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Abstract: This study aims to explore university students’ metaphorical perceptions of the concept of “money”
through a phenomenological lens. In classical and modern economic literature, money is defined not only as a
medium of exchange, unit of account, and store of value but also as a fundamental element enabling the
functioning of the economic system. However, in contemporary societies, money has become a
multidimensional phenomenon intertwined with social status, psychological well-being, power dynamics, and
cultural meanings. University students, facing limited financial resources, increasing debts, consumption
pressures, and future uncertainties, develop particularly intense and often contradictory relationships with
money. This research seeks to uncover how students conceptualize money within their cognitive and
experiential frameworks. The study was conducted with 136 students from various academic units at Amasya
University using maximum variation sampling. Data were collected via a metaphor elicitation form asking
participants to complete the sentence “Money is like ... because ...”. The responses were analyzed through
qualitative content analysis, yielding 61 valid metaphors grouped under six main categories: (1) money as a
vital/basic necessity, (2) money as an instrumental/functional resource, (3) money as a tool of power, control
and status, (4) money as a natural and inevitable process, (5) money as an emotional and psychological
experience, and (6) money as a risky element requiring careful management. The findings indicate that students
perceive money not as a unidimensional economic tool but as a complex, multi-layered phenomenon
encompassing survival, social positioning, emotional states, and risk management. Money carries both positive
connotations (security, happiness, power, freedom) and negative ones (stress, addiction, loss, danger),
highlighting its dual nature. The study emphasizes that financial literacy education should go beyond cognitive
knowledge and adopt a holistic approach that addresses students’ perceptions, attitudes, and symbolic meanings
attached to money. These insights offer valuable implications for developing more effective financial education
programs targeting young adults. This study contributes to the literature by providing a multidimensional
understanding of money perception through metaphor analysis.

Keywords: Economics, Money Perception, Metaphor, University Students, Phenomenology, Qualitative
Research, Financial Literacy.
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Oz: Bu calisma, iiniversite 6grencilerinin “para” kavramma iliskin metaforik algilarin1 fenomenolojik bir
yaklagimla incelemeyi amacglamaktadir. Para, klasik ve modern iktisat literatiiriinde degisim aract, deger Ol¢iisii
ve deger saklama araci olarak tanimlanirken; giiniimiiz toplumlarinda sosyal statii, psikolojik durum, gii¢
iliskileri ve kiiltiirel anlamlarla i¢ ige gecmis bir olgu haline gelmistir. Ozellikle iiniversite dgrencileri, sinirl
gelir kaynaklari, bor¢lanma egilimleri, tilketim baskilar1 ve gelecek belirsizlikleri nedeniyle para ile yogun ve
celiskili bir iliski icindedir. Bu baglamda arastirma, 6grencilerin para kavramini zihinsel diinyalarinda nasil
anlamlandirdiklarmi ortaya koymay1 hedeflemektedir. Arastirma, Amasya Universitesi’nin farkli akademik
birimlerinde 6grenim goren 136 &grenci ile yiriitiilmistiir. Veri toplama araci olarak “Para ... gibidir. Ciinki
...” tamamlamali metafor formu kullanilmis ve veriler nitel i¢erik analizi yontemiyle ¢oziimlenmistir. Analiz
sonucunda 61 gegerli metafor alt1 ana kategori altinda gruplanmistir: (1) yasamsal/temel ihtiyac olarak para,
(2) aragsal/iglevsel kaynak olarak para, (3) gii¢, kontrol ve statii araci olarak para, (4) dogal ve kacinilmaz siireg
olarak para, (5) duygusal ve psikolojik deneyim olarak para ve (6) risk, tehlike ve yonetim gerektiren unsur
olarak para. Bulgular, tiniversite 6grencilerinin paray1 tek boyutlu bir ekonomik ara¢ olarak degil; yasamin
stirdiiriilebilirligi, sosyal hiyerarsi, duygusal denge ve risk yonetimi gibi katmanlar1 iceren ¢ok yonlii bir olgu
olarak algiladiklarin1 gostermektedir. Para hem olumlu anlamlar (giiven, mutluluk, gii¢, 6zgiirlik) hem de
olumsuz anlamlar (stres, bagimlilik, kayip, tehlike) tasimakta; bu c¢ift yonliiliik kavramin karmagik dogasint
yansitmaktadir. Aragtirma, finansal okuryazarlik egitimlerinin yalnizca biligsel bilgi aktarimiyla sinirlt
kalmamasi, 6grencilerin para algisi, tutum ve duygusal iliskilerini de kapsayan biitlinciil bir yaklasimla
tasarlanmas1 gerektigini vurgulamaktadir. Bu bulgular, gen¢ yetiskinlerin finansal farkindaligini artirmaya
yonelik programlar i¢in 6nemli ipuglari sunmaktadir. Bu yoniiyle ¢aligma, para algisinin ¢ok boyutlu dogasini
ortaya koyarak literatiire 6zgiin bir katki sunmaktadir.

Anahtar Kelimeler: Iktisat, Para algisi, Metafor, Universite Ogrencileri, Fenomenoloji, Nitel Arastirma,
Finansal Okuryazarlik.
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Structured Abstract:

This study aims to examine the metaphorical perceptions that university students attach to the concept
of "money" through a phenomenological approach. While money is defined in classical and modern economics
literature as a medium of exchange, a measure of value, and a store of value, it has become a multidimensional
phenomenon intertwined with social status, psychological states, power relations, and cultural meanings in
contemporary societies. In today's world, money significantly influences decision-making processes,
interpersonal relationships, the sense of trust, and future planning. University students in particular experience
an intense and often contradictory relationship with money due to limited financial resources, dependence on
scholarships or family support, increasing debt burdens, consumption pressures, and career uncertainties.
During this transitional period, students conceptualize money not merely as a theoretical instrument but as a
concrete phenomenon grounded in everyday lived experience. Research aims to reveal these perceptions
through metaphor analysis.

Money is one of the oldest and most debated concepts in the history of economic thought. According
to classical and modern economists, money plays a significant role in ensuring macroeconomic stability,
controlling inflation, and supporting economic growth. In contrast, interdisciplinary approaches emphasize that
money functions as a powerful symbol that quantifies social relations, promotes individualization and
alienation, and creates hierarchies of power and status. The behavioral economics literature demonstrates that
financial decisions are often shaped not by pure rationality but by mental representations, emotions, intuitions,
and cognitive biases. In this context, metaphor analysis offers an effective method for uncovering individuals'
implicit meanings and attitudes toward money.

The study was conducted with 136 students (79 female, 57 male) enrolled in various academic units
at Amasya University. Maximum variation sampling was employed to ensure diversity in terms of gender,
department, year of study, and socioeconomic background. An open-ended metaphor form based on
completing the sentence "Money is like ... Because ..." was used as the data collection instrument. Data were
collected through face-to-face interviews in March 2026 and analyzed using qualitative content analysis. Of
the 150 forms collected, 14 were deemed invalid, and 61 valid metaphors were obtained from the remainder.
Coding was performed independently by two researchers, with reliability calculated at 86%. As a result of the
analysis, the metaphors were grouped into six main categories:

Money as a Vital/Basic Need (30%, f=41): The most dominant category. Metaphors such as "water"
(24), oxygen, breath, bread, heart, blood, father, and family were prominent. Money is perceived as an
indispensable element for sustaining life; its absence creates a vital deficiency. Participants perceived money
as equivalent to biological and security needs. Money as an Instrumental/Functional Resource (23%, f=31):
Metaphors such as "key" (6), tool, fuel, bridge, compass, and contactless card. Money is a practical instrument
that enables the attainment of goals and facilitates life. When used correctly, it is regarded as a source of
motivation and productivity. Money as a Tool of Power, Control, and Status (15%, f=20): Metaphors such as
"power" (9), weapon, independence, Karun (Croesus), and luxury bag. Money is perceived as a symbol that
creates social hierarchies and provides authority and prestige. This category is more pronounced among male
students. Money as a Natural and Inevitable Process (12%, f=16): Wind, sand, rain, season, bird, soap. Money
has a fluid, temporary, cyclical, and difficult-to-control nature. Experiences of economic uncertainty and
inflation reinforce this perception. Money as a Risk, Danger, and Element Requiring Management (11%, f=15):
Fire, medicine, cliff, salt, mushroom. Money is double-edged; it provides benefit when managed correctly and
causes harm when misused. This category reflects students' awareness of risk. Money as an Emotional and
Psychological Experience (10%, f=13): Happiness, peace, love, drug, gambling, illness. Money generates both
positive (confidence, happiness) and negative (stress, dependency) emotions. Emotional metaphors are more
prevalent among female students. The most frequently recurring metaphor was "water" (f=24). The findings
indicate that perceptions of money extend beyond the economic realm to encompass existential, social,
emotional, and risk management dimensions.

Students conceptualize money not as a one-dimensional economic tool but as a multilayered
phenomenon. The dominance of the basic need and instrumentality categories (53%) reflects the financial
vulnerability of young people; power and status metaphors reflect perceptions of socio-cultural capital; while
risk and emotional metaphors reflect the contradictory relationship consistent with the behavioral economics
literature. The findings parallel Simsek's (2020) study with high school students, but reveal an increased
awareness of risk and management at the university level. Differences by gender and academic unit are
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noteworthy: women tended to use more emotional and vital metaphors, while men preferred power and status-
oriented metaphors. Economics and technical departments showed greater inclination toward functional
perceptions, while education and health departments leaned toward emotional and risk-based perceptions. The
study underscores the inadequacy of traditional financial literacy programs. Such programs should not be
limited to cognitive knowledge transfer alone; they should adopt a holistic approach that also addresses
students' metaphorical perceptions, emotional attitudes, and symbolic meanings. Psychosocial modules
covering risk management, emotional awareness, and a critique of consumer culture should be integrated.

The research findings are specific to a single public university (Amasya) and do not claim statistical
generalizability. Socioeconomic status was not analyzed in detail. Future studies may examine the evolution
of these perceptions using larger samples, mixed methods, and longitudinal designs. This study makes an
original contribution to the literature by rendering the multidimensional nature of money perception visible
through metaphor analysis. Developing a conscious and balanced relationship with money is critically
important for the financial well-being and psychological health of young adults. The findings obtained can
serve as a guide for designing more effective financial education programs at universities.

Keywords: Economics, Money Perception, Metaphor, University Students, Phenomenology,
Qualitative Research, Financial Literacy.
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Résumé Structuré:

Cette étude vise a examiner les perceptions métaphoriques que les étudiants universitaires associent
au concept d’« argent » a travers une approche phénoménologique. Alors que ’argent est défini dans la
littérature économique classique et moderne comme un moyen d’échange, une mesure de valeur et une réserve
de valeur, il est devenu un phénoméne multidimensionnel étroitement 1ié au statut social, aux états
psychologiques, aux relations de pouvoir et aux significations culturelles dans les sociétés contemporaines.
Dans le monde actuel, I’argent influence considérablement les processus décisionnels, les relations
interpersonnelles, le sentiment de confiance et la planification de 1’avenir. Les étudiants universitaires, en
particulier, entretiennent une relation intense et souvent contradictoire avec 1’argent en raison de ressources
financiéres limitées, de leur dépendance vis-a-vis des bourses ou du soutien familial, d’un endettement
croissant, des pressions liées a la consommation et des incertitudes professionnelles. Au cours de cette période
de transition, les étudiants conceptualisent I’argent non seulement comme un instrument théorique, mais aussi
comme un phénomeéne concret ancré dans leur expérience quotidienne. La recherche vise & mettre en lumicre
ces perceptions par le biais d’une analyse métaphorique.

L’argent est I'un des concepts les plus anciens et les plus débattus de I’histoire de la pensée
économique. Selon les économistes classiques et modernes, I’argent joue un rdle significatif dans la garantie
de la stabilité macroéconomique, la maitrise de 1’inflation et le soutien a la croissance économique. A I’inverse,
les approches interdisciplinaires soulignent que I’argent fonctionne comme un symbole puissant qui quantifie
les relations sociales, favorise I’individualisation et I’aliénation, et crée des hiérarchies de pouvoir et de statut.
La littérature en économie comportementale démontre que les décisions financiéres sont souvent fagonnées
non pas par une rationalité pure, mais par des représentations mentales, des émotions, des intuitions et des biais
cognitifs. Dans ce contexte, ’analyse des métaphores offre une méthode efficace pour mettre au jour les
significations implicites et les attitudes des individus vis-a-vis de [’argent.

L’étude a été menée aupres de 136 étudiants (79 femmes, 57 hommes) inscrits dans différentes unités
académiques de I'université d’Amasya. Un échantillonnage a variation maximale a été utilisé afin de garantir
la diversité en termes de genre, de département, d’année d’études et de milieu socio-économique. Un
questionnaire ouvert sur les métaphores, consistant & compléter la phrase « L’argent, c’est comme... Parce
que... », a été utilis€ comme outil de collecte de données. Les données ont été recueillies lors d’entretiens en
face a face en mars 2026 et analysées a I’aide d’une analyse de contenu qualitative. Sur les 150 questionnaires
recueillis, 14 ont été jugés non valides, et 61 métaphores valides ont été obtenues a partir des autres. Le codage
a été effectué de maniére indépendante par deux chercheurs, la fiabilité étant estimée a 86 %. A I’issue de
I’analyse, les métaphores ont été regroupées en six catégories principales :

L’argent en tant que besoin vital/fondamental (30 %, n = 41) : la catégorie la plus dominante. Des
métaphores telles que « 1’eau » (24), I’oxygene, le souffle, le pain, le ceeur, le sang, le pere et la famille
occupaient une place prépondérante. L’argent est per¢u comme un élément indispensable au maintien de la vie
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; son absence entraine une carence vitale. Les participants percevaient I’argent comme équivalent aux besoins
biologiques et de sécurité. L’argent en tant que ressource instrumentale/fonctionnelle (23 %, f = 31) : des
métaphores telles que « clé » (6), outil, carburant, pont, boussole et carte sans contact. L’argent est un
instrument pratique qui permet d’atteindre des objectifs et facilite la vie. Lorsqu’il est utilisé correctement, il
est considéré comme une source de motivation et de productivité. L’argent en tant qu’outil de pouvoir, de
contrdle et de statut (15 %, n=20) : métaphores telles que « pouvoir » (9), arme, indépendance, Karun (Crésus)
et sac de luxe. L’argent est per¢u comme un symbole qui crée des hiérarchies sociales et confére autorité et
prestige. Cette catégorie est plus marquée chez les étudiants de sexe masculin. L’argent en tant que processus
naturel et inévitable (12 %, n = 16) : vent, sable, pluie, saison, oiseau, savon. L’argent présente une nature
fluide, temporaire, cyclique et difficile a contrdler. Les expériences d’incertitude économique et d’inflation
renforcent cette perception.

L’argent comme risque, danger et élément nécessitant une gestion (11 %, n = 15) : feu, médicament,
falaise, sel, champignon. L’argent est a double tranchant ; il apporte des avantages lorsqu’il est géré
correctement et cause du tort lorsqu’il est mal utilisé. Cette catégorie refléte la conscience du risque chez les
étudiants. L’argent comme expérience émotionnelle et psychologique (10 %, n = 13) : bonheur, paix, amour,
drogue, jeu, maladie. L argent suscite a la fois des émotions positives (confiance, bonheur) et négatives (stress,
dépendance). Les métaphores émotionnelles sont plus fréquentes chez les ¢tudiantes. La métaphore la plus
récurrente était celle de « ’eau » (n = 24). Ces résultats indiquent que les perceptions de I’argent dépassent le
domaine économique pour englober des dimensions existentielles, sociales, émotionnelles et liées a la gestion
des risques.

Les étudiants ne conceptualisent pas I’argent comme un outil économique unidimensionnel, mais
comme un phénoméne a plusieurs niveaux. La prédominance des catégories « besoin fondamental » et «
instrumentalité » (53 %) refléte la vulnérabilité financiére des jeunes ; les métaphores liées au pouvoir et au
statut reflétent les perceptions du capital socioculturel ; tandis que les métaphores liées au risque et aux
émotions reflétent la relation contradictoire décrite dans la littérature sur 1’économie comportementale. Ces
résultats rejoignent ceux de I’étude de Simsek (2020) menée auprés de lycéens, mais réveélent une prise de
conscience accrue des risques et de leur gestion au niveau universitaire. Les différences selon le genre et la
filiére sont notables : les femmes avaient tendance a utiliser davantage de métaphores émotionnelles et vitales,
tandis que les hommes préféraient les métaphores axées sur le pouvoir et le statut. Les filiéres d’économie et
techniques montraient une plus grande propension aux perceptions fonctionnelles, tandis que les filiéres
d’éducation et de santé penchaient vers des perceptions émotionnelles et axées sur le risque. Cette étude
souligne I’insuffisance des programmes traditionnels d’éducation financiére. Ces programmes ne devraient pas
se limiter au seul transfert de connaissances cognitives ; ils devraient adopter une approche holistique qui
aborde également les perceptions métaphoriques, les attitudes émotionnelles et les significations symboliques
des étudiants. Des modules psychosociaux couvrant la gestion des risques, la conscience émotionnelle et une
critique de la culture de consommation devraient y étre intégrés.

Les résultats de cette recherche sont spécifiques a une seule université publique (Amasya) et ne
prétendent pas a une généralisation statistique. Le statut socio-économique n’a pas été analysé en détail. De
futures études pourraient examiner 1’évolution de ces perceptions a 1’aide d’échantillons plus larges, de
méthodes mixtes et de plans d’étude longitudinaux. Cette étude apporte une contribution originale a la
littérature en mettant en évidence la nature multidimensionnelle de la perception de I’argent grace a 1’analyse
des métaphores. Développer une relation consciente et équilibrée avec I’argent est d’une importance cruciale
pour le bien-étre financier et la santé psychologique des jeunes adultes. Les résultats obtenus peuvent servir de
guide pour la conception de programmes d’éducation financiere plus efficaces dans les universités.

Mots-clés : Economie, Perception de 1’argent, Métaphore, Ftudiants universitaires, Phénoménologie,
Recherche qualitative, Culture financiére.

Resumen Estructurado:

El presente estudio tiene como objetivo examinar las percepciones metaforicas que los estudiantes
universitarios asocian al concepto de «dinero» mediante un enfoque fenomenolégico. Si bien en la literatura
economica clasica y moderna el dinero se define como un medio de intercambio, una medida de valor y una
reserva de valor, en las sociedades contemporaneas se ha convertido en un fenomeno multidimensional
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entrelazado con el estatus social, los estados psicoldgicos, las relaciones de poder y los significados culturales.
En el mundo actual, el dinero influye de manera significativa en los procesos de toma de decisiones, las
relaciones interpersonales, el sentido de la confianza y la planificaciéon del futuro. Los estudiantes
universitarios, en particular, experimentan una relacion intensa y a menudo contradictoria con el dinero debido
a sus limitados recursos econdmicos, la dependencia de becas o del apoyo familiar, la creciente carga de la
deuda, las presiones de consumo y la incertidumbre profesional. Durante este periodo de transicion, los
estudiantes conceptualizan el dinero no solo como un instrumento teérico, sino como un fenémeno concreto
arraigado en la experiencia cotidiana. La investigacion pretende revelar estas percepciones mediante el analisis
de metaforas.

El dinero es uno de los conceptos mas antiguos y debatidos de la historia del pensamiento econémico.
Segtin los economistas clasicos y modernos, el dinero desempefia un papel significativo a la hora de garantizar
la estabilidad macroeconémica, controlar la inflacion y respaldar el crecimiento econémico. Por el contrario,
los enfoques interdisciplinares hacen hincapié en que el dinero funciona como un poderoso simbolo que
cuantifica las relaciones sociales, fomenta la individualizacion y la alienacion, y crea jerarquias de poder y
estatus. La literatura sobre economia conductual demuestra que las decisiones financieras a menudo no se
basan en la racionalidad pura, sino en representaciones mentales, emociones, intuiciones y sesgos cognitivos.
En este contexto, el analisis de metaforas ofrece un método eficaz para descubrir los significados implicitos y
las actitudes de las personas hacia el dinero.

El estudio se llevd a cabo con 136 estudiantes (79 mujeres y 57 hombres) matriculados en diversas
unidades académicas de la Universidad de Amasya. Se empled un muestreo de variacidbn maxima para
garantizar la diversidad en términos de género, departamento, curso y origen socioeconomico. Como
instrumento de recogida de datos se utilizé un formulario de metaforas de respuesta abierta basado en completar
la frase «El dinero es como... Porque...». Los datos se recopilaron mediante entrevistas presenciales en marzo
de 2026 y se analizaron mediante un analisis cualitativo de contenido. De los 150 formularios recopilados, 14
se consideraron invalidos y, del resto, se obtuvieron 61 metaforas validas. La codificacion la realizaron de
forma independiente dos investigadores, y la fiabilidad se calculo en un 86 %. Como resultado del analisis, las
metaforas se agruparon en seis categorias principales:

El dinero como necesidad vital/bésica (30 %, n = 41): la categoria mas predominante. Destacaron
metaforas como «aguay (24), oxigeno, aliento, pan, corazon, sangre, padre y familia. El dinero se percibe como
un elemento indispensable para mantener la vida; su ausencia genera una carencia vital. Los participantes
percibian el dinero como equivalente a las necesidades bioldgicas y de seguridad. El dinero como recurso
instrumental/funcional (23 %, f = 31): Metaforas como «llave» (6), herramienta, combustible, puente, brijula
y tarjeta sin contacto. El dinero es un instrumento practico que permite alcanzar objetivos y facilita la vida.
Cuando se utiliza correctamente, se considera una fuente de motivacion y productividad. El dinero como
herramienta de poder, control y estatus (15 %, n = 20): metaforas como «poder» (9), arma, independencia,
Kartn (Creso) y bolso de lujo. El dinero se percibe como un simbolo que crea jerarquias sociales y proporciona
autoridad y prestigio. Esta categoria es mas pronunciada entre los estudiantes varones. El dinero como proceso
natural e inevitable (12 %, f = 16): viento, arena, lluvia, estacion, pajaro, jabon. El dinero tiene una naturaleza
fluida, temporal, ciclica y dificil de controlar. Las experiencias de incertidumbre econémica e inflacion
refuerzan esta percepcion.

El dinero como riesgo, peligro y elemento que requiere gestion (11 %, n = 15): fuego, medicina,
acantilado, sal, seta. El dinero es un arma de doble filo: aporta beneficios cuando se gestiona correctamente y
causa dafio cuando se utiliza mal. Esta categoria refleja la conciencia de riesgo de los estudiantes. El dinero
como experiencia emocional y psicologica (10 %, n = 13): felicidad, paz, amor, droga, juego, enfermedad. El
dinero genera emociones tanto positivas (confianza, felicidad) como negativas (estrés, dependencia). Las
metaforas emocionales son mas frecuentes entre las estudiantes. La metafora que mas se repitid fue «agua»
(f=24). Los resultados indican que las percepciones sobre el dinero van mas alla del ambito econémico para
abarcar dimensiones existenciales, sociales, emocionales y de gestion del riesgo.

Los estudiantes conceptualizan el dinero no como una herramienta econémica unidimensional, sino
como un fendomeno con multiples facetas. El predominio de las categorias de «necesidad basica» e
«instrumentalidady» (53 %) refleja la vulnerabilidad financiera de los jovenes; las metaforas de poder y estatus
reflejan percepciones del capital sociocultural; mientras que las metaforas de riesgo y emocionales reflejan la
relacion contradictoria coherente con la literatura sobre economia conductual. Los resultados coinciden con el
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estudio de Simsek (2020) realizado con estudiantes de secundaria, pero revelan una mayor conciencia del riesgo
y su gestion en el ambito universitario. Cabe destacar las diferencias por género y por facultad: las mujeres
tendian a utilizar mas metaforas emocionales y vitales, mientras que los hombres preferian metaforas orientadas
al poder y al estatus. Las facultades de economia y de ingenieria mostraron una mayor inclinacion hacia las
percepciones funcionales, mientras que las de educacion y salud se inclinaron hacia percepciones emocionales
y basadas en el riesgo. El estudio subraya la insuficiencia de los programas tradicionales de educacion
financiera. Dichos programas no deberian limitarse unicamente a la transferencia de conocimientos cognitivos,
sino que deberian adoptar un enfoque holistico que aborde también las percepciones metaforicas, las actitudes
emocionales y los significados simbdlicos de los estudiantes. Deberian integrarse modulos psicosociales que
abarquen la gestion del riesgo, la conciencia emocional y una critica de la cultura de consumo.

Los resultados de la investigacion son especificos de una tinica universidad publica (Amasya) y no
pretenden tener generalizabilidad estadistica. No se analizé en detalle el estatus socioecondémico. Estudios
futuros podrian examinar la evolucion de estas percepciones utilizando muestras mas amplias, métodos mixtos
y disefios longitudinales. Este estudio aporta una contribucion original a la literatura al poner de manifiesto la
naturaleza multidimensional de la percepcion del dinero a través del analisis de metaforas. Desarrollar una
relacion consciente y equilibrada con el dinero es de vital importancia para el bienestar financiero y la salud
psicologica de los jovenes adultos. Los resultados obtenidos pueden servir de guia para disefiar programas de
educacion financiera mas eficaces en las universidades.

Palabras clave: Economia, percepcion del dinero, metafora, estudiantes universitarios,
fenomenologia, investigacion cualitativa, alfabetizacion financiera.
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CrpykrypupoBanHoe Pe3ome:

Ilenb MaHHOTO KCCIEAOBAHUS — HM3YYUTh MeTa()OPUUECKUE MPEACTABICHUS, KOTOPBIC CTYACHTHI
BY30B CBSI3BIBAIOT C MOHSITHEM «ICHBIM», C HUCIOJb30BaHUEM (EHOMEHOJIOTHYECKOro Moaxoaa. XOTs B
KJIACCMYECKOW M COBPEMEHHOM YKOHOMHUYECKOH JINTEpaType NEHbI'M ONpPEIEIIFOTCS KakK CPeACTBO oOMeHa,
Mepa CTOMMOCTH U CPEJICTBO COEpEKeHHMs, B COBPEMEHHBIX O0IIECTBAX OHU MPEBPATHINCH B MHOTOMEPHOE
ABJICHUEC, TECHO NEPCIIICTCHHOEC C COLMAIIBHBIM CTATyCOM, ICHUXOJOTHYE€CKUMU COCTOSAHHUAMU, BJIIACTHBIMU
OTHOIICHUSIMH U KYJBTYPHBIMU 3HAYCHUsIMU. B COBPEMEHHOM MHpPE JCHbI'M OKAa3bIBAIOT 3HAYHTEIHHOE
BJIMSTHHE HA [TPOLIECCHI MPUHSTHUS PEUICHHH, MEXKIMYHOCTHBIC OTHOIICHHUS, 1yBCTBO JIOBEPHS U INIAHUPOBAHUE
Oyaymero. B 9acTHOCTH, CTYJIEHTHl BY30B HCIBITHIBAIOT HHTCHCHUBHBICE M 3a4acTyl0 MPOTHBOPEYMBBIC
OTHOIIEHHSI C JICHbraMH M3-32 OTPAHMYCHHBIX (PUHAHCOBBIX PECYPCOB, 3aBUCHMOCTH OT CTUIICHAWI HIIH
MOJICPIKKU CEMbH, PACTYILETO J0JITOBOr0 OpeMeHH, AaBICHHUS CO CTOPOHBI MOTPEOUTEILCKUX TCHICHIMN U
HCONPEACIICHHOCTH B OTHOUMICHUN KapbCPhI. B stoT nepexonHHﬁ nepuoa CTyACHThI BOCIPUHUMAIOT ACHBI'
HE TPOCTO KaK TEOPSTUYCCKHUIA MHCTPYMEHT, HO KaK KOHKPETHOE SBJICHHE, OCHOBAHHOE HAa MOBCEIHECBHOM
JKU3HCHHOM OTbITe. VcciejoBaHue HAMPABICHO HA BBISBICHHUE 3TUX MPEIACTABICHUN MOCPEICTBOM aHaM3a
MeTadop.

JleHbru — OJHO M3 ApEeBHEHIINX W Hambojee 00CYX TaeMBIX MOHATHH B MCTOPHH IKOHOMHYECKON
MbIciU. [I0 MHEHMIO KJIAaCCHUYECKHX M COBPEMEHHBIX SKOHOMMCTOB, JE€HbI'M WIPAIOT BAXKHYI pPOJIb B
obecrieueHNN MaKpOIKOHOMHUYECKOH cTaOMIIBHOCTH, ClIep>KUBaHUN MHAIISIIUY U TTOJIEPIKKE SIKOHOMHIECKOTO
pocta. B To e BpeMsi MEKANCUUIUIMHAPHBIC OAXOAbI MOAYEPKUBAIOT, YTO AEHBIH (YHKIMOHUPYIOT Kak
MOIIHBIH CHMBOJ, KOTOpPBIH KOJMYECTBEHHO BBIPAXKAET COLMAIbHBIE OTHOIICHHS, CIIOCOOCTBYET
UHAUBUAYaIN3alul U OTYYXKICHHIO, a TaKKe CO3[aeT HepapXxuM BIAacTH U cTaryca. JluTepaTypa mo
MIOBE/ICHUECKO IKOHOMUKE IOKA3bIBACT, YTO (PMHAHCOBBIC PELICHHs 3a4acTyl0 OIPEAEIAIOTCS HEe YHUCTOH
pallMOHATBHOCTBIO, & MEHTAIbHBIMU MPEICTABICHUAMHU, OSMOLMSAMHU, UHTYUIMEd U KOTHUTUBHBIMU
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UCKa)XKEHUSAMH. B 3TOM KOHTEeKcTe aHanmn3 MeTadop mpeactapisier co0oi 3¢ GeKTHBHBIN METO BBISIBICHUSA
CKPBITHIX 3HAYCHUI U OTHOIIEHUN OTIENbHBIX JIOAEH K IeHbraM.

HUccrenoBanne Opw10 IpoBeneHo cpenu 136 crynentoB (79 neByrek, 57 1oHoIIeH), 00yJaronxcs Ha
pasIMYHBIX (akyiapTeTax YHHBepcHTeTa AMachH. [l obecniedeHHs pa3HOOOpasus MO IPH3HAKaM 1104,
(hakynpTeTa, Kypca OOy4IeHHUS M COIMAaIbHO-3KOHOMUIECKOTO IPOUCXOKICHUS OBLIa NCTI0Ih30BaHa BEIOOPKA
MaKCHMaJIbHOW BapHanuu. B kauecTBe MHCTpyMeHTa cOOpa JaHHBIX HCIHOJIB30Basach GopMa ¢ OTKPHITBIMH
BOIIPOCAMH, OCHOBAaHHAs Ha 3aBEPILECHUH TIPpeIoKeHns «JleHbru — 310 Kak... [Toromy 4ro...». CO0p NaHHBIX
OCYILIECTBIISUICS. TIOCPEICTBOM JIMYHBIX HWHTEpBbIO B Mapre 2026 ronma, a aHauM3 MPOBOIAMICA C
UCIIOJIb30BAaHMEM Ka4yeCTBEHHOI'O KOHTeHT-aHanmu3a. M3 150 coOpanHbIX aHkeT 14 OBUTM IPU3HAHBI
HEJIeHCTBUTENILHBIMY, @ M3 OCTAIBHBIX ObUIO mMoiydeHo 61 neiictBuTenpHylo Meradopy. KomupoBaHue
MPOBOJIMIIOCH HE3aBHCUMO JBYMS UCCIIE0BATEISIMU, TIPH 3TOM KOS (QHUIMEHT HaJIe)KHOCTH cocTaBHia 86 %.
ITo pe3ynbraTam ananuza MeTadopsl ObLIIM CTPYNITUPOBAHBI B IECTh OCHOBHBIX KaTErOpHii:

JleHbI'M KaK KM3HEHHO BakHast/ocHOBHas motpedHocTh (30 %, f = 41): Hanbonee noMUHMpYOMAs
kateropus. [Ipeobnanany Takue MeTaopsl, Kak «Boga» (24), KHCIOpO.I, AbIXaHUE, XJ1e0, ceple, KpOBb, OTEIl
U ceMbsl. JleHbIr'M BOCIIPHHUMAIOTCS KaK HE3aMEHHMMBIH 3JIEMEHT AJS MOJAEpXKAHMUS JKU3HH; UX OTCYTCTBHC
CO3JaeT JKM3HEHHBIM AeUINT. YUYacTHUKM BOCHPHHMUMAIM ACHBIM KaK OKBUBAJICHT OHMOJIOTMYECKUX
noTpeOHOCTEH 1 moTpedHOCTeH B 6e30macHOCTH. [IeHbIM KaK HHCTPYMEHTAIbHBIH/(QyHKIIMOHATIBHBIA pecypc
(23 %, f = 31): npeobmananu Takue MeTaopsl, Kak «KIFOUY» (6), HHCTPYMEHT, TOIUIMBO, MOCT, KOMIIaC U
OeckoHTaKTHas KapTa. J[eHbI'M — 3TO MPaKTHYECKUH HHCTPYMEHT, MO3BOJIIOIIUI JOCTUTaTh Iieneil u
oOeryaromui >ku3Hb. [Ipu MpaBUIBHOM HCIOIB30BaHUHM OHU PACCMATPHUBAIOTCSA KaK HCTOUHHK MOTHBALIUH U
MPOAYKTUBHOCTH. JICHBI'M KaK HHCTPYMEHT BJIAaCTH, KOHTpOJIst U cTaryca (15 %, f=20): metadopsl, Takue Kak
«BnacTby» (9), opyxue, He3aBucuMocTh, Kapyn (Kpe3) u pockomHas cymka. J[eHbrd BOCHPUHHMAIOTCS Kak
CHMBOJI, CO3JAIOLIMH COIMANBHBIE HEpapXUU U 00ECHEeYHBAIOIINI aBTOPUTET M HPECTHXK. DTa KaTeropus
Oostee BBIpa)KeHA CPEAM CTYACHTOB-MY>KUMH. JIeHbIM KaK €CTECTBEHHBIN N Hen30ekHbIH nporecc (12 %, f=
16): Berep, MecoOK, MOXAb, BpeMs Toja, NTUIA, MbUIO. J[eHbIW 001amaloT W3MEHYMBOW, BPEMEHHOM,
IUKJINYECKON M TPYIHOKOHTPOIMpPYyeMOW mpHupozoil. OurynieHne >KOHOMHYECKOM HEONpEeneaEHHOCTH |
MHQISINS YKPEIUISIOT 3TO BOCIIPUSITHE.

JleHbI'M KaK pUCK, OIACHOCTb M 3JIEMEHT, TpeOytomuii ynpasnenus (11 %, f=15): orons, 1ekapcTso,
00pBIB, comb, TpHO. JIeHbI'n — 3TO Majka O JIBYX KOHIAX: NMPH MPABWIGHOM YNPAaBICHUH OHU MPUHOCST
MOJIB3Y, a MPHU HEMPABUIBHOM HCIIOIB30BAaHUHM — BpeA. DTa KaTeropus OTPakaeT OCO3HAHME CTYICHTaMHU
CYIIECTBYIOIIEr0 pucKa. JIeHbIM KaK dMOIHOHAIBHBIA U ncuxonorndeckuid ombitT (10 %, f = 13): cyactse,
MOKOH, JTF000Bb, HAPKOTHK, a3apTHBIE UTPHI, 00JIe3Hb. J|eHbI'H BBI3BIBAIOT KaK MOJOXHUTENbHbIE (YBEPEHHOCTD,
cYacThe), TaK W OTpHUIATeNbHbIe (CTpecC, 3aBHCUMOCTH) AMOIMH. OMOIMOHAIbHbIE MeTadopsl wyaiie
BCTPEYAIOTCS Cpeau CTyaeHTok. Hambosee uacTo moBTOpstomieiics Meradopoii Obuta «Boma» (f=24).
ITonmy4yeHHbIe pe3ynbTaThl YKa3bIBAIOT HA TO, YTO BOCHPHUATHE JCHET BBIXOAUT 3a MPEesIbl SKOHOMHUYECKON
chepsl M OXBATHIBACT 3K3HCTCHLMAJIBHBIEC, COUMAIIBHBIE, 3MOLMOHAJBHBIE AaCIHEeKThl, a TaKXe ACHEKTHI
YIpaBIICHUS] PUCKAMH.

CTyzneHTbl BOCHPUHHMMAIOT JAEHBIM HE KaK OJIHOMEPHBIH SKOHOMHYECKHH HMHCTPYMEHT, a Kak
MHOTOCJIOIHOE siBlIeHue. [JOMIHUpPOBaHIE KaTeropuii «0a30BbIe MOTPEOHOCTH» U «MHCTPYMEHTANBHOCTEY (53
%) oTpaxkaeT (UHAHCOBYIO YS3BUMOCTb MOJIOAEKH; MeTa(opsbl, CBI3aHHBIE C BIACTHIO M CTATYCOM, OTPaXKAIOT
BOCTIPHSITHE COIIMOKYJIBTYPHOTO KamHTana; B TO BpeMs Kak MeTaophl, CBI3aHHBIE C PHCKOM M SMOLUSIMH,
OTpaXaloT MPOTUBOPEUNBBIE OTHOILIEHHS, YTO COTJIACYeTCs C JIUTEPATypod IO MOBEICHUYECKOH SKOHOMHUKE.
ITonmy4yeHnHsle pe3ynbTaTsl IepeknukaioTcs ¢ uccnegoBanueM llummexa (2020), mpoBeaeHHBIM Cpeau
y4aIuXcsl CTapIIMX KIJIAcCOB, HO CBUAETEIBCTBYIOT O 00Ji€e BBICOKOH OCBEIOMIIEHHOCTH O PHCKAX H
YIOpaBICHUN UMHU Ha YHUBEPCHUTETCKOM ypoBHe. CielyeT OTMETHUTh Pa3iudys 10 MOy U MO (aKyIbTeTaM:
KCHIIMHBI, KaK MPABIJIO, UCIIOIB30BAIN OOJIbIIE SMOIIMOHAIBHBIX U KU3HEHHO BaXKHBIX MeTa(op, TOTAa Kak
MYXXUYHMHBI TIPEJIIOYNTAIN MeTa(opbl, OPUEHTHPOBAHHBIE HA BJACTh W cTaTyc. DaKyJIbTeThl SKOHOMHUKU U
TEXHUYECKUX CHEHUAIbHOCTEH IPOJEMOHCTPUPOBAIM OONBIIYI0 CKIOHHOCTh K (YHKIHOHAJIbHOMY
BOCHPUSTHUIO, B TO BpeMs Kak (pakybTeTsl 00pa3oBaHus U 3paBOOXPAHEHHS CKIOHSUINCH K SMOIIOHAIBHOMY
U PUCKOOPHEHTHPOBAHHOMY BOCHpHUATHIO. MccieqoBaHue MOAYEPKHUBAET HEAJeKBATHOCTb TPAJULMOHHBIX
nporpamMM (HMHAHCOBOW TpaMOTHOCTH. Takue MporpaMMbl HE IOJDKHBI OTPAHHUYMBATHCS HCKIIOUUTEIHEHO
nepefadel KOTHUTUBHBIX 3HAHWM; OHU JOJDKHBI HCIONB30BaTh LENOCTHBIM MOIXOA, KOTOPBIM TaKxke
YUHUTHIBAaeT MeTahopudIecKkre MpeiCTaBIeHIs CTYACHTOB, NX 3MOIIMOHAIbHBIC YCTAHOBKA M CHUMBOJIHYECKHE
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3HadeHnA. HeoOXxoanMo MHTErpupoBaTh MCUXOCOIMAIbHBIE MOYJIN, OXBATHIBAIOLINE yIIPABICHUE PHCKAMH,
SMOIMOHAIBHYIO OCBEIOMJIEHHOCTh M KPUTHUYECKUI aHAIIN3 MOTPEOUTENBCKOM KyJIBTYPHI.

PesynbpTaThl HCCIEIOBaHHSA OTHOCSTCS KOHKPETHO K OJHOMY TOCYHApCTBEHHOMY YHUBEPCHUTETY
(Amacus) ¥ He TPETEeHAYIOT Ha CTaTUCTUYECKyI0 0000maemMocTh. COIMatbHO-3KOHOMUYECKAN CTaTyc He
AQHATM3UPOBAJICA MOAPOOHO. B Oymaymux McciieOBaHUSIX MOXKHO U3YYUTD HBOJIIOLHIO 3TUX NPEICTABICHUMH C
UCIIONIB30BaHHEM Ooiiee KpPYIHBIX BBIOOPOK, CMELIAHHBIX METONOB M IIPOJONBHBIX AW3aiHOB. JlaHHOE
UCCleJOBaHNEe BHOCUT OPUTHMHAJBHBINA BKJIAJ B HAYYHYIO JIMTEpaTypy, PacKphbiBas MHOTOMEPHBIH XapakTep
BOCHPUSATHS JIEHET IOCPENCTBOM aHaiuza Meradop. dopmupoBaHHe OCO3HAHHOTO U COANAHCHPOBAHHOTO
OTHOIIEHHS K JICHbI'aM UMEET pellaroliee 3HaueHne il (PUHAHCOBOTO OJIaroNoy4usi U ICUXOJIOTHYECKOTO
3JI0POBBSI MOJIOABIX Jitoziei. [loydeHHbIe pe3ynbTaThl MOTYT CIIY’KHTh OPUEHTHPOM JUIS Pa3paboTKH Ooliee
3¢ PeKTUBHBIX MPOrpaMM (GpUHAHCOBOTO 00pa30BaHMs B yHUBEPCUTETAX.

KnaioueBble cioBa: HSKOHOMHKA, BOCHpUSITHE JEHEr, MeTadopa, CTYJIEHTHl YHHBEPCUTETOB,
(heHOMEHOJIOT S, KAUEeCTBEHHOE HCCIIEJOBaHNE, (PMHAHCOBAsI TPAMOTHOCTD.

TR fed ARIRT:

g AT T YA VDIV & A1 ¥ 37 FUSTHD YRUMS SIS B a8l g Sl
fayfaanaa & o= UQ B YRV Siisd g1 Tafh UF &) ARG 3R Y 1i=md &t fagar &
fafma &1 Tream, T &1 AT 3R g &1 HeR & w0 & uRyIid foran w1 ¢, a8 IqeTei waren o
wﬂ?g@rﬁr, SfaeTaft, Rifad T 3R o 3rdf & wry 112t g5 U agamamd ge
CEEIEE]

3Tl Pt g &, T fofa &9 ot wftsarstt, ureafes Tee, faym &) HTaT ok yfaw &1 Aemr
& HedqUl T J yUIfad oxar 3| fakiy w0 § fayfaeneay & s= i foxfta e, |
TR Jeradl WR R, S¢d HBU1 9y, IUHIT & Sa1d 3R BRI BT AAAdrst & SR U9 &
Y TH ot 3R SRR FRIUTHRR Tt BT SgHd HRd § | 3 ThHUGIA Safty & SRM, B U &
$ad TP YGifdd SUB & ¥4 H 7! 9fewh Th oI Ue1 & Y & AMd § Sl &b sitad & SgHal
TR YT B | T8 MY TP fAZAYT & H1ead J 37 YROMSH B ISR HRA BT 767 39T & |

e faR & sfaer & 01 gad A iR Tey 31w faarerue saurumst & ¥ U g
R 3R Y et & SuR, 0 R@ onfife fRRar gRfda &, gerwifa & Fafa
FRA AR 31 famr H Terad A § Us Hedyqul YfiesT AT 81 39 fausid, sfa:faw efdei
39 91 W SR &l 8 fob U Uep QfRa=ITed] Uellep & U H BT 3l ¢ Sl ATHTTD Haiell bl ATl FU
3T 8, TfFaTaar 3R 31eTd &I ST ST §, 3R o a1 gof Bt AT S1aT 8| HaeTRe R
o1 e g2itan 3 3 faxita fofa SRR g adbavTaan @ 7161 afew Tfies uxgfaat, yraHmeh, geet 79
3R TS Gaie! ¥ 3R dd 81 39 e #, Tue fazdwnr 4= & ufe safeaat & ffgardf sik
ERHIN BT IR B & 1T T yuTat fafd Ug™ Frar g

Tg 31T TR fayfaemeg ot faft eifre sermal § AHifed 136 BT (79 AR, 57
qeY) & 1y T mar unl e, faumT, srerm & 9y iR arifoies-enfiie gyyfly & umma & fafayar
ﬁﬁﬁiﬁm%m SfeIHad fiaam THATH T (maximum variation sampling) DT I fobar T 4T | T
am%athﬁ? L amﬁqyraﬂﬁu? WWW@-WWW (open-ended metaphor form) B
ST UGN JUHRU & =Y H IJUTNT fordT 71 47| 71 2026 H SMHA-TTH TT&MHR & AEHH § Sl Tha
fopar mar 3R TUTHD gyt faweryor (qualitative content analysis) T IUGNT HRb IUHT fazeryur fhar
47| Uehd fHT T 150 YO A W, 14 BT ST AHT AT, iR AW A 61 A TUS U gU| & Mercparadt
SR Wdd T Y BT B 718, 3R [IYT-IdT 86% b 0T b1 T3 | fIZAwUr & YRR, FTUD| Bl
T8 g7 Aforl & wyfed fosar

T U He@qul/gayd a=adhdl & &0 H (30%, f=41): TG TG J0 | "G (24), HTaiier,
g, e, fod, g, fOaT Sik aRkaR S s uge 3| 0% &1 Sita- §91E X8 & ol T 3fuRer dd &
U T AN A1 7; 3UD! SJuRUT T Aol HHt UaT FHeht 5| WA 3 09 &1 ofdes ofR JRa
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Teeft SRl & THGE AT U1 Uh IeATHS/BIAHS YT & TG H (23%, £=31); "FE" (6),
UG, $eH, G, HHIN, 3R Bi-cdead BT ol U | U1 U eI I g it a6l $i Uit
DI el T § 3R Sl &1 FH 411 g1 Od Tet akid § IUANT fbar Sl g, df 39 ORom 3R
JATCHdl & A P TG H T ST | 1 01 2fad, FE=101 3R of & Teb JUBRU & TG | (15%, £=20):
"R (9), SRR, T, HITTY (Karun), 3R TR ST S8 U | U8 & U TY Udis & =0 H &
ST & S AT UeTIehd §1aT 8 SR ISR quT Uit UeH odl ¢ | I8 907 g3y B & o 31w
yaferd 8 1 U1 U Wishfads iR ruRerd ufshdr & &0 o (12%, £=16): 84T, 3, SR, HH, eft, I
U &1 WG R, R, I 3R Ffd w3 8 gfwd giar g1 oii¥es iffddar ok garwifa &
3fIHT 3T YROT P! ASTgd Hd & |

U1 U SR, WRT SR YeUT &1 Sa=gdhdl aral a@ (11%, £=15): 3N, &dl, 9gH, TH®,
TR | T G AEaR 7; 81 €7 9 Hefid $37 R U8 A UaH SRl § SR GEUINT B W B
Ugardl 5| I8 Aot BT &t AREH BT SIREwaT1 I Gl ¢ | U9 Td HIGATHS IR ARG SgHd
(10%, =13): N, T, TR, 72, F3M1, FARY | T TSRS (SMAIYT, FA) 3R THRIHAD (714,
ﬁlﬁﬂ)iﬁ?ﬁm‘s’aﬂwdwﬂ BT g | UGS U SEsT 7 34fie yaferd &1 9ed i IR
GG S dTdl TUS "I (£=24) 471 ey Fard § b 99 & ufa gront onfdfer &7 ¥ W SR
ST, AT, UTaTHS SR SRIH Taie St o1 ot wnfiyd et € faemdf 99 & uep-smamh
s IUHR & =0 | gt Sfewh Uh Fg-WRIT gl & FU H 3UTRd B g | FAAE shexd iR
1e-Grslell ATOMT (53%) BT I Garefl 1 farelly gy b1 il §; KT 3R &l o Fueh Friforp-
TRepfad Uit &t YRoNSHi 1 gid §; STafdh SiRaH 3R HIGTES TS AdgiNG ARG Wi &
Y fRITHRT ey BT g2iid ¢ 1 3 Feery RMRIE (2020) & 8T8 THd & ST W fbY T 399 &
TR 8, Afe fayfaees R iR Sy 3R Ueed &1 9¢t g3 SFRedhdl &I Udhe HRd ¢l [T 3R
BTEHD IHTS & TR R I@E §: Afgansit & i UIaTerd 3R siad-deet Tl &1
SUART A B! Tgfl 2R, STafes gt = Wfad IR Ue-348 SUS! $I WHwar §f | SrRiRRd 3R ahb-i!
faUrT & Prafee YRSl &1 3R 31w op1a e, St e SR WA faHTT Hia e 3R SifeH-
3 YRuMSH @Y 3R b §U A1 Tg HT URURG ity Wil Bl &1 rqaitaal )R Wi &l
21 0 BrefepHll &) et TP T GHICRU dcb HHE Tl 11 <Y I Teb FHY VeIV ST
MR S BT B FUH YRONSHT, UGS 9T 3R TelibTdd i ot off TRId w1 hiew geiem,
HIGHTHD TR T 3R JUHGT TP BT AT DI WA HR dTe) HAGTHISTDS aﬁnaﬂ%
foran ST =nfeu 3Rl ey uara rdwiAe fayfaemea (smfman & forg fafdiy § ik gifersia
IHTAIHROT T &TaTl Tt HRa & | Jrnoies-nfer fufa &1 fawar ¥ fazawor 7861 farar man wiasy &
T g3 T, A ! SR ddaicie fSwmsHl &1 ST SR 37 YRS & fIHTE BT & B
T ¢ | Tg 3T T [ARAT0T & AT I e YR BT TS U T 1 TR0 F1eh e &
TS Hiferd ANTEH ool § | gal 3! &1 [l yemg oIk W F Y 49 & 91y T T9d
3R Tgferd Teiy fasfid o sicdd Heayul o1 ured sy fayfaemeal & sifties wurdt fa<ita e
HTfHH! B fEoed #v & o U Arfexie & U o 11 3R 9dhd §

IPIaS: IR, ¥ YR, U, [A4fI=ed & B, gegad &=, Tonds g6y, faxia
IR

Yapilandirilmis Ozet:

Bu aragtirma, {niversite Ogrencilerinin “para” kavramina yiikledikleri metaforik algilar
fenomenolojik bir yaklagimla incelemeyi amaglamaktadir. Klasik ve modern iktisat literatiiriinde para, degisim
araci, deger Olciisii ve deger saklama araci olarak tanimlanirken; giiniimiiz toplumlarinda sosyal statii,
psikolojik durum, gii¢ iliskileri ve kiiltiirel anlamlarla i¢ ice gecmis ¢cok boyutlu bir olgu haline gelmistir.
Giiniimiiz toplumlarinda para, karar verme siireglerini, kisilerarasi iliskileri, giiven duygusunu ve gelecege
iliskin planlamalar1 énemli 6lgiide etkilemektedir. Ozellikle iiniversite dgrencileri; simirli finansal kaynaklar,
burs veya aile destegine bagimlilik, artan borg yiiki, tiiketim baskilar1 ve kariyer belirsizlikleri nedeniyle para
ile yogun ve ¢ogu zaman celiskili bir iliski yasamaktadir. Bu geg¢is doneminde 6grenciler, paray: yalnizca
kuramsal bir ara¢ olarak degil, giindelik yasam deneyimlerine dayanan somut bir olgu olarak
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kavramsallagtirmaktadir. Ozellikle iiniversite dgrencileri, siirl gelir kaynaklari, bor¢lanma, tiiketim baskilart
ve gelecek belirsizlikleri nedeniyle para ile yogun ve celiskili bir iligki i¢indedir. Aragtirma, bu algilari metafor
analizi yoluyla ortaya koymay1 hedeflemektedir.

Para, iktisadi diisiince tarihinin en eski ve en ¢ok tartigilan kavramlarindan biridir. Klasik ve modern
iktisat¢ilara gore, paranin makroekonomik istikrarin saglanmasi, enflasyonun kontrolii ve ekonomik
bliylimenin desteklenmesindeki énemli bir rolii bulunmaktadir. Buna karsilik disiplinleraras1 yaklagimlar,
paranin toplumsal iligkileri nicellestiren, bireysellesme ve yabancilagmayi tesvik eden, gili¢ ve statii
hiyerarsileri yaratan giiclii bir sembol olarak islev gordiigiinii vurgulamaktadir. Davranigsal iktisat literatiird,
finansal kararlarin ¢ogu zaman salt rasyonalite yerine zihinsel temsiller, duygular, sezgiler ve bilissel
Onyargilar tarafindan sekillendirildigini gostermektedir. Bu baglamda metafor analizi, bireylerin paraya iliskin
ortiik anlamlarini ve tutumlarimni ortaya ¢ikarmada etkili bir yontem sunmaktadir.

Calisma, Amasya Universitesi’nin cesitli akademik birimlerinde 6grenim géren 136 dgrenciyle (79
kadm, 57 erkek) yiiriitilmiigtiir. Maksimum g¢esitlilik 6rneklemesi kullanilarak cinsiyet, boliim, siif ve
sosyoekonomik cesitlilik saglanmigtir. Veri toplama araci olarak “Para ... gibidir. Ciinkii ...” climlesini
tamamlamaya dayali acik uglu metafor formu kullanilmistir. Veriler, Mart 2026°da yiiz ylize goriismelerle
toplanmus, nitel igerik analiziyle ¢oziimlenmistir. 150 formdan 14’1 gecersiz sayilmis, kalanlardan 61 gegerli
metafor elde edilmistir. Kodlama iki arastirmaci tarafindan bagimsiz yapilmis ve giivenirlik %86 olarak
hesaplanmistir. Analiz sonucunda metaforlar alt1 ana kategori altinda gruplanmaistir:

Yasamsal/Temel Ihtiyag Olarak Para (%30, f=41): en baskin kategori. “Su” (24), oksijen, nefes,
ekmek, kalp, kan, baba, aile gibi metaforlar 6ne ¢gikmaktadir. Para, yasamin siirdiiriilebilmesi i¢in vazgegilmez
bir unsur olarak goriilmekte; yoklugu hayati bir eksiklik yaratmaktadir. Katilimcilar paray1 biyolojik ve
giivenlik ihtiyaclanyla esdeger diizeyde algilamaktadir. Aragsal/islevsel Kaynak Olarak Para (%23, f=31):
“Anahtar” (6), arag, yakit, koprii, pusula, temassiz kart gibi metaforlar. Para, hedeflere ulagsmay1 saglayan,
hayati kolaylastiran pratik bir aractir. Dogru kullanildiginda motivasyon ve {iiretkenlik kaynagi olarak
degerlendirilmektedir. Gii¢, Kontrol ve Statii Araci Olarak Para (%15, £=20): “Gii¢” (9), silah, bagimsizlik,
Karun, liiks ¢anta. Para, sosyal hiyerarsi yaratan, otorite ve prestij saglayan bir sembol olarak algilanmaktadir.
Ozellikle erkek dgrencilerde bu kategori daha belirgindir. Dogal ve Kaginilmaz Siireg Olarak Para (%12, f=16):
Riizgér, kum, yagmur, mevsim, kus, sabun. Para akiskan, gegici, dongiisel ve kontrol edilmesi zor bir yapidadir.
Ekonomik belirsizlik ve enflasyon deneyimi bu algiy1 giiclendirmektedir. Risk, Tehlike ve Yonetim Gerektiren
Unsur Olarak Para (%11, f=15): Ates, ilag, ugurum, tuz, mantar. Para ¢ift yonliidiir; dogru yonetildiginde fayda
saglar, yanlis kullanildiginda zarar verir. Bu kategori, 6grencilerin risk farkindaligini yansitmaktadir. Duygusal
ve Psikolojik Deneyim Olarak Para (%10, f=13): Mutluluk, huzur, ask, uyusturucu, kumar, hastalik. Para hem
olumlu (giiven, mutluluk) hem olumsuz (stres, bagimlilik) duygular iiretir. Kadin 6grencilerde duygusal
metaforlar daha yaygindir. En sik tekrarlanan metafor “su” (f=24) olmustur. Bulgular, para algisinin ekonomik
olmanin Gtesinde varolussal, toplumsal, duygusal ve risk yonetimi boyutlari i¢erdigini géstermektedir.

Ogrenciler paray1 tek boyutlu bir ekonomik ara¢ olarak degil, cok katmanl bir olgu olarak
kavramsallagtirmaktadir. Temel ihtiya¢ ve aragsallik kategorilerinin baskinligi (%53), genglerin finansal
kirilganligini; giic ve statii metaforlar1 sosyo-kiiltiirel sermaye algisint; risk ve duygusal metaforlar ise
davranigsal iktisat literatiiriiyle uyumlu celiskili iliskiyi yansitmaktadir. Bulgular, Simsek’in (2020) lise
calismasiyla paralellik gdstermekte ancak iiniversite diizeyinde risk ve yonetim farkindaliginin arttigini ortaya
koymaktadir. Cinsiyet ve akademik birim agisindan farkliliklar dikkat ¢ekicidir: Kadinlar daha ¢ok duygusal
ve yasamsal metaforlar kullanirken, erkekler gii¢ ve statii odakli metaforlar1 tercih etmistir. Iktisadi ve teknik
boliimler islevsel, egitim ve saglik boliimleri ise duygusal-risk temelli algilara daha yatkindir. Arastirma,
geleneksel finansal okuryazarlik egitimlerinin yetersiz kaldigin1 vurgulamaktadir. Programlar yalnizca biligsel
bilgi aktarimiyla smurlt kalmamali; 6grencilerin metaforik algilarini, duygusal tutumlarini ve sembolik
anlamlarmi da ele alan biitiinciil bir yaklasima yonelmelidir. Risk yonetimi, duygusal farkindalik ve tiiketim
kiilttirii elestirisi gibi psikososyal modiiller entegre edilmelidir.

Arastirma bulgulari tek bir devlet iiniversitesine (Amasya) 6zgiidiir ve istatistiksel genelleme iddias1
tagimamaktadir. Sosyoekonomik durum detayli analiz edilmemistir. Gelecek c¢aligmalar daha genis
orneklemler, karma yontemler ve boylamsal tasarimlarla bu algilarin degisimini inceleyebilir. Bu ¢aligma, para
algismin ¢ok boyutlu dogasini metafor analiziyle goriiniir kilarak literatiire 6zgiin katki sunmaktadir. Geng
yetigkinlerin finansal iyi olusu ve psikolojik saglig1 agisindan bilingli ve dengeli bir para iliskisi gelistirmeleri
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kritik 6nem tagimaktadir. Elde edilen bulgular, tiniversitelerde daha etkili finansal egitim programlarinin
tasarlanmasina rehberlik edebilir.

Anahtar Kelimeler: Iktisat, Para algisi, Metafor, Universite Ogrencileri, Fenomenoloji, Nitel
Aragtirma, Finansal Okuryazarlik.
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Introduction

The concept of money is one of the oldest, most fundamental, and most debated elements of
economic thought, occupying a central position in both theoretical and applied literature. From
classical economics to modern monetary theories, money has been defined not merely as a medium
of exchange but as a dynamic instrument that enables the functioning of the economic system,
provides the measurement of value, stores purchasing power over time, and is used in future
payments (Fisher, 1911; Keynes, 1936; Friedman, 1956). In this respect, money goes beyond being
a technical tool and constitutes a strategic variable that is directly related to macroeconomic
equilibrium, price stability, production/consumption processes, and economic growth.

In the Turkish economic literature, ilker Parasiz offers an important reference for the
systematic treatment of the phenomenon of money. In the work in question, money is evaluated
within the framework of money supply and demand, monetary policy instruments, and its
relationship with financial markets, and is positioned as one of the fundamental determinants of
macroeconomic stability. Within this framework, money is regarded as a basic instrument that
assumes a central role in the functioning of the economic system (Parasiz, 2016).

However, money, beyond being merely an economic variable, carries the quality of a
powerful socio-cultural symbol. In modern societies, money has transformed into a form of value
that represents the individual’s social status, sense of security, feelings of power and independence
(Simmel, 2004; Zelizer, 1994). While Simmel’s classical study examines the transformative effect
of money in the processes of individualization, alienation, and the quantification of social relations
in modern society; Zelizer, on the other hand, shows how the “social meanings” of money are
differentiated and reinterpreted by individuals according to relational contexts. Therefore, money,
beyond being an objective tool, is a symbolic structure that occupies a central place in individuals’
ways of making sense of the world. According to Silaski & Kilyeni (2011), money is related to
processes such as flow, accumulation, and loss, and reflects the cognitive foundations of economic
thought.

At this point, Contemporary Metaphor Theory provides a strong explanatory foundation.
According to Lakoff & Johnson (1980), metaphors are fundamental cognitive tools that enable
individuals to cognitively structure abstract concepts. Abstract economic concepts such as money are
interpreted through concrete images (for example, “blood,” “time,” “power,” “poison,” “chain of
slavery,” “freedom”) depending on individuals’ domains of experience. These metaphors reveal the
emotional, moral, and ideological relationships that individuals establish with money; they make
visible not only the economic but also the psychological and social dimensions of the concept. One
of the limited number of studies that examine young individuals’ perceptions of money through

metaphors, Simsek (2020), revealed that high school students define money in opposing poles
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(“source of power” — “poison,” “key to life” — “chain of slavery”) and demonstrated that these
perceptions are nourished by socio-cultural values and experiential backgrounds.

This approach also overlaps to a high degree with the behavioral economics literature.
Behavioral economics shows that economic decisions are often made through mental representations,
intuitions, and emotional evaluations rather than purely rational calculations (Kahneman, 2011;
Thaler, 2015). Metaphors can be evaluated as important indicators that make the cognitive and
emotional relationship individuals establish with money visible. These cognitive and emotional
processes are not limited to individual decision-making mechanisms alone; they are also affected by
structural transformations occurring in the modes of money usage. Today, the digitalization process
is fundamentally transforming the relationship that young individuals establish with money. The
widespread adoption of mobile payment systems, electronic money, and crypto assets weakens the
physical nature of money while carrying individuals’ perceptions of money toward a more abstract
and speed-based structure.

University students represent a strategic group that has intense interaction with money.
Elements such as limited income sources, dependence on scholarships and loans, tendency to borrow,
consumption pressures, and future uncertainty increase this group’s risk of financial vulnerability;
they remove the concept of money from being merely a theoretical phenomenon and add a meaning
directly based on life experience (Lusardi, 2019). Especially vocational school students learn
monetary economy concepts at an academic level while simultaneously experiencing economic
reality in their daily lives. Financial literacy research shows that university students’ knowledge
levels are generally low-to-moderate and that this situation creates a gap between attitude and
behavior (Chen & Volpe, 2002; Antepli & Kiling, 2018; Oner & Canbaz, 2024).

This study aims to examine the metaphors developed by students at a state university
regarding the concept of “money” within the framework of a phenomenological design', to reveal
how the concept of money is interpreted in the mental worlds of young individuals, and to contribute
to the limited number of metaphor-based studies on money perception in the literature.

Literature Review

Classical and modern economists have defined money not only as a medium of exchange but
also as a measure of value, a store of value, and a means of payment; they have emphasized its
decisive role in the processes of macroeconomic equilibrium, inflation, and economic growth (Fisher,
1911; Keynes, 1936; Friedman, 1956). However, money carries the quality of a powerful socio-
cultural symbol beyond being merely an economic instrument. While Simmel (2004) shows that
money transforms the processes of individualization, alienation, and the quantification of social
relations in modern society; Zelizer (1994) demonstrates that money is reinterpreted according to
relational contexts. Aslan (2019), on the other hand, defines money as a “social relation” and argues
that the economic phenomenon is intertwined with social structures.

Metaphorical analyses are also addressed in international studies that examine the structural,
ontological, and orientational dimensions of metaphors in economic and financial discourse (Liang,
2021). The impact of these metaphors on financial anxiety, spending intentions, and economic
behaviors overlaps with the behavioral economics literature and emphasizes the role of mental
representations in decision-making processes (Kahneman, 2011; Thaler, 2015).

! For similar studies, see: Pilav & Elkatmus, 2012; Pilav & Uslu Ustten, 2012; Géger, 2013; Derman, 2014; Cimen Cosgun
et al., 2015; Kahyaoglu & Cetin, 2015; Aydede Yalcin & Oztiirk, 2016; Altun & Batmaz, 2018; Baskan, 2018; Ozen¢ &
Dursun, 2018; Avel Akbel, 2019; Aver & Giimiis, 2019; Aydin & Cigerci, 2020; Gok & Ozgetin, 2020; Kuralay & Kayike,
2020; Acar Bagsegmez & Uyangor, 2021; Karakus & Bilgin Aksoy, 2021; Tiimtiirk & Deniz, 2021; Bakircr et al., 2022;
Kurtdede Fidan & Yazici, 2023; Karisan & Memisoglu, 2024; Tosun, 2024; Akdi & Acar, 2025; Filiz & Aydm, 2025.

Turkish Studies — Economics, Finance, Politics 21(3)



University Students' Metaphorical Perceptions of the Concept of Money 5385

Although direct metaphor studies on the concept of money in Turkey are limited, research
on young individuals provides important insights. Particularly, the study titled “Examining High
School Students’ Perceptions of the Concept of Money Through Metaphors” conducted by Simsek
(2020) stands out as a pioneering study in this field. Simsek analyzed high school students’
metaphors related to money through a qualitative approach using content analysis. According to the
findings, students most frequently expressed money with the following metaphors: in the positive
pole, “source of power,” “key to life,” “freedom,” “security”; in the negative pole, “poison,” “chain
of slavery,” “bloodsucker,” “addictive substance.” These opposing metaphorical structures show that
money carries both positive (power, independence, security) and negative (threat, corruption,
addiction) meanings in the eyes of young individuals. Simsek’s study reveals that perceptions of
money are shaped not only by economic knowledge but also by familial, social, and cultural values,
and it establishes an important comparative basis for similar metaphorical examinations at the
university level.

99 ¢¢

The relationship of university students with money, on the other hand, has been addressed
predominantly through the dimension of financial literacy. In the international literature, numerous
studies have shown that university students’ financial literacy levels are generally low-to-moderate,
and that variables such as gender, age, family influence, and educational programs affect these levels
(Chen & Volpe, 2002; Ansong & Gyensare, 2012; Arceo-Gomez & Villagomez, 2017; Volpe et al.,
1996). Similar results have also been obtained in Turkey:

Studies such as Antepli & Kiling (2018), Basarir & Sarthan (2017), Bicer & Altan (2016),
Danigman et al. (2016), Elmas & Yilmaz (2016), Ergiin et al. (2014), Kili¢ et al. (2015), Kaya &
Giines (2019), Kocabryik & Teker (2018), Ermis et al. (2025), Oner & Canbaz (2024), Samiloglu et
al. (2016), Senbayram (2019), Tekin & Dursun (2021), Tetik (2019), Tuna & Ulu (2016), Yildiz
Contuk (2018), and Yilmaz & Aslan (2020) have revealed that university students, and especially
vocational school students, generally have insufficient financial literacy levels; and that their
knowledge levels remain lower than their attitudes and behaviors. These studies indicate that the
concept of money is shaped through practical experiences and that the risk of financial vulnerability
is high among young adults. However, research that deeply examines the metaphorical and
qualitative dimensions of money perception is quite limited.

More recently, Ermis et al. (2025) developed and validated a multidimensional financial
literacy scale specifically for university students, providing an important and reliable framework for
assessing their financial literacy levels. Their study underscored the importance of systematically
evaluating university students’ financial knowledge and competencies. Nevertheless, although
quantitative instruments make significant contributions to the assessment of financial literacy,
understanding university students’ relationship with money also requires qualitative approaches,
such as metaphor analysis, that reveal the meanings and perceptions they attribute to the concept of
money. In this respect, the present study contributes to the financial literacy literature by examining
university students’ metaphorical perceptions of money from a qualitative perspective.

Studies on the historical development of money also enrich the literature (Ayyildiz & Arisal,
2023; Fidan et al., 2019). Digitalization and technological developments are abstracting the
perception of money; studies such as Lusardi & Mitchell (2014) emphasize the financial vulnerability
risks of young adults and their experience-based meaning acquisition.

While the existing literature addresses the economic, cognitive, and socio-cultural
dimensions of the concept of money, the lack of studies that systematically examine university
students’ perceptions of money through metaphors using a phenomenological approach draws
attention. Although the metaphorical examination conducted by Simsek (2020) at the high school
level constitutes an important pioneering study in this field, the limited number of similar qualitative
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studies targeting university students, and especially vocational school students, is considered a
significant gap. This study aims to fill this gap.

When the literature is examined, it is observed that studies investigating metaphorical
perceptions of the concept of money are quite limited. While money perception in the international
arena is generally addressed from behavioral economics and sociological perspectives, the number
of qualitative studies that deeply investigate university students’ subjective experiences through
metaphor analysis is small. In Turkey, however, the study conducted by Simsek (2020) with high
school students fills an important gap in this field. Nevertheless, metaphor-based phenomenological
studies focusing on university students, especially young adults from different academic units,
constitute a significant gap in the literature. It is considered that the present study offers three
important contributions to fill this gap:

1. Systematically revealing, through a phenomenological approach, the experiential and
subjective meanings that university students attribute to the concept of money,

2. Using maximum variation sampling in a state university with students from diverse socio-
economic and academic profiles,

3. Bringing a holistic perspective that not only describes money perception but also takes into
account the psychosocial and emotional dimensions of financial literacy education.

Thus, this research is thought to differentiate itself from Simsek’s (2020) study by moving
to the university level, while also carrying the predominantly quantitative structure of existing
financial literacy studies to a qualitative depth.

Method
Research Design

This study adopted a phenomenological design because it aims to reveal university students’
subjective experiences regarding the concept of “money” and how they make sense of this concept
in their mental worlds. Phenomenology is an approach that aims to deeply understand the essence of
individuals’ lived experiences regarding a phenomenon and the meanings they attribute to these
experiences (Sanders, 1982; Van Manen, 1990; Moustakas, 1994; Patton, 2002; Yildirim & Simsek,
2006). Since the concept of money is a phenomenon intertwined with students’ daily life practices,
financial concerns, future expectations, and emotional worlds, the “lived experience” dimension of
this concept necessitates a phenomenological inquiry. The metaphor form (“Money is like ... because
...”") is a frequently used data collection technique in phenomenological research because metaphors
are a powerful tool for concretizing and revealing participants’ implicit experiences and meanings
regarding abstract concepts (Lakoff & Johnson, 1980; Sonmez & Alacapinar, 2011; Yildinm &
Simsek, 2006). Thus, the lived relationship that participants establish with money has become
accessible through metaphors. For this reason, in this study, the phenomenological approach was
used in a holistic manner, incorporating the metaphor as a data collection tool and content analysis
in the analysis process.

Study Group

The study group of the research consisted of a total of 150 volunteer students studying in
various faculties and vocational schools of Amasya University between March 5 and March 25, 2026.
The selection of Amasya University was influenced by its status as a medium-sized state university
located in the Black Sea transition region, its hosting of students from diverse socio-economic and
cultural backgrounds, the researcher’s ease of access to the field, and the student profile’s ability to
provide sufficient variety for a metaphor study. The data of 14 students in the study group were not
included in the analysis because they either did not produce any metaphors or did not provide
justifications for the metaphors they produced. From the responses of the remaining 136 students (79
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female, 57 male), a total of 61 valid metaphors were obtained. Participants were selected using
maximum variation sampling, one of the purposeful sampling methods. In this method, the main
purpose is not to make statistical generalizations but to obtain data rich enough to reflect as many
different dimensions of the phenomenon under investigation as possible (Yildirim & Simsek, 2006).
In this direction, an effort was made to achieve a sample that showed diversity in terms of variables
such as gender, academic unit (faculty/vocational school), class level, family income level, and place
of residence (urban/rural). Gender balance was observed, with 58% of the participants being female
and 42% male. Participants were invited on a voluntary basis by the researcher during classes in the
relevant faculties and vocational schools and through student clubs. In this process, support was
received from faculty members to reach students studying in different academic units of the
university. Thus, the aim was to maintain both high academic diversity and high motivation for
voluntary participation.

The participants were in the 19-24 age range. By reaching all faculties and vocational schools
and increasing the representation rates of students (see Table 1), an attempt was made to ensure
diversity in terms of socio-economic level. However, during the data collection process, the detailed
demographic information form regarding income level and socio-economic status was deliberately
kept limited in order to obtain the most natural and sincere opinions from the participants. Because
sensitive issues such as income and socio-economic status can lead to social desirability bias, causing
participants to conceal their true perceptions (Oceno, 2025).

The distribution of the study group according to academic units is presented in Table 1
below.
Table 1: Distribution of the Study Group

Department Students
Faculty of Education 23
Gilimiighacikdy Hasan Duman MYO 17
Merzifon MYO 15
Social Sciences Vocational School 15
Technical Sciences Vocational School 15
Faculty of Arts and Sciences 13
Faculty of Econo.and Administrative Sciences 11
Faculty of Theology 9
Faculty of Architecture 7
Faculty of Engineering 6
Faculty of Health Sciences 5
Total 136

Data Collection Tool

An open-ended metaphor form was used to collect data. Prior to commencing this process,
ethical approval was obtained with the decision dated February 9, 2026, numbered E-30640013-
108.01-316401, from Amasya University Social Sciences Ethics Committee. Students were asked to
complete the sentence: “Money is liKe ........cccceecvveeieririieennnns because ......oeevereirenieniniene

This structure was designed to enable both the production of metaphors and the explanation
of the reasons for choosing these metaphors. Thus, not only the participants’ conceptual perceptions
but also the justifications underlying these perceptions were obtained. The data collection process
was carried out through face-to-face interviews between March 5 and March 25, 2026. Participants’
views were collected within the framework of the principle of anonymity. Ethical committee
approval was obtained and participant consent was secured before the research began.
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Data Analysis

The obtained data were analyzed using the qualitative content analysis method. In the
analysis process, the metaphors and their justifications produced by the 136 participants were first
read carefully, and invalid or insufficient expressions were eliminated. Then, each metaphor and its
justification were coded. In the coding process, semantic similarities of the metaphors, common
justifications, and conceptual cores were taken as the basis.

Categories were formed according to the basic principles of thematic analysis (Braun &
Clarke, 2006; Yildirim & Simsek, 2006). In the first stage, open coding was performed and temporary
codes were created for each metaphor; in the second stage, similar codes were brought together and
sub-themes were determined. In the third stage, these sub-themes were combined to form six main
categories. For example, the metaphors “water,” “oxygen,” “breath,” “blood,” and “heart” were
grouped under the “Vital/Basic Necessity” category because they converged around the theme of the
continuity of life. Similarly, the metaphors “fire,” “medicine,” “cliff,” and “mushroom,” which
emphasize the dual nature of money and the need for control, were collected under the “Risky
Element Requiring Management” category.

In the categorization of metaphors, not only the metaphor itself but also the justifications
provided by the participants for explaining the metaphor were taken into account. Because in
metaphor studies, how the metaphor is justified holds critical importance in deeply understanding
the meaning the individual attributes to the concept (Schmitt, 2005; Yildirim & Simsek, 2006). The
researcher’s interpretations were directly based on the participants’ metaphors and justifications, and
the interpretations were limited by constantly grounding them in the raw data to avoid independent
speculation from the data.

Validity and Reliability

In this research, in accordance with the nature of the qualitative research design, instead of
the concepts of validity and reliability, the criteria of credibility, transferability, dependability, and
confirmability proposed by Lincoln & Guba (1985) were taken as the basis. Within this framework,
various strategies were implemented holistically to enhance the methodological robustness of the
research and the scientific reliability of the findings.

In order to ensure the credibility of the research, the data collection and analysis processes
were reported in detail; the relationship between the reached categories and the raw data was clearly
demonstrated by presenting original expressions of the metaphors produced by the participants
through direct quotations. To increase the transferability of the research, the characteristics of the
study group (participants’ demographic and educational profiles), the data collection tool (metaphor
creation form), data collection conditions, and analysis stages were presented with detailed
descriptions. In order to ensure dependability, the data analysis process was carried out within a
systematic structure; the stages of coding and category formation were explained step by step. The
recording of methodological decisions taken during the research process supported the traceability
and auditability of the analysis process. In order to strengthen the confirmability of the research, the
coding processes were based directly on participant statements, and care was taken to develop the
researcher’s interpretations on a data-driven basis. In addition, data transparency was ensured by
storing the raw data, coding notes, and analysis documents in a way that they could be examined by
an independent auditor when necessary.

To determine reliability in the process of classifying the metaphors, the formula proposed by
Miles & Huberman (1994) was used: Reliability = Agreement / (Agreement + Disagreement) % 100.
The coding processes were carried out by two independent researchers; both researchers evaluated
14 metaphors and their justifications, representing ten percent of the participants. The number of
metaphors on which there was agreement was 12, and the number of metaphors on which there was
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disagreement was 2. As a result of the calculation, the reliability coefficient was found to be 12 /(12
+2) x 100 = 85.71% =~ 86%. Since this value is above the 70% threshold value commonly accepted
in qualitative research, the coding process was considered reliable (Miles & Huberman, 1994).

Limitations

This study was structured within the framework of a qualitative research approach and a
phenomenological design. Accordingly, the findings were not intended to achieve statistical
generalization; rather, they reflect the subjective interpretations that the participants in this study
attributed to the concept of money. Therefore, the findings should be understood as context-bound
interpretations specific to a particular sample group. Another limitation concerns the cross-sectional
nature of the data collection process, as the data were gathered within a single time frame. Since
individuals' economic experiences, financial circumstances, and life contexts may change over time,
the meanings attributed to money are inherently dynamic. Consequently, the findings represent the
participants' perceptual frameworks during the period in which the research was conducted.

One of the major limitations of the study is that, despite the use of maximum variation
sampling, demographic variables—particularly family income level and socioeconomic status—
could not be systematically analyzed. The reasons underlying this limitation are explained in the
subsection describing the study group. As a result, potential differences in money perceptions across
various socioeconomic groups could not be examined in depth.Furthermore, restricting the study to
students enrolled at a single public university constitutes an important limitation with respect to the
transferability of the findings. The results primarily reflect the perceptions of money held by young
adults studying at medium-sized public universities such as Amasya University. Although the
findings provide meaningful insights for universities in Tiirkiye that share similar socioeconomic
and cultural characteristics, it should be acknowledged that perceptions of money may differ in the
contexts of large metropolitan universities or foundation (private, non-profit) universities.

Findings and Discussion

In this study, the metaphors developed by university students regarding the concept of money
were examined through qualitative content analysis, and the resulting data were found to cluster
around specific categories. The category structure was developed by taking into account conceptual
similarities and coherence of meaning, and the metaphors were organized into six main categories.
These categories were identified as: (1) money as a vital/basic necessity, (2) money as an
instrumental and functional resource, (3) money as a tool of power, control, and status, (4) money as
a natural and inevitable process, (5) money as an emotional and psychological experience, and (6)
money as an element involving risk, danger, and the need for management.This classification
suggests that university students perceive money not merely as an economic instrument but as a
multifaceted phenomenon encompassing existential, social, psychological, and behavioral
dimensions.

The metaphors generated by the 136 participants were grouped under these six main
categories. The metaphors included within each category, together with their underlying rationales,
frequencies, and percentage distributions, are presented in Table 2 below.

www.turkishstudies.net/economy



5390 Savas Nalinci

Table 2: Categorical Distribution of Metaphors and Rationales
Category Metaphors and Frequencies Integrated Rationale

Water (24), Oxygen (4), Father
(3), Breath (2), Food, Bread, Money is indispensable for sustaining life; in

11\\;:: zgses); :;S(zf‘ Z:‘? 1//1333:/1:) HearF, Blood, Skeletgn, Source its absence, basic needs canpot be met and life
of Life, Source of Livelihood, becomes more difficulth.
Family
Tool (7), Key (6), Fuel (3),
Money as an Compass (3), Bridge (2), Car  Money is a means through which individuals
Instrumental/Functional (2), Tree, Contactless Card, achieve their goals, satisfy their needs, and
Resource (f=31/23%) Motivation, Soil, Flower, make life easier.

Fertilizer, Labor, Flowerpot

Power (9), Weapon (2),
Independence (2), Croesus,
Magnet, War, Luxury Bag,

Mirror, Security, Knowledge
Wind (3), Season (2), Sand (2),

Money as a Natural Rain (2), Seawater (2), Soap

Process (f= 16 / 12%) (2), Cologne, Mechanical diminishes over time apd possesses a cyclical
Pencil, Bird and changing nature.

Money as a Tool of
Power, Control, and
Status (f =20/ 15%)

Money provides individuals with power,
authority, and social status, enabling them to
acquire and control many aspects of life.

Money is fluid and difficult to control; it

Money as an Element
Involving Risk, Danger,
and Management (f = 15

/11%)

Fire (3), Medicine (3),
Mushroom (2), Salt (2), Cliff,
Green and Black Colors, Time,
Clock, Life

Money is a double-edged element that can be
beneficial when used appropriately but harmful
when misused.

Money as an
Emotional/Psychological
Experience (f=13/
10%)

Happiness (3), Drug (3), Peace Money affects individuals' emotional states and
(2), Love (2), Mood Disorder, may evoke happiness and peace, as well as
Gambling, Illness stress and addiction.

Note: Due to rounding the percentages sum to 101%.

When Table 2 is considered as a whole, the most frequently recurring metaphor identified in
the study was "water" (f = 24). This was followed by the metaphors of "power" (f =9), "tool" (f =
7), and "key" (f = 6). These findings strongly suggest that university students primarily perceive
money as a vital and fundamental necessity.

Money as a Vital/Basic Necessity

The metaphors included in this category (water, oxygen, breath, food, bread, heart, blood,
skeleton, source of life, source of livelihood, father, and family) indicate that university students
directly associate the concept of money with the sustainability of life. A considerable proportion of
the participants interpreted money not merely as a medium of economic exchange but as an
indispensable element for the continuation of life. This finding may be interpreted as suggesting that,
within participants' cognitive frameworks, money has been elevated to a level of necessity
comparable to biological needs.

nn

In particular, metaphors such as "water," "oxygen," and "breath" reveal that the absence of
money is perceived as a vital deficiency. Such metaphors suggest that money is conceptualized as an
element requiring continuity and one whose interruption may directly disrupt everyday life.
Similarly, the metaphors of "bread" and "food" point to the direct relationship between money and
daily life practices, emphasizing its central role in enabling individuals to meet their basic needs. In
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this sense, money transcends its status as an abstract economic value and becomes an inseparable
part of concrete lived experiences.

Metaphors such as "heart," "blood," and "skeleton" position money as a systemic element
that enables the functioning of life. These metaphors reflect the perception that money serves a
critical function not only at the individual level but also in maintaining social order and continuity.
Within this framework, the absence of money is perceived not merely as an experience of individual
deprivation but also as a condition associated with the disruption of established order.

On the other hand, the metaphors of "father" and "family" point to the social and relational
dimensions of money. Through these metaphors, money becomes intertwined with meanings such
as security, protection, and support, and is regarded as a determining factor not only in sustaining
individuals' physical existence but also their social existence. This finding suggests that, for
participants, money functions not merely as a material resource but also as a symbolic mechanism
of assurance.

The participants' illustrative statements are presented below:
"Money is like water because it is difficult to sustain life without it."
"Money is like being deprived of water; it is essential for life."

"Money is like water because, just as a person cannot survive without water, a person without
money cannot survive either."

"Money is like oxygen. You can manage for a while, but when it runs out, you suffocate."

"Money is like my father. If there is no money at home, everything falls into disorder and
peace disappears."

Overall, the metaphors generated within this category may be interpreted as indicating that
university students attribute a high degree of necessity to the concept of money. This finding appears
to be closely related to young people's direct encounters with economic realities and their experiences
of sustaining their lives within conditions of limited resources. From the participants' perspective,
therefore, money emerges not merely as an economic instrument but as a multilayered phenomenon
that ensures the continuity of life, generates a sense of security, and acquires existential significance.

This category further suggests that university students perceive money primarily at the level
of physiological and safety needs, which constitute the first tier of Maslow's hierarchy of needs
(Genkova, 2021). Metaphors such as "water," "oxygen," "breath," "blood," and "heart" indicate that
students regard money as an indispensable element for the continuation of biological existence. This
perception helps explain the relationship that economically vulnerable young adults establish with
money (Lusardi, 2019). In particular, the fact that a considerable proportion of university students in
Tiirkiye rely on family support or student loans may contribute to their perception of money as a
"source of life." This finding is also consistent with the literature on financial anxiety (Archuleta et
al., 2013).

Money as an Instrumental/Functional Resource

The metaphors included under the category of money as an instrumental/functional resource
(vehicle, key, fuel, bridge, car, contactless card, compass, motivation, soil, tree, flower, fertilizer,
labor, pot) show that university students interpret the concept of money directly through its
functionality and use value. In this context, money is positioned not as an end in itself but as an
element that enables individuals to achieve their goals, facilitates life, and mediates the satisfaction
of various needs. In particular, the metaphors “vehicle,” “key,” and “bridge” indicate that money
assumes an access-providing function. These metaphors suggest that money is seen as a transitional
element that makes it possible for individuals to reach different opportunities; in other words, it is
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evaluated as a mechanism that closes the distance between goal and outcome. Similarly, the
metaphors “fuel” and “car” show that money is perceived as a driving and process-advancing power.
In this framework, money functions like an energy source that ensures the continuity of individual
life.

The “contactless card” metaphor, on the other hand, is a direct reference to the modern and
practical forms of money usage. This metaphor suggests that in digitalizing economic relations,
money comes to the fore with its features of speed, convenience, and accessibility. Likewise, the
“compass” metaphor indicates that money assumes a direction-determining role in individuals’
decision-making processes. This situation shows that in the shaping of economic preferences, money
is viewed not only as a tool but also as a guiding reference point. On the other hand, metaphors such
as “soil,” “tree,” “flower,” and “fertilizer” reveal that money is associated with productivity and
growth. These metaphors suggest that money is perceived as a resource that produces value,
multiplies, and supports development when used correctly. Money is conceptualized not as a passive
element but as a dynamic structure that nourishes individual and economic development. The
metaphors “labor” and “pot” similarly emphasize money’s relationship with the production process
and its capacity for potential development. Supportive raw views from the participants are as follows:

“Money is a tool for me; when used correctly, it takes a person to their goals.”

“Money is a tool for me. If it becomes the goal, we lose our sense of self.”

“Money is a key because it opens doors and makes closed opportunities visible.”

“Money is like fuel; it starts the car, but when the fuel runs out, you get stuck on the road.”
“Money is like a bridge; it allows you to cross from one side to the other.”

In general, the metaphors developed under this category show that university students
interpret the concept of money not as an ultimate goal but as a tool that enables them to organize
their lives, achieve their goals, and meet their needs. This finding can be interpreted as indicating
that a pragmatic perception focused on the use value of money is common among students, in a
manner consistent with economic rationality.

The instrumentalization of money through metaphors such as “key,” “bridge,” “fuel,” and
“compass” reflects a perception close to the classical economic definition of money (as a medium of
exchange). However, this perception can also be read as a pragmatic coping strategy of young people.
University students, who are under intense pressure from consumer culture, internalize the logic of
cultural capitalism when they see money as a tool for achieving their goals (Lee, 2005). This category
symbolizes students’ efforts to manage future anxiety with limited resources.

Money as a Tool of Power, Control, and Status

The metaphors in this category (power, weapon, independence, Croesus, magnet, war, luxury
bag, mirror, trust, knowledge) show that university students interpret the concept of money in the
context of social power relations, control mechanisms, and status indicators. In this framework,
money is evaluated not only as an economic tool but also as an element that provides the individual
with a sphere of influence, grants a certain degree of control over others, and determines their social
position. In particular, the metaphors “power” and “weapon” can be interpreted as indicating that
money is perceived as a direct means of influence and sanction. These metaphors reflect the
perception that money not only offers opportunities to the individual but also provides the capacity
to be decisive over others. Similarly, the “war” metaphor reveals that economic resources are
associated with processes of competition, struggle, and establishing superiority, pointing to money’s
strategic role within power relations.
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The “independence” metaphor, on the other hand, demonstrates the strong relationship
money establishes with individual autonomy. In this context, money is regarded as a tool of freedom
that reduces the individual’s dependence on others and makes it possible for them to make their own
decisions. This perception can be directly associated with young individuals’ search for economic
independence. Another notable metaphor in this category, “Croesus” (Karun), shows that money is
identified with wealth and the accumulation of fortune. This metaphor can be interpreted as
indicating that money is perceived not merely as a tool for meeting needs but also as a stock of value
that provides social prestige and privilege. Likewise, the “luxury bag” metaphor suggests that money
is interpreted through visible status indicators and is associated with consumption practices.

The “magnet” metaphor, by emphasizing money’s power of attraction, leads to the
perception that it is an element that directs individuals and opportunities toward itself. This situation
reflects an intuitive awareness of money’s influence on social relations and opportunity inequalities.
The “mirror” metaphor, on the other hand, shows that money is viewed as a tool that reflects the
individual’s social position and identity; it indicates that the money factor can be decisive in the ways
individuals evaluate themselves and others. Finally, the metaphors of “trust” and “knowledge” reveal
that money is perceived not only as a material but also as a form of symbolic capital. As such, money
is associated with the capacity to create trust and provide access to knowledge in both the individual’s
economic and social relations. Supportive raw views from the participants are as follows:

“The more money you have, the stronger you become; money means power.” “Those who
have money have a say in every field and gain status.” “When not used correctly, it is lost; when well
managed, it brings gains.” “Money is power. The words of those with money are listened to, while
those without money have no voice.” “Money is like a weapon. You can protect yourself and make
others do what you want.” “Money is like a luxury bag. The status of the person carrying it is clear.”

In general, the metaphors developed under this category show that money is viewed not
merely as a medium of exchange but as a power mechanism that determines the individual’s social
position, shapes their relationships, and expands their sphere of influence. This finding is noteworthy
in that it reveals that money carries not only economic but also socio-political meaning in modern
societies.

This category directly overlaps with G. Simmel’s concept of “the sociological meaning of
money” (Costa, 2013) and Bourdieu’s (2018) concepts of economic and symbolic capital. Metaphors
such as “weapon,” “power,” “Croesus,” and “luxury bag” show that money is seen by young people
as a source of social status and social capital. Especially in the social media age, the decisive role of
money and consumption in young people’s identity construction (Twenge, 2019) explains the
intensity of these metaphors. This perception reveals how deeply the relationship between money
and power is internalized among young people and can be associated with social comparison theory.

Money as a Natural and Inevitable Process

The metaphors included under the category of money as a natural process (wind, season,
sand, rain, seawater, soap, cologne, mechanical pencil, bird) show that university students interpret
the concept of money through characteristics such as fluidity, variability, and uncontrollability. In
this framework, money is conceptualized not as a fixed and static element but as a process that is in
constant motion and transforms over time. In particular, the metaphors “wind” and “rain” reflect the
perception that money has a structure that is difficult to hold onto, temporary, and unpredictable.
These metaphors suggest that money is evaluated as an element that can move outside the
individual’s control, can come and go quickly, and whose continuity is not guaranteed. Similarly, the
“season” metaphor implies that money has a cyclical character; it suggests that increases and
decreases repeat within certain periods. This situation shows that an intuitive awareness of economic
fluctuations has been internalized by the students.
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The “sand” metaphor expresses the difficulty of holding onto money and its structure that is
depleted over time; while the “seawater” metaphor points to an aspect that can create a feeling of
dissatisfaction no matter how much there is. These types of metaphors show that money is a resource
that is “difficult to control” both physically and psychologically. On the other hand, the metaphors
“soap” and “cologne” emphasize that money has a quality that diminishes as it is used and disappears
with consumption. These metaphors indicate that money is inherently temporary and is thought of as
a resource that needs to be constantly renewed. The “mechanical pencil” metaphor similarly points
to aresource that decreases during the process of use and is rapidly depleted if not managed carefully.
The “bird” metaphor expresses that money is perceived as a free, mobile, and difficult-to-hold entity.
This metaphor strengthens the perception that money has an instantaneous and temporary quality
that can easily escape the individual’s control. Supportive raw views from the participants are as
follows:

“Money flows away like water; it is hard to realize when it is gone.”
“If you plant money in the right place, one day it will bear fruit for you.”

“Money is like happiness. When it is there, everything is beautiful; when it is not, life
becomes unbearable.”

“Money is like an illness. Both its presence and absence make a person sick.”

“Money is like a bird. You catch it for a moment, and the next moment you see it has flown
away.”

When evaluated in general, this category suggests that individuals intensely feel elements of
uncertainty, fluctuation, and temporality within their economic experiences. Therefore, from this
perspective, money emerges not merely as a possessed value but as a dynamic phenomenon that
moves over time, decreases, increases, and needs to be managed. The metaphors “wind,” “sand,”
“rain,” and “bird” emphasize money’s fluidity and uncontrollability. This perception parallels
Simmel’s “liquid modernity” created by money in modern society (Costa, 2013) and Bauman’s
thought on cultural consumption (Lee, 2005). Students’ use of these metaphors indicates a collective
awareness of the temporality of money in an environment of economic uncertainty and inflation.

Money as an Element Involving Risk, Danger, and Management

The metaphors included in this category (fire, medicine, mushroom, salt, cliff, green and
black colors, time, clock, and life) indicate that university students make sense of the concept of
money as an element capable of producing dual outcomes and one that entails risk and danger when
not used carefully. Within this framework, money is perceived not only as a tool that provides
benefits but also as a force that may have adverse consequences for individuals when misused. The
metaphor of "fire" is one of the most striking indicators of this category. Just as fire possesses both
warming and beneficial qualities as well as destructive and harmful potential, money is perceived as
an element that facilitates life when used appropriately but may lead to damaging consequences when
used without control. Similarly, the metaphor of "medicine" emphasizes that the moderate and
conscious use of money can be beneficial, whereas excessive or inappropriate use may prove
harmful. Together, these two metaphors draw attention to the necessity of balance inherent in the
nature of money. The metaphors of "mushroom" and "salt" likewise suggest that money may either
generate value or cause harm depending on the manner in which it is used. In particular, the metaphor
of "salt" represents a phenomenon that signifies deficiency when absent yet becomes harmful in
excess, thereby highlighting the importance of the optimal use of money. This finding suggests that
students intuitively embrace the principles of moderation and balance in relation to money
management.
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The metaphor of "cliff" directly emphasizes the risky dimension of money. It reflects the
perception that poor financial decisions may expose individuals to sudden and severe losses. In this
sense, money is regarded as an element capable of producing dangerous consequences if not managed
carefully. The metaphor of "green and black colors," in turn, points to the dual nature of money,
encompassing both positive meanings (e.g., prosperity and gain) and negative meanings (e.g., loss,
debt, and crisis). The metaphors of "time" and "clock" emphasize that money is a resource requiring
management. These metaphors suggest that, much like time, money is limited, requires planning,
and becomes difficult to recover once misused. Thus, money is understood not merely as an asset
one possesses but also as a process that necessitates planning, control, and conscious use. Finally,
the metaphor of "life" reflects the perception of money within a broader framework encompassing
all of these elements, portraying it as a phenomenon characterized by both opportunities and risks.
The participants' illustrative statements are presented below:

"Money is like fire; when used properly, it is beneficial, but when left uncontrolled, it causes

harm

"Money is like fire. You light it to keep warm, but if you fail to control it, it burns down the
house."

"Money is like a cliff. The view is beautiful, but one wrong step can make you fall."
"Money is like medicine. It is beneficial in the right dose, but too much of it becomes poison."

Overall, the metaphors developed within this category indicate that university students'
awareness of the concept of money is not limited solely to its beneficial aspects; rather, it also
encompasses elements such as risk, uncertainty, and the necessity of management. Within this
framework, money is conceptualized as a double-edged instrument that supports life when used
appropriately but may produce adverse consequences at both the individual and social levels when
managed improperly. This finding is noteworthy, as it suggests that young individuals develop an
intuitive perception of risk in their relationship with money and possess a certain degree of awareness
regarding the potential consequences of financial decisions. The metaphors of "fire," "medicine,"
"cliff," and "mushroom" point to a strong awareness of the dual nature of money in terms of risk.
This finding suggests that even when young people possess relatively low levels of financial literacy,
they may nevertheless develop an intuitive perception of financial risk. In this respect, the finding
may also be interpreted in relation to the concept of loss aversion in behavioral economics (Yechiam,
2019).

Money as an Emotional/Psychological Experience

The metaphors included in this category (happiness, peace, love, mood disorder, drug,
gambling, and illness) indicate that university students make sense of the concept of money not
merely as an economic entity but also as an experience capable of generating powerful emotional
and psychological effects. Within this framework, money emerges as a phenomenon that directly
influences individuals' inner worlds and simultaneously encompasses both positive and negative
emotions. Metaphors such as "happiness," "peace," and "love" suggest that money is associated with
positive emotions from the participants' perspectives. These metaphors imply that money serves
functions such as providing a sense of security, enhancing quality of life, and contributing to
individuals' overall well-being. In particular, the metaphor of "peace" indicates that economic
adequacy is perceived as a factor that reduces anxiety and supports psychological balance. Thus,
money is regarded not only as a means of satisfying material needs but also as an instrument that
enables emotional fulfillment.

In contrast, metaphors such as "mood disorder," "drug," "gambling," and "illness" emphasize
the negative psychological effects associated with money. These metaphors suggest that money is
perceived as an element capable of fostering dependency, leading to a loss of control, and triggering
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psychological imbalance. The metaphors of "drug" and "gambling," in particular, reflect a strong
awareness that money may create cycles of dependency through the interplay between pleasure and
risk. This finding indicates that money is conceptualized not merely as a rational instrument but also
as an experience intertwined with emotions, impulses, and affective responses. The metaphors of
"mood disorder" and "illness" further point to the fluctuating and, at times, psychologically
burdensome effects of money on individuals' emotional well-being. These metaphors demonstrate
that experiences related to money do not exclusively yield positive outcomes; rather, they may also
give rise to adverse conditions such as stress, anxiety, and psychological pressure. The participants'
illustrative statements are presented below:

"Money is like soap; the more you use it, the more it wears away."
"Money is like a drug. A little is never enough; you always want more."

"Money is like happiness. When you have it, everything seems beautiful; when you do not,
life becomes unbearable."

"Money is like an illness. Both having it and lacking it can make a person sick."
"Money is like love—it is transient. The more deeply you love it, the harder it is to let it go."

Overall, the metaphors developed within this category may be interpreted as suggesting that
university students make sense of the concept of money through a substantial emotional and
psychological burden. Money emerges as a powerful psychosocial element that influences
individuals' happiness, sense of peace, levels of anxiety, and behavioral tendencies. This finding is
noteworthy because it demonstrates that economic decisions are not based solely on rational
calculations; rather, they are closely intertwined with individuals' emotional experiences and
psychological states.

This category further supports one of the central propositions of behavioral economics:
economic decisions are shaped to a considerable extent by emotional and psychological processes
(Santos, 2025). The metaphors of "drug," "gambling," and "illness" reflect feelings of dependency
and ambivalence toward money. Given that university students are known to experience relatively
high levels of financial anxiety (Qi et al., 2025), these metaphors illustrate the extent of the emotional
burden associated with money.

Taken as a whole, the findings of the study did not reveal any pronounced differences in
perceptions of money across the participants' age range (19-24 years). Since the vast majority of
participants belonged to a similar age group, it may be argued that money perceptions during this
period are shaped more by shared economic experiences—such as limited income, debt, and concerns
about the future—than by age-related differences.

Conclusion

The percentage distribution of the metaphors (61) produced by the participants in the study
is as follows: the vital/basic needs category accounts for 30%, the instrumental/functional category
for 23%, the power/status category for 15%, the natural process category for 12%, the risk/danger
category for 11%, and the emotional/psychological category for 10%. According to this distribution,
slightly more than half of the participants (approximately 53%) perceive money as an indispensable
instrument of economic life. Furthermore, the findings indicate that university students conceptualize
money not as a one-dimensional economic element but as a multi-layered, experience-based
phenomenon. While participants position money, on the one hand, as an essential resource for
sustaining life, they also regard it, on the other hand, as a functional tool that enables the attainment
of individual goals. In addition, money is prominently associated with power, control, and social
status, underscoring its determinative role within social hierarchies. Meanwhile, perceptions of
money as fluid, variable, and often difficult to control point to the dimensions of uncertainty and
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continuity inherent in economic experience. This suggests that money is conceptualized not merely
as a value that one possesses, but as a dynamic process that moves through time. Money is further
construed as an element directly linked to individuals' emotional and psychological worlds, being
associated with both positive emotions (security, peace, happiness) and negative experiences (stress,
dependency, anxiety).

The framing of money within the context of risk, danger, and the necessity of management
indicates that participants have attained a certain level of financial awareness. In this regard, money
is evaluated as a dual-edged element that yields benefits when used correctly, yet may produce
adverse outcomes when mismanaged. Considered as a whole, the findings may be interpreted as
indicating that the concept of money occupies an integrative semantic structure in students' minds —
one in which economic, social, and psychological dimensions are intertwined.

This study examined university students' metaphorical perceptions of money through a
phenomenological approach, revealing the extent to which money constitutes a multi-layered and
contradictory phenomenon in the mental world of young people. The findings demonstrate that the
two most dominant dimensions of money perception are vital need (30%) and instrumental resource
(23%). This distribution strongly reflects the economic vulnerability experienced by university
students and their tendency to view money primarily as a means of "survival." This multi-
dimensional structure of money perception is consistent with the financial vulnerability literature
pertaining to young people (Lusardi, 2019). Limited income sources, increasing debt burdens,
inflation, and uncertainty about the future render students' relationship with money both a necessity
and a source of anxiety. In particular, metaphors such as "fire," "abyss," "drug," and "sand" illustrate
that money is simultaneously perceived as both an opportunity and a threat, which points to high
levels of financial anxiety among young people (Archuleta et al., 2013).

The findings also support a behavioral economics perspective. The emotional and
psychological relationship that students establish with money (Kahneman, 2011; Thaler, 2015) may
be interpreted as further evidence of the inadequacy of rational decision-making models. For young
people, money is not merely an economic instrument; it is a powerful symbol carrying psychosocial
meanings such as identity, status, security, and freedom. This study offers significant implications
for financial literacy education. The predominant focus of conventional financial literacy programs
on cognitive knowledge transfer proves insufficient. It is evident that programs designed at
universities require a holistic approach that also takes into account students' emotional, symbolic,
and metaphorical perceptions of money. In particular, psychosocial modules addressing risk
management, emotional awareness, and a critical engagement with consumer culture should be
integrated into such programs.

An examination of metaphorical patterns reveals that money perception is not independent
of demographic and socioeconomic experiences. Notably, students who have experienced economic
vulnerability tend to conceptualize money predominantly along the axes of "vital need," "risk," and
"security," whereas some students associate money with "power," "status," and "independence." This
suggests that money perception is shaped not only by individual experience but also by social and
class-based contexts.

A review of the categorical distribution of metaphors also reveals certain demographic
differences. In terms of gender, female participants were observed to prefer emotionally and vitally
grounded metaphors — such as "peace," "heart," "family," "security," and "happiness" — more
frequently, while male participants employed metaphors centered on power, status, and control —
such as "power," "weapon," "independence," "Karun," and "war" — at a considerably higher rate.
This difference is consistent with gender-based studies on financial attitudes and perceptions in the

literature (Chen & Volpe, 2002).

www.turkishstudies.net/economy



5398 Savas Nalinci

With regard to academic unit, students from the Faculty of Economics and Administrative
Sciences and the Vocational School of Technical Sciences were found to use functional metaphors
such as "tool," "key," "compass," and "fuel" more frequently, whereas students from the Faculty of
Education and the Faculty of Health Sciences placed greater emphasis on emotionally, vitally, and
risk-oriented metaphors such as "heart," "family," "peace," "fire," and "medicine." These findings
point to the influence of academic discipline on students' perceptions of money and present an
important dimension to be considered in the design of discipline-specific financial literacy education
programs.

The fact that participants conceptualize money along the dimensions of "vital need," "risk,"
"power," and "anxiety" points to the psychosocial effects of rising economic vulnerability.
Consequently, financial literacy policies implemented at universities must encompass not only
technical financial knowledge but also dimensions such as financial stress, consumption pressure,
debt behavior, and emotional financial management. In conclusion, the impact of money perception
on young individuals' psychological well-being and financial decision-making processes cannot be
overlooked. It is important for future studies to examine the temporal evolution of these perceptions
through larger samples and mixed-method designs. Enabling young people to develop a more
conscious, balanced, and healthy relationship with money is of critical importance both for their
individual well-being and for broader societal economic stability.
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Giris

Para kavramu, iktisadi diisiincenin en eski, en temel ve en tartigmali unsurlarindan biri olarak
hem teorik hem de uygulamali literatiirde merkezi bir konumda yer almaktadir. Klasik iktisattan
modern para teorilerine uzanan siiregte para, yalnizca bir degisim araci degil, ekonomik sistemin
isleyisini miimkiin kilan, degerin 6l¢iilmesini saglayan, satin alma giiciinii zaman i¢inde saklayan ve
gelecekteki 0demelerde kullanilan dinamik bir ara¢ olarak tanimlanmigtir (Fisher, 1911; Keynes,
1936; Friedman, 1956). Bu yoniiyle para, teknik bir ara¢ olmanin 6tesinde, makroekonomik denge,
fiyat istikrari, liretim/tliiketim ve biiylime siiregleriyle dogrudan iliskili stratejik bir degisken niteligi
tasimaktadir.

Tiirkiye iktisat yazininda para olgusunun sistematik bicimde ele alinmasinda ilker Parasiz
onemli bir referans sunmaktadir. S6z konusu calismada para; para arzi ve talebi, para politikasi
araclar1 ve finansal piyasalarla iliskisi icinde degerlendirilerek makroekonomik istikrarin temel
belirleyicilerinden biri olarak konumlandirilmaktadir. Bu ¢ercevede para, ekonomik sistemin
isleyisinde merkezi bir rol {istlenen temel bir arag olarak ele alinmaktadir (Parasiz, 2016).

Bununla birlikte para, salt iktisadi bir degisken olmanin 6tesinde giiclii bir sosyo-kiiltiirel
sembol niteligi tasimaktadir. Modern toplumlarda para, bireyin toplumsal statiisiinii, giiven algisini,
glic ve bagimsizlik hissini temsil eden bir deger formuna doniigmiistiir (Simmel, 2004; Zelizer,
1994). Simmel’in klasik c¢alismasi paranin modern toplumdaki bireysellesme, yabancilasma ve
sosyal iligkilerin nicellesmesi siireclerindeki doniistiiriicii etkisini incelerken; Zelizer ise paranin
“sosyal anlamlarinin” bireyler tarafindan iliskisel baglamlara gore nasil farklilagtirildigini ve yeniden
anlamlandirildigin1 gostermektedir. Dolayisiyla para, nesnel bir ara¢ olmanin 6tesinde, bireylerin
diinyay1 anlamlandirma big¢imlerinde merkezi bir yer tutan sembolik bir yapidir. Silaski & Kilyeni
(2011)’ye gore paranin akis, birikim ve kayip gibi siireclerle iligkili ve ekonomik diisiincenin biligsel
temellerini yansitmaktadir.

Bu noktada Cagdas Metafor Teorisi gii¢lii bir aciklama zemini sunmaktadir. Lakoff &
Johnson’a (1980) gore metaforlar, bireylerin soyut kavramlar1 biligsel olarak yapilandirmalarim
saglayan temel diigiinsel araglardir. Para gibi soyut ekonomik kavramlar, bireylerin deneyim
alanlarma bagl olarak somut imgeler (6rnegin “kan”, “zaman”, “gii¢”, “zehir”, “kdlelik zinciri”,
“Ozgiirliik”) araciligiyla anlamlandirilmaktadir. Bu metaforlar, bireylerin para ile kurdugu duygusal,
ahlaki ve ideolojik iligskiyi a¢iga vurmakta; kavramin yalnizca ekonomik degil, ayni zamanda
psikolojik ve toplumsal boyutlarini goriiniir kilmaktadir. Geng bireylerin para algisin1 metaforlar
yoluyla inceleyen sinirli sayidaki ¢aligmalardan biri olan Simsek (2020), lise 6grencilerinin paray1
karsit kutuplarda (“glic kaynagi” — “zehir”, “hayatin anahtar1” — “kdélelik zinciri”) tanimladigini
ortaya koymus ve bu algilarin sosyo-kiiltiirel degerler ile deneyimsel arka planlardan beslendigini
gostermistir.
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Bu yaklasim, davranigsal iktisat literatiirii ile de yiiksek derecede ortiismektedir. Davranigsal
iktisat, ekonomik kararlarin ¢ogu zaman rasyonel hesaplamalardan ziyade zihinsel temsiller, sezgiler
ve duygusal degerlendirmeler yoluyla yapildigin1 gostermektedir (Kahneman, 2011; Thaler, 2015).
Metaforlar, bireylerin para ile kurdugu bilissel ve duygusal iliskinin goriiniir hale gelmesini saglayan
onemli gdstergeler olarak degerlendirilebilir. Bu biligsel ve duygusal siiregler, yalnizca bireysel karar
mekanizmalariyla sinirli kalmamakta; ayn1 zamanda paranin kullanim bigimlerinde meydana gelen
yapisal doniisiimlerden de etkilenmektedir. Giiniimiizde dijitallesme stireci, 6zellikle geng bireylerin
para ile kurdugu iliskiyi kokten doniistiirmektedir. Mobil 6deme sistemleri, elektronik para ve kripto
varliklarin yayginlagmasi, paranin fiziksel niteligini zayiflatirken, bireylerin para algisini daha soyut
ve hiz temelli bir yapiya tagimaktadir.

Universite dgrencileri, para ile yogun bir etkilesim icinde olan stratejik bir grubu temsil
etmektedir. Sinirli gelir kaynaklari, burs ve kredi bagimliligi, bor¢lanma egilimi, tiiketim baskilar
ve gelecek belirsizligi gibi unsurlar, bu grubun finansal kirilganlik riskini artirmakta; para kavramina
yalnizca teorik bir olgu olmaktan ¢ikarip dogrudan yasam deneyimi temelli bir anlam katmaktadir
(Lusardi, 2019). Ozellikle meslek yiiksekokulu dgrencileri, parasal ekonomi kavramlarimi akademik
diizeyde 6grenirken ayni1 zamanda ekonomik gergekligi giindelik yasamlarinda deneyimlemektedir.
Finansal okuryazarlik arastirmalari, iiniversite 6grencilerinin bilgi diizeyinin genellikle diisiik-orta
seviyede oldugunu ve bu durumun tutum ile davranig arasinda fark yarattigin1 gostermektedir (Chen
& Volpe, 2002; Antepli & Kiling, 2018; Oner & Canbaz, 2024).

Bu calisma, bir devlet {iniversitesindeki 6grencilerin “para” kavramina iliskin gelistirdikleri
metaforlari olgubilim (fenomenoloji) deseni ger¢evesinde inceleyerek?, para kavramimnin geng
bireylerin zihinsel diinyasinda nasil anlamlandirildigini ortaya koymayi ve literatiirde sinirli olan
metafor temelli para algisi ¢calismalarina katki sunmay1 amaglamaktadir.

Literatiir Taramasi

Klasik ve modern iktisatcilar, paray: yalnizca degisim araci olarak degil; deger olgiisii, deger
saklama araci ve 6deme araci olarak tanimlamis; makroekonomik denge, enflasyon ve ekonomik
biiylime siireglerindeki belirleyici roliinii vurgulamislardir (Fisher, 1911; Keynes, 1936; Friedman,
1956). Bununla birlikte, para ekonomik bir ara¢ olmanin Stesinde giiclii bir sosyo-kiiltiirel sembol
niteligi tasimaktadir. Simmel (2004), paranin modern toplumda bireysellesme, yabancilasma ve
sosyal iliskilerin nicellesmesi siireglerini doniistiirdiiglinii gosterirken; Zelizer (1994), paranin
iligkisel baglamlara gore yeniden anlamlandirildigini ortaya koymustur. Aslan (2019) ise paray1
“toplumsal iligki” olarak tanimlayarak ekonomik olgunun sosyal yapilarla i¢ ice oldugunu
savunmustur.

Metaforik analizler, ekonomi ve finans sOylemindeki metaforlarin yapisal, ontolojik ve
yonelimsel boyutlarini inceleyen uluslararasi ¢alismalarda da ele alinmaktadir (Liang, 2021). Bu
metaforlarin finansal kaygi, harcama niyeti ve ekonomik davranislar {izerindeki etkisi, davranigsal
iktisat literatiiriiyle ortlismekte olup zihinsel temsillerin karar stireclerindeki roliinii vurgulamaktadir
(Kahneman, 2011; Thaler, 2015).

Tirkiye’de para kavramina iliskin dogrudan metafor ¢aligmalari sinirli olmakla birlikte, geng
bireyler iizerindeki arastirmalar énemli ipuglar1 sunmaktadir. Ozellikle Simsek (2020) tarafindan
gergeklestirilen “Lise Ogrencilerinin Para Kavramina Iliskin Algilarimin Metaforlar Araciligiyla
Incelenmesi” baslikli calisma, bu alanda dikkat ceken oncii bir arastirmadir. Simsek, nitel bir

2 Benzer calismalar igin bk. Pilav & Elkatmus, 2012; Pilav & Uslu Ustten, 2012; Goger, 2013; Derman, 2014; Cimen
Cosgun et al., 2015; Kahyaoglu & Cetin, 2015; Aydede Yal¢in & Oztiirk, 2016; Altun & Batmaz, 2018; Baskan, 2018;
Ozeng & Dursun, 2018; Aver Akbel, 2019; Aver & Giimiis, 2019; Aydin & Cigerci, 2020; Gok & Ozgetin, 2020; Kuralay
& Kayikei, 2020; Acar Basegmez & Uyangor, 2021; Karakus & Bilgin Aksoy, 2021; Tiimtiirk & Deniz, 2021; Bakirci et
al., 2022; Kurtdede Fidan & Yazict, 2023; Karigan & Memisoglu, 2024; Tosun, 2024; Akdi & Acar, 2025; Filiz & Aydin,
2025.
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yaklagimla lise 6grencilerinin para ile ilgili metaforlarini icerik analiziyle ¢6zliimlemistir. Bulgulara
gore 6grenciler paray1 en sik su metaforlarla ifade etmistir: olumlu kutupta: “gili¢c kaynagi”, “hayatin
anahtar1”, “ozgirlik”, “giivence”, olumsuz kutupta: “zehir”, “kdlelik zinciri”, “kan emici”,
“bagimlilik yaratan madde”. Bu karsit metaforik yapilar, paranin geng bireyler nezdinde hem olumlu
(gii¢, bagimsizlik, giivenlik) hem de olumsuz (tehdit, yozlasma, bagimlilik) anlamlar tagidigini
gostermektedir. Simgek’in ¢caligmasi, para algisinin sadece ekonomik bilgiyle degil; ailevi, toplumsal
ve kiiltiirel degerlerle sekillendigini ortaya koymakta ve iiniversite diizeyinde benzer metaforik
incelemeler i¢in 6nemli bir karsilastirma zemini olusturmaktadir.

Universite dgrencilerinin para ile iligkisi ise agirlikli olarak finansal okuryazarlik boyutuyla
ele almmustir. Uluslararasi literatiirde iiniversite 6grencilerinin finansal okuryazarlik diizeylerinin
genellikle diistik-orta seviyede oldugu, cinsiyet, yas, aile etkisi ve egitim programlarinin bu diizeyleri
etkiledigi ¢ok sayida calisma ile gosterilmistir (Chen & Volpe, 2002; Ansong & Gyensare, 2012;
Arceo-Gomez & Villagomez, 2017; Volpe vd., 1996). Tiirkiye’de de benzer sonuglar elde edilmistir:

Antepli & Kiling (2018), Basarir & Sarthan (2017), Biger & Altan (2016), Danigman vd.
(2016), Elmas & Yilmaz (2016), Ergiin vd. (2014), Kilig vd. (2015), Kaya & Giines (2019),
Kocabiytk & Teker (2018), Ermis vd. (2025), Oner & Canbaz (2024), Samiloglu vd. (2016),
Senbayram (2019), Tekin & Dursun (2021), Tetik (2019), Tuna & Ulu (2016), Yildiz Contuk (2018)
ve Yilmaz & Aslan (2020) gibi ¢alismalar, tiniversite ve 6zellikle meslek yiiksekokulu 6grencilerinin
finansal okuryazarlik seviyelerinin genellikle yetersiz oldugunu; bilgi diizeyinin tutum ve
davranigtan daha diisiik kaldigini ortaya koymustur. Bu caligmalar, para kavraminin pratik
deneyimlerle sekillendigini ve geng yetiskinlerde finansal kirilganlik riskinin yiiksek oldugunu
gostermektedir. Ancak para algisinin metaforik ve nitel boyutlarin derinlemesine incelendigi
arastirmalar oldukga sinirlidir.

Son yillarda Ermis vd. (2025) tarafindan {iniversite 6grencilerine yonelik gelistirilen ve
gecerlik ile giivenirligi test edilen ¢ok boyutlu finansal okuryazarlik 6lgegi, 0grencilerin finansal
okuryazarlik diizeylerinin giivenilir bi¢cimde degerlendirilmesine yonelik onemli bir cerceve
sunmustur. Arastirma, iiniversite 6grencilerinin finansal bilgi ve yeterliliklerinin sistematik olarak
degerlendirilmesinin 6nemini ortaya koymaktadir. Bununla birlikte, finansal okuryazarlig1 6l¢meye
yonelik nicel araglar 6nemli katkilar saglamakla birlikte, iiniversite 6grencilerinin para ile kurduklar1
iligkinin anlasilabilmesi, para kavramina yiikledikleri anlam ve algilar1 ortaya ¢ikaran metafor analizi
gibi nitel yaklasimlar1 da gerekli kilmaktadir. Bu yoniiyle mevcut arastirma, 6grencilerin para
kavramina iliskin metaforik algilarini inceleyerek finansal okuryazarlik literatiiriinii nitel bir bakig
agisiyla tamamlamaktadir.

Paranin tarihsel gelisimi {izerine yapilan c¢alismalar da literatiirii zenginlestirmektedir
(Ayyildiz & Arsal, 2023; Fidan vd., 2019). Dijitallesme ve teknolojik gelismeler para algisim
soyutlastirmakta; Lusardi & Mitchell (2014) gibi calismalar geng yetiskinlerin finansal kirilganlik
risklerini ve deneyim temelli anlam kazanimini vurgulamaktadir.

Mevcut literatiir, para kavramimin ekonomik, biligsel ve sosyo-kiiltiirel diizlemlerini ele
alirken; iiniversite 6grencilerinin para algilarim1 metaforlar yoluyla fenomenolojik bir yaklagimla
sistematik inceleyen c¢aligmalarin eksikligi dikkat ¢ekmektedir. Simsek (2020) tarafindan lise
diizeyinde gerceklestirilen metaforik inceleme bu alandaki 6nemli bir 6ncii calisma olmakla birlikte,
universite ve Ozellikle meslek yliksekokulu 6grencilerine yonelik benzer nitel arastirmalarin sinirli
olmasi 6nemli bir bosluk olarak degerlendirilmektedir. Bu ¢alisma, s6z konusu boslugu doldurmay1
hedeflemektedir.

Literatiir incelendiginde, para kavramina iliskin metaforik algilar inceleyen g¢alismalarin
oldukea simirli oldugu goriilmektedir. Uluslararasi alanda para algis1 genellikle davranigsal iktisat ve
sosyolojik perspektiften ele alinirken, metafor analizi yoluyla iiniversite Ogrencilerinin 6znel
deneyimlerini derinlemesine arastiran nitel ¢aligmalarin sayis1 azdir. Tiirkiye’de ise Simsek’in
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(2020) lise dgrencileriyle gerceklestirdigi ¢alisma bu alanda 6nemli bir boslugu doldurmaktadir.
Ancak Universite 6grencilerine, 6zellikle de farkli akademik birimlerden gelen geng yetiskinlere
odaklanan metafor temelli fenomenolojik ¢alismalar literatiirde 6nemli bir bosluk olusturmaktadir.
Mevcut calismanin, bu boslugu doldurmak iizere iic 6nemli katki sundugu diistintilmektedir:

1. Fenomenolojik yaklasim ile tiniversite 6grencilerinin para kavramina yiikledikleri yasantisal
ve O0znel anlamlar sistematik olarak ortaya koymasi,

2. Farkli sosyoekonomik ve akademik profillere sahip bir devlet liniversitesinde maksimum
cesitlilik 6rneklemesi kullanmasi,

3. Para algisim yalnizca betimlemekle kalmayip, finansal okuryazarlik egitiminin psikososyal
ve duygusal boyutlarini da dikkate alan biitiinciil bir bakis agis1 getirmesi.

Bdylece bu arastirmanin, hem Simsek’in (2020) calismasindan iiniversite diizeyine ¢ikarak
ayristig1 hem de mevcut finansal okuryazarlik ¢alismalarinin agirlikli olarak nicel olan yapisini nitel
bir derinlige tasidig1 diistiniilmektedir.

Yontem
Arastirma Deseni

Bu calisma, tniversite 6grencilerinin “para” kavramina iliskin 6znel deneyimlerini ve bu
kavrami zihinsel diinyalarinda nasil anlamlandirdiklarini ortaya ¢ikarmayi amagladigi i¢in olgubilim
(fenomenoloji) deseni benimsenmistir. Fenomenoloji, bireylerin bir olguya iliskin yasadiklar
deneyimlerin 6zilinii ve bu deneyimlere yiikledikleri anlamlar1 derinlemesine anlamay1 hedefleyen
bir yaklasimdir (Sanders, 1982; Van Manen, 1990; Moustakas, 1994; Patton, 2002; Yildirim &
Simsek, 2006). Para kavrami, 6grencilerin giinlilk yasam pratikleri, finansal kaygilari, gelecek
beklentileri ve duygusal diinyalariyla i¢ ice gegmis bir olgu oldugundan, bu kavramin “yasanan
deneyim” boyutu fenomenolojik bir sorgulamay1 gerekli kilmaktadir. Metafor formu (“Para ...
gibidir. Ciinkii ...”), fenomenolojik arastirmalarda sik¢a kullanilan bir veri toplama teknigidir ¢iinkii
metaforlar, katilimcilarin soyut kavramlara iligkin Ortiik (implicit) deneyim ve anlamlarim
somutlastirarak ortaya ¢ikarmada giiclii bir aragtir (Lakoff & Johnson, 1980; S6nmez & Alacapinar,
2011; Yildirim & Simsek, 2006). Boylece katilimcilarin para ile kurdugu yasantisal iliski metaforlar
araciligryla erisilebilir hale gelmistir. Bu nedenle ¢aligmada fenomenolojik yaklagim, veri toplama
aract olarak metaforu ve analizde de igerik analizini igerecek sekilde biitiinciil bir bigimde
kullanilmustir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu, 5-25 Mart 2026 tarihleri arasinda Amasya Universitesinin
farkli fakiilte ve meslek yiiksekokullarinda 6grenim goren toplam 150 goniillii 6grenci olusturmustur.
Amasya Universitesinin secilmesinde, iiniversitenin Karadeniz gecis bolgesinde yer alan orta dlgekli
bir devlet iiniversitesi olmasi, farkli sosyoekonomik ve kiiltiirel kdkenlerden gelen 6grencileri
barindirmasi, arastirmacinin sahaya erigsim kolaylig1 ve 6grenci profilinin metafor ¢aligmasi igin
yeterli cesitliligi sunmasi etkili olmustur. Calisma grubunda yer alan 14 6grencinin ya hi¢ metafor
iiretmemesi ya da trettikleri metaforlara gerek¢e sunmamalar1 nedeniyle verileri analize dahil
edilmemistir. Geriye kalan 136 (79 kadin, 57 erkek) 6grencinin yanitlarindan toplam 61 gegerli
metafor elde edilmistir. Katilimcilar amaghi 6rnekleme yontemlerinden maksimum gesitlilik
orneklemesi ile secilmistir. Bu yontemde temel amag istatistiksel genelleme yapmak degil, arastirilan
olgunun miimkiin olabildigince farkli boyutlarini yansitacak zenginlikte veri elde etmektir (Yildirim
& Simgek, 2006). Bu dogrultuda katilimcilar; cinsiyet, akademik birim (fakiilte/meslek
yiiksekokulu), sinif diizeyi, aile gelir diizeyi ve ikametgah (sehir/kirsal) gibi degiskenler agisindan
cesitlilik gosterecek sekilde bir 6rnekleme ulasilmaya ¢aligilmistir. Katilimcilarin %58°1 kadin,
%42’si erkek olmak tizere cinsiyet dengesi gozetilmistir. Katilimcilar, arastirmaci tarafindan ilgili
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fakiilte ve meslek yiiksekokullarindaki dersler sirasinda ve 6grenci kuliipleri araciligiyla goniilliiliik
esasina dayali olarak davet edilmistir. Bu siiregte, iniversitenin farkli akademik birimlerinde 6grenim
goren Ogrencilere ulasmak icin 6gretim elemanlarindan destek alinmistir. Béylece hem akademik
cesitliligin hem de goniillii katilim motivasyonunun yiiksek tutulmasi hedeflenmistir.

Katilimcilar, 19-24 yas araliinda yer almaktadir. Fakiilte ve meslek yliksekokullarin
tamamina ulagilarak 6grencilerin temsiliyet oranlar artirilarak (bkz. Tablo 1) sosyoekonomik diizey
acisindan ¢esitlilik saglanmaya c¢alisilmigtir. Ancak veri toplama siirecinde gelir diizeyi ve
sosyoekonomik statiiye iliskin detayli demografik bilgi formu, katilimcilarin en dogal ve samimi
goriislerini elde edebilmek amaciyla bilingli olarak sirli tutulmustur. Ciinkii gelir ve sosyo-
ekonomik statii gibi hassas konular, sosyal begenilirlik yanliligina (social desirability bias) yol agarak
katilimeilarin gergek algilarini gizlemelerine neden olabilmektedir (Oceno, 2025).

Calisma grubunun akademik birimlere gore dagilimi asagidaki Tablo 1°de yer almaktadir.

Tablo 1: Calisma Grubunun Dagilimi

Boliim Ogrenci
Egitim Fakiiltesi 23
Gilimiighacikdy Hasan Duman MYO 17
Merzifon MYO 15
Sosyal Bilimler MYO 15
Teknik Bilimler MYO 15
Fen-Edebiyat Fakiiltesi 13
Iktisadi ve Idari Bilimler Fakiiltesi 11
Ilahiyat Fakiiltesi 9
Mimarlik Fakiiltesi 7
Miihendislik Fakiiltesi 6
Saglik Bilimleri Fakiiltesi 5
Toplam 136

Veri Toplama Araci

Veri toplflmak amaciyla agik uglu bir metafor formu kullanilmistir. Bu isleme baslamadan
once Amasya Universitesi Sosyal Bilimler Etik Kurulu E-30640013-108.01-316401 sayili,
09.02.2026 tarihli karartyla etik izin alinmisgtir.

Ogrencilerin;

“Para oo, gibidir. Cunkii...............oooiiiiiiii, ”  clmlesini
tamamlamalar1 istenmistir. Bu yap1 hem metafor iiretimini hem de dgrencilerin bu metaforu segme
nedenlerini agiklamalarini saglamaya yonelik olarak tasarlanmistir. Boylece, katilimcilarin sadece
kavramsal algilar1 degil, ayn1 zamanda bu algilarin dayandig1 gerekgeler de elde edilmistir. Veri
toplama iglemi 5-25 Mart 2026 tarihleri arasinda yiiz yiize gorligmelerle gergeklestirilmistir.

Katilimcilarin goriisleri anonimlik ilkesi ¢ercevesinde toplanmistir. Arastirma baglamadan 6nce etik
kurul onay1 alinmis ve katilimer onay1 saglanmstir.

Veri Analizi

Elde edilen veriler nitel icerik analizi yontemiyle analiz edilmistir. Analiz siirecinde
oncelikle 136 katilimcimin {irettigi metaforlar ve gerekgeleri dikkatlice okunmus, gecersiz veya
yetersiz ifadeler elenmistir. Ardindan her metafor ve gerekgesi kodlanmistir. Kodlama siirecinde
metaforlarin anlamsal benzerlikleri, ortak gerekceleri ve kavramsal ¢gekirdekleri temel alinmistir.

www.turkishstudies.net/economy



5404 Savas Nalinci

Kategoriler, temel tematik analiz ilkelerine gore olusturulmustur (Braun & Clarke, 2006;
Yildinm & Simsek, 2006). Ik asamada acik kodlama yapilarak her metafor icin gegici kodlar
olusturulmus, ikinci asamada benzer kodlar bir araya getirilerek alt temalar belirlenmistir. Uciincii
asamada ise bu alt temalar birlestirilerek alt1 ana kategori olusturulmustur. Ornegin; “su”, “oksijen”,
“nefes”, “kan” ve “kalp” metaforlari, yasamin devamlilifi temas: etrafinda birlestigi igin
“Yasamsal/Temel Ihtiyac” kategorisi altinda gruplanmustir. Benzer sekilde “ates”, “ila¢”, “u¢urum”
ve “mantar” metaforlari, paranin ¢ift yonlii ve kontrol gerektiren niteligini vurguladig1 i¢in “Risk,

Tehlike ve Yonetim Gerektiren Unsur” kategorisinde toplanmistir.

Metaforlarin kategorilendirilmesinde yalnizca metaforun kendisi degil, katilimcilarin
metaforu agiklamak icin sunduklar1 gerekgeler de dikkate alinmistir. Ciinkii metafor ¢alismalarinda,
metaforun nasil gerekcelendirildigi, bireyin kavrama yiikledigi anlamin derinlemesine
anlasilmasinda kritik Gneme sahiptir (Schmitt, 2005; Yildirim & Simsek, 2006). Arastirmaci yorumu,
dogrudan katilimcilarin metafor ve gerekgelerine dayandirilmig olup, yorumlar veriden bagimsiz
spekiilasyonlara kagmamak i¢in siirekli ham verilere dayandirilarak sinirlandirilmstir.

Gegerlik ve Giivenirlik

Bu arastirmada, nitel arastirma deseninin dogasina uygun olarak gegerlik ve giivenirlik
kavramlar1 yerine Lincoln & Guba (1985) tarafindan 6nerilen inandiricilik, aktarilabilirlik, tutarlilik
ve dogrulanabilirlik 6l¢iitleri temel alinmistir. Bu cergevede aragtirmanin yontemsel saglamligini ve
bulgularin bilimsel giivenilirligini artirmaya yonelik cesitli stratejiler Dbiitiinciil bicimde
uygulanmustir.

Arastirmanin inandiriciligini saglamak amaciyla veri toplama ve analiz siiregleri ayrintili
bicimde raporlanmis; katilimcilarin iirettikleri metaforlara iliskin 6zgiin ifadeler dogrudan alintilarla
sunularak ulagilan kategoriler ile ham veriler arasindaki iliski agik bigimde ortaya konulmustur.
Aragtirmanin aktarilabilirligini artirmak i¢in ¢alisma grubunun 6zellikleri (katilimcilarin demografik
ve egitimsel profilleri), veri toplama araci (metafor olusturma formu), veri toplama kosullar1 ve
analiz agsamalar1 ayrintili betimlemelerle sunulmustur. Tutarliligin saglanmasi amaciyla veri analizi
stireci sistematik bir yap1 igerisinde yiiriitiilmiis; kodlama, kategori olusturma asamalari adim adim
aciklanmistir. Arastirma siirecinde alinan yontemsel kararlarin kayit altina alinmasi, analiz siirecinin
izlenebilirligini  ve denetlenebilirligini  desteklemistir.  Arastirmanin  dogrulanabilirligini
giiclendirmek amaciyla kodlama islemleri dogrudan katilimer ifadelerine dayandirilmis ve
arastirmaci yorumlarinin veriye dayali olarak gelistirilmesine 6zen gosterilmistir. Bununla birlikte,
ham veriler, kodlama notlar1 ve analiz dokiimanlar1 gerektiginde bagimsiz bir denetci tarafindan
incelenebilecek bicimde saklanarak veri seffafligi saglanmustir.

Metaforlarin siniflandirilmasi siirecinde giivenirligi belirlemek amaciyla Miles & Huberman
(1994) tarafindan 6nerilen formiil kullanilmistir: Giivenirlik = Goriis Birligi / (Goriis Birligi + Goriis
Ayriligl) x 100. Kodlama islemleri iki bagimsiz aragtirmaci tarafindan yiiriitiilmis; her iki
arastirmaci katilimcilarin yiizde onunu temsil eden 14 metafor ve gerekgelerini degerlendirmistir.
Goriis birligi olan metafor sayis1 12, goriis ayriligi olan metafor sayis1 2 olarak belirlenmistir.
Yapilan hesaplama sonucunda giivenirlik katsayist 12 / (12 + 2) x 100 = %85,71 = %86 olarak
bulunmustur. Bu deger, nitel arastirmalarda yaygin olarak kabul edilen %70 esik degerinin {izerinde
oldugundan, kodlama siirecinin giivenilir oldugu kabul edilmistir (Miles & Huberman, 1994).

Smirhliklar

Bu arastirma, nitel arastirma yaklasimi ve olgubilim deseni ¢er¢evesinde yapilandirilmistir.
Bu dogrultuda elde edilen bulgular istatistiksel genelleme amaci tasimamakta; yalnizca arastirma
kapsamindaki katilimcilarin “para” kavramina iligkin 6znel anlamlandirmalarini yansitmaktadir.
Dolayistyla bulgular, belirli bir &rneklem grubuna 06zgii baglamsal yorumlar olarak
degerlendirilmelidir. Verilerin tek bir zaman diliminde toplanmis olmasi aragtirmanin zamansal
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stnirliligidir. Bireylerin ekonomik deneyimleri, finansal kosullar1 ve yasam baglamlari zaman
icerisinde degiskenlik gosterebildiginden, para kavramina yiiklenen anlamlar dinamik bir yapi
sergileyebilmektedir. Bu nedenle elde edilen bulgular, katilimcilarin aragtirmanin yiiriitildigi
donemdeki algisal gercevelerini yansitmaktadir.

Arastirmanin 6nemli sinirliliklarindan biri, maksimum g¢esitlilik 6rneklemesi kullanilmig
olmasina ragmen demografik degiskenlerin (6zellikle aile gelir diizeyi ve sosyoekonomik statii)
sistematik olarak analiz edilememesidir. Bu eksikligin nedenleri, ¢alisma grubu alt basliginda
gerekeeleriyle aciklanmaktadir. Bu durum, farkli sosyoekonomik gruplarin para algilar1 arasindaki
olasi farkliliklarin derinlemesine incelenmesini engellemistir. Arastirmanin bir devlet {iniversitesinin
Ogrencileriyle sinirl tutulmasi, bulgularin genellestirilmesinde énemli bir sinirliliktir. Elde edilen
sonuglar, Amasya Universitesi gibi orta 6lgekli, devlet {iniversitelerinde &grenim gdren geng
yetigkinlerin para algilarin1 yansitmaktadir. Bulgular, Tiirkiye’deki benzer sosyoekonomik ve
kiiltiirel profile sahip tiniversiteler i¢in anlamli ipuglar1 sunsa da biiyiik metropol liniversiteleri veya
vakif liniversiteleri baglaminda farklilagmalar olabilecegi unutulmamalidir.

Bulgular ve Yorum

Bu aragtirmada tiniversite 6grencilerinin “para” kavramina iligkin gelistirdikleri metaforlar
nitel icerik analizi yontemiyle incelenmis ve elde edilen verilerin belirli kategoriler altinda etrafinda
yogunlastig1 belirlenmistir. Kategori yapisi, kavramsal benzerlikler ve anlam biitiinliigii dikkate
almarak diizenlenmis ve metaforlar alti ana kategori altinda toplanmistir. Bu kategoriler; (1)
yasamsal/temel ihtiyag olarak para, (2) aragsal ve islevsel bir kaynak olarak para, (3) gii¢, kontrol ve
statii araci olarak para, (4) dogal ve kaginilmaz siire¢ olarak para, (5) duygusal ve psikolojik deneyim
olarak para ve (6) risk, tehlike ve yonetim gerektiren unsur olarak para seklinde belirlenmistir. Bu
siniflandirma, iiniversite 6grencilerinin para kavramini ekonomik bir arag olarak degil, ayni1 zamanda
varolussal, toplumsal, psikolojik ve davranigsal boyutlariyla ¢ok yonlii bir olgu olarak algiladiklar
seklinde yorumlanabilir.

Arastirmada 136 &grenciden elde edilen metaforlar alt1 ana kategori altinda gruplanmustir.
Kategorilerin altinda yer alan metaforlar ve gerekgeleri ile frekans ve yiizde dagilimi asagidaki tablo
2’de sunulmaktadir.

Tablo 2: Metafor ve Gerekgelerin Kategorik Tablosu
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Kategori Metaforlar ve Frekanslari Birlestirilmis Gerekge
Su (24), Oksijen (4), Baba
Yasamsal / (3), Nefes (2), Yemek, Para, yagamin siirdiiriilebilmesi i¢in
Temel Thtiyac  Ekmek, Kalp, Kan, Iskelet,  vazgecilmez bir unsurdur; yoklugunda temel
(f:41/ %30) Yasam kaynagi, Ge¢im ihtiyaclar karsilanamaz ve hayat zorlasur.
kaynagi, Aile
Arag (7), Anahtar (6), Yakit
Aragsal / islevsel (3), Pusula (%), Koprii (2), Iv’ara, b1r'ey'1er1n hedeflerine ulasmasini
(£:31 / %23) Araba (2), Agag, Temassiz saglayan, ihtiyaclarini karsilayan ve hayati
kart, Motivasyon, Toprak, kolaylastiran bir aragtir.
Cicek, Giibre, Emek, Saksi
Gii¢ / Kontrol / ?ug ©), Silah (2), Para, bireye giig, otorite ve toplumsal statii
.. Bagimsizlik (2), Karun, . . .
Statii K ik kazandirir; birgok seyi elde etmeyi ve kontrol
(£:20/ %15)  Miknaus, Savas, Liks canta, ctmeyi saglar
: Ayna, Giiven, Bilgi '
< .. Ruzgar (,3)’ Mevsim (2.)’ Kum Para, akigkan ve kontrol edilmesi zor bir yapiya
Dogal Sire¢  (2), Yagmur (2), Deniz suyu sahiptir; zamanla tiikkenir, dongiisel ve
(f:16/ %12)  (2), Sabun (2), Kolonya, Uglu pur; - dong

kalem, Kus deglskendlr.

Risk, Tehlike ve Ates (3), Ilac (3), Mantar (2),

Para, dogru kullanildiginda fayda saglarken,

(f.ﬂi(;l;e:/n;ll) Fl;lilza(llzi’eglf u;:l E’azeg:a\t/e yanlis kullanildiginda zarar verebilen ¢ift yonlii
) ¢ Y Piaya t ’ ’ bir unsurdur.
Duygusal / Mﬁg;ilslzz(; )AUlzl(l;;ur];ﬁu (3)’ Para, bireylerin duygusal durumlarin etkiler;
Psikolojik durum bo’zukslu“ ’Kun}llfr mutluluk, huzur veya stres ve bagimlilik
£:13/ %10 st : aratabilir.
M

Hastalik
Not: Yiizde degerleri yuvarlama nedeniyle toplamda %101 olarak gériinmektedir.

Tablo’2’ye bir biitiin olarak bakildiginda, Arastirmada en sik tekrarlanan metafor “su” (f=24)
olmustur. Bunu “gii¢” (f=9) “ara¢” (f=7) ve “anahtar” (f=6) metaforlari izlemektedir. Bu veriler,
iiniversite 6grencilerinin para kavramini 6ncelikle hayati ve temel bir ihtiyag olarak gordiigiinii giiclii
bir sekilde desteklemektedir.

Yasamsal/Temel Ihtiya¢ Olarak Para

Bu kategoride yer alan metaforlar (su, oksijen, nefes, yemek, ekmek, kalp, kan, iskelet,
yasam kaynagi, gecim kaynagi, baba, aile), iiniversite Ogrencilerinin para kavramini dogrudan
yasamin siirdiiriilebilirligi ile iligkilendirdiklerini gostermektedir. Katilimcilarin énemli bir kismu,
paray1 ekonomik bir degisim araci olarak degil, yasamin devami i¢in vazgegilmez bir unsur olarak
anlamlandirmaktadir. Bu durum, paranin bireylerin zihinsel diinyasinda biyolojik ihtiyaglarla
esdeger bir zorunluluk diizeyine tasindigi seklinde yorumlanabilir. Ozellikle “su”, “oksijen” ve
“nefes” gibi metaforlar, paranin yoklugunun hayati bir eksiklik olarak algilandigini géstermektedir.
Bu tiir metaforlar, paranin siireklilik gerektiren ve kesintiye ugradiginda yasami dogrudan sekteye
ugratabilecek bir unsur olarak kavramsallastirildigini diisiindiirmektedir. Benzer sekilde “ekmek” ve
“yemek” metaforlari, paranin giindelik yagam pratikleriyle kurdugu dogrudan iliskiye isaret etmekte;
bireylerin temel ihtiyaglarimi karsilayabilmesinde merkezi bir rol {istlendigini vurgulamaktadir.
Boylece para, soyut bir ekonomik deger olmanin Otesine gegerek somut yasam deneyimlerinin

ayrilmaz bir parcasi haline gelmektedir.

“Kalp”, “kan” ve “iskelet” gibi metaforlar ise paray1 yasamin isleyisini mimkiin kilan bir
sistem unsuru olarak konumlandirmaktadir. Bu metaforlar, paranin yalnizca bireysel diizeyde degil,
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toplumsal diizenin devamliligi agisindan da kritik bir isleve sahip oldugu yoniindeki algiy1
yansitmaktadir. Paranin yoklugu, bu g¢ercevede yalnizca bireysel yoksunluk degil, ayni zamanda
diizenin bozulmastyla iliskilendirilen bir durum olarak diistiniilmektedir. Diger yandan “baba” ve
“aile” metaforlari, paranin sosyal ve iliskisel boyutuna isaret etmektedir. Bu metaforlar araciligiyla
para, giivenlik, korunma ve destek gibi anlamlarla biitiinlesmekte; bireyin yalnizca fiziksel degil,
aynt zamanda sosyal varligmin sirdirilebilirliginde de belirleyici bir unsur olarak
degerlendirilmektedir. Bu durum, paranin bireyler agisindan yalnizca maddi bir ara¢ degil, aym
zamanda sembolik bir giivence mekanizmasi olarak islev gordiigiinii gdstermektedir. Katilimcilarin
destekleyici ham goriigleri su sekildedir:

“Para su gibidir, ¢iinkii olmadan yasam siirdiirmek zordur.”

“Para susuz kalmaya benzer; yasam i¢in gereklidir.”

“Para su gibidir, ¢iinkii susuz kalan bir insan gibi parasiz kalan da yasayamaz.”
“Para oksijen gibidir. Bir siire idare edersin ama bittiginde bogulursun.”

“Para babam gibidir. Evde para yoksa her sey karisir, huzur kalmaz

Genel olarak, bu kategori altinda {retilen metaforlar, iiniversite Ogrencilerinin para
kavramina yiiksek diizeyde zorunluluk atfederek anlamlandirdiklarini seklinde yorumlanabilir. Bu
bulgu, geng bireylerin ekonomik gercekliklerle dogrudan temas halinde olmalar1 ve sinirli kaynaklar
iginde yasamlarini siirdiirme deneyimleriyle yakindan iligkilidir. Dolayisiyla para, katilimcilar
agisindan sadece ekonomik bir ara¢ degil; yasamin devamliligini saglayan, giivenlik hissi iireten ve
varolussal diizeyde anlam kazanan ¢ok katmanli bir olgu olarak karsimiza ¢ikmaktadir.

Bu kategori, tiniversite 6grencilerinin para kavramin1 Maslow’un ihtiyaclar hiyerargisinde
birinci basamagi olan “fizyolojik ve giivenlik ihtiyaglar1” (Genkova, 2021) diizeyinde algilandigini
gostermektedir. Ogrencilerin “su”, “oksijen”, “nefes”, “kan” ve “kalp” gibi metaforlari, paray
biyolojik varolusun devami i¢in zorunlu bir unsur olarak gordiikleri seklinde diistiniilmektedir. Bu
algi, ekonomik kirillganlik yasayan geng yetiskinlerin para ile kurdugu iliskiyi aciklamaktadir
(Lusardi, 2019). Ozellikle Tiirkiye’de iiniversite dgrencilerinin énemli bir kisminin aile destegine
veya krediye bagimli olmasi, paray1 “yasam kaynagi” olarak algilamalarina yol agmaktadir. Bu

bulgu, finansal kaygi literatiiriiyle de uyumludur (Archuleta vd., 2013).
Aragsal / Islevsel Bir Kaynak Olarak Para

Aragsal/islevsel bir kaynak olarak para kategorisi altinda yer alan metaforlar (arag, anahtar,
yakiat, koprii, araba, temassiz kart, pusula, motivasyon, toprak, agac, cicek, giibre, emek, saksi),
universite Ogrencilerinin para kavramimi dogrudan islevsellik ve kullanim degeri iizerinden
anlamlandirdiklarini gostermektedir. Bu baglamda para, kendi basina bir ama¢ olmaktan ziyade,
bireylerin hedeflerine ulasmasmi saglayan, yasami kolaylastiran ve c¢esitli ihtiyaclarin
karsilanmasinda aracilik eden bir unsur olarak konumlandirilmaktadir. Ozellikle “arag¢”, “anahtar”
ve “koprii” metaforlari, paranin erigim saglayici bir islev iistlendigini géstermektedir. Bu metaforlar,
paranin bireylerin farkli imkanlara ulagsmasini miimkiin kilan bir gecis unsuru olarak goriildiiglini;
baska bir ifadeyle, hedef ile sonuc¢ arasindaki mesafeyi kapatan bir mekanizma olarak
degerlendirildigini diisiindiirmektedir. Benzer sekilde “yakit” ve “araba” metaforlari, paranin hareket
ettirici ve siireci ilerletici bir gii¢ olarak algilandigin1 gostermektedir. Bu gercevede para, bireysel
yasamin siirekliligini saglayan bir enerji kaynagi gibi iglev gormektedir.

“Temassiz kart” metaforu ise paranin modern ve pratik kullanim bigimlerine yapilan
dogrudan bir géndermedir. Bu metafor, dijitallesen ekonomik iliskiler igerisinde paranin hiz, kolaylik
ve erigilebilirlik 6zellikleriyle 6n plana ¢iktigini diisiindiirtmektedir. Aym sekilde “pusula” metaforu,
paranin bireylerin karar alma siireglerinde yon belirleyici bir rol iistlendigine isaret etmektedir. Bu
durum, ekonomik tercihlerin sekillenmesinde paranin yalnizca bir arag degil, ayn1 zamanda yon
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verici bir referans noktasi olarak goriildiigiinii gostermektedir. Diger yandan “toprak™, “agac”,
“cicek” ve “giibre” gibi metaforlar, paranin iiretkenlik ve biiylime ile iliskilendirildigini ortaya
koymaktadir. Bu metaforlar, paranin dogru kullanildiginda deger iireten, cogalan ve gelisimi
destekleyen bir kaynak olarak algilandigini diisiindiirmektedir. Para, pasif bir unsurdan ziyade,
bireysel ve ekonomik gelisimi besleyen dinamik bir yap1 olarak kavramsallastirilmaktadir. “Emek”
ve “saks1” metaforlar1 da benzer sekilde paranin iiretim siireciyle olan iligkisine ve potansiyel
gelistirme kapasitesine vurgu yapmaktadir. Katilimcilarin destekleyici ham goriisleri su sekildedir:

“Para benim i¢in bir aragtir; dogru kullanildiginda insan1 hedeflerine gotiiriir.”
“Para aractir benim i¢in. Amag olursa benligimizi kaybederiz.”

“Para bir anahtardir ¢iinkii kapilar1 agar, kapali olan imkanlar1 goriiniir kilar.”
“Para yakit gibidir; arabay1 calistirir ama yakit bitince yolda kalirsin.”

“Para koprii gibidir, bir yakadan diger yakaya gegmeni saglar.”

Genel olarak, bu kategori altinda gelistirilen metaforlar, iiniversite 0grencilerinin para
kavramini nihai bir amag degil; bireylerin yasamlarini organize etmelerini, hedeflerine ulasmalarini
ve ihtiyaglarin1 karsilamalarini saglayan bir ara¢ olarak anlamlandirildigimi gostermektedir. Bu
bulgu, ekonomik rasyonalite ile uyumlu bir bigimde, paranin kullanim degerine odaklanan pragmatik
bir alginin dgrenciler arasinda yaygin oldugu seklinde yorumlanabilir.

2299 GG, LR ENTS

Para’nin “anahtar”, “koprii”, “yakit”, “pusula” gibi metaforlarla aragsallastirilmasi, klasik
iktisadin para tanimina (degisim araci) yakin bir algiy1 yansitmaktadir. Ancak bu algi, genglerin
pragmatik basa ¢ikma stratejisi olarak da okunabilir. Tiiketim kiiltiiriniin yogun baskis1 altinda olan
iiniversite 6grencileri, paray1 hedeflerine ulasmada bir ara¢ olarak gordiiklerinde, ayn1 zamanda
kiiltiirel kapitalizm mantigini igsellestirmis olmaktadirlar (Lee, 2005). Bu kategori, 6grencilerin
siirlt kaynaklarla gelecek kaygisini yonetme ¢abalarini simgelemektedir.

Giic / Kontrol / Statii Araci Olarak Para

Bu kategorideki metaforlar (giig, silah, bagimsizlik, karun, miknatis, savas, liikks ¢anta, ayna,
gliven, bilgi), Universite Ogrencilerinin para kavramimi toplumsal gii¢ iliskileri, kontrol
mekanizmalar1 ve statii gostergeleri baglaminda anlamlandirdiklarini gostermektedir. Bu ¢ercevede
para, ekonomik bir ara¢ olmanin Stesinde, bireye etki alan1 kazandiran, digerleri iizerinde belirli
Olciilerde kontrol saglayan ve toplumsal konumunu belirleyen bir unsur olarak degerlendirilmektedir.
Ozellikle “gii¢” ve “silah” metaforlar1, paranin dogrudan bir etki ve yaptirim araci olarak algilandig1
seklinde yorumlanabilir. Bu metaforlar, paranin bireye yalnizca imkan sunmakla kalmayip, ayni
zamanda Dbagkalar {izerinde belirleyici olma kapasitesi kazandirdigina yonelik bir algiy
yansitmaktadir. Benzer sekilde “savas” metaforu, ekonomik kaynaklarm rekabet, miicadele ve
iistiinlitk kurma siiregleriyle iliskilendirildigini ortaya koymakta; paranin gii¢ iliskileri icindeki
stratejik roliine isaret etmektedir.

“Bagimsizlik” metaforu ise paranin bireysel oOzerklik ile kurdugu giiclii iliskiyi
gostermektedir. Bu baglamda para, bireyin baskalarina olan bagimliligini azaltan ve kendi kararlarim
alabilmesini miimkiin kilan bir 6zgiirliik arac1 olarak degerlendirilmektedir. Bu algi, 6zellikle geng
bireylerin ekonomik bagimsizlik arayislariyla dogrudan iliskilendirilebilir. Bu kategori icerisinde
dikkat ceken bir diger metafor olan “Karun”, paranin zenginlik ve servet birikimiyle
0zdeslestirildigini gdstermektedir. Bu metafor, paranin yalmzca ihtiyaglari karsilayan bir arag¢ degil,
ayni zamanda toplumsal prestij ve ayricalik saglayan bir deger birikimi olarak algilandigi seklinde
yorumlanabilir. Benzer sekilde “liiks ¢anta” metaforu da paranin goriiniir statii gostergeleri lizerinden
anlamlandirildigini ve tiiketim pratikleriyle iligkilendirildigini diisiindiirmektedir.
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“Miknatis” metaforu, paranin ¢ekim giicline vurgu yaparak, bireyleri ve firsatlar1 kendine
dogru yonlendiren bir unsur oldugu algisina yol agmaktadir. Bu durum, paranin sosyal iligkiler ve
firsat esitsizlikleri lizerindeki etkisine dair sezgisel bir farkindalig1 yansitmaktadir. “Ayna” metaforu
ise paranin bireyin toplumsal konumunu ve kimligini yansitan bir arag olarak goriildiigiinii; bireylerin
kendilerini ve bagkalarim1 degerlendirme bigimlerinde para faktoriiniin belirleyici olabildigini
gostermektedir. Son olarak “giiven” ve “bilgi” metaforlari, paranin yalnizca maddi degil, aym
zamanda sembolik bir sermaye tiirii olarak da algilandigini ortaya koymaktadir. Durum boyle olunca;
para, bireyin hem ekonomik hem de sosyal iliskilerinde gliven olusturma ve bilgiye erisim saglama
kapasitesi ile iligkilendirilmektedir. Katilimcilarin destekleyici ham goriisleri su sekildedir:

“Ne kadar paran olursa o kadar giiclii olursun; para giic demektir.”
“Parasi olan her alanda s6z sahibidir, statii kazanir.”

“Dogru kullanilmadiginda kaybedilir, iyi yonetildiginde kazandirir.”
“Para giigtiir. Parasi olanin sozii dinlenir, parasi olmayanin sesi ¢ikmaz.”
“Para silah gibidir. Hem kendini korursun hem de istedigini yaptirirsin.”
“Para liiks ganta gibidir. Tastyanin statiisii belli olur.”

Genel olarak, bu kategori altinda gelistirilen metaforlar, paranin yalnizca bir degisim araci
degil; bireyin toplumsal konumunu belirleyen, iliskilerini sekillendiren ve etki alanini genisleten bir
glic mekanizmasi olarak goriildiigiinii gostermektedir. Bu bulgu, paranin modern toplumlarda
yalnizca ekonomik degil, ayn1 zamanda sosyo-politik bir anlam tagidigini ortaya koymasi agisindan
dikkat ¢ekicidir.

Bu kategori, G. Simmel’in “paranin sosyolojik anlami” kavrami (Costa, 2013) ve
Bourdieu’niin (2018) ekonomik ve sembolik sermaye kavramlariyla dogrudan oOrtiismektedir.
“Silah”, “gii¢”, “Karun”, “liiks ¢anta” metaforlari, paranin gencler tarafindan sosyal statii ve sosyal
sermaye kaynagi olarak goriildiigiinii gostermektedir. Ozellikle sosyal medya ¢aginda genglerin
kimlik ingasinda para ve tiiketimin belirleyici rolii (Twenge, 2019), bu metaforlarin yogunlugunu
aciklamaktadir. Bu algi, para ile gii¢ arasindaki iligkinin genglerde ne kadar igsellestigini ortaya
koymakta ve sosyal karsilastirma teorisiyle bagdastirilabilir.

Dogal Siire¢ Olarak Para

Dogal siireg olarak para kategorisi altinda yer alan metaforlar (riizgar, mevsim, kum, yagmur,
deniz suyu, sabun, kolonya, uglu kalem, kus), liniversite 6grencilerinin para kavramini akiskanlik,
degiskenlik ve kontrol edilemezlik gibi 6zellikler iizerinden anlamlandirdiklarini gostermektedir. Bu
cercevede para, sabit ve duragan bir unsurdan ziyade, siirekli hareket halinde olan ve zaman
icerisinde déniisen bir siire¢ olarak kavramsallastirilmaktadir. Ozellikle “riizgar” ve “yagmur”
metaforlari, paranin elde tutulmasi zor, gecici ve ongoriilemez bir yapiya sahip oldugu algisini
yansitmaktadir. Bu metaforlar, paranin bireyin kontrolii disinda hareket edebilen, hizlica gelip
gecebilen ve siirekliligi garanti olmayan bir unsur olarak degerlendirildigini diisiindiirmektedir.
Benzer sekilde “mevsim” metaforu, paranin dongiisel bir karaktere sahip oldugunu; artis ve
azaliglarin belirli donemler iginde tekrar ettigini ima etmektedir. Bu durum, ekonomik
dalgalanmalara yonelik sezgisel bir farkindaligin Ggrenciler tarafindan igsellestirildigini
gostermektedir.

“Kum” metaforu, paranim elde tutulmasinin giigliigiinii ve zamanla tiikenen bir yapiya sahip
oldugunu ifade ederken; “deniz suyu” metaforu, ne kadar ¢ok olursa olsun doyumsuzluk hissi
yaratabilen bir yoniine igaret etmektedir. Bu tiir metaforlar, paranin hem fiziksel hem de psikolojik
diizeyde “kontrol edilmesi zor” bir kaynak oldugunu gostermektedir. Diger yandan “sabun” ve
“kolonya” metaforlari, paranin kullanildikca azalan ve tiiketimle birlikte yok olan bir nitelige sahip
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oldugunu vurgulamaktadir. Bu metaforlar, paranin dogasi geregi gecici oldugunu ve siirekli
yenilenmesi gereken bir kaynak olarak diistiniildiigiinii gostermektedir. “Uglu kalem” metaforu da
benzer sekilde, kullanim siirecinde azalan ve dikkatli yonetilmediginde hizla tiikenen bir kaynaga
isaret etmektedir. “Kus” metaforu ise paranin 6zgiir, hareketli ve elde tutulmasi zor bir varlik olarak
algilandigini ifade etmektedir. Bu metafor, paranin bireyin kontroliinden kolayca ¢ikabilen, anlik ve
gecici bir nitelige sahip oldugu yoniindeki algiy1 giigclendirmektedir. Katilimcilarin destekleyici ham
gorisleri su sekildedir:

“Para su gibi akip gider, ne zaman bittigini anlamak zordur.”

“Paray1 dogru yere ekersen, bir giin sana meyve verir.”

“Para mutluluk gibidir. Oldugu zaman her sey giizel, olmadig1 zaman hayat ¢cekilmez.”
“Para hastalik gibidir. Hem varlig1 hem yoklugu insan1 hasta eder.”

“Para kus gibidir. Bir yakalarsin, bir bakarsin ugup gitmis.”

Genel olarak degerlendirildiginde, bu kategori bireylerin ekonomik deneyimleri icerisinde
belirsizlik, dalgalanma ve geg¢icilik unsurlarint yogun bigimde hissettiklerini diisiindiirmektedir.
Dolayisiyla para, bu perspektifte yalnizca sahip olunan bir deger degil, zaman i¢inde hareket eden,
azalan, ¢ogalan ve yoOnetilmesi gereken dinamik bir olgu olarak karsimiza ¢ikmaktadir. “Riizgar”,
“kum”, “yagmur”, “kus” metaforlari, paranin akiskanlik o6zelligini ve kontrol edilemezligini
vurgulamaktadir. Bu algi, Simmel’in paranin modern toplumda yarattigi “akiskan modernlik”
(Costa, 2013) ve Bauman’nin kiiltiirel tiikketim diigiincesiyle (Lee, 2005) paralellik gostermektedir.
Ogrencilerin bu metaforlar1 kullanmasi, ekonomik belirsizlik ve enflasyon ortaminda paranin
geciciligine dair kolektif bir farkindaliga isaret etmektedir.

Risk, Tehlike ve Yonetim Gerektiren Unsur Olarak Para

Bu kategorideki metaforlar (ates, ilag, mantar, tuz, ugurum, yesil ve siyah renk, zaman, saat,
hayat), tniversite Ogrencilerinin para kavramini ¢ift yonlii sonuglar dogurabilen, dikkatli
kullanilmadiginda risk ve tehlike barindiran bir unsur olarak anlamlandirdiklarini géstermektedir.
Bu ¢ergevede para, yalnizca fayda saglayan bir ara¢ degil; ayn1 zamanda yanlig kullanim durumunda
birey {izerinde olumsuz etkiler yaratabilecek bir gii¢ olarak degerlendirilmektedir. “Ates” metaforu,
bu kategorinin en ¢arpici gostergelerinden biridir. Atesin hem 1sitici ve faydali hem de yakici ve
yikict bir Ozellige sahip olmasi gibi, para da dogru kullanildiginda yasami kolaylastiran; ancak
kontrolsiiz kullanildiginda zarar verici sonuglar dogurabilen bir unsur olarak algilanmaktadir. Benzer
sekilde “ila¢” metaforu, paranin 6l¢iilii ve bilingli kullaniminin fayda sagladigini, ancak asir1 veya
yanlig kullanimin zararli olabilecegini vurgulamaktadir. Bu iki metafor, paranin dogasinda bulunan
“denge” gereksinimine dikkat ¢cekmektedir. “Mantar” ve “tuz” metaforlart da paranin kullanim
bigimine bagli olarak deger kazanan ya da zarar veren bir unsur oldugunu ifade etmektedir. Ozellikle
“tuz” metaforu, az oldugunda eksiklik, fazla oldugunda ise zarar yaratan bir yapiy1 temsil ederek
paranin optimal diizeyde kullaniminin 6nemine isaret etmektedir. Bu durum, 6grencilerin para
yonetimine iliskin 6l¢iiliiliik ve denge kavramlarini sezgisel olarak benimsediklerini gdstermektedir.

“Ugurum” metaforu, paranin riskli yoniine dogrudan vurgu yapmaktadir. Bu metafor, yanlis
finansal kararlarin bireyi ani ve ciddi kayiplara siirlikleyebilecegi yoniindeki algiy1 yansitmaktadir.
Bu baglamda para, dikkatli yonetilmediginde tehlikeli sonuglar dogurabilecek bir unsur olarak
degerlendirilmektedir. “Yesil ve siyah renk” metaforu ise paranin hem olumlu (refah, kazang) hem
de olumsuz (kayip, borg, kriz) anlamlar tasiyabilen ikili dogasina isaret etmektedir. “Zaman” ve
“saat” metaforlari, paranin yonetim gerektiren bir kaynak oldugunu vurgulamaktadir. Bu metaforlar,
paranin tipki zaman gibi siurli, planlanmasi gereken ve dogru kullanilmadiginda geri kazanilmasi
giic bir deger oldugunu gostermektedir. Para, yalmzca sahip olunan bir varlik degil; ayn1 zamanda
planlama, kontrol ve bilingli kullanim gerektiren bir siire¢ olarak anlamlandirilmaktadir. “Hayat”
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metaforu ise paranin biitiin bu unsurlar1 kapsayan genis bir ¢er¢evede, firsatlar ve riskler igeren bir
yapi olarak algilanmasidir. Katilimeilarin destekleyici ham goriisleri su sekildedir:

“Para ates gibidir; dogru kullanilirsa fayda saglar, kontrol edilmezse zarar verir.”
“Para ates gibidir. Isinmak i¢in yakarsin ama kontrol etmezsen evi yakar.”

“Para ugurum gibidir. Manzarasi giizel ama bir adim yanli atarsan diisersin.”
“Para ilag gibidir. Dozunda faydalidir, fazlasi zehirdir.”

Genel olarak degerlendirildiginde, bu kategori altinda gelistirilen metaforlar, iiniversite
Ogrencilerinin para kavramina iligskin farkindaliklarinin yalnizca fayda boyutuyla sinirli olmadigini;
aynm zamanda risk, belirsizlik ve yonetim gerekliligi gibi unsurlar1 da kapsadigini gostermektedir.
Para, bu cercevede ¢ift yonlii bir ara¢ olarak degerlendirilmekte; dogru kullanildiginda yasami
destekleyen, ancak yanlis yonetildiginde bireysel ve sosyal diizeyde olumsuz sonuglar dogurabilen
bir unsur olarak kavramsallastirilmaktadir. Bu bulgu, geng bireylerin para ile iliskilerinde sezgisel
bir risk algis1 gelistirdiklerini ve finansal kararlarin sonuglarina dair belirli bir farkindalik diizeyine
sahip olduklarini ortaya koymasi agisindan dikkat cekicidir.

“Ates”, “ilag”, “ucurum”, “mantar” metaforlari, paranin ¢ift yonlii dogasina dair giiglii bir
risk farkindaligina isaret etmektedir. Bu bulgu, genglerin finansal okuryazarlik diizeyleri diisiik olsa
bile, sezgisel bir risk algisina sahip olduklarini gostermektedir. Bu durum, davranigsal iktisattaki
“kayiptan kaginma” (loss aversion) egilimiyle de (Yechiam, 2019) iliskilendirilebilir.

Duygusal / Psikolojik Olarak Para

Bu kategorideki metaforlar (mutluluk, huzur, agk, duygu durum bozuklugu, uyusturucu,
kumar, hastalik), tiniversite 6grencilerinin para kavramini ekonomik bir unsur olarak degil, ayni
zamanda giiclii duygusal ve psikolojik etkiler lireten bir deneyim olarak anlamlandirdiklarin
gostermektedir. Bu ¢ergevede para, bireylerin igsel diinyasini dogrudan etkileyen; olumlu ve olumsuz
duygular1 ayn1 anda barindirabilen bir olgu olarak karsimiza ¢ikmaktadir. “Mutluluk”, “huzur” ve
“agk” gibi metaforlar, paranin bireyler agisindan olumlu duygularla iligkilendirildigini
gostermektedir. Bu metaforlar, paranin giivenlik hissi saglama, yasam kalitesini artirma ve bireyin
kendini iyi hissetmesine katkida bulunma gibi islevler iistlendigini diisiindiirmektedir. Ozellikle
“huzur” metaforu, ekonomik yeterliligin bireyde kaygiy1 azaltan ve psikolojik dengeyi destekleyen
bir unsur olarak algilandigina isaret etmektedir. Para, yalnizca maddi ihtiyaglarin karsilanmasini
degil, ayn1 zamanda duygusal tatmini de miimkiin kilan bir ara¢ olarak degerlendirilmektedir.

Buna karsilik “duygu durum bozuklugu”, “uyusturucu”, “kumar” ve “hastalik” gibi
metaforlar, paranin olumsuz psikolojik etkilerine vurgu yapmaktadir. Bu metaforlar, paranin birey
iizerinde bagimlilik yaratabilen, kontrol kaybina yol agabilen ve psikolojik dengesizlikleri
tetikleyebilen bir unsur olarak algilandigimi gdstermektedir. Ozellikle “uyusturucu” ve “kumar”
metaforlar1, paranin haz ve risk iligkisi tizerinden bagimlilik dongiisii yaratabilecegine dair giiclii bir
farkindalig1 yansitmaktadir. Bu durum, paranin yalnizca rasyonel bir ara¢ olarak degil, ayni1 zamanda
duygusal tepkiler ve diirtiilerle i¢ ige gecmis bir deneyim olarak kavramsallastirildigini ortaya
koymaktadir. “Duygu durum bozuklugu” ve “hastalik” metaforlar1 ayrica paranin bireyin ruh hali
tizerindeki dalgali ve zaman zaman yipratici etkilerine isaret etmektedir. Bu metaforlar, paraya iliskin
deneyimlerin yalnizca olumlu sonuglar dogurmadigini; aksine stres, kaygi ve psikolojik baski gibi
olumsuz durumlar1 da beraberinde getirebildigini gdstermektedir. Katilimeilarin destekleyici ham
goriisleri su sekildedir:

“Sabun gibidir, kullandik¢a erir”
“Para uyusturucu gibidir. Az1 yetmez, daha fazlasini istersin.”

“Para mutluluk gibidir. Oldugu zaman her sey giizel, olmadig1 zaman hayat ¢ekilmez.”
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“Para hastalik gibidir. Hem varlig1 hem yoklugu insan1 hasta eder.
“Para agk gibidir, gelip gecicidir. Cok sevdigin zaman birakmasi zor olur.”

Genel olarak bakildiginda, bu kategori altinda gelistirilen metaforlar, iiniversite
Ogrencilerinin para kavramini yogun bir duygusal ve psikolojik yiik ile anlamlandirdiklar seklinde
yorumlanabilir. Para, bireyin mutlulugunu, huzurunu, kaygi diizeyini ve davramslarini etkileyen
giiclii bir psikososyal unsur olarak kargimiza ¢ikmaktadir. Bu bulgu, ekonomik kararlarin yalnizca
rasyonel hesaplamalara dayanmadigini; ayn1 zamanda bireylerin duygusal deneyimleri ve psikolojik
durumlariyla yakindan iligkili oldugunu géstermesi agisindan dikkat cekicidir.

Bu kategori, davramssal iktisadin temel tezlerinden birini dogrulamaktadir: Ekonomik
kararlar biiylik ol¢iide duygusal ve psikolojik siirecler tarafindan sekillenir (Santos, 2025).
“Uyusturucu”, “kumar”, “hastalik” metaforlari, paraya yonelik bagimlilik ve ¢ift kutupluluk
duygusunu yansitmaktadir. Universite gengliginin finansal kayg1 diizeyinin yiiksek oldugu bilinirken
(Qi vd., 2025), bu metaforlar duygusal yiikiin ne kadar agir oldugunu gostermektedir.

Bir biitiin olarak ¢alismadan elde edilen bulgularda yas dagilimi (19-24) agisindan belirgin
bir farklilagma gozlenmemistir. Katilimcilarin biiyiik cogunlugu benzer yas grubunda oldugu icin
para algisinin bu déonemde daha ¢ok ortak ekonomik deneyimlerden (sinirli gelir, borg, gelecek
kaygis1) etkilendigi sdylenebilir.

Sonuc¢

Aragtirmada katilimcilarin {rettigi metaforlarin (61) ylizdelik dagilimi su sekildedir:
yasamsal/temel ihtiya¢ kategorisi %30, aragsal/islevsel kategorisi %23, giic/statii kategorisi %15,
dogal siire¢ %12, risk/tehlike kategorisi %11 ve duygusal/psikolojik kategorisi %10. Bu dagilima
gore, katilimcilarin yaklagik yarisindan fazlasi (yaklasik %53) parayr ekonomik yasamin
vazgegilmez bir araci olarak gormektedir. Ayrica, iiniversite dgrencilerinin para kavrammi tek
boyutlu bir ekonomik unsur olarak degil, ¢ok katmanli ve deneyim temelli bir olgu olarak
anlamlandirdiklan goriilmektedir. Katilimcilar, paray1 bir yandan yasamin siirdiiriilebilmesi igin
zorunlu bir kaynak olarak konumlandirirken, diger yandan bireysel hedeflere ulagsmayi saglayan
islevsel bir ara¢ olarak degerlendirmektedir. Bununla birlikte para; gii¢, kontrol ve toplumsal statii
ile iliskilendirilerek sosyal hiyerarsiler igerisindeki belirleyici rolityle de 6ne ¢ikmaktadir. Diger
yandan, paranin akigkan, degisken ve ¢ogu zaman kontrol edilmesi gii¢ bir yapiya sahip oldugu
yoniindeki algilar, ekonomik deneyimlerin belirsizlik ve siireklilik boyutlarina isaret etmektedir. Bu
durum, paranin yalnizca sahip olunan bir deger degil, ayn1 zamanda zaman iginde hareket eden
dinamik bir siire¢ olarak kavramsallastirildigini géstermektedir. Ayrica para, bireylerin duygusal ve
psikolojik diinyasiyla dogrudan iligkili bir unsur olarak; hem olumlu duygular (giiven, huzur,
mutluluk) hem de olumsuz deneyimler (stres, bagimlilik, kaygi) ile anlamlandirilmaktadir.

Para kavraminin risk, tehlike ve yonetim gerekliligi cercevesinde ele alinmasi, katilimcilarin
finansal farkindaliklarinin belirli bir diizeye ulastigini géstermektedir. Bu baglamda para, dogru
kullanildiginda fayda saglayan; ancak yanlig yonetildiginde olumsuz sonuglar dogurabilen ¢ift yonlii
bir unsur olarak degerlendirilmektedir. Genel olarak degerlendirildiginde, elde edilen bulgular para
kavraminin 6grencilerin zihninde ekonomik, sosyal ve psikolojik boyutlarin i¢ ice gectigi biitiinciil
bir anlam yapisi igerisinde konumlandigi seklinde yorumlanabilir.

Bu arastirma, {niversite Ogrencilerinin para kavramina iliskin metaforik algilarim
fenomenolojik bir yaklasimla inceleyerek, paranin genclerin zihinsel diinyasinda ne kadar ¢ok
katmanlt ve celigkili bir olgu oldugunu ortaya koymustur. Bulgular, para algisinin en baskin iki
boyutunun yasamsal ihtiya¢ (%30 ve aragsal kaynak (%23) oldugunu goéstermektedir. Bu dagilim,
iiniversite 6grencilerinin ekonomik kirilganlik i¢inde yasadiklarii ve parayi1 dncelikle “hayatta
kalma” araci olarak gordiiklerini gii¢lii bir bi¢imde yansitmaktadir. Para algisinin bu ¢ok boyutlu
yapisi, genglerin finansal kirilganligi (financial vulnerability) literatiiriiyle uyumludur (Lusardi,
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2019). Siurh gelir kaynaklari, artan borg yiikii, enflasyon ve gelecek belirsizligi, 6grencilerin para
ile kurdugu iliskiyi hem zorunluluk hem de kaygi kaynag: haline getirmektedir. Ozellikle “ates”,
“ugurum”, “uyusturucu” ve “kum” gibi metaforlar, paranin ayni1 anda hem firsat hem de tehdit olarak
algilandigmi gostermekte; bu da genclerde yiiksek diizeyde finansal kaygi yarattifina isaret

etmektedir (Archuleta vd., 2013).

Bulgular ayn1 zamanda davranissal iktisat perspektifini desteklemektedir. Ogrencilerin para
ile kurdugu duygusal ve psikolojik iliski (Kahneman, 2011; Thaler, 2015), rasyonel karar alma
modellerinin yetersizligini bir kez daha gostermesi seklinde yorumlanabilir. Para, gencler i¢in sadece
ekonomik bir arag degil; kimlik, statii, giivenlik ve 6zgiirliik gibi psikososyal anlamlar tagiyan giiclii
bir semboldiir. Bu calisma, finansal okuryazarlik egitimleri acisindan 6nemli ¢ikarimlar sunmaktadir.
Geleneksel finansal okuryazarlik programlarmin agirlikli olarak biligsel bilgi aktarimina
odaklanmas: yetersiz kalmaktadir. Universitelerde tasarlanacak programlarin, 6grencilerin para ile
kurdugu duygusal, sembolik ve metaforik algilar1 da dikkate alan biitlinciil bir yaklagima ihtiyac
duydugu aciktir. Ozellikle risk yonetimi, duygusal farkindalik ve tiiketim kiiltiirii elestirisi gibi
psikososyal modiiller, programlara entegre edilmelidir.

Metaforik Oriintiiler incelendiginde, para algisinin demografik ve sosyoekonomik
deneyimlerden bagimsiz olmadig1 goriilmektedir. Ozellikle ekonomik kirilganlik deneyimi yasayan
ogrencilerin paray1r daha ¢ok “yasamsal ihtiyac”, “risk” ve “giivence” ekseninde anlamlandirdig;;
buna karsilik bazi O6grencilerin para kavramimi “gii¢”, “stati” ve “bagimsizlik” boyutuyla
iligkilendirdigi dikkat cekmektedir. Bu durum, para algisinin yalnizca bireysel degil, ayn1 zamanda
toplumsal ve sinifsal deneyimlerle de sekillendigini diigiindiirmektedir.

Metaforlarin kategorisel dagilimina bakildiginda, bazi demografik farkliliklar da dikkat
¢ekmektedir. Cinsiyet agisindan degerlendirildiginde, kadin katilimcilarin daha sik “huzur”, “kalp”,

LN T

“aile”, “giiven” ve “mutluluk™ gibi duygusal ve yasamsal temelli metaforlar1 tercih ettigi; erkek
katilimeilarin ise “gli¢”, “silah”, “bagimsizlik”, “karun” ve “savas” gibi giig, statii ve kontrol odakl
metaforlara daha yiiksek oranda yer verdigi gézlenmistir. Bu farklilik, literatiirdeki cinsiyet temelli

finansal tutum ve algi ¢aligmalarini (Chen & Volpe, 2002) destekler niteliktedir.
Akademik birim agisindan ise iktisadi ve Idari Bilimler Fakiiltesi ile Teknik Bilimler MYO

9 <¢ JY  <c

Ogrencilerinin “arag”, “anahtar”, “pusula” ve “yakit” gibi islevsel metaforlari daha sik kullandiklari
Egitim Fakiiltesi ve Saglik Bilimleri Fakiiltesi 6grencilerinin “kalp”, “aile”, “huzur”, “ates” ve “ilag”
gibi duygusal, yasamsal ve risk temelli metaforlara daha fazla agirlik verdigi goriilmiistiir. Bu
bulgular, akademik disiplinin 6grencilerin para algisi tizerindeki etkisine isaret etmekte olup, farkli
alanlarda finansal okuryazarlik egitiminin tasarlanmasinda dikkate alinmasi gereken Onemli bir

boyut sunmaktadir.

Katilimcilarin para kavramimi “yasamsal ihtiyag”, “risk”, “gli¢” ve “kayg1” diizleminde
anlamlandirmalari, yiikselen ekonomik kirillganligin psikososyal etkilerine isaret etmektedir. Bu
nedenle iiniversitelerde uygulanacak finansal okuryazarlik politikalarinin yalnizca teknik finans
bilgisini degil; finansal stres, tiiketim baskisi, bor¢lanma davranisi ve duygusal finans yonetimi gibi
boyutlar1 da kapsamasi gerekmektedir. Sonug olarak, para algisinin geng bireylerin psikolojik iyi
olusu ve finansal karar alma siirecleri {izerindeki etkisi goz ardi edilemez. Gelecek ¢alismalarin daha
genis Orneklemlerle, karma yontemlerle bu algilarin zaman i¢indeki degisimini incelemesi dnem
tagimaktadir. Genglerin daha bilingli, dengeli ve saglikli bir para iligkisi gelistirmeleri hem bireysel
refahlart hem de toplumsal ekonomik istikrar a¢isindan kritik dneme sahiptir.

www.turkishstudies.net/economy



5414 Savas Nalinci

References

Acar Basegmez, D., & Uyangor, N. (2021). Smif 6gretmenlerinin 6gretmenlik meslegine iligskin
algilar. Turkish Studies: Educational Sciences, 16(1), 577-596.
https://doi.org/10.47423/TurkishStudies.48408

Akdi, Z., & Acar, F. (2025). Resmi smf rehberlik programi ve uygulamadaki simif rehberlik
programi arasindaki uyumun incelenmesi. Turkish Studies: Educational Sciences, 20(1),
171-196. https://doi.org/10.7827/TurkishStudies.80609

Altun, T., & Batmaz, O. (2018). Bitisik egik yazi uygulamasi zorunlulugunun kaldiriimasina iliskin
swf ogretmenlerinin goriisleri. Turkish Studies: Educational Sciences, 13(11), 169-188.
https://doi.org/10.7827/TurkishStudies.13169

Ansong, A. & Gyensare, M.A. (2012). Determinants of university working-students' financial
literacy at the university of Cape Coast, Ghana. International Journal of Business and
Management, 7(9), 126-133. http://dx.doi.org/10.5539/ijbm.v7n9p126

Antepli, A. & Kiling, E. (2018). Universite ogrencilerinin finansal okuryazarlik diizeyleri
belirlenmesi {lizerine bir aragtirma: Beysehir AA isletme fakiiltesi 6rnegi. Journal of Social
and Humanities Sciences Research, 5(29), 3620-3629.
http://dx.doi.org/10.26450/jshsr.765

Arceo-Gomez, E.O. & Villagomez, F.A. (2017). Financial literacy among Mexican high school
teenagers.  International  Review  of  Economics  Education, 24, 1-17.
http://dx.doi.org/10.1016/j.iree.2016.10.001

Archuleta, K. L., Dale, A. & Spann, S. M. (2013). College students and financial distress: Exploring
debt, financial satisfaction, and financial anxiety. Journal of Financial Counseling and
Planning, 24(2), 50-62. https://files.eric.ed.gov/fulltext/EJ1043230.pdf

Aslan, V.U. (2019). Paray1 bir toplumsal iliski olarak tanimlamak. Yildiz Social Science Review, 5(2),
263-286. http://dx.doi.org/10.51803/yssr.591490

Avcel Akbel, B. (2019). Tiirk miiziginde viyolonselin kullanimina iliskin icracilarin ve 6gretim
elemanlarinin gorlis ve yaklasimlarl. Turkish Studies: Social Sciences, 14(1), 57-76.
https://doi.org/10.7827/TurkishStudies.14766

Avci, G., & Glmiis, N. (2019). Sinif dis1 egitim etkinliklerine yonelik 6grenci gorisleri. Turkish
Studies: Educational Sciences, 14(2), 351-377.
https://doi.org/10.29228/TurkishStudies.22855

Aydede Yalgin, M. N., & Oztiirk, H. 1. (2016). Fen bilimleri 6gretmenlerinin “aktif dgrenme”
kavramina yonelik algilari. Turkish Studies, 11(3), 315-326.
https://doi.org/10.7827/TurkishStudies.9096

Aydm, E., & Cigerci, F. M. (2020). Yabancilara Tiirk¢e Ogretiminde dijital hikdye anlatimmin
yaratici yazma becerisine ve yazma 0z yeterligine etkisi. Turkish Studies: Educational
Sciences, 15(4), 2425-2442. https://doi.org/10.47423/TurkishStudies.41552

Ayyildiz, Y. & Arnsal, M. (2023). Tarihi gelisimi baglaminda paranin dogasint ve icadini tartismak.
Isletme Arastirmalart Dergisi, 15(3), 1868-1884.
http://dx.doi.org/10.20491/isarder.2023.1685

Bakiret, H., Ercan, G., & Cengiz, E. (2022). Uzaktan egitim sonrasi yapilan yiiz ylize egitim ile ilgili
ortaokul 6gretmenlerinin gorlsleri. Turkish Studies: Educational Sciences, 17(4), 941-957.
https://doi.org/10.7827/TurkishStudies.63262

Turkish Studies — Economics, Finance, Politics 21(3)


https://doi.org/10.47423/TurkishStudies.48408
https://doi.org/10.7827/TurkishStudies.80609
https://doi.org/10.7827/TurkishStudies.13169
https://doi.org/10.5539/ijbm.v7n9p126
http://dx.doi.org/10.26450/jshsr.765
http://dx.doi.org/10.1016/j.iree.2016.10.001
http://dx.doi.org/10.51803/yssr.591490
https://doi.org/10.7827/TurkishStudies.14766
https://doi.org/10.29228/TurkishStudies.22855
https://doi.org/10.7827/TurkishStudies.9096
https://doi.org/10.47423/TurkishStudies.41552
https://doi.org/10.7827/TurkishStudies.63262

University Students' Metaphorical Perceptions of the Concept of Money 5415

Basarir, C. & Sarthan, A.Y. (2017). Universite &grencilerinin finansal okuryazarliklarmin
belirlenmesi: Bandirma Onyedi Eyliil Universitesi 6rnedi. Yonetim ve Ekonomi
Arastirmalart Dergisi, 15(1), 143-162. http://dx.doi.org/10.11611/yead.330952

Baskan, A. (2018). Tiirkce 6gretmeni adaylarinin kelime bilgisi kavramina iliskin algilar1. Turkish
Studies: Educational Sciences, 13(19), 297-316.
https://doi.org/10.7827/TurkishStudies. 13354

Biger, E.B. & Altan, F. (2016). Universite ogrencilerinin finansal okuryazarhk ile ilgili tutum ve
davranislarinin degerlendirilmesi. Atatiirk Universitesi Sosyal Bilimler Enstitiisti Dergisi,
20(4), 1501-1517.

Bourdieu, P. (2018). Cultural reproduction and social reproduction. In Knowledge, education, and
cultural change (pp. 71-112). Routledge.

Braun, V. & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101. http://doi.org/10.1191/1478088706qp0630a

Chen, H. & Volpe, R.P. (2002). Gender differences in personal financial literacy among college
students. Financial Services Review, 11(3), 289-307.
https://doi.org/10.61190/fsr.v11i3.4739

Costa, C. (2013). Socialization and sociability. ltalian Journal of Sociology of Education, 5(3), 246-
269. https://ijse.padovauniversitypress.it/2013/3/13

Cimen Cosgun, U., Karakus, M., & Lal, 1. (2015). Ortaokul bilisim teknolojileri ve yazilim dersi
Ogretim programinin 6gretmen goriisleri dogrultusunda incelenmesi. Turkish Studies, 10(3),
461-486. https://doi.org/10.7827/TurkishStudies.8472

Danigsman, E., Sezer, D. & Glimiis, U.T. (2016). Finansal okuryazarlik diizeyinin belirlenmesi:
Universite dgrencileri iizerine bir arastirma. Kara Harp Okulu Bilim Dergisi, 26(2), 1-37.

Derman, A. (2014). Lise dgrencilerinin kimya kavramina yonelik metaforik algilari. Turkish Studies,
9(5), 749-776. https://doi.org/10.7827/TurkishStudies.6738

Elmas, B. & Yilmaz, H. (2016). Finansal okuryazarlik: Agr1 Ibrahim Cegen Universitesi._iktisadi ve
Idari Bilimler Fakiiltesi 6grencileri lizerine bir calisma. Agri Ibrahim Cegen Universitesi
Sosyal Bilimler Enstitiisii Dergisi, 2(1), 115-140. https://izlik.org/JA24KM94FH

Ergiin, B. Sahin, A. & Ergin, E. (2014). Finansal okuryazarlik: Isletme bdliimii dgrencileri iizerine
bir ¢alisma, Uluslararasi Sosyal Arastirmalar Dergisi, 7(34), 847-864.

Ermis, A. Erilli, N.A. & Ermis, E. (2025). Universite 6grencilerinin finansal okuryazarlik
seviyelerinin arastirilmasi: Gegerlik ve giivenirlik ¢alismasi. Turkish Studies - Economics,
Finance, Politics, 20(4), 2215-2231.
http://dx.doi.org/10.7827/TurkishStudies.86890

Fidan, M., Dilek, S. & Esev, A. (2019). Diinden bugiine paranin tarihi ve Tiirkiye’de ké&git para
kullanimu. Sosyal Bilimler Dergisi, 9(18), 141-162.
http://dx.doi.org/10.31834/kilissbd.613107

Filiz, H. S., & Aydin, M. (2025). Tiirk vatandasligina gecen Suriyelilerin vatandaslik ve vatandaslik
ile ilgili kavramlara iligkin bilgi durumlarinin incelenmesi. Turkish Studies, 20(1), 871-886.
https://doi.org/10.7827/TurkishStudies.82244

Fisher, 1. (1911). The purchasing power of Money (2nd Ed.). Macmillan Co.

Friedman, M. (1956) The quantity theory of money—A restatement. In: Studies in the quantity theory
of money, University of Chicago Press, pp. 3-21.

www.turkishstudies.net/economy


https://doi.org/10.7827/TurkishStudies.13354
http://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.61190/fsr.v11i3.4739
https://ijse.padovauniversitypress.it/2013/3/13
https://doi.org/10.7827/TurkishStudies.8472
https://doi.org/10.7827/TurkishStudies.6738
https://izlik.org/JA24KM94FH
http://dx.doi.org/10.31834/kilissbd.613107
http://dx.doi.org/10.31834/kilissbd.613107
https://doi.org/10.7827/TurkishStudies.82244

5416 Savas Nalinci

Genkova, D. (2021). Modeling of the human needs: An economic interpretation of Maslows theory
of motivation. WSEAS Transactions on Business and Economics, 18(26), 253-264.
https://wseas.com/journals/bae/2021/a525107-1063.pdf

Goger, A. (2013). Tiirkge 6gretmeni adaylariin “kiiltiir dil iliskisi’ne yonelik metaforik algilari.
Turkish Studies, 8(9), 253-263. https://doi.org/10.7827/TurkishStudies.5084

Gok, R., & Ozgetin, S. (2020). Egitim kurumlarindaki ¢atigma durumlarinin algilanma bigimi ve
calisanlarin motivasyonuna etkisi. Turkish Studies: Educational Sciences, 15(5),2651-2669.
https://doi.org/10.47423/TurkishStudies.43588

Kahneman, D. (2011). Thinking, fast and slow. Farrar, Straus and Giroux.

Kahyaoglu, M., & Cetin, A. (2015). Elestirel diisiinme becerileri perspektifinden Ogretmen
adaylarinin evrim teorisine yonelik goriislerinin incelenmesi. Turkish Studies, 10(7), 547-
560. https://doi.org/10.7827/TurkishStudies.8582

Karakus, E., & Bilgin Aksoy, G. (2021). Tiirk dili ve edebiyati 6gretmeni adaylarinin ¢ocuk ve
genglik edebiyatina yonelik metaforik algilari. Turkish Studies: Educational Sciences, 16(2),
921-933. https://doi.org/10.47423/TurkishStudies.50012

Karigan, H., & Memisoglu, H. (2024). Sosyal bilgiler 6gretmen adaylarinin demokratik katilima
iliskin ~ gortisleri.  Turkish  Studies:  Educational  Sciences, 19(1), 427-453.
https://doi.org/10.7827/TurkishStudies.73935

Kaya, M. & Giines, H. (2019). Universite 6grencilerinin finansal okuryazarlik diizeylerinin analizi:
Bankacilik ve Finans boliimii 6grencileri iizerine bir uygulama. Mehmet Akif Ersoy
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 11(28), 295-305.
http://dx.doi.org/10.20875/makusobed.512569

Keynes, J.M. (1936). The general theory of employment, interest and money. Macmillan.

Kilig, Y., Ata, H.A. & Seyrek, 1.E. (2015). Finansal okuryazarlik: Universite 6grencilerine yonelik
bir aragtirma. Muhasebe ve Finansman Dergisi, (66), 129-150.
http://dx.doi.org/10.25095/mufad.396535

Kocabiyik, T. & Teker, T. (2018). Finansal okuryazarlik: Siileyman Demirel Universitesi dgrencileri
lizerine bir arastirma. Stratejik ve Sosyal Arastirmalar Dergisi, 2(2), 117-144.
http://dx.doi.org/10.30692/sisad.440645

Kuralay, M. E., & Kayike1, K. (2020). ilkdgretim kurumlarmin finansman sorunu: Veli katkilar1 ve
yoneticilerin katki saglama calismalarindaki guiclikler. Turkish Studies: Educational
Sciences, 15(1), 473-490. https://doi.org/10.47423/TurkishStudies.45926

Kurtdede Fidan, N., & Yazici, A. (2023). Sosyal bilgiler dersinde Web 2.0 araglar1 kullanimina
iligkin sinif 6gretmenlerinin goriisleri. Turkish Studies: Educational Sciences, 18(2), 945-
965. https://doi.org/10.7827/TurkishStudies.66917

Lakoff, G. & Johnson, M. (1980). Metaphors we live by. The University of Chicago Press.

Lee, R.L. (2005). Bauman, liquid modernity and dilemmas of development. Thesis Eleven, 83(1),
61-77. https://doi.org/10.1177/0725513605057137

Liang, S. (2021). A corpus-based study on conceptual metaphors in the finance & economics column
of the economist. International Journal of English Language Studies, 3(8), 14-26.
http://dx.doi.org/10.32996/ijels.2021.3.8.3

Lincoln, Y.S. & Guba, E.G. (1985). Naturalistic inquiry. Sage Publications.

Turkish Studies — Economics, Finance, Politics 21(3)


https://doi.org/10.7827/TurkishStudies.5084
https://doi.org/10.47423/TurkishStudies.43588
https://doi.org/10.7827/TurkishStudies.8582
https://doi.org/10.47423/TurkishStudies.50012
https://doi.org/10.7827/TurkishStudies.73935
http://dx.doi.org/10.20875/makusobed.512569
http://dx.doi.org/10.25095/mufad.396535
http://dx.doi.org/10.30692/sisad.440645
https://doi.org/10.47423/TurkishStudies.45926
https://doi.org/10.7827/TurkishStudies.66917
https://doi.org/10.32996/ijels.2021.3.8.3

University Students' Metaphorical Perceptions of the Concept of Money 5417

Lusardi, A. & Mitchell, O.S. (2014). The economic importance of financial literacy: Theory and
evidence. Journal of Economic Literature, 52(1), 5-44. http://dx.doi.org/10.1257/jel.52.1.5

Lusardi, A. (2019). Financial literacy and the need for financial education: evidence and implications.
Swiss Journal of Economics and Statistics, 155(1), 1-8. http://dx.doi.org/10.1186/s41937-
019-0027-5

Miles, M.B. & Huberman, A.M. (1994). Qualitative data analysis (2nd Ed.). Sage Publications.
Moustakas, C. (1994). Phenomenological research methods. Sage publications.

Oceno, M. (2025). How social desirability bias impacts the expression of emotions. Political Science
Research and Methods, 1-10. https://doi.org/10.1017/psrm.2025.10016

Oner, M.H. & Canbaz, M.F. (2024). Finansal okuryazarlik diizeyinin tespiti: Meslek Yiiksekokulu
dgrencilerine yonelik bir arastirma. Anadolu Universitesi Iktisadi ve Idari Bilimler Fakiiltesi
Dergisi, 25(1), 24-42. http://dx.doi.org/10.53443/anadoluibfd.1189739

Ozeng, E. G., & Dursun, H. (2018). Tiirkce Ogretimi dersini alan ve almayan simf 6gretmeni
adaylarmin dersle ilgili beklenti ve onerileri. Turkish Studies: Educational Sciences, 13(27),
1441-1464. https://doi.org/10.7827/TurkishStudies. 14084

Parasiz, M.1. (2016). Para teori ve politikasi (4. baski). Ezgi Kitabevi Yayinlar1.
Patton, M.Q. (2002). Qualitative research and evaluation methods (3rd ed.). Sage Publications.

Pilav, S., & Elkatmis, M. (2012). Ogretmen adaylarinin Tiirkce kavramma iliskin metaforlari.
Turkish Studies, 7(4), 1207-1220. https://doi.org/10.7827/TurkishStudies.4635

Pilav, S., & Uslu Ustten, A. (2012). Lise dgrencilerinin edebiyatla ilgili algilarinin metaforlar yoluyla
belirlenmesi  {izerine  bir  arastirma.  Turkish  Studies, 7(3), 1073-1085.
https://doi.org/10.7827/TurkishStudies.4933

Qi, J., Zhang, Y., Worthy, S., & Kim, J. (2025). From financial self-efficacy to financial behaviors:
the role of financial advice seeking and stress. International Journal of Bank
Marketing, 43(10), 2166-2184. https://doi.org/10.1108/IJBM-10-2024-0603

Sanders, P. (1982). Phenemology: A new way of wieving organizational research. The Academy of
Management Review, 7(3), 353-360. http://dx.doi.org/10.2307/257327

Schmitt, R. (2005). Systematic metaphor analysis as a method of qualitative research. The qualitative
report, 10(2), 358-394.

Silaski, N. & Kilyeni, A. (2011). The Money is a liquid metaphor in economic terminology-A
contrastive analysis of English, Serbian and Romanian. Professional Communication and
Translation Studies, 4(1-2), 63-72. http://dx.doi.org/10.59168/DWYH9440

Simmel, G. (2004). The philosophy of money. Edited by David Frisby. Translated by Tom Bottomore
and David Frisby. Routledge.

Sénmez, V. & Alacapmar, F.G. (2011). Orneklendirilmis bilimsel arastirma yéntemleri. Am
Yayincilik.

Samiloglu, F., Kahraman, Y.E. & Bagc1, H. (2016). Finansal okuryazarhk aragtirmasi: Erciyes
Universitesi dgrencileri iizerinde bir uygulama. Uluslararast Yonetim Iktisat ve Isletme
Dergisi, 16, 308-318. https://izlik.org/JA84DG66GE

Senbayram, E.A. (2019). Finansal okuryazarlik: Harran Universitesi Surug Meslek Yiiksekokulu
ogrencilerine yonelik bir arastirma. Econharran Harran Universitesi [IBF Dergisi, 3(3), 1-
21. https://izlik.org/JA37LW26RC

www.turkishstudies.net/economy


https://doi.org/10.1257/jel.52.1.5
https://doi.org/10.1186/s41937-019-0027-5
https://doi.org/10.1186/s41937-019-0027-5
https://doi.org/10.53443/anadoluibfd.1189739
https://doi.org/10.7827/TurkishStudies.14084
https://ezgiyayinevi.com/Hakkimizda
https://doi.org/10.7827/TurkishStudies.4635
https://doi.org/10.7827/TurkishStudies.4933
http://dx.doi.org/10.2307/257327
https://doi.org/10.59168/DWYH9440
https://izlik.org/JA84DG66GE
https://izlik.org/JA37LW26RC

5418 Savas Nalinci

Simsek, T. (2020). Lise 6grencilerinin para kavramina iliskin algilariin metaforlar araciligiyla
incelenmesi. Sosyolojik Diisiin, 5(1), 49-63. http://dx.doi.org/10.37991/s0sdus.637956

Tekin, B. & Dursun, V. (2021). Universite 6grencilerinin finansal okuryazarlik diizeylerinin tespit
edilmesi: Adnan Menderes Universitesi [IBF dgrencileri drnegi. Cukurova Universitesi
Iktisadi ve Idari Bilimler Fakiiltesi Dergisi, 25(2), 239-267.
http://dx.doi.org/10.51945/cuiibfd.841560

Tetik, N. (2019). Universite Ogrencilerinin finansal okuryazarlik diizeylerinin incelenmesi: Inonii
Universitesi ~ ornegi. Manas Sosyal Arastrmalar —Dergisi, 8(3), 2755-2774.
http://dx.doi.org/10.33206/mjss.498767

Thaler, R.H. (2015). Misbehaving: The making of behavioral economics. W. Norton & Company.

Tosun, M. (2024). Kutsal mekan ziyaretlerinin manevi etkileri: Pisidia Antiokheia 6rnegi. Turkish
Studies: Comparative Religious Studies, 19(2), 621-644.
https://doi.org/10.7827/TurkishStudies.76500

Tuna, G. & Ulu, M.O. (2016). Un@versite Ogrencilerinin finansal okuryazarlik diizeylerini etkileyen
faktorlerin belirlenmesi: Isletme bolimi 6grencileri lizerine bir arastirma. Uluslararasi
Yénetim Iktisat ve Isletme Dergisi, 16, 128-141. https://izlik.org/JA87ALS8AF

Timtiirk, S., & Deniz, L. (2021). Yabanci 6zel okullarin orgiitsel itibarma iliskin 6grenci ve
Ogretmen algilart: Bir olgubilim arastirmasi. Turkish Studies: Educational Sciences, 16(4),
2043-2066. https://doi.org/10.47423/TurkishStudies.51037

Twenge, J.M. (2019). More time on technology, less happiness? Associations between digital-media
use and psychological well-being. Current Directions in Psychological Science, 28(4), 372-
379. https://doi.org/10.1177/0963721419838244

Van Manen, M. (2016). Researching lived experience: Human science for an action sensitive
pedagogy. Routledge.

Volpe, R.P., Chen, H. & Pavlicko, J.J. (1996). Personal investment literacy among college students:
A survey. Financial Practice And Education, 6(2), 86-94.

Yechiam, E. (2019). Acceptable losses: The debatable origins of loss aversion. Psychological
research, 83(7), 1327-1339. https://doi.org/10.1007/s00426-018-1013-8

Yildinim, A. & Simsek, H. (2006). Sosyal bilimlerde nitel arastirma yontemleri. Segkin Yayinevi.

Yildiz Contuk, F. (2018). Universite &grencilerinin finansal okuryazarlik durumunu etkileyen
faktorler ilizerine bir arastirma: Mugla Sitki Kogman Universitesi 0regi. Muhasebe ve
Finansman Dergisi, (77), 115-136. http://dx.doi.org/10.25095/mufad.401316

Yilmaz E. & Aslan, T. (2020), Finansal okuryazarlik ve Siirt Universitesi 6grencilerine yonelik bir
arastirma. Muhasebe ve Finansman Dergisi, (87), 181-202.
http://dx.doi.org/10.25095/mufad.756280

Zelizer, V.A. (1994). The social meaning of money. Basic Books.

Turkish Studies — Economics, Finance, Politics 21(3)


https://doi.org/10.37991/sosdus.637956
https://doi.org/10.51945/cuiibfd.841560
https://doi.org/10.51945/cuiibfd.841560
https://doi.org/10.33206/mjss.498767
https://doi.org/10.33206/mjss.498767
https://doi.org/10.7827/TurkishStudies.76500
https://izlik.org/JA87AL58AF
https://doi.org/10.47423/TurkishStudies.51037
https://doi.org/10.25095/mufad.401316
https://doi.org/10.25095/mufad.756280
https://doi.org/10.25095/mufad.756280

University Students' Metaphorical Perceptions of the Concept of Money 5419
ETHICAL DECLARATIONS

Research and Publication Ethics
The author(s) declare that this manuscript is an original work prepared in accordance with
the principles of scientific research and publication ethics. The manuscript has not been
previously published and is not currently under consideration for publication elsewhere.
All sources used in the preparation of this study have been properly cited and referenced.
The author(s) confirm that the work contains no plagiarism, fabrication, falsification, or
manipulation of data. The research findings are presented honestly and transparently in
accordance with the principles of academic integrity.

Author Contributions
All authors have significantly contributed to the conception, design, analysis, and preparation
of the manuscript. All authors have read and approved the final version of the manuscript
and agree to its submission and publication.

Conflict of Interest
The author(s) declare that there is no conflict of interest regarding the publication of this
manuscript.

Funding
This research did not receive any specific grant, financial support, or funding from any
public, commercial, or non-profit funding agencies.

Artificial Intelligence (AI) Usage Disclosure
During the preparation of this manuscript, artificial intelligence tools may have been used
solely for limited purposes such as language editing, translation assistance, and stylistic
improvement. Any Al-assisted translations or language corrections were carefully reviewed
and verified by the author(s). Artificial intelligence tools were not used to generate the core
scientific content, research design, analysis, or scholarly conclusions. All academic
responsibility for the content of the manuscript rests entirely with the author(s).

Copyright and Permissions
The author(s) confirm that all necessary permissions for copyrighted materials have been
obtained where required and that the manuscript does not violate any intellectual property
rights.

Author Approval
All authors confirm that they have read and approved the final version of the manuscript and
consent to its submission and publication.

ETIK BEYANLAR
Arastirma ve Yayin Etigi
Yazar(lar), bu makalenin 6zgiin bir ¢alisma oldugunu ve bilimsel aragtirma ve yayin etigi
ilkelerine uygun olarak hazirlandigimi beyan eder. Makale daha &nce herhangi bir yerde
yayimlanmamis olup bagka bir dergide degerlendirme siirecinde degildir.
Caligmada kullanilan tiim kaynaklar akademik kurallara uygun bigimde atiflanmistir.
Yazar(lar), caligmanin intihal, veri uydurma, veri tahrifi veya manipiilasyon igermedigini;
arastirma bulgularinin bilimsel diirtistliik ilkelerine uygun sekilde sunuldugunu beyan eder.
Yazar Katkisi
Tim yazarlar ¢alismanin tasarlanmasi, yiirlitiilmesi, analizi ve makalenin hazirlanmasina
onemli Olclide katki saglamistir. Tiim yazarlar makalenin son halini okuyup onaylamis ve
yayimlanmasini kabul etmistir.
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Cikar Catismasi
Yazar(lar), bu makalenin yayimlanmasina iligkin herhangi bir ¢ikar ¢atismasi bulunmadigini
beyan eder.

Finansal Destek
Bu aragtirma herhangi bir kamu kurumu, ticari kurulus veya kar amaci giitmeyen kurulus
tarafindan finansal olarak desteklenmemistir.

Yapay Zeka Kullanim Beyam
Makalenin hazirlanmasi siirecinde yapay zeka araglarindan yalnizca dil diizenleme, ceviri
destegi ve anlatim iyilestirmesi amaciyla simirhi 6lgiide yararlanilmis olabilir. Yapay zeka
araglar tarafindan yapilan ceviri ve dil diizenlemeleri yazar(lar) tarafindan dikkatle kontrol
edilmistir. Yapay zekad araclari calismanin bilimsel igeriginin, arastirma tasariminin,
analizlerinin veya akademik sonuglarinin olusturulmasinda kullanilmamigtir. Makalenin
igerigine iliskin tiim akademik sorumluluk yazar(lar)a aittir.

Telif Haklar1 ve izinler
Yazar(lar), telif hakki gerektiren materyaller kullanilmigsa gerekli izinlerin alindigim ve
caligmanin herhangi bir fikri miilkiyet hakkini ihlal etmedigini beyan eder.

Yazar Onayi

Tiim yazarlar makalenin son halini okuduklarini, onayladiklarini ve yayimlanmasini kabul
ettiklerini beyan eder.
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