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Abstract: The aim of this study is to examine English Language and Literature (ELL) program students’
attitudes and teaching readiness towards teaching profession. The study included 130 students enrolled in an
ELL program at a state university, in their third and fourth years. A mixed-methods research design was
employed in the study and data were collected using a survey and semi-structured interviews. Data analysis
was carried out through statistical analysis of survey results and thematic analysis. The findings of the study
indicated that ELL students have a positive attitude towards teaching profession and aim to be employed as
teachers after graduation. However, their readiness level for the teaching profession was determined to be
moderate, indicating that the students feel partially prepared. Furthermore, when students' perceptions of their
qualifications for the teaching profession were investigated, the results indicated that students felt moderately
qualified for teaching. Overall, participants stated that they had significant progress in terms of theoretical
knowledge and language development during their studies, but they mentioned the short duration of
pedagogical courses and teaching practicum, and the lack of practice opportunities. It was also observed that
the students are open and willing to pursue professional development and have a positive attitude towards
activities that support their professional growth. Overall, as students were satisfied with their program in terms

* - Ethical requirements for this study were met by obtaining ethical approval from the Bing6l University Social and Human

Sciences Research and Publication Ethics Committee (dated 29.05.2025, reference number 33117789/730.08/213628).

Bu calisma i¢in etik gereklilikler, Bingol Universitesi Sosyal ve Begeri Bilimler Arastirma ve Yaymn Etik Kurulu ndan alinan

etik onay ile karsilannugtir (tarih: 29.05.2025, referans numarasi: 33117789/730.08/213628).

- This study is based on the Project (No. 1919B012429259) supported by the TUBITAK 2209-A Research Projects Support

Programme for Undergraduate Students.

Bu ¢alisma, TUBITAK 2209-A Universite Ogrencileri Arastirma Projeleri Destekleme Programi Kapsaminda desteklenen

1919B012429259 numarali projeden tiiretilmigtir.

** Corresponding Author: Asst. Prof. Dr., Bingdl University, Faculty of Arts and Sciences, Department of English

Language and Literature

Sorumlu Yazar: Dr. Ogr. Uyesi., Bingol Universitesi, Fen Edebiyat Fakiiltesi, Ingiliz Dili ve Edebiyati Béliimii
https://orcid.org/0000-0002-0262-9553

burcuburyigit@gmail.com

*** Undergraduate student, Bingol University, Faculty of Arts and Sciences, Department of English Language and

Literature

Lisans Ogrencisi, Bingol Universitesi, Fen Edebiyat Fakiiltesi, Ingiliz Dili ve Edebiyat: Bolimii
https://orcid.org/0009-0007-9000-4249

osmanucar455@gmail.com

Cite as/ Atif: Biir Yigit, B. & Ugar, O. (2026). Exploring English language and literature program students’ readiness
for the teaching profession / Ingiliz dili ve edebiyati boliimii 6grencilerinin 6gretmenlik meslegine dair hazir
bulunuslugunun incelenmesi. Turkish Studies - Language and Literature, 21(01), 559-610. [Special Issues Dedicated
to Prof. Dr. Mahmut Ozer], Ankara Bilim University Publications. https://dx.doi.org/10.7827/TurkishStudies.94242
Received/Gelis: 03 May/May1s 2026 Checked by plagiarism software

Accepted/Kabul: 15 September/Eyliil 2026 @

Published/Yayin: 20 September/Eyliil 2026



https://dx.doi.org/10.7827/TurkishStudies.94242
https://orcid.org/0000-0002-0262-9553
mailto:burcuburyigit@gmail.com
https://orcid.org/0009-0007-9000-4249
mailto:osmanucar455@gmail.com

560 Burcu Biir Yigit - Osman Ugar

of theoretical knowledge and language development, they often expressed that pedagogical courses and
practical opportunities are limited and they offered suggestions such as extending the duration of teaching
practicum and increasing practical and micro-teaching opportunities.

Keywords: English Language and Literature, English Language Teaching, Teaching Profession, English
Language Teacher, Attitude, Teaching Readiness.

Oz: Bu calismanin amaci ingiliz Dili ve Edebiyat: Boliimii 6grencilerinin 6gretmenlik meslegine karst tutum
ve hazirbulunusluklarini incelemektir. Calismada, bir devlet {iniversitesinin Ingiliz Dili ve Edebiyati
programinda 3. ve 4. sinif diizeyinde 6grenim gérmekte olan 130 6grenci yer almistir. Caligma karma desen
arastirma tasarimi ile yiriitiilmis olup, veriler anket ve yar1 yapilandirilmis goriismeler araciligiyla elde
edilmistir. Verilerin analizi ise anket sonuglarinin istatistiksel analizleri ve tematik analiz araciligiyla
yapilmistir. Arastirma bulgulari, Ingiliz Dili ve Edebiyat1 programi dgrencilerinin 6gretmenlik meslegine kars
olumlu bir tutuma sahip olduklarint ve ¢cogunlukla mezuniyet sonrasinda dgretmen olarak isttihdam edilmek
istediklerini gdstermistir. Bununla beraber, katilimcilarin dgretmenlik meslegine hazirbulunusluk seviyesinin
orta diizeyde oldugu belirlenmistir. Bu bulgu, d6grencilerin mesleki yeterlikler agisindan kendilerini belirli bir
Olciide hazir hissettiklerini, ancak tam anlamryla yeterli ve donanimli olduklarina iligkin algilarmin heniiz
gelisim siirecinde oldugunu gdstermektedir. Ayrica, 6grencilerin 6gretmenlik meslegine yonelik algiladiklari
donanim diizeyleri incelendiginde, bulgularin orta diizeyde bir yeterlik algisina isaret ettigi goriilmektedir.
Bununla birlikte, s6z konusu sonuglar 6grencilerin kendilerini belirli 6lgiide donanimli hissettiklerini, ancak
mesleki agidan tam anlamiyla yeterli ve yetkin olduklarina dair algilarinin heniiz tam olarak gelismedigini
ortaya koymaktadir. Bununla beraber, &grenciler 6grenim gordiikleri programin kendilerini Ingilizce
ogretmenligine hazirlayip hazirlamadigi konusunda da tereddiitlii bir durus sergilemislerdir. Genel olarak,
6grenimleri siiresince teorik bilgi birikimi ve dil geligsimi olarak oldukga iyi gelisme gosterdiklerini ifade eden
katilimcilar, pedagojik derslerin ve staj siiresinin kisa oldugunu ve uygulamaya yonelik derslerin az oldugunu
vurgulamislardir. Son olarak, 6grencilerin mesleki gelisime acik ve istekli olduklart ve mesleki gelisimlerini
destekleyecek faaliyetlere olumlu yaklastiklart bulgusuna ulagilmigtir. Genel olarak 6grenciler, teorik bilgi ve
dil gelisimi ac¢isindan programlarindan memnun olmakla birlikte, pedagojik derslerin ve uygulama
olanaklarinin smirli oldugunu siklikla dile getirmis; 6gretmenlik uygulamasi siiresinin uzatilmasi ile uygulama
ve mikro 6gretim firsatlarinin artirilmasi gibi dnerilerde bulunmuslardir.

Anahtar Kelimeler: ingiliz Dili ve Edebiyati, Ingiliz Dili Egitimi, Ingilizce Ogretmenligi, Ogretmenlik,
Ogretmenlik meslegi, Ingilizce gretmeni, Tutum, Hazirbulunusluk.
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Structured Abstract:

The main objective of this study is to reveal the attitudes of English Language and Literature (ELL)
students towards the teaching profession, their perceptions of readiness for the profession, their opinions on
their level of professional skills, and their evaluations of the extent to which their undergraduate education has
prepared them for the teaching profession. In the Turkish context, although the process of training English
teachers is largely carried out through English Teacher Training programs, it is known that graduates of ELL
(English Language and Literature) also pursue teaching careers through pedagogical training. However, ELL
programs are not directly focused on teacher training. This situation necessitates examining ELL students'
readiness for the teaching profession and their perceptions of professional competence. Therefore, in this study,
the researchers aim to find out ELL students’ attitudes and perceptions towards teaching profession and gather
their views about the ELL programs’ shortcomings and strengths withing the context of the teaching profession.
Furthermore, this study aims to determine students' attitudes and thoughts towards professional development.

This research was conducted using a mixed-methods research design combining quantitative and
qualitative data collection techniques. Quantitative data were obtained from 130 third and fourth-year
undergraduate students at a state university in Turkey using the "Opinions Questionnaire on Professional
Development and Undergraduate Education" developed by Inal and Biiyiikyavuz (2013). The scale consists of
two sub-dimensions, encompassing thoughts on professional development and evaluations of undergraduate
education. The reliability coefficient of the scale was calculated as Cronbach's alpha = 0.704, and its construct
validity was confirmed by KMO (0.643) and Bartlett's Sphericity Test (p < .001). Quantitative data were
analyzed using SPSS 21; descriptive statistics, t-tests, and ANOVA analyses were performed.

Qualitative data for the study were collected through semi-structured interviews with 69 volunteer
participants from the same sample. Eight open-ended questions were posed to the participants during the
interviews, and the data were analyzed using the thematic analysis method proposed by Braun and Clarke
(2006). The coding process was carried out by two independent researchers, and the findings were structured
into themes and sub-codes.

The research findings indicate that ELL students generally have positive attitudes towards the teaching
profession. It was determined that 79.2% of the participants plan to become teachers after graduation. However,
students' perceptions of their readiness for the teaching profession were found to be at a moderate level.
According to quantitative findings, students' evaluations of their undergraduate education are at a moderate
level (M=24.45; SS=5.819; item mean=2.22). Qualitative findings support this result, revealing that a large
majority of participants feel "partially ready" for the teaching profession.

Students' perceptions of their professional competence are similarly at a moderate level. Although
participants considered themselves sufficiently competent in terms of subject matter knowledge, they stated
that they experienced deficiencies in teaching methods, classroom management, and practice-based
pedagogical skills. This situation indicates that the undergraduate program offers a structure that is strong
theoretically but limited pedagogically. In the qualitative analysis results, the theme of "strong theoretical
knowledge but limited pedagogical competence" stood out, and it was determined that students' language
development was more advanced than their pedagogical development.

Students' perceptions regarding the extent to which their undergraduate education prepares them for
the teaching profession are also found to be at a moderate level. While 60% of participants believe that the
department prepares them for the teaching profession, a significant portion expressed undecided or negative
opinions on this matter. The results of the thematic analysis reveal that the inadequacy of the teaching practicum
period, the lack of practical application, and the limited number of courses focused on teaching practice are the
main factors influencing this perception.

However, students' attitudes toward professional development were found to be at a high level
(M=28.02; SS=2.211; item mean=2.80). Participants considered peer collaboration, use of academic resources,
feedback processes, and in-service training activities to be important for professional development.

The study findings indicate that ELL students have strong motivation towards the teaching profession,
but this motivation is not supported by sufficient pedagogical preparation and practical experience. While
students possess strong subject matter knowledge, their limited pedagogical competence creates a significant
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gap in their transition to the teaching profession. This situation reveals a mismatch between students' desires
for the profession and their level of readiness.

Based on these findings, it is recommended that pedagogical and practice-based content be increased
in ELL programs for students aiming for the teaching profession. In particular, increasing microteaching
practices, classroom teaching experiences, and teaching practicum duration can strengthen students'
professional readiness. Furthermore, making pedagogical training processes more practice-oriented is
important. In addition, it is recommended that students be informed about career options outside of teaching
and that their awareness of different professional orientations be increased. Future studies conducted with
larger samples from different universities will increase the generalizability of the findings.

Keywords: English Language and Literature, English Language Teaching, Teaching Profession,
English Language Teacher, Attitude, Teaching Readiness.
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Résumé Structuré:

L’objectif principal de cette étude est de mettre en évidence les attitudes des étudiants en langue et
littérature anglaises (ELL) a 1’égard de la profession enseignante, leurs perceptions de leur degré de préparation
a cette profession, leurs opinions concernant leur niveau de compétences professionnelles, ainsi que leurs
évaluations de la contribution de leur formation de premier cycle universitaire a leur préparation au métier
d’enseignant. Dans le contexte turc, bien que la formation des enseignants d’anglais soit principalement assurée
par des programmes spécifiquement consacrés a cette finalité, les diplomés en langue et littérature anglaises
accédent également a la profession enseignante aprés avoir suivi une formation pédagogique. Toutefois, les
programmes de langue et littérature anglaises ne sont pas directement axés sur la formation des enseignants.
Cette situation rend nécessaire I’examen du degré de préparation des étudiants de ces filiéres a la profession
enseignante et de leurs perceptions de leur compétence professionnelle. Ainsi, cette étude vise a examiner leurs
attitudes et leurs perceptions a 1’égard de la profession enseignante, ainsi qu’a recueillir leurs points de vue sur
les insuffisances et les atouts des programmes de langue et littérature anglaises au regard de cette profession.
Elle vise également a déterminer leurs attitudes et leurs conceptions concernant le développement
professionnel.

Cette recherche repose sur un devis méthodologique mixte combinant des techniques quantitatives et
qualitatives de collecte des données. Les données quantitatives ont été recueillies auprés de 130 étudiants de
troisiéme et de quatriéme année de premier cycle dans une université publique en Turquie, au moyen du «
Questionnaire d’opinions sur le développement professionnel et la formation universitaire de premier cycle »,
élaboré par inal et Biiyiikyavuz (2013). L’échelle comprend deux sous-dimensions portant respectivement sur
les conceptions du développement professionnel et sur I’évaluation de la formation universitaire de premier
cycle. Le coefficient de fidélité de 1’échelle, calculé a 1’aide de 1’alpha de Cronbach, s’établit a 0,704, et sa
validité de construit a été confirmée par 1’indice de Kaiser—Meyer—Olkin (KMO = 0,643) et le test de sphéricité
de Bartlett (p < 0,001). Les données quantitatives ont été analysées a 1’aide du logiciel SPSS 21, en mobilisant
des statistiques descriptives, des tests t et des analyses de variance (ANOVA).

Les données qualitatives ont été recueillies au moyen d’entretiens semi-directifs menés aupres de 69
participants volontaires issus du méme échantillon. Huit questions ouvertes leur ont été¢ posées au cours des
entretiens, et les données ont été analysées selon la méthode d’analyse thématique proposée par Braun et Clarke
(2006). Le codage a été réalisé par deux chercheurs indépendants, et les résultats ont été organisés en thémes
et en sous-codes.

Les résultats indiquent que les étudiants en langue et littérature anglaises présentent, dans 1’ensemble,
des attitudes positives a 1’égard de la profession enseignante. Il a été établi que 79,2 % des participants
envisagent de devenir enseignants aprés 1’obtention de leur diplome. Toutefois, leurs perceptions de leur degré
de préparation a cette profession se situent a un niveau modéré. Selon les résultats quantitatifs, les évaluations
que les étudiants portent sur leur formation universitaire de premier cycle sont également modérées (M = 24,45
; écart-type = 5,819 ; moyenne par item = 2,22). Les résultats qualitatifs corroborent ce constat et montrent
qu’une large majorité des participants se sentent « partiellement préts » a exercer la profession enseignante.

Les perceptions des étudiants quant a leur compétence professionnelle se situent, elles aussi, a un
niveau modéré. Bien que les participants se considérent comme suffisamment compétents sur le plan des
connaissances disciplinaires, ils déclarent présenter des lacunes en matiére de méthodes d’enseignement, de
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gestion de classe et de compétences pédagogiques fondées sur la pratique. Cette situation indique que le
programme de premier cycle offre une formation solide sur le plan théorique, mais limitée sur le plan
pédagogique. L’analyse qualitative a notamment fait ressortir le théme « connaissances théoriques solides,
mais compétence pédagogique limitée », et a révélé que le développement des compétences linguistiques des
étudiants était plus avancé que celui de leurs compétences pédagogiques.

Les perceptions des étudiants concernant la mesure dans laquelle leur formation universitaire de
premier cycle les prépare a la profession enseignante se situent également & un niveau modéré. Si 60 % des
participants estiment que leur département les prépare a cette profession, une proportion importante exprime
une position indécise ou une opinion négative a ce sujet. Les résultats de I’analyse thématique révelent que la
durée insuffisante du stage d’enseignement, le manque de mise en pratique et le nombre limité de cours axés
sur la pratique enseignante constituent les principaux facteurs qui influencent cette perception.

En revanche, les attitudes des étudiants a 1’égard du développement professionnel se situent a un
niveau ¢élevé (M = 28,02 ; écart-type = 2,211 ; moyenne par item = 2,80). Les participants considérent la
collaboration entre pairs, 1’utilisation de ressources académiques, les processus de rétroaction et les activités
de formation continue en cours d’emploi comme des ¢léments importants du développement professionnel.

Les résultats de I’étude montrent que les étudiants en langue et littérature anglaises manifestent une
forte motivation a 1’égard de la profession enseignante, mais que cette motivation ne s’accompagne pas d’une
préparation pédagogique et d’une expérience pratique suffisantes. Bien qu’ils disposent de connaissances
disciplinaires solides, leurs compétences pédagogiques limitées créent un décalage important lors de leur
transition vers la profession enseignante. Cette situation met en évidence une inadéquation entre leurs
aspirations professionnelles et leur degré de préparation.

Au regard de ces résultats, il est recommandé de renforcer, au sein des programmes de langue et
littérature anglaises, les contenus pédagogiques et les contenus axés sur la pratique destinés aux étudiants qui
envisagent une carrié¢re dans [’enseignement. En particulier, le développement des activités de
microenseignement, la multiplication des expériences d’enseignement en classe et I’allongement de la durée
des stages d’enseignement peuvent renforcer leur préparation professionnelle. Il importe également d’orienter
davantage les dispositifs de formation pédagogique vers la pratique. En outre, il est recommandé d’informer
les étudiants des possibilités de carriére en dehors de 1’enseignement et de mieux les sensibiliser a la diversité
des orientations professionnelles. Des recherches futures portant sur des échantillons plus larges provenant de
différentes universités permettront d’accroitre la généralisabilité des résultats.

Mots-clés: Langue et littérature anglaises, enseignement de I’anglais, profession enseignante,
enseignant d’anglais, attitude, préparation a I’enseignement.

Resumen Estructurado:

El objetivo principal de este estudio es identificar las actitudes de los estudiantes de Lengua y
Literatura Inglesas (ELL) hacia la profesion docente, sus percepciones sobre su preparacion para ejercerla, sus
opiniones acerca de su nivel de competencias profesionales y sus valoraciones sobre la medida en que su
formacion universitaria de grado los ha preparado para la docencia. En el contexto turco, aunque la formacion
del profesorado de inglés se desarrolla principalmente mediante programas especificos de formacion docente,
los titulados en Lengua y Literatura Inglesas también acceden a la profesion docente mediante una formacion
pedagodgica complementaria. Sin embargo, los programas de Lengua y Literatura Inglesas no se orientan
directamente a la formacién del profesorado. Esta situacién hace necesario examinar la preparacion de sus
estudiantes para la profesion docente y sus percepciones de competencia profesional. Por consiguiente, este
estudio pretende indagar en las actitudes y percepciones de estos estudiantes respecto a la docencia, asi como
recabar sus opiniones sobre las carencias y fortalezas de los programas de Lengua y Literatura Inglesas en
relacion con dicha profesion. Asimismo, busca determinar sus actitudes y concepciones sobre el desarrollo
profesional.

La investigacion se llevd a cabo mediante un disefio de métodos mixtos que combind técnicas
cuantitativas y cualitativas de recogida de datos. Los datos cuantitativos se obtuvieron de 130 estudiantes de
tercer y cuarto curso de grado de una universidad publica de Turquia, mediante el «Cuestionario de opiniones
sobre el desarrollo profesional y la formacion universitaria de grado», elaborado por Inal y Biiyiikyavuz (2013).
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La escala consta de dos subdimensiones que abarcan las concepciones sobre el desarrollo profesional y las
valoraciones de la formacion universitaria de grado. El coeficiente de fiabilidad de la escala, calculado
mediante el alfa de Cronbach, fue de 0,704, y su validez de constructo se confirmé mediante el indice de
Kaiser—-Meyer—Olkin (KMO = 0,643) y la prueba de esfericidad de Bartlett (p < 0,001). Los datos cuantitativos
se analizaron con SPSS 21, utilizando estadisticos descriptivos, pruebas t y analisis de varianza (ANOVA).

Los datos cualitativos se recogieron mediante entrevistas semiestructuradas con 69 participantes
voluntarios de la misma muestra. Durante las entrevistas se formularon ocho preguntas abiertas, y los datos se
analizaron mediante el método de analisis tematico propuesto por Braun y Clarke (2006). El proceso de
codificacion fue realizado por dos investigadores independientes, y los resultados se organizaron en temas y
subcodigos.

Los resultados indican que los estudiantes de Lengua y Literatura Inglesas presentan, en general,
actitudes positivas hacia la profesion docente. Se constatd que el 79,2 % de los participantes tiene previsto
ejercer como docente tras graduarse. No obstante, sus percepciones sobre su preparacion para la profesion
docente se situaron en un nivel moderado. Segun los resultados cuantitativos, las valoraciones de los
estudiantes sobre su formacion universitaria de grado también se situaron en un nivel moderado (M = 24,45;
desviacion estandar = 5,819; media por item = 2,22). Los resultados cualitativos respaldan este hallazgo, al
revelar que una amplia mayoria de los participantes se siente «parcialmente preparaday para ejercer la docencia.

Las percepciones de los estudiantes sobre su competencia profesional se situaron igualmente en un
nivel moderado. Aunque los participantes se consideraron suficientemente competentes en cuanto a
conocimientos disciplinares, sefialaron carencias en métodos de ensefianza, gestion del aula y habilidades
pedagogicas basadas en la practica. Esta situacion indica que el programa de grado ofrece una estructura solida
en el plano tedrico, pero limitada en el pedagdgico. En los resultados del analisis cualitativo destaco el tema
«conocimientos tedricos solidos, pero competencia pedagogica limitaday, y se constatd que el desarrollo
lingtiistico de los estudiantes era mas avanzado que su desarrollo pedagdgico.

Las percepciones de los estudiantes sobre la medida en que su formacion universitaria de grado los
prepara para la profesion docente también se situaron en un nivel moderado. Si bien el 60 % de los participantes
considera que el departamento los prepara para ejercer la docencia, una proporcion considerable manifestd
indecisién u opiniones negativas al respecto. Los resultados del analisis tematico revelan que la duracion
insuficiente de las practicas docentes, la falta de aplicacion practica y el niimero limitado de asignaturas
centradas en la practica de la ensefianza constituyen los principales factores que influyen en esta percepcion.

En cambio, las actitudes de los estudiantes hacia el desarrollo profesional se situaron en un nivel
elevado (M = 28,02; desviacion estandar = 2,211; media por item = 2,80). Los participantes consideraron que
la colaboracion entre pares, el uso de recursos académicos, los procesos de retroalimentacion y las actividades
de formacion permanente del profesorado en ejercicio son importantes para el desarrollo profesional.

Los hallazgos del estudio indican que los estudiantes de Lengua y Literatura Inglesas muestran una
fuerte motivacion hacia la profesion docente, pero que esta no esta respaldada por una preparacion pedagogica
ni una experiencia practica suficientes. Aunque cuentan con conocimientos disciplinares sélidos, su limitada
competencia pedagdgica genera una brecha considerable en su transicion hacia el ejercicio de la docencia. Esta
situacion pone de manifiesto un desajuste entre sus aspiraciones profesionales y su nivel de preparacion.

A partir de estos hallazgos, se recomienda ampliar los contenidos pedagogicos y orientados a la
practica en los programas de Lengua y Literatura Inglesas para los estudiantes que aspiran a ejercer la docencia.
En particular, incrementar las actividades de microensefianza, las experiencias de ensefianza en el aula y la
duracion de las practicas docentes puede fortalecer su preparacion profesional. Asimismo, resulta importante
dotar a los procesos de formacion pedagédgica de una mayor orientacion practica. Se recomienda, ademas,
informar a los estudiantes sobre las opciones profesionales ajenas a la docencia y ampliar su conocimiento de
las distintas trayectorias profesionales. La realizaciéon de estudios futuros con muestras mas amplias
procedentes de distintas universidades permitira aumentar la generalizabilidad de los resultados.

Palabras clave: lengua y literatura inglesas, ensefianza del inglés, profesion docente, profesor de
inglés, actitud, preparacion para la docencia.
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CTpyKTypHpOBaHHAsi AHHOTALUSA:

OcCHOBHAsl LleJIb HACTOSIILETO HMCCIIEJ0BAHUS 3aKJIIOYaeTcsl B BBISBICHHH OTHOLICHUS CTYACHTOB
HarpaBJeHUs «AHMIMHACKH A3bIK U tuTeparypa» (English Language and Literature, ELL) k nenarorundyeckoii
npodeccuu, X MpeacTaBIeHUA 0 COOCTBEHHOI TOTOBHOCTH K €€ OCYIIECTBJICHHUIO, OL[EHOK YPOBHS CBOMX
npo(ecCHOHANbHBIX HABHIKOB, a TaK)Ke MHEHHH O TOM, B Kakod CTelneHM oOydeHHWe B OakaiaBpHaTe
HOATOTOBHUIIO MX K MPENOIaBaTENILCKOH AesTeNIbHOCTH. B TypIrimy MOAroTOBKa yUUTENeH aHTTTHHCKOTO SI3bIKa
NPEUMYILECTBEHHO OCYLICCTBIIICTCS. B paMKax CHCHUAIW3UPOBAHHBIX IPOrpaMM MeEJaroruyeckoro
00pa3oBaHMs, OJHAKO BBITYCKHUKH HAINPABJICHUS «AHIJMHCKUH S3BIK M JIUTEPaTypa» TaKkKe BHIOMPAIOT
IPENOaBaTeNIbCKYI0 Kapbepy IOCIe IPOXOXKICHHS IIeAarorndeckoil MoAroToBKH. BMecTe ¢ TeM mporpaMmel
JaHHOTO HalpaBJIeHHs HENMOCPEICTBEHHO HE OPUCHTHPOBAHbI Ha MOATOTOBKY YYUTENeH. DTO 00yCIOBIMBACT
HEOOXOJAUMOCTh M3Y4€HHs T'OTOBHOCTH CTYAEHTOB K NENarorudeckoi mpodeccuu W MX MpeACTaBICHUH O
COOCTBEHHOH NPOGECCHOHAIBHON KOMIIETEHTHOCTH. B CBA3M C 3THUM HCCIENOBaHHME HANPaBICHO Ha
BBISIBJICHHE OTHOILEHMSI CTYJIEHTOB K MEJarorudeckoi npodeccuu M Mx MpeicTaBlIeHUH O Heil, a Takke Ha
M3y4YECHUE UX MHEHUIl 0 HEJOCTATKaX M CHUIIBHBIX CTOPOHAX MPOrpaMM IO aHMIMICKOMY SI3BIKY U JIMTEpaType
C TOYKH 3pEHUs TIOATOTOBKH K MPENOoIaBaTeNIbCKO JiesiTeNbHOCTH. KpoMme Toro, ccieioBaHue CTaBUT LEITbIO
OIIPE/IeTINTh OTHOLICHHE CTYIEHTOB K NPO(eCCHOHANILHOMY Pa3BUTHIO U MX MPEICTABICHUS O HEM.

HccnenoBanne BBIIIOJIHEHO C HUCIOJIB30BAHMEM CMEIIAHHOTO MCCIIEAOBATEILCKOTO JW3aiiHa,
COYETAONIET0 KOJMYECTBEHHBIE W KaueCTBEHHBIE METOJbI cOopa JaHHBIX. KosmuecTBeHHbIE NaHHbIE OBIIH
nomydeHsl oT 130 cTyZEeHTOB TPEThero M 4eTBEPTOTO KypcoB OakajaBpuaTa OJHOTO U3 I'OCYAApPCTBEHHBIX
yHuBepcuteToB Typrmu ¢ momormbio «ONpocHUKa MHEHHH 0 MpodecCHOHAIIbHOM pa3BUTHH U OOyYCHUH B
GakamaBpuate», paspaboramHoro Inal u Bilyilkyavuz (2013). Illkana BxIouaeT aBe CyOIIKAmbL,
OXBATBIBAIOIIUE MPEACTABICHUS O NMPO(PECCHOHATBHOM pa3BUTHH M OLECHKHM OOyueHHsi B OakajiaBpHare.
KoapduumeHTt Han&XHOCTH IKaIbl, PACCYMTAHHBIN ¢ McHoNb30BaHueM ajibdbl Kponbaxa, cocraBui 0,704; eé
KOHCTPYKTHasI BaJIMIHOCTh ObLIa MOATBEpKAeHA mokazareneM Kaifsepa — Meiiepa — Onxura (KMO =
0,643) u kpurepuem chepuunoctu baptaerta (p < 0,001). KonnuecTBeHHBIE NaHHBIE aHAM3UPOBAIUCH B
nporpamMe SPSS 21 ¢ npuMeHeHHeM OMUCATeNbHON CTATUCTHKH, t-KPUTEpUEB M AUCIIEPCHOHHOTO aHalu3a
(ANOVA).

KauecTBeHHbIe NaHHBIE OBUIM COOpaHBI MOCPEICTBOM MOIYCTPYKTYPUPOBAHHBIX HHTEPBHIO ¢ 69
JOOPOBOJILHBIMU YYAaCTHHUKaMHU M3 TOH ke BBIOOpKH. B X0je MHTEpBBbIO yU4acTHUKaM OBUTH 3aJaHbl BOCEMb
OTKPBITBIX BONpOocoB. IlodydeHHble NaHHBIE aHATU3UPOBAIUCH C UCHOIB30BAHUEM METOAA TEMATHUECKOTO
aHanuza, npeanoxeHHoro Braun u Clarke (2006). KoaupoBaHue ocymiecTBIISIIOCH JIByMs HE3aBUCHMBIMU
MCCIIEIOBATEISIMH, a PE3yJIbTAaThl OBIIM CTPYKTYPHUPOBAHBI IO TEMaM U MOJKOAAM.

PesynbraThl uCcIemOBaHMS IOKAa3bIBAIOT, YTO CTYACHTHl HANPABICHUS «AHTIUACKHHA S3BIK U
JUTEPATypa» B IEJIOM TMOJIOKUTEITHLHO OTHOCSTCS K TIeAarornieckoi mpodeccuu. Y CTaHOBIeHO, uyTo 79,2 %
YYaCTHUKOB IJIAHUPYIOT CTaTh YYUTEISIMHU IMOCIE OKOHUYAHWS YHUBEpCUTETA. BMecTe ¢ TeM CyObheKTHBHBIC
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OLICHKM TOTOBHOCTH CTYAEHTOB K II€arOTMYECKOil Npodeccuu COOTBETCTBOBAIN CpPEIHEMY YPOBHIO.
CornacHo KOMMYECTBEHHBIM pe3ylbTaTaM, OLICHKH CTYACHTAMH CBOEro OOydYeHHs B OakajaBpuare TakKe
HaXONWINACh Ha cpegHeMm ypoBHe (M = 24,45; cranmapTtHOoe OTKIIOHeHHEe = 5,819; cpenHee 3HaueHHe IO
nyHKTaM = 2,22). KauecTBeHHBIE pe3yJbTaThl MMOATBEP)KAAIOT STOT BBIBOA: MOIABIIAIONICE OOJIBITMHCTBO
YYaCTHUKOB CUUTAIOT Ce0sI «4aCTUYHO FOTOBBIMU» K Nearoruyeckoil mpodeccun.

O1eHKH CTyZeHTaMH COOCTBEHHOH NMpO(eCCHOHATBHON KOMIIETEHTHOCTH TAaKKE COOTBETCTBOBAIIN
CpefiHEMY YPOBHIO. XOTSl YYaCTHHKH CUUTAIH ceOsl OCTATOYHO KOMIETEHTHBIMHM B O0JIACTH IPEIMETHBIX
3HAHU, OHU OTMEYaJIN HeIOCTaTOYHYIO IOATOTOBIEHHOCTh B BOIIPOCaX METOIO0B IIPENoJaBaHusl, yIPaBICHUs
KJIaCCOM M IPAKTUUYECKUX IearoTHUYeCKUX HAaBBIKOB. OTO CBUAETENIBCTBYET O TOM, UYTO Iporpamma
OakanaBpuaTa 00OECIEYMBACT CHIIBHYIO TEOPETHUYECKYIO IOATOTOBKY, OZHAKO €€ BO3MOXKHOCTH B 00JacTH
Mearornyeckoil MOATOTOBKH OrpaHHMYEHBl. B pe3ynbraTax KaueCTBEHHOI'O aHajiW3a BbLAEIHIACH TeMa
IpPOYHBIE TEOPETHUYECKUE 3HAHMA MPU OrPAaHUUYCHHON TeJarorndyeckoil KOMIETeHTHOCTH». beuio
YCTaHOBIICHO, YTO Pa3BUTHE SI3BIKOBOM KOMIIETEHTHOCTH CTYICHTOB OITIEPEXKaI0 Pa3BUTHE UX MEAArOTHUECKOM
KOMITETEHTHOCTH.

[IpencraBneHnst CTyAEHTOB O TOM, B KaKOW CTeNeHH oOydeHHe B OakamaBpuaTe TOTOBHT HX K
Hearorudeckoi mpodeccun, Tak’ke COOTBETCTBOBAIN CPeTHEMY YPOBHIO. X0Ts 60 % y4acTHHKOB CUHTAIOT,
YTO OTHAEIEHUE TOTOBHT HMX K IPENOJaBaTENbCKON NEATEIBHOCTH, 3HAYUTEIbHAs 4YacTb PECHOHICHTOB
BBIpa3WJIa HEONIPEAEIEHHYIO WK OTPULIATENBHYIO TO3HUIUIO IO 3TOMY BOIPOCY. Pe3ynpTaTsl TeMaTHYECKOTO
aHau3a IOKAa3bIBalOT, YTO HEIOCTAaTOYHAas MPOJOJDKHTEIBHOCTh IEAarOrMYecKold MpaKTHKH, HeXBaTKa
BO3MOXKHOCTEH ISl IPAKTUUECKOTO MPUMEHEHHS 3HAHUI U OTPaHUYEHHOE KOJIUYECTBO YUEOHBIX AMCIMIUINH,
OPHEHTHPOBAHHBIX Ha MPAKTUKY MPETOIaBaHusl, SBISAIOTCS OCHOBHBIMH (hakTOpamiu, GOPMHUPYIOIIUMHU TAKyO
OLICHKY.

B TO e Bpems mokazaTeny OTHOLICHUS CTYACHTOB K Npo(eCcCHOHAIILHOMY Pa3BUTHIO HAXOJHIHCh
Ha BBICOKOM ypoBHe (M = 28,02; cranmapTHOE OTKIOHEHHE = 2,211; cpenHee 3HaueHHE 1O ITyHKTaM = 2,80).
YYacTHUKHM CUHTAIN COTPYJHHYIECTBO C KOJUIETAMH, HCIIOJIb30BAHHE aKaAEMHUCCKHX PECYPCOB, MPOLECCH
00paTHOM CBSA3M 1 MEPOTIPHUATHS 110 IIOBBIIICHHIO KBATH(UKAINH B TIEPHOJ TPO(ECCHOHANBHOH AeSTEIbHOCTH
B)XHBIMH COCTaBJIIOIINMHE MTPO(ECCHOHATEHOTO Pa3BUTHSL.

PesynbTarsl uccienoBaHusi CBUAETENBCTBYIOT O TOM, YTO CTYJEHTbl HAaNpaBlIEHUS «AHIMIMHCKUI
S3BIK W JIUTEpaTypa» oO0NaNaloT BBIPAKCHHOW MOTHBAllMeH K IIEarOTHYECKOW MpodeccHu, OTHAKO 3Ta
MOTHUBAlLIMSI HE MOAKPEIUISETCS JOCTaTOYHOM IeJarornyeckod MOATOTOBKOM M MPAKTUYECKUM OIBITOM.
Hecmotpst Ha npouHble pegMeTHbIE 3HAHUS, OTPAHUYEHHOCTh MEJarorndeckoil KOMIETEHTHOCTH CTYIEHTOB
CO3/1a€T CYIIECTBEHHBIM pa3pblB INpPU IMEPEXOJe K IpenoAaBaTelIbCKON AesITeNbHOCTU. Takas cuTyaius
YKa3bIBaeT Ha HECOOTBETCTBUE MEXK/y CTPEMIICHHEM CTYACHTOB K MEIarorn4eckoil mpo)eCCuu U YPOBHEM HX
TOTOBHOCTH K HEH.

Ha ocnoBanum MOJYYCHHBIX PE3YJIbTAaTOB PEKOMEHAYCTCA YBEIUYHTH 00BEM neaaroru4yeCkoro u
NPaKTUKO-OPHEHTUPOBAHHOTO COJICP)KAHUS B IpOorpaMMax IO aHIJIMHCKOMY SI3BIKY M JIHTeparype s
CTYJCHTOB, HAMEPEBAIOIMXCS 3aHUMAThCS MIPENOJaBaTeNbCKOM IeITeNbHOCTEI0. B yacTHOCTH, pacuiupeHue
NPaKTUKH MUKPOTIPETIO/IaBAHNU, YBEIMYCHHE BOBMOKHOCTEH MPUOOPETEHUS OIBITa IPENOJaBaHuUs B KIacce U
NPOAOIDKUTENIBHOCTH MEJarorniyeckoid MPakTUKH MOTYT CIHOCOOCTBOBATH MOBBIILCHHUIO MPO(ECCHOHANTBHOM
TOTOBHOCTH CTYZACHTOB. KpoMe TOro, Ba)KHO YCHJIUTh MPAaKTHYECKYHO HANpaBJICHHOCTb NEAarornyecKoi
MOATOTOBKU. PexoMeHyeTcs Takke HHPOPMHUPOBATh CTYACHTOB O BO3MOXHOCTSIX TIOCTPOCHHUS Kapbhephl 3a
npeaciaMu IMpenoaaBaHus W IMOBBIIATL UX OCBeZ[OMHéHHOCTI) O PpasjinYHbIX HpO(beCCI/IOHaHI)HI)IX
TpaekTopusix. IIpoBenenne nmanmpHEHmIMX ucciaenoBaHW Ha Oojiee KPYMHBIX BBIOOpKAaX W3 Pa3HBIX
YHHUBEPCHUTETOB MO3BOJIMT IOBBICUTH 00001I1a€MOCTh PE3yIbTATOB.

KiiroueBble cJj0oBa: aHMIMHCKUM SA3BIK W JIMTEpaTypa, MpeNnofaBaHUE aHIVIMHCKOIO s3bIKa,
nemarorndeckas npoeccus, yqduTenab aHTJIMHCKOrO fA3bIKa, OTHOIIEHHE, TOTOBHOCTh K IPEIOIaBaTeNIbCKON
JIeATEIIBHOCTH.
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fIRATOT Braun 3R Clarke (2006) GRT WA RIVERTA RIS Ui © f3mam T | <idrd= Y e <
WA AMedmdiell gRT Tud &1 72, JuT Fswm sl @ fawat Sk Iu-Hasd! & i saafRud fasar

gy & ey awia 8 fob sk wrwr ud Ot & faendff gmraa: e sraam & ufa
FHRIED JGRAT @ 8 | T8 Ur1 T 1 79.29% WTHIT A1 JUTY YT 3 & 1 FR1& &7 B
IS WA & | BT, FRIe10r saaar & g oot derar & Saiy o faenffal ot yRomt gegq TR R urs
TS | AT FSh S & S9N, faenfial gRT o=t |rae fR1e &1 Jedic- A9 WR &1 AT (A1 = 24.45;
TS faaed = 5.819; Ufd Ae [ = 2.22) | ot py 59 uRomT &1 999 #vd € ok <uifd € for
Tfafir &1 T ST 9gHd fRIe aurg & forg W &) <3 0 I TR I 8 |

ST ATTIIRIP JeHdT b oy & faenfial & yrRont «f 7egm TR ) Ff | g=ft ufawf=t 3
v 39 1 =P A WU &) yaid T4 F JeH A1, JUT I8 fRreror fafdm, wam usem $iR enamg-
e FRITIRG Sl # S Al &1 oo fopan| Tg Rufa 3fia st § fob Jrae srfehd &t Iam
Jgifaw = I ee 2, fbg Rememeig =% I iftd 81 et fazawo & afomdt & e Jgifas
I, g Tt Rigmmea Femar &1 9wy wgE €0 9 IR 91 g, I8 U 11 & faenfiar &
YT fahT 3Tah RISTRIREATT faDbT DT g1 I 31t Id Tl

T e 3% Rreror sgaurg & e fow W a6 TuR a7, 39 ey & faanfial @t gromd
 Tea TR TR TS TS | ST 60% WAHTRIET 1 AT AT fob SaT faumT 3 R1ef0 srawmg & e dar
FRAT €, Tg1 U Iea@1d SFUTd A 3 fawg R HfAfydar srar ToREs faar o feu) fawama
fa=eivor & ufomd §ard § fo R&or snamy & /Al safy, AEgIRS SIFNT &1 SIUTd quT e
3N R HTd UTsash Al ot AT TReAT 37 YROM & YHIfad FH53 aTd U HRP & |
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39 fqudia, sraaniies e & ufy feniial ot sifigfal 3= wr W urg 7 (@ned = 28.02;
e faaed = 2.211; Ufd A A1eg = 2.80) | GAWIAEY 3 TgHH! e, feTeftie Jq1ei & Iua,
gfagf® ufehanaft $iR VareTe e fafafer o1 e fasm & fie Tewagul |

3T & fepy ST Bd © fb 3l wieT v wifec & faenfia & Rigmor sqaama & ufd usa
TR B, fhg 9 STTRUN $1 vt Rrem=mdia TRt 3R aragiRe sya BT 9He= U =g ¢
T faenfial & U Yee faverTd 3 8, 3w Wit Riammeita Gemar e cawma # vaw & SR
Th I RIS ST Bl & | I8 FRufa faenflal o5t fRreror sogamg & v &) srepiensit iR 396!
TORAT P TR P S 3G Bl IWPR Bl 2

S FSh T & SR TR SR &1 oiTclt & 3 107 srawm & wasr ot siihig 3@ aral faenffat
& foTT 3SR HTST Ud TR & Bkl & RISTRIRGT 3R 3-SR fawdasg &1 fawr far smy|
IRy &0 q, gea-Rreror snart iR wem-Rieor & SrIHal & SgHT auT fRIer nary o1 safty w1 fawr
FHRAT faenffat o) sraaTie daRdl &I Yeg HR bl ol ST Sfaiad, Riemmea ufkieror ufhansi
B AP AT §T Hewaqul 21 I8 +ff Srg<ia @t St © b faenfial ) freror @ 3R R
et o TFHRT < Wu 3R Aty maaiie femmsit & ufd Iat Sesd s el fafte
fasyfaemerat & < ufdef W fre oM ara Hidh sreoge st o) gmfiezofiad o S|

fRr&r07 TR |

Yapilandirilmis Ozet:

Bu calismanin temel amaci; Ingiliz Dili ve Edebiyati (IDE) 6grencilerinin dgretmenlik meslegine
yonelik tutumlarini, meslege hazirbulunusluk algilarini, mesleki beceri diizeylerine iliskin goriislerini ve lisans
egitimlerinin kendilerini 6gretmenlik meslegine ne dlgiide hazirladigina dair goriislerini ortaya koymaktir.
Tiirkiye baglaminda, Ingilizce 6gretmeni yetistirme siireci bilyiik lgiide Ingilizce Ogretmenligi programlar
araciligiyla yiiriitiilse de, Ingiliz Dili ve Edebiyati (IDE) boliimii mezunlarmin da pedagojik formasyon egitimi
alarak o&gretmenlik meslegine yoneldikleri bilinmektedir. Ancak IDE programlar1 dogrudan 6gretmen
yetistirmeye odakl1 degildir. Bu durum, IDE &grencilerinin 6gretmenlik meslegine hazirbulunusluklarini ve
mesleki yeterlilik algilarint incelemeyi gerekli kilmaktadir. Bu nedenle arastirmacilar, bu ¢alismada ELL
ogrencilerinin 6gretmenlik meslegine yonelik tutum ve algilarmi belirlemeyi ve 6gretmenlik meslegi
baglaminda ELL programlarinin eksiklikleri ile gii¢lii yonlerine iliskin goriislerini toplamay1 amaglamaktadir.
Ayrica, bu calisma, &grencilerin mesleki gelisime yonelik tutum ve disiincelerini belirlemeyi de
amaclamaktadir.

Bu aragtirma, nicel ve nitel veri toplama tekniklerini birlestiren karma yontemli bir arastirma deseni
kullanilarak yiiriitiilmiistiir. Nicel veriler, Tiirkiye'deki bir devlet iiniversitesinde 6grenim goren 130 {iglincii ve
dordiincii smif lisans dgrencisinden, inal ve Biiyiikyavuz (2013) tarafindan gelistirilen "Mesleki Gelisim ve
Lisans Egitimine Iliskin Goriisler Anketi" kullanilarak elde edilmistir. Olgek; mesleki gelisime dair diisiinceleri
ve lisans egitimine yonelik degerlendirmeleri kapsayan iki alt boyuttan olusmaktadir. Olgegin giivenirlik
katsayis1 Cronbach's alpha = 0,704 olarak hesaplanmis; yap1 gegerligi ise KMO (0,643) ve Bartlett Kiiresellik
Testi (p < 0,001) ile dogrulanmistir. Nicel verilerin analizinde SPSS 21 kullanilmis; betimsel istatistikler, t-
testleri ve ANOVA analizleri gerceklestirilmistir.

Calismaya ait nitel veriler, ayn1 6rneklem grubundan 69 goniillii katilimeryla gerceklestirilen yari
yapilandirilmig goriismeler yoluyla toplanmistir. Goriismeler sirasinda katilimcilara sekiz agik uglu soru
yoneltilmis ve veriler, Braun ve Clarke (2006) tarafindan 6nerilen tematik analiz yontemi kullanilarak analiz
edilmistir. Kodlama siireci iki bagimsiz arastirmaci tarafindan yiirtitiilmiis; elde edilen bulgular ise temalar ve
alt kodlar seklinde yapilandirilmistir.

Arastirma bulgulari, Ingiliz Dili ve Edebiyati (IDE) 6grencilerinin dgretmenlik meslegine yonelik
olarak olumlu tutumlar sergiledigini gostermektedir. Katilimcilarin %79,2'sinin mezuniyetten sonra ogretmen
olmay1 planladigi belirlenmistir. Bununla birlikte, 6grencilerin 6gretmenlik meslegine hazir olma konusundaki
algilarinin orta diizeyde oldugu saptanmigtir. Nicel bulgulara gore, d6grencilerin lisans egitimlerine iliskin
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degerlendirmeleri orta diizeydedir (M=24,45; SS=5,819; madde ortalamas1=2,22). Nitel bulgular da bu sonucu
desteklemekte ve katilimcilarin biiyilk ¢ogunlugunun kendilerini 6gretmenlik meslegine "kismen hazir"
hissettiklerini ortaya koymaktadir.

Ogrencilerin mesleki yeterlilik algilar1 da benzer sekilde orta diizeydedir. Katilimcilar, alan bilgisi
acisindan kendilerini yeterli gorseler de dgretim yontemleri, sinif yonetimi ve uygulamaya dayali pedagojik
beceriler konusunda eksiklikler yasadiklarini belirtmiglerdir. Bu durum, lisans programinin teorik a¢idan giiglii
ancak pedagojik agidan siurl bir yapiya sahip oldugunu gostermektedir. Nitel analiz sonuglarinda "giigli
teorik bilgi ancak smirli pedagojik yeterlilik" temas1 ne ¢ikmis ve grencilerin dilsel gelisimlerinin pedagojik
gelisimlerine kiyasla daha ileri diizeyde oldugu tespit edilmistir.

Ogrencilerin, lisans egitimlerinin kendilerini dgretmenlik meslegine ne &lgiide hazirladigma iliskin
algilarinin da orta diizeyde oldugu goriilmektedir. Katilimcilarin %60 boliimlerinin kendilerini 6gretmenlik
meslegine hazirladigina inansa da, dnemli bir kism1 bu konuda kararsiz veya olumsuz goriisler belirtmistir.
Tematik analiz sonuglari; staj siliresinin yetersizligi, uygulama eksikligi ve Ogretmenlik uygulamasina
odaklanan derslerin sayisinin sinirli olmasi gibi unsurlarin, bu algiy1 etkileyen temel faktorler oldugunu ortaya
koymaktadir.

Bununla birlikte, 6grencilerin mesleki gelisime yonelik tutumlarinin yiiksek diizeyde oldugu
belirlenmistir (M=28,02; SS=2,211; madde ortalamasi=2,80). Katilimcilar; akran ig birligi, akademik
kaynaklarin kullanimi, geri bildirim siiregleri ve hizmet i¢i egitim faaliyetlerini mesleki gelisim agisindan
onemli olarak degerlendirmislerdir.

Aragstirma bulgular1, ELL &grencilerinin 6gretmenlik meslegine yonelik gii¢lii bir motivasyona sahip
olduklarini, ancak bu motivasyonun yeterli pedagojik hazirlik ve uygulama deneyimiyle desteklenmedigini
gostermektedir. Ogrenciler giiglii bir alan bilgisine sahip olsalar da, smirli pedagojik yetkinlikleri 6gretmenlik
meslegine geciste 6nemli bir bosluk yaratmaktadir. Bu durum, 6grencilerin meslege dair istekleri ile
hazirbulunusluk diizeyleri arasinda bir uyumsuzluk oldugunu ortaya koymaktadir.

Bu bulgular, 6gretmenlik meslegini hedefleyen 6grencilere yonelik ELL programlarinda pedagojik ve
uygulamaya dayali icerigin artiilmasmin onemini ortaya koymaktadir. Ozellikle mikro 6gretim
uygulamalarinin, sinif i¢i 6gretim deneyimlerinin ve staj slirelerinin artirilmasi, 6grencilerin mesleki hazirlik
diizeyini giiclendirebilir. Ayrica, pedagojik egitim siireclerinin daha fazla uygulama odakli hale getirilmesi de
Oonem tasimaktadir. Bunun yami sira, 6grencilerin Ogretmenlik disindaki kariyer segenekleri hakkinda
bilgilendirilmesi ve farkli mesleki yonelimlere dair farkindaliklarinin artirilmasi tavsiye edilmektedir. Farkli
iiniversitelerden daha genis drneklemlerle yiiriitiilecek gelecekteki caligmalar, bulgularin genellenebilirligini
artiracaktir.

Keywords: Ingiliz Dili ve Edebiyati, ingilizce Ogretmenligi, Ogretmenlik Meslegi, Ingilizce
Ogretmeni, Tutum, Hazir bulunusluk
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Exploring English Language and Literature Program Students’ Readiness for the Teaching
Profession

Introduction

Teachers are among the most important factors determining the quality of education systems.
Teachers' professional perceptions and readiness influence both the education system itself and
instructional processes. Consequently, education policies regard teacher training processes as a key
focal point. It is not only the subject-matter knowledge of prospective teachers that affects
instructional processes, but also their pedagogical competencies and professional readiness (Basal
and Taner, 2003). Therefore, it is essential that prospective teachers be as well-trained and well-
equipped as possible before entering the profession (Giliven-Yildinm and Koklikaya, 2017).
Teachers who feel pedagogically competent and possess a high level of professional readiness
inevitably perform better in instructional processes.

One of the fundamental purposes of teacher education is to equip prospective teachers with
the skills necessary for the teaching profession, primarily general knowledge, subject-matter
knowledge, and instructional skills (Demirel, 2012). Teachers who enter the profession with the
requisite qualifications can conduct a more effective teaching process by developing self-efficacy in
various areas, such as classroom management, developing content tailored to student needs, and
managing stress in the classroom.

The initial steps toward teacher training in Turkey date back to the Tanzimat era of the
Ottoman Empire, beginning with the establishment of the *Darlilmuallimin-i Riigdi* in 1848 (Bilir,
2011). French was the dominant foreign language in education during this period, whereas English
was officially introduced into school curricula in the early 19th century following the British
occupation. Programs specifically designed to train English teachers did not emerge until the 1930s.
In the 1938-1939 academic year, a higher education institution offering a two-year foreign language
teaching program was established through the collaboration of Istanbul University and the Ministry
of National Education. Istanbul University also served as another institution for training foreign
language teachers during this period; graduates of the university's Department of Philology were
employed as foreign language teachers after completing the necessary pedagogical coursework
(Solak, 2018). Subsequently, the number of institutions dedicated to training English teachers
increased during the 1930s.

In Turkey today, the training of English language teachers is primarily conducted through
undergraduate English Language Teaching (ELT) programs offered by state and foundation
universities. As of the 2025 academic year, English Language Teaching programs admit students at
a total of 73 universities—comprising 57 state and 16 foundation universities (including those in the
TRNC) (YOK Atlas, 2026). These programs are specifically designed to train English language
teachers, and their curricula are structured accordingly. In addition to subject-specific courses, the
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programs include pedagogical courses and "Teaching Experience" courses that span two academic
semesters.

In addition, English Language and Literature programs—while not established specifically
to train English teachers—are quite common across both state and foundation universities, with the
vast majority of their graduates finding employment as English teachers. There are English Language
and Literature programs accepting students at 90 state and foundation universities in Turkey (YOK
Atlas, 2026). Of these, 62 are state universities and 28 are foundation universities (including those
in the TRNC). Although English Language and Literature programs include courses designed to
develop literary thinking skills—such as English Literature, English Language and Culture,
American Literature, and English Drama and Poetry—they also incorporate subjects like Language
Teaching Methods and Language Acquisition in some instances, given that most graduates go on to
work as English teachers. Furthermore, for this same reason, students in English Language and
Literature programs are offered the opportunity to obtain pedagogical formation training. While
students from these programs find employment in sectors such as advertising, tourism, and banking,
as well as in institutions like publishing houses, embassies, and international companies, the majority
pursue careers as English teachers in public and private educational institutions (Atasever Belli et
al., 2024). As evidenced by this information, graduates from both English Language Teaching and
English Language and Literature programs are employed as English teachers. However, while
English Language Teaching programs focus on developing skills relevant to the teaching profession,
English Language and Literature programs aim to equip students with knowledge and critical
thinking skills in areas such as literature, language, and culture, rather than training teachers. This
situation necessitates a discussion regarding the attitudes toward the teaching profession and the
levels of pedagogical readiness of students enrolled in these programs.

A review of the literature reveals that almost all studies concerning the professional
competencies, teaching self-efficacy, readiness, and perceptions of the teaching profession among
prospective teachers focus on students enrolled in English Language Teaching programs within
Faculties of Education. However, it should not be overlooked that a significant number of graduates
from English Language and Literature programs also pursue a career in teaching after completing
pedagogical formation training. In this regard, there is a very limited number of studies examining
how English Language and Literature students evaluate their undergraduate education in terms of its
role in preparing them for the teaching profession.

In this context, the study aims to examine the attitudes toward the teaching profession and
the levels of readiness of students in the English Language and Literature program. Quantitative data
were collected using a teaching attitude scale, while qualitative data were gathered through semi-
structured interviews. The study's findings were derived by analyzing the collected data within a
mixed-methods framework. The study is expected to shed light on the students' transition processes
into the teaching profession by revealing their attitudes and readiness, contribute to the existing
literature on these processes, and offer implications for teacher training policies.

Theoretical Framework

Since the majority of research on attitudes toward and readiness for the teaching profession
has been conducted with students from English Language Teaching programs, the number of studies
aiming to measure the beliefs, attitudes, and readiness of English Language and Literature students
regarding the teaching profession is quite limited. Two recent studies examining the reasons why
English Language and Literature students pursue the teaching profession, as well as their attitudes
toward and readiness for the profession, have been conducted by Ustiinbas (2023) and Atasever Belli
et al. (2024).

In the study conducted by Ustiinbas (2023), 220 students studying in the Department of
English Language and Literature at a state university in Tiirkiye participated. The study sample
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included students from all grade levels, including the preparatory program. Data were collected using
a background information questionnaire—covering participants' demographic details, language self-
efficacy, reasons for choosing their department, and attitudes toward the teaching profession—and a
23-item, 7-point Likert-type questionnaire. The study results revealed that the participants held
positive perceptions of their own teaching skills and possessed a high sense of self-efficacy regarding
the teaching profession. The findings concerning the participants' teaching skills and self-efficacy
perceptions did not differ across grade levels. Furthermore, the participants indicated that the primary
reason for choosing the Department of English Language and Literature was their interest in the
courses and skills offered by the department. The vast majority of the participants expressed a desire
to become teachers by completing the pedagogical formation certificate program.

Another study examining the interest and attitudes of English Language and Literature
students toward the teaching profession is the one conducted by Atasever Belli et al. (2024). In this
study, the researchers defined the population as 425 students enrolled in the Department of English
Language and Literature, and 208 of these students participated in the study. The study employed a
32-item, S-point Likert-type scale developed by the researchers, for which validity and reliability
calculations had been performed. The results indicate that 85% of the participants aim to work as
English teachers upon graduation. Furthermore, while the mean scores for statements regarding the
participants' adjustment to their departments were quite high, the mean scores for statements
expressing satisfaction with course content were relatively lower. Additionally, participants who
aspired to become teachers demonstrated higher levels of satisfaction and performance compared to
the other participants.

In the light of this information, this study aims to contribute to the literature, current
educational policies, and curriculum development processes by examining the attitudes and readiness
of English Language and Literature students regarding the teaching profession. In this context, the
study seeks to investigate how prepared these students feel for the teaching profession, their beliefs
regarding whether they possess the necessary knowledge and skills to become teachers, and their
views on the extent to which their department prepares them for the profession.

Methodology
Aim of the Study

This study aims to examine the attitudes of students in the Department of English Language
and Literature towards teaching English, their perceived readiness for the profession, whether they
consider themselves adequately equipped for the teaching profession, and their views on the extent
to which their department prepares them for this profession. In this context, the research questions
of the study are as follows:

1. 1. What are the attitudes of English Language and Literature students toward the
teaching profession?

2. 2. To what extent do English Language and Literature students feel prepared for the
teaching profession?

3. 3. Do English Language and Literature students consider themselves to possess the
necessary qualifications for the teaching profession?

4. 4. To what extent do English Language and Literature students believe their department
prepares them for the teaching profession?

5. 5. What are the attitudes and views of English Language and Literature students
regarding professional development?
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Ethical requirements for this study were met by obtaining ethical approval from the Bingdl
University Social and Human Sciences Research and Publication Ethics Committee (dated
29.05.2025, reference number 33117789/730.08/213628).

Research Design

This study was designed using a mixed-methods research approach. Mixed-methods research
involves the combined use of quantitative and qualitative methods throughout the research process
(Creswell & Plano Clark, 2007). Blending quantitative and qualitative methods facilitates a better
understanding of research problems and questions (Creswell, 2008) and enables a more in-depth,
holistic examination of research findings. Accordingly, both quantitative and qualitative data were
collected from the participants. Quantitative data were gathered using the "Questionnaire on Views
Regarding Professional Development and Undergraduate Education," developed by Inal and
Biiyiikyavuz (2013), while qualitative data were obtained through semi-structured interviews. By
employing a mixed-methods design, the researchers aimed to explore the relationship between the
results derived from the quantitative and qualitative datasets, identify points of convergence and
divergence between them, and ultimately achieve more reliable findings.

Population and Sample

The population of the study consists of students enrolled in English Language and Literature
programs, while the sample comprises a total of 130 students from such a program at a state
university. Third- and fourth-year students from the relevant program were included in the study to
obtain more reliable and in-depth data regarding their readiness for the teaching profession.
Demographic information concerning the participants is presented below:

Table 1. Findings Regarding the Demographic Features of the Participants

n %
Regular 74 56,9
Mode of Instruction
Evening 56 43,1
3rd Grade 68 52,3
Grade Level
4th Grade 62 47,7
Female 115 88,5
Gender
Male 15 11,5
19-29 122 93,8
Age
30-39 8 6,2
Did you get an English Yes 121 93,1
Preparatory Class Education? No 9 6.9
Yes 103 79,2
Do you plan to pursue a career
in teaching after you graduate? No 8 6,2
Undecided 19 14,6
. Y 78 60,0
Do you think the program you =
are studying prepares you for No 28 21,5
h hi fession?
the teaching profession Undecided 94 18.5
Total 130 100
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Table 1 presents findings regarding the demographic characteristics of the individuals
participating in the study. A total of 130 participants were included in the research. An examination
of the distribution of participants by their mode of instruction revealed that 56.9% (n=74) were
enrolled in the regular education, while 43.1% (n=56) were in the evening education. Regarding the
distribution by year of study, 52.3% (n=68) of the students were in their third year, and 47.7% (n=62)
were in their fourth year. An analysis of the gender variable shows that the vast majority of
participants were female; specifically, 88.5% (n=115) were female and 11.5% (n=15) were male. An
examination of the age distribution indicates that the majority of students fell within the younger age
group: 93.8% (n=122) were aged 19-29, and 6.2% (n=8) were aged 30-39.

An examination on whether the participants took English preparatory class revealed that
93.1% (n=121) of the students completed the preparatory the prepatory class, while 6.9% (n=9) did
not. When asked whether they intend to pursue a teaching career upon graduation, 79.2% (n=103) of
the participants indicated an intention to teach, 6.2% (n==8) stated they do not intend to teach, and
14.6% (n=19) were undecided. Finally, regarding their views on whether their academic program
prepared them for the teaching profession, 60% (n=78) of the students believed the program provided
such preparation, 21.5% (n=28) disagreed, and 18.5% (n=24) were undecided.

In this study, inclusion and exclusion criteria were used to determine the participants.
Accordingly, third- and fourth-year students enrolled in the English Language and Literature
program at a state university—who volunteered and fully completed the data collection
instruments—were included in the study. First- and second-year students, non-volunteers, and those
who completed the data collection instruments incompletely or incorrectly were excluded from the
research.

Data Collection Process and Data Collection Instruments

The data collection process for this study consists of two stages: the collection of quantitative
data and the collection of qualitative data. The quantitative data were obtained using the
“Questionnaire on Views Regarding Professional Development and Undergraduate Education,”
developed by Inal and Biiyiikyavuz (2013), while the qualitative data were gathered through semi-
structured interviews. The Questionnaire on Views Regarding Professional Development and
Undergraduate Education (Inal & Biiyiikyavuz, 2013) is a 21-item, 3-point Likert-type scale.
Permission to use the questionnaire was obtained from the respective researchers.

Validity and reliability analyses were conducted for the survey. To determine the internal
consistency of the scale, the Cronbach’s alpha coefficient was calculated, yielding a value of 0.704;
thus, the scale is considered to have an acceptable level of reliability. Additionally, Exploratory
Factor Analysis (EFA) was performed to assess the scale's construct validity. The Kaiser-Meyer-
Olkin (KMO) measure and Bartlett’s Test of Sphericity were applied to evaluate the dataset's
suitability for factor analysis; the KMO value was found to be 0.643, indicating that the sample size
was sufficient for the analysis. The result of Bartlett’s Test of Sphericity was statistically significant
(> =557.28, p <.001), demonstrating that there were significant relationships among the scale items
warranting factor analysis.

The qualitative data for the study were collected through semi-structured interviews. Sixty-
nine individuals from the existing sample volunteered to participate in these interviews. Participants
were asked eight questions, and the input of two field experts was sought during the question
development process. Additionally, a pilot study was conducted prior to the semi-structured
interviews to gather feedback from participants regarding the clarity and comprehensibility of the
questions, and necessary adjustments were made to some questions based on this feedback.

The semi-structured interviews with participants were conducted face-to-face and lasted
between 15 and 20 minutes. The interviews were audio-recorded and subsequently transcribed by
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the researcher for analysis. Although member checking was not employed in this study, measures
were taken to enhance the reliability of the findings: interview questions were refined through a pilot
study and expert review; interviews were transcribed; and the coding process was conducted
independently by the researchers, with the resulting codes and themes subsequently discussed,
reviewed, and agreed upon.

Furthermore, a formal data saturation criterion was not followed during the qualitative data
collection process; instead, data adequacy was evaluated within the framework of "information
power" (Malterud et al., 2016). The qualitative dataset was deemed to possess sufficient information
power for thematic analysis due to the participants sharing the same context and similar
characteristics, the limited scope of the research objective, the high number of participants involved
in the data collection process, and the emergence of recurring patterns during the interviews.

Data Analysis

In the analysis process of the data collected in this study, a mixed-method approach was
followed, and the quantitative and qualitative data were analyzed independently. Within the mixed-
method framework, a convergent parallel design was used. In this type of design, the researcher
collects quantitative and qualitative data separately and, during the analysis process, reveals the
extent to which the two datasets converge and diverge (Creswell, 2014). In addition, this method
provides an in-depth perspective on the points at which divergences between the datasets emerge.

The quantitative data of the study were analyzed using the SPSS 21 statistical package
program. In this context, descriptive statistics (frequency, percentage, arithmetic mean, and standard
deviation) related to the dataset were calculated. In addition, factor analysis was conducted to
determine the construct validity of the scale.

Since the scale items were structured as a 3-point Likert type, certain threshold values were
used in the interpretation of the arithmetic means. Accordingly, values between 1.00—1.66 were
evaluated as low level, values between 1.67-2.33 as medium level, and values between 2.34-3.00 as
high level.

The qualitative data of the study were analyzed using the thematic analysis approach of
Braun and Clarke (2006). The coding process was carried out manually by the researchers, and the
resulting codes and themes were discussed and reviewed among the researchers, and consensus was
reached on the themes.

Within the context of this study, the use of the mixed-method approach provided the
researchers with the opportunity to reveal both the complementary and the differing aspects of the
quantitative and qualitative data. In this way, the data obtained were evaluated from a more holistic,
in-depth, and multidimensional perspective compared to analyses based on a single type of data, thus
contributing to the interpretive power of the study.

Findings

In this study, the findings were examined in two separate sections: demographic findings and
scale findings. The demographic findings of the study are presented first below.

Demographic Findings of the Study

As part of the study, the demographic characteristics of the participants were examined
comparatively. Accordingly, the scores obtained from the scales were first compared between
daytime (first-shift) and evening (second-shift) students. In terms of thoughts on professional
development, the mean score of daytime students was 28.27, whereas the mean score of evening
students was 27.70. According to the results of the t-test, this difference was not statistically
significant (p = 0.144). This indicates that the professional development perceptions of the two
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groups were similar and that the type of instruction did not have a determining effect on these
perceptions.

In terms of thoughts on undergraduate education, the mean score of daytime students was
24.22, while the mean score of evening students was 24.77. The t-test results again indicated that
there was no statistically significant difference (p = 0.594). This finding shows that students’
evaluations of their undergraduate education were similar regardless of the type of instruction.

When the participants’ scale scores were compared according to grade level, the mean score
of third-year students was 27.85, whereas the mean score of fourth-year students was 28.21 in terms
of thoughts on professional development. According to the results of the t-test, this difference was
not statistically significant (p = 0.360). This indicates that students’ thoughts on professional
development were similar regardless of grade level.

In terms of thoughts on undergraduate education, the mean score of third-year students was
23.34, whereas the mean score of fourth-year students was 25.68. The t-test results showed that this
difference was statistically significant (p = 0.021). This finding indicates that fourth-year students
had more positive thoughts about their undergraduate education than third-year students.

When the participants’ scale scores were compared according to gender, the mean score of
female students was 28.10, whereas the mean score of male students was 27.40 in terms of thoughts
on professional development. According to the results of the t-test, this difference was not statistically
significant (p = 0.248). This result indicates that the thoughts of female and male students regarding
professional development were similar and that gender did not have a determining effect on these
perceptions.

In terms of thoughts on undergraduate education, the mean score of female students was
24.30, whereas the mean score of male students was 25.60. According to the t-test results, this
difference was also not statistically significant (p = 0.419). This finding indicates that gender did not
affect students’ thoughts on undergraduate education and that both genders evaluated the education
program similarly.

The participants’ scale scores were also compared according to age groups to investigate
whether age created a significant difference in their level of readiness. In terms of thoughts on
professional development, the mean score of students in the 19-29 age group was 27.98, whereas the
mean score of students in the 30—39 age group was 28.63. The results of the t-test indicated that this
difference was not statistically significant (p = 0.429). This finding shows that age group did not
have a determining effect on thoughts regarding professional development.

In terms of thoughts on undergraduate education, the mean score of the 19-29 age group was
24.29, whereas the mean score of the 30-39 age group was 27.00. The t-test results indicated that
this difference was not statistically significant (p = 0.203). This shows that the age difference did not
significantly affect students’ perceptions of undergraduate education and that both age groups
evaluated the education program similarly.

The relationship between the participants’ perceptions of the teaching profession and their
intention to pursue teaching after graduation was also examined. In terms of thoughts on professional
development, the mean score of students who intended to become teachers after graduation was
27.85, the mean score of those who did not intend to become teachers was 29.13, and the mean score
of undecided students was 28.47. According to the results of the analysis of variance (ANOVA),
there was no statistically significant difference among the groups (F = 1.706, p = 0.186).

In terms of thoughts on undergraduate education, the mean score of students who intended
to become teachers was 24.54, the mean score of those who did not intend to become teachers was
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23.75, and the mean score of undecided students was 24.26. The ANOVA results indicated that the
difference among the groups was not statistically significant (F = 0.080, p = 0.923).

Finally, the scale scores of the preservice teachers were compared according to their opinions
on whether the department they were studying in prepared them for the teaching profession. In terms
of thoughts on professional development, the mean score of the participants who responded "yes"
was 28.15, the mean score of those who responded "no" was 28.14, and the mean score of undecided
students was 27.46. According to the results of the ANOVA, there was no statistically significant
difference among the groups (F = 0.959, p = 0.386).

In terms of views on undergraduate education, however, a significant difference was
observed. The mean score of the students who responded "yes" was 26.60, whereas the mean score
of those who responded "no" was 20.36, and the mean score of undecided students was 22.25. The
ANOVA results showed that this difference was statistically significant (F = 17.568, p < 0.001).
According to the post hoc test results, participants who believed that their department prepared them
for the teaching profession had more positive thoughts on undergraduate education than those who
were undecided or those who believed that it did not prepare them for the profession.

Scale Findings

The quantitative data of the study were collected through the "Questionnaire on Opinions
Regarding Professional Development and Undergraduate Education" developed by Inal and
Biiylikyavuz (2013), and the obtained data were analyzed using the SPSS program. The scale consists
of two sub-dimensions: "preservice teachers' thoughts on professional development" and "preservice
teachers' thoughts on the undergraduate education they received." The scale data were first analyzed
in terms of the sub-dimensions, and the findings are presented below.

Table 2. Descriptive Statistics for Scale Scores

n Number Min. Max. Mean. SD Skewness Kurtosis
of Items

Prospective
Teachers' Views
on Professional
Development
Prospective
Teachers' Views
on Their 130 11 11,00 33,00 24,45 5,82 -0,50 -0,55
Undergraduate

Education

130 10 20,00 30,00 28,02 2,21 -0,80 0,95

Table 2 presents the descriptive statistics for the scale scores of the preservice teachers.
Within the scope of the analysis, the minimum and maximum values, arithmetic mean, standard
deviation, skewness, and kurtosis coefficients of the two sub-dimensions were examined.

When the findings related to the Thoughts on Professional Development sub-dimension were
examined, it was observed that this sub-dimension consisted of 10 items and that 130 participants
were included in the study. The minimum score obtained by the participants from this sub-dimension
was 20.00, while the maximum score was 30.00. The arithmetic mean of the scale was 28.02, and
the standard deviation was 2.21. This finding indicates that the preservice teachers' thoughts on
professional development were generally above the moderate level. In order to evaluate the normality
of the distribution, the skewness value was found to be -0.80 and the kurtosis value was found to be
0.95.
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When the findings related to the sub-dimension of preservice teachers' thoughts on their
undergraduate education were examined, it was observed that this sub-dimension consisted of 11
items. The minimum score obtained by the participants from this sub-dimension was 11.00, while
the maximum score was 33.00. The arithmetic mean for this sub-dimension was calculated as 24.45,
and the standard deviation was 5.82. This result indicates that the preservice teachers' views on their
undergraduate education were at a moderate-to-high level. When the normality of the distribution
was examined, the skewness value was found to be -0.50 and the kurtosis value was -0.55. Overall,
it was observed that the skewness and kurtosis values of both sub-dimensions were within the +1
range. This indicates that the data distribution was close to a normal distribution and that parametric
statistical analyses could be applied.

After the items were examined within the framework of the sub-dimensions, the items in
each sub-dimension were analyzed. First, the "Thoughts on Professional Development" sub-
dimension was examined, and the analysis results are presented in Table 3.

Tablo 3. Responses to the Items of the Scale of Views Regarding Professional Development

Items n Min. Max. Mean. SD
I consider postgraduate education 130 1,00 3,00 2,47 0,78
necessary to improve myself

professionally.

I think that regular in-service training 130 1,00 3,00 2,81 0,48

courses will be beneficial for my

professional development.

I think that having my more 130 2,00 3,00 2,96 0,19
experienced colleagues observe my

lessons and provide feedback will be

beneficial for my professional

development.

I believe that I will develop 130 1,00 3,00 2,91 0,38
professionally by reviewing written

sources (books, articles, journals, etc.)

on the topics I need.

I think that a working group 130 1,00 3,00 2,92 0,37
consisting of colleagues with whom

I will share knowledge will contribute

to my professional development.

Taking a central examination 130 1,00 3,00 2,69 0,61
including professional innovations is

important for my self-development.

I think that maintaining 130 1,00 3,00 2,84 0,48
communication with the relevant

department of universities in my field

is important for my professional

development.

It would be beneficial if the school 130 1,00 3,00 2,78 0,53
administration supported me in

attending a conference related to my

field every year.

It would be beneficial for me to take 130 1,00 3,00 2,84 0,46
courses from the relevant department

of the university in order to improve

myself in professional subjects.
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I think that conducting research on the 130 1,00 3,00 2,81 0,53
problems I encounter in the classroom

and discussing the results with a group

of colleagues will be beneficial for my

professional development.

Mean 130 - - 2,80 -

Table 3 presents the descriptive statistics of the responses given by preservice teachers to the
items of the Scale of Views Regarding Professional Development. The scale consists of 10 items,
and the minimum and maximum values, arithmetic means, and standard deviations of the 130
preservice teachers participating in the study were examined for each item. When the table is
examined, it is seen that preservice teachers’ views on professional development are generally
positive and at a high level. The arithmetic means of the responses given to the items were found to
range between 2.47 and 2.96. The arithmetic mean of the total score obtained from the scale was
calculated as 28.02, and the standard deviation was calculated as 2.21. The item mean was 2.80. This
result indicates that preservice teachers attach importance to professional development and generally
have positive attitudes toward activities that support their professional development.

When examined on an item basis, the highest mean score was found for the statement “I
think that having my more experienced colleagues observe my lessons and provide feedback will be
beneficial for my professional development” (X=2.96; SD=0.193). This finding indicates that
preservice teachers consider the guidance and feedback of experienced colleagues highly important
in the professional development process. Similarly, the items “I think that a working group consisting
of colleagues with whom I will share knowledge will contribute to my professional development”
(x=2.92; SD=0.37) and “I believe that I will develop professionally by reviewing written sources on
the topics I need” (X=2.91; SD=0.38) also have high mean values. This situation indicates that
preservice teachers consider professional collaboration, the use of academic resources, and
continuous learning processes as important components of professional development.

It is also observed that preservice teachers’ views on communicating with universities and
receiving academic support are quite positive. The statements “I think that maintaining
communication with the relevant department of universities in my field is important for my
professional development” (X=2.84; SD=0.48) and “It would be beneficial for me to take courses
from the relevant department of the university in order to improve myself in professional subjects”
(x=2.84; SD=0.46) indicate that preservice teachers attach importance to university—school
collaboration. In addition, their views regarding in-service training activities are also positive. The
mean score of the item “I think that regular in-service training courses will be beneficial for my
professional development” was determined as 2.81 (SD=0.48). Furthermore, it is observed that
preservice teachers think that professional development can be achieved through conducting research
on classroom problems and discussing the results with colleagues (x=2.81; SD=0.53).

Although preservice teachers’ views regarding practices such as attending conferences and
taking central examinations within the scope of professional development are generally positive, they
have relatively lower mean scores compared to other items. In particular, the item “I consider
postgraduate education necessary to improve myself professionally” has a mean score of 2.47
(SD=0.78), which is the lowest mean score in the scale. This indicates that although preservice
teachers consider postgraduate education important, they approach it relatively more cautiously
compared to other professional development pathways. Overall, it can be stated that preservice
teachers have positive attitudes toward professional development and consider especially colleague
collaboration, experience sharing, benefiting from academic resources, and in-service training
activities important in terms of professional development.
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The other sub-dimension of the scale includes preservice teachers’ views regarding the
undergraduate education they received. The responses of the participants to the items in this
dimension were analyzed, and the results are presented in Table 4.

Tablo 4. Responses to the Items of the Scale of Preservice Teachers’ Views on Their
Undergraduate Education

Maddeler n Min. Max. Mean. SD
The undergraduate courses I received 130 1,00 3,00 2,08 0,87
at the university are sufficient for me to
work as an English teacher.
The English Language Teaching Methods 130 1,00 3,00 2,25 0,89
course | took during my undergraduate
education is sufficient.
The pedagogical formation courses I received 130 1,00 3,00 1,88 0,91
at the university are sufficient.
I think that my university education 130 1,00 3,00 2,27 0,82
prepares/prepared me well for school
conditions.
My undergraduate education prepares/ 130 1,00 3,00 2,24 0,84
prepared me well in terms of English
speaking skills.
My undergraduate education prepares/ 130 1,00 3,00 2,52 0,72
prepared me well in terms of English
writing skills.

My undergraduate education prepares/ 130 1,00 3,00 2,35 0,80
prepared me for teaching English at all levels.
The duration of the teaching practicum 130 1,00 3,00 2,05 0,90

implemented during my undergraduate
education is sufficient.

The undergraduate education I received 130 1,00 3,00 2,55 0,75
prepares/prepared me well in terms of English

reading skills.

My undergraduate education provides/ 130 1,00 3,00 2,12 0,89

provided me with the necessary knowledge

regarding test preparation.

My undergraduate education provides/ 130 1,00 3,00 2,15 0,88
provided me with good training in English

listening skills.

Overall Mean 130 - - 2,22 -

Table 4 presents the descriptive statistics of the responses given by preservice teachers to the
items of the Scale of Preservice Teachers’ Views on Their Undergraduate Education. The scale
consists of 11 items, and the minimum and maximum values, arithmetic means, and standard
deviations for each item of the 130 preservice teachers participating in the study are presented in the
table. When the table is examined, it is seen that preservice teachers’ views regarding their
undergraduate education are generally at a moderate level. The arithmetic means of the responses
given to the scale items range between 1.88 and 2.55. The arithmetic mean of the total score obtained
from the scale was calculated as 24.45, and the standard deviation was calculated as 5.82. The item
mean was 2.22. This finding indicates that preservice teachers generally consider their undergraduate
education to be adequate to a certain extent but do not perceive it as fully sufficient.
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When the items are evaluated individually, the highest mean score is observed for the item
“The undergraduate education I received prepares/prepared me well in terms of English reading
skills” (x=2.55; SD=0.75). This indicates that preservice teachers think that reading skills are
supported better than other skills during their undergraduate education. In contrast, the item regarding
the adequacy of pedagogical formation courses has the lowest mean score (X=1.88; SD=0.90). This
finding reveals that preservice teachers consider their pedagogical formation education insufficient
and need additional support in this area. In the other items, it is observed that preservice teachers
have a moderate level of perception of adequacy regarding areas such as improving English speaking
and writing skills, the duration of teaching practicum applications, and test preparation. For example,
the mean score for the adequacy of the practicum duration item was determined as 2.05 (SD=0.90),
while the item regarding the contribution of undergraduate education to improving speaking skills
was evaluated with a mean score of 2.24 (SD=0.84). Overall, it can be stated that preservice teachers
have positive but limited perceptions of adequacy regarding the undergraduate education they
received. It is considered that improvements should be made in the education process, particularly in
the areas of pedagogical formation and the development of practical skills.

Thematic Analysis Findings

In addition to the quantitative data, qualitative data were also collected from the participants
through semi-structured interviews. The demographic information of the participants involved in the
semi-structured interviews is as follows:

A total of 69 students from the same university and program participated in the semi-
structured interviews. Among these participants, 67 (97.1%) were fourth-year students, while only 2
(2.9%) were third-year students. Of the participants, 44 (63.8%) were daytime students, whereas 25
(36.2%) were evening students. When evaluated in terms of gender, 59 participants (85.5%) were
female and 10 participants (14.5%) were male. Regarding the age distribution of the participants, 63
participants (91.3%) were in the 19-29 age range, 3 participants (4.3%) were in the 30—39 age range,
and 3 participants (4.3%) were in the 4049 age range. Among these participants, 65 (94.2%) had
received English preparatory education, while 4 (5.8%) had not received preparatory education.

When asked whether they wanted to become teachers after graduation, 50 participants
(72.5%) stated that they wanted to become teachers, 12 participants (17.4%) stated that they were
undecided, and 7 participants (10.1%) stated that they did not want to become teachers.

The following questions were asked to the participants during the semi-structured interviews:

1. Did you prefer the Department of English Language and Literature with the aim of
becoming a teacher?

2. Do you think that the department you are studying in trains you as a well-equipped
teacher?

3. Do you feel ready for the teaching profession? In which aspects do you feel ready,
and in which aspects do you not feel ready?

4. Do you believe that the pedagogical formation courses you have taken/are taking
will be beneficial for your teaching career?

5. Which of your skills related to language teaching have been improved through your
undergraduate education, and which skills have been improved less?

6. Do you think that the practicum training you received during your education was
sufficient?

7. Do you consider pursuing postgraduate education (master’s/doctoral degree)? Why?

www.turkishstudies.net/language



584 Burcu Biir Yigit - Osman Ugar

8. What are your suggestions regarding how your department can better prepare you
for the teaching profession?

The data obtained from the semi-structured interviews were analyzed using Braun and
Clarke’s (2006) thematic analysis method. A summary of the thematic analysis results is presented
in Table 5 below.

Table 5. Thematic Analysis Findings

Theme n Sub-codes Sample participant responses
Perception of Readiness 52 - Feeling partially ready “I feel partially ready, but I
- Lack of self-confidence need to gain experience.”
- Need for experience “I have theoretical
- Not being ready to teach knowledge, but I think I have
deficiencies in terms of
practice.”
Strong Theoretical 41 - Sufficient subject knowledge “Our knowledge of literature
Knowledge but Limited - Literature-focused education is good, but we have not
Pedagogical - Lack of teaching methods received enough training on
Competence - Uncertainty regarding classroom how to teach it.”
management “We are equipped in terms of
theory, but teaching practice
is insufficient.”
Insufficiency of 38 - Limited practicum duration “The practicum period was
Practicum Experience - Lack of opportunity to actively ~ not sufficient; we could have
teach lessons had more practice.”
- Observation-based practicum “We mostly observed, and
- Lack of practice there were few opportunities
to actively teach lessons.”
Contribution of 34 - Learning teaching methods “Formation courses were
Pedagogical Formation - Development of professional beneficial in terms of
awareness teaching methods.”
- Acquisition of pedagogical “Pedagogical courses are
knowledge necessary for teaching.”
- Supporting teaching skills
Language Development 46 - Improvement in vocabulary “My vocabulary knowledge
Stronger than knowledge and reading skills improved.”
Pedagogical Knowledge - Academic reading skills “I progressed in terms of
Development - Grammar development language, but teaching skills
- Speaking skills are a different area.”
- Distinction from teaching skills
Diversity in Career 29 - Teaching career goal “I have always wanted to
Orientation - Desire for an academic career work for the Ministry of
- Postgraduate study plans National Education.”
- Indecision “I am considering pursuing a
master’s degree.”
“I am considering becoming
an academician.”
Expectation for a More 44 - Need for practical courses “There should be more

Practice-Oriented
Program

- Suggestions for micro-teaching
- Increasing pedagogical content
- Demand for more practicum
opportunities

practical courses.”
“Courses where we can
practice teaching should be
increased.”

When the semi-structured interviews conducted with the participants were analyzed using
Braun and Clarke’s (2006) thematic analysis approach, seven themes were obtained. The most
prominent of these was the readiness perception theme (n=52). Although a small number of
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participants stated that they were ready for the teaching profession, participants generally expressed
that they were not ready for the teaching profession, experienced a lack of self-confidence, and
needed more experience.

Another prominent theme was that participants’ language development was higher than their
development of pedagogical knowledge (n=46). While almost all participants stated that their skills
such as vocabulary, grammar, and reading had improved, they expressed that their pedagogical skills
did not develop during their undergraduate education.

Another theme obtained as a result of the analysis and emphasized by the majority of
participants was that the program should be more practice-oriented (n=44). Within this theme, almost
all participants emphasized that the program should include more practical components, provide
more opportunities for teaching practice, and that the duration of the teaching practicum was
insufficient.

Similar to the previous themes, another theme obtained was that theoretical knowledge was
strong, but pedagogical competence was limited (n=41). Participants largely stated that their
theoretical knowledge developed very well throughout their education, while they remained weak in
terms of pedagogical aspects.

The insufficiency of the teaching practicum experience was another theme obtained as a
result of the analysis (n=38). Participants stated that the practicum training they received was
insufficient, that the practicum periods were short, and that they could not engage in enough practice.

The contribution of pedagogical formation was also evaluated positively by the participants
(n=34). Participants stated that they benefited from pedagogical formation courses in terms of
learning teaching methods, developing professional awareness, and gaining teaching skills.

The final theme that emerged as a result of the thematic analysis was related to career
diversity (n=29). Consistent with the demographic analyses, although the majority of participants
stated that they intended to become teachers after graduation, there were also participants who stated
that they wanted to pursue an academic career, continue their postgraduate education after
graduation, or were undecided.

Discussion

This study aimed to examine the attitudes and readiness of students in the Department of
English Language and Literature towards the teaching profession. In this context, 130 third- and
fourth-year students studying in the Department of English Language and Literature at a state
university participated in the study. A mixed-methods research design, which aims to synthesize
quantitative and qualitative data and present the findings, was used in the study. The quantitative
data of the study were obtained through the “Questionnaire on Opinions Regarding Professional
Development and Undergraduate Education” developed by inal and Biiyiikyavuz (2013), while the
qualitative data were obtained through semi-structured interviews. When the results were examined,
it was observed that the quantitative and qualitative findings largely overlapped, and that the
qualitative findings were explanatory and supportive of the quantitative findings.

Attitudes Towards the Teaching Profession

First of all, it should be noted that the Departments of English Language and Literature in
Tiirkiye are undergraduate programs that aim to train competent individuals in the relevant field,
provide students with critical thinking skills along with literary and cultural depth, and prepare well-
equipped individuals for literature and cultural studies. However, students enrolled in these programs
can be employed as English teachers by acquiring pedagogical skills through pedagogical formation
education. It is known that many students who enroll in these programs prefer these programs with
the aim of being employed as English teachers (Ustiinbas, 2023; Atasever Belli et al., 2024).
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Therefore, the attitudes, beliefs, and readiness of English Language and Literature students towards
the teaching profession are crucial.

When the data of 130 participants studying in the third and fourth years were examined, it
was observed that 79.2% (n=103) of the participants wanted to be employed as teachers after
graduation. This result is consistent with other studies conducted on the employment goals of
students in English Language and Literature programs; students mostly prefer ELL programs with
the aim of being employed as teachers (Ustiinbas, 2023; Atasever Belli et al., 2024). Similarly, in the
semi-structured interviews, the majority of participants stated that they want to be employed as
English language teachers and mentioned the deficiencies of pedagogical formation education, the
insufficient duration of formation education and classroom practices, and the need for more content
and practice related to the teaching profession and the development of pedagogical skills. In the light
of this information, it can be concluded that students’ attitudes towards the teaching profession are
positive.

Feeling Ready for the Teaching Profession

The extent to which participants felt ready for the profession was revealed through the
analysis of their responses to the Scale of Preservice Teachers’ Views on Their Undergraduate
Education in the questionnaire and the data obtained from the semi-structured interviews. First, when
the responses given to the relevant scale were examined, participants’ views regarding their
undergraduate education were generally at a moderate level (M=24.45; SD=5.819; item mean=2.22).
The fact that item-based means ranged between 1.88 and 2.55 indicates that students evaluated their
undergraduate education as neither completely insufficient nor completely sufficient.

When the results of the thematic analysis were examined, a significant number of participants
(n=52) stated that they felt partially ready for the teaching profession, but they also reported
experiencing a lack of self-confidence and mentioned lack of practical experience, pedagogical
deficiencies, and not being ready to teach. In addition, the majority of participants (n=41) stated that
they were theoretically competent but emphasized that their pedagogical competence was limited.
When the scale responses and thematic analysis results are evaluated together, it can be stated that
although participants demonstrate a certain level of readiness for the teaching profession, they do not
feel fully ready.

Having the Necessary Qualifications

The research findings indicate that the perceptions of English Language and Literature
students regarding having the necessary qualifications for the teaching profession are generally at a
moderate level. When the quantitative data were examined, it was observed that the total score
regarding students’ views on their undergraduate education was at a moderate level (M=24.45;
SD=5.819; item mean=2.22). Item-based means also ranged between 1.88 and 2.55, indicating that
participants perceived their undergraduate education as having a moderate level of adequacy.

While the items “English reading skills” (item mean=2.55) and “English writing skills” (item
mean=2.52) were considerably above the average, the lower mean scores of the items “I think that
my university education prepares/prepared me well for school conditions” (item mean=2.27) and
“The undergraduate courses I received at the university are sufficient for me to work as an English
teacher” (item mean=2.08) indicate that students have hesitations regarding having the necessary
qualifications for the teaching profession.

The thematic analysis results also support this finding. In the semi-structured interviews, a
significant proportion of participants (n=41) stated that they were sufficient in terms of subject
knowledge, while they expressed that their pedagogical competencies, such as teaching methods and
practice, were limited. Similarly, the majority of participants (n=46) emphasized that the contribution
of their undergraduate education to linguistic development, such as vocabulary and grammar, was
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stronger than its contribution to pedagogical development. All these findings indicate that
participants have a hesitant approach regarding possessing the necessary qualifications for the
teaching profession.

Preparation of Undergraduate Education for the Teaching Profession

When the research findings are examined, it is observed that English Language and
Literature students’ perceptions regarding the extent to which the program they study prepares them
for the teaching profession are generally at a moderate level. While 60% (n=78) of the participants
stated that the program prepared them for the teaching profession, 21.5% (n=28) stated that it did not
prepare them, and 18.5% (n=24) stated that they were undecided. Although only this data indicates
that the majority of participants have a positive perception, the presence of a considerable number of
students with negative perceptions and indecision is noteworthy. Based on this, it can be stated that
students have uncertainties regarding whether the program they study prepares them for the teaching
profession.

When the quantitative data were examined, it was also observed that the item scores
regarding students’ views on their undergraduate education remained at a moderate level (M=24.45;
SD=5.819; item mean=2.22). It can be stated that this finding confirms that students’ relevant
perceptions are uncertain.

The thematic analysis results reveal the situation in more detail. In the semi-structured
interviews, participants emphasized that although the program was theoretically strong, practice-
based education was insufficient (n=41), stated that the practicum period was insufficient (n=38),
and mentioned the contributions of pedagogical formation education (n=34). Similarly, participants
stated that while their undergraduate education made strong contributions to their linguistic
development, their pedagogical development did not improve at the same level (n=46). In addition,
a large proportion of participants (n=44) highlighted issues such as making the program more
practice-oriented, extending the practicum period, and increasing content related to classroom
teaching.

When all these data are examined together, it can be stated that students think that the
department they are studying in prepares them for the teaching profession to a certain extent;
however, they emphasize that pedagogical and practice-oriented content should be increased and
improved.

Attitudes and Views Regarding Professional Development

The findings obtained in the study show that participants’ attitudes and thoughts regarding
professional development are positive and at a high level. When the quantitative data were examined,
it was observed that the total score of the professional development thoughts sub-dimension of the
scale was high (M=28.02; SD=2.211; item mean=2.80). The fact that item-based means ranged
between 2.47 and 2.96 confirms that students’ perceptions regarding professional development
activities are quite high.

In particular, participants placed importance on elements such as benefiting from colleagues’
experiences (item mean=2.96), using academic resources (item mean=2.91), and working
collaboratively with colleagues (item mean=2.92). The qualitative findings of the study also support
this. According to the thematic analysis results, participants attach great importance to improving
themselves in areas such as pedagogical development, teaching methods, and classroom
management, as well as gaining practical experience.

When these results are evaluated together, it can be stated that students are open to and
willing for professional development and demonstrate a high level of positive attitude toward
activities that support their professional development.
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Conclusion

This study aimed to examine the attitudes and readiness of English Language and Literature
Department students towards the teaching profession, their perceptions of professional competence,
and their views regarding the extent to which their undergraduate education prepares them for the
teaching profession. In this regard, a mixed-methods research design was employed, and both
quantitative and qualitative data were collected, with the results being derived through the synthesis
of these data. Mixed methods research is an effective approach for revealing the aspects in which
quantitative and qualitative data support each other as well as the aspects in which they differ, and
for conducting an in-depth analysis. In this study, the mixed-methods research design was preferred
in order to examine students’ attitudes and perceptions in depth.

The findings obtained in the study indicate that students in the English Language and
Literature program have highly positive perceptions regarding the teaching profession and that a
large proportion of students choose the relevant program with the aim of being employed as teachers.
This situation indicates that although ELL programs are not directly designed to train English
teachers, students’ career orientations are largely focused on teaching.

However, it was observed that students’ levels of readiness for the teaching profession were
at a moderate level. Quantitative findings show that students’ views on their undergraduate education
were at a moderate level, while qualitative data indicate that students feel partially prepared for the
teaching profession and that their beliefs regarding possessing the competencies required for the
profession are not highly developed. In this regard, students particularly emphasized experiencing a
lack of self-confidence and pedagogical deficiencies.

Similarly, students’ perceptions regarding the professional competence they possess for the
teaching profession were also found to remain at a moderate level. Although participants considered
themselves competent in terms of subject knowledge, they expressed deficiencies in practice-
oriented pedagogical skills such as teaching methods and classroom management. This situation
indicates that the program is theoretically very strong but provides limited opportunities for practical
application.

Likewise, students’ perceptions regarding the extent to which their undergraduate education
prepares them for the teaching profession remained at a moderate level. While the majority of
students stated that the department prepared them for the teaching profession, some students
expressed negative views on this issue. Particularly, factors such as the limited duration of teaching
practicum and the need for more classroom-based practice influenced students’ perceptions.

When examined in terms of professional development, it was observed that students’
attitudes towards professional development were highly positive. Students considered issues such as
benefiting from professional experiences, collaborating with colleagues, and using academic
resources in their professional development as valuable. This situation demonstrates that students are
open to professional development, willing to learn and improve, and highly motivated regarding
learning and teaching.

Considering all these findings, it can be stated that although ELL students have positive and
strong attitudes towards the teaching profession, their readiness remains at a moderate level, students
need more pedagogical knowledge and opportunities related to teaching and they have high
motivation to benefit from these knowledge sources and opportunities. However, students’
perceptions regarding having the necessary readiness and competence for the teaching profession
remain lower compared to their motivation. This may result from factors such as limited
opportunities provided for practical training, insufficient practicum periods, and restricted content
aimed at developing teaching skills.
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Pedagogical Implications

Considering the results obtained within the scope of the study, some suggestions can be
provided. First of all, it should be taken into consideration that the study was conducted in an ELL
program, which does not directly aim to train English teachers, but rather aims to educate individuals
who have literary and cultural depth, developed critical thinking, analysis and synthesis skills, and
who are equipped in the field of literature and cultural studies. However, considering that a
considerable number of students wish to pursue the teaching profession, adding elective courses
aimed at developing practical and teaching skills (micro-teaching, lesson planning, classroom
management) alongside literature-based content courses may contribute to the development of
students’ teaching competencies.

Secondly, the pedagogical formation process and the practical dimension should be
strengthened. Students who wish to develop teaching skills should be provided with more
opportunities to actively participate in classroom teaching and practical activities, and the duration
of pedagogical formation should be reconsidered, at least for students who intend to pursue the
teaching profession.

Finally, ELL students should be informed about career opportunities they can pursue rather
than teaching, and they should be provided with information about employment opportunities in
different sectors such as translation, tourism, media, editing, and international relations. In this
regard, collaborations with these sectors should be increased, seminars, career days, and meetings
with sector representatives should be organized, and graduate-student interactions should be
enhanced. Such activities will contribute to students’ awareness of employment opportunities aligned
with their interests and help them make suitable career choices.

Limitations and Recommendations

The fact that the study was conducted only with students enrolled in the ELL program at a
single state university is considered a limitation that may restrict the generalizability of the findings.
In this context, future studies should expand the sample to include different universities and
programs, which would increase both the generalizability of the findings and the opportunity for
comparative analyses, thereby providing a more comprehensive contribution to the field.

The fact that the data collected in the study were based on self-reports may have caused
participant bias. Supporting the collected self-reports through observations would positively
contribute to the reliability of the findings.

Finally, conducting experimental and quasi-experimental studies examining the effects of
practical courses, pedagogical formation, and practicum processes within the context of English
Language and Literature programs, as well as using longitudinal designs in research processes, would
contribute to the literature.
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Ingiliz Dili ve Edebiyat1 Boliimii (")grencileripin Ogretmenlik Meslegine Dair Hazir
Bulunuslugunun Incelenmesi

Giris

Egitim sistemlerinin niteligini belirleyen en onemli unsurlardan birisi 0gretmenlerdir.
Ogretmenlerin mesleki algis1 ve hazir bulunuslugu, hem egitim sisteminin kendisini hem de 6gretim
stireclerini etkilemektedir. Bu yiizden, egitime yonelik politikalar, 6gretmen yetistirme siireclerini
temel odak noktalarindan birisi olarak kabul etmektedir. Ogretmen adaylarmin yalnizca alan bilgisi
degil, pedagojik yeterlilikleri ve mesleki hazirbulunusluklar1 da 6gretim siireglerini etkilemektedir
(Basal and Taner, 2003). Bu sebeple, 6gretmen adaylarinin meslege baslamadan 6nce miimkiin
oldugunca iyi yetismis ve donanimli olmalar1 gerekmektedir (Giliven-Yildirim ve Kokliikaya, 2017).
Pedagojik olarak yeterli hisseden ve meslege yonelik hazir bulunuslugu yiiksek olan 6gretmenlerin,
Ogretim siireglerinde daha iyi performans gostermeleri kaginilmazdir.

Ogretmen egitiminin temel nedenlerinden birisi 6gretmen adaylarina genel Kkiiltiir, alan
bilgisi, 6gretim becerileri baslica olmak iizere &gretmenlik meslegi igin gerekli olan becerileri
kazandirmaktir (Demirel, 2012). Gerekli donanima sahip olarak meslege baslayan 6gretmenler, sinif
yonetimi, 6grenci ihtiyaclarina uygun igerik gelistirme, sinifta stresi yonetme gibi bir¢ok konuda 6z
yeterlik gelistirerek daha etkili bir 6gretim siireci yiriitiibilmektedirler.

Tiirkiye’de dgretmen yetistirmeye yonelik ilk adimlar Osmanl Imparatorlugu Tanzimat
donemine kadar gitmekte olup 1848’de Dariilmuallimin-i Riisdi’ nin agilis1 ile atilmistir (Bilir, 2011).
Bu donemde egitimde egemen olan yabanci dil Fransizca olup, Ingilizce’nin resmi anlamda okul
programlarina girisi 19. yy baslarinda Ingiliz isgaliyle gerceklesmistir. Ingilizce Ogretmeni
yetistirmeye yonelik programlarin ortaya ¢ikisi ise 1930’1u yillar1 bulmustur. 1938-1939 Akademik
yilinda, Istanbul Universitesi ve Milli Egitim Bakanlig1 tarafindan yabanci dil 6gretmeye yonelik iki
yillik egitimi 6ngdren bir yiiksekokul kurulmustur. Ayni donemde yabanci dil 6gretmenleri yetistiren
bir diger kurum ise Istanbul Universitesi’dir. Istanbul Universitesi Filoloji Departmanindan mezun
ogrenciler gerekli pedagojik dersleri aldiktan sonra yabanci dil dgretmenleri olarak istihdam
edilmislerdir (Solak, 2018). Daha sonra 1930’lu yillarda, Ingiliz Ogretmeni yetistirmeye ydnelik
kurumlarin sayis1 artiga gegmistir.

Giiniimiizde Tiirkiye’de Ingilizce 6gretmenlerinin yetistirilmesi, agirlikli olarak devlet ve
vakif iiniversiteleri biinyesinde yiiriitiilen Ingilizce Ogretmenligi (ingiliz Dili Egitimi) lisans
programlar1 araciligiyla gergeklestirilmektedir. Ingilizce Ogretmenligi programi 2025 Akademik yil
itibariyle, 57 Devlet ve 16 Vakif Universitesi (KKTC dahil) olmak iizere toplam 73 iiniversitede
dgrenci kabul etmektedir (YOK Atlas, 2026). Ingilizce Ogretmenligi programlari, dogrudan Ingilizce
Ogretmeni yetistirmeye yonelik olup miifredatlart bu dogrultuda olusturulmustur. Bu programlarda,
ilgili alan dersleri yan sira pedagojik dersler ve 2 akademik donemi kapsayan Ogretmenlik Deneyimi
dersleri mevcuttur.
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Bunun yam sira, dogrudan Ingilizce dgretmeni yetistirmeye yonelik olarak kurulmus olmasa
bile, ¢iktilarnin tamamina yakini Ingilizce Ogretmeni olarak istihdam edilen Ingiliz Dili ve Edebiyati
programlar1 da devlet ve vakif {iniversitelerinde olduk¢a yaygindir. Tiirkiye’de 90 devlet ve vakif
{iniversitesinde 6grenci kabul eden Ingiliz Dili ve Edebiyat1 programi mevcuttur (YOK Atlas, 2026).
Bunlardan 62’si Devlet Universitesi, 28’1 ise Vakif Universitesi’dir (KKTC dahil olmak iizere).
Ingiliz Dili ve Edebiyati programlari Ingiliz Edebiyati, ingiliz Dili ve Kiiltiirii, Amerikan Edebiyat,
Ingiliz Tiyatrosu ve Siiri gibi edebi diisiinme becerilerini gelistirmeye yonelik alan dersleri icermekle
beraber, mezunlarinin agirlikli olarak ingilizce dgretmeni olarak istihdam edilmesi sebebiyle bazi
programlarda Dil Ogretim Yéntemleri ve Dil Edinimi gibi dersleri de kapsamaktadir. Ayrica, yine
aym sebeple, Ingiliz Dili ve Edebiyati programi Ogrencilerine pedagojik formasyon imkani
sunulmaktadir. Program o6grencileri reklameilik, turizm, bankacilik gibi alanlarda ve yayinevleri,
elgilikler ve uluslar arasi sirketler gibi kurum ve kuruluslarda istihdam edilmekle birlikte, agirlikli
olarak Ingilizce Ogretmeni olarak kamu ve dzel egitim kurumlarinda kariyer edinmektedir (Atasever
Belli ve ark., 2024). Bu bilgilerden goriildiigii iizere, hem Ingilizce Ogretmenligi hem de ingiliz Dili
ve Edebiyati programlarindan mezun olan ogrenciler Ingilizce Ogretmeni olarak istihdam
edilmektedir. Ancak Ingilizce Ogretmenligi programlar1 gretmenlik meslegine yonelik becerileri
gelistirmeye odaklanirken, ingiliz Dili ve Edebiyati1 programlar1 6gretmen yetistirmekten ziyade
Ogrencilere edebiyat, dil ve kiiltiir gibi konularda bilgi birikimi ve elestirel diisiinme becerileri
kazandirmay1 hedeflemektedir. Bu durum, s6z konusu programlarda dgrenim goren dgrencilerin
ogretmenlik meslegine yonelik tutum ve pedagojik hazirbulunusluk diizeylerinin tartigilmasin
gerekli kilmaktadir.

Alan yazmn incelendiginde, 6gretmen adaylarinin mesleki yeterlikleri, 6gretmenlik 6z-
yeterliligi ve hazirbulunusluklart ile 6gretmenlik algilarina iliskin c¢alismalarin hemen hemen
hepsinin Egitim Fakiilteleri biinyesinde bulunan Ingilizce Ogretmenligi programi &grencilerini
kapsadig1 goriilmektedir. Ancak Ingiliz Dili ve Edebiyati programi mezunlarinin hatir1 sayilir bir
kisminin da pedagojik formasyon egitimi aldiktan sonra dgretmenlik meslegine yoneldigi goz ardi
edilmemelidir. Bu anlamda, IDE o6grencilerinin lisans egitimlerini &gretmenlik meslegine
hazirlayicilik noktasinda nasil degerlendirdigine yonelik caligmalarin sayisi oldukea kisithdir.

Bu baglamda, s6z konusu ¢aligma Ingiliz Dili ve Edebiyati programi &grencilerinin
ogretmenlik meslegine yonelik tutumlarini  ve hazirbulunusluk diizeylerini  incelemeyi
amagclamaktadir. Aragtirma kapsaminda nicel veriler 6gretmenlik tutum oOlcegi araciligiyla, nitel
veriler ise yar1 yapilandirilmig goriismeler yoluyla toplanmistir. Elde edilen veriler, karma yontem
yaklasimi cercevesinde analiz edilerek ¢alismanin bulgularma ulasilmistir. Calismanin, Ingiliz Dili
ve Edebiyati programi 6grencilerinin 6gretmenlik meslegine dair tutum ve hazir bulunuglarini ortaya
cikararak Ogrencilerin 6gretmenlik meslegine gegcis siireglerine 151k tutmasi, bu siireglere iliskin
mevcut literatiire katkida bulunmasi ve Ogretmen yetistirme politikalarina yonelik ¢ikarimlar
sunmasi beklenmektedir.

Kuramsal Cerceve

Ogretmenlik meslegine karsi tutum ve hazirbulunusluk arastirmalarinm biiyiik bir kismi
Ingilizce Ogretmenligi programi 6grencileri ile gergeklestirildigi igin, ingiliz Dili ve Edebiyati
programi Ogrencilerinin 6gretmenlik meslegine yonelik inang, tutum ve hazirbulunusluklarini
dlegmeyi amaglayan calismalarin sayisi oldukga sinirhdir. Ingiliz Dili ve Edebiyati Boliimii
ogrencilerinin dgretmenlik meslegine yonelme nedenlerini, 6gretmenlik meslegine dair tutum ve
hazirbulunusluklarini inceleyen giincel iki ¢alisma Ustiinbas (2023) ve Atasever Belli ve ark. (2024)
tarafindan gerceklestirilmistir.

Ustiinbas (2023)’1n calismasinda, Tiirkiye’de bir devlet {iniversitesinde Ingiliz Dili ve
Edebiyati Boliimii’'nde 6grenim gérmekte olan 220 6grenci yer almistir. Caligma ornekleminde
hazirlik programi dahil olmak iizere her sinif seviyesinden 6grenci bulunmaktadir. Calisma verileri,
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katilimeilarin demografik bilgilerini, dil konusunda 6z yeterliliklerini, 6grenim goérdiikleri boliimii
secme nedenlerini ve 6gretmenlik meslegine tutumlarini igeren arka plan bilgi anketi ile 7’1 likert
tipi 23 maddeden olusan bir anket araciligiyla toplanmistir. Calisma sonuglari, katilimcilarin kendi
Ogretme becerilerine yonelik algilarinin olumlu oldugunu ve 6gretmenlik meslegine yonelik 6z
yeterlik algilarinin da yliksek oldugunu ortaya ¢ikarmistir. Katilimcilarin 6gretme becerilerine ve 6z
yeterlik algilarina yonelik sonuglar smif diizeyleri arasinda farklilik gdstermemistir. Bununla
beraber, katilimcilar ingiliz Dili ve Edebiyati Boliimii’nii tercih etmelerindeki ana nedeni bdliim
tarafindan sunulan ders ve becerilere ilgileri oldugunu belirtmislerdir. Katilimcilarin biiyiik
cogunlugu, pedagojik formasyon sertifika programina katilarak 6gretmen olmak istediklerini dile
getirmislerdir.

Ingiliz Dili ve Edebiyat: Boliimii dgrencilerinin dgretmenlik meslegine karsi ilgi ve
tutumlarini inceleyen bir diger calisma ise Atasever Belli ve ark. (2024) tarafindan gerceklestirilen
calismadir. Bu ¢alismada arastirmacilar evren olarak Ingiliz Dili ve Edebiyat: Béliimii’nde 6grenim
gormekte olan 425 Ggrenciyi gdstermis, bu 6grencilerden 208’1 katilimei olarak ¢alismada yer
almislardir. Caligmada aragtirmacilar tarafindan gelistirilmis ve gegerlik ve giivenirlik hesaplamalart
yapilmis olan 32 maddelik 5°1i likert tipi bir dlgek kullanilmigtir. Bu ¢aligmadan ulasilan sonuglara
gbre, katilmcilarin  %85’i mezun oldugunda Ingilizce ogretmeni olarak gérev yapmayi
hedeflemektedir. Bununla beraber, katilimcilarin boliimlerine uyumuna yonelik ifadelerine yonelik
ortalamalar oldukg¢a yiiksek iken; ders iceriklerinden memnuniyet belirten ifadelerin ortalamalart
nispeten daha diisiik ¢ikmistir. Ayrica, 6gretmen olmak isteyen katilimcilarin memnuniyet ve
performans diizeyleri diger katilimcilardan daha yiiksek ¢ikmistir.

Bu bilgiler 1s131nda, bu ¢alisma Ingiliz Dili ve Edebiyat: Béliim 6grencilerinin 6gretmenlik
meslegine dair tutum ve hazir bulunuslugunu inceleyerek alanyazina, mevcut egitim politikalarina
ve miifredat gelistirme siireclerine katkida bulunmay1 hedeflemektedir. Bu baglamda, bu calisma,
Ingiliz Dili ve Edebiyat: Boliimii’nde 6grenim géren 6grencilerin kendilerini gretmenlik meslegine
ne kadar hazir hissettigini, 6gretmen olmak i¢in yeterli bilgi ve beceriye sahip olup olmadiklarina
dair inanglarini ve 6grenim gormekte olduklart boliimiin kendilerini 6gretmenlik meslegine ne kadar
hazirladig1 konusundaki diisiincelerini incelemeyi amaglamaktadir.

Yontem
Calhismanin Amaci

Bu calisma ingiliz Dili ve Edebiyati Boliimii’nde dgrenim gormekte olan dgrencilerin
Ingilizce 6gretmenligine karst tutumlarim, meslege kendilerini ne kadar hazir hissettiklerini,
ogretmenlik meslegi i¢in yeterli donanima sahip olup olmadiklarini ve 6grenim gdrmekte olduklar
boliimiin kendilerini 6gretmenlik meslegine ne kadar hazirladigi hususundaki diisiincelerini
incelemeyi amaglamistir. Bu baglamda ¢alismanin arastirma sorular1 sdyledir:

6. Ingiliz Dili ve Edebiyat: Béliimii 6grencilerinin 6gretmenlik meslegine kars1 tutumlar
nedir?

7. Ingiliz Dili ve Edebiyat: Boliimii 6grencileri kendilerini 6gretmenlik meslegine ne kadar
hazir hissetmektedirler?

8. Ingiliz Dili ve Edebiyat1 Béliimii 6grencileri dgretmenlik meslegi igin gerekli donanima
sahip olduklarini diisiinmekte midir?

9. Ingiliz Dili ve Edebiyati Boliimii 6grencileri, 6grenim gérdiikleri boliimiin kendilerini
ogretmenlik meslegine ne kadar hazirladigini diistinmektedir?

10. Ingiliz Dili ve Edebiyati Boliimii dgrencilerinin mesleki gelisime iliskin tutum ve
diisiinceleri nelerdir?
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Bu calisma icin Bingdl Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi
Kurulu’ndan 29.05.2025 tarih ve 33117789/730.08/213628 sayi ile etik onay alinarak etik kosullar
yerine getirilmistir.

Arastirma Tasarim

Bu ¢aligma, karma yontem arastirma tasarimi olarak tasarlanmigtir. Karma yontem arastirma
tasarimi aragtirma siirecinde nicel ve nitel aragtirma yontemlerinin birlikte kullanilmasini kapsayan
bir arastirma yontemidir (Creswell ve Plano Clark, 2007). Nicel ve nitel arastirma yontemlerinin
harmanlanarak kullanilmasi, arastirma problemlerinin ve sorularimin daha iyi anlagilmasini
(Creswell, 2008) ve arastirma bulgularinin daha derinlemesine ve biitiinsel incelenmesini
saglamaktadir. Bu dogrultuda katilimcilardan hem nicel hem de nitel veriler toplanmistir. Caligmanin
nicel verileri Inal ve Biiyiikyavuz (2013) tarafindan gelistirilen “Mesleki Gelisime ve Lisans
Egitimine Yonelik Goriis Anketi” araciligiyla; nitel verileri ise yari-yapilandirilmis goriismeler
yoluyla elde edilmistir. Caligmada arastirmacilar karma yontem arastirma tasarimi kullanarak, nicel
ve nitel veri setlerinden elde edilen sonuglarin birbirleri ile iligkisini ve her iki setin birbirini
dogrulayan ve birbirinden ayrigan noktalarini ortaya ¢ikarmayi ve daha giivenilir sonuglara
ulasabilmeyi hedeflemistir.

Evren ve Orneklem

Aragtirmanin evrenini Ingiliz Dili ve Edebiyat:i programinda 6grenim gdrmekte olan
ogrenciler olustururken, érneklemini bir devlet iiniversitesinde 6grenim géren toplam 130 Ingiliz
Dili ve Edebiyat1 programi 6grencisi olusturmaktadir. Calismaya, dgretmenlik meslegine yonelik
hazirbulunusluk diizeyine iliskin daha giivenilir ve derinlemesine veri elde edilebilmesi amaciyla
ilgili programin figlincli ve dordiincii simif Ogrencileri dahil edilmistir. Katilimcilara iliskin
demografik bilgiler asagida sunulmaktadir:

Tablo 1. Katilimcilarin Demografik Ozelliklerine iliskin Bulgular

n %

Ogretim Tiirii L Qgretlm 74 56,9

II. Ogretim 56 43,1
Simif Diizeyi 3. Simif 68 52,3

4. Simf 62 47,7

.. Kadin 115 88,5

Cinsiyet

Erkek 15 11,5

19-29 122 93,8
Yas

30-39 8 6,2
Ingilizce Hazirlik Sinifi Evet 121 93,1
Egitimi Alma Durumu Hayir 9 6.9
Mezun oldugunuzda Evet 103 79,2
ogretmenlik yapmay1 Hayir ] 6,2
diigtiniiyor musunuz? Kararsizim 19 14,6
Okudugunuz boliimiin Evet 78 60,0
sizi 6g~r'etmenlik ) Hayir 28 215
meslegine hazirladigini
diisiiniiyor musunuz? Kararsizim 24 18,5

Toplam 130 100
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Tablo 1’de arastirmaya katilan bireylerin demografik o&zelliklerine iligskin bulgular
sunulmaktadir. Aragtirmaya toplam 130 katilimc1 dahil edilmistir. Katilimeilarin 6gretim tiiriine gore
dagilimlar incelendiginde, %56,9’unun (n=74) 1. ogretim, %43,1’inin (n=56) ise II. 6gretim
programinda Ogrenim gordiigii belirlenmistir. Katilimcilarin  sinif  diizeyine goére dagilimi
degerlendirildiginde, 6grencilerin %52,3’linlin (n=68) 3. simf, %47,7’sinin (n=62) ise 4. sif
Ogrencisi oldugu goriilmektedir. Cinsiyet degiskeni incelendiginde katilimcilarim Dbiiylik
cogunlugunun kadin oldugu goriilmektedir. Buna goére 6grencilerin %88,5°1 (n=115) kadin, %11,5’1
(n=15) ise erkektir. Katilimcilarin yas dagilimi incelendiginde 6grencilerin biiyiik boliimiiniin geng
yas grubunda yer aldigi goriilmektedir. Buna goére katilimecilarin %93,8’1 (n=122) 19-29 yas
araliginda, %6,2’si (n=8) ise 30-39 yas araligindadir. Katilimcilarin Ingilizce hazirlik smnifi egitimi
alma durumlar1 incelendiginde 6grencilerin %93,1’inin (n=121) hazirlik egitimi aldig1, %6,9’unun
(n=9) ise hazirlik egitimi almadigi belirlenmistir. Ogrencilere mezun olduklarinda 6gretmenlik
yapmay1 diisiiniip diistinmedikleri soruldugunda katilimcilarin %79,2’sinin (n=103) 6gretmenlik
yapmay1 diislindiigii, %6,2’sinin (n=8) 6gretmenlik yapmay1 diisiinmedigi ve %14,6’smin (n=19) ise
bu konuda kararsiz oldugu belirlenmistir. Son olarak katilimcilarin okuduklar1 boliimiin kendilerini
ogretmenlik meslegine hazirlayip hazirlamadigina iliskin goriisleri incelendiginde &grencilerin
%60’ 1n1n (n=78) boliimiin kendilerini 6gretmenlik meslegine hazirladigini diistindiigi, %21,5’inin
(n=28) bu goriise katilmadig1 ve %18,5’inin (n=24) ise bu konuda kararsiz oldugu goriilmektedir.

Bu c¢alismada katilimcilarin  belirlenmesinde dahil edilme ve diglanma Olgiitleri
kullanilmistir. Buna gore, bir devlet iiniversitesinin Ingiliz Dili ve Edebiyat: programinda 6grenim
goren iiclincli ve dordiincii siif, gontlli ve veri toplama araglarini eksiksiz dolduran 6grenciler
calismaya dahil edilmistir. Birinci ve ikinci sinif 6grencileri, goniillii olmayanlar ve veri toplama
araclarini eksik/hatali dolduranlar ise arastirma diginda birakilmagtir.

Veri Toplama Siireci ve Veri Toplama Araglari

Bu ¢aligma i¢in veri toplama siireci nicel verilerin toplanmasi ve nitel verilerin toplanmasi
olarak iki asamadan olusmaktadir. Calismanin nicel verileri Inal ve Biiyiikyavuz (2013) tarafindan
gelistirilen “Mesleki Gelisime ve Lisans Egitimine Yonelik Gorlis Anketi” araciligifiyla; nitel
verileri ise yari-yapilandirilmis goriismeler ile elde edilmistir. Mesleki Gelisime ve Lisans Egitimine
Yénelik Goriis Anketi (Inal ve Biiyiikyavuz, 2013) 3°1ii likert tipi 21 maddeden olusan bir ankettir.
Tlgili anketin kullanim izni ilgili arastirmacilardan almmustir.

Anketin gecerlik ve giivenirlik calismalar1 hesaplanmistir. Olgegin i¢ tutarlihigini belirlemek
i¢in Cronbach Alpha katsayisi hesaplanmig ve Cronbach Alpha degeri 0.704 olarak tespit edilmistir.
Buna gore, olcek kabul edilebilir diizeyde giivenilir kabul edilmektedir. Ayrica Slgegin yapi
gecerligini belirlemek amaciyla A¢imlayict Faktor Analizi (AFA) uygulanmistir. Veri setinin faktor
analizine uygunlugunu dlgmek amaciyla Kaiser-Meyer-Olkin (KMO) ve Bartlett Kiiresellik Testi
uygulanmig ve KMO degeri 0.643 olarak bulunmustur. Bu deger, 6rneklem biiyiikliigiiniin faktor
analizi i¢in yeterli oldugunu gostermektedir. Bartlett Kiiresellik Testi sonucu ise anlamli
bulunmustur (y* = 557.28, p <.001). Bu deger, 6l¢ek maddeleri arasinda faktor analizi yapilmasini
gerektirecek diizeyde anlamli iliskiler bulundugunu gostermektedir.

Caligmanin nitel verileri ise yari-yapilandirilmig goriismeler aracilig ile toplanmistir. Yari-
yapilandirilmig goriismelere mevcut 6rneklemden goniilli olan 69 kisi katilmigtir. Bu goriismelerde
katilimcilara 8 soru sorulmus olup, sorularin hazirlanma siirecinde alan uzmani iki 6gretim iiyesinden
gOriis alinmustir. Ayrica, yari yapilandirilmis gériismeler 6ncesinde pilot ¢alisma yapilarak sorularin
anlasilirhgr ve acgikligr ile ilgili katilimcilardan geri doniisler toplanarak bu geri doniisler
dogrultusunda baz1 sorularda gerekli diizenlemeler yapilmistir.

Katilmecilarla gergeklestirilen yari-yapilandirilmig goriismeler yiizylize gergeklestirilmis
olup, goriismeler 15-20 dakika araliginda stirmiistiir. Goriismeler sesli olarak kaydedilip daha sonra
analiz edilmek iizere arastirmaci tarafindan yaziya dokiilmiistiir. Bu ¢aligmada katilimci1 dogrulamasi
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(member checking) uygulanmamis olmakla birlikte, bulgularin giivenirligini artirmak amaciyla
goriisme sorular1 pilot ¢aligma yoluyla diizenlenmis, uzman goriisii alinmis, gorlismeler yaziya
gecirilmis ve kodlama siireci aragtirmacilar tarafindan bagimsiz olarak yiiriitiilerek ortaya ¢ikan kod
ve temalar arastirmacilar tarafindan tartisilarak gézden ge¢irilmis ve uzlasi saglanmistir.

Bununla beraber, nitel veri toplama siirecinde formal bir veri doygunlugu (saturation) Olgiitii
izlenmemis, veri yeterliligi bilgi giicii (information power) baglaminda degerlendirilmistir (Malterud
et al., 2016). Katilimcilarin ayn1 baglamdan ve benzer 6zelliklere sahip olmasi, aragtirma amacinin
kapsaminin sinirli olmasi, nitel veri toplama siirecine katilan katilimer sayisinin yiiksek olmasi ve
goriismeler sirasinda benzer Sriintiilerin tekrar etmeye baslamasi nedeniyle nitel veri setinin tematik
analiz i¢in yeterli bilgi giicline sahip oldugu degerlendirilmistir.

Verilerin Analiz Siireci

Bu ¢alismada toplanan verilerin analiz siirecinde karma yontem takip edilmis ve nicel ve
nitel veriler bagimsiz olarak analiz edilmistir. Karma yontem veri analizi siirecinde karma yontem
cercevesinde yakinsak paralel tasarim kullanilmistir. Bu tasarim tiiriinde, aragtirmaci nicel ve nitel
verileri ayr1 ayr1 toplayarak, analiz siirecinde her iki veri setinin birbiri ile ne kadar oOrtiistiigiinii ve
ne kadar ayristigini ortaya cikarir (Creswell, 2014). Ayrica, bu yontem veri setleri arasinda ortaya
cikan ayrismalarin hangi noktalarda ortaya ¢iktigi ile ilgili derinlemesine bir bakis a¢is1 da sunar.
Calismanin nicel verileri SPSS 21 istatistik paket programi kullanilarak analiz edilmistir. Bu
baglamda veri setine iligkin betimsel istatistikler (frekans, ylizde, aritmetik ortalama ve standart
sapma) hesaplanmistir. Ayrica Olgegin yap1 gecerligini belirlemek amaciyla faktor analizi
hesaplamalar1 da yapilmistir.

Olgek maddeleri 3’lii Likert tipi olarak yapilandirilmis oldugundan, aritmetik ortalamalarin
yorumlanmasinda belirli esik degerler esas alinmistir. Buna gore 1,00—1,66 arasi diisiik diizey, 1,67—
2,33 arasi orta diizey ve 2,34-3,00 aras1 yiiksek diizey olarak degerlendirilmistir.

Calismanin nitel verileri ise Braun ve Clarke (2006)’1n tematik analiz yaklagim ile
analiz edilmistir. Kodlama siireci aragtirmacilar tarafindan manuel olarak yiiriitiilmiis, ortaya ¢ikan
kod ve temalar arastirmacilar arasinda tartisilarak gézden gecirilmis ve temalar {izerinde uzlasi
saglanmistir.

Bu ¢aligma baglaminda karma ydntem yaklasimimin kullanilmasi, arastirmacilara nicel ve
nitel verilerin hem birbirini tamamlayan hem de farklilasan yonlerini ortaya koyma imkan
sunmustur. Bu sayede elde edilen veriler, tek bir veri tliriine dayali analizlere kiyasla daha biitiinciil,
derinlemesine ve ¢ok boyutlu bir bakis agisiyla degerlendirilerek aragtirmanin yorum giiciine katki
saglamistir.

Bulgular

Bu calismada bulgular demografik bulgular ve 6l¢ek bulgular olarak iki ayri kisimda
incelenmistir. Asagida ilk olarak arastirmanin demografik bulgularina yer verilecektir.

Arastirmanin demografik bulgulari

Caligmanin bir pargasi olarak, katilimcilar arasi demografik bulgular karsilagtirmali olarak
incelenmistir. Buna gore, ilk olarak katilimcilarm Slgeklerden aldiklar1 puanlar, 1. Ogretim ve II.
Ogretim 6grencileri arasinda karsilastirilmistir. Mesleki gelisime iliskin diisiinceler acisindan, 1.
Ogretim Ogrencilerinin ortalama puani 28,27 iken II. dgretim dgrencilerinin ortalamas1 27,70dir.
Yapilan t-testi sonuglarina gore bu fark istatistiksel olarak anlamli bulunmamistir (p = 0,144). Bu
durum, her iki grubun mesleki gelisim algilarinin birbirine yakin oldugunu ve dgretim tiiriiniin bu
algi lizerinde belirleyici bir etkisinin olmadigm gdostermektedir.
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Lisans egitimine yonelik diislinceler agisindan ise 1. 6gretim 6grencilerinin ortalama puani
24,22, 1I. dgretim &grencilerinin ortalamasi ise 24,77°dir. T-testi sonuglar1 yine anlaml bir fark
olmadigin1 gostermektedir (p = 0,594). Bu bulgu, 6grencilerin aldiklar1 lisans egitimine iliskin
degerlendirmelerinin, 6gretim tiirlinden bagimsiz olarak benzer oldugunu ortaya koymaktadir.

Katilimcilarin -~ 6lgeklerden aldiklar1 puanlarin - sinif  diizeyine gore karsilastirmasi
yapildiginda, mesleki gelisime iligskin diisiinceler agisindan, 3. sinif 6grencilerinin ortalama puani
27,85 iken 4. smif Ogrencilerinin ortalamasi 28,21°dir. Yapilan t-testi sonucuna gore bu fark
istatistiksel olarak anlamli bulunmamistir (p = 0,360). Bu durum, 6grencilerin simif diizeyine
bakilmaksizin mesleki gelisime iligkin diisiincelerinin benzer oldugunu gdstermektedir.

Lisans egitimine yonelik diisiinceler agisindan ise 3. sinif 6grencilerinin ortalama puani
23,34 iken 4. sinif 6grencilerinin ortalamasi 25,68 dir. T-testi sonuglar1 bu farkin istatistiksel olarak
anlamli oldugunu gdstermektedir (p =0,021). Bu bulgu, 4. sinif 6grencilerinin lisans egitimine iligkin
diisiincelerinin 3. sinif 6grencilerine gore daha olumlu oldugunu ortaya koymaktadir.

Katilimcilarin dlgeklerden aldiklar1 puanlarin cinsiyete gore karsilagtirmasi incelendiginde
ise, mesleki gelisime iligkin diisiinceler agisindan, kadin 6grencilerin ortalama puani 28,10 iken erkek
Ogrencilerin ortalamasi 27,40’tir. Yapilan t-testi sonucuna gore bu fark istatistiksel olarak anlaml
bulunmamistir (p = 0,248). Bu sonug, kadin ve erkek 6grencilerin mesleki gelisime iliskin
diisiincelerinin birbirine yakin oldugunu ve cinsiyetin bu alg1 iizerinde belirleyici bir etkisi
olmadigim gostermektedir.

Lisans egitimine yonelik diislinceler agisindan ise kadin 6grencilerin ortalama puani 24,30
iken erkek 6grencilerin ortalamasi 25,60’ tir. T-testi sonuglarina gére bu fark da istatistiksel olarak
anlaml1 degildir (p = 0,419). Bu bulgu, cinsiyetin 6grencilerin lisans egitimine yonelik diisiincelerini
etkilemedigini ve her iki cinsiyetin egitim programini benzer sekilde degerlendirdigini ortaya
koymaktadir.

Katilimcilarin, 6lgeklerden aldiklari puanlarin yas gruplarina gore karsilastirmasi da
yapilarak katilimcilarin yaglarinin sahip olduklari hazir bulunuslugu yonelik anlaml bir fark yaratip
yaratmadig1 da arastirtlmistir. Ancak, mesleki gelisime iliskin diisiinceler acisindan, 19-29 yas
grubundaki 6grencilerin ortalama puan1 27,98 iken 30-39 yas grubundaki 6grencilerin ortalamasi
28,63’tlir. Yapilan t-testi sonuglart bu farkin istatistiksel olarak anlamli olmadigimi gostermektedir
(p = 0,429). Bu bulgu, yas grubunun mesleki gelisime iligkin diislinceler iizerinde belirleyici bir
etkisinin olmadigini ortaya koymaktadir.

Lisans egitimine yonelik diislinceler agisindan ise 19-29 yas grubunun ortalama puani 24,29,
30-39 yas grubunun ortalamasi ise 27,00’dir. T-testi sonuglari, bu farkin istatistiksel olarak anlamli
olmadigini gostermektedir (p = 0,203). Bu durum, yas farkinin 6grencilerin lisans egitimine yonelik
algilarin1 6nemli 6l¢iide etkilemedigini ve her iki yas grubunun egitim programini benzer sekilde
degerlendirdigini gostermektedir.

Katilimcilart 6gretmenlik meslegine iliskin algilarinin mezun olduklarinda 6gretmenlik
meslegine yonelip yonelmeyeceklerine dair diislinceleri ile iliskisine bakilmistir. Mesleki gelisime
iligkin diisiinceler agisindan, mezuniyet sonrasi 6gretmenlik yapmay1 diisiinen 6grencilerin ortalama
puani 27,85, yapmay1 diisiinmeyen 6grencilerin ortalamasi 29,13 ve kararsiz 6grencilerin ortalamasi
28,47°dir. Yapilan varyans analizi (ANOVA) sonucuna goére gruplar arasinda istatistiksel olarak
anlamli bir fark bulunmamaktadir (F = 1,706, p = 0,186).

Lisans egitimine yonelik diisinceler acisindan ise Ogretmenlik yapmayi diigsiinen
Ogrencilerin ortalama puami 24,54, yapmay:1 diislinmeyenlerin ortalamas1 23,75 ve kararsiz
Ogrencilerin ortalamast 24,26’dir. ANOVA testi sonuglar1 gruplar arasindaki farkin istatistiksel
olarak anlamli olmadigini ortaya koymaktadir (F = 0,080, p = 0,923).
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Son olarak, 6gretmen adaylarinin Olgeklerden aldiklar1 puanlarin okuduklari boliimiin
ogretmenlik meslegine hazirladigina dair diisiincelerine gore karsilastirilmasi yapilmigtir. Mesleki
gelisime iliskin diisiinceler agisindan, “evet” yanit1 veren katilimcilarin ortalama puani 28,15, “hayir”
diyenlerin ortalamasi 28,14 ve kararsiz 6grencilerin ortalamasi 27,46’dir. ANOVA testi sonucuna
gore gruplar arasinda istatistiksel olarak anlamli bir fark bulunmamaktadir (F = 0,959, p = 0,386).

Lisans egitimine yonelik diisiinceler agisindan ise onemli bir fark gézlemlenmektedir. “Evet”
yanit1 veren dgrencilerin ortalama puan1 26,60 iken, “hayir” diyenlerin ortalamasi 20,36 ve kararsiz
Ogrencilerin ortalamas1 22,25’tir. ANOVA testi sonuglar1 bu farkin istatistiksel olarak anlamli
oldugunu gostermektedir (F = 17,568, p < 0,001). Posthoc testi sonuglarina gore incelendiginde
okudugu boliimiin 6gretmenlik meslegine hazirladigini diisiinen katilimeilarin, kararsiz olanlara ya
da hazirlamadigini diistinenlere gore lisans egitimine ydnelik diisiincelerinin daha olumlu oldugu
goriilmektedir.

Olcek Bulgulari

Calismanin nicel verileri Inal ve Biiyiikkyavuz (2013) tarafindan gelistirilen “Mesleki
Gelisime ve Lisans Egitimine Yonelik Goriis Anketi” araciligiyla toplanmis olup, elde edilen veriler
SPSS programi araciligiyla analiz edilmistir. Olgek “6gretmen adaylarinin mesleki gelisime iliskin
diisiinceleri” ve “6gretmen adaylarinin aldiklari lisansiistii egitime yonelik diisiinceleri” olarak iki alt
boyutu kapsamaktadir. Olgek verileri 6ncelikli olarak alt boyutlar agisindan analiz edilmis ve
bulgular asagida sunulmustur:

Tablo 2. Ol¢ek Puanlarina Iliskin Betimsel Istatistikler

Madde .
Sayist Min. Maks. Ort. SS Carpiklik Basiklik

Mesleki

Gelisime 130 10 20,00 30,00 28,02 2,21 -0,80 0,95
Iliskin Diisiinceler

Ogretmen

Adaylarinin

Aldiklari

Lisans 130 11 11,00 33,00 24,45 5,82 -0,50 -0,55
Egitimine

Yonelik

Diisiinceleri

Tablo 2’de 6gretmen adaylarmin Olgek puanlara iligkin betimsel istatistik bulgulari
incelenmistir. Analiz kapsaminda iki alt boyuta ait minimum ve maksimum degerler, aritmetik
ortalama, standart sapma, ¢arpiklik ve basiklik katsayilar1 degerlendirilmistir.

Mesleki gelisime iliskin diislinceler alt boyutuna ait bulgular incelendiginde bu boyutta
toplam 10 madde bulundugu ve aragtirmaya 130 katilimcmin dahil oldugu gorilmektedir.
Katilimeilarin bu boyuttan aldiklar1 puanlarin minimum degeri 20,00, maksimum degeri ise 30,00
olarak belirlenmistir. Olgegin aritmetik ortalamasi 28,02 olup standart sapma degeri 2,21°dir. Bu
bulgu, 6gretmen adaylarinin mesleki gelisime iliskin diisiincelerinin genel olarak orta diizeyin
iizerinde oldugunu gostermektedir. Dagilimin normalligini degerlendirmek amaciyla incelenen
carpiklik (skewness) degeri -0,80 ve basiklik (kurtosis) degeri 0,95 olarak bulunmustur.

Ogretmen adaylarmin aldiklar lisans egitimine yonelik diisiinceleri alt boyutuna ait bulgular
incelendiginde bu boyutun 11 maddeden olustugu goriilmektedir. Katilimcilarin bu boyuttan
aldiklar1 puanlarm minimum degeri 11,00, maksimum degeri 33,00 olarak belirlenmistir. Bu boyuta
iligkin aritmetik ortalama 24,45 ve standart sapma 5,82 olarak hesaplanmistir. Bu sonug, 6gretmen
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adaylarinin lisans egitimlerine yonelik goriislerinin orta-list diizeyde oldugunu gostermektedir.
Dagilimin normalligi incelendiginde carpiklik degeri -0,50, basiklik degeri ise -0,55 olarak
bulunmustur. Genel olarak degerlendirildiginde, her iki alt boyuta ait carpiklik ve basiklik
degerlerinin +1 sinirlari icinde yer aldig1 goriilmektedir. Bu durum, veri dagiliminin normal dagilima
yakin oldugunu ve parametrik istatistiksel analizlerin uygulanabilecegini gostermektedir.

Maddeler alt boyutlar ¢ergevesinde incelendikten sonra, her bir alt boyuttaki maddeler analiz
edilmigstir. Ilk olarak “6gretmen adaylarinin mesleki gelisime iliskin diislinceleri” alt boyutu

incelenmis ve analiz sonuglar1 Tablo 3’te sunulmustur:

Burcu Biir Yigit - Osman Ugar

Tablo 3. Mesleki Gelisime Iliskin Diisiinceler Ol¢egi Maddelerine Verilen Yamtlar

Maddeler n

Min.

Maks.

Ort.

SS

Mesleki agidan kendimi gelistirmek 130
icin lisansiistii egitimi
gerekli goriiyorum.

1,00

3,00

2,47

0,78

Diizenli hizmet i¢i kurslarin 130
mesleki gelisimimde faydali
olacagin diisiiniiyorum.

1,00

3,00

2,81

0,48

Benden deneyimli 130
meslektaglarimin dersimi

gozlemleyip tavsiyede

bulunmalarmin mesleki

gelisimim agisindan yararli

olacagini diisiinityorum.

2,00

3,00

2,96

0,19

Gereksinim duydugum konularda 130
yazili kaynaklar (kitap makale,

dergi vb) tarayarak mesleki

anlamda gelisecegime inaniyorum.

1,00

3,00

2,91

0,38

Bilgi paylagiminda 130
bulunacagim meslektaslarimdan

olusacak bir ¢alisma grubunun,

mesleki gelisimime katkis1 olacagini
diisiiniiyorum.

1,00

3,00

2,92

0,37

Mesleki yenilikleri igeren merkezi 130
bir sinava girmem kendimi
gelistirebilmem i¢in onemlidir.

1,00

3,00

2,69

0,61

Universitelerin alanimla ilgili 130
boliimiiyle iletisim halinde olmamin
mesleki gelisimim i¢in 6nemli

oldugunu diisiiniiyorum.

1,00

3,00

2,84

0,48

Okul yonetiminin her y1l beni 130
alanimla ilgili bir konferansa

katilmam konusunda desteklemesi

iyi olur.

1,00

3,00

2,78

0,53

Mesleki konularda iiniversitenin 130
ilgili boliimiinden kendimi
gelistirmek adina ders almam iyi olur.

1,00

3,00

2,84

0,46

Smifta karsilastigim sorunlarla 130
ilgili olarak arastirma yapip

vardigim sonuglart bir grup

meslektasimla tartismanin,

mesleki gelisimim i¢in yararl

olacagim diisiiniiyorum.

1,00

3,00

2,81

0,53

Ort. 130

2,80

Turkish Studies, Language and Literature, 21(O1)



Exploring English Language and Literature Program Students’ Readiness. .. 599

Tablo 3’te dgretmen adaylariin Mesleki Gelisime Iliskin Diisiinceler Olgegi maddelerine
verdikleri yanitlarin betimsel istatistikleri yer almaktadir. Olgek 10 maddeden olusmakta olup
arastirmaya katilan 130 6gretmen adayinin her bir maddeye iliskin minimum ve maksimum degerleri,
aritmetik ortalamalar1 ve standart sapmalart incelenmistir. Tablo incelendiginde Ogretmen
adaylarinin mesleki gelisime yonelik goriislerinin genel olarak olumlu ve yiiksek diizeyde oldugu
goriilmektedir. Maddelere verilen yanitlarin aritmetik ortalamalarinin 2,47 ile 2,96 arasinda degistigi
belirlenmistir. Olgekten elde edilen toplam puanin aritmetik ortalamasi 28,02 ve standart sapmasi
2,21 olarak hesaplanmistir. Madde ortalamasi ise 2,80°dir. Bu sonug, 6gretmen adaylarinin mesleki
gelisime onem verdiklerini ve mesleki gelisimlerini destekleyecek faaliyetlere genel olarak olumlu
yaklastiklarini gostermektedir.

Maddeler bazinda incelendiginde en yiiksek ortalamanin “Benden deneyimli
meslektaslarimin dersimi gézlemleyip tavsiyede bulunmalarinin mesleki gelisimim agisindan yararh
olacagimi diislinliyorum.” ifadesine ait oldugu goriilmektedir (x=2,96; ss=0,193). Bu bulgu, 6gretmen
adaylarinin mesleki gelisim siirecinde deneyimli meslektaglarin rehberligini ve geri bildirimini
oldukca onemli gordiiklerini gostermektedir. Benzer sekilde “Bilgi paylasiminda bulunacagim
meslektaglarimdan olusacak bir c¢alisma grubunun mesleki gelisimime Kkatkisi olacagimi
diisiiniiyorum.” (x=2,92; $5s=0,37) ve “Gereksinim duydugum konularda yazili kaynaklari tarayarak
mesleki anlamda gelisecegime inantyorum.” (X=2,91; ss=0,38) maddeleri de yiiksek ortalama
degerlerine sahiptir. Bu durum, 6gretmen adaylarinin mesleki is birligi, akademik kaynak kullanimi
ve siirekli 0grenme siireglerini mesleki gelisimin 6nemli bilesenleri olarak degerlendirdiklerini
gostermektedir.

Ogretmen adaylarinin {iniversitelerle iletisim kurma ve akademik destek alma konusundaki
goriislerinin de olduk¢a olumlu oldugu goriilmektedir. “Universitelerin alanimla ilgili béliimiiyle
iletisim halinde olmamin mesleki gelisimim i¢in 6nemli oldugunu diigiiniiyorum.” (x=2,84; ss=0,48)
ve “Mesleki konularda iiniversitenin ilgili boliimiinden kendimi gelistirmek adina ders almam iyi
olur.” (x=2,84; ss=0,46) ifadeleri 6gretmen adaylarinin iiniversite—okul is birligine 6nem verdiklerini
gostermektedir. Bununla birlikte hizmet i¢i egitim faaliyetlerine iliskin goriislerin de olumlu oldugu
gorlilmektedir. “Diizenli hizmet i¢i kurslarin mesleki gelisimimde faydali olacagini diistintiyorum.”
maddesinin ortalamasi 2,81 (ss=0,48) olarak belirlenmistir. Ayrica 6gretmen adaylarimin sinif igi
sorunlara yonelik arastirma yapma ve meslektaglariyla tartisma yoluyla mesleki gelisim
saglanabilecegini diisiindiikleri goriilmektedir (x=2,81; ss=0,53).

Ogretmen adaylarinin mesleki gelisim kapsaminda konferanslara katilim ve merkezi smavlar
gibi uygulamalara yonelik goriisleri de genel olarak olumlu olmakla birlikte diger maddelere kiyasla
nispeten daha diisiik ortalamalara sahiptir. Ozellikle “Mesleki acidan kendimi gelistirmek igin
lisansiistii egitimi gerekli goriiyorum.” maddesinin ortalamasi 2,47 (ss=0,78) olup 6l¢ek igerisindeki
en disiik ortalamaya sahiptir. Bu durum 6gretmen adaylarinin lisansistii egitimi 6nemli gérmekle
birlikte diger mesleki gelisim yollarina gore nispeten daha temkinli yaklastiklarini gostermektedir.
Genel olarak degerlendirildiginde 6gretmen adaylarinin mesleki gelisime yonelik olumlu tutumlara
sahip olduklari, oOzellikle meslektas is birligi, deneyim paylasimi, akademik kaynaklardan
yararlanma ve hizmet igi egitim faaliyetlerini mesleki gelisim agisindan Onemli gordiikleri
sOylenebilir.

Olgegin bir diger alt boyutu ise dgretmen adaylarmin aldiklar1 lisans egitimine yonelik
diisiincelerini kapsamaktadir. Katilimcilarin bu boyuttaki maddelere verdigi yanitlar analiz edilmis
ve sonuglar Tablo 4’te verilmistir:
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Tablo 4. Ogretmen Adaylarinin Aldiklar1 Lisans Egitimine Yonelik Diisiinceleri Olgegi
Maddelerine Verilen Yamitlar

Maddeler n Min. Maks. Ort. SS
Universitede aldigim lisans dersleri 130 1,00 3,00 2,08 0,87
Ingilizce 6gretmenligi yapmam igin yeterlidir.

Lisans egitimim boyunca aldigim 130 1,00 3,00 2,25 0,89
Ingilizce Ogretim Yontemleri dersi yeterlidir.

Universitede aldigim pedagojik 130 1,00 3,00 1,88 0,91
formasyon dersleri yeterlidir.

Universite egitimimin beni okul sartlaria 130 1,00 3,00 2,27 0,82
iyi hazirliyor oldugunu/hazirladigini

disiiniiyorum.

Lisans egitimim beni ingilizce konusma 130 1,00 3,00 2,24 0,84
becerisi konusunda iyi yetistiriyor/yetistirdi.

Lisans egitimim beni ingilizce yazma 130 1,00 3,00 2,52 0,72
becerisi konusunda iyi yetistiriyor/yetistirdi.

Lisans egitimim beni her kademe 130 1,00 3,00 2,35 0,80
Ingilizce 6gretimi icin yetistiriyor/yetistirdi.

Lisans egitimimde uygulanan staj 130 1,00 3,00 2,05 0,90
stiresi yeterlidir.

Aldigim lisans egitimi 1ngilizce okuma 130 1,00 3,00 2,55 0,75
becerileri konusunda iyi yetistiriyor/yetistirdi.

Lisans egitimim bana sinav hazirlama 130 1,00 3,00 2,12 0,89
konusunda gerekli bilgiyi veriyor/verdi.

Lisans egitimim Ingilizce dinleme 130 1,00 3,00 2,15 0,88
becerileri konusunda iyi bir egitim

veriyor/verdi.

Genel Ortalama 130 - - 2,22 -

Tablo 4’te dgretmen adaylarnin Aldiklar1 Lisans Egitimine Yonelik Diisiinceler Olgegi
maddelerine verdikleri yamitlarin betimsel istatistikleri sunulmaktadir. Olgek 11 maddeden
olugmakta olup, arastirmaya katilan 130 6gretmen adayinin her bir maddeye iliskin minimum ve
maksimum degerler, aritmetik ortalamalar ve standart sapmalar tabloya yansitilmistir. Tablo
incelendiginde dgretmen adaylarnin lisans egitimine iligkin goriislerinin genel olarak orta diizeyde
oldugu goriilmektedir. Olgek maddelerine verilen yanitlarin aritmetik ortalamalar1 1,88 ile 2,55
arasinda degismektedir. Olgekten elde edilen toplam puanin aritmetik ortalamasi 24,45 ve standart
sapmasi 5,82 olarak hesaplanmigtir. Madde ortalamasi ise 2,22°dir. Bu bulgu, 6gretmen adaylarinin
aldiklar1 lisans egitimini genel olarak belirli 6l¢iide yeterli bulduklarini ancak tam anlamiyla yeterli
gormediklerini gostermektedir.

Maddeler bazinda degerlendirme yapildiginda, en yiiksek ortalama “Aldigim lisans egitimi
Ingilizce okuma becerileri konusunda iyi yetistiriyor/yetistirdi” maddesinde goriilmektedir (X=2,55;
$s=0,75). Bu durum, &gretmen adaylarinin lisans egitiminde okuma becerilerinin diger becerilere
gore daha iyi desteklendigini diisiindiiklerini gostermektedir. Buna karsin, pedagojik formasyon
derslerinin yeterliligine iliskin madde en diisiik ortalamaya sahiptir (x=1,88; ss=0,90). Bu bulgu,
Ogretmen adaylarinin pedagojik formasyon egitimini yetersiz bulduklarini ve bu alanda ek destege
ihtiyag duyduklarim ortaya koymaktadir. Diger maddelerde, lisans egitiminin ingilizce konusma ve
yazma becerilerini gelistirme, staj uygulamalarinin siiresi ve sinav hazirligi gibi alanlarda orta
diizeyde yeterlilik algisina sahip olundugu goézlemlenmektedir. Ornegin, staj siiresi yeterliligi
maddesinin ortalamasi 2,05 (ss=0,90) olarak belirlenmis, lisans egitiminin konusma becerilerini
gelistirme maddesi 2,24 (ss=0,84) ortalama ile degerlendirilmistir. Genel olarak, Ogretmen
adaylarinin aldiklart lisans egitimi konusunda olumlu fakat simirli bir yeterlilik algisina sahip
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olduklar1 sdylenebilir. Egitim siirecinde Ozellikle pedagojik formasyon ve uygulamali beceri
kazandirma alanlarinda iyilestirme yapilmasi gerektigi diisiiniilmektedir.

Tematik Analiz Sonuclari

Calismada nicel wverilerin yani sira, katilimcilardan yar1 yapilandirilmis goriismeler
araciligiyla nitel veriler de toplanmistir. Yar1 yapilandirilmig goriismelerde yer alan katilimcilarin
demografik bilgileri ise s0yledir:

Yar1 yapilandirilmis goriismelere ayni {iniversite ve programdan 69 6grenci katilmis olup,
bu katilimcilarin 67°si (%97.1) 4. sinif, yalnizca 2’si (%2.9) 3. sinif 6grencisidir. Katilimcilarin 44’
(%63.8)’1 1. oOgretim; 25’1 ise (%36.2) 2. ogretim oOgrencisidir. Cinsiyet agisindan
degerlendirildiginde ise, 59 katilimcinin kadin (%85.5); 10 katilimcinin ise (%14.5) erkek oldugu
gorlilmistiir. Katilimcilarin yas dagilimia bakildiginda ise, 63 katilime1 19-29 yas aralifinda
(%91.3), 3 katilimcr 30-39 yas araliginda (%4.3), 3 katilimcr ise 40-49 yas araliginda (%4.3) olarak
belirtilmistir. Bu katilimcilardan 65’1 (%94.2) Ingilizce hazirlik egitimi almis; 4’{i ise (%5.8) hazirlik
egitimi almamuistir.

Mezuniyet sonrasi 0gretmenlik yapmak isteyip istemedikleri soruldugunda, 50 katilimci
Ogretmenlik yapmak istedigini (%72.5); 12 katilimer kararsiz oldugunu (%17.4) ve 7 katilimer ise
Ogretmenlik yapmak istemedigini (%10.1) belirtmistir.

Yar1 yapilandirilmis goriismelerde katilimcilara asagidaki sorular sorulmustur.

1. ipgiliz Dili ve Edebiyati Boliimii'nii 6gretmen olmak maksadiyla mi segtiniz?
Ogrenim gormekte oldugunuz bolimiin sizi donanimli bir 6gretmen olarak yetistirdigini
diisiiniiyor musunuz?

3. Kendinizi 6gretmenlik meslegine hazir hissediyor musunuz? Hangi agilardan hazir
hissediyorsunuz, hangi agilardan hazir hissetmiyorsunuz?

4. Aldiginiz/almakta oldugunuz pedagojik formasyon derslerinin O6gretmenlik kariyeriniz
acisindan faydali olacagina inanityor musunuz?

5. Lisans egitiminiz sizin dil 6gretimine yonelik hangi becerilerinizi gelistirmenize katkida
bulundu, hangilerine daha az katkida bulundu?

6. Ogrenim siiresince aldigmiz staj egitiminin yeterli oldugunu diisiiniiyor musunuz?

7. Lisansiistii egitim (yliksek lisans/doktora) almay1 diigiiniiyor musunuz? Neden?

8. Boliimiiniiziin sizi 6gretmenlik meslegine daha iyi hazirlamasi hususunda oOnerileriniz
nelerdir?

Yari yapilandirilmig goriismelerden elde edilen veriler Braun ve Clarke (2006)’1in tematik
analiz yontemi ile analiz edilmistir. Asagida Tablo 5’te tematik analiz sonuglarmin bir 6zeti
verilmistir:

Tablo 5. Tematik Analiz Sonuglari

Tema n Alt Kodlar Ornek katilime1 yanitlar:

Hazirbulunugluk algisi 52 -kismen hazir hissetme “Kendimi kismen hazir
-0zgliven eksikligi hissediyorum fakat deneyim
-deneyim ihtiyac1 kazanmam gerekiyor.”
-6gretmeye hazir olmama “Teorik bilgim var ama

uygulama konusunda
eksiklerim oldugunu

diisiiniiyorum.”
Teorik bilgi giiclii ama 41 -alan bilgisi yeterli “Edebiyat bilgimiz iyi ama
pedagojik yeterlik sinirlt -edebiyat agirlikli egitim nasil 6gretecegimiz

-0gretim yontemi eksikligi
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-sinif yonetimi belirsizligi

konusunda yeterince egitim
almadik.”

“Teorik ac¢idan donanimliyiz
fakat 6gretim pratigi eksik.”

Staj deneyiminin 38 -staj siiresi az “Staj siiresi yeterli degildi,
yetersizligi -aktif ders anlatma firsat1 yok daha fazla uygulama

-gozlem agirlikli staj yapabilirdik.”

-uygulama eksikligi “Genellikle gozlem yaptik,
aktif ders anlatma firsati
azd1.”

Pedagojik formasyonun 34 -6gretim yontemleri 6grenme “Formasyon dersleri 6gretim
katkis1 -mesleki farkindalik gelisimi yontemleri agisindan faydali

-pedagojik bilgi edinimi oldu.”

-Ogretmenlik becerilerini  “Pedagojik dersler

destekleme ogretmenlik agisindan
gerekli.”

Dil gelisimi pedagojik 46 -kelime bilgisi gelisimi “Kelime bilgim ve okuma
bilgi gelisiminden daha -akademik okuma becerisi becerim gelisti.”
gliclii -dilbilgisi gelisimi “Dil agisindan ilerledim fakat

-konusma becerisi Ogretme becerisi farkli bir

-6gretme becerisinden ayrisma alan.”

Kariyer yonelimi 29 -6gretmenlik hedefi “Her zaman MEB’te
cesitliligi -akademik kariyer istegi caligmak istedim.”

-yliksek lisans plani “Yiiksek lisans yapmay1

-kararsizlik diisiiniiyorum.”
“Akademisyen olmay1
diigtiniyorum.”

Programin daha 44 -uygulamali ders ihtiyaci “Daha fazla uygulama dersi

uygulamali olmast
gerektigi beklentisi

-mikro-6gretim dnerisi
-pedagojik igerik artirimi
-daha fazla staj talebi

olmali.”

“Ogretmenlik pratigi
yapabilecegimiz dersler
artirilmali.”

Katilimeilarla yapilan yan yapilandirilmis goriismeler Braun ve Clarke (2006)’in tematik
analiz yaklasimi ile analiz edildiginde 7 tema elde edilmistir. Bunlardan en belirgin olani
hazirbulunugluk temasidir (n=52). Katilimcilarin kiigiik bir kismi &gretmenlik meslegine hazir
oldugunu ifade etse dahi, genel olarak katilimcilar 6gretmenlik meslegine hazir olmadiklarini,
Ozgiven eksikligi yasadiklarini ve daha fazla deneyime ihtiyaglari oldugunu ifade etmektedir.

Bir diger 6ne ¢ikan tema katilimeilarinin dil gelisimlerinin pedagojik bilgi gelisiminden daha
yliksek olusudur (n=46). Katilimcilarin neredeyse tamami kelime, dilbilgisi ve okuma gibi
becerilerinin gelistigini ifade ederken, lisans egitimleri boyunca pedagojik becerilerinin
gelismedigini dile getirmislerdir.

Analiz sonucu elde edilen ve katilimeilarin biiyiik ¢ogunlugu tarafindan vurgulanan bir diger
tema ise programin daha uygulamaya yonelik olmasi1 gerektigine yoneliktir (n=44). Bu tema
dahilinde katilimcilarin neredeyse tamami programin daha uygulamaya yonelik olmasi ve
Ogretmenlik pratigine daha cok yer verilmesi gerektigini, staj siiresinin yetersiz oldugunu
vurgulamstir.

Onceki temalarla benzer olarak, elde edilen bir diger tema teorik bilginin giiglii olusu ancak
pedagojik yeterliligin sinirli olusudur (n=41). Katilimeilar yiiksek oranda teorik bilgi birikimlerinin
egitimleri siiresince ¢ok iyi gelistigini dile getirirken, pedagojik acidan zayif kaldiklarimi ifade
etmislerdir.
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Staj deneyiminin yetersizligi ise analiz sonucu elde edilen bir diger temadir (n=38).
Katilimeilar aldiklan staj egitiminin yetersiz oldugunu, staj siirelerinin kisa oldugunu ve yeterince
uygulama yapamadiklarini beyan etmiglerdir.

Pedagojik formasyonun katkisi ise yine katilimcilar tarafindan olumlu degerlendirilmistir
(n=34). Katihmcilar pedagojik formasyon siiresince Ogretim yontemlerini 6grenme, mesleki
farkindalik gelistirme ve oOgretmenlik becerileri kazanma agisindan fayda gordiiklerini ifade
etmislerdir.

Tematik analiz sonucu ortaya ¢ikan son tema ise kariyer cesitliligine yoneliktir (n=29).
Demografik analizlerle uyumlu olarak katilimcilarin biiyiikk ¢ogunlugu mezun olduklarinda
Ogretmenlik yapmay1 diistindiiklerini ifade etseler de, akademik kariyer yapmak istedigini,
mezuniyetten sonra lisansiistii egitime devam etmek istedigini ve kararsiz oldugunu sdyleyen
katilimcilar da bulunmaktadir.

Tartisma

Bu calisma ingiliz Dili ve Edebiyat1 Boliimii 6grencilerinin dgretmenlik meslegine karst
tutum ve hazirbulunusluklarini incelemeyi amaglamigtir. Bu baglamda c¢alismaya bir devlet
{iniversitesinin ingiliz Dili ve Edebiyat: Boliimii 3. ve 4. sinif diizeyinde 6grenim gérmekte olan 130
ogrenci katilmistir. Calismada nicel ve nitel verilerin sentezlenerek sonuglarin ortaya konulmasim
amaglayan bir arastirma tasarimi olan karma yontem kullanilmistir. Arastirmanin nicel verileri Inal
ve Biiylikyavuz (2013) tarafindan gelistirilen “Mesleki Gelisime ve Lisans Egitimine Yo6nelik Goriis
Anketi” araciligiyla, nitel verileri ise yari-yapilandirilmis goriismeler ile elde edilmistir. Cikan
sonuglar incelendiginde, nicel bulgular ve nitel bulgularin biiyiik 6l¢iide Ortiistiigii, nitel bulgularin
nicel bulgular agiklayici ve destekleyici oldugu goriilmiistiir.

Ogretmenlik Meslegine Kars1 Tutum

Oncelikle belirtmek gerekir ki, iilkemizde Ingiliz Dili ve Edebiyat1 Boliimleri, ilgili alanda
yetkin bireyler yetistirmeyi, 6grencilerine edebi ve kiiltiirel derinlikle beraber elestirel diisiinme
becerilerini kazandirmayi, edebiyat ve kiiltiirel ¢aligmalar i¢in donanimli bireyler yetistirmeyi
planlayan lisans programlaridir. Ancak, programda 6grenim goren 6grenciler alacaklar1 pedagojik
formasyon egitimi araciligiyla pedagojik beceriler edinerek ingilizce gretmeni olarak istihdam
edilebilmektedir. ilgili programa kayit yaptiran dgrencilerin ise pek cogunun Ingilizce dgretmeni
olarak istihdam edilmek iizere programi tercih ettikleri bilinmektedir (Ustiinbas, 2023; Atasever Belli
ve ark. (2024). Bu sebeple, Ingiliz Dili ve Edebiyat1 programi 6grencilerinin 6gretmenlik meslegine
dair tutum, inang ve hazirbulunugluklar: 6nem arz etmektedir.

Bu galigmada yer alan ve 3.ve 4. sinif diizeyinden 130 katilimcinin verileri incelendiginde,
katilimcilarm %79.2’sinin (n=103) mezun olduklarinda 6gretmen olarak istihdam edilmek istedigi
goriilmektedir. Bu sonug, Ingiliz Dili ve Edebiyat1 programi dgrencilerinin istihdam hedeflerine
yonelik yapilan diger ¢aligmalarla uyumludur; 6grenciler ilgili programi cogunlukla 6gretmen olarak
istihdam edilmek iizere tercih etmislerdir (Ustiinbas, 2023; Atasever Belli ve ark. (2024). Aym
sekilde yar1 yapilandirilmis goriismelerde de katilimcilarin biyiik cogunlugu, Ingilizce 6gretmeni
olarak istihdam edilmek istediklerini belirtmis ve buna yonelik olarak pedagojik formasyon
egitiminin eksikliklerinden, formasyon egitimi ve sinif i¢i uygulama siirelerinin yetersiz olusundan,
Ogretmenlik meslegine ve pedagojik becerilerin gelisimine yonelik daha ¢ok icerik ve uygulamaya
gereksinim duyduklarindan s6z etmislerdir. Bu bilgiler 15181nda, 6grencilerin 6gretmenlik meslegine
yonelik tutumlariin olumlu oldugu ¢gikarimi yapilabilir.

Ogretmenlik Meslegine Hazir Hissetme

Katilimeilarin kendilerini meslege ne kadar hazir hissettigi, uygulanan anketteki Ogretmen
Adaylarinin Aldiklar1 Lisans Egitimine Yénelik Diisiinceleri Olgegine verdikleri yanitlar ve yar

www.turkishstudies.net/language



604 Burcu Biir Yigit - Osman Ugar

yapilandirilmis gériismelerden elde edilen verilerin analizi ile ortaya konulmustur. ilk olarak, ilgili
Olcege verilen yanitlara bakildiginda, katilimcilarin lisans egitimine iligkin goriisleri genel olarak
orta diizeydedir (M=24.,45; SS=5,819; madde ort.=2,22). Madde bazinda ortalamalarin 1,88 ile 2,55
arasinda degismesi ise dgrencilerin lisans egitimlerini ne tamamen yetersiz ne de tamamen yeterli
olarak degerlendirdiklerini gostermektedir. Tematik analiz sonuglarina bakildiginda ise,
katilimcilarin énemli bir kismi1 (n=52) kendilerini 6gretmenlik meslegine kismen hazir hissettiklerini
ifade etmekle beraber, 6zgiiven eksikligi yasadiklarini belirtmis ve uygulama deneyimi eksikligi ve
pedagojik eksikliklerin yani sira 6gretmeye hazir olmama alt boyutlarina da deginmislerdir. Ayrica
kattlimcilari biiyiik cogunlugu (n=41) teorik agidan yeterli olduklarimi belirtmekle beraber
pedagojik yeterliklerinin smirli oldugunu vurgulamistir. Olgek yanitlari ve tematik analiz sonuglari
birlikte degerlendirildiginde, katilimcilarin 6gretmenlik meslegine yonelik olarak belirli bir diizeyde
hazirbulunusluk sergilemekle beraber, tam anlamiyla hazir hissetmedikleri soylenebilir.

Gerekli Donanima Sahip Olma

Arastirma bulgulari, Ingiliz Dili ve Edebiyati Boliimii 6grencilerinin dgretmenlik meslegi
icin gerekli donanima sahip olmaya yonelik algilarinin genel olarak orta diizeyde oldugunu
gostermektedir. Nicel veriler incelendiginde, &grencilerin lisans egitimine yonelik goriislerine
yonelik toplam puanin orta diizeyde oldugu goriilmektedir (M=24,45; SS=5,819; madde ort.=2,22).
Madde bazinda ortalamalar ise yine 1,88 ile 2,55 arasinda degismekte olup, katilimcilarin lisans
egitimlerini orta yeterlilikte gordiiklerini gostermektedir. Ozellikle “Ingilizce okuma becerisi”
(madde ort. 2,55), “Ingilizce yazma becerisi” (madde ort. 2,52) ortalamanin hayli iizerinde iken,
“Universite egitimimin beni okul sartlarina iyi hazirliyor oldugunu/hazirladigmi diisiiniiyorum”
(madde ort. 2,27) ve “Universitede aldigim lisans dersleri Ingilizce 6gretmenligi yapmam igin
yeterlidir” (madde ort. 2,08) maddelerinin ortalamalarimin daha diisiik olmasi, 6grencilerin
ogretmenlik meslegi icin gerekli donanima sahip olmak konusunda tereddiit yasadiklarini
gostermektedir. Tematik analiz sonuglari da bu bulguyu desteklemektedir. Yar1 yapilandirilmig
goriismelerde, katilimcilarin dnemli bir kismi (n=41) alan bilgisi agisindan yeterli olduklarini ifade
ederken, 6gretim yontemi eksikligi ve uygulama gibi pedagojik yeterliliklerinin sinirli oldugunu dile
getirmistir. Benzer sekilde, katilimcilarin bilyiik cogunlugu (n=46), aldiklar1 lisans egitimlerinin
kelime ve dilbilgisi gibi dilsel gelisime katkisinin pedagojik gelisimlerinden daha gii¢lii oldugunun
altini ¢izmislerdir. Tiim bu bulgular gostermektedir ki, katilimcilar 6gretmenlik meslegi i¢in gerekli
donanima sahip olmak konusunda tereddiitlii bir yaklagim gostermektedir.

Lisans Egitiminin Ogretmenlik Meslegine Hazirlamasi

Arastirma bulgular1 incelendiginde, Ingiliz Dili ve Edebiyat: Boliimii 6grencilerinin 6grenim
gordiikleri programin kendilerini 6gretmenlik meslegine hazirlamasina iliskin algilarinin genel
olarak orta diizeyde oldugu goriilmektedir. Katilimcilarin %60°’1 (n=78) programin kendilerini
O0gretmenlik meslegine hazirladigini diigiiniirken, %21,5’1 (n=28) hazirlamadigini, %18,5’1 ise
(n=24) kararsiz oldugunu beyan etmistir. Yalnizca bu veri degerlendirildiginde, katilimcilarinin
cogunlugunun olumlu bir algiya sahip oldugu goriilse de, azzimsanmayacak sayida olumsuz ve
kararsiz 6grenciler oldugu goze ¢arpmaktadir. Buradan yola ¢ikarak, 6grencilerin 6grenim gordiikleri
programin kendilerini 6gretmenlik meslegine hazirlamasi konusu ile ilgili tereddiit yasadiklar
sOylenebilir. Nicel veriler incelendiginde de, 6grencilerin lisans egitimlerine yonelik diisiincelerine
iliskin madde puanlarinin orta diizeyde kaldigi gozlenmektedir (M=24,45; SS=5,819; madde
ort.=2,22). Bu verinin, 6grencilerin ilgili algilariin tereddiitlii oldugunu dogruladigi sdylenebilir.
Tematik analiz sonuglari, durumu daha ayrmtili bir sekilde ortaya koymaktadir. Yar1 yapilandirilmis
goriismelerde katilimcilar, programin teorik acgidan giiglii olmasina ragmen uygulamaya dayal
egitimin yetersiz oldugunu vurgulamis (n=41); staj siiresinin yetersizligini belirtmis (n=38) ve
pedagojik formasyonun katkilarma deginmislerdir (n=34). Aym sekilde katilimcilar, lisans
egitimlerinin dilsel gelisimlerine giiclii katkilarda bulunurken, pedagojik gelisimlerinin aynm1 oranda
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gelisim gostermedigini de dile getirmislerdir (n=46). Ayrica katilimcilarin biiytik bir kismi1 (n=44),
programin daha uygulamali olmasi, staj siiresinin uzatilmasi, sinif i¢i 6gretime yonelik igeriklerin
artirtlmasi gibi konulara dikkat ¢ekmislerdir. Tiim bu veriler birlikte incelendiginde, 6grencilerin
O0grenim gormekte olduklari bolimiin kendilerini 6gretmenlik meslegine belirli bir diizeyde
hazirladigim  diistindiikleri, ancak ozellikle pedagojik ve uygulamaya yonelik igeriklerin
artirtlmasinin ve gelistirilmesi gerektigini vurguladiklar1 sdylenebilir.

Mesleki Gelisime iliskin Tutum ve Diisiinceler

Aragtirmada elde edilen bulgular katilimcilarin mesleki gelisime iliskin tutum ve diisiincelerinin
olumlu ve yiiksek diizeyde oldugunu gostermektedir. Nicel veriler incelendiginde, 6lgcegin mesleki
gelisime iliskin diistinceler alt boyutuna ait toplam puanin yiiksek oldugu goriilmektedir (M=28,02;
SS=2,211; madde ort.=2,80). Madde bazinda ortalamalarin ise 2,47 ile 2,96 arasinda degismesi,
ogrencilerin mesleki gelisime iligkin faaliyetlere yonelik algilarinin olduk¢a yiiksek oldugunu
dogrulamaktadir. Ozellikle meslektaslarin deneyimlerinden faydalanma (madde ort. 2,96), akademik
kaynaklardan yararlanma (madde ort. 2, 91), ve meslektaslarla is birligi icerisinde ¢alisma (madde
ort. 2,92) gibi unsurlara katilimcilar tarafindan 6nem verilmektedir. Calismanin nitel bulgulari da
bunu destekleyici niteliktedir. Tematik analiz sonuglarina gore katilimcilar, pedagojik gelisime,
Ogretim yontemleri ve smif yonetimi gibi konularda kendilerini gelistirmeye ve uygulama deneyimi
kazanmaya biiyiik 6nem vermektedir. Bu sonuclar birlikte degerlendirildiginde, 6grencilerin mesleki
gelisime acik ve istekli olduklari, mesleki gelisimlerini destekleyecek faaliyetlere yiiksek diizeyde
olumlu yaklagim gosterdikleri soylenebilir.

Sonuc¢

Bu calisma Ingiliz Dili ve Edebiyati Boliimii 6grencilerinin dgretmenlik meslegine yonelik
tutum ve hazirbulunusluklarini, mesleki donanim algilarimi1 ve lisans egitimlerinin kendilerini
ogretmenlik meslegine ne kadar hazirladigina iliskin diislincelerini incelemeyi amaglamistir. Bu
hususta karma arastirma yontemi izlenmis olup, hem nicel hem nitel veri toplanmis ve bu verilerin
sentezlenmesiyle sonuglar ortaya g¢ikarilmistir. Karma yontem, nicel ve nitel verinin birbirini
destekleyen ve birbirlerinden ayrilan yonlerini ortaya koymak ve derinlemesine analiz yapabilmek
icin etkili bir yontemdir. Bu calismada da, 6grenci tutum ve algilarin1 derinlemesine irdeleyebilmek
maksadiyla karma arastirma yontemi tercih edilmistir.

Aragtirmada elde edilen bulgular, Ingiliz Dili ve Edebiyati programi &grencilerinin
ogretmenlik meslegine iligskin algilarinin yiiksek derecede olumlu oldugunu, 6grencilerin biiyiik bir
kisminin &gretmen olarak istihdam edilmek maksadiyla ilgili programi tercih ettiklerini
gostermektedir. Bu durum, Ingiliz Dili ve Edebiyati programlarinin dogrudan Ingilizce dgretmeni
yetistirmeye yonelik olmamasina ragmen, Ogrencilerin kariyer yonelimlerinin biiyiik oranda
ogretmenlige odakli oldugu isaret etmektedir.

Buna karsin, 6grencilerin 6gretmenlik meslegine yonelik hazirbulunusluk diizeylerinin orta
seviyede oldugu gozlenmistir. Nicel bulgular, Ogrencilerin lisans egitimine yonelik
degerlendirmelerinin orta diizeyde oldugunu, nitel veriler ise 6grencilerin 6gretmenlik meslegine
kargin kismen hazir oldugunu, meslek i¢in gerekli yeterlige sahip olduklarina iliskin inanglarinin
yiiksek olmadigin1 gostermektedir. Ogrenciler bu anlamda 6zellikle 6zgiiven eksikligi ve pedagojik
eksiklikler yasadiklarini vurgulamislardir.

Benzer sekilde o6grencilerin, Ogretmenlik meslegi i¢in sahip olduklar1 donanima dair
algilarinin da orta diizeyde kaldigi goriilmektedir. Katilimcilar alan bilgisi agisindan kendilerini
yeterli gormekle birlikte, 6gretim yontemleri, sinif yonetimi gibi uygulamaya yonelik pedagojik
beceriler acisindan eksikliklerini dile getirmislerdir. Bu durum, programin teorik olarak son derece
giiclii oldugunu ancak uygulamaya yonelik kisith firsatlar sundugunu isaret etmektedir.

www.turkishstudies.net/language



606 Burcu Biir Yigit - Osman Ugar

Aymi sekilde, Ogrencilerin lisans egitimlerinin kendilerini 6gretmenlik meslegine hazirlamasi
konusunda algilar1 da orta diizeyde kalmaktadir. Ogrencilerin biiyiik kismi béliimiin kendilerini
ogretmenlik meslegine hazirladigini belirtirken, bir kismi1 bu konuda olumsuz bir durus sergilemistir.
Ozellikle staj siiresinin kisa olusu ve daha ¢ok smnif i¢i uygulama ihtiyaci gibi unsurlar 6grencilerin
algilan iizerinde etkili olmustur.

Mesleki gelisim acisindan incelendiginde ise, Ogrencilerin mesleki gelisime iliskin
tutumlarinin yiiksek diizeyde ve olumlu oldugu goriilmektedir. Ogrenciler mesleki deneyimlerden
faydalanma, meslektaslariyla is birligi yapma ve mesleki gelisimlerinde akademik kaynaklardan
faydalanma gibi konular1 degerli bulmaktadirlar. Bu durum, 6grencilerin mesleki olarak gelisime
acik, 6grenmeye ve gelismeye istekli ve 6grenme ve 6gretmeye iliskin motivasyonlarinin yiiksek
oldugunu gostermektedir.

Tiim bu bulgular gdz &niinde bulunduruldugunda, Ingiliz Dili ve Edebiyat: boliim
Ogrencilerinin 0gretmenlik meslegine yonelik olumlu ve giicli bir tutumlart mevcutken,
hazirbulunusluklarinin orta diizeyde kaldigini; 6grencilerin daha fazla pedagojik bilgi ve 6gretime
yonelik firsatlara ihtiya¢ duyduklari ve bu bilgi ve firsatlar1 degerlendirmek konusunda yiiksek
motivasyona sahip olduklarini sdylemek miimkiindiir. Ancak dgrencilerin 6gretmenlik meslegi igin
gerekli hazir bulunusluga ve donanima sahip olmakla ilgili algilari, sahip olduklari motivasyona gore
daha diisiik diizeyde kalmistir. Bunun, 6grencilere uygulamaya yonelik sunulan firsatlarin kisith
olmasi, staj siirelerinin ve 6gretim becerilerini gelistirmeye yonelik igeriklerin sinirli olmasi gibi
unsurlardan kaynaklandigi sdylenebilir.

Pedagojik Cikarimlar

Caligma kapsaminda ulagilan sonuclar g6z 6niinde bulundurularak bazi 6nerilerde bulunmak
miimkiindiir. Oncelikle, ¢alismanin dogrudan Ingilizce 6gretmeni yetistirme amaci tagimayan,
bundan ziyade edebi ve kiiltiirel derinlige sahip, elestirel diisiinme, analiz ve sentez becerileri
gelismis, edebiyat ve kiiltiir ¢aligmalar1 alaninda donanimli bireyler yetistirme amaciyla faaliyet
gosteren Ingiliz Dili ve Edebiyat1 programinda gergeklestirildigi géz oniinde bulundurulmalidr.
Ancak, azimsanmayacak sayida Ogrencinin Ogretmenlik mesleg§ine yonelmek istedigi
diisiiniildiigiinde, edebiyat icerikli alan derslerinin yam sira, uygulama ve 6gretim becerilerini
gelistirmeye yonelik iceriklerin de (mikro-6gretim, ders planlama, sinif yonetimi) segmeli ders olarak
programa eklenmesi dgrencilerin 6gretmenlik becerilerinin gelismesine katkida bulunabilir.

Ikinci olarak, pedagojik formasyon siireci ve uygulama boyutu giiclendirilmelidir.
Ogretmenlik becerilerini gelistirmek isteyen dgrencilere uygulama boyutunda daha aktif yer alma ve
siif i¢i 6gretime katilma firsatlari sunulmali, formasyon siiresi en azindan 6gretmenlik meslegine
yonelmek isteyen 6grenciler icin gdzden gecirilmelidir.

Son olarak, Ingiliz Dili ve Edebiyati béliim ogrencilerine &gretmenlik disinda
yonelebilecekleri kariyer firsatlari ile ilgili bilgilendirmeler yapilmali, dgrencilerin ¢evirmenlik,
turizm, medya, editorliik, uluslar arasi iligkiler gibi farkli sektorlerdeki istihdam olanaklari ile ilgili
bilgi sahibi olmalar saglanmalidir. Bu hususta, bu sektorlerle is birlikleri artirilarak, seminerler,
kariyer giinleri ve sektdr temsilcileriyle goriisme etkinlikleri diizenlenmeli ve mezun-6grenci
etkilesimleri artinlmalidir. Bu tiir faaliyetler, Ogrencilerin ilgi alanlarina yonelik istihdam
olanaklarmin farkina varmalann ve kendileri i¢in uygun kariyer se¢imleri yapmalarma katkida
bulunacaktir.

Smirhliklar ve Oneriler

Caligmanin yalnizca tek bir devlet iiniversitesinde dgrenim géren Ingiliz Dili ve Edebiyati
programi Ogrencileri ile gerceklestirilmis olmasi, elde edilen bulgularin genellenebilirligini
sinirlayabilecek bir durum olarak degerlendirilmektedir. Bu baglamda, gelecekte yapilacak
aragtirmalarda 6meklemin farkli tiniversiteleri ve programlar1 kapsayacak sekilde genisletilmesi,
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hem bulgularin genellenebilirligini hem de karsilagtirmali analiz imkanini artirarak alana daha
kapsamli katki saglayacaktir.

Calismada toplanan verilerin 6z bildirimlere dayanmasi katilime1 yanliligina sebep olabilir.
Toplanan 6z bildirimlerin gdzlemler yoluyla desteklenmesi sonuglarin giivenirligine olumlu
yansiyacaktir.

Son olarak, Ingiliz Dili ve Edebiyati programlari baglaminda uygulama dersleri ile pedagojik
formasyon ve staj siireclerinin etkisini inceleyen deneysel ve yari-deneysel ¢aligmalar yapilmasi,
arastirma siireclerinde boylamsal tasarimlar kullanilmasi literatiire katki saglayacaktir.
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