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Abstract: The aim of this study is to examine the Turkish folk music (TFM) content included in the secondary
school music textbooks for Grades 5, 6, 7, and 8 published by the Ministry of National Education (MoNE).
Within the scope of the study, the titles of the works, the availability of musical notation, region, meter, source
person/compiler, and makam information were analyzed to provide an overall picture of the musical
characteristics and source information of the Turkish folk music works included in the textbooks. The study is
descriptive in nature and employs qualitative research methods. Data were collected through document analysis
and analyzed using descriptive analysis techniques. The materials of the study consisted of publicly available
secondary school music textbooks published by the Ministry of National Education and approved by the Board
of Education and Discipline. The findings revealed that TFM instruction in the textbooks was structured
according to a progression from "simple to complex" and a "spiral" approach. While basic rhythmic and
melodic skills were emphasized in Grade 5, asymmetric meters (5/8, 10/8, and 9/8) and makam diversity
(Hiizzam, Segéh, and the Kiirdi family) were gradually incorporated as the grade level increased. In particular,
the Grade 7 textbook was found to contain the richest repertoire, with 17 pieces, whereas the Grade 8 textbook
placed greater emphasis on rhythmic specialization and performance skills. However, it was also found that
information regarding makam, region, and source was missing for some pieces across all grade levels. It was
concluded that these omissions may limit students’ ability to develop a holistic understanding of TFM within
its musicological and cultural context, and recommendations were therefore proposed for future curriculum
development.
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Oz: Bu arastirmanin amaci, Milli Egitim Bakanligi (MEB) ortaokul (5, 6, 7 ve 8. siif) miizik ders kitaplarinda
yer alan Tiirk halk miizigi (THM) iceriklerinin incelenmesidir. Aragtirma kapsaminda s6z konusu eserlerin eser
adi, nota varlig1, yore, 6l¢ii birimi, kaynak kisi/derleyici, makam bilgileri analiz edilerek ders kitaplarinda yer
alan Tiirk halk miizigi eserleri incelenmistir. Arastirma betimsel tiirdedir, nitel arastirma yontemlerinden
yararlanilmistir. Veriler dokiiman incelemesi ile toplanmis ve betimsel analiz teknikleriyle ¢oziimlenmistir.
Calismanin materyalleri, Talim ve Terbiye Kurulu tarafindan onaylanmis ve kamuya agik birer kaynak olan
Milli Egitim Bakanligi ortaokul miizik ders kitaplarindan olusmaktadir. Arastirma sonucunda, ders
kitaplarindaki THM &gretiminin "basitten karmasiga" ve "sarmal" bir yapida kurgulandig: tespit edilmistir. 5.
smifta temel ritim ve ezgi becerileri 6n plandayken, sinif diizeyi arttik¢a aksak Ol¢ii birimlerinin (5/8, 10/8,
9/8) ve makamsal cesitliligin (Hiizzam, Segéh, Kiirdi ailesi) kademeli olarak programa dahil edildigi
goriilmiistiir. Ozellikle 7. stif kitabinin 17 eserle repertuvar agisindan en zengin igerik oldugu, 8. sinifta ise
daha ¢ok ritmik uzmanlagsmaya ve performans becerisine odaklanildigi belirlenmistir. Bununla birlikte, tim
smif diizeylerinde baz1 eserlerin makam, yore ve kaynak bilgilerinin eksik oldugu saptanmistir. Bu durumun,
ogrencilerin THM’yi miizikolojik ve kiiltiirel baglamiyla biitiinciil bir sekilde tanimasini siirlandirdig:
sonucuna varilarak gelecekte hazirlanacak olan miifredat caligmalari i¢in 6neriler sunulmustur.

Anahtar Kelimeler: Miizik Egitimi, Tiirk Halk Miizigi, MEB Ders Kitaplar1, Ortaokul, Igerik Analizi.
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Structured Abstract:
Introduction and Background

Music is defined as an artistic form of expression emerging from the aesthetic organization of sound
through components such as rhythm, melody, harmony, and timbre. Beyond its technical structure, music
serves as a multi-layered system for communication, identity construction, and the transmission of cultural
memory. Turkish Folk Music (TFM) represents the collective musical heritage of Anatolia, characterized by
its anonymity, oral transmission, and regional diversity. It acts as a primary carrier of social memory and
national character, encoding life experiences like marriage, mourning, love, and heroism through specific
maqgam structures and rhythmic patterns.

Education is the intentional process of creating desired changes in an individual's behavior through
their own experiences. In the context of music education, it is not merely about teaching notes or singing songs
but serves as a vital tool for cultural transmission. Historically, traditional music was sometimes excluded from
general education programs in Turkey, surviving through private courses and associations before being
integrated into official curricula. Today, the inclusion of TFM in Ministry of National Education (MoNE)
textbooks is crucial for teaching students about regional musical types, historical processes, and theoretical
concepts like rhythm and magam.

Purpose of the Study

The primary objective of this research is to analyze the TFM content within MoNE middle school
music textbooks for the Sth, 6th, 7th, and 8th grades. The study aims to determine and evaluate the melodic
structures, maqam/scale usage, rhythmic patterns, and regional distributions of the works included in these
materials. By addressing the problem statement regarding the nature of TFM content in these textbooks, the
research seeks to provide a guiding resource for musicology and music education.

Methodology

This study is descriptive in nature and was conducted using qualitative research methods. The data set
of the study consists of the 5th-, 6th-, 7th-, and 8th-grade music textbooks approved by the Board of Education
and Discipline of the Ministry of National Education between 2023 and 2025.

Document analysis was employed as the data collection method, and the Turkish folk music (THM)
works included in the textbooks were systematically examined. The data obtained were analyzed using
descriptive analysis and classified under the categories of title of the work, availability of musical notation,
region, meter, source person/compiler, and makam. Accordingly, through document analysis and descriptive
analysis, the study aimed to provide a comprehensive and systematic account of the current state of the THM
works included in the textbooks in terms of the specified criteria.

Findings

The analysis revealed that the TFM repertoire is structured according to a pedagogical progression
across grade levels:

5th Grade: The textbook contains 8 TFM works. Five of these include notation, while three rely on
auditory sources like TRT recordings. Rhythmic structures are predominantly simple, with the 4/4 meter
appearing in 3 works. Notably, no maqam information is provided for any work at this level, which is
interpreted as a conscious pedagogical choice to avoid overwhelming young students with theory.

6th Grade: This level features only 4 works, but all include full notation. There is a significant shift
toward rhythmic awareness through the introduction of aksak (irregular) meters like 5/8 and 10/8. Magam
information remains scarce, with only "Nikriz" being explicitly mentioned for one work. Pedagogical
adaptations are noted, such as the removal of instrumental sections to simplify works for students.

7th Grade: This grade offers the most comprehensive repertoire with 17 works. It marks a transition
from implicit learning to conceptual awareness, as magam information (Hiizzam and Segah) is explicitly
provided for several works. The regional distribution is highly diverse, covering areas from Rumeli to Cyprus
and Kars to Istanbul. Rhythmic variety is also at its peak, utilizing 2/4, 4/4, 6/8, 7/8, and 9/8 meters.
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8th Grade: Containing 7 works, the focus here shifts to rhythmic specialization and performance
skills. Irregular meters like 9/8 and 10/8 dominate the repertoire. Maqam usage centers on the Kiirdi family
(Kiirdi, Acemkiirdi, Muhayyerkiird?).

Conclusion and Discussion

The research concludes that TFM instruction in MoNE textbooks follows a "simple-to-complex" and
"spiral" model. The progression starts with basic rhythms and songs in the 5th grade, introduces irregular
rhythms in the 6th, expands into melodic/maqam variety in the 7th, and focuses on rhythmic mastery in the 8th
grade. The use of pedagogical footnotes regarding transpositions and simplifications enhances the scientific
reliability of the materials.

However, the study identifies persistent deficiencies in metadata consistency. Across all grades, many
works lack specific information regarding their maqam, regional origin, or original source/compiler. For
instance, in the 6th-grade book, source information is missing for all works. Such omissions limit the student's
ability to grasp TFM within its full musicological and cultural context. To improve the quality of future
textbooks, it is recommended that bibliographical data—such as TRT repertoire numbers, specific magam
structures, and regional details—be provided systematically. This would better support teachers and help
students develop a more holistic understanding of the Turkish musical heritage.

Keywords: Music Education, Turkish Folk Music, MoNE Textbooks, Content Analysis, Middle
School.
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Résumé Structuré:
Introduction et contexte

La musique se définit comme une forme d'expression artistique issue de I'organisation esthétique du
son a travers des composantes telles que le rythme, la mélodie, I'harmonie et le timbre. Au-dela de sa structure
technique, elle constitue un systéme a plusieurs niveaux de communication, de construction identitaire et de
transmission de la mémoire culturelle. La musique populaire turque (Turkish Folk Music, TFM) représente le
patrimoine musical collectif de I'Anatolie ; elle se caractérise par son anonymat, sa transmission orale et sa
diversité régionale. Elle constitue un vecteur essentiel de la mémoire sociale et du caractére national, en codant
des expériences de vie telles que le mariage, le deuil, 'amour et I'héroisme au moyen de structures modales
(makam) et de formules rythmiques spécifiques.

L'éducation est le processus intentionnel par lequel on provoque des changements souhaités dans le
comportement d'un individu, au moyen de ses propres expériences. Dans le cadre de 1'éducation musicale, il
ne s'agit pas seulement d'enseigner les notes ou de chanter des chansons : I'éducation musicale est un outil
essentiel de transmission culturelle. Sur le plan historique, la musique traditionnelle a parfois été exclue des
programmes d'enseignement général en Turquie ; elle a subsisté grace a des cours privés et a des associations
avant d'étre intégrée aux programmes officiels. Aujourd'hui, la présence de la TFM dans les manuels du
ministére de I'Education nationale (MoNE) est essentielle pour faire connaitre aux éléves les types musicaux
régionaux, les processus historiques et des notions théoriques telles que le rythme et le makam.

Objectif de 1'étude

L'objectif principal de cette recherche est d'analyser le contenu relatif a la TFM dans les manuels
d'éducation musicale du MoNE destinés aux classes de Se, 6e, 7e et 8¢ années du collége (ortaokul). L'étude
vise a déterminer et a évaluer les structures mélodiques, l'usage des makams et des échelles, les formules
rythmiques et la répartition régionale des ceuvres figurant dans ces supports. En répondant a la problématique
portant sur la nature du contenu de la TFM dans ces manuels, la recherche entend fournir une ressource
d'orientation pour la musicologie et la pédagogie musicale.
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Méthodologie

Cette étude est de nature descriptive et repose sur des méthodes de recherche qualitatives. Le corpus
se compose des manuels de musique des classes de Se, 6e, 7e et 8¢ années approuvés par le Conseil de
I'éducation et de la discipline (Talim ve Terbiye Kurulu) du ministére de I'Education nationale entre 2023 et
2025.

L'analyse documentaire a été retenue comme méthode de collecte des données, et les ceuvres de
musique populaire turque (THM) figurant dans les manuels ont été examinées de facon systématique. Les
données recueillies ont été traitées par analyse descriptive et classées selon les catégories suivantes : titre de
I'ceuvre, disponibilité d'une notation musicale, région, mesure, informateur ou collecteur, et makam. Ainsi, par
le biais de 1'analyse documentaire et de I'analyse descriptive, I'étude visait a dresser un état des lieux complet
et systématique des ceuvres de THM présentes dans les manuels au regard des critéres retenus.

Résultats

L'analyse révele que le répertoire de la TFM est structuré selon une progression pédagogique a travers
les niveaux :

5e année : Le manuel contient 8 ceuvres de TFM. Cinq d'entre elles comportent une notation, tandis
que trois reposent sur des sources auditives, telles que des enregistrements de la TRT. Les structures rythmiques
sont majoritairement simples, la mesure a 4/4 apparaissant dans 3 ceuvres. Aucune information sur le makam
n'est fournie pour les ceuvres de ce niveau, ce qui est interprété comme un choix pédagogique délibéré visant
a ne pas surcharger de théorie les jeunes éléves.

6¢ année : Ce niveau ne comprend que 4 ceuvres, mais toutes sont intégralement notées. On observe
un net déplacement vers la sensibilisation rythmique avec l'introduction de mesures aksak (irréguliéres) comme
le 5/8 et le 10/8. Les indications de makam restent rares : seul le « Nikriz » est explicitement mentionné pour
une ceuvre. Des adaptations pédagogiques sont relevées, comme la suppression des sections instrumentales
afin de simplifier les ceuvres pour les éleves.

7e année : Ce niveau propose le répertoire le plus complet, avec 17 ceuvres. Il marque le passage d'un
apprentissage implicite a une prise de conscience conceptuelle, les informations sur le makam (Hiizzam et
Segah) étant explicitement fournies pour plusieurs ceuvres. La répartition régionale est trés diversifiée, allant
de la Roumélie a Chypre et de Kars a Istanbul. La variété rythmique atteint également son maximum, avec des
mesures a 2/4, 4/4, 6/8, 7/8 et 9/8.

8e année : Avec 7 ceuvres, l'accent se déplace vers la spécialisation rythmique et les compétences
d'interprétation. Les mesures irréguliéres, telles que le 9/8 et le 10/8, dominent le répertoire. L'emploi des
makams s'articule autour de la famille du Kiirdi (Kiirdi, Acemkiirdi, Muhayyerkiirdi).

Conclusion et discussion

La recherche conclut que I'enseignement de la TFM dans les manuels du MoNE suit un modéle « du
simple au complexe » et « en spirale ». La progression commence par des rythmes et des chansons élémentaires
en Se année, introduit les rythmes irréguliers en 6e, élargit la variété mélodique et modale en 7e, et met I'accent
sur la maitrise rythmique en 8e. Le recours a des notes de bas de page pédagogiques relatives aux transpositions
et aux simplifications renforce la fiabilité scientifique des supports.

L'étude reléve toutefois des lacunes persistantes quant a la cohérence des métadonnées. Dans tous les
niveaux, de nombreuses ceuvres ne mentionnent pas leur makam, leur origine régionale ou leur source ou
collecteur d'origine. A titre d'exemple, dans le manuel de 6e année, la source n'est indiquée pour aucune des
ceuvres. De telles omissions limitent la capacité de I'éléve a appréhender la TFM dans son contexte
musicologique et culturel complet. Afin d'améliorer la qualité des futurs manuels, il est recommandé de fournir
de manicre systématique des données bibliographiques, telles que les numéros de répertoire de la TRT, les
structures modales précises et les précisions régionales. Cela permettrait de mieux soutenir les enseignants et
d'aider les éleves a développer une compréhension plus globale du patrimoine musical turc.

Mots-clés: éducation musicale, musique populaire turque, manuels du MoNE, analyse de contenu,
college.

Turkish Studies — Educational Sciences, 21(3)



An Analysis of the Musical Structure of Turkish Folk Music Works Included. .. 541

Resumen Estructurado:
Introduccion y antecedentes

La musica se define como una forma de expresion artistica que surge de la organizacion estética del
sonido mediante componentes como el ritmo, la melodia, la armonia y el timbre. Mas alla de su estructura
técnica, la musica funciona como un sistema multicapa de comunicacidn, de construccion de la identidad y de
transmision de la memoria cultural. La musica folclorica turca (Turkish Folk Music, TFM) representa el
patrimonio musical colectivo de Anatolia y se caracteriza por su anonimato, su transmision oral y su diversidad
regional. Actia como un portador primordial de la memoria social y del caracter nacional, pues codifica
experiencias vitales como el matrimonio, el duelo, el amor y el heroismo mediante estructuras modales
(makam) y patrones ritmicos especificos.

La educacion es el proceso intencional de generar cambios deseados en la conducta de un individuo a
través de sus propias experiencias. En el ambito de la educacion musical, no se trata unicamente de ensefiar
notas o de cantar canciones, sino que constituye una herramienta fundamental para la transmision cultural.
Historicamente, la musica tradicional fue excluida en ocasiones de los programas de educacion general en
Turquia y sobrevivid en cursos privados y asociaciones antes de integrarse en los planes de estudio oficiales.
En la actualidad, la inclusion de la TFM en los libros de texto del Ministerio de Educacion Nacional (MoNE)
resulta crucial para que el alumnado conozca los tipos musicales regionales, los procesos historicos y conceptos
teoricos como el ritmo y el makam.

Objetivo del estudio

El objetivo principal de esta investigacion es analizar el contenido de TFM en los libros de texto de
musica del MoNE para la educacion secundaria basica (ortaokul), en los cursos 5.°, 6.°, 7.° y 8.°. El estudio
pretende determinar y evaluar las estructuras meléddicas, el uso de makams y escalas, los patrones ritmicos y la
distribucion regional de las obras incluidas en estos materiales. Al abordar el planteamiento del problema sobre
la naturaleza del contenido de TFM en estos libros, la investigacion busca ofrecer un recurso orientativo para
la musicologia y la educaciéon musical.

Metodologia

Este estudio es de caracter descriptivo y se llevo a cabo mediante métodos de investigacion cualitativa.
El conjunto de datos esta constituido por los libros de texto de musica de 5.°, 6.°, 7.° y 8.° curso aprobados por
la Junta de Educacion y Disciplina (Talim ve Terbiye Kurulu) del Ministerio de Educacion Nacional entre 2023
y 2025.

Se empled el andlisis documental como método de recoleccion de datos y se examinaron
sistematicamente las obras de musica folclorica turca (THM) incluidas en los libros. Los datos obtenidos se
analizaron mediante analisis descriptivo y se clasificaron en las siguientes categorias: titulo de la obra,
disponibilidad de notacion musical, region, compas, persona fuente o recopilador y makam. En consecuencia,
mediante el analisis documental y el analisis descriptivo, el estudio se propuso ofrecer una descripcion
exhaustiva y sistematica del estado actual de las obras de THM incluidas en los libros de texto segun los
criterios especificados.

Resultados

El analisis revel6 que el repertorio de TFM esta estructurado segiin una progresion pedagogica a lo
largo de los cursos:

5.° curso: El libro contiene 8 obras de TFM. Cinco de ellas incluyen notacién, mientras que tres se
apoyan en fuentes auditivas, como grabaciones de la TRT. Las estructuras ritmicas son predominantemente
simples, y el compas de 4/4 aparece en 3 obras. Cabe destacar que no se proporciona informaciéon sobre el
makam en ninguna obra de este nivel, lo cual se interpreta como una decision pedagdgica consciente para no
abrumar con teoria al alumnado mas joven.

6.° curso: Este nivel presenta solo 4 obras, pero todas incluyen notaciéon completa. Se observa un
cambio notable hacia la conciencia ritmica mediante la introduccion de compases aksak (irregulares) como el
5/8 y el 10/8. La informacion sobre el makam sigue siendo escasa: solo se menciona explicitamente el «Nikriz»
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en una obra. Se advierten adaptaciones pedagogicas, como la supresion de las secciones instrumentales para
simplificar las obras para el alumnado.

7.° curso: Este curso ofrece el repertorio més completo, con 17 obras. Marca la transicion del
aprendizaje implicito a la conciencia conceptual, ya que se proporciona de forma explicita informacion sobre
el makam (Hiizzam y Segéh) en varias obras. La distribucion regional es muy diversa y abarca desde Rumelia
hasta Chipre y desde Kars hasta Estambul. La variedad ritmica alcanza asimismo su punto maximo, con
compases de 2/4, 4/4, 6/8,7/8 y 9/8.

8.° curso: Con 7 obras, el énfasis se desplaza hacia la especializacion ritmica y las habilidades de
interpretacion. Los compases irregulares, como el 9/8 y el 10/8, predominan en el repertorio. El uso de los
makams se centra en la familia Kiirdi (Kiirdi, Acemkiirdi y Muhayyerkiird?).

Conclusiones y discusion

La investigacion concluye que la ensefianza de la TFM en los libros de texto del MoNE sigue un
modelo «de lo simple a lo complejo» y «en espiral». La progresion comienza con ritmos y canciones basicos
en 5.°, introduce los ritmos irregulares en 6.°, amplia la variedad melodica y modal en 7.° y se centra en el
dominio ritmico en 8.°. El uso de notas pedagdgicas a pie de pagina sobre transposiciones y simplificaciones
refuerza la fiabilidad cientifica de los materiales.

No obstante, el estudio identifica deficiencias persistentes en la coherencia de los metadatos. En todos
los cursos, muchas obras carecen de informacion especifica sobre su makam, su origen regional o su fuente o
recopilador original. Por ejemplo, en el libro de 6.° curso falta la informacion de la fuente en todas las obras.
Tales omisiones limitan la capacidad del alumnado para comprender la TFM en su pleno contexto musicologico
y cultural. Con el fin de mejorar la calidad de los futuros libros de texto, se recomienda que los datos
bibliograficos, como los nimeros de repertorio de la TRT, las estructuras modales especificas y los detalles
regionales, se proporcionen de manera sistematica. Ello respaldaria mejor la labor docente y ayudaria al
alumnado a desarrollar una comprension mas global del patrimonio musical turco.

Palabras clave: educacion musical, musica folclorica turca, libros de texto del MoNE, analisis de
contenido, educacion secundaria basica.
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CTpyKTypupOBaHHAasi AHHOTALMSA:
BBegenue u ucxoaHble MOJIOKEHHS

My3bika ompexaersercss Kak (GopMa XyJOKECTBEHHOTO BBIPAKCHUS, BO3ZHHKAIOIIAS B pPE3yJIbTATe
JCTETUYECKON OpraHW3allK 3BYKa IOCPEJACTBOM TAaKHX KOMIIOHCHTOB, KaK PHTM, MEIIOAWS, TapMOHHS H
TeMOp. [loMHMO TEXHUYECKOW CTPYKTYpPBI, MY3bIKa IIPEACTABIICT COOOW MHOTOYPOBHEBYHO) CHCTEMY
KOMMYHHKAIIMH, KOHCTPYHPOBAHUs WACHTUYHOCTH W Tepeladd KyJIbTypHOU maMsTH. Typenkas HapoHas
my3bika (Turkish Folk Music, TFM) Boruiomaer KOJUIGKTHUBHOE MY3bIKaJIbHOE HACleAWe AHATONHU U
OTJIMYACTCS aHOHUMHOCTBIO aBTOPCTBA, YCTHOM Mepeaadeii ¥ PerHoHaIbHBIM pasHooOpasueM. OHa CIIyKHT
[JIABHBIM HOCHTEJIEM COIMAIbHON MaMsITH U HAI[HOHAIBLHOTO XapaKTepa, KOAUPYS )KU3HEHHBIN OIBIT, TAKON
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Kak Opak, Tpayp, J1000Bb W TEepOHM3M, IIOCPEACTBOM OIPEHCIEHHBIX JAIOBBIX CTPYKTYp (Makam) o
pUTMUYECKHX (POPMYIL.

OO0pa3oBaHne eCTh IENEHANPABICHHBII MPOLECC TOCTIKCHUS KEIAEMbIX N3MEHEHHUI B MTOBEICHUH
WHIUBHJA Yepe3 ero COOCTBEHHBIN OIBIT. B KOHTEKCTE My3BIKaIBHOTO 00pa30BaHMs pedub HAET HE TOIBKO 00
0o0ydeHHH HOTaM WM WCIOJHEHHWIO TIECEH: OHO CIYXXHT B@)KHEHIINM HWHCTPYMEHTOM KyJbTYypPHOH
TpaHcMuccnu. HMcropudeckn TpaaunnoHHas My3blka B TypIy MOpod MCKITIOYanach W3 IporpamMM OOIIEero
00pa3oBaHKs M COXpaHsIach OJaroJapst 4aCTHBIM KypcaM U 00beIMHEeHUsIM, Pexe YeM Oblia BKIIFOUCHA B
odunmansule yyeOnsle ruianel. Cerogns Bkiaroyenne TFM B yueOHMKM MuHHCTEpPCTBa HAIMOHAIBHOTO
obpazoBanus (MoNE) umeer pemaromee 3HayeHHE Ui O3HAKOMIICHHS YYAIIUXCS C PETHOHAIBHBIMH
MY3bIKaJIbHBIMU THIIAMH, HCTOPUYECKHMH NPOLIECCAMH M TEOPETUUECKUMHU MOHSATHUSMH, TAKUMU KaK PUTM U
Makam.

Iean ucciienoBanus

OcHOBHas IeJIb JAaHHOTO HCCIENOBAHUSA — IPOAaHANN3UPOBaTh comepkanue TFM B ydueOHHMKax
My3blkd MoNE i ocHOBHO# mrkonsl (5—8 kiaccer). VccnenoBanue HampaBiICHO HA BEISIBICHHE W OLCHKY
MEIIOINIECKHAX CTPYKTYP, UCTIONB30BaHI MAaKaMOB H 3BYKOPSIIOB, pUTMUYIECKHX (POPMYI U PETHOHAIBEHOTO
pacrpeneieHusl TPOW3BENCHHN, BKIIOUYEHHBIX B 3TH Marepuaibl. OOpamasce K mpoOieMe XapakTepa
comepxannss TFM B HmaHHBIX ydeOHWKaxX, paboTa CTPEMHUTCS MPEAJIOKHUTH OPUEHTHPYIOUIMHA pecypce Ui
MY3BIKOBEICHIS U MY3BIKAIEHOTO 00pa30BaHMUs.

MeToaoorus

HccnenoBanne HOCHT ONMCATENIbHBIH XapaKTep M BBINOJIHEHO C HCIIOJIb30BaHHEM KaueCTBEHHBIX
METOI0B. DMITUPUYECKYIO 023y COCTABIISIOT YICOHUKH MY3bIKH 11 5, 6, 7 1 8 Ki1accoB, o100peHHbic COBETOM
no obpazoBanuto 1 Bocnutanuio (Talim ve Terbiye Kurulu) MunncTepcTBa HalMOHaIBHOTO 0Opa3oBaHuUs B
2023-2025 rogax.

B kauectBe Merona cOOpa NaHHBIX HPUMEHSUICS aHAIN3 JOKYMEHTOB; HMPOW3BEACHUS TYpEIKOi
HapoaHo# My3biku (THM), Britou€HHBIE B yueOHHUKH, OBUIM MOJBEPTHYTH CHCTEMAaTHIECKOMY HM3YYCHHIO.
[omy4eHHbIe naHHbIE 00paO0TaHBI METOAOM ONMCATENIFHOTO aHATM3a U KJIACCU(HUIIUPOBAHBI 110 CIEIYIOIINM
KaTeropusiM: Ha3BaHWE NPOW3BEACHH, HAIMYNE HOTHOM 3aIlicH, PEeruoH, pasMep, nHpopMaHT/coduparens u
MmakaM. Takum oOpa3om, MOCPEACTBOM aHAIN3a JOKYMEHTOB U OIMCATEIHHOTO aHAJIM3a UCCIIEJOBAaHHE OBLIO
HalleJICHO Ha BCECTOPOHHEE M CHCTEMAaTHUECKOe OIMCaHNE COBPEMEHHOTO cocTosHUs npoussenennii THM B
y4eOHMKAX 110 3aJaHHBIM KPUTEPHSIM.

PesyabTaTthl

Amnanu3 nokasain, uyTo pernepryap TFM BBICTPOCH B COOTBETCTBHH C IIEJarOTM4YECKOH porpeccuei mo
KJlaccam:

5 xnace: Yuebnuk coaepkut 8 npousBeneHnii TFM. [1a1b 3 HUX cHaGXeHBI HOTHOH 3aMUChIO0, TPH
OIMPAIOTCS HA CIIyXOBble MCTOYHMKH, Hanpumep 3anucu TRT. Purmuyeckue cTpyKTypbl IPEUMYIIECTBEHHO
npocThIe, pasMep 4/4 BcTpeuaeTcs B TPEX Mpou3BeAeHUX. [IpiuMedaTenbHO, YTO HU TSI OTHOTO IPON3BEICHHS
Ha OJTOM YpPOBHE HE MPHUBOAATCSA CBEJIEHHS O MakKaMe; 3TO HMHTEPIPETHUPYETCs KaK OCO3HAHHBIN
nearorndecknii BEI0Op, O3BOJLIFONINN HE TIeperpykaTh MIIAIAIINX IIKOJIbHUKOB TEOPHEH.

6 kmacc: Ha 3ToM ypoBHe IpeICTaBICHO JIHITH 4 TIPOU3BECHHS, HO BCE OHH JAaHBI C TIOJTHOH HOTHOM
3amuchi0. OTMEYaeTCsi 3HAUUTENFHBIN CABHUT K Pa3BUTHIO PUTMHUYECKOTO CO3HAHUS 32 CYET BBEICHUS aKCaK-
pa3MepoB (HEpPETYIAPHBIX ), Takux Kak 5/8 u 10/8. CBeneHns 0 MakaMme OCTaIOTCS CKYAHBIMU: JIUIIb JIJIsI OJTHOTO
MpoM3BeeHUsT TPsMO ykazaH «Hukpus». OTMedeHbl MeJaroruaeckue ajanTtalui, HampuMep HCKITIoUeHUe
WHCTPYMEHTAIBHBIX ()PArMEHTOB JIJISl YIIPOIICHHSI MPOU3BEACHUN IS yUalTuXCsl.

7 kmacc: DTOT KIacc mpejyiaraeT HanboJiee MOJIHbIH penepTyap — 17 nmpomsBeaenuii. OH 3HaMeHyeT
Mepexoa OT UMIUTUIMTHOTO 0OydeHHs K KOHIENTYalbHOMY OCO3HAHHMIO: CBEJCHHUS O Makame (Xro33aMm |
Cersix) mpsiIMO TIPUBOASATCS IS psizia Mpon3BeAeHN. PernoHansHOe pacnpenenenue KpaifHe pasHOOOpas3HO:
ot Pymemuu no Kumpa n or Kapca no CramOyna. Purmuueckoe pazHooOpasue Takke JOCTHraeT IHKa:
UCTIONB3YIOTCS pasMmepsl 2/4, 4/4, 6/8, 7/8 u 9/8.

Turkish Studies — Educational Sciences, 21(3)



An Analysis of the Musical Structure of Turkish Folk Music Works Included. .. 545

8 wmacc: [lpm 7 mnpomsBeneHHMAX aKUEHT CMEINACTCS HAa PUTMUYECKYIO CIICHHATH3ALMIO U
WCIIONIHUTENIECKNE HAaBHIKU. B pemepryape mpeoOiamaioT HeperyisipHble pa3Mmepsl, Takme kak 9/8 u 10/8.
Hcnonp3oBaHne MakaMOB COCpelOTOYeHO BOKpYyr cemeiictBa Kropan (Kropam, Amkemkiopay,
MyxXaWBIpKIOPIN).

3aki0ueHue U 00Cy:KAeHIe

HccrenoBanne MpuXoaUT K BEIBOAY, uTo ooydenue TFM B yueOrnkax MoNE ctpountcs mo moaenu
«OT IIPOCTOTO K CIOXKHOMY» U IO «CITUpalIbHOMY» npuHIMIy. [Iporpeccus HadynHaeTcsi ¢ 6a30BBIX PUTMOB U
MeceH B 5 Kiacce, BBOJUT HeEperyJspHble PUTMBI B 6 Kiacce, pacUIMpsieT MEJIOJUYECKOoe M JIaJoBOe
pa3HoOOpa3ue B 7 Kilacce W COCPEeOTOYMBACTCS HA PUTMHUECKOM MacTepcTBe B 8 kiacce. Mcrnosb3oBaHue
MeIarorM4eckix CHOCOK O TPAHCIO3UIUY U YIPOILEHHX MOBBIIIAeT HAyYHYI0 JOCTOBEPHOCTh MaTEPUAIIOB.

BMecte ¢ TeM BBISIBICHBI YCTOHYMBBIE HENOCTaTKW B COIVIACOBAHHOCTHM METaJlaHHBIX. Bo Bcex
KJaccax y MHOTHMX IIPOW3BEICHHH OTCYTCTBYEeT KOHKpETHas HMH(pOpMAaIMs O MakKaMe, DPEernOoHaJbHOM
MIPOMCXOXK/ICHUH WU TMEepBOMCTOYHHUKe/cobuparene. Hampumep, B yueOHHMKe ains 6 Kigacca cBeieHHs o0
UCTOYHHUKE OTCYTCTBYIOT Ul BCeX Npom3BeneHHil. [1omo0HBIE MPONMYCKH OrpaHHMYHMBAIOT CIOCOGHOCTD
yyanmxcsi BocnpuHUMaTh TFM B MOJTHOM My3BIKOBEJYECKOM M KYJIBTYPHOM KOHTEKCTE. J[JIs MOBBINICHHS
KauecTBa OyIyIIHX YICOHHKOB PEKOMEHIYETCs] CHCTEMATHYCSCKH IPHBONTH OUOIHOTrpadHIecKie TaHHbIE —
Takue kak Homepa penepryapa TRT, KOHKpeTHbIE 1ag0BbIe CTPYKTYPBI H PETHOHANBHBIC CBEACHUS. DTO JIy4Ile
nojaepKaino Obl yyuTeneld W MOMOIJIO Obl ydaiqumcs chOpMHUpOBaTh OoJiee LENOCTHOS HpeIcTaBIeHHE O
TYPELKOM MY3bIKaJbHOM HaCJIC/INH.

KaioueBble ciioBa: My3blKkalibHOE 00pa3oBaHHE, TypelKas HapoJHas My3bika, yuyeOHuku MONE,
KOHTEHT-aHaJIU3, OCHOBHAsI IIKOJIA.
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21 3T dh-itep! T q W, Tritd Towur, ug=m-fAufor sik wiesfae Wi & TRl &1 U dgaiid
el & Y H BRI Bl &1 IH Al I (Turkish Folk Music, TFM) SFTAITRRT &1 AMfee Hiiid
favrgd o1 ufafRfiica R § 3R 39! faRivaTt § TR ot 3 fRUfd, Hifes TRuRT gRT T=Rur qut
e faferar) g arfre | ok AT o &1 v atew 3, ot faaTg, Wiw, 9 SR dRar 99
Shargual &1 fAfRIY AHTH (makam) TRATS 3R TUES UfaRel & A1y ¥ Ydhdes BT & |

fRren foreht cafdd & o= rIHdl & ATEIH ¥ 39D SIdgR H difed URdd aF &1 Qie=d Uikl

1 it e & e # g8 Paa Wi Ram a1 hid 7m e Gitrd 781 8, s Tiplae TRl o1

U Heayul e g1 eI ©u ¥, ol § urRuRes Tifid &t wit-aadt g Rien srdedl @ ameR

3T T, 98 fASh ureashl SfR Tt & A1 § Sifdd @1 ok a8 § snfieIRe Uil § qaifed

foran | st TR AT (MONE) &1 Ureaqdeh! & TFM T THTAS BT &1 &3 ITid UhRY,

giﬁsmuﬁvm  quT @ 3R AT St Sgifad srayronat ¥ uRfed &R & o sicdd Aewayut
|

YT BT IeA

T Y BT YIS IET B 5, 6, 7 3R 8 F T MoNE & Hreaflies faemera Wit ureageaa!
T TFM Il o faeaioor A1 ] 1 e 3wt & wnfid siaal &t wR-3a- e, Aem /R -awds
& TN, AgES UfaReul 3R &g fadRor & FuiRa Ud geuifard - &1 UaT &l o | 39 IT6aqwadh|
H TFM IR & U fa & Hefid THR-6yA &1 ASITd SXd gu, I8 Y Waid SR I e &
fore ver Anfexies e TRgd 3T dTedT 8|

www.turkishstudies.net/education



546 Derya Can Karabulut - Burcu Aktag

HTIYoTet
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Yapilandirilmis Ozet:
Giris ve Arastirmanin Amaci

Miizik, sesin estetik bir diizen icinde Orgiitlenmesiyle olusan sanatsal bir ifade bi¢cimi olmanin
otesinde, toplumun tarihsel, sosyolojik ve estetik degerlerini yansitan ¢ok katmanli bir kiiltiirel bellek aktarimi
aracidir. Tiirk halk miizigi (THM), Anadolu’nun s6zlii gelenegi yoluyla kusaktan kusaga aktarilan, kolektif
iiretimin iiriinii olan ve bolgesel agiz farkliliklariyla zenginlesen bir mirastir. Mahmut Ragip Gazimihal’in
ifadesiyle, milletin i¢ hayatin1 ve karakterini yansitan en saf miizik tiirli olan bu gelenek, toplumsal hafizanin
ve kiiltiirel kimligin en 6nemli tastyicilarindan biridir. Egitim ise bireyin davraniglarinda kasitli ve istendik
degisiklikler meydana getirme siireci olarak, bu kiiltiirel mirasin gelecek nesillere aktarilmasinda kritik bir rol
iistlenir. Tiirkiye’de genel miizik egitimi kapsaminda geleneksel miiziklerin &gretimi, tarihsel siiregte ¢esitli
asamalardan ge¢mis; gliniimiizde ise Milli Egitim Bakanligi (MEB) miifredatinin ve ders kitaplarinin temel
bilesenlerinden biri haline gelmistir.

Ozellikle ortaokul diizeyindeki miizik ders kitaplarinda yer alan Tiirk halk miizigi eserleri, 6grencilere
sadece teorik miizik kavramlarint (8l¢li birimi, makam, melodik yap1 vb.) kazandirmakla kalmayip, ayni
zamanda kiiltiirel bir farkindalik olusturma islevi gérmektedir. Bu aragtirmanin temel amaci, MEB ortaokul (5,
6, 7 ve 8. smif) miizik ders kitaplarinda yer alan THM igeriklerini; eser adi, nota varligi, yore, 6l¢ii birimi,
kaynak kisi/derleyici, makam bilgileri agisindan biitiinclil bir sekilde incelemektir. Arastirma, ders
kitaplarindaki bu iceriklerin pedagojik ve miizikolojik yeterliligini sorgulayarak mevcut durumu ortaya
koymay1 hedeflemektedir.

Yontem

Bu arastirmada betimsel tiirdedir, nitel arastirma yontemlerinden yararlanilmistir. Aragtirmanin veri
setini, Talim Terbiye Kurulu tarafindan kabul edilen (2023-2025 yillar1 aras1 onayli) MEB ortaokul 5, 6, 7 ve
8. smif miizik ders kitaplari olusturmaktadir. Verilerin toplanmasinda dokiiman incelemesi yontemi
kullanilmis; kitaplarda yer alan THM eserleri sistematik bir sekilde analiz edilmistir. Analiz siirecinde betimsel
analiz teknigi kullanilarak veriler; eser adi, nota varligi, yore, 6l¢li birimi, kaynak kisi/derleyici, makam
kategorileri altinda smiflandirilmistir. Bu yontem, belgelerin sistematik olarak incelenmesi yoluyla anlamli
c¢ikarimlar yapilmasini ve arastirma konusunun biitiinciil bir ¢cercevede degerlendirilmesini saglamistir.

Bulgular

Arastirma sonucunda elde edilen bulgular, sinif diizeylerine gore belirgin farkliliklar ve pedagojik bir
gelisim ¢izgisi sergilemektedir:

5. Simf: Kitapta toplam 8 THM eseri yer almaktadir. Bu diizeyde eserlerin %62,5’inde nota
bulunurken, geri kalaninda isitsel kaynaklara yonlendirme yapilmistir. Ritmik yap1 bakimindan 4/4 6lgii
biriminin hakim oldugu (3 eser), 2/4 ve 6/8’lik 6l¢ii birimlerinin sinirhi kullanildig: goriilmektedir. En dikkat
¢ekici bulgu, bu sinif diizeyinde higbir eserde makam bilgisine yer verilmemesidir; bu durum teorik yogunlugu
azaltmaya yonelik bilingli bir pedagojik tercih olarak degerlendirilmistir.

6. Smif: Repertuvar 4 eserle sinirli kalsa da, 6grencilerin 5/8 ve 10/8 gibi aksak 6l¢ii birimleri ile ilk
kez tanistig1 seviyedir. Tiim eserlerin notasi kitapta yer almaktadir. Makam bilgisi sadece "Nikriz" makami
icin belirtilmig, diger eserlerde eksik birakilmistir. Ayrica, eserlerin 6grenci seviyesine uygun olarak
sadelestirildigi ve transpoze edildigi dipnotlarla belgelenmistir.

7. Smmf: 17 eserle repertuvarin en zengin ve ¢esitli oldugu sinif diizeyidir. Kars’tan Kibris’a,
Rumeli’den Trabzon’a kadar ¢ok genis bir cografi dagilim s6z konusudur. Ritmik acidan 2/4, 4/4, 6/8, 7/8 ve
9/8 gibi ¢ok ¢esitli 0l¢ili birimleri bir arada kullanilmistir. Bu diizeyde ilk kez Hiizzam ve Segédh gibi makam
bilgilerine agikca yer verilmistir.

8. Simif: 7 eserin yer aldig1 bu kitapta odak noktasi ritmik uzmanlagmadir; 9/8 ve 10/8 gibi karmagik
Olcii birimleri repertuvarin %71,4’iinii olusturmaktadir. Makamsal olarak 6zellikle Kiirdi makam ailesi (Kiirdi,
Acemkiirdi, Muhayyerkiirdi) 6n plana ¢ikmaktadir.

Sonu¢ ve Tartisma

Arastirma bulgulari, MEB miizik ders kitaplarindaki THM Ogretiminin "basitten karmasiga" ve
"sarmal” bir yap1 iizerine inga edildigini kanitlamaktadir. 5. sinifta temel ritim ve ezgi becerileri 6n plandayken,
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smif diizeyi arttikca Ol¢li birimi karmasikligt ve makamsal farkindalik kademeli olarak artirilmistir.
Ogrencilerin miizik okuma becerilerini gelistirmek amaciyla iist siniflarda tiim eserlerin notali olarak
sunulmast ve pedagojik sadelestirmelerin dipnotlarla agiklanmasi, materyallerin bilimsel giivenirligini
artirmaktadir.

Buna karsin, aragtirma her dort simf diizeyinde de devam eden sistematik eksiklikleri aciga
cikarmistir. Ozellikle 6. siif diizeyinde kaynak bilgilerinin biiyiik oranda eksik olmasi ve genel olarak makam,
yore ve derleyici bilgilerinin birgok eserde belirtilmemesi, repertuvarin miizikolojik baglamini
zayiflatmaktadir. THM’nin sadece bir "sarki sdyleme" etkinligi degil, kiiltiirel bir fenomen olarak
algilanabilmesi i¢in bu "metadata" bilgilerinin eksiksiz sunulmasi gerekmektedir. Gelecekte hazirlanacak ders
kitaplarinda, eserlerin makam, yore ve TRT repertuvar numarasi gibi bibliyografik bilgilerine daha sistematik
yer verilmesi, hem O6gretmenlerin rehberligini giliglendirecek hem de 6grencilerin Tiirk miizigi kiiltiiriinii
biitiinciil bir sekilde kavramasini saglayacaktir. Sonug olarak, mevcut kitaplarm genel egitim hedefleriyle
uyumlu oldugu ancak akademik/miizikolojik derinlik agisindan gelistirilmeye muhtac oldugu saptanmaistir.

Anahtar Kelimeler: Miizik Egitimi, Tiirk Halk Miizigi, MEB Ders Kitaplari, Icerik Analizi, Ortaokul
Miizik Miifredati.
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An Analysis of the Musical Structure of Turkish Folk Music Works Included in the Ministry
of National Education Music Textbooks

Introduction

Music, in its most general definition, is an artistic form of expression that emerges through
the organization of sound within an aesthetic order. This organization is formed by bringing together
fundamental components such as rhythm, melody, harmony, and timbre within the framework of
certain rules and cultural codes. Ahmet Say defines music as “the expression of emotions, thoughts,
and impressions through sound” and emphasizes that this expression is not only technical but also a
cultural production (Say, 2005a, p. 17). In this context, music has a multilayered structure that reflects
not only individual creativity but also the historical, sociological, and aesthetic values of the society
in which it exists.

Music is not only a branch of art; it is also a system that functions as a means of
communication, identity construction, and the transmission of cultural memory. Ilhan Mimaroglu
states that music is an abstract bridge established between the inner world of the human being and
external reality, and describes it as “an art that exists in time but is not physical” (Mimaroglu, 1995,
p. 9). In this respect, music can be regarded as a process of meaning production based on both
individual perception and social consensus. Therefore, music is not merely an auditory phenomenon;
it is also an interdisciplinary phenomenon with cultural, cognitive, and aesthetic dimensions.

Turkish folk music refers to the totality of melodies produced throughout the historical
process by the people living in Anatolia and its surroundings and transmitted from generation to
generation through oral tradition. This musical genre is defined by fundamental characteristics such
as anonymity, oral transmission, and regionality. The compilation tradition shaped along the line of
Muzaffer Sarisézen reveals that folk music is “a body of melodies that expresses the emotions,
thoughts, and way of life of the people in a simple manner” (Gazimihal, 1961). In this context,
Turkish folk music is regarded as the product of collective production rather than belonging to a
particular composer, and is enriched by differences in regional dialect, manner, and style.

Turkish folk music is not only a musical structure; it is also a carrier of social memory and
cultural identity. Mahmut Ragip Gazimihal draws attention to its sociocultural function by defining
folk music as “the purest type of music reflecting the inner life and character of the nation”
(Gazimihal, 1961). The makam scales, meters, and poetic structure (syllabic meter, rhyme scheme,
etc.) used in the melodies are directly related to the life practices of the people. In this respect, Turkish
folk music is considered a dynamic musical tradition that encodes social experience through themes
such as weddings, mourning, migration, love, and heroism, while also ensuring cultural continuity.

Education is defined as the process of bringing about deliberate and desired changes in an
individual’s behavior through their own experiences. This approach was systematically put forward
by Selahattin Ertiirk, one of the fundamental references of educational sciences in Tiirkiye, and has

www.turkishstudies.net/education



550 Derya Can Karabulut - Burcu Aktag

been widely accepted in the educational literature. According to Ertiirk, education is not merely a
process of transmitting knowledge; it is also a planned process of interaction aimed at the individual’s
development in cognitive, affective, and psychomotor domains (Ertiirk, 1972, p. 12). Within this
framework, education is regarded as a fundamental mechanism that facilitates the individual’s
adaptation to social life and enables the transmission of cultural values.

In the international literature, education is considered a learning process that the individual
continuously reconstructs through experience. John Dewey defines education as “life itself,”
emphasizing that it is not a static but a dynamic and experience-based process (Dewey, 1938/1997,
p. 25). According to Dewey, education is a process that enables the individual to produce meaning
as a result of interaction with the environment and, in this respect, forms the foundation of democratic
societies. Therefore, education should be considered a lifelong, multidimensional phenomenon that
supports both individual development and social progress.

Music education is not only the process of teaching notation and singing, but also a means
of cultural transmission. It is observed that for a long period in our country, our traditional music
was not included within educational programs. Ugan described this issue as follows: “For
approximately 50 years, our traditional music, including some of its subgenres, branches, and
divisions, was deprived or attempted to be deprived of general music education; however, it
continued its existence in amateur music education provided primarily by music associations, as well
as in music courses and private lessons” (Ugan, 2005, p.32).

In Tiirkiye, folk music performs an important function beyond being merely a musical genre,
as a carrier of cultural identity, regional memory, and narrative traditions. Folk melodies transmitted
anonymously for centuries began to be systematically examined through scientific compilation,
notation, and educational publications from the beginning of the 20th century onward. In this process,
folk music became both a field of musicological research and content included in educational
curricula. In the early years of the Republic, the importance of Muzaffer Sarisézen’s systematic
efforts in compilation, archiving, and dissemination in folk music compilation studies is emphasized
(Yiikselsin, 2015, pp. 81-82). In addition, it is frequently stated in the literature that ambiguities in
folk music terminology complicate educational and analytical processes (Pelikoglu, 2011, pp. 82-
83).

In particular, Turkish folk music works included in the educational curriculum enable
students to learn the types of folk music found in these lands and to understand their historical
processes, while also serving to teach music theory concepts such as meter, makam-interval, melodic
structures, rhythm, and form. In this context, the analysis of Turkish folk music works included in
Ministry of National Education music textbooks may be considered important both as a guiding
resource and in terms of revealing tendencies observed in practice.

The aim of this article is to examine the Turkish folk music works included in Ministry of
National Education music books; to identify and evaluate their melodic structure, use of makam and
meter, and regional characteristics. In line with this aim, the basic conceptual framework of Turkish
folk music analysis in the literature will be presented, the works in the book will then be analyzed,
and finally, recommendations focused on education and musicology will be developed based on the
findings obtained.

The problem statement of this research was determined as: “What are the contents of the
Turkish folk music works included in middle-school-level music textbooks?”” The sub-problems are:

e What is the analysis of the Turkish folk music works included in the 5th grade music
textbook?
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e What is the analysis of the Turkish folk music works included in the 6th grade music
textbook?

e What is the analysis of the Turkish folk music works included in the 7th grade music
textbook?

e What is the analysis of the Turkish folk music works included in the 8th grade music
textbook?

Aim
The aim of this research is to examine the Turkish folk music content included in Ministry
of National Education middle school textbooks. Within the scope of the research, it is aimed to

examine the Turkish folk music works included in the textbooks by analyzing the title of the work,
presence of notation, region, meter, source person/compiler, and makam information.

Method

The research is descriptive in type, and qualitative research methods were utilized.
Descriptive research is a non-interventional research design that aims to reveal the existing
characteristics of a phenomenon, situation, or group as they are. The main purpose of this approach
is to seek an answer to the question “what exists?” and to systematically describe the current
conditions of the situation under examination. Niyazi Karasar defines descriptive research as a type
of research that aims to describe a situation that existed in the past or still exists as it is (Karasar,
2012, p. 77). Accordingly, descriptive studies focus on observing and reporting the current situation
in detail rather than revealing relationships among variables. This approach, widely used in
educational and social sciences, plays an important role in clarifying the contextual framework of
the research problem.

In descriptive research, the data collection process is often supported by the document review
method. Ali Yildinm and Hasan Simsek define document review as the process of systematically
analyzing written materials containing information about the phenomena targeted for investigation
(Yildirim & Simsek, 2018, p. 189). Within this scope, books, academic articles, theses, and official
documents are selected according to certain criteria and analyzed using content analysis or
descriptive analysis techniques. Document review stands out as a method that strengthens the validity
of the study by providing the researcher with a broad data set, particularly in historically and
theoretically based descriptive research.

Descriptive research is defined as a research approach focusing on presenting the current
situation systematically and objectively. Louis Cohen and his colleagues regard descriptive research
as a type of research that aims to portray the characteristics of a situation accurately and in detail
(Cohen et al., 2007, p. 205). In this context, document review is used as one of the data collection
tools of descriptive research, enabling the systematic analysis of the existing body of knowledge.
Therefore, when descriptive research is used together with document review, it provides a strong
methodological framework that enables the research subject to be presented comprehensively and
holistically.

Document review is accepted as an important data collection tool within qualitative research
designs. Glenn A. Bowen defines document analysis as a process that enables meaningful data to be
obtained through the systematic examination and interpretation of documents (Bowen, 2009, p. 27).
This process includes the stages of selecting, categorizing, coding, and interpreting documents and
provides the researcher with both historical and contextual depth. Therefore, when the literature
review is conducted together with the document review method, it is regarded as a systematic
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methodological approach that strengthens the theoretical foundations of the research and increases
its scientific consistency.

In this research, Ministry of National Education middle school music textbooks approved by
the Board of Education on 21.08.2025 for the 5th grade, 06.06.2023 for the 6th grade, 04.01.2023
for the 7th grade, and 17.08.2023 for the 8th grade were used as the data source. The Turkish Folk
Music works included in these books were examined.

The descriptive analysis technique was used in the analysis of the data. Descriptive analysis
is an analytical approach based on organizing, summarizing, and interpreting data obtained in
qualitative research in accordance with predetermined themes or categories. In this approach, the
data are described systematically and clearly, and then certain conclusions are reached by explaining
and interpreting these descriptions (Yildirim & Simsek, 2018). In this research, descriptive analysis
was used to classify the Turkish folk music works included in music textbooks according to the
categories of title, presence of notation, region, meter, source person/compiler, and makam, and to
systematically present the current situation.

In this research, document review, one of the qualitative research designs, was used as the
data collection method. The materials of the study consist of Ministry of National Education middle
school music textbooks approved by the Board of Education and publicly available as sources. Since
no procedure was conducted on any living subject (human or animal) during the research process, no
survey, interview, or experimental study was carried out, and only existing official documents were
systematically analyzed, ethics committee approval was not deemed necessary.

Findings
Findings Regarding the First Sub-Problem

Within the scope of the analysis of Turkish folk music works included in the 5th grade music
textbook, there are 8 Turkish Folk Music works in the 5th grade music textbook. Findings concerning
these works are presented in Table 1.

Table 1. Turkish Folk Music Works in the 5th Grade Music Textbook

Title of Work Notation Region Meter Source Makam
Nar Tanesi Yes Not specified 4/4 TRT Music Not specified
(Lyrics-Music Neset Department
Ertas)
Horozumu Yes Eskigehir 4/4 Aydogan, S. Not specified
Kagirdilar (2023)
Aman Avci No Kars Not TRT Music Not specified
Vurma Beni specified Department
Bir dalda Iki Yes Istanbul 2/4 TRT Music Not specified
Kiraz Department
Bu Gala Dash Yes Azerbaijan 6/8 TRT Music Not specified
Gala Department
Canakkale icinde  Yes Kastamonu 4/4 Not specified Not specified
Urfa’nin Etrafi No Sanlurfa Not TRT Music Not specified
specified Department
Cayeli’nden No Rize Not TRT Music Not specified
Oteye specified Department
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Table 1 presents a descriptive analysis, based on fundamental musical parameters, of the
Turkish folk music repertoire included in the 5th grade music textbook prepared by the Ministry of
National Education. When the works examined are evaluated in terms of structural components of
Turkish folk music such as notation, region, meter, and source, it is observed that the textbook tends
toward a simplified and accessible repertoire selection in line with its pedagogical objectives.

It is observed that the book includes a total of eight folk melodies representing different
regions. Five of the works include notation, while three do not. It can be said that works with notation
are more suitable for analysis and practice, whereas for works without notation it will be necessary
to make use of auditory sources such as TRT recordings.

In terms of regional distribution, the table includes examples from different geographical
regions of Tiirkiye and even from culturally related areas such as Azerbaijan. This situation reveals
that the textbook aims not only to provide musical skills but also to develop cultural awareness and
a multidimensional perception of music among students.

When the rhythmic structure is examined, the 4/4 meter is seen to stand out clearly. In
addition, the limited use of basic meters such as 2/4 and 6/8 shows that the textbook establishes a
balance without completely moving away from rhythmic diversity while avoiding increased
complexity. In this context, the selected works contain simple-time and easily traceable structures
aimed at developing students’ basic sense of rhythm. Missing meter information likewise suggests
that, in accordance with the teaching level, the focus is on practice rather than detail.

When the sources are examined, it is seen that most of the works were obtained from the
TRT Music Department archive. This indicates that the materials used are based on a reliable and
institutional source. In addition, one work is seen to have been taken from Salih Aydogan (2023).

It is observed that no makam is specified for any work in the S5th grade music textbook. This
may be regarded as a deliberate preference aimed at reducing theoretical intensity for students at the
primary education level.

The repertoire selection in the 5th grade music textbook displays a structure that is
technically limited, pedagogically controlled, and culturally diverse. While the textbook aims to
introduce students to the basic elements of Turkish folk music, it adopts a practice-oriented approach
by keeping theoretical depth in the background. Although this situation is functional in the context
of primary music education, it also reveals the need for additional resources and supplementary
content for the development of advanced musical understanding.

Findings Regarding the Second Sub-Problem

Within the scope of the analysis of Turkish folk music works included in the 6th grade music
textbook, there are 4 Turkish Folk Music works in the 6th grade music textbook. Findings concerning
these works are presented in Table 2.

Table 2. Turkish Folk Music Works in the 6th Grade Music Textbook

Title of Work Notation  Region Meter Source Makam
Yenice Yollari Yes Adana 5/8 Not specified  Not specified
Havada Bulut No Yes Not specified 10/8 Not specified  Not specified
Bu Ne Dumandir

Cilveloy Yes Artvin 6/8 Not specified  Not specified
Kahve Yemenden Yes Istanbul 4/4 Not specified  Nikriz

Gelir
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Table 2 constitutes a descriptive data set revealing the structural characteristics of the Turkish
folk music works included in the Ministry of National Education 6th grade music textbook.
Compared with the 5th grade level, the repertoire here appears to have been constructed more
distinctly around the development of rhythmic diversity and musical awareness.

It is observed that all four works included in the book have notation. This allows the works
to be examined in detail in melodic, rhythmic, and formal terms and increases the reliability of the
analysis process. In addition, the works “Havada Bulut Yok Bu Ne Dumandir” and “Kahve
Yemen’den Gelir” include the footnote: “In accordance with the grade level and curriculum learning
outcomes, the instrumental sections were removed, the work was simplified, and it was written four
tones lower.” Although this explanation is pedagogically appropriate, it also supports the reliability
of the book.

When the regional distribution is examined, alongside works selected from different cultural
regions such as Adana, Artvin, and Istanbul, the region of the work titled “Havada Bulut Yok Bu Ne
Dumandir” is not specified. Although this indicates that the sample includes works from different
cultural regions, the absence of regional information for the work makes it difficult to evaluate it
within its cultural context.

While this diversity enables students to encounter different manners, styles, and rhythmic characters,
incomplete metadata stands out as a factor that increases teacher initiative in pedagogical
transmission.

When considered in terms of meters, the systematic use of aksak and compound rhythms
such as 5/8, 6/8, and 10/8 shows that students are included at a more advanced stage in the process
of recognizing and internalizing rhythmic characteristics specific to Turkish folk music. The
selection of works with different metric structures contributes to the investigation of rhythmic
diversity.

It is noteworthy that the expression “Not specified” appears in the source column for all
works. For academic studies, clearly specifying the sources from which the works were obtained is
important in terms of both scientific transparency and the verifiability of the study. Therefore, if
possible, it is recommended that TRT repertoire numbers or the publications used be added.

When makam information is examined, only the work titled “Kahve Yemenden Gelir” is
stated to be in the Nikriz makam, while the makams of the other three works are not specified. The
absence of makam information limits comparative analysis of the scalar and melodic characteristics
of the works. This suggests that even at the 6th grade level, makam teaching is intended to be
conveyed not through direct theoretical concepts but rather through auditory experience and practice-
based learning. However, from an academic perspective, this deficiency stands out as a factor
limiting the musicological analysis of the repertoire. Likewise, the absence of regional information
for some works may be regarded as an area that can be improved in terms of content standardization.

It is observed that Turkish folk music teaching in the 6th grade music textbook is approached
with a focus on developing rhythmic depth and practical skills. The inclusion of more complex
rhythmic structures compared with the Sth grade reveals that a gradual progression strategy has been
adopted in students’ musical development. Nevertheless, the failure to systematically present basic
musicological data such as makam and region may be regarded as a factor limiting the academic
analysis potential of the repertoire.

Findings Regarding the Third Sub-Problem

Within the scope of the analysis of Turkish folk music works included in the 7th grade music
textbook, there are 17 Turkish Folk Music works in the 7th grade music textbook. Findings
concerning these works are presented in Table 3.
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Table 3. Turkish Folk Music Works in the 7th Grade Music Textbook
Title of Notation Region Meter Source Makam
Work
Hos Gelisler Yes Kars 6/8 Not specified Not specified
Ola
Sunalar Yes Van 2/4 Giirbiiz Tifekei/ Not specified
Compiler: Muzafer Sarisézen
Koyuna Bak  Yes Tokat 2/4 Necati Bagaran/ Not specified
Koyuna Compiler: Muzafer Sarisdzen
Karadeniz Yes Trabzon 7/8 Not specified Not specified
Tiirkiisii
Indim Havuz ~ Yes Istanbul 4/4 Not specified Hiizzam
Basina
Horon Yes Artvin 2/4 Not specified Not specified
Horozumu Yes Eskisehir 4/4 Not specified Not specified
Kagirdilar
Entarisi Dim  Yes Sivas 4/4 Compiler: Omer San Not specified
Dim Yar
Bilmem Su Yes Sanlurfa 4/4 Lyrics: Cemil Cankat / Not specified
Felegin Compiler: Muzaffer Saris6zen
Dilirga Yes Cyprus 2/4 Not specified Not specified
Kaleden Top  Yes Not specified 2/4 Anonymous Hiizzam
Atarlar
Arabaya Tag  Yes Rumelia 9/8 Aysel Hasanova / Hiizzam
Koydum Compiler: TRT Miizik Dai. Bsk.
THM Md.
Karam Yes Istanbul 2/4 Not specified Segéh
Kalenin Yes Sivas 2/4 Bebek Ismail / Not specified
Basina C iler: Nida Tiifekci
Ekerler Dart ompiler: Nida Tifekei
Dondurmaci Yes Istanbul 9/8 Vedat Altingediz / Not specified
Compiler: Mustafa Hossu
Dere Geliyor  Yes Kirklareli 9/8 Tiirkan Ebecioglu / Not specified
Dere Compiler: Muammer Sun
iki Keklik Bir ~ Yes Balikesir 4/4 Not specified Not specified
Kayada
Otliyor

Table 3 shows that the Turkish folk music repertoire included in the Ministry of National
Education 7th grade music textbook has gained markedly greater theoretical depth and structural
diversity compared with previous grade levels. In particular, the fact that some makam information
(Hiizzam, Segah) is now specified at this level reveals that students have moved beyond performance
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alone to the stage of developing makam awareness in the teaching process. This is important in
showing that the implicit/practice-based approach observed in the 5th and 6th grades has given way
to more explicit and conceptual teaching.

When Table 3 is examined, it is seen that all 17 works evaluated within the scope of the
research have notation. This enables the works to be analyzed in detail in melodic, rhythmic, and
makam terms and increases the reliability of the research data set.

In terms of regional distribution, the works display a very broad geographical diversity. In
addition to different regions of Tiirkiye such as Kars, Van, Tokat, Trabzon, Artvin, Eskisehir, Sivas,
Sanliurfa, Balikesir, Kirklareli, and Istanbul, works originating from Rumelia and Cyprus are also
included in the sample. However, only the region of the work titled “Kaleden Top Atarlar” is not
specified. The representation of some regions by more than one work, such as Istanbul (3 works) and
Sivas (2 works), indicates the weight of these regions in the repertoire.

When the meters are examined, different metric structures are seen to be used, including 2/4,
4/4, 6/8, 7/8, and 9/8. The most frequently used meter is 2/4, appearing in seven works. This is
followed by 4/4 in five works. In addition, the presence of works in 6/8, 7/8, and particularly 9/8,
which is common in the Rumelian and Thracian repertoire, shows that the sample has a rhythmically
rich and balanced distribution. This diversity enables different rhythmic patterns to be examined
comparatively.

In terms of source information, a significant portion of the works include information on the
compiler or source person. In particular, the presence of the names of compilers who made important
contributions to the Turkish folk music repertoire, such as Muzaffer Saris6zen, Nida Tiifekei,
Muammer Sun, Mustafa Hossu, and Omer San, supports the academic reliability of the material used.
However, leaving source information as “Not specified” for some works constitutes a deficiency in
terms of bibliographic integrity.

When makam information is examined, the makam is specified for only four works. “Indim
Havuz Bagina,” “Kaleden Top Atarlar,” and “Arabaya Tas Koydum” are in the Hiizzam makam,
while “Karam” is in the Segah makam. The absence of makam information for the other works limits
the scope of makam comparisons. However, the inclusion in the table of important Turkish music
makams such as both Hiizzam and Segéh shows that makam diversity has also been taken into
consideration in the sample. In terms of finalis pitches, rather than a single specific center (unlike the
concentration on La or Re in previous grades), a distribution around different pitches such as Fa, La,
Re, Si, and Sol is observed. This indicates that tonal/makam diversity is deliberately increased at the
7th grade level.

Nevertheless, the fact that makam information is still missing for some works shows that the
situation observed in previous grades has not completely disappeared in terms of data integrity.
However, in general, it can be said that the 7th grade repertoire represents a more advanced
pedagogical stage in terms of makam diversity, thythmic richness, and cultural representation. In this
context, the textbook presents a teaching model that gradually directs students from the basic
elements of Turkish folk music toward more complex structural characteristics.

Findings Regarding the Fourth Sub-Problem

Within the scope of the analysis of Turkish folk music works included in the 8th grade music
textbook, there are 7 Turkish Folk Music works in the 8th grade music textbook. Findings concerning
these works are presented in Table 4.
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Table 4. Turkish Folk Music Works in the 8th Grade Music Textbook

Title of Work  Notation Region Meter Source Makam
Biilbiilim Altin ~ Yes Rumelia 9/8 Ali Sevket Ondersev/ Not specified
Kafeste Compiler: Muzaffer
Sarisdzen
Evlerin Onii Yes Rumelia 9/8 Not specified Not specified
Handir
Istanbul’dan Yes Istanbul 9/8 Compiler: Muzaffer Not specified
Uskiidar’a Yol Sarisdzen
Gider
Evlerin Onii Yes Afyon- 10/8 Metin Akin/ Compiler: Ali Kiirdi
Yoldur Emirdag Demirhan
Su Garip Yes Kirsehir 4/4 Neset Ertag/ Compiler: Acemkiirdi
Halimden Bilen Miizik Dai. Bsk. THM ve
Siveli Nazlim Oyunlar1 Miidiirligi
Iki Keklik Yes Balikesir 4/4 Mustafa Sar/ Compiler: Mubhayyerkiirdi
Muzaffer Saris6zen
Mizika Calindi  Yes Erzurum 10/8 Faruk Kaleli / Not specified
Diigiin Mii _
Sandin Compiler: Muzaffer

Sarisdzen

Table 4 shows that the Turkish folk music repertoire included in the Ministry of National
Education 8th grade music textbook has evolved, compared with previous grade levels, into a
structure focused on rhythmic specialization and practical skills. In particular, when the meters are
examined, aksak rhythms such as 9/8 and 10/8 are seen to be clearly dominant. This reveals that
students are now expected to attain the competence to perform not only basic rhythmic patterns but
also compound and aksak rhythms, which are among the characteristic structures of Turkish folk
music. The limited number of 4/4 meters indicates that at this level the pedagogical focus has shifted
more toward rhythmic diversity and complexity.

When Table 4 is examined, it is seen that all seven works evaluated within the scope of the
research have notation. The fact that all works are notated supports the analysis process by enabling
detailed examination of melodic structure, rhythmic characteristics, and makam elements. The work
“Biilbiiliim Altin Kafeste” includes the footnote: “The work was simplified and written four tones
lower for students to perform.” In addition, the works “Evlerinin Onii Handir,” “Evlerinin Onii
Yoldur,” and “Mizika Calind1 Diigiin Mii Sandin?” include the footnote: “In accordance with the
grade level and curriculum learning outcomes, the instrumental sections were removed and the work
was simplified.” The work “Su Garip Halimden Bilen Siveli Nazlim” also includes the footnote: “In
accordance with the grade level and curriculum learning outcomes, the instrumental sections were
removed and the work was simplified. The lyrics of the folk song were corrected at the request of
the rights holder.” Although these explanations are pedagogically appropriate, they also support the
reliability of the book.

In terms of regional distribution, the works represent the regions of Rumelia, Istanbul,
Afyon-Emirdag, Kirsehir, Balikesir, and Erzurum. The inclusion of two works of Rumelian origin in
the sample shows that the Balkan Turkish music tradition in particular has been included in the
research. In addition, works selected from different regions of Anatolia increase the cultural diversity
of the sample.

www.turkishstudies.net/education



558 Derya Can Karabulut - Burcu Aktag

When the meters are examined, three different structures are seen to be used: 9/8, 10/8, and
4/4. The 9/8 meter, which constitutes the majority of the works (three works), reflects the rhythmic
character particularly associated with Rumelian and Istanbul folk songs. Two works in 10/8 and two
works in 4/4 provide rhythmic balance in the sample. This distribution enables both aksak and regular
meters to be examined together.

In terms of source information, a significant portion of the works includes leading compilers
in the field, particularly Muzaffer Sarisdzen. In addition, the specification of source persons and
compilers such as Ali Sevket Ondersev, Ali Demirhan, and Faruk Kaleli indicates that the repertoire
was formed from reliable sources. However, the absence of source information for the work titled
“Evlerin Onii Handir”” may be regarded as a bibliographic deficiency that should be addressed.

When makam information is examined, it is stated that “Evlerin Onii Yoldur” is in Kiirdi,
“Su Garip Halimden Bilen Siveli Nazlim” is in Acemkiirdi, and “Iki Keklik” is in Muhayyerkiirdi
makam. In contrast, four works do not include makam information. It is noteworthy that the works
for which makam is specified belong particularly to the Kiirdi makam family. This may enable works
with similar makam characteristics to be examined comparatively within the sample.

It is observed that Turkish folk music teaching in the 8th grade music textbook is based on
rhythmic depth, internalization of aksak structures, and the development of performance skills.
Musical skills gradually developed in previous grades are reinforced at this level through more
complex rhythmic structures. However, the fact that makam information remains in the background
reveals that the theoretical-musicological dimension of the teaching process remains limited and that
this area should be supported with supplementary educational materials.

Conclusion

In this research, the Turkish folk music works included in the Ministry of National Education
Sth, 6th, 7th, and 8th grade music textbooks were analyzed holistically through the variables of work
title, presence of notation, region, meter, source person/compiler, and makam. When the tables
belonging to the four grade levels are evaluated together, it becomes clear that the curriculum is
based on a gradual, spiral, and pedagogically structured model of music teaching.

The research first revealed significant differences among grade levels in terms of the
quantitative distribution of the repertoire. Eight Turkish folk music works were included in the fifth
grade, four in the sixth grade, seventeen in the seventh grade, and seven in the eighth grade. It is
understood that the seventh grade textbook is more comprehensive than the other grades in terms of
repertoire, while in the eighth grade, despite the decrease in the number of works, examples of higher
quality and greater complexity in terms of musical structure were preferred.

When examined in terms of the use of notation, it was determined that only the 5th grade
textbook contains works without notation, whereas all works in the 6th, 7th, and 8th grade textbooks
are presented together with their notation. This indicates that the teaching process aims to develop
students’ music reading skills gradually. In addition, the fact that explanations concerning
simplification, transposition, and the removal of instrumental sections in some works are stated in
footnotes shows that the teaching materials were arranged in accordance with pedagogical
justifications and supports the scientific reliability of the textbooks.

In terms of regional distribution, it is observed that the textbooks present a broad repertoire
covering different cultural regions of Tiirkiye. The inclusion in the textbooks of works from Rumelia,
Cyprus, and Azerbaijan, in addition to the Black Sea, Central Anatolia, Eastern Anatolia,
Southeastern Anatolia, Marmara, Aegean, and Mediterranean regions, indicates that a deliberate
approach has been adopted to enable students to recognize the cultural diversity of Turkish folk
music. However, the fact that regional information is not specified for some works stands out as a
deficiency that makes it difficult to evaluate the repertoire within its cultural context.
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There is a clear developmental trajectory among grade levels in terms of meters. While basic
meters such as 2/4 and 4/4 are predominantly preferred in the fifth grade, aksak meters such as 5/8,
6/8, and 10/8 begin to be included from the sixth grade onward. In the seventh grade, the repertoire
becomes significantly diversified with different rhythmic structures such as 2/4, 4/4, 6/8, 7/8, and
9/8, while in the eighth grade rhythmic complexity is increased as 9/8 and 10/8 meters gain
prominence. This shows that rhythm teaching in the curriculum is planned from simple to complex
and that students are intended to acquire aksak meters specific to Turkish folk music gradually.

In terms of source information, it was determined that a significant portion of the works is
based on the TRT repertoire and on Muzaffer Sarisézen, Nida Tiifek¢i, Muammer Sun, Mustafa
Hossu, and other important compilers. However, the fact that source information is largely
unspecified particularly in the 6th grade textbook, and that similar deficiencies are found in some
works in other grades, is regarded as an aspect that should be improved in terms of academic
standards.

When examined in terms of makam information, it is seen that makam information is largely
absent from the 5th and 6th grade textbooks, that the Hiizzam and Segdh makams begin to be
specified in the 7th grade, and that Kiirdi, Acemkiirdi, and Muhayyerkiirdi makams begin to be
specified in the 8th grade. This suggests that makam teaching is incorporated into the curriculum
gradually, taking students’ cognitive development levels into consideration, rather than directly in
the form of theoretical knowledge. However, the absence of makam information for a significant
portion of the works limits a more detailed musicological examination of the repertoire.

When the 5th grade textbook is examined, it is observed that the repertoire assumes a basic
function of introducing students to Turkish folk music. At this level, the preference for easily
perceived meters such as 2/4 and 4/4 in most works, the absence of makam information, and the
presentation of some works without notation show that teaching is structured mainly around singing,
listening, and basic rhythmic skills. The selection of works from different regions reflects an
approach aimed at introducing students to cultural diversity at an early age.

At the 6th grade level, while this structure is maintained, the transition to aksak rhythms is
initiated with the inclusion of meters such as 5/8, 6/8, and 10/8 in the repertoire. At both levels, the
fact that makam information is largely not provided reveals that a practice-based approach is
prioritized over theoretical intensity in the teaching process. This approach is consistent with the
literature emphasizing that auditory experience should be prioritized in the early stages of music
education (Say, 2005b).

Although the repertoire decreases quantitatively at the 6th grade level, it is observed to
acquire a more advanced structure qualitatively. The presentation of notation for all works in this
grade and the inclusion of aksak meters such as 5/8, 6/8, and 10/8 in the repertoire reveal a planned
teaching approach aimed at developing students’ rhythmic perception. This is parallel to views that
presenting theoretical information after an auditory foundation has been established is more effective
in Turkish music education (Tura, 2017). In addition, stating in footnotes that the works were
simplified in accordance with the grade level shows that pedagogical arrangements were made
deliberately. In contrast, the fact that makam and source information is largely unspecified suggests
that practical skill is prioritized over theoretical knowledge.

The 7th grade textbook constitutes the level at which the repertoire is most comprehensive
in terms of both quantity and musical diversity. Alongside the increase in the number of works, the
expansion of regional diversity, the combined use of different meters, and the first appearance of
makam information such as Hiizzam and Segéh show that students have moved to the stage of not
only practice but also recognizing and relating musical concepts. In addition, the broader distribution
of finalis pitches reveals that students have reached a level at which they can perform melodies based
on different pitch centers. Therefore, the seventh grade may be regarded as the grade level at which
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the transition from basic skills to theoretical awareness in Turkish folk music teaching is observed
most clearly.

In the 8th grade textbook, the teaching approach is seen to focus more on performance skills
and rhythmic specialization. The prominence of aksak meters such as 9/8 and 10/8 in the repertoire
shows that students are now expected to reach the competence to perform the characteristic rhythmic
structures of Turkish folk music. In contrast, the provision of makam information only for certain
works and the predominance of the Kiirdi makam family in the repertoire show that makam diversity
is not foregrounded as much as rhythmic diversity. In addition, explanations stating that the works
were simplified in accordance with the student level support the performance-oriented approach of
the curriculum.

When the grade levels are evaluated together, it is observed that Turkish folk music teaching
in music textbooks displays a gradual structure progressing from simple to complex, from concrete
to abstract, and from practice to theoretical awareness. While basic rhythmic and melodic skills are
foregrounded in the fifth grade, the sixth grade aims to introduce aksak rhythms, the seventh grade
to increase makam and structural diversity, and the eighth grade to develop performance skills. This
indicates that the textbooks follow a developmental trajectory largely consistent with the learning
outcomes envisaged in the curriculum.

Nevertheless, the research revealed that certain common deficiencies persist across all grade
levels. In particular, the absence of makam, region, and source information for some works makes it
difficult to evaluate the repertoire holistically from a musicological perspective. The literature
emphasizes that in the educational transmission of Turkish folk music, not only performance but also
theoretical and cultural context should be presented together. In this context, the clear and systematic
transmission of musical concepts is of great importance (Oztuna, 2000). Therefore, in textbooks to
be prepared in the future, more systematic inclusion of makam, region, compiler, and repertoire
information for the works will both support teachers’ instructional processes and contribute to
students’ recognition of Turkish folk music from a more conscious and holistic perspective.

This research reveals that Turkish folk music teaching in Ministry of National Education
music textbooks shows a planned progression according to grade levels. The repertoire selection
presents an increasingly greater level of rhythmic, technical, and partly theoretical difficulty in line
with students’ developmental characteristics, thus presenting a teaching model aimed at gradually
developing students’ knowledge, skills, and cultural awareness regarding Turkish folk music.
Nevertheless, presenting information areas that will strengthen the musicological dimension of the
repertoire more systematically will increase both the educational and academic quality of the
textbooks.
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Milli Egitim Bakanhg Miizik Ders Kitaplarinda Yer Alan Tiirk Halk Miizigi Eserlerinin
Miiziksel Yapisinin Incelenmesi

Giris

Miizik, en genel tanimiyla, sesin estetik bir diizen icinde orgiitlenmesiyle ortaya c¢ikan
sanatsal bir ifade bi¢cimidir. Bu orgiitlenme; ritim, melodi, armoni ve tim1 gibi temel bilesenlerin
belirli kurallar ve kiiltiirel kodlar cercevesinde bir araya gelmesiyle olusur. Ahmet Say miizigi,
“duygu, diislince ve izlenimlerin ses araciligiyla anlatimi1” olarak tanimlar ve bu anlatimin yalnizca
teknik degil, ayn1 zamanda kiiltiirel bir tiretim oldugunu vurgular (Say, 2005a, s. 17). Bu baglamda
miizik, bireysel yaraticiligin yan sira i¢inde bulundugu toplumun tarihsel, sosyolojik ve estetik
degerlerini de yansitan ¢ok katmanli bir yapiya sahiptir.

Miizik, yalnizca bir sanat dal1 degil; ayni1 zamanda iletisim, kimlik insas1 ve kiiltiirel bellek
aktarmi islevi géren bir sistemdir. [lhan Mimaroglu miizigin, insanin i¢ diinyasi ile dis gergeklik
arasinda kurdugu soyut bir koprii oldugunu belirtir ve onu “zaman i¢inde var olan, ancak fiziksel
olmayan bir sanat” olarak niteler (Mimaroglu, 1995, s. 9). Bu yoniiyle miizik, hem bireysel algiya
hem de toplumsal uzlasiya dayanan bir anlam {iretim siireci olarak degerlendirilebilir. Dolayisiyla
miizik, yalnizca isitsel bir olgu degil; ayn1 zamanda kiiltiirel, biligsel ve estetik boyutlari olan
disiplinler aras1 bir fenomendir.

Tiirk halk miizigi, Anadolu ve ¢evresinde yasayan halkin tarihsel siire¢ iginde trettigi, s6zli
gelenek yoluyla kusaktan kusaga aktarilan ezgilerin biitlinlin{i ifade eder. Bu miizik tiir{i; anonimlik,
sozlii aktarim ve yoresellik gibi temel o6zellikleriyle tanimlanir. Muzaffer Sarisézen cizgisinde
sekillenen derleme gelenegi, halk miiziginin “halkin duygu, diisiince ve yasayisini sade bir anlatimla
dile getiren ezgiler biitiinii” oldugunu ortaya koyar (Gazimihal, 1961). Bu baglamda Tiirk halk
miizigi, belirli bir besteciye ait olmaktan ziyade kolektif {iretimin {iriinii olarak degerlendirilir ve
bolgesel agiz, tavir ve uslup farkliliklariyla zenginlesir.

Tiirk halk miizigi, yalnizca miizikal bir yap1 degil; ayn1 zamanda toplumsal hafizanin ve
kiiltiirel kimligin tastyicisidir. Mahmut Ragip Gazimihal halk miizigini, “milletin i¢ hayatin1 ve
karakterini yansitan en saf miizik tiirii” olarak tanimlayarak onun sosyokiiltiirel iglevine dikkat ¢ceker
(Gazimihal, 1961). Ezgilerde kullanilan makam dizileri, 6l¢ii birimleri ve siirsel yap1 (hece 6l¢iisi,
kafiye diizeni vb.), halkin yasam pratikleriyle dogrudan iligkilidir. Bu yoniiyle Tiirk halk miizigi;
diigiin, yas, goc, ask ve kahramanlik gibi temalar {izerinden toplumsal deneyimi kodlayan, ayni
zamanda kiiltiirel siirekliligi saglayan dinamik bir miizik gelenegi olarak ele alinir.

Egitim, bireyin davranmiglarinda kendi yasantisi yoluyla kasith ve istendik degisiklikler
meydana getirme siireci olarak tamimlanir. Bu yaklasim, Tiirkiye’de egitim bilimlerinin temel
referanslarindan biri olan Selahattin Ertlirk tarafindan sistematik bi¢cimde ortaya konmus ve egitim
literatiirlinde yaygin kabul gérmiistiir. Ertiirk’e gore egitim, yalnizca bilgi aktarma siireci degil; ayni
zamanda bireyin biligsel, duyussal ve devinissel alanlarda gelisimini hedefleyen planl bir etkilesim
stirecidir (Ertiirk, 1972, s. 12). Bu g¢er¢evede egitim, bireyin toplumsal yasama uyum saglamasin
kolaylastiran ve kiiltiirel degerlerin aktarimini miimkiin kilan temel bir mekanizma olarak
degerlendirilir.

Uluslararast literatiirde ise egitim, bireyin deneyimleri yoluyla siirekli yeniden yapilandirdig:
bir 6grenme siireci olarak ele alinir. John Dewey egitimi, “yasamin kendisi” olarak tanimlayarak
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onun statik degil, dinamik ve deneyime dayal1 bir siire¢ oldugunu vurgular (Dewey, 1938/1997, s.
25). Dewey’e gore egitim, bireyin ¢evresiyle etkilesimi sonucunda anlam tiretmesini saglayan bir
stirectir ve bu yoniiyle demokratik toplumlarin temelini olusturur. Dolayisiyla egitim, hem bireysel
gelisimi hem de toplumsal ilerlemeyi destekleyen, yasam boyu devam eden ¢ok boyutlu bir olgu
olarak ele alinmalidir.

Miizik egitimi, sadece nota egitimi ve sarki sdyleme siireci degil ayn1 zamanda bir kiiltiirel
aktarim aracidir. Ulkemizde uzunca bir donem geleneksel miiziklerimizin egitim programlar
kapsaminda yer almadig1 goriilmektedir. Ugan bu konuyu soyle aktarmistir “Yaklagik 50 yil siire ile
geleneksel miiziklerimiz bazi alt tiir, kol ve dallar1 dahil olmak {izere genel miizik egitiminden
mahrum birakilmis veya birakilmaya calisilmis fakat ilk olarak miizik dernekleri olmak {izere, miizik
kurslar1 ve 6zel derslerde verilen 6zengen miizik egitiminde var oluslarini devam ettirmislerdir”
(Ugan, 2005, s.32).

Tiirkiye’de halk miizigi, yalnizca bir miizik tiirii olmanin &tesinde kiiltiirel kimligin, bolgesel
bellegin ve anlat1 geleneklerinin tasiyicisi olarak 6dnemli bir islev gérmektedir. Yiizyillar boyunca
anonim yollarla aktarilan halk ezgileri 20. Y'Y baslarindan itibaren bilimsel derleme, notaya alma ve
egitim yayinlari araciligryla sistematik olarak incelenmeye baslanmistir. Bu siirecte halk miizigi hem
bir miizikolojik aragtirma alant hem de egitim miifredatinda yer alan bir icerik haline gelmistir.
Cumbhuriyetin ilk yillarinda halk miizigi derleme ¢alismalarinda Muzaffer Saris6zen’in sistematik
derleme, arsivleme ve yayginlagma ¢abalarinin 6nemli oldugu vurgulanmaktadir. (Yikselsin, 2015,
ss. 81-82). Ayrica halk miizigi terminolojisindeki belirsizliklerin egitim ve analiz siireclerini
zorlagtirdig literatiirde sikca belirtilmektedir (Pelikoglu, 2011, ss. 82-83 ).

Ozellikle egitim miifredatinda yer alan Tiirk halk miizigi eserleri, 6grencilere bu topraklar
iizerindeki halk miizigi tlirlerini 6grenebilmeyi, tarihsel siireclerini anlamay1 da saglamaktadir, ayni
zamanda 0l¢ii birimi, makam-aralik, melodik yapilar, ritim ve bi¢im gibi miizik teorisi kavramlarini
da kazandirma islevi gérmektedir. Bu baglamda MEB miizik ders kitaplarinda yer alan THM
eserlerinin analizinin hem rehberlik edici bir kaynak olmasi hem de uygulama da goriinen
yonelimleri aciga ¢ikarmasi agisindan énemli oldugu diisiiniilebilir.

Bu makalenin amaci, MEB miizik kitaplarinda yer verilen THM eserlerini incelemek;
melodik yapi, makam ve Ol¢li birimi kullanimi, yoresel o&zelliklerini tespit etmek ve
degerlendirmektir. Bu amag¢ dogrultusunda, literatiirde THM analizinin temel kavramsal gercevesi
sunulacak, ardindan kitaptaki eserler {izerinden analiz edilecek, son olarak elde edilen bulgular
iizerinden egitim ve miizikoloji odakl1 &neriler gelistirilecektir.

Bu aragtirmanin problem ciimlesi; “Ortaokul diizeyi miizik ders kitaplarinda yer alan Tiirk
halk miizigi eserlerinin igerikleri nasildir?”” olarak belirlenmistir. Alt problemler ise:

e 5. Smif miizik dersi kitabinda yer alan Tiirk halk miizigi eserlerinin analizi nasildir?
e 6. Simif miizik dersi kitabinda yer alan Tiirk halk miizigi eserlerinin analizi nasildir?
e 7. Smif miizik dersi kitabinda yer alan Tiirk halk miizigi eserlerinin analizi nasildir?

e 8. Smif miizik dersi kitabinda yer alan Tiirk halk miizigi eserlerinin analizi nasildir?

Amag

Bu aragtirmanin amaci, MEB ortaokul ders kitaplarinda yer alan THM igeriklerinin
incelenmesidir. Arastirma kapsaminda s6z konusu eserlerin eser adi, nota varligi, yore, 6l¢ii birimi,
kaynak kisi/derleyici, makam bilgileri analiz edilerek ders kitaplarinda yer alan Tiirk halk miizigi
eserlerinin incelenmesi hedeflenmektedir.
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Yontem

Aragtirma betimsel tilirdedir, nitel arastirma ydntemlerinden yararlanilmistir. Betimsel
arastirma, bir olgu, durum ya da grubun mevcut 6zelliklerini oldugu gibi ortaya koymay1 amaclayan,
miidahale icermeyen arastirma desenidir. Bu yaklasimda temel amag; “ne var?” sorusuna yanit
aramak ve incelenen durumun mevcut kosullarini sistematik bi¢imde tanimlamaktir. Niyazi Karasar
betimsel arastirmayi, gegmiste ya da hdlen var olan bir durumu oldugu sekliyle betimlemeyi
amaglayan arastirma tiirli olarak tanimlar (Karasar, 2012, s. 77). Bu dogrultuda betimsel arastirmalar,
degiskenler arasindaki iliskileri ortaya koymaktan ziyade, mevcut durumu ayrintili bi¢imde
gozlemleme ve raporlama iizerine odaklanir. Egitim bilimleri ve sosyal bilimlerde yaygin olarak
kullanilan bu yaklagim, aragtirma probleminin baglamsal ¢ercevesini netlestirmede onemli bir islev
gorur.

Betimsel arastirmalarda veri toplama siireci ¢ogunlukla dokiiman incelemesi yontemi ile
desteklenir. Ali Yildirim ve Hasan Simsek dokiiman incelemesini, arastirilmasi hedeflenen olgular
hakkinda bilgi igeren yazili materyallerin sistematik olarak analiz edilmesi siireci olarak ifade eder
(Yildinm & Simsek, 2018, s. 189). Bu kapsamda kitaplar, akademik makaleler, tezler ve resmi
belgeler belirli Olgiitlere gore secilmekte; igerik analizi ya da betimsel analiz teknikleriyle
¢oziimlenmektedir. Dokiiman incelemesi, Ozellikle tarihsel ve kuramsal temelli betimsel
arastirmalarda arastirmaciya genis veri seti sunarak ¢alismanin gecerliligini giiglendiren bir yontem
olarak one cikar.

Betimsel arastirma, mevcut durumun sistematik ve nesnel bicimde ortaya konmasina
odaklanan bir aragtirma yaklasimi olarak tanimlanmaktadir. Louis Cohen ve g¢alisma arkadaslari,
betimsel aragtirmayi, bir durumun 6zelliklerini dogru ve ayrintili bigimde tasvir etmeyi amaglayan
arastirma tiirli olarak ele alir (Cohen vd., 2007, s. 205). Bu baglamda dokiiman incelemesi, betimsel
arastirmanin veri toplama araglarindan biri olarak kullanilarak mevcut bilgi birikiminin sistematik
bigimde analiz edilmesine olanak tanir. Dolayisiyla betimsel arastirma, dokiiman incelemesi ile
birlikte kullanildiginda, arastirma konusunun kapsamli ve biitiinciil bi¢cimde ortaya konmasini
saglayan giiclii bir yontemsel gerceve sunmaktadir.

Dokiiman incelemesi, nitel aragtirma desenleri i¢inde 6nemli bir veri toplama araci olarak
kabul edilmektedir. Glenn A. Bowen dokiiman analizini, belgelerin sistematik olarak incelenmesi ve
yorumlanmasi yoluyla anlamli veri elde edilmesini saglayan bir siire¢ olarak tanimlar (Bowen, 2009,
s. 27). Bu siireg; dokiimanlarin se¢imi, kategorize edilmesi, kodlanmas1 ve yorumlanmasi agamalarini
igcermekte olup arastirmaciya hem tarihsel hem de baglamsal derinlik kazandirmaktadir. Dolayisiyla
literatiir taramasi, dokiiman incelemesi yontemi ile birlikte yiiriitiildiigiinde, aragtirmanin kuramsal
temellerini giiclendiren ve bilimsel tutarliligini artiran sistematik bir yontemsel yaklasim olarak
degerlendirilmektedir.

Bu arastirmada, 5. Smif 21.08.2025, 6. Simf 06.06.2023, 7.Smuf 04.01.2023,8. Sif
17.08.2023 Talim Terbiye Kurulu kabul tarihli, MEB ortaokul miizik dersi kitaplar1 veri kaynagi
olarak kullanilmistir. Bu kitaplarda yer alan Tiirk Halk Miizigi eserleri incelenmistir.

Verilerin analizinde betimsel analiz teknigi kullanmilmigtir. Betimsel analiz, nitel
arastirmalarda elde edilen verilerin 6nceden belirlenen temalar veya kategoriler dogrultusunda
diizenlenmesi, Ozetlenmesi ve yorumlanmasina dayanan bir analiz yaklagimidir. Bu yaklagimda
veriler sistematik ve agik bir bigimde betimlenmekte, ardindan yapilan betimlemeler agiklanarak ve
yorumlanarak belirli sonuglara ulasilmaktadir (Yildirnm & Simsek, 2018). Bu aragtirmada betimsel
analiz, miizik ders kitaplarinda yer alan Tiirk halk miizigi eserlerinin eser adi, nota varligi, yore, 6l¢ii
birimi, kaynak kisi/derleyici ve makam kategorileri dogrultusunda siniflandirilmas1 ve mevcut
durumun sistematik bi¢imde ortaya konulmasi amaciyla kullanilmistir.
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Bu aragtirmada veri toplama yontemi olarak nitel arastirma desenlerinden dokiiman
incelemesi kullanilmigtir. Caligmanin materyalleri, Talim ve Terbiye Kurulu tarafindan onaylanmig
ve kamuya acik birer kaynak olan Milli Egitim Bakanligi ortaokul miizik ders kitaplarindan
olugmaktadir. Arastirma siirecinde herhangi bir canli (insan veya hayvan) denek iizerinde uygulama
yapilmadigi, anket, miilakat veya deneysel bir calisma yiiriitilmedigi ve sadece mevcut resmi
belgeler sistematik olarak analiz edildigi i¢in etik kurul izni alinmasina gerek duyulmamustir.

Bulgular
Birinci Alt Probleme Yonelik Bulgular

5. Simf miizik ders kitabinda yer alan Tiirk halk miizigi eserlerinin analizi kapsaminda 5.
sinif miizik dersi kitabinda 8 adet Tiirk Halk miizigi eseri yer almaktadir. Bu eserler ile ilgili bulgular
Tablo 1’ de yer almaktadir.

Tablo 1. 5. Sinif Miizik Ders Kitab1 THM Eserleri

Eser Adi Nota Yore (")lg:ii Birimi  Kaynak Makam
Nar Tanesi Var  Belirtilmemis 4/4 TRT Miizik Belirtilmemis
(S62- Mizik Neset Dairesi
Ertas)
Horozumu Var  Eskisehir 4/4 Aydogan, S. Belirtilmemis
Kagirdilar (2023)
Aman Avci Yok  Kars Belirtilmemis TRT Miizik Belirtilmemis
Vurma Beni Dairesi
Bir dalda Iki Var  Istanbul 2/4 TRT Miizik Belirtilmemis
Kiraz Dairesi
Bu Gala Dagl Var  Azerbaycan 6/8 TRT Miizik Belirtilmemis
Gala Dairesi
Canakkale Icinde Var  Kastamonu 4/4 Belirtilmemis Belirtilmemis
Urfa’nin Etrafi Yok  Sanlurfa Belirtilmemis TRT Miizik Belirtilmemis
Dairesi
Cayeli’nden Yok Rize Belirtilmemis TRT Miizik Belirtilmemis
Oteye Dairesi

Tablo 1, Milli Egitim Bakanlig1 tarafindan hazirlanan 5. simif miizik ders kitabinda yer alan
Tiirk halk miizigi repertuvarinin temel miiziksel parametreler lizerinden betimsel bir ¢6ziimlemesini
sunmaktadir. Incelenen eserler; nota, yore, 6lgii birimi, kaynak gibi Tiirk halk miiziginin yapisal
bilegenleri agisindan degerlendirildiginde, ders kitabinin pedagojik hedefleri dogrultusunda
sadelestirilmis ve erisilebilir bir repertuvar se¢imine yoneldigi goriilmektedir.

Kitapta farkli yoreleri temsil eden toplam sekiz halk ezgisinin yer aldigi goriilmektedir.
Eserlerin besinde nota bulunmakta, iiciinde ise nota bulunmamaktadir. Notas1 bulunan eserlerin
¢ogunlugunun analiz ve uygulama acisindan daha elverisli oldugu, notasi bulunmayan eserlerde ise
TRT kayitlar1 gibi isitsel kaynaklardan yararlanilmasinin gerekecegi sdylenebilir.

Yoresel dagilim acgisindan tablo, Tirkiye’nin farkli cografi bdolgelerinden ve hatta
Azerbaycan gibi kiiltiirel olarak iligkili sahalardan 6rnekler igermektedir. Bu durum, ders kitabinin
yalmzca miiziksel beceri kazandirmay1 degil, ayn1 zamanda dgrencilerde kiiltiirel farkindalik ve ¢ok
yonlii bir miizik algis1 gelistirmeyi hedefledigini ortaya koymaktadir.
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Ritmik yap1 incelendiginde ise 4/4 o6l¢ii biriminin belirgin bir sekilde 6ne c¢iktig1
goriilmektedir. Bunun yaninda 2/4 ve 6/8 gibi temel Olgiilerin sinirli sayida kullanilmasi, ders
kitabinin ritmik ¢esitlilikten tamamen uzaklagmadan, ancak karmasikligi artirmadan bir denge
kurdugunu gostermektedir. Bu baglamda secilen eserler, 0grencilerin temel ritim duygusunu
gelistirmeye yonelik olarak basit zamanli ve kolay takip edilebilir yapilar icermektedir. Eksik 6l¢ii
bilgileri ise yine Ogretim diizeyine uygun olarak detaydan ziyade uygulamaya odaklanildigin
diistindiirmektedir.

Kaynaklar incelendiginde, eserlerin biiyiik boliimiiniin TRT Miizik Dairesi arsivinden temin
edildigi goriilmektedir. Bu durum, kullanilan materyallerin gilivenilir ve kurumsal bir kaynaga
dayandigint gostermektedir. Bunun yaninda bir eserin Salih Aydogan’dan (2023) alinmis oldugu
gorlilmektedir.

5. simif miizik ders kitabinda hicbir eserde makam belirtilmedigi goriilmektedir. Bu durum,
ilkdgretim diizeyindeki 6grenciler i¢in teorik yogunlugu azaltmaya yonelik bilingli bir tercih olarak
degerlendirilebilir.

5. simif miizik ders kitabi repertuvar sec¢imi; teknik olarak sinirli, pedagojik olarak kontrollii
ve kiiltiirel olarak ¢esitlilik i¢eren bir yapi sergilemektedir. Ders kitabi, 6grencileri Tiirk halk
miiziginin temel unsurlariyla tanistirmayi amaclarken, teorik derinligi ikinci planda tutarak
uygulama odakli bir yaklasim benimsemektedir. Bu durum, ilkégretim miizik egitimi baglaminda
islevsel olmakla birlikte, ileri diizey miiziksel kavrayisin gelistirilmesi igin ek kaynak ve tamamlayici
iceriklere ihtiya¢ duyuldugunu da ortaya koymaktadir.

ikinci Alt Probleme Yonelik Bulgular

6. Smuf miizik ders kitabinda yer alan tiirk halk miizigi eserlerinin analizi kapsaminda 6.
sinif miizik dersi kitabinda 4 adet Tiirk Halk miizigi eseri yer almaktadir. Bu eserler ile ilgili bulgular
Tablo 2’ de yer almaktadir.

Tablo 2. 6. Sinif Miizik Ders Kitab1 THM Eserleri

Eser Ad1 Nota Yore Olcii Birimi Kaynak Makam
Yenice Yollari Var Adana 5/8 Belirtilmemis  Belirtilmemis
Havada Bulut Yok  Var Belirtilmemis 10/8 Belirtilmemis  Belirtilmemis
Bu Ne Dumandir

Cilveloy Var Artvin 6/8 Belirtilmemis  Belirtilmemis
Kahve Yemenden Var Istanbul 4/4 Belirtilmemis ~ Nikriz

Gelir

Tablo 2, Milli Egitim Bakanlig1 6. simif miizik ders kitabinda yer alan Tiirk halk miizigi
eserlerinin yapisal 6zelliklerini ortaya koyan betimsel bir veri seti niteligindedir. 5. sinif diizeyine
kiyasla burada repertuvarin daha belirgin bicimde ritmik ¢esitlilik ve miizikal farkindalik gelistirme
ekseninde kurgulandig1 goriilmektedir.

Kitapta yer alan dort eserin tamaminin notasinin bulundugu goriilmektedir. Bu durum,
eserlerin melodik, ritmik ve bigimsel agidan ayrintili olarak incelenebilmesine olanak saglamakta ve
analiz siirecinin gilivenilirligini artirmaktadir. Ayrica “Havada Bulut Yok Bu Ne Dumandir” ve
“Kahve Yemen’den Gelir” eserlerinde dip not olarak “Simf seviyesi ve Ogretim programi
kazanimlar1 dogrultusunda saz kisimlar ¢ikarilarak sadelestirilmis ve dort ses asagidan yazilmigtir”
aciklamasi bulunmaktadir. Bu agiklama pedagojik olarak yerinde olmakla birlikte, giivenirlik olarak
kitab1 destekler niteliktedir.

www.turkishstudies.net/education



566 Derya Can Karabulut - Burcu Aktag

Yoresel dagilim incelendiginde Adana, Artvin ve Istanbul gibi farkli kiiltiirel bolgelerden
secilen eserlerin yani sira "Havada Bulut Yok Bu Ne Dumandir" adli eserin ydresi belirtilmemistir.
Bu durum, 6rneklemde farkli kiiltiirel bolgelerden eserlerin yer aldigini gostermekle birlikte, yore
bilgisi eksik olan eserin kiiltiirel baglam igerisinde degerlendirilmesini giiclestirmektedir.

Bu cesitlilik, 6grencilerin farkli tavir, lislup ve ritmik karakterlerle tanigmasini saglarken; eksik
metadata, pedagojik aktarimda 6gretmen inisiyatifini artiran bir unsur olarak 6ne ¢ikmaktadir.

Olgii birimleri iizerinden bakildiginda 5/8, 6/8 ve 10/8 gibi aksak ve bilesik ritimlerin
sistematik bicimde kullanilmasi, 6grencilerin Tiirk halk miizigine 6zgii ritmik karakterleri tanima ve
i¢sellestirme siirecine daha ileri bir agamada dahil edildigini gdstermektedir. Farkli 6l¢ii birimi
yapilarina sahip eserlerin secilmis olmasi, ritimsel ¢esitlili§in aragtirilmasina katki saglamaktadir.

Kaynak siitununda tiim eserler i¢in "Belirtilmemis" ifadesinin yer almasi dikkat cekmektedir.
Akademik ¢aligmalar agisindan eserlerin alindigi kaynaklarin agik bigimde belirtilmesi, hem bilimsel
seffaflik hem de c¢alismanin dogrulanabilirligi bakimindan Onem tasimaktadir. Bu nedenle,
miimkiinse eserlerin TRT repertuvar numaralar1 veya yararlanilan yayinlarin eklenmesi onerilir.

Makam bilgileri incelendiginde ise yalnizca "Kahve Yemenden Gelir" adli eserin Nikriz
makaminda oldugu belirtilmis, diger {i¢ eserin makami belirtilmemistir. Makam bilgisinin eksik
olmasi, eserlerin dizisel ve ezgisel 6zelliklerinin karsilastirmali analizini sinirlandirmaktadir. Bu
durum, 6. sinif diizeyinde dahi makam 6gretiminin dogrudan teorik kavramlar iizerinden degil, daha
cok igitsel deneyim ve uygulama temelli 6grenme yoluyla aktarilmak istendigini diisiindiirmektedir.
Ancak akademik acidan degerlendirildiginde bu eksiklik, repertuvarin miizikolojik ¢oziimlemesini
sinirlandiran bir unsur olarak 6ne ¢ikmaktadir. Ayni sekilde bazi eserlerde yore bilgisinin eksik
olmasi da igerik standardizasyonu agisindan gelistirilebilir bir alan olarak degerlendirilebilir.

6. sinif miizik ders kitabinda Tiirk halk miizigi 6gretiminin ritmik derinlik ve uygulama
becerisi kazandirma odakli bir yaklagimla ele alindigini goriilmektedir. 5. sinifa gore daha karmasik
ritmik yapilarin dahil edilmesi, 6grencilerin miiziksel gelisiminde kademeli bir ilerleme stratejisinin
benimsendigini ortaya koymaktadir. Bununla birlikte, makam ve ydre gibi temel miizikolojik
verilerin sistematik bi¢imde sunulmamasi, repertuvarin akademik analiz potansiyelini sinirlayan bir
unsur olarak degerlendirilebilir.

Uciincii Alt Probleme Yonelik Bulgular

7. Smif miizik dersi kitabinda yer alan tiirk halk miizigi eserlerinin analizi kapsaminda 7.
sinif miizik dersi kitabinda 17 adet Tiirk Halk miizigi eseri yer almaktadir. Bu eserler ile ilgili
bulgular Tablo 3’ de yer almaktadir.

Tablo 3. 7. Sinif Miizik Ders Kitab1 THM Eserleri
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Eser Ad1 Nota Yore Olcii Kaynak Makam
Birimi
Hos Gelisler Var Kars 6/8 Belirtilmemis Belirtilmemis
Ola
Sunalar Var Van 2/4 Girbiiz Tiifekei/ Belirtilmemis
Derleyen: Muzafer Sarisdzen
Koyuna Bak Var Tokat 2/4 Necati Bagaran/ Belirtilmemis
Koyuna Derleyen: Muzafer Sarisdzen
Karadeniz Var Trabzon 7/8 Belirtilmemis Belirtilmemis
Tiirkiisii
Indim Havuz Var Istanbul 4/4 Belirtilmemis Hiizzam
Basina
Horon Var Artvin 2/4 Belirtilmemis Belirtilmemis
Horozumu Var Eskisehir 4/4 Belirtilmemis Belirtilmemis
Kagirdilar
Entarisi Dim Var Sivas 4/4 Derleyen: Omer San Belirtilmemis
Dim Yar
Bilmem Su Var Sanliurfa 4/4 Sozleri: Cemil Cankat / Belirtilmemis
Felegin Derleyen: Muzaffer Sarisozen
Dilirga Var Kibris 2/4 Belirtilmemis Belirtilmemis
Kaleden Top Var Belirtilmemis  2/4 Anonim Hiizzam
Atarlar
Arabaya Tas Var Rumeli 9/8 Aysel Hasanova / Hiizzam
Koydum Derleyen: TRT Miizik Dai. Bsk.
THM Md.
Karam Var Istanbul 2/4 Belirtilmemis Segéh
Kalenin Var Sivas 2/4 Bebek Ismail / Belirtilmemis
Bagia Ekerler N . .
Dart Derleyen: Nida Tiifek¢i
Dondurmaci Var Istanbul 9/8 Vedat Altingediz / Belirtilmemis
Derleyen: Mustafa Hossu
Dere Geliyor ~ Var Kirklareli 9/8 Tiirkan Ebecioglu / Belirtilmemis
Dere Derleyen: Muammer Sun
iki Keklik Bir ~ Var Balikesir 4/4 Belirtilmemis Belirtilmemis
Kayada
Otliyor

Tablo 3, Milli Egitim Bakanlig1 7. simif miizik ders kitabinda yer alan Tiirk halk miizigi
repertuvarinin, 6nceki siif diizeylerine kiyasla belirgin bicimde teorik derinlik ve yapisal cesitlilik
kazandigini gostermektedir. Ozellikle bu diizeyde artik makam bilgilerinin bir kisminin belirtilmis
olmas1 (Hiizzam, Segah), 6gretim siirecinde 6Zrencilerin yalnizca icra degil, ayn1 zamanda makamsal
farkindalik gelistirme asamasina gectigini ortaya koymaktadir. Bu durum, 5. ve 6. smiflarda gézlenen

www.turkishstudies.net/education



568 Derya Can Karabulut - Burcu Aktag

ortiik/uygulama temelli yaklasimin yerini daha agik ve kavramsal bir 6gretime biraktigini gostermesi
agisindan 6nemlidir.

Tablo 3. incelendiginde, arastirma kapsaminda degerlendirilen 17 eserin tamaminin
notasinin bulundugu goriilmektedir. Bu durum, eserlerin melodik, ritmik ve makamsal agidan
ayrintili bigimde analiz edilebilmesine olanak tanimakta ve arastirmanin veri setinin giivenilirligini
artirmaktadir.

Yoresel dagilim bakimindan eserler olduk¢a genis bir cografi ¢esitlilik gostermektedir. Kars,
Van, Tokat, Trabzon, Artvin, Eskisehir, Sivas, Sanliurfa, Balikesir, Kirklareli ve Istanbul gibi
Tiirkiye'nin farkli bolgelerinin yani sira Rumeli ve Kibris kokenli eserler de drnekleme dahil
edilmistir. Bununla birlikte yalnizca "Kaleden Top Atarlar" adli eserin ydresi belirtilmemistir.
Istanbul (3 eser) ve Sivas (2 eser) gibi baz1 yorelerin birden fazla eserle temsil edilmesi, bu yrelerin
repertuvardaki agirhgim gostermektedir.

Olgii birimleri incelendiginde 2/4, 4/4, 6/8, 7/8 ve 9/8 olmak iizere farkli dlgii birimi
yapilarimin kullanildigir goriilmektedir. En sik kullanilan 6l¢ii birimi 2/4 olup yedi eserde yer
almaktadir. Bunu 4/4 6lgiisii bes eserle izlemektedir. Ayrica 6/8, 7/8 ve 6zellikle Rumeli ile Trakya
repertuvarinda yaygin olarak goriilen 9/8 6l¢iisiindeki eserlerin bulunmasi, 6rneklemin ritmik agidan
zengin ve dengeli bir dagilim sergiledigini gostermektedir. Bu cesitlilik, farkli ritim kaliplarinin
karsilastirmali olarak incelenmesine olanak saglamaktadir.

Kaynak bilgileri bakimindan eserlerin énemli bir kisminda derleyici veya kaynak kisi bilgisi
yer almaktadir. Ozellikle Muzaffer Sarisézen, Nida Tiifek¢i, Muammer Sun, Mustafa Hossu ve Omer
San gibi Tiirk halk miizigi repertuvarmma onemli katkilar saglamis derleyicilerin isimlerinin
bulunmasi, kullanilan materyalin akademik giivenilirligini desteklemektedir. Bununla birlikte bazi
eserlerde kaynak bilgisinin "Belirtilmemis" olarak birakilmasi, bibliyografik biitiinliik agisindan
eksiklik olusturmaktadir.

Makam bilgileri incelendiginde yalnizca dort eserin makamu belirtilmistir. "Indim Havuz
Bagina", "Kaleden Top Atarlar" ve "Arabaya Tag Koydum" eserleri Hiizzam makaminda; "Karam"
ise Segdh makamindadir. Diger eserlerde makam bilgisinin bulunmamasi, makamsal
karsilagtirmalarin kapsamini sinirlandirmaktadir. Ancak tabloda hem Hiizzam hem de Segah gibi
Tiirk miiziginin 6nemli makamlarina yer verilmis olmasi, 6rneklemde makamsal gesitliligin de
gozetildigini gostermektedir. Karar sesleri agisindan ise belirli bir tek merkez yerine (Onceki
simiflardaki La veya Re yogunlagmasinin aksine) Fa, La, Re, Si, Sol gibi farkli sesler etrafinda
dagilim oldugu goriilmektedir. Bu durum, 7. sinif diizeyinde tonal/makamsal ¢esitliligin bilingli
olarak artirildigin1 gostermektedir.

Bununla birlikte, bazi eserlerde makam bilgisinin hala eksik olmasi, veri biitiinliigii agisindan
onceki siniflarda gézlenen durumun tamamen ortadan kalkmadigini géstermektedir. Ancak genel
olarak bakildiginda 7. sinif repertuvarinin; makamsal ¢esitlilik, ritmik zenginlik ve kiiltiirel temsil
giicli agisindan daha ileri bir pedagojik asamayi temsil ettigi sdylenebilir. Bu baglamda ders kitab,
ogrencileri Tiirk halk miiziginin temel unsurlarindan daha karmasik yapisal 6zelliklerine dogru
kademeli bir sekilde yonlendiren bir 6gretim modeli ortaya koymaktadir.

Doérdiincii Alt Probleme Yonelik Bulgular

8. Simif miizik dersi kitabinda yer alan tiirk halk miizigi eserlerinin analizi kapsaminda 8.
sinif miizik dersi kitabinda 7 adet Tiirk Halk miizigi eseri yer almaktadir. Bu eserler ile ilgili bulgular
Tablo 4’ de yer almaktadir.
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Tablo 4. 8. Sinif Miizik Ders Kitabi THM Eserleri
Eser Ad1 Nota Yore Olcii Kaynak Makam
Birimi
Biilbiilim Altin ~ Var Rumeli 9/8 Ali Sevket Ondersev/ Belirtilmemis
Kafeste Derleyen: Muzaffer
Saris6zen
Evlerin Onii Var Rumeli 9/8 Belirtilmemis Belirtilmemis
Handir
Istanbul’dan Var Istanbul 9/8 Derleyen: Muzaffer Belirtilmemis
Uskiidar’a Yol Saris6zen
Gider
Evlerin Onii Var Afyon- 10/8 Metin Akin/ Derleyen: Ali Kiirdi
Yoldur Emirdag Demirhan
Su Garip Var Kirsehir 4/4 Neset Ertas/ Derleyen: Acemkiirdi
Halimden Bilen Miizik Dai. Bsk. THM ve
Siveli Nazlim Oyunlar1 Miidiirligi
Iki Keklik Var Balikesir 4/4 Mustafa Sar1/ Derleyen: Mubhayyerkiirdi
Muzaffer Saris6zen
Mizika Calindi  Var Erzurum 10/8 Faruk Kaleli / Belirtilmemis
Diigiin Mi )
Sandin Derleyen: Muzaffer

Sarisdzen

Tablo 4, Milli Egitim Bakanlig: 8. sinif miizik ders kitabinda yer alan Tiirk halk miizigi
repertuvarinin, dnceki siif diizeylerine kiyasla ritmik uzmanlagma ve uygulama becerisi odakli bir
yapiya evrildigini gostermektedir. Ozellikle 6lgii birimleri incelendiginde 9/8 ve 10/8 gibi aksak
ritimlerin belirgin bigimde baskin oldugu goriilmektedir. Bu durum, 6grencilerin artik yalnizca temel
ritim kaliplarin1 degil, Tiirk halk miiziginin karakteristik yapilarindan biri olan bilesik ve aksak
ritimleri icra edebilme yetkinligine ulagsmalarinin hedeflendigini ortaya koymaktadir. 4/4 dl¢iilerin
sinirli sayida tutulmasi ise bu diizeyde pedagojik odagin daha ¢ok ritmik gesitlilik ve karmasiklik
tizerine kaydigin1 géstermektedir.

Tablo 4 incelendiginde, aragtirma kapsaminda degerlendirilen yedi eserin tamaminin
notasinin bulundugu goriilmektedir. Tiim eserlerin notali olmasi, melodik yapi, ritmik 6zellikler ve
makamsal unsurlarin ayrintili bigimde incelenmesine olanak saglayarak aragtirmanin analiz siirecini
desteklemektedir. “Biilbiilim Altin Kafeste” eserinde dip not olarak “Eser sadelestirilerek
ogrencilerin seslendirmesine yonelik dort ses asagidan yazilmistir” agiklamasi bulunmaktadir.
Ayrica “Evlerinin Onii Handir”, “Evlerinin Onii Yoldur”, “Mizika Calind1 Diigiin Mii Sandin?”
eserlerinde ise dipnot olarak “Eser sinif seviyesi ve 6gretim programi kazanimlari dogrultusunda saz
kisimlar gikarilarak sadelestirilmistir” agiklamasi bulunmaktadir. “Su Garip Halimden Bilen Siveli
Nazlim” eserinde de “Eser smif seviyesi ve Ogretim programi kazanimlari dogrultusunda saz
kisimlar1 ¢ikarilarak sadelestirilmistir. Tiirkiiniin sozleri eser hak sahibinin talebi {izerine
diizeltilmistir” dipnotu bulunmaktadir. Bu ag¢iklamalar pedagojik olarak yerinde olmakla birlikte,
giivenirlik olarak kitabi destekler niteliktedir.

Yéresel dagilim acisindan eserler Rumeli, Istanbul, Afyon-Emirdag, Kirsehir, Balikesir ve
Erzurum yorelerini temsil etmektedir. Rumeli kokenli iki eserin drneklemde yer almasi, 6zellikle
Balkan Tiirk miizigi geleneginin arastirmaya dahil edildigini gostermektedir. Bunun yani sira
Anadolu'nun farkli bolgelerinden segilen eserler, 6rneklemin kiiltiirel ¢esitliligini artirmaktadir.
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Olgii birimleri incelendiginde 9/8, 10/8 ve 4/4 olmak iizere ii¢ farkli yapmin kullamldig
goriilmektedir. Eserlerin biiyiik boliimiinli olusturan 9/8 olgiisii (lic eser), ozellikle Rumeli ve
Istanbul tiirkiileriyle dzdeslesen ritmik karakteri yansitmaktadir. 10/8 olgiisiindeki iki eser ve 4/4
Olciisiindeki iki eser ise 6rneklemde ritmik dengeyi saglamaktadir. Bu dagilim, hem aksak hem de
diizenli 6l¢ii birimlerinin birlikte incelenmesine olanak vermektedir.

Kaynak bilgileri bakimindan eserlerin 6nemli bir kisminda Muzaffer Saris6zen basta olmak
iizere alanin 6nde gelen derleyicilerine yer verilmistir. Ayrica Ali Sevket Ondersev, Ali Demirhan
ve Faruk Kaleli gibi kaynak kisi ve derleyicilerin belirtilmis olmasi, repertuvarin giivenilir
kaynaklardan olusturuldugunu gostermektedir. Bununla birlikte "Evlerin Onii Handir" adli eserde
kaynak bilgisinin belirtilmemis olmasi, bibliyografik acidan giderilmesi gereken bir eksiklik olarak
degerlendirilebilir.

Makam bilgileri incelendiginde, "Evlerin Onii Yoldur" eserinin Kiirdi, "Su Garip Halimden
Bilen Siveli Nazlim" eserinin Acemkiirdi, "iki Keklik" eserinin ise Muhayyerkiirdi makaminda
oldugu belirtilmistir. Buna karsilik dort eserde makam bilgisi yer almamaktadir. Makami belirtilen
eserlerin ozellikle Kiirdi makam ailesine ait olmasi dikkat ¢ekmektedir. Bu durum, orneklem
igcerisinde benzer makamsal karaktere sahip eserlerin karsilagtirmali olarak incelenmesine olanak
saglayabilir.

8. sinif miizik ders kitabinda Tiirk halk miizigi 6gretiminin ritmik derinlik, aksak yapilarin
igsellestirilmesi ve performans becerisinin gelistirilmesi {izerine kurulu oldugunu goéstermektedir.
Onceki simiflarda kademeli olarak gelistirilen miiziksel beceriler, bu diizeyde daha karmasik ritmik
yapilarla pekistirilmektedir. Bununla birlikte makam bilgisinin geri planda kalmasi, 6gretim
stirecinin teorik-miizikolojik boyutunun sinirh kaldigini ve bu alanin tamamlayici egitim
materyalleriyle desteklenmesi gerektigini ortaya koymaktadir.

Sonuc¢

Bu arastirmada Milli Egitim Bakanlig1 5, 6, 7 ve 8. siif miizik ders kitaplarinda yer alan
Tiirk halk miizigi eserleri; eser adi, nota varligi, yore, 6l¢ii birimi, kaynak kisi/derleyici, makam
degiskenleri iizerinden biitiinciil olarak analiz edilmistir. Dort sinif diizeyine ait tablolar birlikte
degerlendirildiginde, 6gretim programinin kademeli, sarmal ve pedagojik agidan yapilandirilmisg bir
miizik 6gretim modeli {izerine kuruldugu agik bi¢cimde ortaya ¢ikmaktadir.

Arastirmada oncelikle repertuvarin nicel dagilimi agisindan sinif diizeyleri arasinda belirgin
farkliliklar oldugu goriilmiistiir. Besinci sinifta sekiz, altinci sinifta dort, yedinci sinifta on yedi ve
sekizinci simifta yedi Tiirk halk miizigi eserine yer verilmistir. Ozellikle yedinci simif ders kitabmin
repertuvar bakimindan diger siniflardan daha kapsamli oldugu, sekizinci siifta ise eser sayisinin
azalmasina karsin miizikal yap1 bakimindan daha nitelikli ve karmasik orneklerin tercih edildigi
anlasilmaktadir.

Nota kullanim1 bakimindan incelendiginde, yalnizca 5. sinif ders kitabinda notasiz eserlerin
bulundugu, 6., 7. ve 8. smif ders kitaplarinda ise biitiin eserlerin notalartyla birlikte sunuldugu
belirlenmistir. Bu durum, 6gretim siirecinde 6grencilerin miizik okuma becerilerinin kademeli olarak
gelistirilmesinin  hedeflendigini goéstermektedir. Ayrica bazi eserlerde yapilan sadelestirme,
transpoze ve saz boliimlerinin ¢ikarilmasina iliskin agiklamalarin dipnotlarla belirtilmis olmasi,
Ogretim materyallerinin pedagojik gerekceler dogrultusunda diizenlendigini ve ders kitaplarinin
bilimsel giivenirligini destekledigini ortaya koymaktadir.

Yoresel dagilim bakimindan ders kitaplarinin Tiirkiye'nin farkli kiiltiirel bdlgelerini
kapsayan genis bir repertuvar sundugu goriilmektedir. Karadeniz, i¢ Anadolu, Dogu Anadolu,
Gilineydogu Anadolu, Marmara, Ege ve Akdeniz bdlgelerinin yan1 sira Rumeli, Kibris ve
Azerbaycan'a ait eserlerin de ders kitaplarinda yer almasi, 6grencilerin Tiirk halk miiziginin kiiltiirel
cesitliligini tanimalarina yonelik bilingli bir yaklasim benimsendigini gostermektedir. Bununla
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birlikte bazi eserlerde yore bilgilerinin belirtilmemis olmasi, repertuvarin kiiltiirel baglam icerisinde
degerlendirilmesini giiglestiren bir eksiklik olarak dikkat ¢ekmektedir.

Olgii birimleri agisindan sinif diizeyleri arasinda belirgin bir gelisim ¢izgisi bulunmaktadir.
Besinci siifta agirlikli olarak 2/4 ve 4/4 gibi temel 6lgiiler tercih edilirken, altinci siniftan itibaren
5/8, 6/8 ve 10/8 gibi aksak 0l¢ii birimlerine yer verilmeye baglanmistir. Yedinci sinifta 2/4, 4/4, 6/8,
7/8 ve 9/8 gibi farkli ritmik yapilarla repertuvar 6nemli 6l¢iide ¢esitlenmis, sekizinci siifta ise 9/8
ve 10/8 ol¢iilerinin agirlik kazanmasiyla ritmik karmasikligin artirildign goriilmiistiir. Bu durum,
Ogretim programinda ritim 6gretiminin basitten karmasiga dogru planlandigini ve 6grencilerin Tiirk
halk miizigine ©zgii aksak Ol¢li birimleri kademeli bigimde kazanmalarinin hedeflendigini
gostermektedir.

Kaynak bilgileri bakimindan eserlerin 6nemli bir boliimiiniin TRT repertuvar: ile Muzaffer
Sarisézen, Nida Tiifek¢i, Muammer Sun, Mustafa Hogsu ve diger onemli derleyicilere dayandig
belirlenmistir. Bununla birlikte 6zellikle 6. sinif ders kitabinda kaynak bilgilerinin biiyiik 6lgiide
belirtilmemis olmasi ve diger siniflarda da bazi eserlerde benzer eksikliklerin bulunmasi, akademik
standartlar acisindan gelistirilmesi gereken bir yon olarak degerlendirilmektedir.

Makam bilgileri agisindan incelendiginde ise 5. ve 6. simf ders kitaplarinda makam
bilgilerinin biiyiik dl¢lide yer almadigi, 7. simifta Hiizzam ve Segdh makamlarinin, 8. sinifta ise
Kiirdi, Acemkiirdi ve Muhayyerkiirdi makamlarinin belirtilmeye baslandig1 goriilmektedir. Bu
durum, makam ogretiminin dogrudan teorik bilgi seklinde degil, 6grencilerin biligsel gelisim
diizeyleri dikkate alinarak asamali bigimde programa dahil edildigini diisiindiirmektedir. Ancak
eserlerin 6nemli bir kisminda makam bilgilerinin bulunmamasi, repertuvarin miizikolojik ac¢idan
daha ayrintili incelenmesini sinirlandirmaktadir.

5. simf ders kitab1 incelendiginde, repertuvarin 6grencileri Tiirk halk miizigiyle tanistirmaya
yonelik temel bir islev iistlendigi goriilmektedir. Bu diizeyde eserlerin biiyiik boliimiinde 2/4 ve 4/4
gibi kolay algilanabilir 6l¢iilerin tercih edilmesi, makam bilgilerine yer verilmemesi ve bazi eserlerin
notasiz sunulmasi, 6gretimin agirlikli olarak sarki sdyleme, dinleme ve temel ritim becerileri iizerine
kurgulandigin1 gostermektedir. Farkli yorelere ait eserlerin secilmis olmasi ise 6grencilerin erken
yasta kiiltiirel ¢esitlilikle tanismalarin1 amaglayan bir yaklagimi yansitmaktadir.

6. smif diizeyinde ise bu yap1 korunmakla birlikte, 5/8, 6/8 ve 10/8 gibi 6l¢iilerin repertuvara
dahil edilmesiyle birlikte aksak ritimlere gegis siireci baglatilmaktadir. Her iki diizeyde de makam
bilgilerinin biiyiik 6l¢iide verilmemesi, 0gretim siirecinde teorik yogunluktan ziyade uygulama
temelli bir yaklagimin Onceliklendirildigini ortaya koymaktadir. Bu yaklasim, miizik egitiminin
erken asamalarinda isitsel deneyimin Oncelikli olmasi gerektigini vurgulayan literatiirle
ortiismektedir (Say, 2005b).

6. sinif diizeyinde repertuvarin nicelik olarak azalmasina ragmen nitelik bakimindan daha
geligmis bir yap1 kazandig1 goriilmektedir. Bu smifta biitiin eserlerin notalarinin verilmesi ve 5/8, 6/8
ile 10/8 gibi aksak 6l¢ii birimlerinin repertuvara dahil edilmesi, 6grencilerin ritmik algilarinin
gelistirilmesini hedefleyen planli bir 6gretim anlayisini ortaya koymaktadir. Bu durum, Tiirk miizigi
Ogretiminde isitsel altyapi olustuktan sonra kuramsal bilgilerin sunulmasimin daha etkili oldugu
yoniindeki goriislerle paralellik gdstermektedir (Tura, 2017). Ayrica eserlerin simif diizeyine uygun
olarak sadelestirildiginin dipnotlarla belirtilmesi, pedagojik diizenlemelerin bilingli bigimde
yapildigin1 géstermektedir. Buna karsin makam ve kaynak bilgilerinin biiyiik 6l¢lide belirtilmemesi,
teorik bilgiden ¢ok uygulama becerisine dncelik verildigini diisiindiirmektedir.

7. sinif ders kitabi, repertuvarin hem nicelik hem de miiziksel cesitlilik bakimindan en
kapsamli oldugu diizeyi olusturmaktadir. Eser sayisindaki artisin yaninda yoresel gesitliligin
genislemesi, farkli 6l¢ii birimlerinin birlikte kullanilmasi ve ilk kez Hiizzam ile Segah gibi makam
bilgilerinin yer almaya baglamasi, 6grencilerin yalnizca uygulama degil, miiziksel kavramlari tanima
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ve iligkilendirme asamasina gectigini gostermektedir. Ayrica karar seslerinin daha genis bir dagilim
gostermesi, 6grencilerin farkli ses merkezlerine dayali ezgileri seslendirebilecek diizeye ulagtiklarim
ortaya koymaktadir. Bu nedenle yedinci sinif, Tiirk halk miizigi 6gretiminde temel becerilerden
kuramsal farkindaliga gecisin en belirgin bicimde gozlendigi sinif diizeyi olarak degerlendirilebilir.

8. siif ders kitabinda ise 6gretim anlayisinin daha ¢ok performans becerisi ve ritmik
uzmanlagma {lizerine yogunlastigi goriilmektedir. Repertuvarda 6zellikle 9/8 ve 10/8 gibi aksak 6lcii
birimlerinin agirlik kazanmasi, 6grencilerin artik Tiirk halk miiziginin karakteristik ritmik yapilarin
icra edebilecek yeterlige ulagsmalarmin hedeflendigini gostermektedir. Buna karsilik makam
bilgilerinin yalnizca belirli eserlerde verilmesi ve repertuvarda agirlikl olarak Kiirdi makam ailesine
yer verilmesi, makamsal ¢esitliligin ritmik ¢esitlilik kadar 6n planda tutulmadigini1 gostermektedir.
Ayrica eserlerin Ogrenci diizeyine uygun olarak sadelestirildigine iliskin agiklamalar, 6gretim
programinin performans odakli yaklagimini desteklemektedir.

Sif diizeyleri birlikte degerlendirildiginde, miizik ders kitaplarinda Tiirk halk miizigi
Ogretiminin basitten karmasiga, somuttan soyuta ve uygulamadan kuramsal farkindaliga dogru
ilerleyen kademeli bir yap1 sergiledigi goriilmektedir. Besinci sinifta temel ritim ve ezgi becerileri
on plandayken, altinci sinifta aksak ritimlerle tanigma, yedinci sinifta makamsal ve yapisal
cesitliligin artirilmasi, sekizinci sinifta ise performans becerilerinin gelistirilmesi hedeflenmistir. Bu
durum, ders kitaplarinin 6gretim programinda ongoriilen kazanimlarla biiyiik dl¢lide uyumlu bir
gelisim ¢izgisi izledigini gostermektedir.

Bununla birlikte aragtirma, biitiin sinif diizeylerinde ortak bazi eksikliklerin de siirdiigiinii
ortaya koymustur. Ozellikle eserlerin bir kisminda makam, yore ve kaynak bilgilerinin eksik olmast,
repertuvarin miizikolojik agidan biitiinciil bigcimde degerlendirilmesini gii¢lestirmektedir. Tiirk halk
miiziginin egitsel aktariminda yalnizca icra degil, ayn1 zamanda kuramsal ve kiiltiirel baglamin da
birlikte sunulmas1 gerektigi literatiirde vurgulanmaktadir. Bu baglamda, miiziksel kavramlarin agik
ve sistematik bicimde aktarilmasmmin &nemi bilyiiktiir (Oztuna, 2000). Bu nedenle gelecekte
hazirlanacak ders kitaplarinda eserlerin makam, yore, derleyici ve repertuvar bilgilerine daha
sistematik bicimde yer verilmesi, hem Ogretmenlerin dgretim siireclerini destekleyecek hem de
ogrencilerin Tiirk halk miizigini daha bilingli ve biitiinciil bir bakis acistyla tanimalara katki
saglayacaktir.

Bu arastirma, Milli Egitim Bakanlig1 miizik ders kitaplarinda Tiirk halk miizigi 6gretiminin
sinif diizeylerine gore planhi bir ilerleme gosterdigini ortaya koymaktadir. Repertuvar secimi,
ogrencilerin gelisim 6zellikleri dogrultusunda giderek artan ritmik, teknik ve kismen kuramsal bir
zorluk diizeyi sunmakta; bdylece dgrencilerin Tiirk halk miizigine iliskin bilgi, beceri ve kiiltiirel
farkindaliklarinin kademeli olarak gelistirilmesini amaglayan bir 6gretim modeli ortaya koymaktadir.
Bununla birlikte, repertuvarin miizikolojik boyutunu giiglendirecek bilgi alanlarinin daha sistematik
bicimde sunulmasi, ders kitaplarinin hem egitimsel hem de akademik niteligini artiracaktir.
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ETiK BEYANLAR
Arastirma ve Yaymn Etigi

Yazar(lar), bu makalenin 6zgiin bir ¢alisma oldugunu ve bilimsel arastirma ve yayin etigi
ilkelerine uygun olarak hazirlandigim1 beyan eder. Makale daha once herhangi bir yerde
yayimlanmamig olup baska bir dergide degerlendirme siirecinde degildir.

Calismada kullanilan tiim kaynaklar akademik kurallara uygun bi¢imde atiflanmistir.
Yazar(lar), caligmanin intihal, veri uydurma, veri tahrifi veya manipiilasyon igermedigini;
aragtirma bulgularinin bilimsel diiriistliik ilkelerine uygun sekilde sunuldugunu beyan eder.

Yazar Katkisi

Tim yazarlar ¢aligmanin tasarlanmasi, yiirlitiilmesi, analizi ve makalenin hazirlanmasina
onemli Olciide katkr saglamistir. Tiim yazarlar makalenin son halini okuyup onaylamis ve
yayimlanmasini kabul etmistir.

Cikar Catismasi

Yazar(lar), bu makalenin yayimlanmasina iligskin herhangi bir ¢ikar ¢atismasi bulunmadigini
beyan eder.

Finansal Destek

Bu aragtirma herhangi bir kamu kurumu, ticari kurulus veya kar amaci giitmeyen kurulus
tarafindan finansal olarak desteklenmemistir.

Yapay Zeka Kullamim Beyani

Makalenin hazirlanmas: siirecinde yapay zeka araglarindan yalnmizca dil diizenleme, ceviri
destegi ve anlatim iyilestirmesi amaciyla simirli 6l¢lide yararlanilmig olabilir. Yapay zeka
araclari tarafindan yapilan g¢eviri ve dil diizenlemeleri yazar(lar) tarafindan dikkatle kontrol
edilmistir. Yapay zeka araglari calismanin bilimsel iceriginin, arastirma tasariminin,
analizlerinin veya akademik sonuglarimin olusturulmasinda kullanilmamistir. Makalenin
icerigine iliskin tiim akademik sorumluluk yazar(lar)a aittir.

Telif Haklar1 ve izinler

Yazar(lar), telif hakki gerektiren materyaller kullanilmissa gerekli izinlerin alindigint ve
caligmanin herhangi bir fikri miilkiyet hakkini ihlal etmedigini beyan eder.

Yazar Onay1

Tiim yazarlar makalenin son halini okuduklarini, onayladiklarini ve yayimlanmasini kabul
ettiklerini beyan eder.

Authors' Contribution Statement / Yazarlarin Katki Oran1 Beyam

The researchers' contribution statement is as follows / Arastirmacilarin katki orani beyani su
sekildedir:

First author / 1. Yazar %50,
Second author / 2. Yazar %50.
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