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Abstract: The Arabic language holds a special place in the hearts of Muslims because it is the language of the
Qur'an, the language of the Prophet Muhammad, and the primary source for understanding Islamic rulings. This
unique status has inspired sustained interest in studying Arabic, exploring its linguistic richness, preserving its
literary heritage, and maintaining its grammatical and linguistic standards since early times. Consequently, scholars
and writers have devoted themselves to researching, authoring, explaining, editing, and critically analyzing its
various branches of knowledge. Thanks to this continuous scholarly attention, the Arabic language has spread
across the continents, producing distinguished scholars in both the East and the West, past and present. These
scholars have studied Arab and Islamic culture through its original and diverse sources and have contributed to
transmitting this knowledge into other languages. They have also addressed Arabic-related issues in numerous
fields, including economics, politics, history, culture, religion, linguistics, science, and intellectual thought.
Moreover, Arabic has been adopted as a medium of instruction in religious schools, mosque study circles,
universities, and colleges. In addition, there has been a growing interest in teaching and learning the language of
the Qur'an among Muslim children, particularly those living in non-Arab countries, including the children of
immigrant communities. The aim is to enable them to understand their religion, the Sunnah of their Prophet, the
history of Islamic civilization, and the diversity of their cultural heritage. In response to this growing demand,
scholars dedicated to the Arabic language—including scholars from the Indian subcontinent—have authored a
wide range of Arabic textbooks designed specifically for non-native speakers. These works seek to meet learners'
needs, correspond to their educational and cognitive levels, and reflect their social and religious environments,
while incorporating modern teaching methods and contemporary curricular approaches. They also address issues
relevant to Arabic language teaching in non-Arab contexts, such as teaching and learning methodologies,
challenges faced by students and teachers, and other topics requiring scholarly investigation and practical
solutions. These efforts aim to improve learners' proficiency by offering effective strategies and recommendations
for the advancement and development of Arabic language education. This study adopts a descriptive and analytical
approach to examine these issues and present their major components.

Keywords: Arabic language, non-native speakers of Arabic, Indian subcontinent, scholars, challenges of teaching
and learning, teaching methods, Arabic textbooks for non-native speakers.
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Oz: Arap dili, Kur’an’m ve Hz. Muhammed’in dili olmasi; Islami hiikiimlerin anlasiimasinda baslica kaynak
niteligi tasimasi sebebiyle Miisliimanlarin goénliinde 6zel bir yere sahiptir. Bu essiz konum, ilk donemlerden
itibaren Arapcay1 6grenmeye, onun dil zenginligini arastirmaya, edebl mirasini korumaya, gramer ve dil kurallarini
muhafaza etmeye yonelik siirekli bir ilgiyi dogurmustur. Bu nedenle alimler ve yazarlar, Arapganin ¢esitli ilim
dallarmi arastirmaya, telif etmeye, serh etmeye, nesretmeye ve elestirel incelemeye biiylik 6nem vermislerdir. Bu
stirekli ilm1 ilgi sayesinde Arap dili kitalara yayilmis; gecmiste ve giiniimiizde Dogu’da ve Bati’da seckin alimler
yetismistir. Bu alimler, Arap ve Islam kiiltiiriinii 6zgiin ve cesitli kaynaklarmdan incelemis; s6z konusu birikimin
bagka dillere aktarilmasina katki saglamiglardir. Ayrica ekonomi, siyaset, tarih, kiiltiir, din, dilbilim, bilim ve
disiince gibi pek ¢ok alanda Arapgayla ilgili meseleleri ele almislardir. Arapga; dini okullarda, cami ders
halkalarinda, tiniversitelerde ve yiiksekokullarda 6gretim dili olarak da benimsenmistir. Bunun yaninda, 6zellikle
Arap iilkeleri disinda ve go¢gmen topluluklar i¢inde yasayan Miisliiman ¢ocuklara Kur’an dilinin dgretilmesine
yonelik ilgi giderek artmistir. Amag, onlarin dinlerini, Peygamberlerinin siinnetini, islim medeniyeti tarihini ve
kdiltiirel miraslarimin ¢esitliligini anlamalarin1 saglamaktir. Bu artan ihtiyaca cevap olarak Hint alt kitas1 alimleri
de dahil olmak iizere Arapcaya hizmet eden bir¢ok alim, ana dili Arapca olmayanlar igin 6zel olarak hazirlanmis
cok sayida Arapca ders kitab1 kaleme almistir. Bu eserler, 6grencilerin ihtiyaglarini karsilamayzi; egitim ve zihinsel
gelisim diizeylerine uygun olmayi; sosyal ve dini ¢evrelerini yansitmayi; cagdas 6gretim yontemleri ve miifredat
yaklagimlarindan yararlanmay1 hedeflemektedir. Bu eserlerde Arap¢anin Arap olmayan cevrelerde &gretimine
iliskin 6grenme-6gretme yontemleri, 6grenci ve 6gretmenlerin karsilastiklar1 giigliikler ile ilmi inceleme ve
uygulamaya doniik ¢oziim gerektiren diger meseleler de ele alinmaktadir. Biitiin bu ¢abalar, Arapga 6gretiminin
gelistirilmesine yonelik etkili strateji ve oneriler sunarak 6grencilerin dil yeterliklerini artirmay1 amaglamaktadir.
Bu ¢alisma, s6z konusu meseleleri ve temel unsurlarini betimleyici ve analitik bir yontemle incelemektedir.

Anahtar Kelimeler: Arap Dili, Ana Dili Arapca Olmayanlar, Hint Alt Kitasi, Alimler, Ogrenme ve Ogretme
Giigliikleri, Ogretim Yontemleri, Ana Dili Arapca Olmayanlar Icin Arapca Ders Kitaplar.
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Structured Abstract:

Arabic is one of the world's living languages and occupies a distinguished position in the hearts of
Muslims. It has a profound influence on their beliefs, education, behavior, and moral values, as it is the language
of the Qur'an, the language of the Prophet Muhammad (peace be upon him), and the key to understanding Islamic
law and the message of Islam. Consequently, scholars have shown great interest in studying Arabic, exploring its
linguistic subtleties, preserving its literary and grammatical traditions, and safeguarding its rules and principles
since early times. They devoted themselves to researching, writing, commenting on, editing, and teaching the
language.

Through such continuous efforts, Arabic spread across different continents, producing distinguished
scholars in both the East and the West. These scholars studied Arab-Islamic culture through its original sources
and contributed to transmitting it into other languages. They addressed Arabic-related issues in numerous fields,
including economics, politics, history, culture, religion, linguistics, science, and philosophy. Arabic also became
an essential language in religious schools, mosque study circles, universities, and colleges. Furthermore, there has
been a growing interest in teaching and learning the language of the Qur'an among Muslim children, particularly
the children of Muslim immigrants living in non-Arab countries, so that they may better understand their religion,
the Sunnah of the Prophet, the history of Islamic civilization, and the richness of Islamic culture.

In response to this growing demand, scholars specializing in Arabic—including those from the Indian
subcontinent—have authored a wide range of Arabic-language textbooks designed for non-native speakers. These
materials seek to meet learners' educational and intellectual needs while taking into account their social and
religious environments. They also incorporate modern teaching methods and contemporary curriculum design. In
addition, they address issues specific to teaching Arabic as a foreign language, such as teaching and learning
strategies, the challenges faced by students and teachers, and other practical concerns requiring scholarly analysis
and effective solutions aimed at improving learning outcomes and educational development.

Since the message of Islam is universal and the Qur'an was revealed in Arabic for all Muslims, mastery
of Arabic is essential. However, the language presents considerable challenges for young non-Arab learners
because of its precise grammatical system, complex sentence structures, extensive vocabulary with numerous
synonyms and antonyms, and its rich rhetorical and stylistic features. These characteristics often create obstacles
to understanding sentences and establishing meaningful connections between words. Consequently, specialists in
education and curriculum development have produced numerous textbooks specifically designed for teaching
Arabic to non-native speakers. They have also developed scientific and pedagogical approaches to facilitate
learning, remove ambiguity, simplify language acquisition, and help learners achieve their educational goals. Their
efforts have led to the establishment of specialized educational centers and institutes within universities in various
Arab, Islamic, and Western countries, where experts develop curricula, teaching materials, instructional
methodologies, and effective approaches for teaching Arabic to non-native speakers worldwide.

Nevertheless, teaching Arabic to non-native speakers is not without difficulties. Students encounter
various challenges that hinder their academic progress. Some of these challenges stem from teachers and learners
themselves, while others are related to prescribed textbooks and educational institutions. Educational specialists
and curriculum experts have therefore proposed various methods to address these issues and provide practical
solutions. Scholars from the Indian subcontinent have likewise been actively engaged in identifying these
challenges and seeking appropriate remedies, recognizing their significant impact on language acquisition,
comprehension, learner motivation, and educational achievement.

Because Muslims in the Indian subcontinent have maintained a strong commitment to their religion and
a deep appreciation for the Arabic language and its literature, scholars in the region have produced numerous
educational books for teaching Arabic to young non-native speakers. These works cover a wide range of subjects,
including reading, conversation, grammar, morphology, literature, translation, and general lessons designed for
children and young learners. Their objective has been to enable students to learn Arabic, appreciate its linguistic
precision and eloquence, memorize its classical texts and expressions, and expand their vocabulary and stylistic
competence. These efforts have had a significant intellectual and educational impact, as Arabic remains the
fundamental means of understanding the Holy Qur'an and the Prophetic Sunnah. Despite these achievements,
considerable obstacles continue to impede the teaching and learning of Arabic. The dominance of other languages,
such as Urdu and Persian, in everyday communication among non-Arab Muslims and as the primary language of
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instruction in many schools and religious institutions has made rapid comprehension more difficult for learners
and has slowed the process of language acquisition.

Keywords: Arabic language, non-native speakers of Arabic, Indian subcontinent, scholars, challenges of
teaching and learning, teaching methods, Arabic textbooks for non-native speakers.
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Résumé Structuré:

L’arabe est I’'une des langues vivantes du monde et occupe une place prépondérante dans le cceur des
musulmans. Il exerce une influence profonde sur leurs croyances, leur éducation, leur comportement et leurs
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valeurs morales, car c’est la langue du Coran, la langue du prophéte Mahomet (que la paix soit sur lui), et la clé
pour comprendre la loi islamique et le message de I’islam. Par conséquent, dés les temps anciens, les érudits ont
manifesté un vif intérét pour 1’étude de I’arabe, explorant ses subtilités linguistiques, préservant ses traditions
littéraires et grammaticales, et veillant au respect de ses régles et principes. Ils se sont consacrés a la recherche, a
Iécriture, a I’exégése, a I’édition et a I’enseignement de cette langue.

Grace a ces efforts continus, I’arabe s’est répandu sur différents continents, donnant naissance a
d’éminents savants tant en Orient qu’en Occident. Ces savants ont étudié la culture arabo-islamique a partir de ses
sources originales et ont contribué a sa transmission dans d’autres langues. IIs ont abordé des questions liées a
I’arabe dans de nombreux domaines, notamment 1’économie, la politique, 1’histoire, la culture, la religion, la
linguistique, les sciences et la philosophie. L’arabe est également devenu une langue incontournable dans les écoles
religieuses, les cercles d’étude des mosquées, les universités et les établissements d’enseignement supérieur. De
plus, on observe un intérét croissant pour I’enseignement et I’apprentissage de la langue du Coran chez les enfants
musulmans, en particulier chez les enfants d’immigrés musulmans vivant dans des pays non arabes, afin qu’ils
puissent mieux comprendre leur religion, la Sunna du Prophéte, 1’histoire de la civilisation islamique et la richesse
de la culture islamique.

En réponse a cette demande croissante, des spécialistes de 1’arabe — notamment ceux issus du sous-
continent indien — ont rédigé un large éventail de manuels en arabe destinés aux locuteurs non natifs. Ces supports
visent a répondre aux besoins éducatifs et intellectuels des apprenants tout en tenant compte de leur environnement
social et religicux. Ils intégrent également des méthodes pédagogiques modernes et une conception pédagogique
contemporaine. De plus, ils abordent des questions spécifiques a 1’enseignement de ’arabe en tant que langue
étrangere, telles que les stratégies d’enseignement et d’apprentissage, les défis rencontrés par les éléves et les
enseignants, ainsi que d’autres préoccupations pratiques nécessitant une analyse scientifique et des solutions
efficaces visant a améliorer les résultats d’apprentissage et le développement éducatif.

Le message de I’islam étant universel et le Coran ayant été révélé en arabe a I’intention de tous les
musulmans, la maitrise de I’arabe est essentielle. Cependant, cette langue présente des défis considérables pour les
jeunes apprenants non arabophones en raison de son systéme grammatical précis, de ses structures de phrases
complexes, de son vocabulaire étendu comportant de nombreux synonymes et antonymes, ainsi que de ses riches
caractéristiques rhétoriques et stylistiques. Ces caractéristiques constituent souvent des obstacles a la
compréhension des phrases et a I’établissement de liens significatifs entre les mots. Par conséquent, les spécialistes
de I’éducation et de I’élaboration des programmes scolaires ont produit de nombreux manuels spécialement congus
pour I’enseignement de I’arabe aux locuteurs non natifs. Ils ont également développé des approches scientifiques
et pédagogiques visant a faciliter I’apprentissage, a lever les ambiguités, a simplifier 1’acquisition de la langue et
a aider les apprenants a atteindre leurs objectifs éducatifs. Leurs efforts ont conduit a la création de centres
éducatifs spécialisés et d’instituts au sein d’universités dans divers pays arabes, islamiques et occidentaux, ou des
experts €¢laborent des programmes d’études, du matériel pédagogique, des méthodologies d’enseignement et des
approches efficaces pour enseigner ’arabe aux locuteurs non natifs a travers le monde.

Néanmoins, I’enseignement de I’arabe aux locuteurs non natifs n’est pas sans difficultés. Les étudiants
sont confrontés a divers défis qui entravent leur progression scolaire. Certains de ces défis proviennent des
enseignants et des apprenants eux-mémes, tandis que d’autres sont liés aux manuels scolaires prescrits et aux
établissements d’enseignement. Les spécialistes de 1’éducation et les experts en programmes scolaires ont donc
proposé diverses méthodes pour remédier a ces problémes et apporter des solutions pratiques. Les chercheurs du
sous-continent indien se sont également activement engagés a identifier ces défis et a rechercher des solutions
appropriées, conscients de leur impact significatif sur I’acquisition de la langue, la compréhension, la motivation
des apprenants et la réussite scolaire.

Les musulmans du sous-continent indien ayant toujours fait preuve d’un engagement profond envers leur
religion et d’une grande admiration pour la langue arabe et sa littérature, les chercheurs de la région ont produit de
nombreux ouvrages pédagogiques destinés a I’enseignement de ’arabe aux jeunes locuteurs non natifs. Ces
ouvrages couvrent un large éventail de sujets, notamment la lecture, la conversation, la grammaire, la morphologie,
la littérature, la traduction et des legons générales congues pour les enfants et les jeunes apprenants. Leur objectif
a été de permettre aux éléves d’apprendre 1’arabe, d’apprécier sa précision linguistique et son éloquence, de
mémoriser ses textes et expressions classiques, et d’enrichir leur vocabulaire ainsi que leurs compétences
stylistiques. Ces efforts ont eu un impact intellectuel et éducatif considérable, I’arabe restant le moyen fondamental
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de comprendre le Saint Coran et la Sunna prophétique. Malgré ces avancées, des obstacles considérables
continuent d’entraver 1’enseignement et 1’apprentissage de ’arabe. La prédominance d’autres langues, telles que
I’ourdou et le persan, dans la communication quotidienne entre musulmans non arabes et en tant que principale
langue d’enseignement dans de nombreuses écoles et institutions religieuses a rendu la compréhension rapide plus
difficile pour les apprenants et a ralenti le processus d’acquisition de la langue.

Mots-clés : langue arabe, locuteurs non natifs de 1’arabe, sous-continent indien, universitaires, défis de
I’enseignement et de 1’apprentissage, méthodes pédagogiques, manuels d’arabe pour locuteurs non natifs.

Resumen Estructurado:

El arabe es una de las lenguas vivas del mundo y ocupa un lugar destacado en el corazén de los
musulmanes. Ejerce una profunda influencia en sus creencias, educacion, comportamiento y valores morales, ya
que es la lengua del Coran, la lengua del profeta Mahoma (la paz sea con ¢él) y la clave para comprender la ley
islamica y el mensaje del islam. En consecuencia, desde tiempos remotos los eruditos han mostrado un gran interés
por estudiar el arabe, explorar sus sutilezas lingiiisticas, preservar sus tradiciones literarias y gramaticales y
salvaguardar sus normas y principios. Se dedicaron a investigar, escribir, comentar, editar y ensefiar la lengua.

Gracias a estos esfuerzos continuos, el arabe se extendié por diferentes continentes, dando lugar a
distinguidos eruditos tanto en Oriente como en Occidente. Estos eruditos estudiaron la cultura arabe-islamica a
través de sus fuentes originales y contribuyeron a transmitirla a otras lenguas. Abordaron cuestiones relacionadas
con el arabe en numerosos campos, entre ellos la economia, la politica, la historia, la cultura, la religion, la
lingiiistica, la ciencia y la filosofia. El arabe también se convirtié en una lengua esencial en las escuelas religiosas,
los circulos de estudio de las mezquitas, las universidades y los centros de ensefianza superior. Ademas, ha habido
un interés creciente por la ensefianza y el aprendizaje de la lengua del Coran entre los nifios musulmanes, en
particular los hijos de inmigrantes musulmanes que viven en paises no arabes, para que puedan comprender mejor
su religion, la Sunna del Profeta, la historia de la civilizacion islamica y la riqueza de la cultura islamica.

En respuesta a esta creciente demanda, académicos especializados en arabe —incluidos los procedentes
del subcontinente indio— han elaborado una amplia gama de libros de texto en lengua arabe disefiados para
hablantes no nativos. Estos materiales pretenden satisfacer las necesidades educativas e intelectuales de los
alumnos, teniendo en cuenta al mismo tiempo sus entornos sociales y religiosos. Asimismo, incorporan métodos
de ensefianza modernos y un disefio curricular contemporaneo. Ademas, abordan cuestiones especificas de la
ensefianza del arabe como lengua extranjera, tales como las estrategias de ensefianza y aprendizaje, los retos a los
que se enfrentan alumnos y profesores, y otras cuestiones practicas que requieren un analisis académico y
soluciones eficaces destinadas a mejorar los resultados del aprendizaje y el desarrollo educativo.

Dado que el mensaje del Islam es universal y que el Coran fue revelado en arabe para todos los
musulmanes, el dominio del arabe es esencial. Sin embargo, la lengua plantea retos considerables para los jovenes
estudiantes no arabes debido a su preciso sistema gramatical, sus complejas estructuras sintacticas, su amplio
vocabulario con numerosos sinénimos y antébnimos, y sus ricas caracteristicas retoricas y estilisticas. Estas
caracteristicas suelen crear obsticulos para la comprension de las oraciones y para establecer conexiones
significativas entre las palabras. En consecuencia, los especialistas en educacion y desarrollo curricular han
elaborado numerosos libros de texto disefiados especificamente para la ensefianza del arabe a hablantes no nativos.
También han desarrollado enfoques cientificos y pedagogicos para facilitar el aprendizaje, eliminar la ambigiiedad,
simplificar la adquisicion del idioma y ayudar a los alumnos a alcanzar sus objetivos educativos. Sus esfuerzos
han dado lugar a la creacion de centros educativos especializados e institutos dentro de universidades de diversos
paises arabes, islamicos y occidentales, donde los expertos desarrollan planes de estudios, materiales didacticos,
metodologias de ensefianza y enfoques eficaces para ensefar arabe a hablantes no nativos en todo el mundo.

No obstante, la ensefianza del arabe a hablantes no nativos no esta exenta de dificultades. Los estudiantes
se enfrentan a diversos retos que obstaculizan su progreso académico. Algunos de estos retos tienen su origen en
los propios profesores y alumnos, mientras que otros estan relacionados con los libros de texto prescritos y las
instituciones educativas. Por ello, los especialistas en educacion y los expertos en planes de estudios han propuesto
diversos métodos para abordar estas cuestiones y ofrecer soluciones practicas. Los académicos del subcontinente
indio también se han involucrado activamente en identificar estos retos y buscar soluciones adecuadas,

Turkish Studies — Comparative Religious Studies, 21(O1)



Teaching Arabic to Non-Native-Speaking Young Learners 1851

reconociendo su importante impacto en la adquisicion del idioma, la comprension, la motivacion de los alumnos
y el rendimiento educativo.

Dado que los musulmanes del subcontinente indio han mantenido un firme compromiso con su religiéon
y un profundo aprecio por la lengua arabe y su literatura, los estudiosos de la regién han elaborado numerosos
libros didacticos para ensefiar arabe a jovenes hablantes no nativos. Estas obras abarcan una amplia gama de temas,
entre los que se incluyen la lectura, la conversacion, la gramatica, la morfologia, la literatura, la traduccion y
lecciones generales disefiadas para nifios y jovenes estudiantes. Su objetivo ha sido capacitar a los estudiantes para
que aprendan arabe, aprecien su precision lingiiistica y su elocuencia, memoricen sus textos y expresiones clasicas,
y amplien su vocabulario y competencia estilistica. Estos esfuerzos han tenido un impacto intelectual y educativo
significativo, ya que el arabe sigue siendo el medio fundamental para comprender el Sagrado Coran y la Sunna
profética. A pesar de estos logros, siguen existiendo obstaculos considerables que dificultan la ensefianza y el
aprendizaje del 4rabe. El predominio de otras lenguas, como el urdu y el persa, en la comunicacion cotidiana entre
los musulmanes no arabes y como lengua principal de enseflanza en muchas escuelas e instituciones religiosas ha
dificultado la comprension rapida por parte de los estudiantes y ha ralentizado el proceso de adquisicion del idioma.

Palabras clave: lengua arabe, hablantes no nativos de arabe, subcontinente indio, académicos, retos de
la ensefanza y el aprendizaje, métodos de ensefianza, libros de texto de arabe para hablantes no nativos.
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CrpykrypupoBannoe Pesrome:

ApaOcknii S3bIK SBISIETCS. OAHUM M3 COBPEMEHHBIX SI3BIKOB MHpa M 3aHUMaeT 0co00e MECTO B CepAlax
MmycynbMaH. OH OKa3bIBaeT NIyOOKOe BIMSHHE Ha WX BEpOBaHMS, 00pa3oBaHME, NOBEAECHHE M HPABCTBEHHBIE
LIEHHOCTH, IIOCKOJIBKY sBIsieTcsl si3blkoM KopaHa, s3pikoM mpopoka Myxammena (MHp €My) M KIIIOYOM K
MOHUMAHHIO MCIIAMCKOTO TpaBa M ydeHHus uciama. IlosToMy ¢ AaBHHUX BpeMEH ydEHBIE NMPOSBISIM OONBIION
MHTEPEC K U3yUeHUIO apabCKOTO S3bIKa, UCCIENYS €r0 JIMHIBUCTHYECKHE TOHKOCTH, COXPaHsIsl €ro JUTepaTrypHbie
Y TpaMMaTH4YeCKHe TPaAUIHH, a TAK)KE 3alHUIIas ero MpaBuiia U TPUHIKIEL. OHU OCBSATHIIN ce0sl NCCIIEIOBAHMIO,
HaIMCAaHUIO TPYAO0B, KOMMEHTUPOBAHUIO, PEAAKTUPOBAHUIO U IIPETIOAABAHUIO 3TOTO SI3bIKA.

Bnaromapst TakuM HEyCTaHHBIM YCHJIMSAM apaOCKHil SI3BIK PAcIIPOCTPAHMIICA TI0 Pa3HBIM KOHTHHEHTaM,
JlaB MHUPY BBIJAIONIUXCS YUEHBIX Kak Ha Bocroke, Tak u Ha 3amage. OTH ydeHBIE H3ydalaHd apabo-HCIaMCKYIO
KyJIBTYypY Ha OCHOBE €€ IEPBOMCTOYHHKOB M CIIOCOOCTBOBAIIH €€ Tepeaade Ha Apyrue sA3bikn. OHM paccMaTpUBain
BOIIPOCHI, CBSI3aHHBIC ¢ apaOCKUM S3BIKOM, BO MHOTHX OONACTSIX, BKIIOYas SKOHOMHKY, MOJHTHKY, UCTOPHIO,
KYJIBTYpPY, PENUTHIO, JINHTBUCTHKY, HayKy U ¢uiocoduio. ApaOCKHi S3BIK TaKKe CTAI HEOTHEMIIEMOW YacThIO
00y4eHHsI B PENTUTHO3HBIX IIKOJNAX, KPyXKKax IPH MeYeTsX, YHUBEpCUTETaX M Koyuremkax. Kpome Toro, pactér
MHTEpeC K INpernojaBaHUI0O M HU3y4YeHHIOo s3blka KopaHa cpequ MyCYylIbMaHCKHX JeTel, OCOOEHHO IeTei
MYCYJIbMaHCKUX HMMHUTPAHTOB, IPOKUBAIOIINX B HEapaOCKHUX CTpaHax, C TeM YTOOBI OHM MOTJIM JIy4Ille TOHSThH
cBoro penuruio, CyHny [Ipopoka, HCTOPHIO NCIaMCKOH WBIIM3ALMN B OOTaTCTBO MCIAMCKOW KYIBTYPHI.

B oTBeT Ha 3TOT pacTymuii CIPOC yUCHBIE, CIICIHATHU3UPYIONINEcs Ha apaObCKOM S3bIKE — B TOM YHUCIIE
n3 UHawiickoro CyOKOHTHHEHTa — CO3JalH [IMPOKHH CIEKTp Y4YeOHHKOB 10 apaOCKOMy  SI3BIKY,
MpeAHAa3HAuYeHHBIX [UII HEHOCHTENeH s3bIka. DTH MaTepHaslbl MMPU3BAHBI YAOBIETBOPUTH OOpa3oBaTeIbHBIE U
MHTEJUIEKTYaJIbHBIE TIOTPEOHOCTH yUaIINXCs C YI€TOM MX COI[HAIFHOTO U PEIUTHO3HOTO OKpyx)eHus. OHU Taxoke
BKJIFOYAIOT COBPEMEHHBIC METO/bI MPENONABAHUS U aKTyallbHbIE ITOIXOABI K pa3paboTKe y4eOHBIX MPOTPaMM.
Kpome TOoro, B HHUX paccMaTpHBaIlOTCS BOIPOCHI, XapaKTepHBIC JUIS IIPENOAABaHMs apaOCKOro S3bIKa Kak
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MHOCTPAHHOTO, TaKWe KaK CTPAaTerdH HPErojaBaHus W OOy4eHHs, MPOOJEMBI, ¢ KOTOPBIMH CTaJKHBAaIOTCA
yyampecs W IperojaBaTelld, a TakKe APYrHe NPaKTHYeCKHe BONPOCH, TPeOyIOIMe HayYyHOTo aHain3a |
3¢ GEKTHBHBIX PEIICHNH, HAIIPaBICHHBIX Ha YAyYIICHUE Pe3yIbTaTOB 00yUeHHS U pa3BUTHE 00pa30BaHUS.

ITockoneKy ydeHHe MciaMa HOCHT yHHBEPCAJIbHBIA XapakTep, a KopaH Obl1 HHCHOCHAH Ha apabCKoM
A3bIKE JUISl BCEX MYCYJIbMaH, BJaJIeHUE apaOCKUM sI3bIKOM MMEET IepBOCTENEeHHOE 3HadyeHue. OTHaKO 3TOT SI3BIK
NPE/CTAaBIAET 3HAYMTENbHbIE TPYAHOCTH Ui MOJOABIX HEapaOCKMX M3y4yarolIUuX H3-3a CBOEH TOYHOM
IrpaMMaTHYECKOM CHCTEMBI, CIOXHBIX CHHTaKCHUECKHX KOHCTPYKLHH, OOIIMPHOrO CJIOBAPHOTO 3araca C
MHOTOUHUCJICHHBIMM CHHOHUMAaMHM ¥ AaHTOHMMaMM, a Takke OOraTrblX PUTOPUYECKUX U CTUIMCTUYECKHX
0COOCHHOCTEH. OTH XapaKTEPUCTUKH 3a4acTyi0 CO3/AI0T MPEISATCTBUS Ul TNOHUMAaHHS IPEAJIOKEHUH H
YCTaHOBIICHHSI OCMBICIICHHBIX CBSI3€H MEKIy clIoBaMu. BeeacTBue 3TOro crienuanucTsl B 001acTi 00pa3oBaHus
U pa3pabOTKM YYEOHBIX MPOTPaMM CO3JA MHOKECTBO YUEOHHKOB, CIICIMAIbHO MpPEAHA3HAYCHHBIX [UIS
Nperno/aBaHusi apaOCKOTO s3bIKa HOCHUTEISIM Jpyrux sA3plkoB. OHM Tarkke pa3paboTanu HaydHBIE |
MeJarorn9ecKue MOAXO/bI, HAalpaBICHHbBIE Ha 0OIerdyeHue npoecca 0O0ydIeHus, yCTpaHEHHE HEOMHO3HATHOCTEH,
YTPOIIEHHE OCBOCHHMS A3bIKA M COICHCTBHE yJalIuMcs B JOCTI)KEHHN MX 00pa30BaTeNbHBIX Leneil. Mx ycumus
MPUBEIH K CO3MaHHIO CHEINAIM3UPOBAHHBIX 00pa30BaTeNIbHBIX LEHTPOB M MHCTUTYTOB IPH YHHBEPCHUTETax B
pa3IYHbIX apaOCKUX, UCIaMCKHX M 3alaJHbIX CTpaHaxX, IZle SKCIePThl pa3pabarhiBalOT yueOHbBIE MTPOTrpaMMBbl,
METOANYECKUE MaTepualbl, METOAUKHU MpenofaBaHus U 3 QeKTHBHbIC MOAX0AbI K 00y4eHHIO apabCKOMy SI3BIKY
JUIA He HOCHUTEJEH S3bIKa M0 BCEMY MUDY.

TeMm He MeHee, IpernojaBaHue apaOCKOTO A3bIKAa HE HOCUTEISIM SI3bIKAa CONPSDKEHO C ONpeAeTICHHBIMU
TPYOHOCTSIMM. YUalllMecs CTaJKUBAIOTCA C Pa3IM4YHBIMH NpoOJIeMaMH, KOTOpBIE TPEMSTCTBYIOT —HX
akajeMuueckoMy nporpeccy. Hekotopsie u3 aTux mpobneM CBsI3aHBI C CAMUMHU NPENOoIaBaTeIIMU U yIalIUMHUCH,
B TO BpeMs Kak JpyrHe KacaloTcs INPEINMCAaHHBIX YYEOHHKOB M 00pa30oBaTeNbHBIX yupexiaeHuil. Ilostomy
CIEIUATIICTHI B 001acTH 00pa30BaHMs U HKCIIEPTHI MO y4eOHBIM IPOrpaMMaM MPEIOKIIN PAa3JIMIHbIC METOMBI
JUId pelleHHs STHX BOMNPOCOB W NPEAOCTABICHHSA MPAKTUYECKHX pelleHHd. YdeHble ¢ Hauiickoro
CYOKOHTHHEHTa TakKXXe aKTHBHO 3aHMMAOTCSl BBIIBICHHEM O3THX INpOOIEeM M IOHCKOM COOTBETCTBYIOIINX
pellIeHnH, OCO3HaBas WX 3HAYMTENBHOE BIMSHHME HAa YCBOCHHUE s3bIKA, IIOHUMAHHE, MOTHBALMIO YYalUXCAd H
yCIIEBaeMOCTb.

IMockonmbky MycyibMane Ha MHIHICKOM CYOKOHTHHEHTE COXPAHIIN [TYyOOKYHO IPUBEPKEHHOCTh CBOCH
PEeNUTHN M HCKPEHHEe YBaXX€HHE K apaOCKOMy SI3BIKY M €r0 JINTepaType, YU4eHBbIE 3TOTO PeTHOHA IOATOTOBHIIN
MHO)KECTBO Y4EOHBIX MOCOOMH IS MIPENoaBaHus apabCKOTO S3bIKa MOJIOJBIM M3YYaIOINM, AJIS KOTOPhIX OH HE
SBJISETCS POAHBIM. DTH PabOThl OXBAaThIBAIOT IIHUPOKHUH CHEKTP TEeM, BKJIIOYas YTEHHE, Pa3rOBOPHYIO DPedb,
rpaMMaruKy, MOpP(OJIOTHIO, JINTEPATYPy, IEPEBOI, & TAKXKe OOIINe YPOKH, IpeTHa3HAYCHHbIE JUIS JeTeH U IOHBIX
n3ydaromux. VX menp 3akimodanach B TOM, YTOOBI J1aTh y4alluMCsl BO3MOXKHOCTH BBIyYUTh apaOCKHH SI3BIK,
OLIEHUTH €r0 JIMHIBHCTUYECKYI0 TOUHOCTb U KPACHOPEUUE, 3alIOMHUTh KJIACCUYECKHUE TEKCThI M BBIPAXKEHUS, a
TaK)Ke paCIIUPUTh CBOM CIIOBApHBIN 3amac M CTWIMCTHUYECKUE HABBIKM. JTU YCHIMS OKa3ald 3HAUYUTEIbHOE
MHTEJUIEKTYaJIbHOE B 00pa30BaTeNbHOE BINSHHE, IOCKOIBbKY apaOCKHH SA3BIK MO-TIPEXKHEMY OCTaeTCsl OCHOBHBIM
cpenctBoM nonumanusi CpsueHHoro Kopana u Ilpopoueckoit CyHHbl. HecmoTps Ha 3TH JOCTHXKEHUS,
NPENoJIaBaHNI0 M M3YYEHHIO apabCKOTO s3bIKa MO-TIPEKHEMY MEIIAIOT 3HAYUTENbHBIC IIPEIISTCTBUSL.
JIoMUHHMpOBaHHE JPYTUX A3BIKOB, TAKHX KaK ypAY M MEPCHUICKHI, B TOBCETHEBHOM OOIICHUHN Cpein HeapaOCKUxX
MyCyJbMaH, a TaKkKe B Ka4eCTBE OCHOBHOTO S3bIKa 00yU€HHS BO MHOTHIX IIKOJIaX U PETUTHO3HBIX YUPEKICHUIX
3aTpynHseT ObICTPOE TOHUMaHUE TEKCTa YYallMMUCS U 3aMEJISIET MPOLIECC OBJIAICHHS SI3BIKOM.

KoaroueBble ciioBa: apaOCKuil sI3bIK, HOCUTEIH apaOCKoOro si3bika, MHAMNHCKII CyOKOHTHHEHT, yYEHbIE,
po6IeMBI IPEMOaBaHUS U N3yUEHHS, METO/IbI IIPEIIOAaBaHus, yUeOHNKN apabCKOTO SI3bIKA JJIT HEHOCUTEICH.
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Yapilandirilmis Ozet:

Arapca, diinyada yasayan 6nemli dillerden biridir. Miisliimanlarin gonliinde seckin bir yere sahip olup,
Kur’an-1 Kerim’in dili ve Hz. Peygamber’in (sav) konustugu dil olmas1 sebebiyle onlarin inanglari, egitimleri,
davranislari ve ahlaklari iizerinde derin etkiler birakmistir. Ayni zamanda Islam’1n hiikiimlerini ve mesajin1 dogru
sekilde anlamanin temel aracidir. Bu nedenle Arapganin dgrenilmesi, sirlariin ve inceliklerinin arastirilmasi, dil
kurallarinin ve edebi 6zelliklerinin korunmasi tarih boyunca biiyiik 6nem gormiistiir. Alimler ve yazarlar bu dile
yonelmis; onun ilimlerini aragtirmig, eserler kaleme almis, agiklamalar, elestiriler, tahkikler ve serhler yazmus;
Arapganin 6grenilmesi ve dgretilmesi i¢in yogun ¢aba sarf etmislerdir.

Bu ilgi ve himaye sayesinde Arap¢a diinyanin gesitli kitalarina yayilmis; Dogu ve Bati’da pek ¢ok seckin
alim bu dilde yetismistir. Bu alimler Arap ve Islam kiiltiiriinii 6zgiin kaynaklarindan incelemis, bu birikimi baska
dillere aktarmis ve ekonomik, siyasi, tarihi, kiiltiirel, dini, dilbilimsel ve bilimsel alanlarda Arapgaya iliskin birgok
konuyu ele almiglardir. Ayrica Arapga, dini okullarda, cami ders halkalarinda, iiniversitelerde ve yiiksekdgretim
kurumlarinda egitim dili olarak benimsenmistir. Bunun yaninda, dzellikle Arap olmayan iilkelerde yasayan
Miisliiman go¢men ailelerin ¢ocuklari arasinda Kur’an dilini 6grenme istegi giderek artmaktadir. Bu sayede onlar
dinlerini, Hz. Peygamber’in siinnetini, Islam medeniyetinin tarihini ve Kkiiltiire]l zenginligini daha iyi
kavrayabilmektedirler.

Bu ihtiyaca cevap vermek amaciyla Arapga egitimiyle ilgilenen arastirmacilar, 6zellikle Hint alt kitasi
alimleri, ana dili Arapga olmayanlar i¢in gesitli Arapga dgretim kitaplar1 hazirlamislardir. Bu eserler 6grencilerin
ihtiyaclarina cevap verecek, ilmi ve zihinsel seviyelerine uygun olacak ve yasadiklari sosyal ve dini ¢evreyi dikkate
alacak sekilde hazirlanmistir. Ayni zamanda modern Ogretim yontemleri ve gelismis miifredat anlayist
benimsenmis; 6gretim ve 6grenme yollarl, 6grenci ve 6gretmenlerin karsilastiklart sorunlar gibi konular bilimsel
bir yaklagimla ele alinarak bunlara ¢oziim onerileri gelistirilmis ve 6grencilerin dil becerilerini gelistirmeye
yonelik etkili yontemler sunulmustur.

Islam’in evrensel bir din olmasi ve Kur’an-1 Kerim’in biitiin Miisliimanlara Arapca olarak indirilmis
bulunmasi sebebiyle Arapganin 6grenilmesi biiyiik 6nem tasimaktadir. Bununla birlikte, Arapcanin gramer
yapisindaki ayrintilar, dogru ciimle kurulusu, i‘rab ve bina kurallari, zengin kelime hazinesi, es anlamli ve zit
anlaml kelimeleri ile yliksek belagat 6zellikleri, ana dili Arapga olmayan ¢ocuklar i¢in dnemli 6grenme giigliikleri
olusturmaktadir. Bu sebeple egitim bilimcileri ve miifredat uzmanlari, Arapgay1 yabancilara 6gretmek amaciyla
sistemli ders kitaplar1 hazirlamis; 6grenmeyi kolaylastiracak, belirsizlikleri giderecek ve hedefe ulasmay:
saglayacak bilimsel yontemler gelistirmislerdir. Bu ¢alismalarin énemli sonuglarindan biri de cesitli Islam, Arap
ve Bati iilkelerinde Arapga 0gretimine yonelik arastirma merkezlerinin ve uzmanlasmis enstitiilerin kurulmasi
olmustur. Bu kurumlarda uzmanlar tarafindan 6gretim programlari, egitim materyalleri ve yabancilara Arapca
Ogretim yontemleri gelistirilmistir.

Ana dili Arapga olmayanlara Arapga Ogretimi, 0grencilerin egitim siirecini olumsuz etkileyen cesitli
giicliik ve engeller icermektedir. Bu sorunlarin bir kismi dgretmenden ve Ogrenciden, bir kismi ise ders
kitaplarindan ve egitim kurumlarindan kaynaklanmaktadir. Egitim uzmanlar1 ve miifredat gelistiricileri bu
problemlerin ¢dziimiine yonelik cesitli yontemler ortaya koymugslardir. Hint alt kitasindaki alimler de bu sorunlara
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kayitsiz kalmamis; 6grencilerin dili algilama, bilgiyi edinme ve dgrenmeye yonelme siireclerini iyilestirecek
¢Oziim onerileri gelistirmislerdir.

Hint alt kitasindaki Miislimanlarin dinlerine olan giiglii bagliliklar1 ve Arapgaya duyduklari sevgi
sebebiyle ¢ocuklar ve gencler icin okuma, konugma, nahiv, sarf, edebiyat, ¢eviri ve genel dersler gibi farkli
alanlarda ¢ok sayida Arapga Ogretim kitabi hazirlanmistir. Bu eserlerin amaci, 6grencilerin  Arapgayt
ogrenmelerini, dilin inceliklerini ve belagatin1 kavramalarini, temel metinleri ezberlemelerini, kelime hazinelerini
gelistirmelerini ve ifade becerilerini artirmalarini saglamaktir. Bu c¢aligmalar, Kur’an-1 Kerim’i ve Hz.
Peygamber’in siinnetini dogru anlamaya katki saglayan temel bir ara¢ olarak biiyiik etki birakmistir. Bununla
birlikte, Arapga 6grenimini zorlastiran engeller tamamen ortadan kalkmamistir. Ozellikle Urduca, Farsca ve diger
yerel dillerin giinliik hayatta ve egitim kurumlarinda yaygin olarak kullanilmasi, Arapcanin geri planda kalmasina
yol agmis; Arap olmayan Miisliimanlarin kendi dilleriyle iletisim kurmalari &grencilerin Arapcayr hizli
kavramalarini giiglestirmis ve 6grenme siirecini yavaslatmistir.

) Anahtar Kelimeler: Arap Dili, Ana Dili Arap¢a Olmayanlar, Hint Alt Kitasi, Alimler, Ogrenme ve
Ogretme Giigliikleri, Ogretim Yo6ntemleri, Ana Dili Arap¢a Olmayanlar I¢in Arapga Ders Kitaplari.
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Teaching Arabic to Non-Native-Speaking Young Learners

(The Indian Subcontinent as a Case Study)

Introduction

Since the Islamic conquest of Sindh—a region that is now part of Pakistan and was formerly a
province of the Bombay Presidency in India, with Karachi as its principal city (Irshad, 2006, p. 127; al-
Nadwi, 1353 AH, p. 33)—in 92 AH (711 CE), the Arabic language began to be used among Muslims
and gradually spread throughout the region alongside the spread of Islam. As the language of the Qur'an
and the Prophet Muhammad, the repository of Islamic culture, and the medium through which the finest
poetry, eloquence, and literary expression were produced, Arabic attracted the attention of scholars and
learners alike. Numerous scientific and cultural works were written in Arabic, and humanity's
intellectual and cultural heritage was recorded through it.

Owing to its distinguished status among Muslims in particular and the world in general, Arabic
became the focus of researchers and students because of its rich linguistic heritage and precise
grammatical system. It also drew the attention of thinkers, critics, commentators, and editors because of
its refined literature, powerful rhetoric, and diverse stylistic forms. Consequently, scholars devoted
themselves to studying, authoring, memorizing, annotating, and critically editing Arabic works
throughout different historical periods.

As Islam spread across the continents, Arabic spread with it and became a flexible instrument
in the hands of both Arabs and non-Arabs. From the time of the Islamic conquest of India and Sindh to
the present day, many scholars and intellectuals of non-Arab origin have excelled in translating
knowledge to and from Arabic. Their names became associated with significant scholarly achievements
in numerous disciplines, while Arabic continued to be taught in various universities.

Following the British occupation in 1857, Arabic experienced another period of resilience and
expansion despite colonial attempts to suppress it. The Indian subcontinent—which comprises present-
day India, Pakistan, Bangladesh, Sri Lanka, the Maldives, Myanmar, and Nepal (al-'Arabi, 1985, p.
11)—produced many distinguished scholars devoted to preserving the Arabic language and Islamic
culture. They drew upon authentic Arabic sources and pursued the study of Arabic for religious,
economic, political, and cultural reasons closely connected with the history, geography, capabilities, and
resources of the Arab world.

These scholars rendered invaluable services to global cultural interaction, particularly at a time
when British colonial authorities sought to eradicate Arabic, Islamic culture, and human values by
persecuting Indian scholars through imprisonment, exile to remote islands, execution, humiliation, and
other forms of oppression. Since these scholars were leaders of the Muslim community, advocates of
reform, opponents of colonialism, and champions of freedom and independence, they bore the greatest
share of persecution.
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Motivated by their commitment to defending the language of the Qur'an, the language of the
Prophet, and the teachings of Islam, and inspired by the sincerity of their faith, they recognized the
urgent need to understand religion and its culture through teaching and learning Arabic as a foreign
language. Consequently, scholars and specialists in both the Arab and Islamic worlds developed
curricula, teaching methodologies, organized conferences, mobilized expertise, and authored numerous
specialized textbooks for non-native speakers of Arabic.

These educational materials varied in content and methodology. Some were intended for
members of Arab communities residing in Europe and elsewhere, as well as Muslims whose mother
tongue was not Arabic. Others consisted of bilingual dictionaries with Arabic entries, whether translating
from Arabic into other languages or vice versa. Still others were designed specifically for teaching
Arabic as a second language to beginners and young learners from different parts of the world.

Among the distinguished scholars and intellectuals of the Indian subcontinent who authored
numerous works in this field and covered a broad range of Arabic disciplines—including reading and
composition, stories of the Prophets and children's literature, grammar and morphology, selections from
Arabic literature, and Arabic language teaching materials—were Sayyid Abul Hasan Ali al-Nadwi (d.
1999), Wahid al-Zaman al-Kairanawi (d. 1995), Dr. Muhammad Yusuf Kokan al-"Umari (b. 1916), Dr.
Muhammad Lugman al-Salafi (b. 1943), Hajj Shabih al-Qadri (b. 1938), Shaykh Muhammad al-Rabi'
al-Nadwi, Dr. Muhammad Ijtiba’ al-Nadwi, Sayyid Sulayman al-Nadwi, Shaykh Muhammad I'jaz Ali
al-Qasimi al-Amrohawi, Shafiq Ahmad Khan al-Nadwi, Farhana Siddiqi, Habibullah Khan, Muhammad
'Abd al-Ghaffar Diya' al-Bilgrami al-Nadwi, Siraj al-Din al-Nadwi, Mu'in al-Din al-A'zami, 'Ubaydullah
al-'Ubaydi, Abu Yusuf 'Abid Husayn al-Ansari, Mu'in Allah al-Nadwi, Sa'id al-Rahman al-A'zami al-
Nadwi, Muhammad ibn Yusuf al-Surti, Bahr al-'Ulum 'Abd al-'Ali al-Laknawi, Abd al-Rahim ibn 'Abd
al-Subhan of Vaniyambadi (b. 1923), Muhammad Nazim al-Nadwi al-Mongiri al-Lahori (d. 2000),
'Abdullah 'Abbas al-Nuri al-Bahlawari, 'Ismat Mahdi, Zubayr Ahmad al-Faruqi, and Sayyid Ihsan al-
Rahman, among others.

Through these dedicated efforts, these specialists and teachers of Arabic for non-native speakers
produced numerous educational works covering different branches of the language. Several textbook
series were published to meet the growing demand for learning Arabic among students in the Indian
subcontinent. These materials facilitated learning and broadened students' horizons by employing the
latest approaches in teaching Arabic as a foreign language, in harmony with modern educational
methodologies (al-Naqgah, 1985, p. 7; Hatim, 1982, p. 21).

As a result, the scholars, reformers, and educational pioneers of India succeeded in nurturing a
well-educated Muslim generation by developing modern curricula and instructional materials. They
filled an important educational gap so that Indian students would not feel alienated by what they read,
as these textbooks incorporated elements from their own Indian environment. Their ultimate aim was to
cultivate moral character, intellectual development, Islamic values, and conscious learning through a
simple, engaging, and attractive style enriched with diverse literary forms, including storytelling and
educational songs.

Following this overview, the article proceeds, using descriptive, analytical, and historical
approaches, according to the following structure:

o The Arabic Language and the Importance of Learning It in the Indian Subcontinent

. Methods and Means of Teaching Arabic to Young Non-Native Speakers in the Indian
Subcontinent

o Major Arabic Educational Works for Young Non-Native Speakers in the Indian
Subcontinent

o Reading and Composition Textbooks
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o Storybooks and Literary Works

o Grammar and Morphology Textbooks

o General Arabic Language Textbooks and Teaching Materials

. Challenges in Teaching and Learning Arabic among Young Non-Native Speakers in the

Indian Subcontinent
. Conclusion
1. The Arabic Language and the Importance of Learning It in the Indian Subcontinent

Scholars of the Indian subcontinent have paid great attention to the Arabic language because it
is one of the world’s major languages. It is the language in which the Qur’an was revealed and through
which the Prophet Muhammad conveyed its teachings and rulings. Arabic has served as a means of
communication among the Muslim community, strengthening the bonds of brotherhood, bringing people
closer together, and fostering harmony and unity. Through it, Muslims have expressed their feelings,
emotions, ideas, and beliefs. Muslims, both Arabs and non-Arabs, from the East and the West, have
devoted themselves to it, contributing to the development of its arts, explaining its grammatical rules,
and being influenced by its styles and eloquence. They studied it in religious and Arabic schools, mosque
circles, universities, colleges, and linguistic departments, until they produced various branches of
knowledge in Arabic, Islamic, intellectual, and other fields. They explored its eloquence and literature
deeply.

Among the nations that were honored by the light of Islam, tasted the sweetness of the Arabic
language, mastered its sciences, and excelled in its beauty was the Indian subcontinent. Despite its
geographical distance and its cultural and social environment being different from the Arab origins and
the eloquence of its native speakers, the scholars of the subcontinent “led the literary and creative
movement in the Indian subcontinent and were among the strong and lofty pillars upon which the edifice
of refined literature and artistic prose was built. Each one of them was the founder of a distinct literary
school that still has supporters, followers, and imitators. Many of them were pioneers of new activities
in composition, writing, criticism, literary history, and poetry. Their works remain the authentic
references and the main authorities in these fields” (Al-Nadwi, 1997, pp. 74-75).

This scholarly movement expanded and developed its concepts in various sciences, including
Arabic studies. The number of its scholars, commentators, and critics increased, and they authored
numerous linguistic and literary works in fields such as grammar, morphology, rhetoric, linguistics,
lexicography, criticism, and others. They preserved Arabic vocabulary, structures, grammatical rules,
and stylistic features, until their achievements gained worldwide recognition and their reputation spread
among researchers and critics across different regions.

Given the distinguished status of the Arabic language and its great importance in understanding
Islamic religion, as it was honored by being the language of the Qur’an, Allah Almighty says:

“Indeed, We have sent it down as an Arabic Qur’an so that you may understand.” (Surah Yusuf:
2)

And He says:

“A Book whose verses have been explained in detail, an Arabic Qur’an for a people who know.”
(Surah Fussilat: 3)

Arabic constitutes the primary foundation for understanding the Qur’an and the Prophetic
Sunnah. No one can fully comprehend their meanings, recognize their secrets, or derive their rulings
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without studying the roots and branches of the Arabic language, examining its forms and structures, and
becoming familiar with its subtleties, characteristics, and various aspects.

Furthermore, Arabic is a means of communication and a meeting point among Muslim peoples.
It carries the shared Islamic culture and the bonds of brotherhood that express the identity and
characteristics of this nation. It connects its past with its present and conveys its humanitarian message
through its concepts and ideas. Arabic has also influenced other languages through its rules, literature,
arts, culture, and values throughout the world in general and in the Indian subcontinent in particular.

This influence led one researcher from the region to praise the Arabic language, highlight its
cultural significance, and emphasize the importance of learning it, stating:

“Our national language — Urdu — and the other local languages of Pakistan have all been
greatly influenced by Arabic, as they have borrowed from it most of their religious, scientific, and
official terminology. Therefore, it is our duty as Pakistanis, individually and collectively, from both
religious and national perspectives, not merely to learn the Arabic language, but also to master it in
reading, writing, pronunciation, and thinking.”(Al-Naqwi, 1989)

2. Methods and Approaches for Teaching Arabic to Young Non-Native Speakers in the
Indian Subcontinent

Educational scholars and curriculum specialists have developed several methods for teaching
Arabic to non-native speakers. They have made significant efforts in preparing vocabulary and writing
textbooks that make Arabic learning beneficial, enhance understanding, and encourage learners’ interest.
After observing the process of learning and teaching Arabic in these regions, I noticed the following
methods used in instruction:

1.2. The Method of Teaching Arabic Grammar, Represented by Syntax and Morphology

Grammar (Nahw) and morphology (Sarf) are among the most important branches of the Arabic
language and are considered essential components of Arabic studies. They have been widely adopted
and included in educational curricula, particularly for young students studying in religious schools,
mosque circles, and those enrolled in public and private universities and colleges in these regions.

Syntax serves as a framework for true understanding and a means of organizing linguistic
expression, while morphology provides a standard for words and regulates their patterns. The aim of
teaching Arabic grammar to non-native speakers is to provide them with some fundamental grammatical
and morphological rules that help them learn and speak Arabic without linguistic errors that may alter
meaning. It also guides them in reading texts correctly and logically.

Studying these basic grammatical principles, understanding their underlying aspects, and
mastering their rules were initially presented in a brief form during the early stages of learning. They
served as an introduction and preparation for later stages, should learners wish to expand their studies
of Arabic grammar and morphology and gain deeper knowledge of their issues.

This approach was observed among several Indian authors, such as Professor Shafiqg Ahmad
Khan Nadwi, Professor Farhana Siddiqi, Professor Habibullah Khan, Professor Siraj al-Din Nadwi, Dr.
Mu‘in al-Din al-A‘zami, Dr. Sa‘id al-Rahman al-A ‘zami al-Nadwi, and others. These scholars adopted
this method and produced works suited to their academic levels, fulfilling learners’ needs and satisfying
their educational objectives.

In order for teaching Arabic to non-native speakers to be effective and for the efforts invested
in it to achieve success in an objective manner, teachers should carefully select and determine the
grammatical rules and their types in accordance with learners’ levels of understanding. At the same time,
they should present familiar and common examples, use frequently used vocabulary, employ practical
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structures, and adopt a simple style with carefully selected expressions. (Al-Naqah, 1985, p. 67; Al-
Alawt, 2010; ‘Umar, 2014)

2.2. The Method of Reading and Writing

This is one of the methods that has been practiced in these regions. It consists of two main
elements: reading and writing. Reading involves either the teacher reading to the students while they
listen, or the students reading before their teacher. Writing involves dictation and training students in
written expression.

Arabic reading instruction for non-native learners comes first, followed by teaching them
writing skills.

1.2.2. Reading

The reading material used for training learners should consist of selected sentences, expressions,
and texts designed according to the educational level, the course content, the objectives of the
curriculum, the available teaching time, and the learners’ general educational level.

The teacher should also follow a gradual teaching system and consider the abilities required for
reading, including ease of pronunciation, understanding meanings, using short sentences, and presenting
concise expressions. This enables learners to engage with the language, understand texts, read
accurately, and develop proper reading skills.

This approach was common during the basic stages of education. Whenever a teacher
encountered a reading text that was difficult in pronunciation or comprehension, the teacher would first
read it aloud, then ask students one by one to read it aloud with correct pronunciation. The teacher would
immediately correct reading mistakes without waiting until the end of the sentence or paragraph.

This type of reading received considerable attention from scholars in India, who focused on
developing correct speech through eloquent expressions and proper reading. They made significant
efforts toward achieving this goal, which appeared in their published books, articles, and studies
addressing challenges in teaching Arabic to non-native speakers. Their contributions left clear marks in
publishing houses and research centers.

According to scholars of education and teaching methodology, this type of reading passes
through three stages:

1. Phonetic reading: The teacher should focus on Arabic sounds during instruction and
train foreign learners to pronounce words and letters correctly and accurately.

2. Reading with comprehension: The learner reads while understanding the meanings of
the text.

3. Fluent or rapid reading: The learner reads at a reasonable speed with accuracy and
understanding.

Another classification divides reading according to performance into:

o Silent reading.

o Aloud reading.

According to purpose, reading may be classified into:
o Reading for study and research.

o Reading for listening practice.
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o Reading for solving problems. (Al-Naqgah, 1985, p. 190; ‘Umar, 2010, p. 13)
2.2.2. Writing or Dictation

Teachers should pay attention to training non-Arabic speakers in some basic rules related to
writing and dictation so that they can master Arabic script during the early stages of basic education.
They should become accustomed to writing selected sentences and suitable expressions in accordance
with Arabic writing rules and correct letter forms.

This enables learners to achieve accurate performance and successful learning in both reading
and writing. Teachers should also train learners in writing the shaddah (gemination mark), maddah
(elongation mark), different types of hamzah, the addition and omission of letters in certain
contexts, and the forms of letters at the beginning, middle, and end of words, along with other
modern spelling rules.

(Na‘san, 2016, p. 29; Al-Nagah, 1985, p. 229)

These necessary rules, if neglected by students, may lead to spelling mistakes, difficulties in
understanding, and weakness in written expression. This is what Dr. Nasim Akhtar Nadwi referred to
when he stated:

“Dictation is an important part of writing, and writing is one of the four linguistic skills that
opens broad horizons of culture. The more these skills are characterized by accuracy, clarity, beauty, and
precision in expressing various subjects, the greater their functional impact becomes in an individual’s
life.”

(Ahmad, Al-A‘zami, T3j al-Din, and Al-"Adil, 2015, p. 435)

Despite the importance of this subject and its significant role in improving writing accuracy,
enhancing reading quality, and ensuring proper understanding and expression, my review of the
curricula in religious schools and mosque circles in India showed that writing and dictation did not
receive sufficient attention or textbook production compared with other Arabic subjects in educational
institutions.

Consequently, Indian students have made many spelling mistakes, which became widespread in
their books and articles. This indicates that writing and dictation received limited attention and interest
among teachers and learners in terms of teaching and authorship.

(Ahmad, Al-A‘zami, T3j al-Din, and Al-"Adil, 2015, p. 435)
3.2. The Direct Method

This method is called the Direct Method because it relies on direct association and the live
connection between a sentence and the situation in which it is spoken. This method became widespread
in the twentieth century when the idea of educational activity developed in the field of education through
the efforts of educational experts.

(‘Alwani, n.d., p. 74)

It is a well-known educational theory among modern language teaching specialists and is
applied in language institutes and specialized centers. According to this method, teaching Arabic to non-
native learners should be based on using Modern Standard Arabic as the language of communication,
instruction, and interaction between teacher and learner in classrooms and educational settings.

Translation and the use of foreign languages should be avoided except in rare cases.

When Arabic becomes the dominant language used in scientific centers and the common
language of communication there, it becomes one of the most important factors assisting non-Arab
students in learning its grammatical structures, using its styles and forms, becoming familiar with its
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literary environment, and acquiring its characteristics in pronunciation and application. It also
encourages learners to rely on themselves in understanding and discussion.

(‘ Alwani, n.d., p. 74; Al-Nadwi, 2014)

However, this method was rarely applied in India, as most teachers in educational institutions
used to read Arabic texts and then explain their concepts and meanings through other languages,
especially Urdu and Persian, in order to clarify ideas for learners and make them easier to understand.

3 —The Most Important Arabic Works for Teaching Arabic to Non-Native Young Learners
in the Indian Subcontinent

Scholars of the Indian subcontinent authored numerous specialized scientific works for teaching
Arabic to non-native speakers. These works were characterized by careful selection, extensive content,
effective presentation, eloquent style, and diversity of sources and forms. Despite their differences in
size, they were written to develop the abilities and skills of children and young learners, strengthen their
various Arabic language skills, and help them learn Arabic literature, beauty, and eloquence.

Due to the importance of these beneficial books for non-Arab learners, they were included in
the curricula of religious schools and mosque study circles, and were taught in most universities,
colleges, and educational institutions in India and elsewhere. They gained wide acceptance among
scholars and literary circles, both among native Arabic speakers and non-native speakers. The following
are some of the most prominent Arabic works specifically prepared for this purpose:

1-3 — Reading and Composition Books:

— Al-Qira’ah al-Rashidah (The Righteous Reading) by Sayyid Abii al-Hasan ‘Alr al-Nadwi
(d. 1999 CE).This book was authored by Sayyid Abii al-Hasan al-Nadw1 and consists of three volumes
(Ahmad, al-A ‘zami, Taj al-Din, al-‘Adil, 2015, pp. 318, 596, 631-632; al-Nadwi, 2003, p. 14; al-Fariiqi,
2013, p. 437; ‘Alim, 2016, pp. 170-171).

— Al-Qira’ah al-Wadihah li-I-Tullab al-Mubtadi’in (The Clear Reading for Beginner
Students) by Shaykh Professor Wahid al-Zaman al-Kiranawi (d. 1415 AH/1995 CE). Al-Kiranaw1
authored this book, which consists of three parts. In its preparation, he followed a modern methodology
for teaching Arabic, taking into consideration the level of students in the region, their religious school
environment, and the avoidance of difficult teaching methods. He adopted a gradual approach in learning
and acquisition, moving from easy to difficult and from weakness to strength. The lessons were
structured around essential grammatical rules with a suitable arrangement of sentences and meanings.
This book became very famous in India and continues to be taught in Indian colleges and universities
(‘Alim, 2016, pp. 170-171; Ahmad, al-A ‘zami, Taj al-Din, al-Adil, 2015, p. 318).

— Al-Qira’ah al-Mufidah (The Beneficial Reading) by Dr. Muhammad Yisuf Kikan al-
‘Umari (born in 1916 CE).The author selected the materials of this book in a way that suits the cultural
aspirations and objectives of young learners. It represents purposeful children’s literature in the form of
stories derived from historical sources. It contains excellent articles written in an outstanding literary
style that helps young students learn Arabic through a modern approach suitable for their tastes. Both
this book and the previous one were included in the curricula of Arabic schools and colleges in southern
India (Ahmad, al-A‘zami, Taj al-Din, al-‘Adil, 2015, pp. 104-105; al-Fariiqi, 2013, p. 360; ‘Abd al-
Hakim, 2019).

— Al-Qira’ah al-‘Arabiyyah li-Ta'lim al-Lughah al-‘Arabiyyah (Arabic Reading for
Teaching the Arabic Language) by Dr. Muhammad Lugman al-Salafi (1943 CE). This book consists
of twelve volumes (al-Siddiqt, 2018).
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— Al-Qira’ah al-Murshidah (The Guided Reading) by the scholar al-Hajj Shabih al-Qadir1
(born in 1938 CE). In this book, the author compiled various types of wisdom, anecdotes, forms of
dialogue, stories, and narratives, in addition to lessons, sermons, and biographies that refine morals and
manners and provide educational guidance (al-Siddiqt, 2018).

— Mu ‘allim al-Insha’ (The Teacher of Composition) by Shaykh Muhammad al-Rabi‘ al-
Nadwi (d. 1929 CE). (‘Alim, 2016, pp. 169—170; al-Faraqt, 2013, p. 450).

— Mu ‘allim al-Insha’ by Shaykh ‘Abd al-Majid al-Nadwi. He authored a new Arabic
composition textbook consisting of two parts, in addition to the fourth part prepared by Shaykh
Muhammad Rabi® al-Nadwi. This section teaches students Arabic composition and writing in the best
manner and also trains them to translate successfully from Urdu into Arabic and vice versa. Due to the
great benefit and usefulness of this book for non-native Arabic learners, it was adopted as part of the
curricula in many universities and schools throughout the Indian subcontinent (‘Abd al-Majid, n.d.).

— Rahbar Mu ‘allim (The Teacher’s Guide) by Dr. Shaykh Vanimbadi ‘Abd al-Rahim. This
work consists of three volumes (‘Abd al-Hakim, 2019).

— Amthal Asif al-Hakim (The Proverbs of Asif al-Hakim), translated into Arabic by Imam
‘Abd al-Hamid al-Farahi (d. 1930 CE). This book was originally written in English and translated
into Arabic by Imam ‘Abd al-Hamid al-Farahi. The author included proverbs and wisdom sayings
spoken by animals and inanimate objects. These lessons are brief in length but rich in meaning (Ahmad,
al-A‘zami, T3j al-Din, al-‘Adil, 2015, pp. 351-352; ‘Alim, 2016, p. 121; al-Fariiq1, 2013, p. 278).

— Al-Silsilah al-Dhahabiyyah li-1-Qirda’ah al- ‘Arabiyyah (The Golden Series for Arabic
Reading) by Dr. Muhammad Luqman al-Salafi. Al-Salafi prepared this book in twelve volumes. It
is considered an encyclopedia of lessons and can be used as a resource for preparing Arabic textbooks
for schools and university levels in this field. It resembles the literary anthologies commonly used in
Arab schools.

— Al-Ta ‘bir wa-I-Muhadathah al- ‘Arabiyyah (Arabic Expression and Conversation) by Dr.
Muhammad Ijtiba’ al-Nadwi. This book is the result of Dr. Ijtiba’ al-Nadw1’s efforts to guide non-
native Arabic students toward learning and writing through supportive expressions and various topics
(Ahmad, al-A ‘zami, Taj al-Din, al-‘Adil, 2015, p. 320).

— Al-Hanin ila al-Shahadah (Longing for Martyrdom) by Professor Muhammad Nazim al-
Nadwi. This book was written for students who wish to learn Arabic an become familiar with
elementary Arabic books independently (Ahmad, al-A ‘zami, Taj al-Din, al-"Adil, 2015, p. 320).

— Tamrin al-Adab bi-Insha’ al- ‘Arab (Literary Practice through Arab Composition) by
Professor Abi Muhammad al-Waylatiiri al-Malibari. (al-Qasimi, 2018).

2.3 — Books of Stories, Literature, and Poetry

. Nizar and Samir in India (Children’s Stories) by Dr. Ismat Mahdi (born in 1937 CE),
(‘Alim, 2016, p. 179).

o The Biography of the Seal of the Prophets by Shaykh Abii al-Hasan al-Nadwi, (‘Abd
al-Majid, n.d.).

o Stories from Islamic History by Shaykh Abi al-Hasan al-Nadwi, (‘Abd al-Majid,
n.d.).

o Stories of the Prophets by Shaykh Sayyid Abi al-Hasan al-Nadwi (d. 1999 CE). He
authored it for children, and it consists of several volumes, (‘Abd al-Majid, n.d.).

o The History of India for Children by Dr. Zubayr Ahmad al-Fariqi (born in 1943 CE),

(‘Alim, 2016, pp. 183-184).
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. The Splendour of Expression in Narrative Dialogue by Professor Muhammad ‘Ala’
al-Din al-NadwT: This book contains stories taken from major Arabic books printed in both the classical
and modern periods, (Ahmad, al-A ‘zami, Taj al-Din, al-‘Adil, 2015, p. 321).

. Lessons in Literature by Sayyid Sulayman al-Nadwi (d. 1953 CE). These lessons
include grammatical rules, although the author did not explicitly mention them; rather, he relied on
detailed examples presented in the form of lessons and translated them into Urdu, (Habib al-Rahman,
2005; al-Siddiqt, 2018).

) The Fragrance of the Arabs by Shaykh Muhammad [°zaz ‘Alf al-Qasim1 al-Amroht
(born in 1373 AH). This book is a collection of literary texts selected from Arabic literature, compiled
by Professor Muhammad ['zaz “All. It remained unique in the Indian subcontinent until the middle of
the twentieth century and was considered one of the important contributions of Indian scholars in the
field of children’s literature for teaching their children the Arabic language and its literature, (Ahmad,
al-A‘zami, T3j al-Din, al-‘Adil, 2015, p. 321; ‘Abd al-Majid, n.d.).

. The Fragrance of Literature by Shaykh Wahid al-Zaman al-Kiranawi, (Ahmad, al-
A ‘zami, Taj al-Din, al-‘Adil, 2015, pp. 631-632).

. Selections from Arabic Literature by Shaykh Sayyid Abt al-Hasan al-Nadw1 (d. 1999
CE), (Ahmad, al-A ‘zami, T3j al-Din, al-*Adil, 2015, pp. 596, 631-632; ‘Abd al-Majid, n.d.).

o Selections from Literature and Texts by the Arabic Curriculum Committee of the
Islamic Education Council in Kerala. This book is a collection of selected Arabic literary texts from the
curricula of Qatar, Saudi Arabia, Egypt, and other Arab countries. It was compiled by the Arabic
Curriculum Committee of the Islamic Education Council in Kerala and consists of two volumes,
(Ahmad, al-A ‘zami, T3j al-Din, al-‘Adil, 2015, pp. 596, 631-632; ‘Abd al-Majid, n.d.).

. Anthology of Arabic Literature by Shaykh Muhammad al-Rabi‘ al-Nadwi (born in
1929 CE). This book is a collection of excellent literary essays extracted from biography, history,
literature, and religion, (‘Alim, 2016, pp. 169-170; al-Fartiqt, 2013, p. 452; Ahmad, al-A ‘zami, Taj al-
Din, al-"Adil, 2015, pp. 596, 631-632).

o Selections of Arabic Poetry by Shaykh Muhammad al-Rabi" al-Nadwi (d. 1929 CE):
It consists of two volumes, (*Alim, 2016, pp. 169—170; ‘Abd al-Majid, n.d.).

. Flowers of the Arabs by Shaykh Abii ‘Abd Allah Muhammad ibn Yasuf al-Surtt (d.
1942 CE).

o A Poem for Children by the poet Miisa al-AyriirT (born in 1355 AH): He was fond of

poetry, and his poems for children are among the finest Arabic poems written for children in Kerala. He
composed approximately 24 excellent verses for them, (see: 2014).

o A Poem for Children by the poet ‘Alaw1 Kuf al-KiitiirT (born in 1943 CE): Al-KutiirT
composed many poems for children, some of which were published in magazines. He has a poem
consisting of 17 verses that was published in children’s song collections, (see: 2014).

o A Poem by Aba Bakr ibn Muhyt al-Din al-Farmadfi (born in 1341 AH): The poet
Abi Bakr al-Farmadfl composed a children’s poem in which he recorded one of the social images of
people’s lives, (see: 2014).

o Poems of Miisa al-Ayriiri (born in 1355 AH): He followed the style of modern poets
and wrote poems characterized by a modern approach in meaning and composition. His children’s poetry
is considered among the finest Arabic poetry for children in Kerala, as has been stated. He wrote
approximately 24 delightful verses for children. Among his poems are: 4 Proud Mother, How Beautiful
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You Are, How I Composed, Until When? O When? The Devil Comes, There Is No Way to Modesty, and
People Are Different Types, (see: 2014).

o A Poem for Children entitled “The Devil” by Shaykh Abta Bakr ibn Muhyt al-Din al-
Farmadfi (born in 1341 AH), (see: 2014).

o 3.3 - Grammar and Morphology Books:
. -Al-Lughah Al-Arabiyyah Al-Wazifiyyah (Functional Arabic Language) by

Professor Shafiq Ahmad Khan Al-Nadwi, Professor Farhana Siddiqui, and Professor Habibullah
Khan:

This book was prepared by the aforementioned scholars and published by the National Council for
Promotion of Urdu Language in New Delhi. Its contents include all the topics that an Arabic language
specialist may encounter. The book consists of four volumes (Ahmad, Al-A‘zami, Taj Al-Din, and Al-
‘Adil, 2015, p. 319).

. -Al-Miftah (The Key) by an unknown author: The purpose of the unknown author in
this book was to teach the basics of the Arabic language, including vocabulary and structures. It begins
with the Arabic alphabet, its pronunciation, and articulation points, then discusses triliteral words, the
basic triliteral forms, augmented triliteral forms, basic and augmented quadriliteral forms, and basic and
augmented quinqueliteral forms. It then covers verbal nouns, derivatives, particles, and other topics. The
book concludes with exercises extending over seven weeks (Isa, 2019).

. -Tibyan fi Sharh al-Mizan by the scholar Abu al-Hasanat Muhammad Abd al-
Hayy: This book is a useful commentary for both beginners and advanced learners, as it explains the
subtle points of the book Mizan in the field of Arabic morphology (sarf) (Isa, 2019).

. -Tashil fi Sharh ‘llm al-Sighah (Facilitation in Explaining the Science of
Morphological Forms):
The aforementioned book ‘I/m al-Sighah was commented upon and explained by many scholars,
including Shaykh Muhammad Asfar, a professor at Dar al-Ulum Deoband. He explained the sections
that were taught at Dar al-Ulum. He first presented the original text, then translated it into Urdu,
explained its meanings, clarified difficult points and grammatical rules, and provided examples (Isa,
2019).

. -Muhimmat al-Nahw wa al-Sarf (Important Issues of Grammar and Morphology)
by Professor Muhammad Abd al-Ghaffar Diya al-Balkrami Al-Nadwi: This book represents a
summary of Professor Al-Nadwi’s teaching and educational experiences. The author aimed to help
students overcome the difficulty that Arabic language learners were compelled to study grammar and
morphology through the Persian language. Therefore, he compiled this work, which covers most
grammatical and morphological rules, along with syntactic and morphological analysis and exercises,
with the aim of helping students memorize rules through practice and application (Isa, 2019).

. -Miftah al-Adab (The Key to Literature) by Shaykh Ubayd Allah Al-‘Ubaydi: The
author began this book with the rules of the Arabic language and divided them into four sections: Arabic
letters, the science of morphology ( ‘ilm al-tasrif), the science of grammar ( ‘ilm al-nahw), and the science
of prosody (‘ilm al-‘arud). He started with the science of orthography, which includes morphological
and grammatical rules. The author’s purpose in compiling this work was to benefit students of schools
at that time (Isa, 2019).

. -Miftah al-Bayan (The Key to Expression) by Shaykh Abu Yusuf Abid Husayn Al-
Ansari: The composition of this book was completed at the end of the year 1300 AH. The author later
made some modifications to facilitate learning for students and readers and to make reading easier for
them. He also added Arabic dialogues to enable learners to understand and translate effectively. He
sought to teach beginners translation from Urdu into Arabic and vice versa. He also included essential
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rules of morphology, grammar, patterns, and verbs in a new style. The book is divided into two parts.
He began it with declinable words (mu ‘rab) and provided a framework for them. He arranged the
material according to vocabulary items with translations, followed by Arabic and Hindi passages, and
so on (Isa, 2019).

. Ta‘rif al-Atfal by Sayyid ‘All Haydar Tabataba’i: This book deals with Arabic
morphology (sarf). The author begins with the word (kalimah) and divides it into three categories: noun
(ism), verb (fi 1), and particle (harf). He then discusses verbs and their conjugations in the past and
present tenses, along with memorization exercises, meanings, definitions, and rules. The book covers
both grammatical and morphological rules. The author paid special attention to definitions and
translations in addition to morphological and grammatical rules. However, he did not devote the book
specifically to morphological chapters, derivatives, and related issues (‘Isa, 2019).

. Tuhfat al-Sarf by Professor Siraj al-Din al-Nadwi: Al-Nadwi compiled this book for
students of Arabic in Islamic schools in the Indian subcontinent. He recognized the urgent need for a
morphology textbook suitable for different educational levels and stages. This work was produced after
extensive experience teaching grammar and morphology in various schools and universities. He aimed
to present the science of morphology to students through three stages, arranging the contents gradually
according to their educational needs. The book consists of three volumes (‘Isa, 2019).

. ‘Ilm al-Sarf: Dirasah fi Manhaj Tasrif al-Af*al by Dr. Mu ‘In al-Din al-A ‘zami: Al-
A‘zami wrote this book after realizing the urgent need to renew Arabic educational curricula, simplify
them for students, improve the learning of Arabic in India, and make its understanding easier. He noticed
the difficulties students faced while studying verb conjugation and morphological rules, and he found
that the existing books were not effective for beginners for several reasons. Therefore, he authored this
bilingual book (Arabic and English), which helped overcome many difficulties encountered by learners
of Arabic, a language characterized by numerous linguistic features (‘Isa, 2019).

o Ta‘lim al-Sarf and Tadrib al-Sarf by a group of teachers: This book was prepared
by a group of professors at the University of Islamic Sciences in Pakistan. They had extensive experience
teaching morphology to first-year students in the Arabic Language Department. The book discusses
essential morphological terminology, conjugation, and rules, in addition to practical exercises. These
teachers also prepared a separate exercise book entitled Tadrib al-Sarf (‘Isa, 2019).

o Tamrin al-Sarf by Professor Mu‘in Allah al-Nadwi: This book was written for
beginners who are starting their study of Arabic. It is considered the first book they read on the subject
of morphology. It is one of the useful and widely accepted books in Islamic schools in India and
Pakistan. Its content and presentation are characterized by correct language and an easy style, making it
suitable for beginner students who study it through reading and memorization (‘Isa, 2019).

. ‘Ilm al-Tasrif by Dr. Sa‘id al-Rahman al-A ‘zami al-Nadwi: This book is considered
one of the most important books on Arabic morphology in India. It filled a gap between the level of
Indian students, who are non-native speakers, and the linguistic material of morphology taught in Arabic
departments. Due to its importance, it became part of the curriculum series of Nadwat al-‘Ulama’ in the
field of morphology. It represents a significant linguistic resource and a valuable addition to the Arabic
linguistic library in the Indian subcontinent. It enjoys wide acceptance and a good reputation among
students of Arabic schools in those regions (‘Isa, 2019).

. Dustiir al-Mubtadi’ by Abii al-Makarim: This concise book was compiled based on
a request to write a morphology textbook after completing the teaching of Panj Ganj. The author began
it by mentioning the types of nouns and verbs according to morphologists, classifying them into four
categories: sound (sahih), hamzated (mahmiiz), defective (mu ‘tall), and doubled (muda ‘‘af). He focused
on the rules of vowel change (i ‘/al), substitution (ibdal), simplification, hamzah, and assimilation
(idgham). He also included questions and answers to encourage students and attract their interest toward
learning (‘Isa, 2019).
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) Al-Qawa‘id al-‘Arabiyyah: ‘Ilm al-Sarf by Professor Muhammad ibn Yisuf al-
Sarti: Al-Strtt wrote this book while teaching at the Jamia Millia Islamia University. In it, he attempted
to include the essential morphological rules while considering the psychology of students, their ages,
and their linguistic and academic levels. Therefore, he adopted an easy method and style. He translated
words into Urdu, provided accurate vowel markings, introduced new vocabulary, and included practical
exercises and tables for broken plurals, verb conjugations, and morphological patterns (‘Isa, 2019).

o Mirqat al-Sibyan: This morphology book bears the name of its author, Muhammad
‘Abd al-Hannan, known as Mirqat al-Sibyan. It consists of four parts and includes the meanings of
Arabic words arranged according to topics and headings. These parts serve as introductory books for
studying advanced morphology texts (‘Isa, 2019).

o Hidayat al-Sarf by Shaykh Bahr al-'Ulam ‘Abd al-"Ali al-Laknawi: This book is
especially useful for beginners and is among the famous works of al-Laknawi. The author begins the
book by dividing the Arabic word into three categories: derived (mushtaqq), verbal noun (masdar), and
primitive (jamid). He discusses morphological rules and supports them with examples (‘Isa, 2019).

4.3 Books on Arabic Language Lessons and Teaching

. “Arabic Language Lessons for Non-Native Speakers” by Dr. Vanimabadi Abd al-
Rahim bin Abd al-Subhan (born 1923 CE), (Ahmad, al-A‘zami, Taj al-Din, al-‘Adil, 2015, p. 103).

These lessons were authored by Dr. Vanimabadi and are included in the curricula of Arabic and
modern schools throughout the world. The book consists of three volumes. Originally, it was a work on
Arabic grammar, and it begins its lessons with simple sentences and structures, (Ahmad, al-A‘zami, Taj
al-Din, al-*Adil, 2015, pp. 103—104; Abd al-Hakim, 2019).

. “Exercises for the Lessons” by Professor Ali Ahmad al-Kayani al-Nadwi:

This book is a series of booklets containing lessons by some scholars and literary figures who
were well-known in the Islamic community. It includes beneficial lessons for students of knowledge,
(Ahmad, al-A‘zami, Taj al-Din, al-*Adil, 2015, p. 320).

. “A Comprehensive Curriculum for Teaching Arabic from the Primary Level to al-
Fadilah” by Dr. Muhammad Lugman al-Salafi (1943 CE), (al-Siddiqi, 2018).

) “The New Curriculum for Studying Arabic” by Shaykh Muhammad Nazim al-
Nadwi al-Munghiri al-Lahori (d. 2000 CE), (Habib al-Rahman, 2005). It consists of four parts.

o “Teaching the Language of the Qur’an (English—Arabic Dictionary)” by Shaykh
Abdullah Abbas al-Nuri al-Bahlawari, (Habib al-Rahman, 2005; ‘Alam, 2016, pp. 165—-166).

. “Arabic Language without a Teacher for Non-Arabic Speaking Students” by Dr.
Ismat Mahdi (d. 1937 CE), (‘Alam, 2016, p. 179).

o “Arabic Lessons for Beginners” by Dr. Zubair Ahmad al-Faruqi (d. 1943 CE), (‘Alam,
2016, p. 184).

) “The Arabic Curriculum for Beginners” by Dr. Zubair Ahmad al-Faruqi (born 1943
CE), (‘Alam, 2016, p. 184).

. “Learn the Arabic Language” by Dr. Zubair Ahmad al-Faruqi (born 1943 CE),

(‘Alam, 2016, p. 184).

o “Teaching Modern Arabic Language through the Indian Script” by Dr. Sayyid
Ihsan al-Rahman (born 1945 CE). This book is designed for teaching Arabic and is considered one of
his most famous works, (‘Alam, 2016, p. 186).

o “The New in Arabic” by Dr. Sayyid Ihsan al-Rahman (born 1945 CE), (‘Alam, 2016,
p. 186).
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Due to the problems faced by non-Arabic-speaking students, Professor lhsan al-Rahman
authored several books for teaching Arabic, including the aforementioned work. In this book, he began
his lessons with simple word combinations. It is distinguished by the fact that the grammatical rules
included in these lessons are limited to what is absolutely necessary. The book consists of two parts,
(‘Alam, 2016, p. 186; Ahmad, al-A‘zami, Taj al-Din, al-‘Adil, 2015, p. 319).

. “Teaching Islam for Educating Muslim Children in Religion” by Mawlana
Kifayatullah ibn ‘Inayatullah al-Shahjahanpuri al-Dihlawi, known as Mufti Kifayatullah (d. 1372 AH):

This is a book for teaching Islamic religion to Muslim children, and it consists of four parts, (al-
Hasani, 1999, 8/1332-1334).

o “Facilitating Education” by Shaykh Ibrahim ibn Abd al-‘Ali al-Arwi (d. 1319 AH),
(Habib al-Rahman, 2005).
o “Solving the Exercises” by Dr. Shaykh Vanimabadi Abd al-Rahim.

Due to his extensive experience in teaching Arabic and his work at several universities,
including the Islamic University of Madinah in the Department of Arabic for Non-Native Speakers, as
well as his appointment as its director, he authored the book “Teaching Arabic to Young Learners.” It
consists of three parts, (Abd al-Hakim, 2019).

. “Arabic for Children” by the Committee for Islamic Education and Research in
Kerala, India:

It was authored and published by the Committee for Islamic Education and Research in Kerala,
India. This book consists of seven parts and is organized according to units. Each book contains several
units. It is characterized by the simplicity of its vocabulary and sentences and by taking into
consideration the learner’s intellectual and cognitive level, (Ahmad, al-A‘zami, Taj al-Din, al-Adil,
2015, p. 318).

o “Lessons on Objects and Arabic Conversation” by Professor Mahbub al-Rahman al-
Azhari:

It includes dialogues, daily conversations, and important objects suitable for the age of young
students, (Ahmad, al-A‘zami, Taj al-Din, al-‘Adil, 2015, p. 320).

4. Problems in Teaching Arabic to Young Non-Native Speakers and the Difficulties They
Face in Learning It in the Indian Subcontinent

Students in the Indian subcontinent encounter many problems and difficulties in learning Arabic.
The most prominent of these are as follows:

— Problems of spelling, writing, and articulation of sounds: Among the difficulties faced by
students are problems related to the Arabic sound system, articulation points, modern spelling rules,
composition, reading, and reading proficiency. Non-native learners of Arabic experience difficulties in
Arabic writing and spelling, including the similarity between letters, the different forms of letters at the
beginning, middle, and end of words, separating and joining words, adding or omitting certain letters,
failure to distinguish between the extended alif (') and the shortened alif (<), confusion between the tied
ta’ (3) and the open ta’ (&), the different forms of tanwin, and the various types of hamzah, along with
many other challenges that hinder learners’ progress in Arabic and obstruct their understanding of the
language.

[T 3]

Students sometimes write tanwin as the letter niin (&) because it is pronounced as a “n” sound,
neglect the writing of long vowels, fail to write the distinguishing alif after the plural marker waw in
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verbs (34 Cal¥) after 4eleall 5l5), and do not differentiate between similar letters in articulation, such
as the dental consonants tha’ (&), za’ (&), and dhal (3), among others.

— Geographical distance from the Arabic environment and its original linguistic and
scholarly source:
The geographical separation from the Arab environment, which is the original home of Arabic, along
with limited cultural communication and exchange of expertise between Arab countries and the Indian
subcontinent, has affected Arabic learning. The social and academic environment that once surrounded
learners during their study of Arabic and its basic principles—where they received instruction from
scholars and lived among proficient Arabic speakers—was largely a non-Arabic environment lacking
authentic Arabic models and native speakers.

This distance from the Arabic-speaking environment, and the learners’ separation from the
birthplace of revelation and the centers of eloquence and Arabic fluency, has influenced their learning
process. It has created various difficulties and challenges for students while studying and receiving
knowledge.

— Limited use of modern educational tools: There is insufficient use of modern tools such as
computers, social media platforms, and audio-visual resources. There is also a lack of opportunities for
listening to Arabic and practicing conversation during learning in educational centers, religious schools,
mosque circles, and similar institutions that support the learning of Arabic among beginners and young
non-native speakers.

There is no doubt that using these modern resources during the learning process and relying on
them can provide students with broad opportunities to improve their pronunciation, articulation of
sounds, reading and writing skills. These tools also guide learners toward a deeper understanding,
enhance their linguistic and cultural level, and improve their overall Arabic proficiency.

— Bilingual or multilingual use of Arabic alongside other languages: The use of Arabic
alongside other languages creates another challenge. At times, sentences and words from Arabic texts
and religious writings are translated in order to explain their meanings and objectives to learners. At
other times, the problem is connected with the vocabulary and prescribed curricula for beginners and
young learners, including grammar, morphology, literature, rhetoric, and other subjects taught in Arabic
religious schools, mosques, universities, and colleges.

The student encounters Classical Arabic, which is used for teaching traditional books and
analyzing texts from Arabic, Islamic, and intellectual heritage in academic centers on one hand. On the
other hand, Urdu or Persian is widely used outside the educational environment. Even when a scholar
explains a traditional text, interprets a Qur’anic verse or prophetic saying, or clarifies a religious ruling,
they often return to explanations in other languages rather than expressing these meanings in Arabic
with its eloquence and rhetorical richness.

This duality in teaching methods and the variation in linguistic performance—moving from one
language situation to another that differs in pronunciation, style, and expression—creates difficulties for
non-native Arabic learners in understanding texts and meanings of words. It slows their learning and
comprehension, creates obstacles during lessons, and prevents them from achieving correct
pronunciation and accurate understanding.

— Lack of sufficient Arabic language educational institutions and teacher preparation
programs:
There is a shortage of educational institutions dedicated specifically to Arabic language teaching,
supported by universities and specialized academic centers, with adequate resources and facilities in
these regions. In addition, there is a lack of research in the field of Arabic language teaching, especially
regarding teacher preparation and professional development.
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There is also a shortage of training courses and annual seminars for Arabic teachers, as well as
a limited number of specialists in teaching Arabic to non-native speakers. This prevents teachers from
achieving excellence in performance, professional growth, teaching qualification, and intellectual
development.

Anyone who undertakes the teaching of Arabic must possess high-level competencies and the
necessary experience. Therefore, the lack of competence among some teachers, their reliance on
traditional teaching methods, and their insufficient practical, educational, and linguistic qualifications
create gaps in learners’ understanding and limit their ability to grasp the language effectively.

These points represent the main difficulties faced by foreign students learning Arabic in these
regions. Increasing oral linguistic activities—which form the foundation for developing the language
abilities of foreign learners—along with preparing objective curricula and textbooks that consider
content, length, and clarity suitable for these students, can help address educational weaknesses.

Furthermore, ensuring integration among the four language skills—reading, speaking, writing,
and listening—and coordinating them effectively can contribute to overcoming these obstacles,
improving learning and assessment practices, providing learners with essential vocabulary, developing
their Arabic abilities, and reducing the influence of foreign accents and linguistic interference that many
learners experience.

Conclusion

In conclusion, after examining the topics and methods discussed in this article and reviewing
the efforts of scholars of the Indian subcontinent in teaching Arabic to non-native speakers, the most
important ideas

presented in the study can be summarized as follows:

. The Arabic language is one of the living languages of the world. It holds a prominent
position in the hearts of Muslims and has a profound influence on their beliefs, upbringing, behavior,
and morals, as it is the language of the Qur’an and the message of Islam. Due to this sacred status, the
necessity of learning and teaching Arabic, understanding its subtle features, and paying attention to its
importance has become evident.

o Since the message of Islam is universal and the Qur’an was revealed for all Muslims in
the Arabic language, Arabic contains precise grammatical rules in terms of inflection and structure, a
vast vocabulary rich in synonyms and antonyms, and eloquent styles characterized by beauty and
rhetoric. These features create challenges for beginner learners who are not native speakers of Arabic
and may hinder their understanding of sentences and the relationships between words. Therefore,
scholars of education and curriculum development have devoted themselves to writing systematic
textbooks for teaching Arabic to non-native speakers. They developed teaching methods aimed at
facilitating the achievement of learning objectives, removing ambiguity, and making the process of
learning easier for these students. They made great efforts in this field, established numerous educational
centers, and founded specialized institutes in various universities in Islamic, Arab, and Western
countries. Specialists have worked on developing curricula, educational materials, Arabic teaching
methods, and strategies for effective teaching and learning for non-native speakers throughout the world.

. Teaching Arabic to non-native speakers inevitably involves difficulties faced by
learners and problems that hinder their academic progress. These difficulties have various causes: some
are related to the teacher, some to the learner, and others to prescribed textbooks and educational
institutions. Educational scholars, curriculum specialists, and experts in teaching Arabic to foreigners
have developed methods for addressing these challenges and finding solutions. Scholars of India were
also actively involved in confronting these issues and seeking solutions.
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) Due to the strong commitment of Muslims in the Indian subcontinent to their religion
and their increasing love for Arabic and its literature—despite the fact that Arabic is a language that
requires careful preservation by its speakers and precise understanding by its learners—they compiled
numerous books for teaching Arabic to young non-native speakers in various fields, including reading,
conversation, grammar, morphology, literature, translation, general lessons, and other areas. Their aim
was to enable learners to acquire Arabic, appreciate its subtleties and eloquence, memorize its texts and
expressions, and expand their vocabulary and understanding of its styles. These efforts had a significant
impact on hearts and minds because Arabic is considered a fundamental means of reaching an
understanding of the Holy Qur’an and the teachings of the Prophet’s Sunnah.

o One of the reasons behind the delay in learning Arabic and the difficulty of teaching it
is the dominance of other languages, such as Urdu and Persian, over Arabic. The use of languages other
than Arabic for communication among Muslims and in religious schools and Islamic educational centers
makes it more difficult for learners to understand quickly and slows down the learning process.

. Furthermore, the limited exchange of visits between Arabs and people of these regions,
the lack of student exchange programs to Arab countries, insufficient preparation of teachers in teaching
methods and systematic educational studies, and the absence of direct interaction with native Arabic
speakers reduce the speed of comprehension and pronunciation development. They also limit progress
and advancement and negatively affect the process of learning and teaching Arabic to non-native
speakers.

. To overcome the phenomenon of weakness among non-Arab students who encounter
difficulties during the learning and teaching process, and to help them progress toward a better level,
modern technological means should be employed for educational development, especially for learners
of Arabic as a second language. This includes the use of computers and the Internet, as well as activating
e-learning and becoming familiar with its methods and various forms.
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Ana dili Arap¢a Olmayan Genglere Arap¢a Ogretimi
(Hint Alt Kitas1 Ornegi)

Giris

Gilinlimiizde Pakistan smirlar1 iginde bulunan, ge¢miste ise Hindistan’daki Bombay
Baskanlig1’nin bir eyaleti sayilan ve merkezi Karagci olan Sind bélgesinin 92/711 yilinda is1am ordulart
tarafindan fethedilmesinden itibaren Arap dili, Miisliimanlar arasinda kullanilmaya baslamis ve Islam’m
yayilisina paralel bigimde bdlgede tedricen yayilmistir. Kur’an’in ve Hz. Muhammed’in dili, Islam
kiiltiirliniin tagiyicisi ve en giizel siir, belagat ve edebi ifadelerin iiretildigi dil olmasi sebebiyle Arapga,
dlimlerin ve Ogrencilerin ilgisini ¢cekmistir. Cok sayida ilmi ve kiiltiirel eser Arapga kaleme alinmis;
insanligin fikri ve kiiltiirel miras1 bu dil vasitasiyla kayda gecirilmistir.

Arapga, Ozellikle Miisliimanlar nezdindeki segkin konumu ve genel olarak diinyadaki degeri
sebebiyle, zengin dil miras1 ve titiz gramer sistemi bakimindan arastirmacilarin ve 6grencilerin ilgi odagi
olmustur. Ayni sekilde incelikli edebiyati, giiclii belagati ve gesitli iislup bigimleriyle diisiiniirlerin,
elestirmenlerin, sarihlerin ve muhakkiklerin dikkatini ¢ekmistir. Bunun sonucu olarak alimler, farkl
tarihi donemlerde Arapca eserleri incelemeye, telif etmeye, ezberlemeye, hasiye yazmaya ve tahkik
etmeye yonelmislerdir.

Islam kitalara yayildikga Arapga da onunla birlikte yayilmis ve Araplarm oldugu kadar Arap
olmayanlarin da elinde esnek bir ara¢ haline gelmistir. Hindistan ve Sind’in islami fetih déneminden
gliniimiize kadar Arap kokenli olmayan birgok alim ve miitefekkir, bilginin Arapgaya ve Arapgadan
baska dillere terclimesinde temayliz etmistir. Bu isimler pek ¢ok disiplindeki énemli ilm1 basarilarla
anilmig; Arapca da gesitli liniversitelerde okutulmaya devam etmistir.

1857°deki Ingiliz isgalinin ardindan Arapga, sémiirgecilerin onu baskilama tesebbiislerine
ragmen yeni bir direng ve yayilma donemi yasamistir. Giinlimiiz Hindistan, Pakistan, Banglades, Sri
Lanka, Maldivler, Myanmar ve Nepal’ini kapsayan Hint alt kitasi, Arap dili ve Islam kiiltiiriinii
muhafaza etmeye kendini adamis bir¢ok seckin alim yetistirmistir. Bu alimler, sahih Arapga
kaynaklardan yararlanmis; Arap diinyasinin tarihi, cografyasi, imkanlar1 ve kaynaklariyla yakindan
iligkili dini, ekonomik, siyasi ve kiiltiirel sebeplerle Arapca 6grenmeye yonelmislerdir.

Bu alimler, kiiresel kiiltiirel etkilesime biiyiik hizmetlerde bulunmuslardir. Ozellikle ingiliz
somiirge yonetiminin Hintli alimleri hapis, uzak adalara siirgiin, idam, asagilama ve farkli baski
yontemleriyle hedef alarak Arapgay1, Islam kiiltiiriinii ve insani degerleri ortadan kaldirmaya calistigs
bir donemde bu hizmetler daha da nem kazanmistir. S6z konusu alimler Miisliiman toplumun 6nderleri,
1slahat savunuculari, somiirgecilige karsi ¢ikan kimseler ve dzgiirliik ile bagimsizlik miicadelesinin
temsilcileri olduklari i¢in baskilarin en agir kismina maruz kalmislardir.

Kur’an’1n dili, Hz. Peygamber’in dili ve Islim’mn 6gretilerini savunma kararhiligindan hareket
eden bu alimler, samimi imanlarinin yonlendirmesiyle din ve kiiltiiriiniin yabanci dil olarak Arapca
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ogretilip 6grenilmesi yoluyla anlagilmasinin zorunlu oldugunu kavramislardir. Bu sebeple Arap ve Islam
diinyasindaki alimler ile uzmanlar; miifredatlar ve Ogretim yontemleri gelistirmis, konferanslar
diizenlemis, uzmanlik birikimini harekete ge¢irmis ve ana dili Arap¢a olmayanlar i¢in pek cok 6zel ders
kitab1 hazirlamiglardir.

Bu 6gretim materyalleri igerik ve yontem bakimindan farklilagsmaktadir. Bazilar1 Avrupa ve
baska bolgelerde yasayan Arap topluluklarina ve ana dili Arap¢a olmayan Miisliimanlara yonelik
hazirlanmistir. Bir kism1 Arapcadan diger dillere veya diger dillerden Arapcaya ceviri yapan iki dilli
sozliiklerden olusmaktadir. Bazilar1 ise diinyanin farkli bolgelerinden baglangic seviyesindeki
ogrencilere ve ¢ocuklara Arapgay1 ikinci dil olarak 6gretmek amaciyla hazirlanmistir.

Hint alt kitasinda bu alanda ¢ok sayida eser veren; okuma ve kompozisyon, peygamber kissalari
ve ¢ocuk edebiyati, nahiv ve sarf, Arap edebiyatindan segmeler ve Arapga 6gretim materyalleri gibi
cesitli alanlarda caligmalar kaleme alan seckin alim ve miitefekkirler arasinda sunlar sayilabilir: Seyyid
Ebii’l-Hasan Ali en-Nedvi (6. 1999), Vahidiizzaman el-Kiranevi (6. 1995), Dr. Muhammed Yusuf Kokan
el-Omeri (d. 1916), Dr. Muhammed Lokman es-Selefi (d. 1943), Hac1 Sebih el-Kadiri (d. 1938), Seyh
Muhammed er-Rabi‘ en-Nedvi, Dr. Muhammed Ictiba en-Nedvi, Seyyid Siileyman en-Nedvi, Seyh
Muhammed [“caz Ali el-Kasimi el-Amriihevi, Sefik Ahmed Han en-Nedvi, Ferhane S1ddiki, Habibullah
Han, Muhammed Abdiilgaffar Ziya el-Bilgrami en-Nedvi, Siraciiddin en-Nedvi, Muiniiddin el-A‘zami,
Ubeydullah el-Ubeydi, Ebai Yusuf Abid Hiiseyin el-Ensari, Muinullah en-Nedvi, Saidii’r-rahman el-
A‘zami en-Nedvi, Muhammed b. Yusuf es-Sirti, Bahru’l-ulim Abdiilali el-Leknevi, Vaniyambadili
Abdurrahim b. Abdiissiibhan (d. 1923), Muhammed Nazim en-Nedvi el-Mongiri el-Lahari (6. 2000),
Abdullah Abbas en-Niri el-Behlaveri, Ismet Mehdi, Ziibeyr Ahmed el-Fariiki ve Seyyid Ihsanii’r-
rahman.

Bu uzmanlar ve ana dili Arapga olmayanlara Arapga 6greten 6gretmenler, s6z konusu gayretler
sonucunda dilin farkli alanlarmi kapsayan c¢ok sayida egitim eseri meydana getirmistir. Hint alt
kitasindaki 6grencilerin Arapcga 6grenmeye yonelik artan taleplerini karsilamak {izere ¢esitli ders kitab1
dizileri yayimlanmistir. Bu materyaller, yabanci dil olarak Arapga 6gretimindeki en yeni yaklagimlardan
yararlanarak ve cagdas egitim yoOntemleriyle uyum i¢inde O6grencilerin 6grenmesini kolaylastirmas,
onlarin ufuklarini genisletmistir (en-Naka, 1985, s. 7; Hatim, 1982, s. 21).

Bunun sonucunda Hindistan’in alimleri, 1slahatcilari ve egitim onciileri; cagdas miifredatlar ve
Ogretim materyalleri gelistirerek iyi yetismis bir Miisliiman nesil meydana getirmeyi bagsarmislardir. Bu
ders kitaplari, Hintli 6grencilerin kendi ¢evrelerinden unsurlar igerdigi i¢in okuduklari metinlere
yabancilik hissetmelerini dnlemis ve 6nemli bir egitim boslugunu doldurmustur. Nihai hedefleri; kissa
anlatimi ve egitici sarkilar gibi cesitli edebi tiirlerle zenginlestirilmis sade, ilgi ¢ekici ve etkileyici bir
iislup vasitasiyla ahlaki, fikri gelisimi, Islami degerleri ve bilingli 6grenmeyi gelistirmektir.

Bu girisin ardindan makale, betimleyici, analitik ve tarihi yontemlerle su basliklar ¢ergevesinde
ele alinmaktadir:

o Hint alt kitasinda Arap dili ve Arapga 6grenmenin 6nemi

o Hint alt kitasinda ana dili Arapga olmayan genglere Arapga dgretim yontem ve araglari
. Hint alt kitasinda ana dili Arapca olmayan gengler i¢in baslica Arapga 6gretim eserleri
o Okuma ve kompozisyon kitaplar1

o Hikaye kitaplar1 ve edebi eserler

o Nabhiv ve sarf kitaplari

o Genel Arapga ders kitaplar1 ve 6gretim materyalleri

o Hint alt kitasinda ana dili Arapc¢a olmayan genclere Arapca dgretimindeki giigliikler
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o Sonug
1. Hint Alt Kitasinda Arap Dili ve Arap¢ca Ogrenmenin Onemi

Hint alt kitas1 alimleri, Arapgaya diinya dillerinin baslicalarindan biri olmasi sebebiyle biiyiik
o6nem vermislerdir. Kur’an’in kendisiyle indirildigi, Hz. Muhammed’in 6gretilerini ve hiikiimlerini onun
araciligryla teblig ettigi bu dil; Miisliiman toplum arasinda bir iletisim vasitasi olmus, kardeslik baglarin
giiclendirmis, insanlarin birbirine yaklagsmasina, uyum ve birlik i¢inde yasamasina katki saglamistir.
Miisliimanlar duygu, diisiince, fikir ve inanglarini Arapga araciligiyla ifade etmislerdir.

Dogulu ve Batili, Arap ve Arap olmayan Miisliimanlar bu dile hizmet etmis; onun sanatlarinin
gelisimine katkida bulunmus, gramer kurallarin1 agiklamis ve islup ile belagatinden etkilenmislerdir.
Arapgay1 dini ve Arapca egitim veren okullarda, cami ders halkalarinda, {iniversitelerde,
yiiksekokullarda ve dil boliimlerinde 6grenmisler; neticede Arap dili, islami ilimler, diisiince ve diger
alanlarda ¢esitli ilmi birikimler ortaya koymuslardir. Arapganin belagati ve edebiyati iizerinde
derinlesmislerdir.

Islam’1n nuru ile sereflenen, Arapganin giizelligini tadan, ilimlerine vakif olan ve onun estetik
yonlerinde temayiiz eden milletlerden biri de Hint alt kitasidir. Bu bélge, Araplarin yasadigi cografyadan
ve ana dili Arapga olanlarin fasih dil ¢cevresinden uzak olmasina; kiiltiirel ve toplumsal yapisi itibariyla
farklilik gostermesine ragmen bolge alimleri:

“Hint alt kitasindaki edebi ve yaratici hareketin Onciiliigiinii Gistlenmis, segkin edebiyat ve sanat
nesrinin yapisinin {izerine kuruldugu giiclii ve yiice siitunlardan biri olmuslardir. Her biri, gliniimiizde
de taraftarlari, takipgileri ve taklitcileri bulunan miistakil bir edebi ekoliin kurucusudur. Onlarin birgcogu
telif, yazi, elestiri, edebiyat tarihi ve siir alanlarindaki yeni faaliyetlerin onciileri olmustur. Eserleri, bu
alanlarda asli bagvuru kaynaklari ve temel otoriteler olarak varligini siirdiirmektedir” (en-Nedvi, 1997,
s. 74-75).

Bu ilmi hareket geliserek Arap dili caligmalar1 da dahil olmak {izere farkl: bilim dallarinda yeni
kavramlar ortaya koymustur. Bolgedeki alim, sarih ve elestirmenlerin sayisi artmig; nahiv, sarf, belagat,
dilbilim, sozliikciiliik ve elestiri gibi alanlarda bir¢ok dil ve edebiyat eseri telif edilmistir. Bu alimler
Arapganin kelime hazinesini, climle yapilarini, gramer kurallarii ve dslup 6zelliklerini korumus;
basarilari diinya c¢apinda taninarak farkli bolgelerdeki aragtirmaci ve elestirmenlerin takdirini
kazanmustir.

Arapganin Islam dinini anlamadaki seckin konumu ve biiyiikk 6nemi, onun Kur’an’in dili
olmasiyla daha da belirginlesmektedir. Yiice Allah soyle buyurur:

“Sliphesiz  biz onu anlayasinmiz diye Arap¢a bir Kur’an olarak indirdik.”
(Ytsuf 12/2)

Yine sdyle buyurur:
“Ayetleri, bilen bir topluluk i¢in Arapca bir Kur’an olmak iizere aciklanmis kitaptir.”

(Fussilet 41/3)

Arap dili, Kur’an’1 ve Hz. Peygamber’in slinnetini anlamanin temel dayanagini olusturmaktadir.
Arapcanin kok ve dallarin1 6grenmeden; sekil ve yapilarini incelemeden; inceliklerine, dzelliklerine ve
farkli yonlerine asina olmadan bu iki kaynagin anlamlarimi tam olarak kavramak, sirlarina vakif olmak
ve hiikiimlerini ¢ikarabilmek miimkiin degildir.

Arapca aym zamanda Miisliiman halklar arasinda iletisim ve bulusma vasitasidir. Ummetin
kimligini ve dzelliklerini ifade eden ortak Islam kiiltiiriinii ve kardeslik baglarini tasir. Gegmisini giiniine
baglar; insanliga yonelik mesajin1 kavramlar1 ve fikirleri yoluyla aktarir. Arapga; kurallari, edebiyati,
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sanatlari, kiiltiirii ve degerleriyle genel olarak diinya dillerini, 6zel olarak da Hint alt kitasindaki dilleri
etkilemistir.

Bolgedeki arastirmacilardan biri, Arapcanin bu etkisi dolayisiyla dilin kiiltiirel 6nemini ve
Ogrenilmesi geregini su sozlerle dile getirmektedir:

“Milli dilimiz Urduca ve Pakistan’in diger yerel dillerinin tamami Arapgadan biiyiik dl¢ilide
etkilenmistir. Zira dini, ilmi ve resmi terimlerinin ¢ogunu Arapcadan almislardir. Bu sebeple
Pakistanlilar olarak dini ve milli agidan tek tek ve topluca gorevimiz, yalnizca Arapga 6grenmek degil;
onu okuma, yazma, telaffuz etme ve diisinme bakimindan da yetkin bigimde kullanabilmektir.”
(en-Nakvi, 1989)

2. Hint Alt Kitasinda Ana Dili Arapca Olmayan Genglere Arapca Ogretim Yontemleri ve
Yaklasimlari

Egitim bilimciler ve miifredat uzmanlari, ana dili Arapga olmayanlara Arapca Ggretmek
amactyla cesitli yontemler gelistirmislerdir. Arap¢a Ogrenimini yararli héle getiren, anlamay1
giiclendiren ve 6grencinin ilgisini canli tutan kelime listeleri ile ders kitaplar1 hazirlamak i¢in 6nemli
gayret sarf etmislerdir. Bolgedeki Arapga 6grenme ve 6gretme uygulamalari incelendiginde baslica su
yontemler goriilmektedir:

2.1. Nahiv ve Sarf Ogretimi Yontemi

Nahiv ve sarf, Arap dilinin en 6nemli dallarindandir ve Arapga 6gretiminin temel unsurlar1 kabul
edilir. Bu iki disiplin, 6zellikle dini okullarda, cami ders halkalarinda, devlet ve 6zel tiniversite ile
yliksekokullarda 6grenim goren geng dgrencilere yonelik miifredatlarda yaygin bicimde yer almaktadir.

Nahiv, dogru anlamay1 saglayan ve dilsel ifadeyi diizenleyen bir g¢ergeve sunarken sarf,
kelimeler igin bir ol¢li vazifesi gormekte ve onlarin kaliplarini diizenlemektedir. Ana dili Arapca
olmayanlara Arap¢a gramer dgretiminin amaci; onlarin anlami degistirebilecek dil hatalarina diismeden
Arapga 6grenmelerine ve konusmalarina yardimci olacak temel nahiv ve sarf kurallarini kazandirmaktir.
Bu yontem ayrica 6grencilerin metinleri dogru ve mantikli bicimde okumalarina rehberlik eder.

Bu temel gramer ilkeleri, esaslar1 ve kurallari, 6gretimin ilk asamalarinda kisa bigcimde ele
almmistir. Boylece Ogrencilerin ileri asamalarda nahiv ve sarf ¢alismalarini genisletmek, meseleleri
hakkinda daha derin bilgi edinmek istemeleri hélinde bir giris ve hazirlik zemini olusturulmustur.

Bu yaklasim; Sefik Ahmed Han en-Nedvi, Ferhane Siddiki, Habibullah Han, Siraciiddin en-
Nedvi, Dr. Muiniiddin el-A‘zami, Dr. Saidii’r-rahman el-A‘zami en-Nedvi ve diger bazi Hintli
miielliflerde goriilmektedir. Bu alimler kendi egitim diizeylerine uygun eserler kaleme almis;
Ogrencilerin ihtiyaglarini kargilayarak egitim hedeflerine ulasmalarina katki saglamiglardir.

Ana dili Arap¢a olmayanlara Arapga Ogretiminin etkili olabilmesi ve bu alana sarf edilen
cabalarin nesnel Ol¢iitlerle bagarili sonu¢ vermesi i¢in 0gretmenlerin, gramer kurallarini ve tiirlerini
Ogrencilerin anlama diizeylerine uygun bigimde segmeleri gerekir. Bunun yaninda tanidik ve yaygin
orneklere yer vermeleri, sik kullanilan kelimeleri tercih etmeleri, islevsel kaliplardan yararlanmalari ve
ozenle secilmis ifadelerle sade bir iislup kullanmalar1 6nem tasimaktadir (en-Naka, 1985, s. 67; el-Alevi,
2010; Omer, 2014).

2.2. Okuma ve Yazma Yontemi

Bu yontem, s6z konusu bolgelerde uygulanan 6gretim yontemlerinden biridir ve iki temel
unsurdan olusur: okuma ve yazma. Okuma, dgretmenin metni dgrencilere okumasi ve dgrencilerin
dinlemesi yahut 6grencilerin 6gretmenlerinin huzurunda metni okumalari1 seklinde gergeklesir. Yazma
ise dikte uygulamalarini ve 6grencilerin yazili anlatim becerilerinin gelistirilmesini kapsar.
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Ana dili Arapga olmayan 6grencilere Arapca 6gretiminde dnce okuma, ardindan yazma becerisi
kazandirilmaktadir.

2.2.1. Okuma

Ogrencilerin okuma egitimi igin kullamlacak materyal; egitim diizeyi, ders igerigi, miifredat
hedefleri, 6gretime ayrilan siire ve 6grencilerin genel egitim seviyesi dikkate alinarak secilmis climle,
ifade ve metinlerden olusmalidir.

Ogretmen, tedrici bir dgretim sistemi takip etmeli; telaffuz kolayligi, anlamlarin kavranmast,
kisa ciimlelerin kullanilmasi ve 6zIii ifadelerin sunulmasi gibi okuma i¢in gerekli becerileri géz oniinde
bulundurmalidir. Bu sayede 6grenciler dille etkilesime girer, metinleri kavrar, dogru okur ve saglikli
okuma becerileri gelistirirler.

Bu yaklagim temel egitim asamalarinda yaygindi. Ogretmen, telaffuzu veya anlasilmasi zor bir
metinle karsilastiginda énce metni sesli bigimde okur; ardindan 6grencilerden dogru telaffuzla teker
teker sesli okumalarini isterdi. Okuma hatalarini ciimle ya da paragrafin sonunu beklemeden derhal
diizeltirdi.

Bu tiir okumaya Hindistan’daki alimler biiyilk 6nem vermis; fasih ifadeler ve dogru okuma
araciligryla saglikli konusma becerisi gelistirmeye ¢alismiglardir. Ana dili Arapca olmayanlara Arapga
ogretimindeki giicliikleri konu alan yayimlanmis kitap, makale ve c¢alismalarinda bu hedefe yonelik
cabalar1 agikca goriilmektedir. Katkilari, yaymevleri ve arastirma merkezlerinde belirgin izler
birakmustir.

Egitim ve 6gretim yontemi uzmanlarina gére bu okuma tiirii ii¢ asamadan gecer:

1. Ses bilgisine dayali okuma: Ogretmen, ders sirasinda Arapga seslere odaklanmali;
yabanci 6grencileri kelime ve harfleri dogru ve isabetli bigimde telaffuz etmeye aligtirmalidir.

2. Anlayarak okuma: Ogrenci, metnin anlamlarim kavrayarak okur.

3. Akici veya hizh okuma: Ogrenci, metni uygun bir hizla; dogru ve anlayarak okur.

Performansa gore okuma ikiye ayrilir:

) Sessiz okuma.

) Sesli okuma.

Amacina gore ise okuma su sekillerde siniflandirilabilir:
o Ders ve aragtirma i¢in okuma.

o Dinleme becerisini gelistirme i¢cin okuma.

o Problem ¢6zme i¢in okuma.

(en-Naka, 1985, s. 190; Omer, 2010, s. 13)

2.2.2. Yazma veya Dikte

Ogretmenler, ana dili Arapga olmayan 6grencilerin temel egitim asamalarinda Arap yazisini
kavrayabilmeleri igin yazi ve imla ile ilgili baz1 temel kurallara énem vermelidir. Ogrenciler, Arapca
yazim kurallarina ve harflerin dogru bi¢imlerine uygun sekilde secilmis ctimleleri ve uygun ifadeleri
yazmaya aligtirilmalidir.

Bu uygulama, 6grencilerin hem okuma hem yazmada dogru bir performans gdostermelerini ve
basaril1 bir 6grenme siireci geg¢irmelerini saglar. Ogretmenler ayrica 6grencilere seddeyi, med isaretini,
hemzenin farkli tiirlerini, belirli baglamlarda harflerin eklenmesi ve disiiriilmesini, harflerin kelime
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basi, ortasi ve sonundaki bigimlerini ve diger ¢agdas imla kurallarini 6gretmelidir (Naassan, 2016, s. 29;
en-Naka, 1985, s. 229).

Ogrencilerin ihmal etmesi halinde imla hatalarma, anlamada giigliiklere ve yazili anlatim
zayifligina yol agabilecek bu kurallara Dr. Nesim Ahtar en-Nedvi su sozlerle dikkat cekmektedir:

“Dikte, yazmanin 6nemli bir parcasidir; yazma ise kiiltliriin genis ufuklarimi agan dort dil
becerisinden biridir. Bu beceriler ¢esitli konular ifade etmede dogruluk, aciklik, giizellik ve hassasiyet
kazandikea, bireyin hayatindaki islevsel etkileri de artar.”
(Ahmed, el-A‘zami, Taciiddin ve el-Adil, 2015, s. 435)

Bu dersin yazi dogrulugunu artirma, okuma niteligini gelistirme, dogru anlama ve ifade imkan1
saglama bakimindan tasidigi 6neme ragmen Hindistan’daki dini okul ve cami ders halkalarin
miifredatina iliskin incelemem, yazma ve dikte 6gretiminin diger Arapca derslerine kiyasla yeterli ilgi
gormedigini; bu konuda ders kitabi iiretiminin de sinirl kaldigini gostermektedir.

Bunun sonucunda Hintli 6grencilerin kitap ve makalelerinde yaygin bicimde goriilen ¢cok sayida
imla hatasi ortaya ¢ikmistir. Bu durum, yazma ve diktenin 6gretim ve telif bakimindan 6gretmenler ile
ogrenciler nezdinde sinirlt ilgi gordiigiine isaret etmektedir (Ahmed, el-A‘zami, Taciiddin ve el-Adil,
2015, s. 435).

2.3. Dogrudan Yontem

Bu yontem, ciimle ile sdylendigi durum arasinda dogrudan iliski kurmaya ve canli baglantiya
dayanmasi sebebiyle “dogrudan yontem” olarak adlandirilir. Egitim alanindaki faal 6grenme anlayisinin
gelismesiyle birlikte, egitim uzmanlarinin ¢abalar1 sonucunda yirminci yiizyilda yayginlik kazanmistir
(el-Alvani, ts., s. 74).

Bu yontem, cagdas dil 6gretimi uzmanlari arasinda bilinen bir egitim anlayisidir ve dil
enstitiileri ile uzmanlasmis merkezlerde uygulanmaktadir. Buna gore ana dili Arap¢a olmayanlara
Arapga Ogretimi; simif ve egitim ortamlarinda 6gretmen ile 68renci arasindaki iletisim, 6gretim ve
etkilesim dili olarak fasih Arapganin kullanilmasina dayanmalidir.

Nadir durumlar disinda terciimeye ve yabanci dillerin kullanilmasina basvurulmamalidir.
Arapga, ilmi merkezlerde hakim dil ve yaygin iletisim vasitasi haline geldiginde Arap olmayan
Ogrencilerin gramer yapilarin1 6grenmelerine, tislup ve kaliplarini kullanmalarina, edebi ¢evresine asina
olmalarina, telaffuz ve uygulama bakimindan &zelliklerini kazanmalarina biiyiik katki saglar. Ayrica
Ogrencileri anlamada ve tartismada kendi imkanlarina dayanmaya tesvik eder (el-Alvani, ts., s. 74; en-
Nedvi, 2014).

Bununla birlikte bu yontem Hindistan’da nadiren uygulanmistir. Zira egitim kurumlarindaki
Ogretmenlerin ¢ogu Arapca metinleri okumakta; ardindan dgrencilere fikirleri agiklamak ve metinleri
daha kolay anlasilir héle getirmek amaciyla kavramlar1 ve anlamlar1 6zellikle Urduca ve Fars¢a olmak
iizere bagka diller aracilifiyla agiklamaktadir.

3. Hint Alt Kitasinda Ana Dili Arapca Olmayan Genglere Arap¢a Ogretimi i¢in Kaleme
Alinan Bashca Eserler

Hint alt kitas1 alimleri, ana dili Arapga olmayanlara Arapca 6gretmek iizere ¢ok sayida ilmi ve
0zel eser kaleme almislardir. Bu ¢aligmalar; dikkatli se¢imi, zengin muhtevasi, etkili sunumu, fasih
iislubu, kaynak ve sekil cesitliligiyle one ¢ikmaktadir. Hacimleri farkli olmakla birlikte ¢cocuklarin ve
geng Ogrencilerin kabiliyetlerini gelistirmek, Arapgaya iliskin cesitli becerilerini giiglendirmek, Arap
edebiyatini, dilin glizelligini ve belagatini 6grenmelerine yardimci olmak amaciyla hazirlanmiglardir.

Bu faydal1 eserler, Arap olmayan 6grenciler agisindan tasidiklar1 6nem sebebiyle dini okul ve
cami ders halkalarinin miifredatina alinmis; Hindistan’daki ve bagka yerlerdeki tiniversite, yiiksekokul
ve egitim kurumlarinin ¢ogunda okutulmustur. Arapga ana dili olan ve olmayan g¢evrelerde, alimler ve
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edebiyat ¢evreleri tarafindan genis kabul gormiislerdir. Bu amagla hazirlanan baslica eserlerden bazilari
sOyledir:

3.1. Okuma ve Kompozisyon Kitaplari

o el-Kird’etii’r-raside, Seyyid Ebii’l-Hasan Ali  en-Nedvi (6. 1999).
Seyyid Ebii’l-Hasan en-Nedvi tarafindan kaleme alinmis olup ii¢ ciltten olusmaktadir (Ahmed, el-
A‘zami, Taciiddin, el-Adil, 2015, s. 318, 596, 631-632; en-Nedvi, 2003, s. 14; el-Fariki, 2013, s. 437;
Alim, 2016, s. 170-171).

) el-Kira’etii’l-vadiha li’t-tullabi’l-miibtedi’in, Seyh Prof. Vahidiizzaman el-Kiranevi
(0. 1415/1995).
Ug béliimden olusan bu eser hazirlanirken bolgedeki 6grencilerin seviyesi, medrese cevresi ve zor
Ogretim yontemlerinden kacinma ilkesi dikkate alinmistir. Kolaydan zora, zayiftan giicliiye dogru
ilerleyen tedrici bir 6grenme yontemi benimsenmistir. Dersler, temel gramer kurallar etrafinda; ciimle
ve anlamlarin uygun tertibiyle diizenlenmistir. Hindistan’da biiyiik sohret kazanan eser, giiniimiizde de
yliksekokul ve tiniversitelerde okutulmaktadir (Alim, 2016, s. 170-171; Ahmed, el-A‘zami, Tactiddin,
el-Adil, 2015, s. 318).

o el-Kird’etii’l-miifide, Dr. Muhammed Yusuf Kokan el-Omeri (d. 1916).
Miiellif, eserin materyallerini gen¢ Ogrencilerin kiiltiirel beklenti ve hedeflerine uygun bi¢imde
segmigtir. Tarihi kaynaklardan alinan hikayeler seklindeki amagli ¢cocuk edebiyati niteligini tagir.
Ogrencilerin zevklerine uygun ¢agdas bir yontemle Arapca dgrenmelerini saglayan iistiin edebi isluplu
makaleler igermektedir. Bu eser ve bir onceki kitap, Giliney Hindistan’daki Arapca okul ve
yiiksekokullarinin miifredatina alinmistir (Ahmed, el-A‘zami, Taciiddin, el-Adil, 2015, s. 104-105; el-
Faraki, 2013, s. 360; Abdiilhakim, 2019).

. el-Kira’etii’l-Arabiyye li-ta ‘limi’l-lugati’l-‘Arabiyye, Dr. Muhammed Lokman es-
Selefi (d. 1943).
On iki ciltten olugmaktadir (es-S1ddiki, 2018).

o el-Kira’ etii’l-miirside, Haci Sebih el-Kadiri (d. 1938).

Miiellif bu eserde hikmetli sozleri, fikralari, cesitli diyalog bigimlerini, hikdye ve kissalart; bunun
yaninda ahlak ve gorgiiyii giizellestiren, egitici rehberlik sunan ders, vaaz ve biyografileri bir araya
getirmistir (es-S1ddiki, 2018).

X o Mu‘allimii’l-ingd, @ Seyh ~ Muhammed  er-Rabi® en-Nedvi (6. 1929).
(Alim, 2016, s. 169-170; el-Faruki, 2013, s. 450).
o Mu‘allimii’l-insa, Seyh Abdiilmecid en-Nedvi.

Miiellif, Seyh Muhammed Rabi‘ en-Nedvi tarafindan hazirlanan dordiincii boliime ilaveten iki
bolimden olusan yeni bir Arap¢a kompozisyon kitab1 hazirlamistir. Eser, dgrencilerin Arapca
kompozisyon ve yazmayi1 en iyi bigimde 6grenmelerini sagladigi gibi Urduca ile Arapca arasinda basarili
terclime yapma becerisi de kazandirmaktadir. Ana dili Arap¢a olmayan 6grenciler agisindan biiyiik fayda
saglamasi sebebiyle Hint alt kitasindaki bir¢cok {iniversite ve okulun miifredatina almmistir
(Abdiilmecid, ts.).

. Rahber Muallim, Dr. Seyh Vaniyambadi Abdurrahim.
Ug ciltten olusmaktadir (Abdiilhakim, 2019).

o Emsalii Asif el-Hakim, imam Abdiilhamid el-Ferdhi’nin (6. 1930) Arapcaya terciime
ettigi eser.
Aslen Ingilizce kaleme alinmig, imam Abdiilhamid el-Ferahi tarafindan Arapgaya cevrilmistir. Eserde
hayvanlarin ve cansiz varliklarin dilinden sdylenen atasozleri ile hikmetli s6zlere yer verilmistir. Dersler
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kisa olmakla birlikte anlam bakimindan zengindir (Ahmed, el-A‘zami, Taciiddin, el-Adil, 2015, s. 351-
352; Alim, 2016, s. 121; el-Fartki, 2013, s. 278).

. es-Silsiletii’z-zehebiyye li’l-kira’eti’l-‘Arabiyye, Dr. Muhammed Lokman es-Selefi.
On iki cilt olarak hazirlanmis olan eser, derslerden olusan bir ansiklopedi niteligindedir. Bu alanda okul
ve Universite seviyeleri igin Arapca ders kitabi hazirlamada kaynak olarak kullanilabilir. Arap
okullarinda yaygin bigimde kullanilan edebi seckilere benzemektedir.

. et-Ta‘bir ve’l-muhidethetii’l-‘Arabiyye, Dr. Muhammed IctibA en-Nedvi.
Eser, Dr. Ictiba en-Nedvi’nin ana dili Arapga olmayan dgrencileri yardimei ifadeler ve gesitli konular
araciligryla 6grenmeye ve yazmaya yoneltme gayretinin triiniidiir (Ahmed, el-A‘zami, Taciiddin, el-
Adil, 2015, s. 320).

. el-Hanin ile’s-sehéde, Prof. Muhammed Nazim en-Nedvi.
Arapga 6grenmek ve temel Arapga eserlerine kendi basina asina olmak isteyen dgrenciler i¢in kaleme
alinmistir (Ahmed, el-A‘zami, Tacliddin, el-Adil, 2015, s. 320).

. Temrinii’l-edeb bi-insa’i’l-‘Arab, Prof. Ebi Muhammed el-Veylatiri el-Malibari.
(el-Kasimi, 2018).

3.2. Hikaye, Edebiyat ve Siir Kitaplar

Hindistan’da Nizar ve Semir — ¢ocuk hikayeleri; Dr. Ismet Mehdi (d. 1937) tarafindan kaleme
almmustir (Alim, 2016, s. 179).

o Hatemii’l-enbiya’min Sireti — Seyh Ebii’l-Hasan en-Nedvi (Abdiilmecid, ts.).

o Islam Tarihinden Hikayeler — Seyh Ebii’l-Hasan en-Nedvi (Abdiilmecid, ts.).

o Peygamber Kissalamm - Seyyid Ebii’l-Hasan en-Nedvi (6. 1999).
Cocuklar igin kaleme alinmis ve birkag ciltten olusmustur (Abdiilmecid, ts.).

o Cocuklar i¢in Hindistan Tarihi — Dr. Ziibeyr Ahmed el-Faraki (d. 1943) (Alim, 2016,
s. 183-184).

. Hikdye Anlatiminda ifadenin Giizelligi — Prof. Muhammed Aldeddin en-Nedvi.

Eserde klasik ve modern donemlerde basilan biiyiik Arapca eserlerden alinmis hikayeler yer almaktadir
(Ahmed, el-A‘zami, Taciiddin, el-Adil, 2015, s. 321).

o Edebiyat Dersleri  — Seyyid Siileyman en-Nedvi (0. 1953).
Miiellif, gramer kurallarini agik¢a zikretmeksizin ders bi¢iminde sunulmus ayrintili drneklerden
yararlanmis ve bunlar1 Urducaya terciime etmistir. Bu derslerde gramer kurallarina da yer verilmistir
(Habibii’r-rahman, 2005; es-S1ddiki, 2018).

o Rayihatii’l-‘Arab — Seyh Muhammed 1‘ciz Ali el-Kasimi el-Amrihevi (d. 1373).
Prof. Muhammed i‘caz Ali tarafindan derlenen eser, Arap edebiyatindan secilmis metinlerden olusur.
Yirminci ylizyilin ortalarina kadar Hint alt kitasinda benzeri bulunmayan bu kitap, Hintli alimlerin
cocuklara Arap dili ve edebiyatin1 6gretme alanindaki Oonemli katkilarindan biri kabul edilmistir
(Ahmed, el-A‘zami, Taciiddin, el-Adil, 2015, s. 321; Abdiilmecid, ts.).

i o Rayihatii’l-edeb — Seyh Vahidiizzaman el-Kiranevi (Ahmed, el-A‘zami, Tactliddin, el-
Adil, 2015, s. 631-632).

o Arap Edebiyatindan Secmeler — Seyh Seyyid Ebi’l-Hasan en-Nedvi (6. 1999)
(Ahmed, el-A‘zami, Tactiddin, el-Adil, 2015, s. 596, 631-632; Abdiilmecid, ts.).

. Edebiyat ve Metinlerden Secmeler — Kerala Islami Egitim Meclisi Arapga Miifredat
Komisyonu.
Katar, Suudi Arabistan, Misir ve diger Arap ilkelerinin miifredatlarindan seg¢ilmis Arapca edebi
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metinleri igeren eseri, Kerala Islami Egitim Meclisi Arap¢a Miifredat Komisyonu derlemistir. iki ciltten
olugmaktadir (Ahmed, el-A‘zami, Tactiddin, el-Adil, 2015, s. 596, 631-632; Abdiilmecid, ts.).

o Arap Edebiyati Antolojisi — Seyh Muhammed er-Rabi’ en-Nedvi (d. 1929).
Siyer, tarih, edebiyat ve din alanlarindan alinan nitelikli edebi makalelerden E)lusan bir derlemedir (Alim,
2016, s. 169-170; el-Fariki, 2013, s. 452; Ahmed, el-A‘zami, Taciiddin, el-Adil, 2015, s. 596, 631-632).

o Arap SiAirinden Secmeler — Seyh Muhammed er-Rabi® en-Nedvi (6. 1929).
Iki ciltten olusmaktadir (Alim, 2016, s. 169-170; Abdiilmecid, ts.).

o Ezharii’l-‘Arab — Seyh Ebi Abdullah Muhammed b. Yusuf es-Strti (6. 1942).

o Cocuklar icin Bir Siir - Sair Miusd  el-Ayrari  (d. 1355).

Siire ilgi duyan el-AyrGri’nin ¢ocuklar i¢in yazdig siirler, Kerala’da ¢ocuklara yonelik kaleme alinmig
en gilizel Arapga siirler arasinda kabul edilmektedir. Cocuklar i¢in yaklasik yirmi dort giizel beyit
yazmistir (bk. 2014).

o Cocuklar icin Bir Siir — Sair Alevi Kuti el-Katiri (d. 1943).
Cocuklar i¢in ¢ok sayida siir kaleme almis; bunlarin bir bliimii dergilerde yayimlanmaistir. Cocuk sarkisi
derlemelerinde yayimlanan on yedi beyitlik bir siiri de bulunmaktadir (bk. 2014).

o Ebii Bekir b. Muhyiddin el-Fermedfi’nin Bir Siiri (d. 1341).
Sair Eba Bekir el-Fermedfi, insanlarin hayatina iliskin toplumsal goriiniimlerden birini konu edinen bir
cocuk siiri yazmistir (bk. 2014).

o Miisa el-Ayriiri’nin Siirleri (d. 1355).
Modern sairlerin tslubunu benimseyen el-Ayriri, anlam ve kompozisyon bakimindan c¢agdas bir
yaklagim tasiyan siirler yazmistir. Cocuklara yonelik siirleri, Kerala’daki en giizel Arapga ¢cocuk siirleri
arasinda sayilmaktadir. Eserlerinden bazilari sunlardir: Gururiu Anne, Ne Kadar Giizelsin, Nasil Yazdim,
Ne Zamana Kadar? Ey Ne Zaman?, Seytan Gelir, Haydya Yer Yoktur ve Insanlar Cesit Cesittir (bk.
2014).

) “Seytan” bashkh cocuk siiri — Seyh Ebi Bekir b. Muhyiddin el-Fermedfi (d. 1341)
(bk. 2014).

3.3. Nahiv ve Sarf Kitaplar

o el-Lugatii’l-‘ Arabiyyetii’l-vazifiyye (Islevsel Arapca), Prof. Sefik Ahmed Han en-
Nedvi, Prof. Ferhéane Siddiki ve Prof. Habibullah Han.

Adi gecen miiellifler tarafindan hazirlanmis ve Yeni Delhi’de Urdu Dili Gelistirme Ulusal Konseyi
tarafindan yayimlanmistir. Eserde, Arap dili uzmanimin karsilasabilecegi biitiin konular ele alinmakta
olup dort ciltten olusmaktadir (Ahmed, el-A‘zami, Taciiddin ve el-Adil, 2015, s. 319).

o el-Miftah (Anahtar), miiellifi bilinmeyen bir eser.
Arapganin kelime bilgisi ve ciimle yapilar1 dahil temel esaslarini 6gretmek amaciyla hazirlanmigtir. Arap
alfabesi, harflerin telaffuzlar1 ve mahregleriyle baslayan kitap; siilasi miicerred, siilasi mezid, rubai
miicerred ve mezid, humasi miicerred ve mezid kelimeleri ele almaktadir. Daha sonra mastarlar, tiiremis
kelimeler, edatlar ve baska konular islenmekte; eser yedi haftaya yayilan alistirmalarla sona ermektedir
(Isa, 2019).

o Tibyan fi Serhi’l-Mizan, Ebii’l-Hasenat Muhammed Abdiilhay.
Arapga sarf alanindaki Mizan adli eserin inceliklerini agiklayan; hem baglangic hem ileri seviyedeki
Ogrenciler i¢in yararh bir serhtir (Isa, 2019).

_ . Teshil fi Serhi ‘Ilmi’s-siga (Siga [Ilmini Agiklamada  Kolaylastirma).
1Imi 5-siga adli eser bircok alim tarafindan serhedilmistir. Bunlardan biri Dariilulim Diytibend’de
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hocalik yapan Seyh Muhammed Esfer’dir. Esfer, Dariilulim’da okutulan béliimleri agiklamig; 6nce asil
metni vermis, ardindan Urducaya tercliime etmis, anlamlar1 agiklamis, zor noktalart ve gramer
kaidelerini aydinlatmis, 6rnekler sunmustur (Isa, 2019).

o Miihimmatii’n-nahv ve’s-sarf (Nahiv ve Sarfin Onemli Meseleleri), Prof. Muhammed
Abdiilgaftar Ziya el-Bilgrami en-Nedvi.
Eser, miiellifin 6gretim ve egitim tecriibelerinin 6zeti niteligindedir. Arapga 6grenen 6grencilerin nahiv
ve sarfi Farsca aracilifiyla 6grenmeye mecbur birakilmalarindan dogan giicliigii gidermek amaciyla
hazirlanmistir. Kitap, nahiv ve sarf kurallarinin ¢ogunu; i‘rab, sarf tahlili ve uygulamalarla birlikte ele
almakta, 6grencilerin kurallar1 alistirma ve uygulama yoluyla ezberlemelerini amaglamaktadir (sa,
2019).

o Miftahu’l-edeb  (Edebiyatin  Anahtarr), Seyh  Ubeydullah  el-Ubeydi.
Miiellif, Arap dili kurallarin1 dort boliime ayirmistir: Arap harfleri, sarf ilmi, nahiv ilmi ve aruz ilmi.
Eserde sarf ve nahiv kurallarini da kapsayan yazim bilgisiyle baglanmistir. Kitabin telif amaci, ddnemin
okul 6grencilerine fayda saglamaktir (isd, 2019).

. Miftahu’l-beyan (Beyamin Anahtar), Seyh Ebi Yusuf Abid Hiiseyin el-Ensari.
Telifi 1300 yilinin sonunda tamamlanan eser, daha sonra dgrenciler ve okuyucular i¢in 6grenmeyi ve
okumay1 kolaylastiracak bazi diizenlemelerle gelistirilmistir. Ogrencilerin anlamalarini ve basarili
terclime yapmalarimi saglamak igin Arapca diyaloglara da yer verilmistir. Baslangi¢c seviyesindeki
ogrencilere Urduca-Arapca ve Arapga-Urduca terciime 6gretmeyi hedefleyen eser; sarf, nahiv, kaliplar
ve fiillere iliskin temel kurallar1 yeni bir tarzda sunmaktadir. iki béliimden olusmakta; mu‘rab
kelimelerle baglamakta ve kelimeleri terciimeleriyle birlikte vermekte, bunu Arapga ve Hintge pargalar
izlemektedir (Isa, 2019).

. Ta‘rifii’l-atfal, Seyyid Ali Haydar Tabatabai.
Arapea sarfa dair olan eserde miiellif, kelimeyi isim, fiil ve harf olmak iizere iige ayirir. Ardindan fiilleri,
geemis ve genis/simdiki zaman g¢ekimlerini; ezber alistirmalarini, anlamlari, tanimlari ve kurallari
inceler. Kitap hem nahiv hem sarf kurallarin1 i¢erir. Miiellif, sarf ve nahiv kurallarinin yani sira tanimlar
ve terclimeler lizerinde Ozellikle durmustur; ancak eseri sarf bablarina, tiiremis kelimelere ve ilgili
meselelerine 6zgiilememistir (Isa, 2019).

o Tuhfetii’s-sarf, Prof. Siraciiddin en-Nedvi.
Hint alt kitasindaki Islami okullarm Arapga Ogrencileri i¢in hazirlanmustir. Miiellif, farkli egitim
diizeyleri ve asamalarina uygun bir sarf kitabina duyulan acil ihtiyaci fark etmis; ¢esitli okul ve
universitelerde nahiv-sarf Ggretme tecriibesinin ardindan bu eseri kaleme almistir. Sarf ilmini
Ogrencilerin egitim ihtiyaglarina gore tedricl bigimde diizenleyerek {i¢ asamada sunmay1 hedeflemistir.
Kitap i ciltten olusmaktadir (Isa, 2019).

o ‘Ilmii’s-sarf: Dirdse fi menheci tasrifi’l-efdl, Dr. Muiniiddin el-A‘zami.
Miiellif, Arapga egitim miifredatlarinin yenilenmesi, 6grenciler i¢in sadelestirilmesi, Hindistan’da
Arapga 6greniminin iyilestirilmesi ve anlasiimasinin kolaylastirilmasi gerektigini fark ettikten sonra bu
kitab1 yazmistir. Ogrencilerin fiil cekimi ve sarf kurallarinda karsilastiklar1 giicliikleri, mevcut kitaplarin
baslangic seviyesinde cesitli sebeplerle yeterli olmadigini gérmiistiir. Bunun iizerine Arapga ve Ingilizce
olmak {izere iki dilli bu kitab1 kaleme almis; Arapga 6grenenlerin karsilagtig1 bir¢cok zorlugun agilmasina
yardime1 olmustur (1s4, 2019).

o Ta‘limii’s-sarf ve Tedribii’s-sarf, Pakistan Islami Ilimler Universitesi’ndeki bir grup
Ogretim elemant tarafindan hazirlanmustir.
Arap Dili Boliimiindeki birinci simif 6grencilerine sarf 6gretme konusunda genis tecriibe sahibi hocalarin
hazirladigi bu eser, temel sarf terimlerini, ¢gekimleri ve kurallari uygulamali alistirmalarla birlikte ele
almaktadir. Ayni hocalar ayrica Tedribii s-sarf adli miistakil bir alistirma kitabi hazirlamuslardir (Isa,
2019).

Turkish Studies — Comparative Religious Studies, 21(O1)



Teaching Arabic to Non-Native-Speaking Young Learners 1883

. Temrinii’s-sarf, Prof. Muinullah en-Nedvi.
Arapca 6grenmeye baslayan dgrenciler i¢in yazilmis olup onlarin sarf alaninda okuduklar1 ilk eser kabul
edilir. Hindistan ve Pakistan’daki Islami okullarda yararli ve yaygin kabul gérmiis kitaplardandir. igerigi
ve sunumu dogru dil kullanimi ve kolay iislubuyla 6ne ¢ikar; okuma ve ezber yoluyla 6grenen baslangic
diizeyindeki 6grenciler i¢in uygundur (Isa, 2019).

. ‘Ilmii’t-tasrif, Dr. Saidii’r-rahman el-A‘zami en-Nedvi.
Hindistan’daki en 6nemli Arapca sarf eserlerinden sayilir. Ana dili Arap¢a olmayan Hintli 6grencilerin
seviyesiyle Arap dili boliimlerinde okutulan sarf materyali arasindaki boslugu doldurmustur. Onemi
dolayistyla Nedvetii’l-ulema’nin sarf alanindaki ders kitab1 dizisine dahil edilmistir. Hint alt kitasindaki
Arapea dil kiitiiphanesine 6nemli bir katki saglayan eser, bolgedeki Arapca okul 6grencileri arasinda
genis kabul ve iyi bir itibar kazanmustir (Is, 2019).

. Diistiiru’l-miibtedi, Ebii’l1-Mekarim.
Penc Genc kitabinin 6gretimini tamamladiktan sonra bir sarf kitab1 yazilmasi istegi iizerine hazirlanmis
mubhtasar bir eserdir. Miiellif, sarf¢ilara gore isim ve fiil tilirlerini sahth, Js<gs, mu‘tel ve muzéaf olmak
iizere dort kisma ayirarak baslamaktadir. 1°ll, ibdal, tahfif, hemze ve idgama dair kurallara
odaklanmakta; 6grencileri tesvik etmek ve ilgilerini gekmek igin soru-cevaplara yer vermektedir (Isa,
2019).

o el-Kava ‘idii’l-‘Arabiyye: ‘Ilmii’s-sarf, Prof. Muhammed b. Yusuf es-Sirti.
Miiellif, CAmiat Milliye islAmiyye Universitesinde ders verdigi sirada eseri yazmistir. Ogrencilerin
psikolojisini, yaslarini, dil ve egitim seviyelerini dikkate alarak temel sarf kurallarini kolay bir yontemle
sunmaya c¢aligmigtir. Kelimeleri Urducaya terciime etmis, dogru harekelemeye dikkat etmis, yeni
kAelirneler ogretmis; kirik ¢ogullar, fiil ¢ekimleri ve sarf kaliplar1 igin uygulamalar ve tablolar eklemistir
(Is4, 2019).

. Mirkatii’s-sibyén, Muhammed Abdiilhannan.
Miiellifinin adiyla anilan bu sarf eseri dort boliimden olusur. Arapga kelimelerin anlamlarina, konu ve
basliklara gore diizenlenmis bicimde yer verir. Bu bdliimler, ileri diizey sarf metinlerinin 6grenimine
giris niteligi tasimaktadir (isa, 2019).

o Hidayetii’s-sarf, Seyh Bahru’l-ulim Abdiilali el-Leknevi.
Ozellikle baslangic seviyesindeki ogrenciler icin yararli olan eser, el-Leknevi’nin meshur
caligmalarindandir. Miellif, Arapga kelimeyi Gids, mastar ve camid olmak flizere lige ayirarak
baslamakta; sarf kurallarmi 6rneklerle agiklamaktadir (Ts4, 2019).

3.4. Genel Arapca Dersleri ve Arap¢a Ogretimine Dair Kitaplar

o Ana Dili Arapca Olmayanlara Arapga Dil Dersleri, Dr. Vaniyambadi Abdurrahim b.
Abdiissiibhan (d. 1923).
Diinyanin farkli bolgelerindeki Arap¢a ve modern okul miifredatlarinda yer alan bu dersler, iig¢ ciltten
olugmaktadir. Baslangigta Arapca gramerine dair bir eser olarak hazirlanmisg; derslere basit ciimle ve
yapilarla baglanmigtir (Ahmed, el-A‘zami, Taciiddin, el-Adil, 2015, s. 103-104; Abdiilhakim, 2019).

. Dersler Icin  Ahstirmalar, Prof. Ali Ahmed el-Kiyani  en-Nedvi.
Islam toplumunda taninmis bazi alim ve ediplerin derslerini ihtiva eden risaleler dizisidir. Ilim talebeleri
icin yararli dersler icermektedir (Ahmed, el-A‘zami, Taciliddin, el-Adil, 2015, s. 320).

o ibtidai Seviyeden el-Fazileye Kadar Arapca Ogretimi icin Kapsamh Miifredat, Dr.
Muhammed Lokman es-Selefi (d. 1943) (es-Si1ddiki, 2018).

. Arapca Ogrenimi I¢in Yeni Miifredat, Seyh Muhammed Nazim en-Nedvi el-Mongiri
el-Lahtri (0. 2000).

Dort boliimden olusmaktadir (Habibii’r-rahman, 2005).
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. Kur’an Dilinin Ogretimi: Ingilizce-Arap¢a Sozliik, Seyh Abdullah Abbas en-Niiri
el-Behlaveri (Habibii’r-rahman, 2005; Alim, 2016, s. 165-166).

o Arapca Konusmayan Ogrenciler i¢cin Ogretmensiz Arapca, Dr. Ismet Mehdi (6.
1937) (Alim, 2016, s. 179).

. Ihsanii’r-rahman’n Arapg¢a Ogretim Kitaplar.
Ihsanii’r-rahman, ana dili Arapga olmayan dgrencilere Arapca dgretmek iizere yukarida zikredilen eser
de dahil olmak iizere cesitli kitaplar kaleme almistir. Bu eserde derslere basit kelime gruplariyla
baslamistir. Kitabin 6ne ¢ikan yonii, derslerde yer verilen gramer kurallarinin yalnizca zorunlu olanlarla
sinirlandirilmis olmasidir. Eser iki boliimden olusmaktadir (Alim, 2016, s. 186; Ahmed, el-A‘zami,
Taciiddin, el-Adil, 2015, s. 319).

. Miisliman Cocuklara Din Egitimi I¢cin Islim Ogretimi, Mevlana Kifayetullah b.
Inayetullah  es-Sahcihanptri ed-Dihlevi, tammnan adiyla Miifti Kifiyetullah (6. 1372).
Miisliiman ¢ocuklara islam dinini 6gretmek amaciyla hazirlanmis, dort boliimden olusan bir eserdir (el-
Haseni, 1999, 8/1332-1334).

. Egitimi Kolaylastirma, Seyh ibrahim b. Abdiilali el-Arvi (6. 1319) (Habibii’r-rahman,
2005).

. Ahlstirmalarin Coziimii, Dr. Seyh Vaniyambadi Abdurrahim.
Miiellif, Arap¢a dgretimindeki genis tecriibesi; basta Medine IsldAm Universitesi Ana Dili Arapca
Olmayanlara Arapca Ogretimi Boliimii olmak iizere cesitli iiniversitelerde gorev yapmasi ve boliim
miidiirliigii iistlenmesi sebebiyle Gen¢ Ogrencilere Arap¢a Ogretimi adl1 eseri kaleme almistir. Eser
iic bolimden olugmaktadir (Abdiilhakim, 2019).

o Cocuklar icin Arapca, Kerala, Hindistan Islami Egitim ve Arastirma Komisyonu.
Kerala’daki Islami Egitim ve Arastirma Komisyonu tarafindan telif ve nesredilmistir. Yedi boliimden
olugmakta ve iinite sistemine gore diizenlenmektedir. Her kitapta birkag iinite bulunmaktadir. Kelime ve
climlelerin sadeligiyle, 6grencinin zihinsel ve biligsel diizeyini dikkate almasiyla 6ne ¢ikmaktadir
(Ahmed, el-A‘zami, Taciiddin, el-Adil, 2015, s. 318).

o Nesneler ve Arap¢a Konusma Dersleri, Prof. Mahblbii’r-rahman el-Ezheri.
Geng 6grencilerin yasina uygun diyaloglar, giinliik konugmalar ve 6nemli nesne adlarin1 kapsamaktadir
(Ahmed, el-A‘zami, Taciddin, el-Adil, 2015, s. 320).

4. Hint Alt Kitasinda Ana Dili Arap¢a Olmayan Genglere Arapca Ogretiminde
Karsilasilan Problemler ve Ogrenme Giicliikleri

Hint alt kitasindaki Ogrenciler Arapga Ogreniminde pek c¢ok problem ve giigliikle
karsilagsmaktadir. Bunlarin baslicalari sunlardir:

Imla, yazma ve seslerin mahregleriyle ilgili problemler

Ogrencilerin karsilastiklar1 giigliikler arasinda Arapganin ses sistemi, harflerin mahrecleri,
cagdas imla kurallari, kompozisyon, okuma ve okuma becerisiyle ilgili sorunlar bulunmaktadir. Ana dili
Arapga olmayan Ogrenciler, Arapga yazi ve imlada; harflerin birbirine benzemesi, harflerin kelime bast,
ortast ve sonundaki farkli bigimleri, kelimelerin ayr1 ya da bitigik yazilmasi, bazi harflerin eklenmesi
veya diisiiriilmesi, uzun elif () ile maksir elifin (ss) ayirt edilememesi, ta-i (3) &b » ile agik tA (&)
arasindaki fark, tenvinin farkli sekilleri ve hemzenin tiirleri gibi bir¢ok giiclilk yasamaktadir. Biitiin
bunlar 6grencinin Arapgada ilerlemesini ve dili anlamasini engelleyebilmektedir.

Ogrenciler bazen tenvini /n/ sesiyle telaffuz edildigi i¢in niin (o) harfi olarak yazmakta; uzun
iinliilerin yazimmi ihmal etmekte; fiillerde ¢ogul vavindan sonra yazilan ayirict elifi (elif-i farika)
kullanmamakta; ayrica & ,& ve > gibi mahregleri birbirine yakin harfleri ayirt edememektedirler.
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Arapca cevresinden ve dilin asli ilmi kaynagindan cografi uzakhk

Arapcanin ana vatani olan Arap ¢evresinden cografi bakimdan uzak bulunmak, Arap iilkeleri ile
Hint alt kitas1 arasindaki kiiltiirel iletisim ve tecriibe paylasiminin sinirlt kalmasi Arapga 6grenimini
olumsuz etkilemistir. Ogrencilerin Arapcay1 ve temel ilkelerini 6grenirken eskiden iginde bulunduklar;
alimlerden ders aldiklar1 ve yetkin Arapca konusan kimselerle birlikte yasadiklari sosyal ve ilmi ¢evre,
biiyiik 6l¢lide Arapga konusulmayan bir ¢evre haline gelmistir. Bu ortamda sahih Arapca 6rnekleri ve
ana dili Arapca olan konusurlar yeterince bulunmamaktadir.

Arapga konusulan c¢evreden, vahyin indigi cografyadan, belagat ve fasahat merkezlerinden
uzaklik, 6grencilerin 6grenme siirecini etkilemektedir. Bu durum, onlarin egitim ve 6grenim esnasinda
cesitli giicliikler ve engellerle karsilasmasina yol agmaktadir.

Cagdas egitim araclarmin sinirh kullanim

Bilgisayarlar, sosyal medya platformlari, gorsel ve isitsel materyaller gibi ¢cagdas araglardan
yeterince yararlanilmamaktadir. Egitim merkezleri, dini okullar, cami ders halkalar1 ve baslangic
seviyesindeki Arapca 6grencilerini destekleyen benzeri kurumlarda Arapga dinleme ve konusma pratigi
icin de yeterli imkan bulunmamaktadir.

Stiphesiz bu ¢agdas araglarin 6grenme siirecinde kullanilmasi, 6grencilerin telaffuzlarini ve
mahreclerini gelistirmeleri, okuma-yazma becerilerini ilerletmeleri bakimindan genis imkanlar sunar.
Ayrica 0grencileri daha derin bir kavrayisa yonlendirir; dilsel ve kiiltiirel seviyelerini yiikseltir, genel
Arapca yeterliklerini gelistirir.

Arapcanin baska dillerle birlikte kullamilmasi

Arapganin bagka dillerle birlikte kullanilmasi ayr1 bir giicliik meydana getirmektedir. Bazi
zamanlarda Arapga metinler ve dini yazilardaki ciimle ile kelimeler, 6grencilerin anlam ve amaglar
kavrayabilmesi icin terciime edilmektedir. Bazi durumlarda ise mesele, baslangic seviyesindeki
ogrenciler i¢in belirlenen kelime hazinesi ve miifredatlarla ilgilidir. Bunlar; Arapca dini okullarda,
camilerde, iiniversite ve yiiksekokullarda okutulan nahiv, sarf, edebiyat, belagat ve diger dersleri
kapsamaktadir.

Ogrenci bir taraftan, geleneksel eserlerin dgretiminde ve Arap, Islami ve fikri mirasa ait
metinlerin tahlilinde kullanilan klasik Arapgayla karsilasmaktadir. Diger taraftan egitim ortami diginda
Urduca ve Farsga yaygin bi¢imde kullanilmaktadir. Bir alim geleneksel bir metni serhederken, Kur’an
ayetini veya hadisi acgiklarken ya da dini bir hilkmii izah ederken dahi ¢ogu zaman bu anlamlar
Arapcanin belagat ve ifade zenginligiyle sunmak yerine bagka dillerde agiklamaya donmektedir.

Ogretim ydntemlerindeki bu ikilik ve dil kullanimindaki farklilasma; telaffuz, iislup ve ifade
bakimindan farkli bir dil ortamina gecise sebep olmakta, ana dili Arapca olmayan 6grencilerin metinleri
ve kelimelerin anlamlarin1 kavramasim zorlastirmaktadir. Ogrenme ve anlama hizin1 yavaslatmakta,
derslerde engeller olusturmakta, dogru telaffuz ve isabetli anlamaya ulagmalarini gliglestirmektedir.

Yeterli Arapc¢a 6gretim kurumu ve 63retmen yetistirme programinin bulunmamasi

Bu bolgelerde tiniversiteler ve ihtisaslagmis akademik merkezlerce desteklenen; yeterli imkan
ve donanima sahip, dogrudan Arap dili 6gretimine tahsis edilmis egitim kurumlari yetersizdir. Ayrica
ozellikle 6gretmen yetistirme ve mesleki gelisim alaninda Arapga 6gretimine dair aragtirmalar smirlidir.

Arapca 0gretmenlerine yonelik hizmet i¢i kurslar ve yillik seminerlerin sayis1 azdir. Ana dili
Arapca olmayanlara Arapca 0gretimi alaninda uzmanlagmis kisilerin yetersiz olusu da 6gretmenlerin
performans, mesleki gelisim, dgretim yeterligi ve fikri gelisim bakimindan yetkinlik kazanmalarim
engellemektedir.
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Arapca 6gretimini listlenen kimsenin yiiksek diizeyde yeterlik ve gerekli tecriibeye sahip olmasi
gerekir. Bu sebeple bazi Ogretmenlerin yeterli donanima sahip olmamasi, geleneksel Ogretim
yontemlerine dayanmasi; uygulama, egitim ve dil alanindaki niteliklerinin yetersiz kalmasi, 6grencilerin
anlamasinda bosluklar dogurmakta ve dili etkili bigimde kavrama kapasitelerini sinirlamaktadir.

Bu noktalar, s6z konusu bolgelerde Arapga 6grenen yabanci 6grencilerin karsilastiklari baslica
giicliikleri olusturmaktadir. Yabanci 6grencilerin dil yeteneklerini gelistirmenin temelini olusturan sozlii
dil etkinliklerinin artirilmasi, icerik, hacim ve agiklik bakimindan &grencilere uygun nesnel
miifredatlarin ve ders kitaplarinin hazirlanmasi bu egitim eksikliklerinin giderilmesine yardimc1 olabilir.

Bunun yaninda dort temel dil becerisinin —okuma, konusma, yazma ve dinleme— birbiriyle
biitiinlestirilmesi ve uyumlu bi¢cimde yiiriitiilmesi; bu engellerin asilmasina, 6grenme ve Olgme-
degerlendirme uygulamalarmin  gelistirilmesine, 6grencilere  gerekli  kelime  hazinesinin
kazandirilmasina, Arapga yeterliklerinin giiclendirilmesine ve birgok 6grencide goriilen yabanci aksan
ile dilsel girisim etkisinin azaltilmasina katki saglayabilir.

Sonuc¢

Bu makalede ele aliman konular ve yontemler ile Hint alt kitas1 alimlerinin ana dili Arapga
olmayanlara Arapca 6gretimine yonelik gayretleri incelendiginde, calismanin baslica sonuglar1 sdyle
Ozetlenebilir:

. Arapca, yasayan diinya dillerinden biridir. Kur’an’in ve Islam mesajinin dili olmasi
sebebiyle Miisliimanlarin gonliinde segkin bir yere sahiptir; inanglarini, yetisme tarzlarini, davraniglarini
ve ahlaklarini derinden etkilemektedir. Bu kutsal konumu, Arapgay1 6grenme ve 6gretme, inceliklerini
kavrama ve tasidigi oneme gereken dikkati gdsterme zorunlulugunu ortaya koymaktadir.

o Islam’in mesaji evrenseldir ve Kur’an biitiin Miislimanlar icin Arapga olarak
indirilmistir. Arapga; i‘rab ve climle yapis1 bakimindan hassas gramer kurallarina, es ve zit anlamh
kelimeler bakimindan zengin genis bir s6z varligina, giizellik ve belagatla nitelenen ifade bigimlerine
sahiptir. Bu oOzellikler, ana dili Arapca olmayan baslangic seviyesindeki Ogrenciler igin giigliik
olusturabilmekte; climleleri ve kelimeler arasindaki iliskileri anlamalarmi zorlastirabilmektedir. Bu
sebeple egitim bilimcileri ve miifredat gelistiricileri, ana dili Arapg¢a olmayanlara Arapca 6gretimi i¢in
sistematik ders kitaplar1 hazirlamislardir. Ogrenme hedeflerine ulasmay1 kolaylastiran, kapaliligi
gideren ve 6grenme siirecini 6grenciler icin daha kolay hale getiren 6gretim yontemleri gelistirmislerdir.
Bu alanda biiyiik caba gosterilmis; birgok egitim merkezi kurulmus, Islam, Arap ve Bat: iilkelerindeki
farkli tniversitelerde ihtisas enstitiileri agilmistir. Uzmanlar, diinya genelinde ana dili Arapga
olmayanlar i¢in miifredatlari, 6gretim materyallerini, Arap¢a 6gretim yontemlerini ve etkili 6grenme-
Ogretme stratejilerini gelistirmeye calismislardir.

o Ana dili Arap¢a olmayanlara Arapga 6gretimi, 6grencilerin karsilagtiklar1 ve akademik
ilerlemelerini engelleyen giigliikleri zorunlu olarak igermektedir. Bu giicliiklerin bazilari 6gretmen,
bazilar1 6grenci, bazilar ise ders kitaplari ve egitim kurumlariyla ilgilidir. Egitim bilimcileri, miifredat
uzmanlar1 ve yabancilara Arap¢a 6gretimi alanindaki uzmanlar bu sorunlar1 ¢ézmek i¢in yontemler
gelistirmiglerdir. Hindistan alimleri de bu problemlerle miicadelede ve ¢6ziim arayisinda etkin bigimde
yer almiglardir.

o Hint alt kitasindaki Miisliimanlarin dinlerine bagliliklar1 ve Arapcaya, onun edebiyatina
duyduklan ilginin artmasi neticesinde —Arapganin konusurlari tarafindan 6zenle korunmasi ve
Ogrenenleri tarafindan dikkatle anlagilmasi gereken bir dil olmasina ragmen— ana dili Arapga olmayan
genglere yonelik ¢cok sayida eser hazirlanmistir. Bu eserler; okuma, konusma, nahiv, sarf, edebiyat,
terciime, genel dersler ve baska alanlar1 kapsamaktadir. Amag, 6grencilerin Arapcay1 edinmelerini;
incelik ve belagatini kavramalarini; metin ve ifadelerini ezberlemelerini; kelime hazinelerini ve tislup
bilgilerini gelistirmelerini saglamaktir. Arapganin Kur’an’1 ve Hz. Peygamber’in siinnetini anlamaya
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ulagtiran temel araglardan biri kabul edilmesi sebebiyle, bu gayretlerin goniiller ve zihinler lizerinde
onemli etkisi olmustur.

o Arapga 6grenimindeki gecikmenin ve 6gretimdeki giicliigiin sebeplerinden biri, Urduca
ve Farsca gibi bagka dillerin Arapgaya baskin gelmesidir. Miisliimanlar arasindaki iletisimde, dini
okullarda ve Islami egitim merkezlerinde Arapcadan baska dillerin kullanilmasi, dgrencilerin metinleri
hizli kavramasini zorlagtirmakta ve 6grenme siirecini yavaslatmaktadir.

o Araplar ile bu bolgelerde yasayanlar arasindaki karsilikli ziyaretlerin sinirlt olmast,
ve sistematik egitim calismalar1 konusunda yeterince yetistirilmemesi ve ana dili Arapga olan kisilerle
dogrudan etkilesim imkaninin bulunmamasi; kavrama hizint ve telaffuz gelisimini azaltmaktadir. Bu
durum ilerleme ve gelismeyi sinirlandirmakta, ana dili Arapga olmayanlara Arapca 6grenme ve 6gretme
stirecini olumsuz etkilemektedir.

. Ogrenme ve dgretim siirecinde giicliik yasayan Arap olmayan dgrencilerin zayifliklarim
gidermek ve daha iyi bir seviyeye ulasmalarini saglamak icin, 6zellikle Arapgay1 ikinci dil olarak
Ogrenenlere yonelik egitimde modern teknolojik araglar kullanilmalidir. Buna bilgisayar ve internetten
yararlanmak, e-6grenme uygulamalarini etkinlestirmek ve bu uygulamalarin yontemleri ile farkl
bigimlerine agina olmak da dahildir.
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ETIK BEYANLAR
Arastirma ve Yayin Etigi

Bu makalenin 6zgiin bir ¢aligma oldugunu ve bilimsel arastirma ve yayn etigi ilkelerine uygun
olarak hazirlandigin1 beyan ederim. Makale daha 6nce herhangi bir yerde yayimlanmamis olup baska
bir dergide degerlendirme siirecinde degildir.

Caligmada kullanilan tiim kaynaklar akademik kurallara uygun bigcimde atiflanmistir.
Calismanin intihal, veri uydurma, veri tahrifi veya manipiilasyon icermedigini; arastirma bulgularinin
bilimsel diiriistliik ilkelerine uygun sekilde sunuldugunu beyan ederim.
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Yazar Katkisi

Caligmanin tasarlanmasi, yiriitiilmesi, analizi ve makalenin raporlama asamasin tek basina
yliriitmiistiir. Makalenin son hélini okuyup onayladim ve yayimlanmasini kabul ettim.

Cikar Catismasi
Bu makalenin yayimlanmasina iligkin herhangi bir ¢ikar catismasi bulunmadigini beyan ederim.
Finansal Destek

Bu arastirma herhangi bir kamu kurumu, ticari kurulus veya kar amaci giitmeyen kurulus
tarafindan finansal olarak desteklenmemistir.

Yapay Zeka Kullamim Beyani

Makalenin hazirlanmasi siirecinde yapay zeka araglarindan yalmizca dil diizenleme, geviri
destegi ve anlatim iyilestirmesi amaciyla sinirlt dlglide yararlanilmistir. Yapay zeka araglari tarafindan
yapilan geviri ve dil diizenlemeleri tarafimdan dikkatle kontrol edilmistir. Yapay zeka araglar
calismanin bilimsel iceriginin, arastirma tasariminin, analizlerinin veya akademik sonuclarinin
olusturulmasinda kullanilmamistir. Makalenin i¢erigine iliskin tiim akademik sorumluluk bana aittir.

Telif Haklar1 ve izinler

Telif hakki gerektiren materyaller kullanilmigsa gerekli izinlerin alindigim1 ve g¢alismanin
herhangi bir fikr miilkiyet hakkini ihlal etmedigini beyan ederim.

Yazar Onay1

Makalenin son halini okudum, onayladim ve yayimlanmasini kabul ettigimi beyan ederim.
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