who
can continuously improve themselves, think creatively, possess the self-confidence to generate
effective solutions to problems they encounter, approach events from different perspectives,
understand and evaluate both their own culture and other cultures, and use all these qualities for the
benefit of others (adapted from Tugrul, 2005, Aslan and Ilkay, 2015).

The use of new technologies such as the metaverse, artificial intelligence, and augmented
reality in daily life, along with the conveniences they offer, has made changes to educational models
necessary. In this context, the Ministry of National Education (MEB, 2024) updated the educational
programs for preschool, elementary, middle, and high school levels in April 2024 under the name
“Tiirkiye’s Century Education Model.” Draft programs were first shared with the public, feedback
was evaluated, and the final version was approved in May 2024 (Yurdakal, 2024). In early childhood
education, songs are highly effective tools for supporting children’s language development, sense of
rhythm, and social skills. Music serves as a powerful stimulus for capturing children’s attention and
motivating them to learn. Songs, particularly through their repetitive structures and simple lyrics,
expand children’s vocabulary, help them recognize sounds, and support their speaking skills. At the
same time, as children sing, they naturally internalize the fundamental structures of language by
learning both to listen and to express themselves.

Harper (1954) noted that music holds an important place in our daily lives and, therefore,
every type of music we hear, listen to, or learn throughout the day plays an effective role in shaping
values and the formation of moral and spiritual values (Yiikriik and Akarsu, 2015).

From an educational perspective, songs facilitate the fun and lasting teaching of various
concepts (colors, numbers, animals, seasons, etc.). While active songs help develop body
coordination and motor skills, group music activities increase social interaction and teach sharing
and cooperation. Additionally, songs provide a space for expressing emotions; children can express
their joy, sadness, or excitement through music. In this regard, songs serve as a versatile educational
tool that supports both academic and emotional development. Music activities in the preschool years
include not only singing but also listening to and distinguishing sounds, rhythm exercises, musical
stories, creative movement, and dance. These activities enable children to achieve specific goals
through music education in various ways. When designing a music education program for preschool
children, their innate characteristics, prior experiences with music, and developmental levels must
be taken into account; care should be taken to structure activities in a developmentally appropriate
sequence (Sigirtmag, 2002; Fox, 1991).

During the preschool period, skills such as maintaining rhythm, recognizing sounds,
matching sounds to their sources, distinguishing between similar and different sounds, identifying
the direction of a sound and whether it is near or far, listening to and singing songs, moving in time
with the rhythm of a sound, and acquiring concepts through music can only be developed if the child
is supported (Yiiksel, 1996).

Music-related skills aim not only to develop children’s academic or musical competencies
but also to support the social and emotional learning skills necessary for them to develop a healthy
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sense of identity. These skills are structured around values and have been planned to facilitate
learning experiences aligned with the “Virtue-Value-Action Model” (MEB, 2024).

Music-related skills have been developed based on international sources and taking into
account the other skills and components included in the Tiirkiye Century Education Model
(conceptual skills, social-emotional learning skills, aptitudes, literacy skills, and the virtue-value-
action framework) (MEB, 2024).

Within the scope of the Tiirkiye Century Education Model, music-related skills are structured
under five main headings: Musical Listening, Musical Speaking, Musical Playing, Musical
Movement, and Musical Creativity. Music activities are designed to support not only children’s
academic or musical skills but also their social-emotional development by linking them to cross-
curricular components. In this process, the aim is to contribute to children’s development of a healthy
identity and to present their learning experiences through a values-based approach aligned with the
“Virtue-Value-Action Model” (MEB, 2024). When providing music education, it is also essential to
instill an understanding that music is intertwined with other disciplines (Yiiksel, 1996).

Since the 1900s, numerous theoretical and practical studies on moral education, character
education, and citizenship education have been conducted in our country. Approaches aimed at
helping individuals become aware of their own emotions, beliefs, values, and priorities, and at
supporting their moral development, have begun to feature increasingly prominently in new
elementary school curricula (Akbag, 2008).

Values indicate to individuals living in a society what is important, which attitudes and
behaviors should be preferred, and, in general, how they should live their lives. When the general
objectives of educational institutions are examined, it is evident that many values—such as
patriotism, cleanliness, healthy living, order, justice, creativity, and entrepreneurship—are included
among these goals (Akbasg, 2008).

The aim of values education is to help children become aware of their responsibilities toward
both themselves and their surroundings, and thereby contribute to their understanding of the role they
will play in building a harmonious future (Aydin and Akyol Giirler, 2012, p. 17).

Presenting values education through songs allows children to internalize abstract concepts
more easily by making them concrete. When fundamental values such as love, respect, cooperation,
and honesty are conveyed through rhythmic structures and memorable melodies, the learning process
becomes more enjoyable, and the retention of the messages increases. Through songs, children
unconsciously learn these values by repeating and singing positive behavioral examples, thereby
incorporating them into their daily lives. Additionally, group singing activities contribute to
developing children’s ability to work together, their capacity for empathy, and their sense of social
responsibility. In this context, music emerges as an effective and emotion-based tool in values
education.

When structuring learning outcomes in early childhood music education from a values-based
perspective, it is recommended to incorporate approaches that integrate diverse musical cultures. In
this context, the integration of modality-based practices into Western music-focused educational
settings can help children experience fundamental values such as cultural awareness, respect, and
aesthetic sensitivity at an early age (Kalkan, 2025). In line with Kalkan’s emphasis on the integration
of theory and practice, it is recommended that early childhood music activities be restructured with
multicultural and values-based content by linking them to program outcomes. Such practices will
create a pedagogical foundation that supports both emotional development and values education
through music.
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An examination of the fundamental knowledge, skills, and competencies associated with
music education leads to the conclusion that this subject should be participatory, open to continuous
development, receptive to innovation, and a pioneer of change; at the same time, it must also
incorporate national, social, and cultural values. In this context, it is important to utilize children’s
songs included in music textbooks to convey national, spiritual, and universal values to children.

Songs intended for children must be able to capture the child’s interest in terms of the
concepts, values, language, and narrative features they contain. For this reason, these songs must
possess certain qualities; they should cultivate aesthetic appreciation in students, support their artistic
skills, and thereby facilitate the transmission of values. Indeed, as children enter the process of
discovering their own identity and becoming individuals, they adopt values by being influenced by
their peers while striving to integrate into their social circles. For this reason, the songs children
encounter will have a significant impact on their lives, character formation, thought processes, and
psychological development (Kara and Emirhan, 2020, p. 155).

Early childhood is a critical stage during which the foundations of an individual’s personality
development are laid and values are shaped. Values education provided during this period contributes
to the child becoming an empathetic and responsible individual who lives in harmony with society
later in life. Songs are powerful tools that engage children’s learning processes both emotionally and
cognitively. In this context, this study is significant for understanding how music activities are
integrated with values education and for shedding light on effective methods for educators.

Starting from the question of what values song activities in early childhood education impart
to children, the activities have been classified according to age/month groups and values.

Method
Research Model

The data for this study were obtained through document review and analyzed using
descriptive content analysis. Document review, also known as documentary screening, is a data
collection method aimed at gathering information from existing records and documents (cited from
Karasar, 2015; Tut and Kiroglu, 2017). Content analysis is a scientific approach that enables the
objective and systematic examination of verbal, written, and other materials (adapted from Tavsancil
and Aslan, 2001; Yilmaz, 2000).

Research Population and Sample/Study Group

The study group for this research consists of the Preschool Education Program Teacher’s
Guide, prepared by the Ministry of National Education in accordance with the Tiirkiye Century
Education Model. The data included in the study group are limited to the music-related activities
found in the aforementioned teacher’s guide. The songs examined were selected from the music-
related activities presented in the book for the relevant age/month groups (36—48 months, 48—60
months, 60—72 months). In selecting the sample, a specific type of purposive sampling known as
“defined-case sampling” was employed. Purposive sampling allows for a detailed examination of
situations considered to be rich in information (adapted from Yildirim and Simsek, 2000, p. 69;
Biilbiil, 2003, p. 168). Thanks to this approach, only materials directly related to the research question
were included in the analysis process.

Data Collection Tools and Process

Data were collected through document analysis. The primary data source for the study
consists of song activities included in the Tirkiye Century Education Model preschool teacher’s
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guide, which was implemented as of 2024. The documents were first classified by age/month groups
and then analyzed in the context of the values emphasized in their content.

Descriptive content analysis was used to analyze the data. During the analysis process, each
song activity was examined in terms of the values it contained, and these values were coded in
accordance with the values specified in the learning outcomes of the Tiirkiye Century Education
Model preschool teacher’s guide (love, respect, kindness, responsibility, honesty, etc.). The coded
data were grouped under common themes and presented in tables, with findings supported by
illustrative examples. During the analysis, each song was coded according to the value themes it
reflected; songs containing multiple values were evaluated separately under the relevant categories.

A total of 50 activities were prepared in the music section of the Tiirkiye Century Education
Model preschool education program teacher’s guidebook.

Table 1: Activities from the Teacher’s Guide for the Music Domain of the Tiirkiye Century
Education Model Preschool Education Program

Activit
Age Group ¢ :IVI y
36-48 months 5
48-60 months 15
60-72 months 30
Total 50
Findings

The music component of the Tiirkiye Century Education Model’s preschool curriculum was
examined in terms of the skills and values it aims to instill.

Findings regarding activities for 36—48-month-olds

There are 5 songs in the activities for 36—48-month-olds (Appendix 1). Information about
the songs and the values they convey is presented in the table.

Table 2: Classification of Activities for 36-48 Months
Value Song n

Dl Senin Grubun 2
iigence Kanguru ve Kolibri

Respect Esyalarm Sesi 1
Patriotism Cumhuriyet Mars1 1
Healthy Living Miizik Kutusundaki Balerin 1
Total 5

The values addressed in this group were respect, diligence, patriotism, and healthy living.
According to the data, diligence was the most frequently emphasized value, appearing in two
activities. It was determined that respect, patriotism, and healthy living each appeared in one activity,
at equal rates.

Findings for the 48—60-month activities

When examining the 48—60-month activities (Appendix 1), there are 15 songs. Information
about the songs and the values they convey is presented in the table. Since songs reflecting more than
one value are listed under separate categories, the total coding frequency (n=18) differs from the
number of unique songs (n=15).
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Table 3: Classification of Activities for 48—60 Months

Value Song n
Friendship Ses Kesfi
Duygularin Dansi
Gitar Dersi 6
Dinozor ve Kelebek
Hizli Ebe Yavas Ebe
Dans Festivali
Diligence Inceden Kalina
Hizli Ebe Yavas Ebe 4
Calg1 Sepeti
Dans Festivali
Sensitivity Geri Doniigiimiin Calgisi
Ormandaki Sesler 3
Dogamiz I¢in Cal
Respect Toplardan Ritme )
Hafif Mi? Kuvvetli Mi?
Healthy Living Ritimli Pazar 1
Cleaning Dogamiz I¢in Cal 1
Patience Kus Gibi, Aslan Gibi 1
Total 18

According to the data, friendship was identified as the most frequently addressed value (6
events). It was followed, in order, by diligence (4 events), sensitivity (3 events), respect (2 events),
healthy living (1 event), cleanliness (1 event), and patience (1 event). The songs “Hizli Ebe Yavas
Ebe” and “Dans Festivali” were categorized under both friendship and diligence, while the song
“Dogamiz i¢in Cal” was categorized under both sensitivity and cleanliness.

Findings for 60—72-month-old activities

When examining the activities for 60—72-month-olds (Appendix 1), there are 30 songs.
Information about the songs and the assigned values is presented in the table. Since songs reflecting
multiple values are listed under separate categories, the total coding frequency (n=31) differs from
the number of unique songs (n=30).

Table 4: Classification of Activities for 60—72 Months

Value Song n

Diligence Gilinlimiiziin Sarkisi,
Alkissever Gitar,
Plastik Siseler,
Sarkilarin Duygulari,
Cumhuriyet,
Kutuplardaki Ev: iglu,
Hangi Calg1?

Smifta Konser Var,
Kamp Sarkisi,

Tek Tek Tekerleme,
Dalgalarin Sesi,
Ritim Yolu

12
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Friendship Dort Mevsim,
Miizik Formlari,
Bahg¢emin Sesi, 5
Korna Sesi,
Meyve Bahgesi
Respect Calgim ve Miizigim,
Ucurtmamin Temposu,
Ezgiye Gore Tarafimi Seg,
Ses Oriintiisii
Sensitivity Gokyiiziinde Bir Kug Olsam,
Geri Doniisiimden Calgt Olur
Mu?
Mevsimlerin Sesleri
Patriotism Tirtildan Kelebege,
Cumbhuriyet
Modesty Haydi Dansa!
Miizik Kiipleri, 3
Bir Benek Gordiim Sanki
Honesty Bugiin Jiiri Sensin 1
Not specified Kagidin Yolculugu 1
Total 31

In the activities designed for the 60—72-month-old age group, the value of diligence is
prominently featured and addressed in a total of 12 activities. This value is followed by friendship (5
activities), respect (4 activities), sensitivity (3 activities), and modesty (3 activities). More specific
themes such as patriotism and honesty are included in a limited number of activities. One activity
does not contain a value statement. Additionally, the song “Republic” has been categorized under
both patriotism and diligence.

General findings by group

When all groups are evaluated together, it was determined that a total of 10 different values
were addressed (Table 5).

Table 5: Overall Distribution

Value 36-48 Months 48-60 Months 60-72 Months
Respect X X X
Diligence X X X
Patriotism X X
Healthy Living X X

Friendship X X
Sensitivity X X
Cleaning X

Patience X

Honesty X
Modesty X

Respect and diligence are common to all age groups and are core values that remain
consistent throughout the preschool years. Other values, however, vary by age group. Patriotism is
emphasized more in the older age group, while friendship and empathy are addressed more
extensively in the 48—60 and 60-72-month-old groups. Additionally, values such as honesty,
humility, cleanliness, and patience have been incorporated into the program as values specific to
certain age groups.
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Discussion and Conclusion

When the music component of the Tiirkiye Century Education Model’s preschool curriculum
is examined in terms of the skills and values it aims to instill, the guidebook includes 5 songs for
children aged 36-48 months, 15 songs for those aged 48—60 months, and 30 songs for children aged
60—72 months. When the values were categorized, the findings revealed that some songs reflected
more than one value. The presence of songs that reflect multiple values indicates that music activities
for early childhood are not one-dimensional but have a holistic structure that facilitates the
transmission of multiple values.

In the activities prepared for the 36—48-month-old group, it was observed that 5 songs
highlighted values such as diligence, which encourage individual responsibility and productivity. On
the other hand, it is understood that social and societal values such as respect and patriotism, as well
as values supporting an individual’s physical well-being, such as healthy living, are also included.
This indicates that values education in early childhood education aims not only to foster social-
emotional development but also to instill individual responsibility, a sense of social belonging, and
healthy lifestyle habits. Additionally, activities related to musical creativity and musical performance
skills—two of the five skill areas—were not included for the 36—48-month-old group.

It shows that the 15 songs included in the activities designed for the 48—60-month-old age
group primarily focus on social values such as friendship and diligence, while values like
environmental awareness, healthy living, and personal responsibility are incorporated into the
program as supporting themes. The song titled “Fast Ebe, Slow Ebe” has been coded once under both
the friendship and diligence values; similarly, the song “Dance Festival” has also been coded once
under each of the friendship and diligence values. The song “Play for Our Nature,” on the other hand,
has been evaluated separately once under each of the environmental awareness and cleanliness
values. The findings reveal that values education is planned with a multifaceted approach and has
adopted a structure aimed at supporting children’s social-emotional development.

The 30 songs included in the activities designed for the 60—72-month-old age group indicate
that the value of diligence is emphasized during this period. Featured in a total of 12 activities, the
value of diligence aims to support children’s individual development in areas such as a sense of
responsibility, perseverance, and determination. In this category, the song “Cumhuriyet” was
evaluated under both diligence and patriotism. In addition, it was observed that social values such as
friendship (5 songs), respect (4 songs), and sensitivity (3 songs) also play a significant role. Values
such as patriotism, honesty, and modesty, which are addressed less frequently, contribute to the
development of higher-level social skills such as social responsibility, a sense of justice, and
humility.

The most notable finding regarding the distribution of values addressed in music-based
activities for the 36—48-month, 48—60-month, and 60—72-month age groups (Table 5) is that the
values of respect and diligence are consistently present across all age groups. This finding indicates
that these two values are treated as a fundamental priority during the preschool period and form the
cornerstones of children’s values education.

Patriotism, however, is addressed only in the 3648 and 60-72-month age groups; this
suggests that following an initial introduction during early childhood, this value is reemphasized in
the older age group when children are better able to grasp abstract concepts.

The value of healthy living is addressed in the early and middle age groups but is absent in
the 60—72-month group; this indicates a focus on instilling basic habits at a young age.
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On the other hand, the values of friendship and empathy were particularly emphasized in the
48-60 and 60-72-month-old groups, indicating that these social values were highlighted more
prominently during a period when children’s social relationships further developed and their empathy
skills increased.

The values of cleanliness and patience were addressed only in the 48—60-month-old group,
indicating a specific emphasis on developing personal responsibility and self-regulation skills during
middle childhood.

Finally, the values of honesty and humility are present only in the 60—72-month group,
indicating that advanced social values begin to be addressed more distinctly at this age in children’s
moral development.

This situation demonstrates that values education exhibits a differentiated structure based on
age-specific developmental characteristics. In particular, it can be stated that foundational social
values are introduced from an early age, while higher-level social and societal values are incorporated
in subsequent stages according to the children’s age and developmental level. Furthermore, these
results reveal that values education in the preschool period prioritizes not only individual
achievements but also social-emotional development. The prominence of values targeting individual
development, such as diligence, can be viewed as a strategic choice aimed at supporting children’s
academic and social readiness before elementary school.

At the same time, the strong emphasis on social values such as friendship, respect, and
sensitivity in the program helps children adapt to group dynamics, develop empathy, and gain a sense
of social responsibility. In this context, it can be said that early childhood values education programs
adopt a balanced and multidimensional approach.

The Activity Book on Core Values in the Curriculum (MEB, 2022) includes activities and
exercises focused on ten core values: “justice, friendship, honesty, self-control, patience, respect,
love, responsibility, patriotism, and altruism.”

When compared to the values highlighted within the framework of values education, it was
determined that the values most frequently addressed in the examined activities were respect,
diligence, friendship, sensitivity, patriotism, honesty, humility, and patience. These values largely
align with the core values included in the MEB’s values education program. This indicates that
preschool music activities are structured in a manner consistent with the general education
curriculum and serve a supportive role in social-emotional development.

However, it was noted that fundamental values such as justice, tolerance, love, responsibility,
self-control, and kindness were not directly incorporated into the music activities. In addition, the
activities emphasized values such as cleanliness and healthy living—which are not included in the
Ministry of National Education’s list of values but can be associated with the themes of individual
responsibility and self-care. This finding indicates that values directly connected to daily life are
prioritized during the preschool period, and that content appropriate for the developmental levels of
children in this age group is preferred.

In conclusion, it is believed that music activities for the preschool period are generally
consistent with the values education objectives set by the Ministry of National Education; however,
certain values (such as justice and tolerance) can be supported in music activities through indirect
means. This situation demonstrates that values education should be supported not only through direct
conceptual instruction but also through holistic approaches that allow children to learn through
experience. In particular, interdisciplinary activities such as music should be considered an important
tool in reinforcing values education.
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In conclusion, this study has revealed that preschool textbooks within the framework of the
Tiirkiye Century Education Model are effective in terms of values education, yet their content could
be enriched to encompass a broader range of values. These findings constitute an important data
source for developing recommendations regarding educational policies. Studies should be conducted
on how values can be conveyed more effectively from a pedagogical perspective, taking into account
teacher and student feedback regarding the Ministry of National Education’s (MEB) values education
program. Such innovative and critical approaches will enhance the quality of early childhood
education and ensure the successful transmission of values education.
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Tiirkiye Yiizyih Maarif Modeli: Okul Oncesj Egitim Programi Miizik Alaninin Degerler
Agisindan Incelenmesi

Giris

Okul oncesi egitim, Eflatun ve belki ondan onceki diisiiniirlerin temellerini attiklari egitim
stirecidir (Yiiksel, 1996). Okul 6ncesi egitim, bireyin gelisimsel siireclerinde kritik bir evreyi temsil
etmekte olup, cocuklarin biligsel, dilsel, sosyal-duygusal ve motor becerilerinin temellerinin atildigi bir
donemdir. Bu donemde sunulan nitelikli egitim, gocuklarin ileriki akademik basarilari, problem ¢6zme
yetileri ve sosyal uyumlari iizerinde kalici etkiler yaratmaktadir. Ayrica erken yasta kazanmilan 6grenme
aliskanliklar ve 6z diizenleme becerileri, yasam boyu 6grenmenin siirdiiriilebilirligi acisindan biiyiik
O6nem tasimaktadir.

Okul dncesi egitim kurumlarinda ¢ocugun kiigiik yaglarda kiiltiire uyum saglamasina yardimet
olma, giinliik yasama aliskanliklar1 kazandirma, gereksinimlerini karsilama, ilkdgretime hazirlama gibi
genel amaglara hizmet etmektedir (Yiksel, 1996).

Cocuklarin sosyallesmeye adim attiklari ilk ortamlar okul 6ncesi egitim kurumlaridir (Ulutas,
2003’den akt., Cosgun Demirdag ve Tasgin, 2024, s. 1036).

Okul 6ncesi egitimi, temel egitimin birinci kademesinin dogal tamamlayicis1 sayarak énemini
kavramak gerekmektedir. Diisiincelerini 6zgiirce ifade edebilen, yetenek ve yaraticiligimi kullanma
becerisi kazanmig, milli ve kiiltiirel degerlere sahip gelecegi olusturabilmek, okul 6ncesi ¢agdaki
cocuklarin egitimlerine verilecek 6nemle miimkiindiir (Yiiksel, 1996).

Ogretim  programlarmnm  giincellenmesi, bireylerin  gelisen bilgi toplumuna uyum
saglayabilmeleri, ¢agin gerektirdigi beceri ve yeterliklerle donatilmalari amaciyla pedagojik, toplumsal
ve bilimsel gerekcelere dayanmaktadir. Kiiresel dlgekte yasanan bilimsel, teknolojik ve sosyo-kiiltiirel
degisimler; egitim sistemlerinin dinamik yapilarla yeniden yapilandirilmasim zorunlu kilmakta, bu
baglamda Ogretim programlarmin igerik, yontem ve degerlendirme boyutlarinda gilincellemeler
yapilmaktadir.

Okul 6ncesi 6gretim programi; genel ve 6zel amaglar ile kazammlar iceren, dgretmenin giinliik
etkinlikler araciligiyla ¢ocuklara bu hedefleri kazandirmay1 amagladigi, 6grenmenin gergeklestigi planl
bir egitimsel yap1 ya da ¢ercevedir. Bu programin temel amaci, cocuklarin saglikli bir sekilde gelismesini
desteklemek ve yasamlari boyunca ihtiyag duyacaklar1 becerileri dengeli bir bi¢imde kazandirmaktir
(Hirsh, 2004’ten akt., Arslan ve Ilkay, 2015, s. 23).

Okul oncesi 6gretim programi; kendini siirekli gelistirebilen, 6zgilin diisiinebilen, karsilastig
sorunlara etkili ¢oziimler {iretebilecek 6zgiivene sahip, olaylara farkli bakis agilariyla yaklagabilen hem
kendi kiiltiirtinii hem de diger kiiltiirleri anlayip degerlendirebilen ve tiim bu 6zelliklerini bagkalarimn
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yararina da kullanabilen bireylerin yetismesine zemin hazirlamalidir (Tugrul, 2005°ten akt., Aslan ve
Ilkay, 2015).

Metaverse, yapay zekd ve artirilmis gerceklik gibi yeni teknolojilerin giinliik hayatta
kullanimi ve sagladig: kolayliklar, egitim modellerinde degisiklik yapilmasint zorunlu kilmistir. Bu
dogrultuda, Milli Egitim Bakanligi (MEB, 2024), Nisan 2024'te Tiirkiye Yiizyili Maarif Modeli ad1
altinda okul oncesi, ilkokul, ortaokul ve lise diizeylerindeki egitim programlarinda giincellemeye
gitmistir. Taslak programlar 6nce kamuoyuyla paylasilmis, gelen geri bildirimler degerlendirilmis
ve Mayis 2024’te nihai hali onaylanmistir (Yurdakal, 2024).

Okul 6ncesi egitimde sarkilar, cocuklarin dil gelisimi, ritim duygusu ve sosyal becerilerinin
desteklenmesinde son derece etkili araclardir. Miizik, ¢ocuklarin dikkatini ¢cekmek ve 6grenmeye
motive etmek agisindan giiclii bir uyarandir. Sarkilar, 6zellikle tekrar eden yapilar1 ve basit sozleri
sayesinde ¢ocuklarin kelime dagarcigimi genisletir, sesleri tanimalarina yardimei olur ve konugma
becerilerini destekler. Ayn1 zamanda ¢ocuklar, sarki sylerken hem dinlemeyi hem de ifade etmeyi
ogrenerek dilin temel yapilarini dogal bir sekilde i¢sellestirir.

Harper (1954), miizigin giinliik yasamimizda 6nemli bir yere sahip oldugunu ve bu nedenle
giin icinde duydugumuz, dinledigimiz ya da &grendigimiz her tiir miizigin, degerlerin
sekillenmesinde ve ahlaki ile manevi degerlerin olusumunda etkili rol oynadigini belirtmistir
(Yiukrik ve Akarsu, 2015).

Ogretici yoniiyle sarkilar, gesitli kavramlarin (renkler, sayilar, hayvanlar, mevsimler vb.)
eglenceli ve kalic1 bir sekilde 6gretilmesini saglar. Hareketli sarkilarla beden koordinasyonu ve
motor beceriler gelisirken, grup halinde yapilan miizik etkinlikleri sosyal etkilesimi artirir,
paylagmay1 ve ig birligini 6gretir. Ayrica sarkilar duygularin ifade edilmesine alan tanir; cocuklar
neselerini, iiziintiilerini ya da heyecanlarin1 miizik yoluyla disa vurabilir. Bu yoniiyle sarkilar hem
akademik hem de duygusal gelisimi destekleyen ¢ok yonlii bir egitim aracidir.

Okul 6ncesi donemde miizik etkinlikleri; sarki sdylemenin yani sira sesleri dinleme ve ayirt
etme, ritim caligmalari, miizikli hikdyeler, yaratici hareketler ve dans gibi ¢esitli etkinlikleri
kapsamaktadir. Bu etkinlikler, ¢ocuklarin belirlenen hedeflere miizik egitimi araciligiyla farkl
yollarla ulagsmasim1 miimkiin kilmaktadir. Okul 6ncesi ¢ocuklara yonelik miizik egitimi programi
hazirlanirken, ¢ocuklarin dogustan sahip olduklar 6zellikler, miizige dair dnceki deneyimleri ve
gelisim diizeyleri dikkate alinmali; etkinliklerin gelisimsel bir sira iginde yapilandirilmasina 6zen
gosterilmelidir (Sigirtmag, 2002; Fox, 1991).

Okul dncesi donemde, ritm tutabilme, sesleri tanima, ses ile kaynagini eslestirebilme, benzer
ve farkli sesleri ayirt edebilme, sesin yoniinii, yakin veya uzak olusunu, sarki dinleme ve
sOyleyebilme, sesin ritmine gore hareket etme, kavramlar1 miizik araci ile kazanabilme gibi beceriler,
ancak ¢ocuga destek olundugu takdirde kazandirilabilir (Yiiksel, 1996).

Miizik alan becerileri, yalmzca g¢ocuklarin akademik ya da miizikal yetkinliklerini
gelistirmeyi degil; ayn1 zamanda saglikli bir kimlik kazanmalari i¢in gerekli olan sosyal ve duygusal
ogrenme becerilerini desteklemeyi amaglamaktadir. Bu beceriler, degerler temelinde yapilandirilmig
olup, “Erdem-Deger-Eylem Modeli”’ne uygun Ogrenme deneyimlerinin sunulmasina olanak
taniyacak sekilde planlanmistir (MEB, 2024).

Miizik alan becerileri, uluslararas1 kaynaklar temel alinarak ve Tirkiye Yiizyillh Maarif
Modeli’nde yer alan diger beceri ve bilesenler (kavramsal beceriler, sosyal-duygusal 6grenme
becerileri, egilimler, okuryazarlik becerileri ile erdem-deger-eylem yapisi) dikkate alinarak
olusturulmustur (MEB, 2024).
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Tirkiye Yiizyilh Maarif Modeli kapsaminda Miizik alan becerileri; Miiziksel Dinleme,
Miiziksel Soyleme, Miiziksel Calma, Miiziksel Hareket ve Miiziksel Yaraticilik olmak lizere bes
temel baglik altinda yapilandirilmistir. Miizik etkinlikleri, programlar arasi bilesenlerle
iligkilendirilerek yalnizca c¢ocuklarin akademik ya da miizikal becerilerini degil, ayn1 zamanda
sosyal-duygusal gelisimlerini destekleyecek bicimde tasarlanmistir. Bu siirecte, cocuklarin saglikli
bir kimlik gelistirmelerine katki saglanmasi ve Ogrenme yasantilarinin “Erdem-Deger-Eylem
Modeli” dogrultusunda deger temelli bir yaklagimla sunulmasi amaclanmistir (MEB, 2024). Miizik
egitimi verilirken, miizigin diger alanlarla i¢ ice oldugu da kavratilmalidir (Yiiksel, 1996).

1900’1 yillardan itibaren lilkemizde ahlak egitimi, karakter egitimi ve vatandaslik egitimine
yonelik pek cok kuramsal ve uygulamali ¢alisma gerceklestirilmistir. Bireyin kendi duygu, inang,
deger ve Onceliklerinin farkina varmasini ve ahlaki gelisimini desteklemeyi hedefleyen yaklagimlar
ise, yeni ilkogretim programlarinda giderek daha fazla yer almaya baslamistir (Akbag, 2008).

Degerler, bir toplumda yasayan bireylere neyin Onemli oldugunu, hangi tutum ve
davraniglarin tercih edilmesi gerektigini ve genel anlamda nasil bir yagam siirmeleri gerektigini
gosterir. Egitim kurumlarinin genel amaglari incelendiginde; vatanseverlik, temizlik, saglikli yasam,
diizen, adalet, yaraticilik ve girisimcilik gibi pek ¢ok degerin bu hedefler arasinda yer aldigi
gorlilmektedir (Akbas, 2008).

Degerler egitiminin amaci, ¢ocugun hem kendisine hem de c¢evresine karsi tasidigi
sorumluluklarin bilincine varmasini saglamak ve bu dogrultuda, uyumlu bir gelecek insa edilmesinde
iistlenecegi roliin farkina ulagmasina katkida bulunmaktir (Aydin ve Akyol Giirler, 2012, s. 17).

Degerler egitiminin sarkilar araciligiyla sunulmasi, ¢ocuklarin soyut kavramlari
somutlastirarak daha kolay igsellestirmelerine olanak tanimaktadir. Sevgi, saygi, yardimlasma ve
diiriistliik gibi temel degerler, ritmik yapilar ve akilda kalici melodiler esliginde aktarildiginda,
Ogrenme siireci hem daha eglenceli hale gelmekte hem de iletilen mesajlarin kalicilig1 artmaktadir.
Cocuklar, sarkilar araciligtyla olumlu davranmis 6rneklerini tekrar ederek ve sdyleyerek bu degerleri
bilingli olmadan &grenmekte ve gilinlik yasamlarina tasimaktadir. Ayrica, grup halinde
gercgeklestirilen sarki sdyleme etkinlikleri, cocuklarin birlikte hareket etme becerisini, empati kurma
yetilerini ve toplumsal sorumluluk bilincini gelistirmelerine katkida bulunmaktadir. Bu ¢ercevede
miizik, degerler egitiminde etkili ve duygu temelli bir ara¢ olarak 6ne ¢ikmaktadir.

Okul 6ncesi miizik egitiminde degerler agisindan 6grenme ¢iktilar1 yapilandirilirken, farkli
miizik kiiltlirlerini biitiinlestiren yaklasimlara yer verilmesi onerilmektedir. Bu baglamda, makam
temelli uygulamalarin Bati miizigi odakli egitim ortamlarma entegrasyonu, ¢ocuklarin kiiltiirel
farkindalik, saygi ve estetik duyarlilik gibi temel degerleri erken yasta deneyimlemelerine katki
saglayabilir (Kalkan, 2025). Kalkan’in vurguladig1r teorik ve pratik biitiinlesme yaklagimi
dogrultusunda, okul 6ncesi miizik etkinliklerinin program ¢iktilariyla iligskilendirilerek ¢ok kiiltiirlii
ve deger temelli bir igerikle yeniden diizenlenmesi Onerilmektedir. Bu tiir uygulamalar, miizik
yoluyla hem duyussal gelisimi hem de degerler egitimini destekleyici bir pedagojik zemin
olusturacaktir.

Miizik dersine iligkin temel bilgi, beceri ve yeterlilikler incelendiginde, bu dersin katilimet,
stirekli gelisime acik, yenilikleri benimseyen ve degisime onciiliik eden bir yapida olmasi gerektigi;
ayn1 zamanda milli, toplumsal ve kiiltlirel degerleri de icermesi gerektigi sonucuna varilmaktadir. Bu
baglamda, miizik dersi kitaplarinda yer alan ¢ocuk sarkilarindan, milli, manevi ve evrensel degerlerin
¢ocuklara aktarilmasi amaciyla yararlanilmasi énem arz etmektedir. Cocuklara yonelik sarkilarin,
icerdigi kavramlar, degerler, dil ve anlatim 6zellikleri bakimindan g¢ocugun ilgisini ¢ekebilmesi
gerekmektedir. Bu nedenle bu sarkilar, belirli niteliklere sahip olmali; 6grencilere estetik zevk
kazandirmali, onlarin sanatsal becerilerini desteklemeli ve bu yolla deger aktarimim
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gerceklestirebilmelidir. Nitekim kendi kimligini bulma ve birey olma siirecine giren ¢ocuk, arkadas
cevresine katilma cabasinda akranlarindan etkilenerek degerleri benimsemektedir. Bu sebeple,
cocugun karsisina c¢ikan sarkilar, onun yasaminda, karakter olusumunda, diislince diinyasinda ve
psikolojik gelisiminde 6nemli bir etkiye sahip olacaktir (Kara ve Emirhan, 2020, s.155).

Erken cocukluk dénemi, bireyin kisilik gelisiminin temellerinin atildigi ve degerlerin
sekillendigi kritik bir evredir. Bu donemde verilen degerler egitimi, ¢ocugun ileriki yasaminda
toplumla uyum icinde, empati sahibi ve sorumluluk bilincine sahip bir birey olmasina katki saglar.
Sarkilar, gocuklarin 6grenme siireclerine duygusal ve biligsel agidan hitap eden giiclii araclardir. Bu
baglamda bu arastirma, miizik etkinliklerinin degerler egitimiyle nasil biitiinlestirildigini anlamak ve
egitimciler i¢in etkili yontemlerin belirlenmesine 151k tutmasi bakimindan 6nemlidir.

Okul oOncesi egitimde kullanilan sarki etkinlikleri, ¢ocuklara hangi degerleri
kazandirmaktadir sorusundan yola c¢ikilarak etkinlikler yas/ay gruplarina ve degerlere gore
siniflandirtimistir.

Yontem
Arastirmanin Modeli

Arastirmanin verileri dokiiman incelemesiyle elde edilmis ve bu veriler betimsel icerik
analizi yontemiyle ¢oziimlenmistir. Belgesel tarama olarak da adlandirilan dokiiman incelemesi,
mevcut kayitlar ve belgeler iizerinden bilgi toplanmasini amaglayan bir veri toplama yontemidir
(Karasar, 2015°den akt., Tut ve Kiroglu, 2017). Igerik analizi s6zel, yazili ve diger materyallerin
nesnel ve sistematik bir sekilde incelenmesine olanak tantyan bilimsel bir yaklagimdir (Tavsancil ve
Aslan, 2001°dan akt., Yilmaz, 2000).

Arastirmanin Evreni ve Orneklemi/Arastirmanin Cahsma Grubu

Bu aragtirmanin ¢aligma grubunu, Milli Egitim Bakanlig: tarafindan Tiirkiye Yiizyili Maarif
Modeli dogrultusunda hazirlanmis Okul Oncesi Egitim Programi Ogretmen Kitab olusturmaktadar.
Calisma grubunda yer alan veriler, s6z konusu 6gretmen kitabinda yer alan miizik alani etkinlikleri
ile sinirhidir. Incelenen sarkilar, kitabin ilgili yas/ay gruplaria (3648 ay, 48-60 ay, 60-72 ay)
yonelik olarak sunulan miizik alam etkinliklerden secilmistir. Orneklem seciminde, amacgh
ornekleme tiirlerinden biri olan belirlenmis durum 6rneklemesi tercih edilmistir. Amagh 6rnekleme,
bilgi bakimindan zengin oldugu diisiiniilen durumlarin ayrintili bir bigimde incelenmesine olanak
tanir (Yildirim ve Simgek, 2000, s. 69’dan akt., Biilbiil, 2003, s. 168). Bu yaklasim sayesinde,
yalnizca aragtirma sorusu ile dogrudan iligkili olan materyaller analiz siirecine dahil edilmistir.

Veri toplama Araclar ve Siireci

Veriler, dokiiman incelemesi yontemiyle toplanmistir. Arastirmanin temel veri kaynagi,
2024 yili itibariyle uygulamaya alinan Tiirkiye Yiizyili Maarif Modeli okul oncesi 6gretmen
kitabinda yer alan sarki etkinlikleridir. Dokiimanlar, Oncelikle yas/ay gruplarina gore
siniflandirilmis, ardindan igeriklerinde vurgulanan degerler baglaminda analiz edilmistir.

Verilerin ¢oziimlemesinde betimsel icerik analizi yontemi kullanilmistir. Analiz siirecinde,
her bir sarki etkinligi, icinde barindirdig1 degerler acisindan incelenmis ve bu degerler Tiirkiye
Yiizyili Maarif Modeli okul 6ncesi dgretmen kitabinda yer alan dgrenme c¢iktilarinda belirtilen
degerler (sevgi, saygi, yardimseverlik, sorumluluk, diiriistlik vb.) dogrultusunda kodlanmustir.
Kodlanan veriler, ortak temalar altinda toplanarak tablolastirilmis ve bulgular agiklayici 6rneklerle
desteklenmistir. Analiz stirecinde her bir sarki, yansittig1 deger temalarina gore kodlanmuis; birden
fazla degeri iceren sarkilar ilgili kategoriler altinda ayr1 ayr1 degerlendirilmisgtir.
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Tirkiye Yiizyili Maarif Modeli okul 6ncesi egitim programi miizik alani 6gretmen kilavuz
kitabinda 50 etkinlik hazirlanmistir.

Tablo 1: Tiirkiye Yiizyili Maarif Modeli Okul Oncesi Egitim Programi Miizik Alan1 Ogretmen Kilavuz

Kitab1 Etkinlikleri
Etkinlik
Yas Grubu :ln !
36-48 ay 5
48-60 ay 15
60-72 ay 30
Toplam 50
Bulgular

Tiirkiye Yiizyil1 Maarif Modeli okul dncesi 6gretim programi miizik alani, kazandirilmasi planlanan
beceriler ve degerler agisindan incelenmistir.

36-48 ay etkinliklerine ait bulgular
36-48 ay etkinliklerine bakildiginda (Ek1) 5 sark1 bulunmaktadir. Sarkilara ait bilgiler ve verilen deger
bilgileri tabloda sunulmustur.

Tablo 2: 36-48 Ay Etkinliklerin Siniflandirilmasi

Deger Sarki n
Senin Grubun

Cahskanlik Kanguru ve Kolibri 2

Saygi Esyalarin Sesi 1

Vatanseverlik Cumhuriyet Mars1 1

Saghkh Yasam Miizik Kutusundaki Balerin 1

Toplam 5

Bu grupta ele alinan degerler saygi, c¢aligkanlik, vatanseverlik ve saglikli yasam degerleri
olmustur. Verilere gore, caliskanlik degerinin 2 etkinlik ile en fazla vurgulanan deger oldugu gorilmiistiir.
Saygi, vatanseverlik ve saglikli yasam degerlerinin ise esit oranlarda birer etkinlik ile yer aldig1 belirlenmistir.

48-60 ay etkinliklerine ait bulgular

48-60 ay etkinliklerine bakildiginda (Ek1) 15 sarki bulunmaktadir. Sarkilara ait bilgiler ve verilen
deger bilgileri tabloda sunulmustur. Birden fazla degeri yansitan sarkilar ayr ayn kategoriler altinda
belirtildiginden toplam kodlama frekanst (n=18), benzersiz sarki sayisindan (n=15) farklilik
gostermektedir.
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Tablo 3: 48-60 Ay Etkinliklerin Siniflandiriimasi
Deger Sarki n

Dostluk Ses Kesfi
Duygularin Danst
Gitar Dersi 6
Dinozor ve Kelebek
Hizli Ebe Yavas Ebe
Dans Festivali
Cahskanhk Inceden Kalina
Hizli Ebe Yavas Ebe
Calg1 Sepeti
Dans Festivali

Duyarhhk Geri Doniigiimiin Calgisi
Ormandaki Sesler 3
Dogamiz I¢in Cal
Saygi Toplardan Ritme 5
Hafif Mi? Kuvvetli Mi?
Saghkh Yasam Ritimli Pazar 1
Temizlik Dogamiz I¢in Cal 1
Sabir Kus Gibi, Aslan Gibi 1
Toplam 18

Verilere gore en ¢ok iglenen degerin dostluk oldugu (6 etkinlik) tespit edilmistir. Dostlugu sirasiyla
caliskanlik (4 etkinlik), duyarlilik (3 etkinlik), saygi (2 etkinlik), saglikli yagam (1 etkinlik), temizlik (1
etkinlik) ve sabir (1 etkinlik) degerleri takip etmektedir. “Hizli Ebe Yavas Ebe” ve “Dans Festivali” sarkilari
hem dostluk hem de ¢aligkanlik degeriyle, “Dogamiz igin Cal” sarkist hem duyarlilik hem de temizlik degeriyle
kategorize edilmistir.

60-72 ay etkinliklerine ait bulgular

60-72 ay etkinliklerine bakildiginda (Ek1) 30 sarki bulunmaktadir. Sarkilara ait bilgiler ve verilen
deger bilgileri tabloda sunulmustur. Birden fazla degeri yansitan sarkilar ayr ayn kategoriler altinda
belirtildiginden toplam kodlama frekanst (n=31), benzersiz sarki sayisindan (n=30) farklilik
gostermektedir.

www.turkishstudies.net/religion



762

Tablo 4: 60-72 Ay Etkinliklerin Siniflandiriimasi

Sezer Dinger

Deger

Sarki

Cahiskanhk

Dostluk

Saygi

Duyarhhk

Vatanseverlik
Miitevazihk
Diiriistliik

Belirtilmemis
Toplam

Gilinlimiiziin Sarkisi,
Alkissever Gitar,

Plastik Siseler,

Sarkilarin Duygulari,
Cumhuriyet,
Kutuplardaki Ev: iglu,
Hangi Calg1?

Sinifta Konser Var,
Kamp Sarkisi,

Tek Tek Tekerleme,
Dalgalarin Sesi,

Ritim Yolu

Dort Mevsim,

Miizik Formlari,
Bahgemin Sesi,

Korna Sesi,

Meyve Bahgesi

Calgim ve Miizigim,
Ugurtmamin Temposu,
Ezgiye Gore Tarafini Seg,
Ses Oriintiisii
Gokyiiziinde Bir Kug Olsam,
Geri Doniisiimden Calgt Olur
Mu?

Mevsimlerin Sesleri
Tirtildan Kelebege,
Cumbhuriyet

Haydi Dansa!

Miizik Kiipleri,

Bir Benek Gordiim Sanki
Bugiin Jiiri Sensin
Kagidin Yolculugu

12

1
1

31

60-72 ay grubuna yonelik hazirlanan etkinliklerde g¢aligkanlik degeri belirgin bigimde 6n plana
¢ikmakta ve toplamda 12 etkinlikte iglenmektedir. Bu degeri dostluk (5 etkinlik), saygi (4 etkinlik), duyarlilik
(3 etkinlik) ve miitevazilik (3 etkinlik) izlemektedir. Vatanseverlik ve diiriistliik gibi daha 6zel temalar ise
smirlt sayida etkinlikte yer almaktadir. Bir etkinlikte deger ifadesi bulunmamaktadir. Ayrica “Cumhuriyet”
sarkist hem vatanseverlik hem de ¢aliskanlik degerlerinde kategorize edilmistir.

Gruplara gore genel bulgular

Tim gruplar birlikte degerlendirildiginde, toplamda 10 farkli degerin islendigi belirlenmistir (Tablo

5).
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Tablo 5: Genel Dagilim

Deger 36-48 Ay Grubu 48-60 Ay Grubu 60-72 Ay Grubu
Saygi X X X
Cahiskanhk X X X
Vatanseverlik X X
Saghkh Yasam X X

Dostluk X X
Duyarhhk X X
Temizlik X

Sabir X

Diiriistliik X
Miitevaziik X

Bu degerlerden saygi ve galiskanlik tiim yas gruplarinda ortak olarak yer almakta olup, okul
oncesi donem boyunca stireklilik gosteren temel degerlerdir. Diger degerler ise yas gruplarina gore
cesitlilik gostermektedir. Vatanseverlik daha ¢ok biiyiik yas grubunda yeniden vurgulanirken,
dostluk ve duyarlilik 48-60 ve 60-72 ay gruplarinda daha yogun sekilde ele alinmistir. Ayrica
diirtistliik, miitevazilik, temizlik ve sabir gibi degerler belirli yas gruplarina 6zgii olarak programa
dahil edilmistir.

Tartiyma ve Sonu¢

Tirkiye Yiizyili Maarif Modeli okul 6ncesi 6gretim programi miizik alani, kazandirilmasi
planlanan beceriler ve degerler agisindan incelendiginde 36-48 aylik i¢in 5 sarki, 48-60 aylik i¢in 15
sarki ve 60-72 aylik cocuklar i¢in 30 sarki kilavuz kitapta yer almaktadir. Degerler kategorize
edildiginde elde edilen bulgularda bazi sarkilarin birden fazla degeri yansittig1 goriilmiistiir. Birden
fazla degeri yansitan sarkilarin olmasi erken ¢ocukluk dénemine yonelik mizik etkinliklerinin tek
boyutlu degil, ¢oklu deger aktarimma imkan tamiyan biitiinciil bir yapiya sahip oldugunu
gostermektedir.

36-48 ay grubuna yonelik hazirlanan etkinliklerde yer alan 5 sarkida ¢aligkanlik gibi bireysel
sorumlulugu ve iiretkenligi tesvik eden degerin 6ne ¢ikarildig1 goriilmiistiir. Diger taraftan saygi ve
vatanseverlik gibi sosyal ve toplumsal degerlere, ayrica saglikli yagam gibi bireyin fiziksel iyilik
halini destekleyici degerlere de yer verildigi anlagilmaktadir. Bu durum, erken g¢ocukluk egitiminde
degerler egitiminin yalnizca sosyal-duygusal gelisimi degil; ayn1 zamanda bireysel sorumluluk,
toplumsal aidiyet ve saglikli yasam aligkanliklar1 kazandirmay1 amagladigini gostermektedir. Ayrica,
36-48 ay grubu icin becerilere ait bes alandan miiziksel yaraticilik ve miiziksel ¢alma becerilerine
iligkin etkinliklere yer verilmemistir.

48-60 ay grubuna yonelik hazirlanan etkinliklerde yer alan 15 sarkida dostluk ve ¢aligkanlik
gibi sosyal degerlerin Oncelikli olarak ele alindigini; ¢evre duyarliligi, saglikli yasam ve kisisel
sorumluluk gibi degerlerin ise destekleyici temalar olarak programda yer aldigimi gostermektedir.
“Hizl1 Ebe Yavas Ebe” adli sarki hem dostluk hem de caliskanlik degeri kapsaminda birer kez
kodlanmuistir; benzer bicimde “Dans Festivali” sarkist da dostluk ve caliskanlik degerleri altinda
birer kod almustir. “Dogamiz Icin Cal” sarkisi ise duyarlilik ve temizlik degerleri kapsaminda ayr1
ayr1 birer kez degerlendirilmistir. Elde edilen bulgular, degerler egitiminin ¢ok y6nlii bir yaklasimla
planlandigin1 ve ¢ocuklarin sosyal-duygusal gelisimini desteklemeye yonelik bir yap1 kazandigini
ortaya koymaktadir.

60-72 ay grubuna yonelik hazirlanan etkinliklerde yer alan 30 sarkida ¢aligkanlik degerinin
bu donemde agirlikli olarak islendigini gostermektedir. Toplam 12 etkinlikte yer verilen ¢aligkanlik
degeri, c¢ocuklarin sorumluluk bilinci, azim ve kararlilik gibi bireysel gelisim alanlarinda
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desteklenmesini hedeflemektedir. Bu kategoride “Cumhuriyet” sarkisi hem caliskanlik hem de
vatanseverlik kapsaminda degerlendirilmistir. Buna ek olarak, dostluk (5 sarki), saygi (4 sarki),
duyarlilik (3 sark1) gibi sosyal degerlerin de 6nemli bir yer tuttugu gézlemlenmistir. Daha az siklikla
islenen vatanseverlik, diiriistliik ve miitevazilik degerleri ise toplumsal sorumluluk, adalet duygusu
ve algakgoniilliiliik gibi iist diizey sosyal becerilerin kazandirilmasina yonelik katkilar saglamaktadir.

36-48 ay, 48-60 ay ve 60-72 ay yas gruplarina yonelik miizik temelli etkinliklerde islenen
degerlerin dagiliminda ise dikkat cekici olan en 6nemli sonu¢ (Tablo 5), saygi ve caliskanlik
degerlerinin tiim yas gruplarinda siireklilik gostererek yer almasidir. Bu durum, s6z konusu iki
degerin okul 6ncesi donemde temel bir dncelik olarak ele alindigini ve ¢ocuklarin degerler egitiminin
temel taslarini olusturdugunu ortaya koymaktadir.

Vatanseverlik degerinin ise yalnizca 36-48 ve 60-72 ay gruplarinda islendigi goriilmekte; bu
durum, erken cocuklukta temel bir tanitimin ardindan, ¢ocuklarin soyut kavramlar1 daha iyi
kavrayabildigi ileri yas grubunda bu degerin yeniden vurgulandigimi diisiindiirmektedir.

Saglikli yasam degerinin erken ve orta yas gruplarinda islendigi, ancak 60-72 ay grubunda
yer almadig1 goriilmektedir; bu da kiiciik yaslarda temel aligkanliklarin kazandirilmasina yonelik bir
vurgu yapildigini gostermektedir.

Ote yandan, dostluk ve duyarhlik degerleri 6zellikle 48-60 ve 60-72 ay gruplarinda yogunluk
kazanmis, bu da cocuklarin sosyal iligkilerinin daha da gelistigi ve empati becerilerinin arttig
donemde bu tiir sosyal degerlerin daha fazla 6n plana ¢ikarildigini gostermektedir.

Temizlik ve sabir degerleri yalnizca 48-60 ay grubunda islenmis olup, bu da orta ¢cocukluk
déneminde kisisel sorumluluklarin ve 6z diizenleme becerilerinin gelistirilmesine yonelik 6zgiil bir
vurguya isaret etmektedir.

Son olarak, diiriistliik ve miitevazilik degerleri yalnizca 60-72 ay grubunda yer almakta, bu
da cocuklarin ahlaki gelisiminde ileri diizey sosyal degerlerin bu yasta daha belirgin bigimde
islenmeye bagladigini gostermektedir.

Bu durum, degerler egitiminin yasa 6zgii gelisimsel ozellikler dikkate alinarak farklilagan
bir yap1 sergiledigini gdstermektedir. Ozellikle temel sosyal degerlerin erken yaslardan itibaren
kazandirilmaya baslandigi, daha {ist diizey sosyal ve toplumsal degerlerin ise ¢ocuklarin yasina ve
gelisim diizeyine gore ilerleyen siireclerde yer aldigi sOylenebilir. Ayrica bu sonuglar, okul 6ncesi
donemde degerler egitiminin yalnizca bireysel kazanimlar1 degil, ayn1 zamanda sosyal-duygusal
gelisimi de dnceledigini ortaya koymaktadir. Caliskanlik gibi bireysel gelisimi hedefleyen degerlerin
on planda olmasi, ¢cocuklarin ilkokul dncesinde akademik ve sosyal hazirliklarinin desteklenmesine
yonelik stratejik bir tercih olarak degerlendirilebilir.

Bununla birlikte dostluk, saygi ve duyarlilik gibi sosyal degerlerin programda giiclii bir
sekilde yer almasi, ¢ocuklarin grup dinamiklerine uyum saglamalarini, empati gelistirmelerini ve
sosyal sorumluluk bilinci kazanmalarim saglamaktadir. Bu kapsamda, okul dncesi degerler egitimi
programlarinin dengeli ve ¢ok boyutlu bir yaklagimi benimsedigi sdylenebilir.

Ogretim Programlarinda Yer Alan K6k Degerler Temali Etkinlik Kitabi'nda (MEB, 2022)
“adalet, dostluk, diiriistlik, 6z denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik,
yardimseverlik" on kok degere yonelik etkinlik ve ¢aligmaya yer verilmistir.

Degerler Egitimi cergevesinde one cikan degerler ile karsilagtirildiginda, incelenen
etkinliklerde siklikla islenen degerlerin saygi, c¢aligkanlik, dostluk, duyarlilik, vatanseverlik,
diiriistliik, miitevazilik ve sabir oldugu belirlenmistir. Bu degerler, MEB’in degerler egitimi
programinda yer alan temel degerlerle biiyiik 6l¢iide ortiismektedir. Bu durum, okul 6ncesi miizik
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etkinliklerinin genel egitim programiyla uyumlu bir bicimde yapilandirildigini ve sosyal-duygusal
gelisimi destekleyici bir iglev listlendigini gostermektedir.

Ancak, adalet, hoggorii, sevgi, sorumluluk, 6z denetim, yardimseverlik gibi temel degerlerin
miizik etkinliklerinde dogrudan yer almadigi dikkat ¢ekmistir. Bunun yani sira, etkinliklerde temizlik
ve saglikli yasam gibi MEB’in degerler listesinde yer almayan, ancak bireysel sorumluluk ve 6z
bakim basliklariyla iliskilendirilebilecek degerlere vurgu yapilmistir. Bu bulgu, okul 6ncesi donemde
giinlik yasamla dogrudan baglantili olan degerlerin 6nceliklendirildigini ve bu yas grubundaki
cocuklarin gelisimsel diizeylerine uygun igeriklerin tercih edildigini ortaya koymaktadir.

Sonug olarak, okul 6ncesi doneme yonelik miizik etkinliklerinin, MEB’in belirledigi degerler
egitimi hedefleriyle genel anlamda tutarli oldugu; ancak bazi degerlerin (6rnegin adalet, hosgorii)
miizik etkinliklerinde dolayli yollarla desteklenebilecegi diisiiniilmektedir. Bu durum, degerler
egitiminin yalmizca dogrudan kavramsal Ogretimle degil, ayn1 zamanda c¢ocuklarin yasayarak
O0grenmesine imkan taniyan biitiinciil yaklagimlarla desteklenmesi gerektigini gostermektedir.
Ozellikle miizik gibi disiplinler aras1 etkinlikler, degerler egitiminin pekistirilmesinde énemli bir arag
olarak degerlendirilmelidir.

Sonug olarak, bu aragtirma, Tiirkiye Yiizyili Maarif Modeli ¢ergevesinde okul 6ncesi 6gretim
kitaplarinin degerler egitimi agisindan etkili oldugunu, ancak igeriklerin daha genis bir deger
yelpazesini kapsayacak sekilde zenginlestirilebilecegini ortaya koymustur. Bu bulgular, egitim
politikalarina yonelik oneriler gelistirilmesi adina 6nemli bir veri kaynagi olusturmaktadir. MEB'in
degerler egitimi programina dair yapilan 6gretmen ve 6grenci geri bildirimlerinin dikkate alinarak,
degerlerin pedagojik olarak nasil daha etkili bir bigimde aktarilabilecegi iizerine caligsmalar
yapilmalidir. Bu tiir yenilik¢i ve elestirel yaklasimlar, okul 6ncesi egitimin kalitesini artirarak,
degerler egitiminin basarili bir sekilde aktarilmasini saglayacaktir.
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EKLER
Ek-1. Etkinlik Listesi
Etkinlik Ad1 Miizik Alanm Yas Deger
Grubu
1 Esyalarin Sesi Miiziksel Dinleme 36-48 Ay | Saygi
D14.1. Nezaketli olmak D14.1.3. S6z hakk: vermek,
s0z kesmemek, etkin dinlemek gibi etkili iletigim
becerilerini kullanir.
2 Ses Kesfi Miiziksel Dinleme 48-60 Dostluk
Miiziksel S6yleme Ay D4.2. Arkadaglari ile etkili iletisim kurmak D4.2.1.
Arkadasglarini etkin bir sekilde dinler.
3 Ritimli Pazar Miiziksel Hareket 48-60 Ay | Saghkh Yasam
Miiziksel D13.1 Yeterli, dengeli ve saglikli beslenmek
Yaraticilik D13.1.1. Saglikli ve sagliksiz besinleri ayirt eder.
4 Toplardan Ritme Miiziksel Dinleme 48-60 Ay | Saygi
Miiziksel D14.1. Nezaketli olmak D14.1.3. S6z hakki vermek,
Yaraticilik s0z kesmemek, etkin dinlemek gibi etkili iletisim
becerilerini kullanir.
5 Glinlimiiziin Sarkis1 | Miiziksel 60-72 Caliskanhk
Yaraticilik Ay D3.3. Arastirmact ve sorgulayici olmak D3.3.1.
Yaraticihigini gelistirecek faaliyetlere katilir.
6 Inceden Kalina Miiziksel Soyleme 48-60 Ay | Cahskanhk
Miiziksel Calma D3.4. Calismalarda aktif rol almak D3.4.4. Kisisel
Miiziksel Hareket ve grup i¢i etkinliklerde sorumluluklarini yerine
getirir.
7 Alkigsever Gitar Miiziksel Hareket 60-72 Cahskanhk
Ay D3.4. Calismalarda aktif rol almak D3.4.4. Kisisel
ve grup i¢i etkinliklerde sorumluluklarini yerine
getirir.
8 Dort Mevsim Miiziksel Dinleme 60-72 Dostluk
Miiziksel Hareket Ay D4.1. Arkadaglarina destek olmak D4.1.3. Ortak
hedeflere ulagmak i¢in arkadaslarryla dayanisma
i¢inde olur.
9 Miizik Formlari Miiziksel Dinleme 60-72 Ay | Dostluk
Miiziksel Soyleme D4.2. Arkadaglari ile etkili iletisim kurmak D4.2.2.
Arkadaslariyla duygu ve diisiincelerini paylasir.
10 | Plastik Siseler Miiziksel Dinleme | 60-72 Ay | Cahskanhk
Miiziksel Calma D3.4. Caligmalarda aktif rol almak D3.4.4. Kisisel
ve grup i¢i etkinliklerde sorumluluklarini yerine
getirir.
11 Calgim ve Miiziksel Calma 60-72 Ay | Saygi
Miizigim D14.1. Nezaketli olmak D14.1.3. S6z hakk: vermek,
s0z kesmemek, etkin dinlemek gibi etkili iletisim
becerilerini kullanir.
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12

Bahgemin Sesi

Miiziksel Dinleme
Miiziksel Soyleme
Miiziksel Calma

60-72 Ay

Dostluk
D4.2. Arkadaglari ile etkili iletisim kurmak D4.2.2.
Arkadaslartyla duygu ve diisiincelerini paylasir

13

Senin Grubun

Miiziksel S6yleme

36-48 Ay

Cahskanhk
D3.4. Calismalarda aktif rol almak D3.4.1. Grupla
¢alisma becerisi sergiler

14

Duygularin Dans1

Miiziksel Hareket

48-60 Ay

Dostluk

D4.2. Arkadaslari ile etkili iletisim kurmak D4.2.1.
Arkadaglarini etkin bir sekilde dinler D4.2.2.
Arkadaslariyla duygu ve diisiincelerini paylasir

15

Geri Doniigtimiin
Calgist

Miiziksel Dinleme
Miiziksel
Yaraticilik

48-60 Ay

Duyarhhk

D5.2. Cevreye ve canlilara deger vermek D5.2.3.
Cevresel siirdiiriilebilirligin saglanabilmesi igin atik
yOnetimini Gnemser.

16

Cumbhuriyet Mars1

Miiziksel Dinleme
Miiziksel Séyleme

36-48 Ay

Vatanseverlik
D19.2. Milli kimligini tanimak D19.2.1. Milli
bayramlarin ve anma giinlerinin 6nemini fark eder.

17

Gokyiiziinde Bir
Kus Olsam

. Miiziksel Hareket

60-72
Ay

Duyarhhk

D5.2. Cevreye ve canlilara deger vermek D5.2.6.
Cevresinde yasayan canli tiirlerini tanimaya istekli
olur.

18

Bugiin Jiiri Sensin

Miiziksel
Yaraticilik

60-72 Ay

Diiriistlitk
D6.2. Dogru ve giivenilir olmak D6.2.1. Duygu ve
diistincelerini agike¢a ifade eder.

19

Gitar Dersi

Miiziksel Dinleme

48-60 Ay

Dostluk
D4.2. Arkadaslari ile etkili iletisim kurmak D4.2.1.
Arkadaglarini etkin bir sekilde dinler

20

Tirtildan Kelebege

Miiziksel Soyleme

60-72 Ay

Vatanseverlik

D19.3. Ulke varliklarma sahip ¢ikmak yazalim.
D19.3.2. Koruma alanlari, miizeler, el isleri,
yemekler gibi somut ve ninniler, tiirkiiler,
bilmeceler, destanlar gibi somut olmayan kiiltiirel
mirasini tanir.

21

Haydi Dansa!

Miiziksel
Yaraticilik

60-72 Ay

Miitevazilik
D10.1. insan iliskilerinde yapic1 olmak D10.1.3.
Grup caligmalarinda uyumlu davranir.

22

Sarkilarin Duygulari

Miiziksel Soyleme

60-72 Ay

Caliskanhk
D3.4.Calismalarda aktif rol almak D3.4.1. Grupla
calisma becerisi sergiler.

23

Korna Sesi

Miiziksel Soyleme

60-72 Ay

Dostluk
D4.2. Arkadaslari ile etkili iletisim kurmak D4.2.2.
Arkadaglartyla duygu ve diisiincelerini paylasir.

24

Ucgurtmamin
Temposu

Miiziksel Hareket

60-72 Ay

Saygi

D14.1. Nezaketli olmak D14.1.3. S6z hakki vermek,
soz kesmemek, etkin dinlemek gibi etkili iletisim
becerilerini kullanir.
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25 | Miizik Kutusundaki | Miiziksel Hareket 36-48 Ay | Saghkh Yasam
Balerin D13.2. Sosyal ve sportif etkinliklere katilmak
D13.2.2. Yasina ve fiziksel dzelliklerine uygun
sosyal ve sportif etkinliklere katilir.
26 | Meyve Bahgesi Miiziksel Hareket 60-72 Ay | Dostluk
D4.2. Arkadaslari ile etkili iletisim kurmak D4.2.1.
Arkadaslarini etkin bir sekilde dinler. D4.2.2.
Arkadaslariyla duygu ve diisiincelerini paylasir.
27 | Cumhuriyet Miiziksel Calma 60-72 Ay | Cahskanhk
Miiziksel D3.3. Arastirmaci ve sorgulayici olmak D3.3.1.
Yaraticilik Yaraticiligimn gelistirecek faaliyetlere katilir.
D3.4.Calismalarda aktif rol almak D3.4.1. Grupla
calisma becerisi sergiler.
Vatanseverlik
D19.2. Milli kimligini tanimak D19.2.1. Milli
bayramlarin ve anma giinlerinin énemini fark eder.
D19.2.2. Milli ve dini bayramlar1 coskuyla kutlar.
28 | Dinozor ve Kelebek | Miiziksel Dinleme 48-60 Ay | Dostluk
Miiziksel Hareket D4.2. Arkadaglar ile etkili iletisim kurmak D4.2.1.
Arkadaglarini etkin bir sekilde dinler. D4.2.2.
Arkadaslariyla duygu ve diisiincelerini paylasir.
29 | Geri Doniisiimden Miiziksel Calma 60-72 Ay | Duyarhhk
Calgi Olur Mu? Miiziksel D5.2. Cevreye ve canlilara deger vermek D5.2.3.
Yaraticilik Cevresel siirdiiriilebilirligin saglanabilmesi i¢in atik
yOnetimini 6nemser.
30 Kutuplardaki Ev: Miiziksel Hareket 60-72 Ay | Cahskanhk
Iglu D3.4.Calismalarda aktif rol almak D3.4.4. Kisisel
ve grup i¢i etkinliklerde sorumluluklarini yerine
getirir.
31 Kanguru ve Kolibri | Miiziksel Soyleme 36-48 Ay | Cahiskanhk
Miiziksel Hareket D3.4.Calismalarda aktif rol almak D3.4.4. Kisisel ve
grup i¢i etkinliklerde sorumluluklarini yerine getirir.
32 | Hizli Ebe Yavas Miiziksel Dinleme 48-60 Ay | Cahskanhk
Ebe Miiziksel Hareket D3.4.Calismalarda aktif rol almak D3.4.4. Kisisel ve
grup ici etkinliklerde sorumluluklarini yerine getirir.
Dostluk
D4.2. Arkadaslari ile etkili iletisim kurmak D4.2.2.
Arkadaslariyla duygu ve diisiincelerini paylasir.
33 | Ormandaki Sesler Miiziksel 48-60 Ay | Duyarhhk
Dinleme Miiziksel D5.2. Cevreye ve canlilara deger vermek D5.2.6.
Soyleme Cevresinde yasayan canli tiirlerini tanimaya istekli
olur.
34 | Hafif Mi? Kuvvetli | Miiziksel Dinleme 48-60 Ay | Saygi
Mi? Miiziksel Soyleme D14.1. Nezaketli olmak D14.1.3. S6z hakk: vermek,
Miiziksel Calma s0z kesmemek, etkin dinlemek gibi etkili iletisim
becerilerini kullanir.
35 Ezgiye Gore Miiziksel Dinleme 60-72 Ay | Saygi
Tarafin1 Se¢ Miiziksel Hareket
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D14.1. Nezaketli olmak D14.1.3. S6z hakk: vermek,
s6z kesmemek, etkin dinlemek gibi etkili iletisim
becerilerini kullanir.

Miiziksel Soyleme

36 Dogamiz I¢in Cal Miiziksel 48-60 Ay | Duyarhhk
Yaraticilik D5.2. Cevreye ve canlilara deger vermek D5.2.3.
Cevresel siirdiiriilebilirligin saglanabilmesi igin atik
yoOnetimini onemser. Temizlik
D18.2. Yasadig1 ortamin temizligine dikkat etmek
D18.2.3. Ev, sinif, okul bahgesi gibi ortak alanlarin
temizliginde gorev alir.
37 | Hangi Calg1? Miiziksel Dinleme 60-72 Ay | Cahskanhk
D3.4.Calismalarda aktif rol almak D3.4.4. Kisisel
ve grup i¢i etkinliklerde sorumluluklarini yerine
getirir
38 | Kus Gibi, Aslan Miiziksel Dinleme 48-60 Ay | Sabir
Gibi Miiziksel Hareket D12.1. Diisiince, duygu ve davraniglarinda kontrollii
olmak D12.1.3. Beklemekte zorlandig1 durumlarda
dikkatini farkl bir ise yonlendirir.
39 | Smifta Konser Var Miiziksel Dinleme | 60-72 Ay | Cahskanhk
Miiziksel Soyleme D3.2. Planh olmak D3.2.3. Zaman etkili
yonetmenin 6nemini fark eder.
40 Miizik Kiipleri Miiziksel Soyleme 60-72 Ay | Miitevazilik
Miiziksel D10.1. Insan iliskilerinde yapici olmak D10.1.3.
Yaraticilik Grup caligmalarinda uyumlu davranir.
41 Calgi Sepeti Miiziksel Calma 48-60 Ay | Cahskanhk
D3.4.Caligmalarda aktif rol almak D3.4.4. Kisisel ve
grup ici etkinliklerde sorumluluklarini yerine getirir.
42 | Kamp Sarkisi Miiziksel 60-72 Ay | Cahskanhk
Yaraticilik D3.3. Arastirmaci ve sorgulayici olmak D3.3.1.
Yaraticiligini gelistirecek faaliyetlere katilir.
43 | Tek Tek Tekerleme | Miiziksel Soyleme 60-72 Ay | Cahskanhk
Miiziksel Hareket D3.4.Calismalarda aktif rol almak D3.4.4. Kisisel
ve grup i¢i etkinliklerde sorumluluklarini yerine
getirir
44 | Bir Benek Gordiim | Miiziksel Soyleme 60-72 Ay | Miitevazihk
Sanki Miiziksel Hareket D10.1. insan iliskilerinde yapic1 olmak D10.1.3.
Grup caligmalarinda uyumlu davranir.
45 | Dalgalarin Sesi Miiziksel Hareket 60-72 Ay | Cahiskanhk
D3.4.Caligmalarda aktif rol almak D3.4.4. Kisisel ve
grup ici etkinliklerde sorumluluklarini yerine getirir.
46 | Mevsimlerin Miiziksel Dinleme 60-72 Ay | Duyarhhk
Sesleri Miiziksel Soyleme D5.2. Cevreye ve canlilara deger vermek D5.2.6.
Miiziksel Calma Cevresinde yasayan canli tiirlerini tanimaya istekli
olur.
47 | Ses Oriintiisii Miiziksel Dinleme | 60-72 Ay | Saygi
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D14.1. Nezaketli olmak D14.1.3. Soz hakk: vermek,
s6z kesmemek, etkin dinlemek gibi etkili iletisim
becerilerini kullanir.

48 Ritim Yolu Miiziksel Soyleme 60-72 Ay | Cahskanhk
Miiziksel Calma D3.4.Calismalarda aktif rol almak D3.4.1. Grupla
¢alisma becerisi sergiler
49 | Kagidin Yolculugu Miiziksel 60-72 Ay | -
Yaraticilik
50 | Dans Festivali Miiziksel Hareket 48-60 Ay | Caliskanhk

D3.4. Calismalarda aktif rol almak D3.4.4. Kisisel
ve grup i¢i etkinliklerde sorumluluklarini yerine
getirir.

Dostluk

D4.2. Arkadaslari ile etkili iletisim kurmak D4.2.2.
Arkadaslariyla duygu ve diisiincelerini paylasir.
D10. Miitevazihik D10.1. Insan iliskilerinde yapici
olmak D10.1.3. Grup ¢aligmalarinda uyumlu
davranir.
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ETIK BEYANLAR
Arastirma ve Yayin Etigi
Bu makalenin 6zgiin bir ¢alisma oldugunu ve bilimsel arastirma ve yayin etigi ilkelerine
uygun olarak hazirlandigini beyan ederim. Makale daha oOnce herhangi bir yerde
yayimlanmamis olup bagka bir dergide degerlendirme siirecinde degildir.
Caligmada kullanilan tiim kaynaklar akademik kurallara uygun bigimde atiflanmistir.
Caligmanin intihal, veri uydurma, veri tahrifi veya manipiilasyon icermedigini; arastirma
bulgularinin bilimsel diiriistliik ilkelerine uygun sekilde sunuldugunu beyan ederim.
Yazar Katkisi
Caligmanin tasarlanmasi, yiiriitiilmesi, analizi ve makalenin raporlama agamasini tek basina
yiirlitmiistiir. Makalenin son hélini okuyup onayladim ve yayimlanmasini kabul ettim.
Cikar Catismasi
Bu makalenin yayimmlanmasina iligkin herhangi bir ¢ikar ¢atigmasi bulunmadigini beyan
ederim.
Finansal Destek
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Bu aragtirma herhangi bir kamu kurumu, ticari kurulus veya kar amaci giitmeyen kurulus
tarafindan finansal olarak desteklenmemistir.

Yapay Zeka Kullanim Beyam
Makalenin hazirlanmasi siirecinde yapay zeka araglarindan yalnizca dil diizenleme, ¢eviri
destegi ve anlatim iyilestirmesi amaciyla sinirlt 6l¢iide yararlanilmistir. Yapay zeka araglari
tarafindan yapilan ceviri ve dil diizenlemeleri tarafimdan dikkatle kontrol edilmistir. Yapay
zeka aracglart calismanin bilimsel igeriginin, arastirma tasariminin, analizlerinin veya
akademik sonuglarinin olusturulmasinda kullanilmamigstir. Makalenin igerigine iliskin tiim
akademik sorumluluk bana aittir.

Telif Haklar1 ve izinler
Telif hakkr gerektiren materyaller kullanilmigsa gerekli izinlerin alindigimi ve ¢aligmanin
herhangi bir fikrl miilkiyet hakkini ihlal etmedigini beyan ederim.

Yazar Onay1
Makalenin son halini okudum, onayladim ve yayimlanmasini kabul ettigimi beyan ederim.
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