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Abstract: Religions, which are as old as human history itself, have offered various teachings to guide
individuals and societies toward an ideal way of life. According to Islam, the primary mission of all prophets
sent by God was to provide religious guidance (irshad). This mission was inherited by Muslims and gradually
evolved into an important profession throughout history. Until the establishment of the madrasah system,
preachers were generally trained in mosques and scholarly circles. With the institutionalization of madrasahs
in the eleventh century, the education of preachers was largely undertaken by these institutions. By the Second
Constitutional Era (1908—1918) of the Ottoman Empire, criticism of both the preaching profession and the
qualifications of preachers had become increasingly widespread. As a result of these criticisms and the search
for reform, an independent institution called Madrasat al-Waizin (Medresetii’l Vaizin) was established as a
specialized madrasah dedicated exclusively to the training of preachers. Although this institution was unable
to fulfill its intended mission due to the political and social conditions of the period, it offers valuable historical
experience that may contribute to addressing contemporary educational challenges in the Higher Religious
Specialization Training Centers of the Presidency of Religious Affairs, where preachers are currently trained
in Tiirkiye. Accordingly, this study comparatively examines these two institutions in terms of their educational
programs, admission requirements, graduation procedures, and appointment processes. Drawing upon
historical experience, it discusses the potential contributions of the Madrasat al-Waizin model to the
contemporary system of preacher training.

Keywords: Science of Religious Education, Non-Formal Religious Education, Preacher Training, Madrasat
al-Waizin, Training Centers of the Presidency of Religious Affairs.

Oz: Insanlik tarihiyle yasit olan dinler bireysel ve toplumsal anlamda ideal bir hayat tarzi sunmak amaciyla
insanlara belirli 6gretiler sunmuslardir. Islam dinine gore de Allah’in gonderdigi biitiin peygamberlerin asli ve
oncelikli gorevleri irgat etmektir. Peygamberlere verilen bu gérev, Miislimanlara miras birakilmis ve tarihsel
stirecte 6nemli bir meslek haline gelmistir. Medreselerin kurulusuna kadar vaizler cami ve ilmi meclislerde
yetistirilen talebelerden olusuyordu. 11. yiizyilda medreselerin sistemli bir hale gelmesiyle birlikte biiylik
oranda vaizlerin yetistirilmesi bu kurumlar aracilifiyla gergeklestirilmistir. II. Mesrutiyet’e gelindiginde
vaizlik meslegi ve vaizler lizerine yapilan elestirilerin arttigi goriilmektedir. Bu elestirilerin ve arayislarin
sonucunda da ihtisas medresesi denilebilecek, sadece vaizlerin yetistirilmesi amaciyla Medresetii’l Vaizin
adryla miistakil bir medrese kurulmustur. Donemin sartlarindan dolayr her ne kadar bu medreseden
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faydalanilamamis olunsa da giiniimiizdeki vaizlerin yetistirildigi kurumlar olan Diyanet Yiiksek Ihtisas Egitim
Merkezleri’ndeki egitimsel problemlere dnemli katkilar saglayacag: diisiiniilmektedir. Bu sebeple ¢alismada
bu iki kurum karsilastirmali olarak program, 6grenci kabul sartlari, mezuniyet ve atama gibi hususlar 1s1ginda
incelenerek tarihsel tecriibelerimizden bugiine hangi katkilar1 saglayabilecegi lizerinde durulmustur.

Anahtar Kelimeler: Din Egitimi Bilimi, Yaygm Din Egitimi, Vaizlik Egitimi, Medresetii’l Vaizin, Yiiksek
Ihtisas Egitimi
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Structured Abstract:

Preaching (wa‘z) is one of the most significant instruments of non-formal religious education in Islam,
serving to enhance individuals’ religious knowledge, beliefs, worship, and moral awareness. Since the time of
the Prophet Muhammad, preaching has functioned as a primary means of religious guidance (irshad) and
proclamation (tabligh). Over time, it evolved into an institutionalized activity, and those responsible for
delivering sermons came to be known as wa ‘iz (preachers). As one of the principal actors shaping the religious
life of society, preachers have been trained through different educational institutions established in response to
the changing needs of successive historical periods. Founded during the late Ottoman period, Madrasat al-
Wa'izin occupies a unique place in the history of Islamic education as the first specialized institution
established exclusively for the training of preachers. Today, this responsibility is undertaken by the
Specialization Training Centers affiliated with the Presidency of Religious Affairs (Diyanet).

The primary aim of this study is to compare Madrasat al-Wa‘izin and the Diyanet Specialization
Training Centers in terms of preacher education and to identify the strengths as well as the aspects requiring
further development in both institutions. The study comparatively examines student admission requirements,
educational curricula, graduation and appointment procedures, and the qualifications expected of instructors.
The central research question investigates whether the fundamental problems identified in preacher training
approximately one century ago continue to persist in contemporary specialization training.

This study employs a qualitative research design based on document analysis. The data were obtained
through an examination of the Regulation of Madrasat al-Wa"izin, the legislation of the Presidency of Religious
Affairs, specialization training curricula, and the relevant scholarly literature. The collected data were analyzed
through a comparative perspective.

The findings indicate that both institutions adopted written and oral examinations in student
admissions, required applicants to meet specific age and educational qualifications, and prioritized professional
competence in their selection processes. However, one of the most significant differences lies in the
compulsory service obligation imposed on graduates of Madrasat al-Wa'izin. The study argues that this
compulsory service requirement constituted an important institutional mechanism that benefited both the
graduates and the state by ensuring the effective utilization of trained personnel.

The comparison of educational curricula constitutes the most remarkable finding of the study. In
addition to core Islamic sciences such as Qur’anic exegesis (tafsir), Hadith, and Islamic jurisprudence (figh),
the curriculum of Madrasat al-Wa‘izin included a broad range of disciplines, including history, geography,
literature, law, economics, philosophy, rhetoric, physical education, and health sciences. This interdisciplinary
structure demonstrates that the institution sought not merely to produce religious scholars but to educate
preachers capable of understanding society from multiple perspectives. In contrast, the curricula of today’s
Diyanet Specialization Training Centers are predominantly centered on the Basic Islamic Sciences, while
courses related to the social sciences and educational sciences remain relatively limited.

The study further argues that the absence of an independent course on Rhetoric and Preaching (Hitabet
ve Mev’iza) in contemporary specialization programs represents a significant deficiency. Given that modern
preachers address audiences with diverse educational backgrounds, age groups, and socio-cultural
characteristics, incorporating disciplines such as psychology, sociology, communication, educational sciences,
and religious counseling into preacher education would substantially enhance the effectiveness of religious
services. Accordingly, the study emphasizes the necessity of training qualified preachers equipped with both
pedagogical and andragogical competencies.

Regarding graduation and appointment procedures, both institutions require candidates to demonstrate
professional competence through comprehensive final assessments. Nevertheless, while Madrasat al-Wa'izin
was specifically designed to prepare graduates directly for preaching positions, graduates of the current
Specialization Training Centers are eligible for appointment to various positions within the Presidency of
Religious Affairs. The rationale for comparing these two institutions lies in the fact that successful completion
of both programs serves as the principal qualification for appointment to the position of preacher.
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With respect to instructor qualifications, Madrasat al-Wa‘izin employed some of the most
distinguished scholars and intellectuals of the late Ottoman period. In contrast, instructors at today’s
Specialization Training Centers are required to satisfy clearly defined professional qualifications established
by institutional regulations. Nevertheless, the study suggests that requiring pedagogical competence in addition
to subject-matter expertise would further improve the quality of instruction.

In conclusion, the study demonstrates that the curriculum of Madrasat al-Wa‘izin offers valuable
insights for contemporary preacher education through its interdisciplinary structure, strong emphasis on
rhetoric, and practice-oriented instructional approach. Considering the needs of modern society, strengthening
courses related to the social sciences, communication, educational sciences, and applied preaching would
significantly enhance the quality of preacher training programs. The study therefore recommends restructuring
the specialization curriculum according to an interdisciplinary framework that integrates practical components
such as sermon delivery, discussion-based learning, and applied communication skills.

Overall, this comparative analysis of Madrasat al-Wa‘izin and the Diyanet Specialization Training
Centers in terms of student admission, curriculum, graduation and appointment systems, and instructor
qualifications reveals that several fundamental challenges in preacher education have persisted despite the
passage of nearly a century. While the interdisciplinary character of Madrasat al-Wa'‘izin, together with its
emphasis on rhetoric, practical instruction, and the social sciences, represents an important historical strength,
contemporary specialization training has introduced significant institutional improvements through
standardized assessment procedures, systematic organizational structures, and the requirement of a graduation
thesis that encourages academic research. Nevertheless, the findings suggest that modern preacher training
would benefit substantially from incorporating psychology, sociology, communication studies, religious
education, guidance and counseling, and applied rhetoric into the curriculum. A holistic model that combines
historical experience with contemporary educational sciences would contribute significantly to improving the
quality of non-formal religious education and enhancing the effectiveness of religious services. In this respect,
the study seeks to provide a theoretical framework for future curriculum development initiatives and further
academic research by comparatively examining the historical evolution of preacher training from the late
Ottoman period to the present.

Keywords: Preaching, Madrasat al-Wa‘izin, Presidency of Religious Affairs (Diyanet),
Specialization Training Center, Non-formal Religious Education.

J\_)ém:&_\l.\ﬂ\;\é):.d\)'.\_}:j‘_,,je@_m:\f_u;se)\u\ﬂuia_mw\ﬁ@ﬂ\hﬂ\u\;j»ihi(ﬁs}\)h}\Jaj

b}Q.\]\J (JL..U\J\) ‘;l.\dn JLAJ)\J ml.u\ d.\.m} M\JAJ.EQ}M uls ‘(dana qu“ .l@.‘; J.\AJ L;)A‘}“ e@—l&j} (sé_l.ll_\s;} rf;@.}\dﬂ.ﬂ.ﬂ}

(unhu}ﬁ):ug_\ka.“ G\AJ\UGUJSJM\C_\AUcMJA\Lu@mJMJM\aM L_:))La cuA)l\JJ)AcAJ (éﬂ.\.\l\)

(A.\Luu}ndhw?y{)mu)h\jﬂ@hmccmuﬂmﬂ\ohﬂ\d&uuﬁuumj\uﬂ;lﬂ\h\ehjmcbj «u.\.L\:.\}l\

@u_uub ‘;J\ cdale Sl M)-\A))d.\;.! Adlaiall Apa Ul ¢l yidll yie 3 el Calalsiadl Aolaia) cs \MLMA_\A.\L_:

LLG}S\&.\.\).\.\}L:P X \WW}AJJ\LAJ\JJQL:@M\J\M\ Jb&a.\.\)ﬁ‘h&ﬁ@\.‘uﬂ\.\@xﬂﬁb\
(u:u\:m) Al (g 5dll Al daalall «‘;.4..4;.\5\ ol S ey A g sasall 228 g0 cej:\l\j.

On byl Aagil) aadtll Cuy il 581 a5 cdale ol A yaay G A0 Jlaal) s sl all 38 (e ) Cangl)
oy Al ol g5 (s pall WIS &y ghatl) (he 13y S el ) (il sl IS 5 5 ) Jals a5 clale gl aaled G
Jlssall ) saay 5 2l (e Axd giall 3 all 5 nill 5 & AT Sile ) ja] 5 Apaplaill zaliall g «DUall J s da g i () e
Al J) 35 Y la ) e 08 s die e ol Gy a8 laayan a1 Apulul) il culS 13 Lo Jsa st ) Sind)
bl aiadil) Gyl 3

A Gand A e clilall e Jseanll 23085 3300 Jilad e adiag Ge 53 Ging Ginanad 4l jall 238 204008
) Jalas a3 Alall <l dpalall cilypa g ¢ mnadil) Gy i) zealio s cdaiall 53l Al ) Cilag 85 5 ale gl 4 H2a
e shie IR (ge leran a3 A,

Opediall e Uil jis) 5 cdUall g A 3 i) 3y el clilaieV) Gadie) (i sall IS of ) ) s
anf ol @l aa g HEAY) Cililee (A Aigal) 5o 4y ol Y1 Likaef 5 dpapledll 08 3all 5 yandly (3laci adae o g i elisiad
Jeaall b yd o A Al (6 g odae ) Sl A sy e2A Sle Gt Al YD Aol o) il A eSy ladEAY) e.&u\

Turkish Studies — Comparative Religious Studies, 21(3)



Preacher Training: A Comparative Analysis 4481

DS e Alladl) BaleinY) Glaa YA (e A sall 5 Gana AN e IS e adilly Cile daga Aannne 4 JKE 13 Al 31
4ol
e ZaluY) Ay aslall ) dilaYld d) ol L) a5 ) ) aal dpandaill aliall 45 e (S5
Sl @ LA.\ laaddl) %) Aa.u\j 4c gana «u.\kc\jj\ A yayy c@.m u.ma: “_,,_A)u.uY\ Mﬂ\} “_u_\;.“) ‘ﬁu_)ﬁ\ U\Jﬂ\
Adxia dS.\@J\ [V ‘)@Jm‘g M\ e)bd\j 64.\.:.\.\3\ 4_:.:‘).\3\‘5 M.c)ul\j c‘u.u.m‘j cJLa.:SYU cuyLdU “_m\)]\j cL\S\)&Q\j cc.:Ju\
odwu\JPwM\e@&‘_).J.‘)J\ju..ﬂacbuﬂ\su‘;:\dgc‘_ﬁd;wc @F‘;\Lﬁc‘méw‘y«l\u\u\.‘a‘aﬂ\
Al LSl astall e ol JS8 A (i Anil) (pemnadill Cu i) S ey malia S (Bl e
i 5 3350 Ty il o sle 5 L LV o gl Aol ol 5 il JIs3 cpm 3,

Lie 5 de3llhy (8 JEie e e o Wil 4 o)l XS 539 (Hitabet ve Mev’1za) pasadill gl 8
i e il g e giia daaddad il 3 yules oy sebalay Cp pealeall sleall o ) Rl 1508 15 gl Jiay 3 jealadll
35 e duljall 2S5 el e 2l dpnall cileaddl Alad S S 5 e o 4l e sleall adas 8 all LS Y
LSl ol liS 9 4 g0 yill Cle LS (3 g 3 (ol 50 (i) 5 ),

il I (o Agiguall i liS LA G pall e (i el IS T 35 ol 5 A3 il sl ey Lash
ENPENRL dae gl Cualia Jaiil 3 yila e Al a\m}}@m«.&b;ﬂbjm»wwgé @l aa g ALl Ailes
«‘ijk.'\.d\ Cuandl a5 Al (95l Aul ) Gera AdliRe Cualia (A (el u}h}n:\_\n;]\ il cy il 3S) je
o) oo 8 (aaell a1 I el ) ity cppmaliall IS oLl (o A 3 cpfnns sl sl 5 )il

(Slaial) 2gal) DAl G Saal g elaladl 3l (e Wamy il sl A yayy il 9 88 ¢yl €M ey (3l Lasd .
\}ﬂ \ABJ C}\ay Badaa Aniga COUA g elasinl A «‘5.4.\4;.\3\ il S) ey uﬁ )l ua;\lk; AL 4:3}
u\ 4_|Lm %) m\‘)ﬂ\ 3alall ‘_,,J b‘).\AJ\ ‘;\ 4\3\.;.4‘}“.\ 4.\_,.\‘).\3\ IPAEN] L\).u.n\ u\ ‘;\ M\Jﬂ\ BEN &5 M}A\
BRSNS

el ilalin) ) Bl A jladl s pall alell dngiy 2O e (ol 0 38 S5 clanadill 2axie 4l
o il e kil Jae 5 ey g0 i) o slall 5 (JuaiV g e lain¥) o salls Aalaiall dpusd 52l ol jiall 3y a3 (8 cyasll
&_IL;A‘A;J\JM)\L\JMJM\GM\‘G&Aad\.cl.:‘\.m\)ﬂ\‘;.aydlﬂj LLG}S\&.\J).\JGA\)ABJP)AASJSMJJ)M

Al QL) e s cAiBliall e il alal) g ecaadl) o1al) e dlead) il sSall oy,

Cua e «ibnd Aaill dpanadill il S e g ale sl A aey cp ¢olall Jalaill 13 RIS cale S

Lle gl addad 8 Aealu) sl e aaall (o Cpmpaall O 5a 5 ccpanill 5 Al Aadail 5 ) ol maliall 5 DUl J o8
Oaae ) sl A yaad Clianadidll aaeie allall G cps By el e (8 e i La s e (e a e AalE JI 3 Yy
G.A...a;.ﬂ\ uJJAJ\ d;d\ 243 M.A@.AA_A.UI_} a_,ﬂdw MAQLMAY\ )Ld\j ‘_,,J.uj\ ?“L'm) M.cj.ﬂ‘éc LA_).\S)A n_ula ‘_,,J\
C_);.\AAJ)L\ e.ms.da)uj w\w\ JSLLGJ‘} ‘oh}d\ e.\.\s.d\ A_q\c\_);\ d)\awa‘).\.\sm”ful_uuu )A\JLAS\
ple s pudill ale ad (ga a8 S5 s ualaall Ble gl 38 O ) ) s celld ey oSV Sl e and
el 3 5m3 L (pa s ol Lyl rgiall 8 Agipadatll AU 5 5 L) 5 L Y1 5 Ayisall A il 5 iV il a5 g LaiaY)
S5 Apellall e dgiaal) A5l B3 sm et (8 S IS8 a5 ) g 5 o sle 5 At Sl 5 Al O e
2 all g Aliiiaall Al Hal) maliall y ghat il jalaal (5 ot jUal b g3 ) A jall s canall 138 g Zanall leadd) e
alall gl s g el agall Al 5 e dale gl gyl A ) ) gl A5 jlie d 5o OMA (e AganalSY) Egad) (g

Wil e
[T e

Résumé Structuré:

La prédication (wa'z) est I’'un des instruments les plus importants de 1’éducation religieuse non
formelle dans I’islam ; elle sert a approfondir les connaissances religieuses, les croyances, la pratique cultuelle
et la conscience morale des individus. Depuis I’époque du prophéte Mahomet, la prédication a constitué un
moyen essentiel d’orientation religieuse (irshad) et de proclamation (tabligh). Au fil du temps, elle s’est
transformée en une activité institutionnalisée, et ceux chargés de prononcer les sermons ont été¢ désignés sous
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le nom de wa'iz (prédicateurs). En tant qu’acteurs majeurs fagonnant la vie religieuse de la société, les
prédicateurs ont été formés au sein de différents établissements d’enseignement créés pour répondre aux
besoins changeants des périodes historiques successives. Fondée a la fin de la période ottomane, la Madrasat
al-Wa‘izin occupe une place unique dans I’histoire de 1’enseignement islamique en tant que premier
établissement spécialisé créé exclusivement pour la formation des prédicateurs. Aujourd’hui, cette mission est
assurée par les Centres de formation spécialisée rattachés a la Présidence des affaires religieuses (Diyanet).

L’objectif principal de cette étude est de comparer la Madrasat al-Wa‘izin et les centres de formation
spécialisée de la Diyanet en mati¢re de formation des prédicateurs, et d’identifier les points forts ainsi que les
aspects nécessitant un développement supplémentaire au sein de ces deux institutions. L’étude examine de
maniére comparative les conditions d’admission des étudiants, les programmes d’enseignement, les procédures
d’obtention du diplome et de nomination, ainsi que les qualifications attendues des formateurs. La question
centrale de la recherche consiste a déterminer si les problémes fondamentaux identifiés dans la formation des
prédicateurs il y a environ un siécle persistent dans la formation spécialisée contemporaine.

Cette étude repose sur une méthodologie qualitative fondée sur 1’analyse documentaire. Les données
ont été obtenues a partir d’un examen du réglement de la Madrasat al-Wa‘izin, de la 1égislation de la Présidence
des affaires religieuses, des programmes de formation spécialisée et de la littérature scientifique pertinente.
Les données recueillies ont été analysées dans une perspective comparative.

Les résultats indiquent que les deux institutions ont adopté des examens écrits et oraux pour
I’admission des étudiants, ont exigé des candidats qu’ils répondent a des critéres spécifiques d’age et de niveau
d’études, et ont donné la priorité aux compétences professionnelles dans leurs processus de sélection.
Cependant, I'une des différences les plus significatives réside dans 1’obligation de service imposée aux
diplomés de la Madrasat al-Wa‘izin. L’étude soutient que cette obligation de service constituait un mécanisme
institutionnel important qui profitait tant aux diplomés qu’a I’Etat en garantissant 1’utilisation efficace du
personnel formé.

La comparaison des programmes d’enseignement constitue le résultat le plus remarquable de 1’étude.
Outre les sciences islamiques fondamentales telles que 1’exégése coranique (tafsir), les hadiths et la
jurisprudence islamique (figh), le programme de la Madrasat al-Wa‘izin comprenait un large éventail de
disciplines, notamment I’histoire, la géographie, la littérature, le droit, I’économie, la philosophie, la rhétorique,
I’éducation physique et les sciences de la santé. Cette structure interdisciplinaire démontre que 1’institution ne
cherchait pas seulement a former des érudits religieux, mais aussi a former des prédicateurs capables de
comprendre la société sous de multiples angles. En revanche, les programmes des centres de formation
spécialisés de la Diyanet d’aujourd’hui sont principalement axés sur les sciences islamiques fondamentales,
tandis que les cours liés aux sciences sociales et aux sciences de 1’éducation restent relativement limités.

L’étude fait en outre valoir que 1’absence d’un cours indépendant consacré a la rhétorique et a la
prédication (Hitabet ve Mev’1za) dans les programmes de spécialisation contemporains constitue une lacune
importante. Etant donné que les prédicateurs modernes s’adressent a des publics présentant des niveaux
d’éducation, des tranches d’age et des caractéristiques socioculturelles variés, I’intégration de disciplines telles
que la psychologie, la sociologie, la communication, les sciences de 1’éducation et I’accompagnement spirituel
dans la formation des prédicateurs améliorerait considérablement 1’efficacité des services religieux. En
conséquence, I’étude souligne la nécessité de former des prédicateurs qualifiés, dotés a la fois de compétences
pédagogiques et andragogiques.

En ce qui concerne les procédures d’obtention du diplome et de nomination, les deux institutions
exigent des candidats qu’ils démontrent leurs compétences professionnelles par le biais d’évaluations finales
exhaustives. Néanmoins, alors que la Madrasat al-Wa‘izin a été spécifiquement congue pour préparer
directement les diplomés a des postes de prédicateurs, les dipldmés des Centres de formation spécialisée actuels
sont ¢ligibles a des nominations a divers postes au sein de la Présidence des affaires religieuses. La raison
d’étre de la comparaison entre ces deux institutions réside dans le fait que la réussite des deux programmes
constitue la principale condition requise pour étre nommé au poste de prédicateur.

En ce qui concerne les qualifications des formateurs, la Madrasat al-Wa‘izin employait certains des
érudits et intellectuels les plus éminents de la fin de la période ottomane. En revanche, les formateurs des
centres de formation spécialisés actuels doivent satisfaire a des qualifications professionnelles clairement
définies, établies par les réglements institutionnels. Néanmoins, 1’étude suggere que I’exigence de compétences
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pédagogiques, en plus de 1’expertise dans la matiére enseignée, permettrait d’améliorer encore la qualité de
I’enseignement.

En conclusion, 1’étude démontre que le programme d’études de la Madrasat al-Wa‘izin offre des
enseignements précieux pour la formation contemporaine des prédicateurs gridce a sa structure
interdisciplinaire, a I’importance accordée a la rhétorique et a son approche pédagogique axée sur la pratique.
Compte tenu des besoins de la société moderne, le renforcement des cours liés aux sciences sociales, a la
communication, aux sciences de I’éducation et a la prédication appliquée améliorerait considérablement la
qualit¢ des programmes de formation des prédicateurs. L’étude recommande donc de restructurer le
programme de spécialisation selon un cadre interdisciplinaire intégrant des composantes pratiques telles que

la prononciation de sermons, I’apprentissage par la discussion et les compétences en communication appliquée.

Dans I’ensemble, cette analyse comparative entre la Madrasat al-Wa‘izin et les centres de formation
spécialisés de la Diyanet, portant sur I’admission des étudiants, les programmes d’études, les systémes de
remise des diplomes et de nomination, ainsi que les qualifications des formateurs, révele que plusieurs défis
fondamentaux liés a la formation des prédicateurs persistent malgré le passage de prés d’un siccle. Si le
caractére interdisciplinaire de la Madrasat al-Wa‘izin, associé a ’accent mis sur la rhétorique, I’enseignement
pratique et les sciences sociales, constitue un atout historique important, la formation spécialisée
contemporaine a apporté des améliorations institutionnelles significatives grace a des procédures d’évaluation
standardisées, des structures organisationnelles systématiques et ’exigence d’un mémoire de fin d’études qui
encourage la recherche universitaire. Néanmoins, les résultats suggérent que la formation moderne des
prédicateurs gagnerait considérablement a intégrer la psychologie, la sociologie, les sciences de la
communication, 1’éducation religicuse, I’orientation et le conseil, ainsi que la rhétorique appliquée dans le
programme d’études. Un modéle holistique combinant 1’expérience historique et les sciences de 1’éducation
contemporaines contribuerait de maniére significative a améliorer la qualité de 1’éducation religieuse non
formelle et a renforcer Iefficacité des services religieux. A cet égard, la présente étude vise a fournir un cadre
théorique pour les futures initiatives d’élaboration de programmes d’études et pour la poursuite de la recherche
universitaire, en examinant de maniére comparative 1’évolution historique de la formation des prédicateurs
depuis la fin de la période ottomane jusqu’a nos jours.

Mots-clés : Prédication, Madrasat al-Wa‘izin, Présidence des affaires religieuses (Diyanet), Centre
de formation spécialisée, Education religieuse non formelle.

Resumen Estructurado:

La predicacion (wa'z) es uno de los instrumentos mas importantes de la educacion religiosa no formal
en el islam, ya que sirve para mejorar los conocimientos religiosos, las creencias, el culto y la conciencia moral
de las personas. Desde la época del profeta Mahoma, la predicacion ha funcionado como un medio fundamental
de orientacion religiosa (irshad) y de proclamacion (tabligh). Con el paso del tiempo, se convirtié en una
actividad institucionalizada, y a los responsables de pronunciar los sermones se les pas6é a denominar wa‘iz
(predicadores). Como uno de los principales actores que dan forma a la vida religiosa de la sociedad, los
predicadores han recibido formacion a través de diferentes instituciones educativas creadas en respuesta a las
necesidades cambiantes de los sucesivos periodos historicos. Fundada a finales del periodo otomano, la
Madrasat al-Wa‘izin ocupa un lugar Gnico en la historia de la educacion islamica como la primera institucion
especializada creada exclusivamente para la formacion de predicadores. En la actualidad, esta responsabilidad
recae en los Centros de Formacion Especializada adscritos a la Presidencia de Asuntos Religiosos (Diyanet).

El objetivo principal de este estudio es comparar la Madrasat al-Wa‘izin y los Centros de Formacion
Especializada de la Diyanet en lo que respecta a la formacion de predicadores, asi como identificar los puntos
fuertes y los aspectos que requieren un mayor desarrollo en ambas instituciones. El estudio examina de forma
comparativa los requisitos de admision de los estudiantes, los planes de estudios, los procedimientos de
graduacion y nombramiento, y las cualificaciones que se esperan de los formadores. La pregunta central de la
investigacion se centra en determinar si los problemas fundamentales identificados en la formacion de
predicadores hace aproximadamente un siglo persisten en la formacion de especializacion contemporanea.
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Este estudio emplea un disefio de investigacion cualitativo basado en el analisis documental. Los datos
se obtuvieron mediante el examen del Reglamento de la Madrasat al-Wa"‘izin, la legislacion de la Presidencia
de Asuntos Religiosos, los planes de estudios de formacion de especializacion y la bibliografia académica
pertinente. Los datos recopilados se analizaron desde una perspectiva comparativa.

Los resultados indican que ambas instituciones adoptaron exdmenes escritos y orales para la admision
de estudiantes, exigian a los solicitantes cumplir requisitos especificos de edad y formacioén académica, y daban
prioridad a la competencia profesional en sus procesos de seleccion. Sin embargo, una de las diferencias mas
significativas radica en la obligacion de prestar servicio obligatorio impuesta a los titulados de la Madrasat al-
Wa'izin. El estudio sostiene que este requisito de servicio obligatorio constituia un importante mecanismo
institucional que beneficiaba tanto a los titulados como al Estado, al garantizar la utilizacion eficaz del personal
formado.

La comparacion de los planes de estudios constituye el hallazgo mas notable del estudio. Ademas de
las ciencias islamicas fundamentales, como la exégesis coranica (tafsir), el hadiz y la jurisprudencia isldmica
(figh), el plan de estudios de la Madrasat al-Wa‘izin incluia una amplia gama de disciplinas, entre ellas historia,
geografia, literatura, derecho, economia, filosofia, retérica, educacion fisica y ciencias de la salud. Esta
estructura interdisciplinar demuestra que la institucién no solo pretendia formar eruditos religiosos, sino
también educadores capaces de comprender la sociedad desde multiples perspectivas. Por el contrario, los
planes de estudios de los actuales Centros de Formacion de Especializacion de la Diyanet se centran
predominantemente en las ciencias islamicas basicas, mientras que los cursos relacionados con las ciencias
sociales y las ciencias de la educacion siguen siendo relativamente limitados.

El estudio sostiene ademas que la ausencia de un curso independiente sobre Retérica y Predicacion
(Hitabet ve Mev’iza) en los programas de especializacion contemporaneos representa una deficiencia
significativa. Dado que los predicadores modernos se dirigen a audiencias con diversos niveles de formacion,
grupos de edad y caracteristicas socioculturales, la incorporacion de disciplinas como la psicologia, la
sociologia, la comunicacidn, las ciencias de la educacion y el asesoramiento religioso en la formacion de los
predicadores mejoraria sustancialmente la eficacia de los servicios religiosos. En consecuencia, el estudio hace
hincapié en la necesidad de formar predicadores cualificados que cuenten con competencias tanto pedagogicas
como andragdgicas.

En cuanto a los procedimientos de graduacion y nombramiento, ambas instituciones exigen a los
candidatos que demuestren su competencia profesional mediante evaluaciones finales exhaustivas. No
obstante, mientras que la Madrasat al-Wa‘izin se disefido especificamente para preparar a los titulados
directamente para puestos de predicacion, los titulados de los actuales Centros de Formacion de Especializacion
pueden optar a diversos puestos dentro de la Presidencia de Asuntos Religiosos. La razon para comparar estas
dos instituciones radica en el hecho de que la finalizacion satisfactoria de ambos programas constituye el
principal requisito para el nombramiento al puesto de predicador.

En lo que respecta a las cualificaciones del profesorado, la Madrasat al-Wa‘izin contaba con algunos
de los eruditos e intelectuales mas destacados de finales del periodo otomano. Por el contrario, los docentes de
los actuales Centros de Formacion de Especializacion deben cumplir unos requisitos profesionales claramente
definidos y establecidos por la normativa institucional. No obstante, el estudio sugiere que exigir competencia
pedagodgica, ademas de conocimientos especializados en la materia, mejoraria ain mas la calidad de la
ensefianza.

En conclusion, el estudio demuestra que el plan de estudios de la Madrasat al-Wa‘izin ofrece valiosas
perspectivas para la formacion contemporanea de los predicadores gracias a su estructura interdisciplinar, su
fuerte énfasis en la retérica y su enfoque pedagdgico orientado a la practica. Teniendo en cuenta las necesidades
de la sociedad moderna, el refuerzo de los cursos relacionados con las ciencias sociales, la comunicacion, las
ciencias de la educacion y la predicacion aplicada mejoraria significativamente la calidad de los programas de
formacion de predicadores. Por lo tanto, el estudio recomienda reestructurar el plan de estudios de
especializacion segin un marco interdisciplinario que integre componentes practicos como la pronunciacion
de sermones, el aprendizaje basado en el debate y las habilidades de comunicacion aplicadas.

En general, este analisis comparativo entre Madrasat al-Wa‘izin y los Centros de Formacion de
Especializacion de la Diyanet en lo que respecta a la admision de estudiantes, el plan de estudios, los sistemas
de graduacion y nombramiento, y las cualificaciones del profesorado revela que persisten varios retos
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fundamentales en la formacion de predicadores a pesar de haber transcurrido casi un siglo. Si bien el caracter
interdisciplinar de la Madrasat al-Wa‘izin, junto con su énfasis en la retdrica, la formacion practica y las
ciencias sociales, representa una importante fortaleza histdrica, la formacion de especializacion contemporanea
ha introducido mejoras institucionales significativas mediante procedimientos de evaluacion estandarizados,
estructuras organizativas sistematicas y la exigencia de una tesis de fin de carrera que fomenta la investigacion
académica. No obstante, los resultados sugieren que la formacion moderna de los predicadores se beneficiaria
sustancialmente de la incorporacion al plan de estudios de la psicologia, la sociologia, los estudios de
comunicacion, la educacion religiosa, la orientacion y el asesoramiento, y la retorica aplicada. Un modelo
holistico que combine la experiencia historica con las ciencias de la educacion contemporaneas contribuiria de
manera significativa a mejorar la calidad de la educacion religiosa no formal y a potenciar la eficacia de los
servicios religiosos. En este sentido, el estudio pretende proporcionar un marco tedrico para futuras iniciativas
de desarrollo curricular y para la investigacion académica posterior, mediante un examen comparativo de la
evolucion histérica de la formacion de predicadores desde finales del periodo otomano hasta la actualidad.

Palabras clave: Predicacion, Madrasat al-Wa‘izin, Presidencia de Asuntos Religiosos (Diyanet),
Centro de Formacion Especializada, Educacion religiosa no formal.

ZHLINE:
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s AL SEERR . BB FEBERAUE, JHEM@E v R#dE T (irshad) FI'EZ (tabligh) HY
EEFERRAEE N A RIRHER, ©BWE Ay — Ml AL IS, st E I B RERR O,
wa'iz (BE#t) o MEAVBEEHSREAERNEE IR —, EHEATE RO &P S A W
AT R B R E I “OHHEFPE” (Madrasat — al-Wa'izin) 63721 B2 5
B, AEE BT DO IS BT AL, RO 230 S b SR AL, s, X
—HABTHRJE T R HF SR (Diyanet) HYL TR H LR

ACTFAHY 2 R e 40 L LA S5 3 T P U s, O3
SIPFTHLHG 0138 J At 2 Ao BRSO RSB T 32 IR . A AR L Sl
PR, DIRG9 I RBZE T4 0 40— A~ B2 B0 2 ke b R LA A
PERIIE, TS 41U R AR

ABIFFER AT SCRR O T B EVERI e e i o Bl B (R 2Bk bl) RS
il Ll IE IR DL ARG ARSCRRERAT o Wi 2R Kot A LA EAT 1 0

WFFELE AW, IX P A HUA LE T A 28R P 2B AR 5 5 107 3, SR R 35 e 5
MSER R BEps Ak A, RIS R e BB Lk ae s, 2RI, PR iz — et
FLOEEA A Bl A BN PR 5 B R 55 L 55 o AT FUIN DA, 3K — Sl IR 55 B SR B 17— T0 5 2 14 ] P
HU, S DR BRI N SRS B ORI AT, A Sl A A0 [ 2R 4 A B2 3

ST E BRI LB EAHARINFEBRIRI . BT (H2E) #F (tafsr) . 2IFAFE
2k (figh) SO FHET =286, «RAHECFEETRRAEIRIRDE TP, HhBl, SC2e. 3. &5
2. T RS KRB FEERRIEESET 2 (2R . X PP 2R SRR B, AN ER )
TREFRFELFE, B TERECNZ AEEBRLSHER L. ML, J5T AR (
Diyanet) EMyEFI A URFE 32 Bl et i = St 2 BRI, T 5 HSRE K E Bl R FR AR
AR PR -

ARWFgeidt— e, AL BB Fk = o & RE5-3HE> (Hitabet ve Mev'iza) ik
e, MR T —IE K. ETIRERFEHINPIEE S 5. FidE A2 SRR & 57 W A
R, ROBES. He, 8%, BEFZIORBENEFRIMNEBEAE R R, BHRERAR
HBUEBII R P, 1% FU R R D 0 77 BE R A8 222 Re I N E RN BB e /1 A& i & .

www.turkishstudies.net/religion



4486 Hiiseyin Emre Duran

KT ANUERIREF, PRI Y SR 1% NIl 21 6 IR B RCRAIE I LBk fe . 28T,
RO (Madrasat al-Wa'izin) & 15 ER IR EEARETHERRAL, (H 2 7Ll 5
YA LAY AL AR AT BEAR AT A R O 55 SR N I SR . 2 BT LUK P TR AT B, 2 A
DN RSN 56 PG S TR A 250 5 $ELA R DA S Y T BB 2R

FEYHITBE 577 1, < FLOHEA 2 le @ WETE 1 B 2 i (R ] — L8 e ANt B 2 AR 1
FAEEZTT 244 Ml I oo™ B T TS DU 26 235 R ALK 00 2 ol B2 o B T A 1 M B R . RV
s, ABETCREH, AR RIR Z SN P EOR AR HARE ), el P IRTT A

ZiEpTd, AR, <ROWREE A IRRE A R G LIS AR G . X B o 10 58 2 FE AL
PAR BLSEEON T AT, S REHEHERME TR RR. BRI SR,
SEALRLE L AR BOE S RN AATEA G URAE, R EFRATHOUNTE MR R, Hi,
AT VORI 5 A RHESON TV IR AEREAT B AL, RS A sk, W2 53 A0S VA i 4 gE 4 5
BEPENA

SATT S, e AR R - LU G AR IR AR S A SR IR IREL R
SR I RE CL R B B T LE B BTk B, R B Kk — ML, UHEE BOF P — LR A
PEBEK IR AL . R ILOWERSABE RIS AR R, DU B RS . SERRBCA I R 2 A AL,
REEHE—IUEZ R LS, EAREFNE AR ENIT TR T . R RE ), LU
RTINS SCE SR, DL T RE RSO R, BERaE RRY], RO,
AR REEE . RS E LR A ER AR R R, BUCE IR P B
o AR DTSRI 5 R E RS SRR AR, RO SR AR IR AR A B DA S
SRHURS AR R EE Trik. slobi S, AWEI B AL b 52 MBI 2 277 [ 6 30 22 4 (o %
FAEEIT A, AR RERAETT A it Rl Btk — 25 i) R TSR (B IB HESE .
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CrpykrypupoBanHoe Pe3iome:

[TponoBenp (Ba‘n3) sABISETCS OJHAM U3 BaXKHEWIINX HHCTPYMEHTOB HE(POPMAILHOTO PETUTHO3HOTO
00pa3oBaHUs B HCIaMe, CIYXXaIllUM Ui YIIyOJIEHHs DPEIMIHO3HBIX 3HAHHUM, YKPEIJICHHS BEpOydYeHHS,
COBEpPILIEHCTBOBAHMS OOTOCITY>KEHUS 1 TIOBBIIICHUS HPaBCTBEHHOTO CO3HAHMSA OTAEBHBIX ojeil. Co BpeMeH
nmpopoka MyxaMMmesa IMpOTOBEAb BHICTyNaja B KaUeCTBE OCHOBHOTO CPE/ICTBA PENUIHO3HOTO HACTABIICHHS
(mpmag) m mpomoBenu (tabmur). Co BpeMEHEM OHO TPEBPATHIIOCh B HHCTUTYLHOHAIN3UPOBAHHYIO
JIeSITeNIbHOCTh, a JIMIA, OTBETCTBEHHBIE 3a IIPOM3HECEHHE TMPOIOBENEH, CTanu Has3bIBaThCS Ba‘HM3
(nponoBetHUKH). SIBIISASCH OTHUMH U3 TJIABHBIX JesiTeneil, (POPMUPYIOLIMX PEIUTHO3HYIO )KU3Hb 00IEeCTBa,
MPOTIOBEIHNKHI NPOXOAMIN MTOJrOTOBKY B Pa3lIMUHBIX 00pPa30BaTENIbHBIX YUPEKICHUAX, CO3/IaBAEMbIX B OTBET
Ha MEHSIoMMecs NOTPeOHOCTH MOCIEAYIOMNX UCTOPUIECKNX NeprosoB. OCHOBaHHAs B MO3IHUI NEpHOA
OcMmaHckoi mmnepun, «Manpacar anb-Ban3nH» 3aHHMMaeT yHHKaIbHOE MECTO B HCTOPHH HCJIAMCKOTO
00pa3oBaHKs Kak IEepBOE CIICIMAIN3UPOBAHHOE YUPEXKJICHNE, CO3JaHHOE MCKIFOUMTEIHHO I MOJATOTOBKA
nporoBeAHUKOB. CeromHss 3Ty (YHKIHIO BBINONHSIOT LIeHTpHI criennasu3upoOBaHHOW ITOJIOTOBKH,
MOZIBEZIOMCTBEHHBIE Y TIPABIICHHIO IO JiesiaM peiuruu (nsHer).

OcHoBHast HOCiIb JAaHHOTO HMCCIICAOBAaHUA 3AKIIHOYACTCA B CpaBHCHUHU «ManpacaT anb-Bam3un» u
HCHTpOB CHCHHﬁHHSHpOBaHHOﬁ IIOATOTOBKH ZII/IS[HeTa C TOYKH 3pCHUA 06p330BaHI/I}I IMPOTMOBETHUKOB, a TAKKE
B BBISABJICHUHW CHUJIBHBIX CTOPOH U aCIICKTOB, Tpe6y}oumx nanLHeﬁmero pa3BUTHA B oboux YUPCKOACHUAX. B
paMKax HCCICOAOBAHHA CPABHUTCIIBHO aHAJIMU3HUPYIOTCA Tpe6OBaHI/I${ K TIOCTYIUICHUIO CTYACHTOB, yqe6HHe
IIpoTrpaMMBbl, MIPOUEAYPHI BbIITYCKAa U HA3HAYCHUA HAa JOJIKHOCTD, a TaKXKE KBaI[I/I(bI/IKaLH/IOHHBIe TpCGOBaHI/Iﬂ K
npenoaaBaTeJIsiM. HCHTpaHBHBIﬁ I/ICCJ'IGHOBE[TCJ'H)CKI/Iﬁ BOIIPOC 3aKJIIIOYACTCd B TOM, COXPAHAIOTCA JIM B
COBpeMCHHOﬁ CHCIII/IaJIHBI/IpOBaHHOﬁ IIOJATrOTOBKE TC (I)yH,HaMCHTaJ'ILHLIC Hp06J'ICMI)I, KOTOPBIC OBLIU BBISBIIEHBI
B o0yacT MOATOTOBKH MPOMOBEAHUKOB IPUMEPHO CTOJICTHUEC HA3al.
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B nanHOM HccnenoBaHUM UCHOB3YETCSl KAUECTBEHHBIN MCCIEA0BATENbCKUN NOAX0, OCHOBAHHBII
Ha aHaJIn3e JTOKyMeHTOB. JlaHHbIe OBLTH TTOTydeHbI myTeM n3ydeHus [lonoxenns o «Manpacat anb-Bansumy,
3aKOHOJATEIFHBIX AKTOB YTIIPAaBICHHSA IO [eJIaM PEeIHTHH, Y4eOHBIX IIPOrpaMM CIICIHaTU3UPOBaHHON
MOJTOTOBKH W COOTBETCTBYIOIIEH HaywHOU nuTeparypbl. CoOpaHHBIE TaHHBIE OBUIM MMPOAHATHU3UPOBAHEI B
CPaBHUTEIHHON MEPCIIEKTHBE.

Pe3ynpTaThl HOKa3BIBAIOT, YTO 00a YUPEKACHHS IIPUMCEHSIIN MTICEMEHHBIE U YCTHBIE SK3aMEHBI IIPH
npueMe CTYAEHTOB, TpeOOBalIM OT a0UTYpHEHTOB COOTBETCTBHUSI OIPEACIECHHBIM BO3PDACTHBIM MU
00pa3oBaTeNbHBIM KPUTEPHSIM U OTIABaJIH MPHOPUTET MPOPECCHOHATLHONW KOMIIETEHTHOCTH B IIpolieccax
orbopa. OgHako omHO M3 Hambojee CYIIECTBEHHBIX Pa3IM4YMi 3aKiIIo4YaeTcst B 00s3aTeNbHOM ciyxoe,
HaJjlaraeMoi Ha BBIITYCKHHKOB «Manpacar anb-Bansuny». B uccienoBannu yTeepxaaercs, 4To 3To TpeboBaHUE
00 00s3aTenbHOM CiTy)KOe MPenCcTaBiIsaao coOOH BaKHBI MHCTUTYLIMOHAIBHBI MEXaHM3M, NMPHHOCHBILUMA
MOJIB3Y KaK BBIIIYCKHHKaM, TaK U TOCYAapcTBY, obecrieunBast 3 pekTHBHOE HCIIOIb30BaHUE MOATOTOBICHHBIX
KaJIpoB.

CpaBHeHHe yueOHBIX POTpaMM SIBISETCS HanOoJiee MpUMeEYaTeNIbHBIM PE3YJIbTATOM HCCIICTOBAHUS.
[ToMuMO OCHOBHBIX HCIAMCKHX HayK, TaKMX Kak TonkoBaHue Kopana (tadcup), Xaamcsl M HMcIaMcKas
fopuctipyaeHims  (Gukx), ydeOHas mporpamma «Mazpacar anb-Bam3wn» BKIOYana IMIMPOKHH CIEKTp
IVCLUILUIMH, B TOM YHCIIE HCTOPHIO, Teorpaduio, JINTEPaTypy, MPaBo, 3KOHOMHKY, (HHIOCO(UI0, PUTOPHKY,
(u3muecKoe BOCIIUTAHUE M METUIMHCKAE HAyKH. Takas MeXANCIUIUTMHAPHAS CTPYKTypa CBHICTEIBCTBYET O
TOM, 4YTO YUYPEXKAECHHE CTPEMIJIOCh HE IPOCTO IOATOTOBUTH PENUTHO3HBIX YUEHBIX, HO WU BOCIHUTATh
MPOIOBEHNKOB, CIOCOOHBIX MOHMUMATh OOIIECTBO C PA3JIMYHBIX TOYEK 3peHHUs. B oTinuyue ot aToro, yueOHbIe
IpOTpaMMbl COBPEMEHHBIX I[[eHTpOB cHenManu3MpOBAHHOW MOATOTOBKH «JIMSHET» INPEeuMyIIECTBEHHO
COCPEIOTOUCHBl Ha OCHOBHBIX MCIIAMCKHX HayKaX, B TO BpPeMs KaK KypCbl, CBSI3aHHbIE C COLIMATBHBIMU H
MearorndeckKuMy HaykKaMH, OCTalOTCsl OTHOCUTEJIBHO OTPaHUYEHHBIMHU.

Janee B MCCIEIOBAaHUN YTBEP)KIACTCS, UTO OTCYTCTBHE CaMOCTOSTEIEHOTO Kypca II0 PHUTOPHKE U
nponoBenn (XutabeT Be MeBu3a) B COBpPEMEHHBIX IIpOrpaMMax CIICIHANM3aliy TIPEACTaBIsIET COOOU
3HAYUTEIBHBIA HEIOCTATOK. YUHUTHIBas, YTO COBPEMEHHBIC IMPOIOBEIHUKHA OOpAaIlaloTCs K ayIUTOPUH C
pa3HOOOpa3HBIM  00pa3oBaTeNFHBIM  YPOBHEM, BO3PACTHBIMH TPYNIaMH W COIHOKYIBTYPHBIMH
0COOCHHOCTSIMH, BKJIIOUCHHE B 0Opa3oBaHHWE IIPOTOBEIHUKOB TAaKWX TUCIHHIUIMH, KaK IICHXOJIOTHS,
COIIMOJIOTHSI, KOMMYHHKAIIHS, TIeJaroTHKa U PEITUTHO3HOE KOHCYJIBTHPOBAHKE, CYIIECTBEHHO IMOBBICHIIO OBI
3¢ (HEKTUBHOCTh PETUTHO3HBIX CIyk0. COOTBETCTBEHHO, B UCCIIEOBAaHUH MOAUYEPKUBAETCS HEOOXOAMMOCTh
MOJATOTOBKA  KBATH(HUIIMPOBAHHBIX MPOMOBEIHUKOB, OO0JAaloONMX KaKk MeJarorn4ecKuMu, TaKk |
aHParoruueCKUMU KOMITETEHITUSIMHU.

Uto kacaeTcsi MpoleAyp OKOHUaHHUS OOy4YeHHS W Ha3HAUYEeHUS Ha JOJHKHOCTh, 00a yUpexIeHHs
TpeOYIOT OT KaHAMIATOB MOATBEPIKACHHS MTPOGECCUOHATBHON KOMIIETEHTHOCTH MOCPEACTBOM KOMIUIEKCHBIX
WTOTOBBIX aTTecTaluii. Tem He MeHee, B To BpeMs Kak «Majpacat anb-Ban3uny ObL criennaibHO CO3/aH JIs
HETIOCPEACTBEHHON IMOJTOTOBKH BBITYCKHUKOB K pa0OTe B KauyecTBE IPOIOBEIHUKOB, BBITYCKHHUKH
HbIHEIIHUX LleHTpoB crnenuann3upoBaHHONM MOJArOTOBKM HMMEIOT MpaBO Ha HA3HAUEHHE HA Pa3JIMyHbIC
JIOJDKHOCTH B paMKax YmpaeleHHs 1o aenam peiurun. OOOCHOBaHWEM Ml CPaBHEHUS JTHX IBYX
YUPEKIACHUH CIYKHUT TOT PAKT, UTO YCIICITHOE 3aBEePIICHIE 00X POTrPaMM SIBISIETCSI OCHOBHBIM YCIIOBHEM
JUISl HA3HAYEHUS Ha TOJDKHOCTD MIPOMOBEIHUKA.

Uro kacaeTcs KBaTU(pUKAIMK [perofaBaTeseii, To B «Majapacat ainb-Ban3um» paboTaaun HEKOTOpPhIE
W3 CaMblX BBIIAIONIMXCS YUYEHBIX W HHTEJUIEKTYyalloB TMO3JHET0 OCMAaHCKOro mepuojaa. Hamportus,
MpernoaBaTelid COBPEMEHHBIX IIEHTPOB CHEIMATN3UPOBAHHON MMOATOTOBKH JOJDKHBI COOTBETCTBOBATH YETKO
OTIpEJICNICHHBIM MPO(ECCHOHATBHBIM TPEOOBAHMSIM, YCTAHOBICHHBIM HOPMATUBHBIMH AKTaMH YUPEIKICHUH.
Tem He MeHee, UCcClleJIOBaHUEe TIOKA3bIBAET, UTO TPeOOBAaHUE MEArOTHYECKON KOMITIETEHTHOCTH B JIOTIOJTHEHUE
K MIPEIMETHOM SKCIEPTH3E TIO3BOJUIIO OBl e1lle OOJIbIe TOBBICUTH KAY€CTBO O0yUEHHUSI.

B 3akimoueHue nccieoBaHue AEMOHCTPHUPYET, UYTO yueOHas mporpamma «Mazpacar anb-Banznny»
npejiaraeT I[EHHble WAEH JUI COBPEMEHHOI'O 00pa3oBaHMs MPONOBEIHUKOB Omarojmapsi CBOEH
MEXIUCIUIUIMHAPHON CTPYKTYpE, CHIBHOMY aKLIEHTY Ha PUTOPUKY U IPAKTHKO-OPUEHTUPOBAHHOMY MOJIXOAY
K oOydenuro. C ydyeroM NOTpeOHOCTEH COBPEMEHHOTrO OOIIecTBa YKPEIUICHHE KYpCOB, CBSI3aHHBIX C
COLIMAIBHBIMU HayKaMH, KOMMYHHKaIMel, earorniecKiMH HayKaMH W MPUKIAIHONW NPOIOBEIHUYECKOH
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JEATEIFHOCTBIO, 3HAYNTEIBHO MOBBICHIIO OB KaUECTBO MPOTrPaMM MOJATOTOBKH IPONOBENHUKOB. [loaTomy B
HCCIIEJIOBAaHUN PEKOMEHIYETCSl NEPEeCTPOUTh YUEOHYIO0 NPOTpaMMy CIIEHHUANN3AlMd B COOTBETCTBHH C
MEKANCIUIUIMHAPHON KOHIETIIINEH, HHTErPUPYIOIIEH MPaKTHUECKHE KOMIOHEHTHI, TAaKHE KaK IIPON3HECECHHE
npornoBeze, 00ydeHne Ha OCHOBE TUCKYCCHH 1 IPHUKJIAIHbIC KOMMYHUKaTHBHBIC HABBIKH.

B uenoMm, naHHbI cpaBHUTENbHBIM aHanu3 «MagpacaT anp-Bau3un» U cnenuann3upoBaHHBIX
y4eOHBIX HEHTPOB «JIMsIHEeT» ¢ TOYKM 3peHUs MpHeMa CTYICHTOB, yUeOHBIX MPOTPaMM, CHCTEM BEIITyCKa U
Ha3HAUCHMs HA JOJDKHOCTH, a TAKKe KBATU(UKAIMU IPEMoJaBaTeNicii MOKa3bIBaeT, YTO, HECMOTPS Ha
MpOIIEAINICe TIOYTH CTOJCTHE, B OOpPA30BaHUU TNPOMOBEIHUKOB MO-TIPEKHEMY COXPAHSIOTCS  PSJ
(hyHIaMEeHTANIBHBIX TpoOieM. XOTs MEKIUCIUIUTUHAPHBIN XapakTtep «Manpacat ans-Bausun», Hapsay ¢
aKICHTOM Ha PHUTOPUKY, MPAKTUYECKOC OOYYECHHEC M CONHMANBHBIC HAYKH, MPEICTABISACT COOOW BaKHOE
HCTOPUYECKOE MPEUMYIIECTBO, COBPEMEHHasl CHEIHaln3UpOBaHHAsl MOJITOTOBKA BHECHA 3HAUYUTEIbHBIE
WHCTUTYLUMOHATbHBIE  YCOBEPUICHCTBOBAHMS 32 CYET CTAaHAAPTU3UPOBAHHBIX MPOLEIYp OLECHKH,
CHCTEMAaTH3HPOBAHHBIX OPTAaHM3AIMOHHBIX CTPYKTYpP M TPeOOBaHWS O HAIMMCAHWH ITUILNIOMHOW paboTHI,
CTHMYJIMPYIOIIEH akaJeMIYecKie UCCIeIOBaHms. TeM He MeHee, ITOJTydeHHbBIE PEe3yIbTaThl CBHIACTEIbCTBYIOT
0 TOM, 9TO COBPEMEHHAS MOATrO0TOBKA MPOIIOBEAHUKOB 3HAUNTEIFHO BRIMTPaNa OBl OT BKIIOUCHUS B YICOHYIO
MPOTPaMMy TICHXOJIOTHH, COLMOJOTHH, KOMMYHHKATOJOTHH, PEIUTHO3HOTO OOpa3oBaHHSA, IICHXOJIOTO-
MEeIarorMYecKOro KOHCYJBTHPOBAHUS W TNPHKIANHON puropuku. LlemoctHas Mozenb, codeTaromas
HUCTOPUYIECCKUNA OMBIT C COBPEMEHHBIMH MEIAarorMYecKMMU HayKaMH, BHecia OBl 3HAUWTENBHBIA BKIIAA B
MOBBIINICHHE KAavyeCcTBa HEPOPMAIBHOIO PEIMTHO3HOrO o00pa3oBaHuss U ycwicHHe 3()(eKTHBHOCTH
PEIUTHO3HBIX OOTOCTy)XeHHH. B 3TOM OTHOLICHWH [TaHHOE HCCICIOBAHKWE HAMPABICHO HAa CO3JaHUC
TEOPETHYECKOH OCHOBBI ISl OyIyIIMX WHHIMATHB IO pa3pabOTKe Y4eOHBIX IMPOrpaMM M AalbHEHIINX
AKaACMHUYCCKUX I/ICCJ'IC}IOB&HI/II?I HyTeM CpaBHI/ITeJ'H)HOFO aHajau3a HCTOpI/I‘IeCKOﬁ 9BOJKOLMU IMOATIOTOBKH
MIPOIOBEHUKOB C TTO3THETO OCMAHCKOTO MEPUO/Ia 10 HAIIUX JTHEH.

KnaroueBble ciaoBa: mpomosenp, «Magpacat ane-Bamsue», YmpaBneHune Mo [esaM  peIMIHA
(HusteeT), LleHTp crienuaan3npoBaHHOM MOrOTOBKH, HE(OPMAIBHOE PEIUTHO3HOE 00pa30BaHHME.
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Yapilandirilmis Ozet:

Vaaz, Islam dininde bireylerin dinf bilgi, inang, ibadet ve ahlak alanlarinda bilinglenmesini saglayan
en dnemli yaygin din egitimi araclarindandir. Hz. Peygamber doneminden itibaren irsat ve teblig faaliyetlerinin
temel yontemi olarak kullanilan vaaz, tarihsel siire¢ igerisinde kurumsal bir kimlik kazanmig ve bu gorevi
yerine getiren kigiler “vaiz” olarak nitelendirilmislerdir. Toplumun dini hayatini sekillendiren Snemli
aktorlerden biri olan vaizlerin yetistirilmesi, farkli donemlerde degisen ihtiyaglar dogrultusunda c¢esitli egitim
kurumlar1 araciligiyla gergeklestirilmeye c¢alisilmigtir. Osmanli Devleti’nin  son doéneminde kurulan
Medresetii’l Vaizin, yalnizca vaiz yetistirmek amaciyla kurulmus ilk ihtisas kurumu olmasi bakimmdan 6nemli
bir konuma sahiptir. Giiniimiizde ise bu gérev Diyanet Isleri Baskanlig1 biinyesindeki Ihtisas Egitim Merkezleri
tarafindan yiriitiilmektedir.

Bu arastirmanin amaci, Medresetii’l Vaizin ile Diyanet Ihtisas Egitim Merkezlerini vaiz yetistirme
acisindan karsilagtirarak her iki kurumun giiglii ve gelistirilmesi gereken yonlerini tespit etmektir. Calismada
ozellikle 6grenci kabul sartlari, egitim programi, mezuniyet ve atama siirecleri ile 6gretim elemanlarinin
yeterlikleri karsilagtirmali olarak degerlendirilmistir. Arastirmanin temel problemi, aradan gegen yaklasik bir
asirlik siireye ragmen vaiz yetistirme anlayisinda karsilasilan bazi problemlerin giiniimiizde de devam edip
etmediginin ortaya konulmasidir.

Arastirmada nitel aragtirma yontemi, dokiiman incelemesi tekniginden yararlanilmistir. Medresetii’l
Viizin Nizamnamesi, Diyanet [sleri Bagkanligi mevzuati, ihtisas egitim programlari ve konuya iliskin literatiir
incelenerek elde edilen veriler karsilastirmali olarak degerlendirilmistir.

Arastirma sonucunda her iki kurumun 6grenci kabuliinde yazili ve sozlii sinav uygulamalarini
benimsedigi, belirli yas ve egitim sartlart aradig1 ve mesleki yeterligi 6nceleyen bir se¢im anlayisi gelistirdigi,
bununla birlikte Medresetii’l Vaizin mezunlar igin zorunlu hizmet uygulamasinin bulunmasi iki kurum
arasindaki temel farkliliklar olarak ifade edilmistir. Zorunlu hizmetin hem birey hem de devlet agisindan da bir
kazanim oldugu vurgulanmuistir.

Program karsilastirmasi ¢aligmanin en dikkat ¢ekici bulgularini ortaya koymaktadir. Medresetii’l
Vaizin programinda tefsir, hadis ve fikih gibi temel Islam ilimlerinin yaninda tarih, cografya, edebiyat, hukuk,
iktisat, felsefe, hitabet, beden egitimi ve saglik gibi farkli dersler de yer almistir. Bu durum, vaizin yalnizca
dini bilgiye sahip olmasinit degil, ayn1 zamanda toplumu farkli yonleriyle tanimasini hedefleyen biitiinciil bir
egitim anlayisini ortaya koymaktadir. Buna karsilik, giiniimiiz Ihtisas Egitim Merkezleri programlarmin biiyiik
olgiide Temel islam Bilimleri agirlikli oldugu, sosyal bilimler ve egitim bilimleri alanindaki derslerin smirlt
kaldig1 goriilmektedir.

Arastirmada ayrica Medresetii’l Vaizin programinda yer alan Hitabet ve Mev’iza dersinin giinimiiz
programlarinda bagimsiz bir ders olarak bulunmamasinin 6nemli bir eksiklik olusturdugu ifade edilmistir.
Glinlimiiz vaizlerinin farkli yas, egitim ve sosyo-kiiltirel Ozelliklere sahip bireylere hitap ettigi
diisiiniildiigiinde psikoloji, sosyoloji, iletisim, egitim bilimleri ve dini danigmanlik gibi alanlarin vaiz egitimine
katki saglayacagi da degerlendirilmektedir. Pedagojik ve androgojik yaklagima sahip nitelikli vaizlerin
yetistirilmesinin elzem oldugu vurgulanmustir.

Mezuniyet ve atama siiregleri incelendiginde her iki kurum da mezuniyet sonunda yeterlik
degerlendirmesi yapmaktadir. Bununla birlikte Medresetii’l Vaizin mezunlarinin dogrudan vaizlik goérevine
atanmas1 amaglanirken giintimiizde ihtisas mezunlarinin farkli din hizmeti alanlarinda da gorev alabildigi
bilinmektedir. Bu iki kurumun karsilastirilmasindaki sebep, her iki kurumun da mezuniyet sinavinin vaizlige
atanma sinavi olmasindandir.
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Ogretim elemanlar1 acisindan Medresetii’l Vaizin’de donemin 6nde gelen ilim ve fikir adamlarmin
gorev yaptigl, glinlimiizde ise egitim gorevlilerinin belirli mesleki sartlar1 saglamalarinin zorunlu oldugu
belirlenmistir. Ancak 6gretim elemanlarinda pedagojik yeterligin aranmasmin egitimin niteligine katki
saglayacagi ifade edilmektedir.

Sonug olarak arastirma, Medresetii’l Vaizin programinin disiplinler aras1 yaklagimi, hitabet egitimine
verdigi onem ve uygulamaya yonelik dersleri bakimindan giiniimiiz Ihtisas Egitim Merkezlerine 6nemli
tecriibeler sundugunu ortaya koymaktadir. Giiniimiiz ihtiyaclart dikkate alinarak sosyal bilimler, iletigim,
egitim bilimleri ve uygulama agirlikli derslerin gii¢lendirilmesi, vaiz yetigtirme programlarinin niteliginin
artirilmasina katki saglayacaktir. ihtisas programinin disiplinlerarast bir yaklasimla miizakere, vaaz gibi pratik
uygulamalarin da yer aldig1 bir anlayisla yeniden diizenlenmesi gerektigi onerilmektedir.

Sonug olarak ¢alisma, Osmanli Devleti’nin son doneminde vaiz yetistirmek amactyla kurulan
Medresetii’l Vaizin ile giiniimiizde ayni islevi biiyiik &lgiide iistlenen Diyanet Thtisas Egitim Merkezlerini
Ogrenci kabul sartlari, egitim programi, mezuniyet ve atama sistemi ile Ogretici yeterlikleri acisindan
kargilagtirmali olarak degerlendirmeye tabi tutmustur. Degerlendirme sonucunda, aradan gecen yaklasik bir
asirlik siireye ragmen vaiz yetistirme anlayisinda bazi temel problemlerin devam ettigi, 6zellikle Medresetii’l
Vaizin programinin disiplinlerarasi yapisi, hitabet ve uygulamaya verdigi 6nem ile sosyal bilimlere yer vermesi
bakimindan giiniimiiz programlarina kiyasla dikkat ¢ekici yonler tasidigi, buna karsilik giiniimiizdeki ihtisas
egitiminin kurumsal yapisi, 6l¢me-degerlendirme sistemi ve bilimsel arastirmayi tesvik eden bitirme tezi
uygulamasi dnemli kazanimlar olarak &ne ¢iktig1 tespit edilmistir. Bununla birlikte giiniimiiz vaizlerinin farkl
toplumsal kesimlere hitap edebilmesi i¢in psikoloji, sosyoloji, iletisim, din egitimi, rehberlik ve uygulamali
hitabet gibi alanlarin programlarda daha giiglii sekilde yer almas: gerektigi, tarihsel tecriibeyi giincel egitim
bilimleriyle birlikte degerlendiren biitiinciil bir vaiz yetistirme modeli, yaygin din egitiminin niteliginin
artirilmasina ve toplumun din hizmetlerinden daha etkin bi¢imde yararlanmasina dnemli katkilar saglayacagi
ifade edilmistir. Bu yoniiyle calisma, ge¢cmisten giinlimiize uzanan vaiz yetistirme tecriibesini karsilagtirmali
olarak ele alarak gelecekte yapilacak program gelistirme calismalarina ve yeni akademik arastirmalara teorik
bir katki saglamay1 amaglamaktadir.

Anahtar Kelimeler: Vaizlik, Medresetii’l Vaizin, Diyanet Isleri Bagkanlig, Ihtisas Egitim Merkezi,
Yaygimn Din Egitimi.
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Introduction

Religions, which are as old as the history of humanity itself, have provided individuals with
various teachings intended to promote an ideal way of life both personally and socially. According
to Islam, the primary and fundamental mission of all prophets sent by Allah is to guide humanity
(irshad). Their mission is to show people the path leading to truth and to happiness in this world and
the Hereafter, while serving as exemplary guides by personally following that path (Uludag, 2013,
p. 29). Within this context, the concept of wa‘z (sermon), which entered Turkish from Arabic, refers
to offering advice, warning individuals by explaining the possible consequences of their actions,
softening the hearts of believers, and encouraging them toward righteousness (Bilgin, 1995, p. 143).

With the revelation of the first divine message to the Prophet Muhammad, a process of
conveying religious teachings concerning faith, worship, and morality began. This mission, which
may be described through concepts such as tabligh (conveying the divine message), da‘wah
(invitation), and irshad (religious guidance), was inherited by Muslims after the Prophet’s death and
gradually came to be expressed by the concept of wa‘z (preaching) throughout Islamic history.

From a historical perspective, wa‘'z may generally be defined as a religious discourse
delivered by qualified Islamic scholars in places of worship with the aim of enlightening the
congregation and fostering their spiritual development. The individual who delivers such a sermon
is referred to as a wa'iz (preacher). In Islamic literature, terms such as maw‘izah (pl. mawa‘iz),
tadhkir, irshad, nasthah, tabshir, and indhar are likewise employed, often synonymously, to denote
preaching (Cirit, 2012).

Following the Prophet Muhammad, preaching and storytelling (qasas) gradually evolved into
a distinct profession. According to historical accounts, the Companion Tamim al-DarT was the first
individual to engage in public storytelling after obtaining permission from Caliph ‘Umar. During the
caliphate of ‘Umar, storytellers who emerged under titles such as qass and qari’ initially served
religious purposes; however, from the later period of the Rightly Guided Caliphs onward, many of
them increasingly employed their profession for political purposes rather than for religious
instruction (Cirit, 2012).

Until the establishment of madrasahs, preachers were generally trained through informal
educational settings in mosques and private homes. Following the institutionalization of madrasah
education in the eleventh century, the training of preachers was largely undertaken within these
institutions. Nevertheless, a separate institution devoted exclusively to the education of preachers
was not established until the foundation of Madrasat al-Wa‘izin (School of Preachers) during the
Second Constitutional Period (II. Mesrutiyet), as part of extensive educational reform efforts. Despite
the absence of a specialized institution before this period, historical sources indicate that the
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profession of preaching had long been subject to criticism, leading to various attempts at institutional
reform (Bayraktar, 2009, p. 52).

During the Tanzimat period, sermons constituted one of the principal instruments of non-
formal religious education and played a significant role in the religious lives of Muslims. However,
this field also faced serious structural and professional problems. Consequently, the institution of
preaching during the Tanzimat era came to be associated with considerable deficiencies. Sermons in
the mosques of Istanbul and the provinces were primarily delivered by Selatin mosque sheikhs,
dersiams (senior madrasah lecturers), preachers appointed by charitable foundations, advanced
madrasah students, and individuals who volunteered to preach during Ramadan in return for modest
remuneration from local congregations. Since the majority of preachers belonged to the latter
category, the institution as a whole suffered from significant qualitative shortcomings (Yiiksel, 2013,
p- 171).

By the Second Constitutional Period, criticisms directed toward both preachers and the
institution of preaching had become increasingly widespread. As this era was characterized by
comprehensive reform movements, substantial initiatives were undertaken to improve the profession.
Contemporary accounts suggest that preaching had gradually shifted away from its intended religious
function and had come to be regarded by some as merely a source of income. Certain preachers
displayed unprofessional attitudes and frequently incorporated political issues into their sermons by
directly or indirectly targeting specific individuals (Zengin, 2016, p. 38).

The first and most significant reform in this regard was the establishment of Madrasat al-
Wa'izin, an institution founded exclusively for the education of preachers. Although many of its
innovations proved difficult to implement under the prevailing political and social conditions, the
institution continued its existence within Madrasat al-Irshad until the establishment of the Republic.
The founding of both Madrasat al-Wa‘izin and Madrasat al-A’immah wa al-Khutaba’, intended to
educate qualified preachers and imams, demonstrates the importance attached to religious education
during the Second Constitutional Period. Furthermore, these reform initiatives may also be
interpreted as an acknowledgment that the existing structure of the madrasah system had become
insufficient to meet the changing intellectual and social demands of the period (Zengin, 2016, p. 40).

Preaching has long constituted one of the principal means of adult religious education. As an
indispensable component of non-formal religious education, sermons have served not only to educate
Muslims and enhance their understanding of religious beliefs and practices since the advent of Islam,
but also to communicate political, social, and moral principles (Dogan, 1999, p. 258). Today, the
official responsibility for organizing and delivering sermons in Tiirkiye rests with the Presidency of
Religious Affairs (Diyanet). Although preaching is primarily undertaken by officially appointed
preachers (va‘izs), muftis, imams, and muezzins also perform this function as part of their religious
duties.

Despite substantial institutional reforms, preaching and the profession of the preacher
continue to be the subject of extensive criticism. Indeed, if the debates concerning sermons and
preachers that took place more than a century ago were reproduced today—or if the articles,
regulations, directives, and official reports written during the late Ottoman period were republished
with only their publication dates changed—it would be difficult to argue that they no longer reflect
contemporary realities. Although the Presidency of Religious Affairs has implemented various
measures to improve the quality of preaching, this traditional institution has gradually lost much of
its former influence instead of adapting successfully to the opportunities offered by modern
communication technologies and contemporary educational approaches.
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A study analyzing previous research on the Specialized Training Centers (ihtisas Egitim
Merkezleri) similarly concluded that, although some of the recommendations proposed in earlier
studies have been implemented, a considerable proportion of them remain unaddressed (Kurt, 2023,
p. 89).

The central problem addressed in this study is that the Specialized Training Centers of the
Presidency of Religious Affairs, where contemporary preachers receive their professional education,
continue to be shaped largely by a traditional educational paradigm. Although these institutions have
attempted to benefit from contemporary scientific developments, many of the problems they
currently face are remarkably similar to those identified more than a century ago.

Accordingly, this study aims to examine Madrasat al-Wa'izin and the contemporary
Specialized Training Centers through a descriptive and comparative perspective in order to identify
the strengths and weaknesses of each institution. Furthermore, it seeks to contribute to ongoing
discussions concerning the quality of preacher education in the present-day Specialized Training
Centers. The significance of this study lies in the absence of previous scholarly research directly
comparing these two institutions. As Dogan (1999, p. 201) argues, contemporary problems
concerning preaching and the profession of the preacher cannot be adequately understood or resolved
without reconsidering the debates that emerged during the final period of the Ottoman Empire.

It should be emphasized that Madrasat al-Wa‘izin and the present-day Specialized Training
Centers are not identical institutions. The Specialized Training Centers function primarily as in-
service professional training institutions established to improve the qualifications of personnel
employed by the Presidency of Religious Affairs. Nevertheless, these two institutions are comparable
because successful completion of the specialization program qualifies graduates to take the
graduation examination, which simultaneously serves as the entrance examination for appointment
as an official preacher. In other words, personnel who successfully complete the specialization
program become eligible to apply for preacher positions, while retaining the right to return to their
previous positions upon request.

Within this framework, the present study comparatively examines these two institutions with
respect to student admission requirements, curriculum, graduation and appointment procedures, and
instructor qualifications. Based on this comparison, the study concludes with an overall evaluation
and presents recommendations aimed at improving the quality of education provided in the
Specialized Training Centers of the Presidency of Religious Affairs.

1. Student Admission Requirements

The admission requirements for Madrasat al-Wa‘izin, which was established in the late
Ottoman period in response to the growing need for qualified preachers, were determined by the
Regulation of Madrasat al-Wa‘izin (Medresetii’l Vaizin Nizamnamesi). According to the regulation,
the institution offered a four-year educational program and planned to admit forty students annually
through a competitive entrance examination consisting of both written and oral components. The
admission requirements were as follows (Yazici, 1991, p. 107):

a. Applicants were required to be graduates of a madrasah and between the ages of 20 and
30.

b. Candidates were expected to have no criminal record, to be in good physical health, and
to have no physical disabilities or speech impairments that might hinder the performance of preaching
duties.

c. Admission was contingent upon successfully passing the entrance examination.

d. Students were required to undertake a compulsory four-year period of public service in
positions assigned by the Ministry upon graduation.
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The admission requirements for the Specialized Training Centers of the Presidency of
Religious Affairs are defined as follows:

a. Candidates must be employed as either permanent or contractual personnel within the
Presidency of Religious Affairs.

b. They must have successfully completed the probationary period of public service.
c¢. They must hold a four-year degree in theology or Islamic studies.

d. Applicants must be under the age of forty.

e. They must successfully pass both the written and oral entrance examinations.

Admission to Madrasat al-Wa‘izin was based on an entrance examination known as the
Duhiil Examination (Duhtil imtihan1), which consisted of two written and two oral examinations. In
the first written examination, candidates were required to vocalize an unvocalized Arabic text of
approximately ten lines, translate it into Turkish, and analyze it in terms of Arabic morphology (sarf)
and syntax (nahw). The second written examination required candidates to compose a Turkish letter
consisting of approximately ten to fifteen lines. During the third, oral examination, candidates were
questioned on logic, rhetoric (ma‘ani and bayan), Islamic creed (‘aqa’id), and the principles of
Islamic jurisprudence (usiil al-figh). The final oral examination included questions on mathematics,
general and Ottoman geography, and civics (Atay, 2018, p. 406).

Each examination was graded out of twenty points, with a minimum score of ten required
for success. If the number of successful candidates exceeded the available quota, admissions were
determined according to ranking. In addition to the regular quota, ten students from other Muslim
countries were eligible for admission. Foreign applicants who possessed sufficient proficiency in
Turkish to follow the courses were exempted from the Turkish language examination, provided that
they successfully completed the remaining examinations (Zengin, 2016, pp. 45-56).

Unlike most Ottoman madrasahs of the period, Madrasat al-Wa‘izin introduced an
innovative assessment system. Alongside the year-end promotion examinations, special midterm
examinations (hustisi imtihanlar) were administered during the first week of December each
academic year. These examinations were intended to evaluate students’ overall academic progress
and constituted one of the earliest examples of a continuous assessment system comparable to
modern midterm examinations (Zengin, 2016, p. 46).

A similar admission procedure is employed by the Specialized Training Centers of the
Presidency of Religious Affairs. Applicants are required to obtain a minimum score of 70 on the
written examination, which covers Arabic, Theology, and General Knowledge. Candidates who
successfully pass the written examination become eligible to take the oral interview. To be
considered successful in the oral examination, candidates must also achieve the minimum qualifying
score. The oral examination assesses candidates’ competencies in Qur’anic recitation, Arabic,
Islamic studies, communication and presentation skills, and general knowledge. In addition,
candidates are required to write a short composition in Arabic.

A comparison of the admission requirements of the two institutions reveals several
noteworthy similarities. First, both institutions admit candidates within a specified age range.
Second, each institution employs a two-stage selection process consisting of written and oral
examinations. Although criteria such as criminal records and physical fitness are not explicitly listed
among the admission requirements of the Specialized Training Centers, these factors are nevertheless
taken into consideration during the interview and appointment processes. Beyond these procedural
similarities, one significant distinction is that graduates of Madrasat al-Wa'izin were subject to a
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compulsory period of public service following graduation. Furthermore, the admission and
assessment system of Madrasat al-Wa‘izin appears to have been more comprehensive and rigorous
than that of the contemporary Specialized Training Centers.

In summary, while the two institutions adopt broadly similar approaches to student admission
in procedural terms, they differ substantially in their institutional objectives. Madrasat al-Wa‘izin
was established as a specialized institution dedicated exclusively to the education and training of
preachers. In contrast, the Specialized Training Centers are designed not as independent institutions
for recruiting and educating new candidates, but rather as complementary in-service training
programs intended to enhance the professional competencies of personnel already employed by the
Presidency of Religious Affairs.

2. Curriculum

According to the Regulation of Madrasat al-Wa‘izin, issued on 6 February 1913, the
institution was established with the following objective:

“To educate competent individuals who are capable of conveying to humanity that Islam,
through the delivery of socially beneficial sermons within the framework of the sublime rulings of
the Qur’an and the noble Prophetic Sunnah, is the true foundation of civilization and virtue”
(Bayraktar, 2009, p. 52).

The objectives of the Specialized Training Program of the Presidency of Religious Affairs
are defined as follows:

“This program aims to educate personnel who have attained advanced competence in the
field of the Islamic sciences; who are able to make effective use of both classical and contemporary
scholarship; who can produce solutions to current religious and theological issues in light of the
Qur’an, the Sunnah, and the historical experience of Islam; who benefit from both the classical and
modern intellectual and civilizational heritage while providing religious services to society; and who
continuously improve their knowledge and professional competence within the service areas of the
Presidency.” (Presidency of Religious Affairs, 2017)

In addition to this overarching objective, the program pursues several subsidiary aims:

a. During the preparatory phase, trainees are expected to acquire comprehensive proficiency
in Arabic. In the specialization phase, they are expected to develop a coherent and holistic
understanding of the core Islamic sciences.

b. The program seeks to equip trainees with the fundamental competencies required to
perform religious services effectively and professionally.

c. To ensure the greatest possible degree of objectivity in assessment and evaluation, the
curriculum adopts a framework that specifies learning outcomes, unit contents, recommended
resources, and explanatory notes for each instructional area.

d. Every trainee is required to prepare a graduation thesis, sermons (wa'z), Friday sermons
(khutbahs), and scholarly reviews (miitalaa) in accordance with the procedures and principles
established by the program. The administration is responsible for supervising and coordinating these
academic requirements.

e. Within the specialization phase, Arabic is regarded not as an end in itself but as an
instrument for accessing and producing scholarly knowledge.

f. The graduation thesis is intended to enable trainees to demonstrate their specialized
knowledge in written form, produce scholarly work on religious subjects, conduct research in
accordance with accepted academic methods and principles, develop their academic interests and
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writing skills, enhance their scholarly competence, make their intellectual achievements visible,
acquire disciplined research habits under the guidance of a supervisor, and strengthen their ability to
formulate, systematically present, and confidently defend arguments based on scientific evidence.

Following the establishment of the Diyanet Academy, the specialization program was
restructured for candidates seeking appointment as imams, muezzin-qayyims, Qur’an course
instructors, and preachers. Under the new structure, each instructional term consists of fourteen
weeks of coursework followed by a fifteenth week devoted to examinations.

The courses included in the curricula of Madrasat al-Wa‘izin and the Specialized Training
Program are presented comparatively in Table 1.

Madrasat al-Wa‘izin and the Specialized Training Program

Madrasat al-Wa ‘izin Curriculum (1914)
Qur’anic Exegesis (Tafsir), Hadith (including Hadith Methodology)

Islamic Theology (Kalam) (and the History of Kalam)

Islamic Jurisprudence (Figh)

Principles of Islamic Jurisprudence (Usil al-Figh)

Islamic Law of Inheritance (Fara’id) (including Inheritance Law)
Biography of the Prophet (Sirah)

History (1. Islamic History, 2. Ottoman History, 3. History of Civilization, 4. History of Religions,
5. General History, 6. Turkish History)

Geography (Ottoman Geography, Islamic Geography)
Ottoman Literature

Arabic Literature

Persian Literature

Mathematics (Arithmetic, Geometry, Algebra)

Astronomy (Practical)

Natural Sciences (1. Physics, 2. Chemistry, 3. Natural History)

Philosophy (Logic, Psychology, Ethics, Metaphysics, History of Philosophy, with particular
emphasis on Islamic Philosophy)

Sociology and Education

Legal Studies (Basic Legal Theory, Civil and Criminal Legislation, Foundations Law, Organization
of the Muslim Community, etc.)

Economics and Public Finance (including an Overview of Financial Laws and Regulations)
Public Health (including Practical First Aid)

Public Speaking and Preaching (Theoretical and Practical)

Physical Education
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Specialized Training Program (2018)

The Qur’an
Tafsir (History and Methodology of Tafsir, Contemporary Issues in Tafsir, Classical Tafsir Texts)

Hadith (History and Methodology of Hadith, Hadith Analysis and Criticism, Contemporary Issues
in Hadith, Understanding and Interpretation of Hadith, Classical Hadith Texts)

Figh (Principles of Figh, Comparative Figh Texts, Islamic Law of Inheritance (Fara’id),
Methodology of Fatwa, Classical Figh Texts, Personal Status Law (Ahwal al-Shakhsiyyah),
Introduction to Figh, Universal Legal Maxims, Contemporary Issues in Figh)

Islamic Thought (Critical Thinking and Logic, Creed and Kalam, Sufism, Living World Religions,
History of Islamic Sects, History of Islamic Thought)

Practical Training (Practical Applications in Tafsir, Hadith, and Figh; Religious Services;
Administration and Legislation of Religious Services; Knowledge and Experience Sharing; Social
Activities)

The two curricula presented in Table 1, which constitute the main framework of this study,
will be subjected to a comparative analysis. Naturally, the curriculum of Madrasat al-Wa‘izin and
the contemporary Specialized Training Program are not identical in structure. Likewise, the scientific
knowledge and educational approaches of a century ago cannot be equated with those of today.
Therefore, the comparison focuses primarily on the curricula by examining and comparing the
courses offered in each program.

At first glance, the most striking difference is that the curriculum of Madrasat al-Wa'izin is
considerably richer and more diverse than that of the contemporary Specialized Training Program.
Based on an interdisciplinary approach, the curriculum incorporated not only the Islamic sciences
but also a substantial number of rational sciences. Courses such as History, Geography, Literature,
Philosophy, Logic, Sociology, Law, Oratory, Physical Education, and Chemistry were included,
enabling future preachers to gain a comprehensive understanding of the society in which they would
serve, including its culture, history, legal system, and social structure. Such a broad educational
foundation would undoubtedly contribute to the delivery of more effective sermons. In contrast, the
current Specialized Training Program includes very few rational sciences. This may be regarded as
a significant shortcoming and may indicate that sufficient lessons have not been drawn from
historical experience. Furthermore, considering that contemporary preachers address increasingly
heterogeneous audiences in the age of information and technology, the absence of disciplines such
as psychology, sociology, and educational sciences represents a major deficiency in preparing them
to understand and respond to the needs of their target audience.

One of the most significant strengths of the Madrasat al-Wa‘izin curriculum is the inclusion
of a course entitled Oratory and Preaching (Hitabah and Maw ‘izah). Although knowledge of both
the Islamic and rational sciences can be transmitted to students despite inevitable shortcomings, the
effective communication of this knowledge depends not only on intellectual competence but also on
rhetorical ability. Just as possessing sound knowledge is essential for a preacher, the ability to convey
that knowledge effectively to an audience is equally important. In contrast, the absence of such a
course in the contemporary Specialized Training Program constitutes a major deficiency.

Since these institutions provide intensive educational programs, students should periodically
be given opportunities for mental and physical relaxation through social and extracurricular
activities. In this regard, the Madrasat al-Wa‘izin curriculum included a course entitled Physical
Education. Similarly, the current Specialized Training Program includes a component referred to as
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Social Activities. However, detailed information regarding the content and implementation of these
activities is not available.

The philosophy courses offered at Madrasat al-Wa‘izin were explicitly limited to Islamic
Philosophy. Although such a limitation may be understandable in the context of an institution
devoted to Islamic education, the inclusion of a broader philosophy course would arguably have been
a more appropriate choice. By contrast, the current Specialized Training Program offers no
philosophy-related courses apart from Logic and Kalam.

In addition to theoretical instruction, practical training constitutes another essential
component of any educational program. The current Specialized Training Program includes practical
applications; however, sermon delivery continues to be conducted on a voluntary basis rather than
as a compulsory component of the curriculum. No comparable practical preaching component
appears in the curriculum of Madrasat al-Wa‘izin. Nevertheless, traditional cerr practices and other
institution-specific practical activities may have fulfilled this function. Due to both the difficult
historical circumstances of the period and the absence of detailed information in the official
regulations, definitive conclusions regarding the educational practices of the institution cannot be
drawn. Furthermore, the curriculum explicitly states that courses such as Astronomy (‘Ilm al-
Hay’ah), Public Health (Hifz al-Sihhah), and Oratory and Preaching were to be taught through both
theoretical and practical instruction. This integration of theory and practice, together with its
emphasis on connecting learning to real-life applications, represents one of the notable strengths of
the Madrasat al-Wa‘izin curriculum in comparison with the current Specialized Training Program.

According to a study conducted among graduates of the Specialized Training Program, the
knowledge acquired during the course was not obtained in a systematic manner. Although most
participants stated that they had gained sufficient knowledge to perform their future professional
duties effectively, they also reported difficulties in organizing and integrating that knowledge into a
coherent conceptual framework (Kara, 2006, p. 117). The same study further revealed that only 16%
of the participants considered the practical component of the program to be adequate. These findings
suggest that the Specialized Training Centers place considerable emphasis on knowledge
accumulation while paying insufficient attention to higher-order cognitive skills such as analysis and
synthesis. This problem could be addressed through a greater emphasis on practical training and more
learner-centered instructional methods that actively engage trainees in the educational process.

In summary, although preacher training policies have undergone significant development
and transformation over time, they have yet to achieve the desired scientific and pedagogical
standards, particularly with respect to practical training. By drawing upon both the historical
experience of the Islamic educational tradition and contemporary scientific knowledge, the quality
of preacher training—one of the most important components of non-formal religious education—
should be further enhanced. As an initial step, the objectives and learning outcomes of the Specialized
Training Centers should be articulated more explicitly, and these institutions should undergo both
structural and conceptual reform.

3. Graduation and Appointment

Both institutions require students to complete a final examination at the end of their
educational programs. To graduate successfully from Madrasat al-Wa‘izin, students were required
to obtain a minimum score of seven points in each examination, particularly in Tafsir and Hadith, as
well as in the midterm examinations administered during each academic term. Students who failed
were granted the opportunity to retake the examinations on three separate occasions at specified
intervals (Atay, 2018, p. 407). Similarly, successful completion of the Diyanet Specialized Training
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Program requires candidates to pass the final oral examination and have their graduation thesis
approved (Presidency of Religious Affairs, 2017).

During the Ottoman period, preachers were appointed to mosques outside Istanbul, preaching
posts (kiirsii seyhlikleri) in Istanbul mosques, neighborhood mosques (masjids), tombs (tiirbes), Sufi
lodges (tekke and zawiya), military preaching positions (army preachers), and the office of the palace
preacher (the Sultan’s preacher) (Akgiindiiz, 2016, pp. 22-36). Graduates of Madrasat al-Wa‘izin
were entitled to be appointed, without an additional examination, as preachers in major mosques or
as imams and preachers in military units according to their graduation rankings. Since graduates were
required to complete four years of compulsory public service, those who declined appointment were
obliged to reimburse the costs of their education (Zengin, 2016, p. 47). This arrangement ensured
that the state benefited from a qualified workforce for a specified period following the completion of
their education.

As noted previously, graduates of the Diyanet Specialized Training Centers become eligible
to apply for appointments as preachers and subsequently wait for the official placement process.
They also have the option of returning to their previous positions if they wish. Furthermore,
completion of the specialized training qualifies Diyanet personnel for a variety of other positions
within the institution. Whereas graduates of Madrasat al-Wa izin were appointed directly to positions
as preachers, graduates of the contemporary Specialized Training Program may serve in a broader
range of positions within the Presidency of Religious Affairs.

4. Teacher Qualifications

It is noteworthy that among those appointed to teach at Madrasat al-Wa‘izin were some of
the most prominent intellectuals of the period, including Ziya (Gokalp), Ahmed Refik (Altinay),
Ma‘ruf al-Rusafi, Selim Sirr1 (Tarcan), Abdurrahman Seref, Yusuf Ak¢ura, and Mithat Cemal
(Kuntay) (Zengin, 2016, p. 43). The regulations governing the institution did not specify particular
qualifications for the mudarris (professors) employed at the madrasa. It appears that the institution
sought to provide high-quality preacher training by appointing the leading scholars and intellectuals
of the time.

In contrast, instructors currently employed at the Diyanet Specialized Training Centers are
required to satisfy specific qualifications. According to the regulations of the Presidency of Religious
Affairs (2015), candidates seeking appointment as training instructors must meet the following
requirements:

1. Hold at least a four-year degree in higher religious education.

2. Possess a certificate of completion from a Specialized Training Program or hold a doctoral
degree in theology.

3. Successfully pass the required selection examination.

The appointment of instructors at Madrasat al-Wa‘izin appears not to have been based on
formally defined criteria; instead, the institution recruited the most distinguished scholars of the
period. Considering the political, economic, and social conditions of the late Ottoman era, this
approach can be regarded as appropriate. Furthermore, the appointment of distinguished scholars
from disciplines such as literature, sociology, and history suggests an interdisciplinary educational
perspective that could make a significant contribution to the quality of preacher training.

Requiring instructors at the Diyanet Specialized Training Centers to be either graduates of
the Specialized Training Program or holders of doctoral degrees is a sound practice. Nevertheless,
one significant shortcoming is the absence of a requirement for a certificate in pedagogical formation
or teacher education. In addition to subject-matter expertise, incorporating criteria such as academic
rank, pedagogical training, and certification in instructor training into the recruitment process for
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teaching staff at the Specialized Training Centers could make a substantial contribution to improving
the overall quality of education.

Conclusion and Recommendations

Until the establishment of the Republic, the primary means of non-formal religious education
were limited to khutbahs (sermons), wa‘z (religious preaching), journals and newspapers, and
religious conversations held in private homes. Today, however, these means have become
considerably more diversified. Likewise, whereas mosques, small neighborhood mosques (masjids),
Sufi lodges (tekke and zawiya), and coffeehouses once constituted the principal settings for non-
formal religious education, religious education and religious services are now carried out in a much
wider range of institutions, extending from hospitals to prisons.

Although non-formal religious education may be conducted at any time and in any place, it
assumes particular significance on religious occasions such as Fridays, the month of Ramadan, the
two Islamic festivals (‘Eids), holy nights (kandils), the Day of ‘Arafah, and the Day of ‘Ashiira’.
Sermons delivered before the Friday prayer constitute one of the most important instruments of non-
formal religious education in Islam. Likewise, the sermons delivered before the Tarawih prayer
during Ramadan occupy a significant place in religious instruction. Indeed, when non-formal
religious education is mentioned, preaching is generally the first activity that comes to mind.
Moreover, during the period preceding the Second Constitutional Era, preaching served not only as
a means of religious education but also as one of the principal instruments for informing and
educating society on a wide range of issues. Consequently, preaching occupied a central position
throughout Islamic history, particularly during the Ottoman period, and discussions concerning
preaching and preachers have consistently remained on the public agenda. Considering that the
religion proclaimed by the Prophet Muhammad spread throughout the world primarily through
preaching and exhortation as a form of adult religious education, the significance of this institution
becomes even more evident (Dogan, 1999, p. 262).

Not all Muslims are able to devote sufficient time to acquiring comprehensive knowledge of
religious matters. For this reason, preaching has emerged as a specialized profession requiring
dedicated training (Bayraktar, 2009, p. 22). Despite the various forms and functions that preaching
has assumed throughout history under the influence of political, economic, and cultural factors, as
well as the criticisms directed toward the profession, preaching and preachers have continued to play
a crucial role in enabling Muslims to understand both the theoretical and practical dimensions of
Islam, strengthening national unity and social cohesion, and preventing religious deviations. In this
respect, preaching—still regarded as one of the most effective instruments of non-formal religious
education—performed indispensable functions during periods when today’s technological and
communication opportunities were unavailable (Dogan, 1999, p. 270).

During the Second Constitutional Era of the Ottoman Empire, sermons and preachers became
the subject of widespread criticism, particularly in contemporary journals and among the general
public. As the profession was increasingly perceived as incapable of meeting the religious and social
needs of society, efforts were initiated to reform and revitalize preacher training. As a result,
Madrasat al-Wa'izin, which may be regarded as a specialized institution for the education of
preachers, was established.

Although Madrasat al-Wa'‘izin, as a professional madrasa, represented an important
educational initiative, it failed to achieve the expected level of effectiveness, and its implementation
did not fully succeed. In addition to the political instability of the period and the fact that the
institution operated during the years of war, the failure to establish administrative unity among the
educational institutions also played a significant role in this outcome (Zengin, 2016, p. 58).
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Despite the fact that the curriculum of Madrasat al-Wa‘izin could not be fully implemented
because of the conditions of the period, it nevertheless possessed several significant advantages over
the curricula currently employed in the Diyanet Specialized Training Centers where contemporary
preachers are educated. Although more than a century has passed, religious services have diversified
considerably, and remarkable developments have occurred in science and technology, the Diyanet
Specialized Training Programs, despite undergoing substantial improvements compared to their
earlier forms, still appear, in our opinion, to lag behind Madrasat al-Wa‘izin in several respects.
Rather than repeating the differences discussed above, the following recommendations may be
offered for improving specialized preacher training:

1. The current structure of the Diyanet Specialized Training Programs should either be
fundamentally reformed or replaced by a separate institution dedicated exclusively to the education
of preachers. If the Presidency of Religious Affairs intends to continue training preachers within the
existing system, greater attention should be given to incorporating courses specifically designed for
the preaching profession, such as oratory, sociology, psychology, philosophy, religious education,
and religious counseling and guidance.

2. Religious officials such as mulftis, preachers, and imams should receive their fundamental
professional education within the same institution. If specialized training related to particular fields
of service is required, it would be more appropriate for such training to be provided either through
specialized departments within the same institution or through in-service professional development.
Rather than increasing the number of institutions, developing purpose-oriented curricula, teaching
methods, and instructional programs would be a more effective approach.

3. Providing an intensive curriculum centered primarily on Arabic and the Basic Islamic
Sciences after students have already completed undergraduate theological education raises questions
regarding the adequacy of theology faculties. Instead of compensating for deficiencies through an
overloaded specialized training curriculum, the problems within faculties of theology should first be
addressed. Specialized Training Programs should then focus on genuine specialization through a
more practice-oriented curriculum consistent with their intended purpose. In fact, the very existence
of specialized training reflects the inadequacies of undergraduate theological education.

4. The Specialized Training Program should be comprehensively revised to include more
contemporary courses that adequately respond to the needs and challenges of modern society.

5. Assigning graduates of a single Specialized Training Program to highly diverse
positions—such as preacher, mufti, and training instructor—is not an appropriate practice. Expecting
one curriculum to provide all the competencies required for these distinct professions is unrealistic.
Just as specialization according to professional fields has been proposed for faculties of theology, a
similar approach should also be considered for the Specialized Training Centers.

6. Students in today’s faculties of theology often graduate without receiving sustained
instruction in public speaking or preaching before a real audience. Numerous studies have shown
that many theology students are uncertain about whether they possess the competence to deliver
sermons effectively, largely because their education lacks sufficient practical training. Therefore,
incorporating systematic practical preaching experience throughout undergraduate theological
education would significantly enhance the effectiveness of future religious services. The intensive
practical orientation of the Specialized Training Programs appears to have been introduced largely
to compensate for this deficiency in theological education.

7. Several longstanding problems—including the continued use of sermon books containing
superstitious narratives, the inability to respond effectively to missionary activities, the widespread
misconception that science and religion are inherently contradictory, and the dissemination of ideas
that hinder social and intellectual progress—are closely related to deficiencies in preacher training.
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These problems existed a century ago and continue to persist today. While preserving the traditional
Islamic scholarly disciplines, preachers should also be educated with an awareness of the
contemporary human and social sciences.

8. In addition to subject-matter expertise, appointments to teaching positions in Diyanet
Training Centers should require qualifications such as academic rank, pedagogical training, and
certification in the training of educators. Such criteria would contribute substantially to improving
the quality of instruction within these institutions.

Addressing the contemporary problems of preacher training requires a comprehensive re-
evaluation of the discussions that took place during the late Ottoman period, with particular reference
to the experience of Madrasat al-Wa'izin. In addition to comparing the curricula of the two
institutions, this study has briefly examined their student admission requirements, graduation and
appointment procedures, and teacher qualifications. Drawing upon the principle that historical
experience should inform present-day educational practice, the study aims to contribute to the
improvement of contemporary preacher training.

This study was originally completed in 2018. From today’s perspective, many of the
problems identified at that time continue to persist. Although the number of Specialized Training
Centers has increased considerably, criticisms concerning the quality of education have not
diminished. It should also be acknowledged that, following the completion of this study, several of
the shortcomings identified herein were addressed through subsequent revisions of the curriculum.
Nevertheless, the fundamental problem lies in the inability of educational institutions—including
Imam Hatip middle schools, Imam Hatip high schools, faculties of theology, and the Diyanet
Specialized Training Centers—to establish a stable educational framework grounded in a scientific
perspective and free from ideological and political debates.

Although more than half a century has passed since the establishment of the first Specialized
Training Center, the number of academic studies devoted to this field remains limited. Furthermore,
the criticisms and expectations expressed in previous studies concerning specialized religious
training continue to be relevant today. Similar observations were made during the symposium
commemorating the 50th Anniversary of Haseki, where participants emphasized that although the
number of Specialized Training Centers has steadily increased, their educational quality has not
improved at the same rate. Increasing both theoretical and empirical research on this subject will
contribute significantly to making these institutions more functional, effective, and academically
qualified.
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Insanlik tarihiyle yasit olan dinler, bireysel ve toplumsal anlamda ideal bir hayat tarzi
sunmak amaciyla insanlara belirli 6gretiler sunmuslardir. Islam dinine gore de Allah’in gonderdigi
biitiin peygamberlerin asli ve oncelikli gorevleri irsat etmektir. Onlarin amaclari insanlara hakka
giden, diinya ve ahiret mutluluguna erdiren yolu gostermek, bu yolda bizzat yiiriiyerek onlara rehber
ve 6rnek olmaktir (Uludag, 2013, s. 29). Bu faaliyeti ifade eden bir kavram olarak vaaz 6giit vermek,
yapilan iglerin muhtemel sonuglarini anlatarak uyarmak, inananlarin kalplerini yumusatarak onlart
iyilige 6zendirmek anlaminda Arapgadan Tiirkceye gecen bir kavramdir (Bilgin, 1995, s. 143).

Hz. Peygamber’e ilk vahyin gelmesiyle beraber insanlara inang, ibadet ve ahlak konularinda
belli emir ve yasaklarin telkin siireci baslamistir. irsat, teblig, davet gibi kavramlarla ifade
edilebilecek olan bu gdrev, Hz. Peygamber’den Miisliimanlara ge¢cmis ve bu faaliyet tarihsel siirecte
“vaaz” kavramiyla ifade edilmeye baslamistir.

Baslangictan giiniimiize kadar gelen uygulamaya genel olarak bakildiginda vaaz terimini
“dini konularda cemaati aydinlatarak manen gelismesini saglamak amaciyla din alimlerince ibadet
mahallerinde yapilan konusma” seklinde tanimlamak miimkiindiir. Vaaz eden kimseye ise vaiz
denmistir. Islami kaynaklarda mev‘iza (¢ogulu meva‘iz), tezkir, irsad, nasihat, tebsir ve inzar gibi
kavramlar da ¢ogunlukla vaaz anlaminda kullanilmaktadir (Cirit, 2012).

Hz. Peygamber’den sonra bir meslek olarak vaaz ve kissa anlatma faaliyetinin, ashaptan ilk
defa Temim ed-Dari’nin Hz. Omer’den izin alip kissa anlatmaya baslamasiyla ortaya ¢iktig rivayet
edilmektedir. Hz. Omer’in hilafeti sirasinda vaiz olarak kas ve kari gibi unvanlarla ortaya ¢ikan
kissacilarin Hulefa-yi Rasidin’in son zamanlarindan itibaren halka dini telkin etmek yerine siyasi
maksatlarla mesleklerini icra ettikleri goriilmektedir (Cirit, 2012).

Medreselerin kurulugsuna kadar vaizler cami ve evlerde yetistirilen bireylerden olusuyordu.
11. yiizyi1lda medreselerin sistemli bir hale gelmesiyle birlikte biiyiik oranda vaizlerin yetistirilmesi
bu kurumlar araciligiyla gerceklestirilmistir. Vaiz yetistirmek i¢in ayr1 bir kurum, II. Mesrutiyet’te
gergeklesen yogun 1slah g¢abalart sonucu kurulan Medresetiil Vaizin’e kadar diistinlilmemistir.
Bununla beraber bazi donemlerde vaizlik meslegi lizerine elestiriler ve bunun sonucunda da
iyilestirme ¢abalarinin oldugu bilinmektedir (Bayraktar, 2009, s.52).

Yaygin din egitiminin 6nemli araglarindan olan vaazlarin Tanzimat dénemine bakildiginda
Miisliimanlarin hayatinda 6nemli bir fonksiyonu bulunmaktaydi. Ancak bu alanin kendine 6zgii
problemleri de s6z konusuydu. Oyle ki bu dénem vaaz ve vaizlik miiessesesi ciddi sikintilarla birlikte
hatirlanmistir. Tanzimat doneminde Istanbul ve tasra camilerinde vaaz hizmeti esas olarak Selatin
seyhleri, Dersiamlar, ¢esitli vakiflarin vaizleri, ileri seviyedeki medrese 6grencileri ve Ramazanlarda
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cemaatin verecegi cliz’1 bir iicreti karsiliginda bu goreve talip olmus kisiler tarafindan iistlenilmistir.
Vaizlerin ¢ogu son gruptakilerden olmakla birlikte bu dénemde vaizlik miiessesesinin genelinde
sikintilar bulunmaktaydi (Yiiksel, 2013, s. 171).

II. Mesrutiyet’e gelindiginde vaizlik meslegi ve vaizler iizerine yapilan elestirilerin arttig1
goriilmektedir. Nitekim bu donem, genel olarak bir 1slah donemi oldugundan vaizlikle ilgili de
onemli adimlar atilmaya baglanmigtir. Bu donemde vaizlik kurumunun olmasi gereken nitelikten
uzaklasmaya baglayarak bir gelir kapisi olarak goriildiigli, kimi vaizlerin gayriciddi tavirlar
gosterdikleri, vaazlarinda bazi kisileri dogrudan ya da dolayli olarak hedef alarak siyasi konulara
girdikleri bilinmektedir (Zengin, 2016, s. 38).

Vaizlik ile ilgili ilk ve en biiyiik adim, sadece vaiz yetistirmek iizere Medresetii’l Vaizin’in
kurulmasidir. Bu medrese asagida da goriilecegi iizere 6nemli yenilikler getirmesine ragmen o
donemin sartlarinda uygulanabilmesi pek miimkiin olmasa da Cumhuriyet’in kurulusuna kadar
Medresetii’l irsad biinyesinde varligini siirdiirmiistiir. II. Mesrutiyet doneminde, nitelikli vaizlerin ve
imamlarin yetistirilmesi amaciyla Medresetii’l-Vaizin ve Medresetii’l-Eimme ve’l-Hutabd’nin
kurulmasi, din egitimi ve &gretimi konusuna verilen 6nemi goéstermektedir. Ayrica bu yenilik
¢abalarini, medreselerin mevcut yapisinin, i¢inde bulunulan dénemdeki ve toplumdaki gelismeler
karsisinda yeterli olmadiginin kabul edilmesinin bir sonucu olarak degerlendirmek de miimkiindiir
(Zengin, 2016, s. 40).

Yetiskinlerin din egitimlerinde vaaz yoluyla egitim 6nemli bir aragtir. Vaaz, yaygin din
egitiminde vazgegilmez bir egitim Ogretim vasitasidir. Islam'm baslangicindan itibaren vaazlar
Miisliiman halki egitici, dini konularda bilgilendirici bir vasita olarak kullanildig1 gibi siyasi, igtimai
ve ahlaki esaslarin telkin ve taliminde de en ¢ok kullanilan yollardan birisi olmustur (Dogan, 1999,
s. 258). Giiniimiizde vaaz gdrevini resmi olarak Diyanet Isleri Baskanlig1 yiiriitmektedir. Bu gorevi
basta vaizler olmak tizere miiftiiler, imam hatipler, miiezzinler gibi diger Diyanet personeli de icra
etmektedir.

Giiniimiizde de vaizlik/vaaz eksenin elestiriler yapilmaya devam etmektedir. Vaizlik ve
vaazlar ile ilgili yapilan tartismalar1 aradan gecen bunca yila ragmen getirip bugiin yeniden yapmaya
kalksak veya o zaman vaaz ve vaizlikle ilgili yazilan o makaleleri, yayinlanan talimatname,
nizamname, layiha vb. tarihlerini degistirip bugiin tekrar yayinlamaya kalksak hi¢ kimse ¢ikip bunlar
bugiiniin problemleri degil diyemez. Diyanet Isleri Baskanligi’nin almis oldugu bazi tedbirlere
ragmen vaaz ve vaizlik gibi geleneksel bir faaliyet ¢agin imkanlarindan da yararlanarak daha da
gelisecegine hizla gerilemekte ve eski dneminden ¢ok seyler kaybetmis ve kaybetmeye devam
etmektedir.

Gegmisten giiniimiize Thtisas Egitim Merkezleri’ne yonelik yapilan caligmalar1 analiz eden
bir arastirmada bugiline kadar yapilan calismalarda belirtilen Onerilerin bir boliimiiniin hayata
gecirildigi goriilse de dnemli bir boliimii ile ilgili herhangi bir degisimin gerceklesmedigi ifade
edilmistir (Kurt, 2023, s. 89).

Bu calismanin temel problemi, giiniimiiz vaizlerinin yetistigi kurumlar olarak Diyanet Ihtisas
Egitim Merkezleri’nde hala biiyiik oranda geleneksel anlayisin devam etmesi ve giiniimiiz bilimsel
gelismelerinden her ne kadar faydalanma yolu segilse de hala mevcut problemlerin bir asir 6nceki
problemlerden ¢ok da farkli olmadigidir.

Caligmanin amaci ise iki kurumu betimleyici bir tarzda ele alarak iki kurumun da gii¢li ve
zayif yonlerini ortaya koymaktir. Ayrica giinimiizde vaiz yetistiren kurumlar olarak ihtisas egitim
merkezlerindeki egitimin niteligine katkida bulunmaktir. Calismanin 6nemi ise daha 6nce bu iki
kurumun karsilastirildigi bir bilimsel ¢calismanin olmamasidir. Bu noktada eger bugiin vaaz ve vaizlik
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ile ilgili problemler ¢6ziime kavusturulmak isteniyorsa Osmanli'daki son donem tartigmalarin da goz
oniinde tutularak yeniden diisiiniilmesi gerekir (Dogan, 1999, s 201).

Medresetii’l Vaizin ve Diyanet Ihtisas Egitim Merkezi temelde aym kurumlar degildir.
Giiniimiizdeki Ihtisas Kurslari, Diyanet personelinin hizmet kalitesini artirmak amaciyla kurulan
hizmet i¢i egitim kurslaridir. Ancak bu iki kurumun karsilastirilabilmesini saglayan temel nokta,
ihtisas egitimi sonunda yapilan mezuniyet sinavinin ayni zamanda vaizlik girig sinavi olmasidir.
Ozetle bu kursu basarryla bitiren vaizlik atamasi igin tercih hakkina sahip olmaktadir. Dileyen
personel, 6nceki gorevine bir dilekge yazarak donebilme hakkina sahiptir.

Bu caligmada bahsi gecen bu iki egitim kurumu 6grenci kabul sartlari, program, mezuniyet
ve atama, 6gretmen yeterlikleri bakimindan karsllqstlrmall olarak ele alinacaktir. Ardindan sonug
kisminda bir degerlendirme yapilip Diyanet Yiiksek [htisas Kurslari’na yonelik 6neriler sunulacaktir.

1. Ogrenci Kabul Sartlari

Osmanlinin son déneminde ihtiyag¢lar dogrultusunda ortaya ¢ikmis olan Medresetiil Vaizin’e
ogrenci kabul sartlar1, Medresetiil Vaizin Nizamnamesi ile belirlenmistir. Dort yi1l 6gretim siiresi olan
ve her sene imtihanla (yazili ve sozlii) kirk 6grenci alinmasi planlanan bu medreseye 6grenci kabul
sartlar1 su sekildedir (Yazici, 1991, s. 107):

a) 20-30 yas arasinda medrese mezunu 6grenciler kabul edilecektir.

b) Sabikasiz, saglikli ve organ eksikligi veya kekemeligi olmayan Ogrenciler
almacaktir.

c) Giris Sinavi’nda basarili olanlar kabul edilecektir.

d) Ogrenciler, mezuniyet sonrasi Nezaretin gdsterdigi gorevde doért yil mecburi

hizmetli olarak ¢aligmayi kabul etmelidir.

Diyanet Ihtisas Egitim Merkezleri’ne ogrenci kabuliinde aranan nitelikler ise soyle
belirlenmistir:

a) Diyanet Isleri Baskanlig1 biinyesinde kadrolu/sézlesmeli memur olarak calistyor
olmak

b) Memuriyette adayligi kaldirilmig olmak

c) Dort yillik dini yiiksekogrenim mezunu olmak
d) 40 yasindan kii¢lik olmak

e) Yapilacak so6zlii ve yazili sinavda basarili olmak

Medresetii’l Vaizin’e giriste “Duhul Imtihanlar1” ismiyle ikisi yazili ve ikisi sozlii olan bir
imtihan yapilmistir. Bu sinavda on satirlik Arapca bir metnin harekelenip Tiirk¢e’ye cevirdikten
sonra Sarf ve Nahv agisindan tatbik ve tahririnin yapilmasi istenmistir. Ikinci imtihanda on-on bes
satirlik Tirkge bir mektup, Ugiincii sifahi imtihanda Mantik, Meani, Beyan, Akaid, Usul-i Fikih
ilimlerinden ve son imtihanda ise Hesap, Cografya-1 Umumi ve Osmani ve Malumat-1 Medeniye’den
ticer soru sorulmustur (Atay, 2018, s. 406).

Imtihanlardan her biri yirmi tam puan iizerinden degerlendirilmektedir. Imtihanlardan en az
on puan alanlar basarili sayilacak, basarili talebe sayisimin kontenjanin iizerinde olmasi halinde ise
stralama yapilarak kontenjan sayisi kadar, buna ek olarak diger Islam iilkelerinden de on talebe kabul
edilecektir. Yabanci uyruklu talebeler, dersleri takip edebilecek derecede Tiirkge bilmeleri halinde,
diger imtihanlarda basarili olmalar1 sartiyla bu dersin imtihanindan muaf tutulacaklardir (Zengin,
2016, ss. 45-56).
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Talebelerin 6grenimleri sirasindaki imtihanlarda ise diger medreselerde rastlanmayan farkli
bir usul getirilerek yil sonunda yapilan smif gegme imtihanlar1 yaninda, genel basarinin tespitinde
dikkate alinmak iizere, aralik ayinin ilk haftasinda hususi imtihanlar adiyla gliniimiizde de uygulanan
ara imtihanlarinin yapilmasi kararlastirllmistir (Zengin, 2016, s. 46).

Diyanet Ihtisas Kurslarma 6grenci kabuliinde de benzer bir uygulama yapilmaktadir.
Arapga, ilahiyat ve Genel Kiiltiir alanlarinin bulundugu yazili sinavda basarili olabilmek igin 70 puan
almak gerekmektedir. Yazilida basarili olan adaylar ise sozli miilakat sinavina girme hakki
kazanmaktadir. Sozlii smmavda basarili olmak i¢in de yazili puandaki taban puani almak
gerekmektedir. Bu smavda Kuran, Arapga, {lahiyat Alani, Temsil Kabiliyeti, Genel Kiiltiir ve son
olarak da Arapga bir kompozisyon yazilmasi istenmektedir.

Iki kurumun da 6grenci kabul sartlarina bakildiginda 6ncelikle belirli bir yas araliginda
ogrenciler kabul edilmektedir. Ogrenci kabulii i¢in iki kurum da yazili ve sozlii sinav yolunu tercih
etmistir. Sabika, saglik gibi hususlar her ne kadar ihtisas aliminda zikredilmese de miilakatlarda ve
atamalarda bu durum degerlendirmeye alinmaktadir. Bazi1 teknik farkliliklarin disinda 6nemli bir
ayrinti olarak Medresetii’l Vaizin’den mezun olan O6grencilerin zorunlu hizmete tabi oldugu
goriilmektedir. Bununla birlikte Medresetiil Vaizin’de daha detayli bir sinav sistemi uygulandigi da
gbze carpmaktadir.

Ozetle 6grenci kabuliinde iki kurumun yaklasim sekil olarak benzer bir yaklasima sahip olsa
da Medresetii’l Vaizin vaiz yetistirmek i¢in kurulmus bir egitim merkezi iken ihtisas egitimi
disaridan bir alim yerine mevcut personelinin niteligini artirmaya yonelik tamamlayict bir egitim
olarak goriilmektedir.

2. Program

6 Subat 1913 tarihli Medresetiil Vaizin Nizamnamesi’ne gore bu medresenin agilis amaci su
sekilde belirlenmistir:

“Ahkam-1 Aliyye-i Kur’aniyye ve Siinnet-i Seniyye-i Nebeviyye dairesinde mevaiz-i
hasene-i ictimaiyye icrasiyle Din-i Miibin-i Islam’in miiessis-i medeniyyet ve fazilet oldugunu cihan-
1 insaniyyete nesredebilecek erbab-1 kemali yetistirmektir.” (Bayraktar, 2009, s. 52).

Diyanet Ihtisas Kurslari’nin amaglari ise su sekilde belirlenmistir:

“Bu program, temel Islam ilimleri alaninda temayiiz etmis, bu ilimlerle ilgili klasik ve
modern ¢aligmalari etkin kullanabilen, giincel dini meselelere ve inan¢ problemlerine Kur’an, siinnet
ve Islam dininin tarihsel tecriibesi gergevesinde ¢oziim iireten, topluma din hizmeti sunarken kadim
ve modern bilgi ve medeniyet birikiminden yararlanan, Bagkanligin hizmet alanlarina yonelik hizmet
icerisinde bilgi ve gorgiisiinii artirmis personel yetistirmeyi amacglamaktadir.” (Diyanet Isleri
Bagkanligi, 2017). Bunun diginda alt amaglar olarak da sunlar ifade edilebilir:

. a. Ihtisas hazirhk bolimiinde kursiyerlerin Arapga’y1 biitiin yonleriyle 6grenmeleri;
Ihtisas Egitim boliimiinde ise Temel Islam Bilimleri alaninda tutarli ve biitiinciil bir bakis agist
kazanmalar1 amaclanmustir.

b. Programda kursiyerin din gorevliligi hizmetini en giizel sekilde yapabilmesini
saglayacak temel becerileri kazanmasi1 amaglanmaistir.

c. Olgme ve degerlendirme siirecinin miimkiin oldugunca objektif olmast igin, §grenme
alanlarinin genel kazanimlari ve {inite agilimlari, yararlanilabilecek kaynaklar ve ilgili agiklamalarin
cerceve halinde verilmesi metodu benimsenmistir.
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d. Her kursiyer programda yer alan usul ve esaslar ¢ergevesinde bitirme tezi, vaaz-
hutbe ve miitalaa hazirlamakla sorumlu olup buna yonelik idare tarafindan gerekli takip ve
koordinasyon saglanmalidir.

e. Ihtisas boliimiinde Arapca bir amac¢ olmaktan ¢ikarilarak bir ara¢ halinde
kullanilmalidir.
f. Bitirme tezi ile; Kursiyerlerin ihtisas yazili bir sekilde ortaya koymalarimi temin

etmek, Kursiyerlerin dini bilgi iiretmelerini saglamak egitimi siirecinde elde etmis olduklar bilgi ve
becerilerden hareketle bilimsel arastirma usul ve esaslarina uygun, bir konu ile ilgili diislincelerini
yapmis olduklar1 detayli aragtirmalar neticesinde, Kursiyerlerin akademik ilgi ve istiyaklari
artirmak ve yazma becerilerini gelistirmek, Kursiyerin bilimsel kapasitesini artirmak ve ilmi
birikimini goriiniir hale getirmek, Bir danisman rehberliginde disiplinli calisma aliskanligi
kazandirmak, Diisiincelerini elde ettigi veriler dogrultusunda temellendirebilmesi, sistematik bir
halde ifade edebilmesi ve bunlari savunabilme 6zgiivenini gelistirmesi hedeflenmektedir.

Diyanet Akademisinin kurulmastyla birlikte Thtisas programi imam-hatip, miiezzin-kayyim,
Kur’an kursu dgreticisi ve vaiz adaylarina yonelik olarak her bir donemi 14 hafta ders ve 15. hafta
sinav olacak sekilde yapilandirilmigtir.

Medresetiil Vaizin ve Diyanet ihtisas programlarinda yer alan dersler asagida listelenmistir.

Medresetii’l Vaizin ve ihtisas Program

Medresetii’l Vaizin Program (1914)
Tefsir-i Serif, Hadis-i Serif (Usul-i hadis ile)

[Im-i Kelam (ve tarihi)

[Im-i Fikih

[Imi Usul-i Fikih

Feraiz (ve intikal kanunu)

Siyer-i Nebi

Tarih (1- Islam, 2- Osmanls, 3- Medeniyet, 4- Edyan, 5- Umumi, 6- Tiirk Tarihi)
Cografya (Osmanli, islam)

Edebiyat-1 Osmaniye

Edebiyat-1 Arabiye

Edebiyat-1 Farisiye

Riyaziyat (Hesap, Hendese, Cebir)

[lm-i Heyet (ameli surette)

Tabiiyat (1- Hikmet, 2- Kimya,3- Mevalid-i Selase)

Felsefe (Mantik, Ilm-i Ahval-i Ruh, Ahlak, Mabadet Tabia, Tarih-i Felsefe ve bilhassa
Felsefe-i Islamiye)

Ictima ve Terbiye

Malumat-1 Hukukiye (Muhtasar Nazariyat, Kavanin ve Nizamat-1 Hukukiye ve Cezaiye ve
Vakfiye ve Cemaat-1 Islamiye Teskilati vs.)
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[Im-i Iktisat ve Mali (Kavanin ve Nizamat-1 Maliyede Mucmelen Gosterilecek)
Hifzissihha (ameli surette mudavat-1 iptidaiyede gosterilecek)
Hitabet ve Mev’1za (nazari ve ameli)

Terbiye-i Bedeniye

Diyanet Thtisas Programi (2018)

Kur’an-1 Kerim
Tefsir, (Tefsir Tarihi ve Usilii, Glincel Tefsir Problemleri, Tefsir Klasik Metin)

Hadis, (Hadis Tarihi ve Ustlii, Hadis Tahlil ve Tenkit, Giincel Hadis Problemleri, Hadis
Anlama ve Yorum, Hadis Klasik Metin)

Fikih, (Fikih Ustld, Fikih Mukayeseli Metinler, Feraiz, Fetva Usilii, Fikih Klasik Metin,
Ahval1 Sahsiyye, Fikih [lmine Giris, Fikih Kiilli Kaideler, Giincel Fikih Meseleleri)

Islam Diisiincesi, (Elestirel Diisiince ve Mantik, Akaid-Kelam, Tasavvuf, Yasayan Diinya
Dinleri, islam Mezhepleri Tarihi, Islam Diisiince Tarihi)

Uygulama, Ders Uygulamalar1 (Tefsir, Hadis, Fikih), Din Hizmetleri, Din Hizmetleri
Yonetim ve Mevzuati, Bilgi Tecriibe Paylasimi ve Sosyal Etkinlik basliklarindan olusur.

Programlari tablo seklinde verilen ve ¢alismanin ana omurgasini teskil eden bu iki program,
karsilastirmali bir degerlendirmeye tabi tutulacaktir. Medresetii’l Vaizin ve Ihtisas programlari
elbette ayn1 formatta programlar degildir. Bir asir 6nceki bilimsel verilerle bugiinkiiler elbette bir
degildir. Dolayisiyla programlar daha ¢ok miifredat program dedigimiz tarzda ele alinarak derslerin
bir kargilastirmasi yapilacaktir.

Ilk bakista gdze carpan en onemli farklilik, Medresetii’l Vaizin’deki derslerin Ihtisas
derslerine oranla daha zengin ve ¢esitli oldugudur. Disiplinlerarasi yaklasimi esas alan Medresetii’l
Vaizin programina bakildiginda Islami ilimlerin yaninda akli ilimlerin de yogun bir sekilde yer aldig
goriilmektedir. Tarih, Cografya, Edebiyat, Felsefe, Mantik, Sosyoloji, Hukuk, Hitabet, Beden
Egitimi ve Kimya gibi derslerin yer almasi, vaizlik meslegini icra edecek bireylerin yasadigi toplumu
ve toplumun kiiltiiriinii, tarihini, hukukunu vb. bilmesini saglayacak ve daha etkili bir vaaz
sunabilmesi noktasinda faydali olacaktir. ihtisas programinda ise genel anlamda akli ilimlerin yer
almadig1 goriilmektedir. Onemli bir eksiklik olarak sdylenilebilecek bu durum, gegmisten ders
almmadigmin bir gostergesidir. Ayn1 zamanda giinlimiiz bilgi ve teknoloji ¢aginda heterojen bir
kitleye hitap eden vaizlerin yetistirildigi bu kurumlarda, hedef kitlenin taninmasi adina psikoloji,
sosyoloji, egitim bilimleri gibi derslerin olmamasi biiyiik bir eksikliktir.

Medresetii’l Vaizin programinin en 6nemli istiinliiklerinden biri de Hitabet ve Mev’iza
adiyla bir dersin olmasidir. Islami ve akli ilimlerin 6gretilmesi, eksiklikler ve yanhshklar da olsa
bireylere bir sekilde aktarilabilir. Ancak bu bilgilerin insanlara aktarilmasinda bireyin yeteneginin
yaninda hitabet de 6nemli bir faktordiir. Bilgi ve donanimin vaizde bulunmasi ne kadar dnemliyse
bunu karsisindaki kitleye nasil sunacagi da mithim bir meseledir. Diger yandan Ihtisas programinda
bu tarz bir dersin olmamasi ¢ok biiyiik bir eksiklik olarak sdylenebilir.

Yogun &gretim mekanlari olan bu kurumlardaki &grencilerin sosyal etkinlikler yoluyla
zihinsel ve bedensel agidan zaman zaman dinlendirilmesi gerekir. Medresetii’l Vaizin programinda
bu anlamda “Terbiye-i Bedeniye” dersi bulunmaktadir. Thtisas programinda ise sosyal etkinlikler
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adiyla bir dersin yer aldig1 goriilmektedir. Ancak bu derslerin iceriklerine dair detayli bilgiler
bulunmamaktadir.

Medresetii’l Vaizin programinda yer alan felsefe dersleri, 6zellikle Islam Felsefesi ibaresiyle
simirlandirilmistir. Bu kayit, her ne kadar Islami bir egitimin yapildigi kurum olmasi nedeniyle kabul
edilebilir bir durum olsa da genel bir felsefe dersinin olmasi daha yerinde bir karar olabilirdi. Ancak
Ihtisas programinda Mantik ve Kelam diginda Felsefe ile ilgili bir ders bulunmamaktadur.

Programlarda yer alan teorik derslerin yaninda uygulama kismi da miihim bir konudur.
Ihtisas programma baktigimizda bir uygulama oldugu goriilmektedir. Ancak vaaz etme hususu
kurslarda goniilliiliik esasina gore uygulanmaya devam etmektedir. Medresetii’l Vaizin programinda
ise boyle bir uygulama yer almamistir. Ancak geleneksel bir hale gelmis olan cerr uygulamalar1 ve
bu kurumlara 6zel uygulamalar yapilmis olabilir. Medresenin egitim-6gretim siiregleri hakkinda hem
donemin agir sartlart hem de nizamnamelerde yer almamasindan dolayi net bilgilere sahip degiliz.
[laveten Medresetii’l Vaizin programinda yer alan Ilm-i Heyet (Astronomi), Hifzissthha (Saglik) ve
Hitabet ve Mev’iza dersleri hem nazari hem de ameli surette Ogretilmesi gerektigi bilgisi yer
almaktadir. Bu husus teori ile pratigin birlestirilmesi ve hayatla iliskilendirilmesi anlaminda
Medresetii’l Vaizin programinin Thtisas programina kars1 iistiinliiklerinden biridir.

Ihtisas mezunlari ile ilgili yapilan bir arastirmaya gore, bilgilerin kursiyerler tarafindan
sistemli bir sekilde elde edilemedigi, biiyiik boliimiiniin, kurstan sonra {istlenecegi gorevi iyi bir
sekilde yiiriitebilecek derecede bilgi edindigini belirtmesine ragmen edindigi bu bilgileri zihninde
sistemli hale getiremedigi sonucuna ulagilmigtir (Kara, 2006, s. 117). Yine ayni aragtirmaya gore
kursiyerlere uygulamanin yeterli olup olmadig: sorusuna %16’s1 “evet yeterli” cevabini vermistir.
Buradan Ihtisas egitim merkezlerinde yogun bir bilgi depolamanin oldugu ve bilgilerin analiz ve
sentez boyutlarinda 6gretilmedigi sonucu ¢ikmaktadir. Bu sorun daha ¢ok uygulama ve kursiyerlerin
de aktif oldugu bir 6gretim ile ¢6ziime kavusturulabilir.

Ozetle vaiz yetistirme politikalarinda 6nemli bir gelisim ve degisim olsa da hala istenilen
bilimsel diizeyde gerceklestirilemedigi ve 6zellikle uygulama konusunda programda eksikliklerin
oldugu goriilmektedir. Gelenekten faydalanilarak giiniimiiz bilimsel verilerini de kullanarak yaygin
din egitiminin en 6nemli organlarindan biri olan vaizligin niteligi artirilmalidir. ilk adim olarak
amaglar ve hedefler daha detayli belirtilerek Thtisas Egitim Merkezleri yapisal ve zihniyet anlaminda
bir degisiklige ugramalidir.

3. Mezuniyet ve Atama

Her iki kurum da egitim-0gretim siirecinin sonunda 6grencileri bitirme imtihanina tabi
tutmaktadir. Medresetii’l Vaizin’i basartyla tamamlamak igin her donem yapilan ara sinavlar gibi
tefsir ve hadis basta olmak iizere imtihanlarin her birinden en az 7’ser puan almak gerekmektedir.
Basarisiz olanlara ise ii¢ defa araliklarla imtihana girme hakki verilmistir (Atay, 2018, s. 407).
Diyanet Ihtisas Kursu’nu basarryla tamamlamak igin ise dénem sonu sinavlarma benzer sekilde
miilakattan basarili olmak ve bitirme tezinin kabul edilmesi gerekmektedir (Diyanet Isleri
Baskanligi, 2017).

Osmanli doneminde vaiz tayin edilen yerler Istanbul disindaki camiler, Istanbul
camilerindeki kiirsii seyhlikleri, mescitler, tiirbeler, tekke ve zaviyeler, askeri vaizler (ordu seyhi),
saray vaizligi (hiinkar seyhi) olarak belirlenmisti (Akgiindiiz, 2016, ss. 22-36). Medresetii’l
Vaizin’den mezunlarina ise mezuniyet derecelerine gore biiylik camilerin vaizlikleri ile askeri
birliklerdeki imamlik ve vaizlik gorevlerine imtihansiz olarak atanabilme hakki verilmistir. Mezunlar
icin dort yillik bir zorunlu hizmet sart1 bulundugundan, gérev almak istemeyenler tahsil masraflarini
O0demekle yilikiimlii tutulmustur (Zengin, 2016, s. 47). Bu da ciddi bir egitimin sonucunda devletin
ihtiyact olan personelin belirli bir siire karsilanmasi hususunda 6nemli bir fayda saglamis olmaktadir.
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Diyanet Ihtisas Egitim Merkezi’nden mezun olan bireyler ise daha 6nce de ifade edildigi gibi
vaizlik hakkina sahip olmakta ve tercih zamanini beklemektedir. Dileyen eski gérevine donebilecegi
gibi ayn1 zamanda Diyanet’te farkli gorevler icin de hak kazanabilmektedir. Medresetii’l vaizin
mezunu vaiz, gorevine atanirken, Diyanet personeli ihtisas egitimini tamamlayan birey kurumun
farkli pozisyonlarindan ¢aligabilmektedir.

4. Ogretmen Yeterlilikleri

Medresetii’l Vaizin’de ders vermek {izere gorevlendirilenler arasinda Ziya (Gokalp), Ahmed
Refik (Altinay), Ma‘rf er-Rusafi, Selim Sirr1 (Tarcan), Abdurrahman Seref, Yusuf Akcura ve Mithat
Cemal (Kuntay) gibi devrin taninmis simalarinin olmast dikkat ¢ekicidir (Zengin, 2016, s. 43). Bu
medresede gorevli olan miiderrislerin yeterlikleri ile ilgili nizamnamelerde 06zel sartlar
belirlenmemistir. Anlagilan devrin 6nde gelen yetkin kisilerini gérevlendirerek nitelikli bir vaizlik
egitimi hedeflenmistir.

Giiniimiizdeki Ihtisas Egitim Merkezi’nde gorev yapan egitim gorevlilerine baktigimizda
belirli sartlarin oldugunu gérmekteyiz. Ihtisas Egitim Merkezleri'nde gérev yapabilmek i¢in
bireylerin asagidaki sartlar1 saglamasi istenmistir (Diyanet Isleri Baskanligi 2015):

Egitim gorevlisi olarak atanabilmek i¢in;

1) En az dort yillik dini yiiksekogrenim mezunu olmak,

2) Ihtisas kursu belgesine sahip olmak veya ilahiyat alaninda doktora yapmis olmak,
3) Yapilacak sinavda basarili olmak.

Medresetii’l Vaizin’de d6gretmenlik yapacak kisilerin atanmasinda bir kistasin olmadig1 ve
donemin 6nde gelen miiderrislerinin atandig1 goriilmektedir. Ulkenin ekonomik, siyasi, sosyal
sartlar1 goz oniinde bulunduruldugunda bu uygulamanin yerinde oldugunu sdylenebilir. Ancak bu
durum dini bir alanda uzmanlagmis bir edebiyatcinin, sosyologun veya tarih¢inin disiplinlerarasi
yaklagimla egitim vereceginin de gostergesi oldugundan 6nemli bir katk: saglayabilecektir.

Diyanet Ihtisas Merkezleri’ndeki egitim gorevlilerinin ise egitim verdikleri kurumdan mezun
olmalar1 veya doktora mezunu olmalar1 sart1 yerinde bir uygulamadir. Ancak buradaki énemli bir
eksiklik pedagojik formasyon sertifikasi sartinin olmamasidir. Thtisas egitim merkezinde gérev
alacak Ogretim elemanlarmin aliminda alan uzmanligmmin yaninda akademik unvan, pedagojik
formasyon, egiticilerin egitimi sertifikasi gibi bazi kritlerlerin dahil edilmesi egitimin kalitesine
onemli katkilar saglayabilir.

Sonug¢ ve Oneriler

Yaygin din egitiminin vasitalar1 Cumhuriyet oncesine kadar hutbe, vaaz, mecmua ve
gazeteler, ev sohbetleri ile sinirli iken, bugiin bu vasitlar ¢esitlenmistir. Yaygin din egitimi mekanlari
olarak camiler ve mescitler, tekke ve zaviyeler, kiraathaneler iken, bugiin hastaneden, cezaevlerine
kadar daha genis bir yelpazede din egitimi ve hizmetleri faaliyetleri yiiriitiikmektedir.

Yaygin din egitimi, her mekan ve zamanda yapilabilmesine ragmen &zellikle cuma giinleri
Ramazan, bayram, kandil, arefe, asure glinii gibi dini 6zellige sahip olan giinlerde daha bir 6nem
kazanir. Cuma giinleri cuma namazindan énce yapilan vaazlar, islam yaygin din egitiminin en nemli
vasitasidir. Yine Ramazan ayinda teravihten dnce yapilan vaazlar da ¢ok onemlidir. Yaygin din
egitimi denildiginde akla ilk gelen vaazlardir. Hatta ikinci Mesrutiyet dncesi donem goz oniine
almacak olursa, vaazlar sadece yaygmn din egitiminde degil, toplumun her konuda
bilgilendirilmesinin ve gelistirilmesinin yani yaygin egitimin en Onemli vasitasi olmustur. Bu
sebeple, vaaz meselesi Islam tarihinde ve 6zellikle de Osmanlida merkezi bir konumda yer almistir
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ve vaaz/vaiz konusu her zaman giindemde olmusltur. Hz. Peygamberin teblig ettigi dinin vaaz ve
ogiit yoluyla bir yetigkinler egitimi olarak yeryliziinde yayilmaya basladigi g6z Oniine alinirsa,
meselenin 6nemi daha agik olarak anlasilabilir (Dogan, 1999, s. 262).

Miisliimanlarin tiimii dini konular1 ayrintili bir sekilde 6grenebilecek kadar ilim tahsiline
zaman ayirmamaktadir. Bu sebeple bir uzmanlik isi olan vaizlik meslege devreye girmektedir
(Bayraktar, 2009, s. 22). Buradan hareketle tarihi gelisimi icerisinde siyasi, ekonomik, kiiltiirel
sebeplerin etkisiyle almis oldugu cesitli sekil ve muhtevalar ve meslege getirilen elestirilere ragmen,
vaaz ve vaizligin Miisliman halkin dinin teori ve pratiklerini 6grenmesinde, milli birlik ve
biitiinliigiin saglamasinda, dini sapmalarin 6niine gecilmesinde ¢ok 6nemli bir rol oynamistir. Bu
anlamda, yaygin din egitimi vasitalarindan biri olarak hala en etkili yollardan olarak kabul edilen
vaaz, teknik ve teknolojinin bugiinkii zenginlige sahip olmadig1 zamanlarda ¢cok 6nemli gérevler ifa
etmistir (Dogan, 1999, s. 270).

Osmanlilarda II. Mesrutiyet ile beraber vaazlar ve vaizler ile ilgili 6zellikle donemin
dergilerinde ve halk arasinda ciddi elestirilere ugrayan ve artik toplumsal ihtiyaci karsilamayan bu
meslegi ihya etmek igin gareler diisiiniilmeye baslanmigtir. Sonucta bir ihtisas medresesi kabul
edilebilecek olan Medresetii’l Vaizin kurulmustur.

Meslek medreseleri olarak kabul edilen bu medreselerin beklenen 6l¢iide verimli olamadigi,
uygulanmasinda basar1 saglanamadigi goriilmektedir. Bunun sebepleri arasinda siyasi belirsizlikler
ve savas yillarina rastlamis olmasinin yaninda kurumlarin idari birliginin saglanamamasinin da ¢ok
onemli pay1 olmustur (Zengin, 2016, s. 58).

Doénemin sartlarindan dolayr uygulanmasi pek miimkiin olmayan bu medreselerin
programinin, giiniimiiz vaizlerinin yetistigi Ihtisas Egitim Merkezleri’nden bazi énemli artilarinin
oldugu goriilmektedir. Aradan gecen bir asirdan fazla bir siireye, giiniimiizde degisen ve ¢esitlenen
hizmetlere, bilim ve teknolojideki gelismelere ragmen Diyanet Ihtisas Programlari, her ne kadar
eskiye kiyasla 6nemli degisikliklere ugrasa da kanaatimizce Medresetii’l Vaizin’den bazi noktalarda
hala geride kalmis goziikmektedir. Yukarida bahsi gegen bu farkliliklari tekrar belirtmek yerine
Ihtisas egitimine yonelik onerileri maddeler halinde su sekilde ifade edilebilir:

1) Diyanet ihtisas Kurslar1 mevcut sistemi degistirilmeli ya da vaizlerin yetismesi i¢in
ayr1 bir kurum olusturulmalidir. Diyanet Isleri Baskanligi, mevcut sistemi devam ettirerek vaiz
yetistirmekten vazgecmeyecekse vaizlik meslegine 6zel derslerin yani sira hitabet, sosyoloji,
psikoloji, felsefe, din egitimi, dini danigsmanlik ve rehberlik gibi derslerin programa konulmasi igin
gerekli hassasiyet gosterilmelidir.

2) Miiftii, vaiz, imam gibi din gorevlilerinin temel egitimlerini ayn1 kurumda aldiktan
sonra sayet hizmet alanlariyla ilgili farkli egitimleri gerekiyor ise bunu ya ayni1 kurumda farkli ders
veya boltimler altinda ya da hizmet esnasinda tamamlamalar1 daha anlaml1 gériinmektedir. Giintimiiz
agisindan da bu hususun goz 6niinde tutulmasi gerekir. Kurumlardaki gesitlilik yerine amaca uygun
program, miifredat ve yontemlerin gelistirilmesi daha yararl olacaktir.

3) [lahiyat egitiminden sonra bu kadar yogun bir Arapca ve Temel Islam Bilimleri
agirlikli bir programla egitim verilmesi ilahiyat niteligini tartismaya a¢mayi gerektirmektedir.
[lahiyat Fakiiltesi’ndeki sorunlar ¢oziilerek, Thtisas kursunda daha yogun bir programdan ¢ok adina
uygun bir sekilde ihtisaslagmay1 saglayan, uygulama agirlikli bir program yapilmalidir. Esasinda
ihtisas egitiminin varligy, ilahiyat fakiiltelerinin yetersiz kalmasinin bir sonucudur.

4) Ihtisas programi daha giincel, giiniimiiz ihtiyaclarini karsilayacak diizeyde derslerle
birlikte yeniden gézden gecirilmelidir.

5) Ihtisas mezunlarinin vaizlik, miiftiilikk, egitim gorevlisi gibi farkli nitelikteki
gorevlere atanmasi ve buna karsilik tek bir programla bu kadar farkli meslek grubunun yeterliklerini
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saglamaya calismasi yanlis bir uygulamadir. Ilahiyat Fakiilteleri icin meslek alanlarma gore
boliimlesme Onerisi, bu kurumlar i¢in de onerilebilir.

6) Giiniimiiz ilahiyat fakiiltelerinde dgrenciler uzun soluklu bir hitabet dersi almadan
ve halkin karsisina ¢ikmadan mezun olmaktadirlar. Konu ile ilgili yapilan bircok arastirmaya gore
ilahiyat 6grencilerinin bircogu, vaaz edecek kapasitede olup olmadiklar1 konusunda bir fikre sahip
degildirler. Bu durumun uygulamali bir egitim olmadigindan kaynaklandig1 ifade edilmektedir.
Dolayisiyla din hizmetini yiiriitecek olan Ilahiyat Fakiiltesi dgrencilerinin egitimleri siiresince
uygulamali bir egitime tabi tutulmasinin din hizmetlerinin etkili olmasina biiyiik katk: saglayacaktir.
Muhtemelen Ilahiyat Fakiiltelerindeki bu eksikligi gidermek adina Ihtisas Kurslarinda yogun bir
program uygulanmaktadir.

7) Vaazlarda hurafelerle dolu olan vaaz kitaplarinin kullanilmasi, misyonerlik
calismalarinin oniine gecilememesi, ilim ve din arasinda sanki bir zitlik varmig gibi yanlis fikrin
yayginlagmasi, gelismenin oniindeki fikirlerin anlatilmasi vaizlerin yetistirilmemelerinden dolayidir.
Bu problemler bir asir 6nce de mevcuttu. Vaizlerin gegmisten beri okuna gelen ilimlerin tahsiline
onem vermekle beraber, gilinlimiizde ortaya c¢ikmis olan beseri ilimlerden haberdar olarak
yetistirilmeleri gerekir.

8) Diyanet egitim merkezlerinde gorev alacak personele alan uzmanligi yaninda
akademik unvan, pedagojik formasyon, egiticilerin egitimi sertifikasi gibi sartlar getirilmelidir.

Gilinlimiiz vaizliginin problemlerinin ¢6éziime kavusturulmasinda Osmanlinin son dénem
tartismalarinin gdz Oniinde tutularak Medresetu’l-Vaizin merkezinde yeniden degerlendirilmesi
gerekmektedir. Bu ¢alismada temelde iki kurumun programinda yer alan dersler {izerinden bir
degerlendirmenin yaninda 6grenci kabulii, mezuniyet ve atama, 6gretmen yeterlikleri hususlari da
Ozetle incelenmistir. Tarihsel tecriibelerimizden faydalanmamiz gerektigi gerceginden hareketle
bugiinkii vaizlik egitimine katki sunmak amacglanmistir.

Bu galisma 2018 yilinda hazirlanmistir. Bugiin gelinen noktada birgok problemin devam
ettigi, sayisal anlamda birgok ihtisas merkezinin agilmasina ragmen nitelik sorununun ¢oziilemedigi
elestirileri devam etmektedir. Ayrica son olarak calismanin hazirlandigt dénemden sonra bu
calismada belirtilen bazi olumsuzluklarin program degisikligine gidilerek diizeltildigi de
bilinmelidir. Ancak temel sorun, imam Hatip Ortaokullar1, imam Hatip Liseleri, Ilahiyat Fakiilteleri,
Diyanet Ihtisas Merkezleri gibi egitim kurumlarinin tartismalardan uzak bilimsel bakis acisiyla
saglam bir zemine kavusamamasinda yatmaktadir.

Ik Ihtisas merkezinin kurulusundan bugiine yarmm asirlik bir siirenin ge¢mesine ragmen
konuyla ilgili akademik calismalarin azlig1 ve bu egitimle ilgili yapilan ¢aligmalardaki elestiri ve
beklentilerin hala devam ettigi goriilmektedir. Hasekinin 50. Y1l1 sempozyumunda yapilan, bu egitim
merkezlerinin sayisinin her gecen giin arttig1 ancak niteligin ayn1 oranda artmadigi yoniindeki
yorumlar da bunu desteklemektedir. Konuyla ilgili hem teorik hem de saha ¢alismalarinin artmasi,
bu kurumlarin daha iglevsel ve nitelikli hale gelmesine katki saglayacaktir.
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ETIK BEYANLAR
Arastirma ve Yayin Etigi
Bu makalenin 6zgiin bir ¢alisma oldugunu ve bilimsel arastirma ve yayin etigi ilkelerine
uygun olarak hazirlandigini beyan ederim. Makale daha oOnce herhangi bir yerde
yayimlanmamis olup bagka bir dergide degerlendirme siirecinde degildir.
Caligmada kullanilan tiim kaynaklar akademik kurallara uygun bigimde atiflanmistir.
Caligmanin intihal, veri uydurma, veri tahrifi veya manipiilasyon icermedigini; arastirma
bulgularinin bilimsel diiriistliik ilkelerine uygun sekilde sunuldugunu beyan ederim.
Yazar Katkisi
Caligmanin tasarlanmasi, yiiriitiilmesi, analizi ve makalenin raporlama agamasini tek basina
yiirlitmiistiir. Makalenin son hélini okuyup onayladim ve yayimlanmasini kabul ettim.
Cikar Catismasi
Bu makalenin yayimmlanmasina iligkin herhangi bir ¢ikar ¢atigmasi bulunmadigini beyan
ederim.
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Finansal Destek
Bu aragtirma herhangi bir kamu kurumu, ticari kurulus veya kar amaci giitmeyen kurulus
tarafindan finansal olarak desteklenmemistir.

Yapay Zeka Kullanim Beyam
Makalenin hazirlanmas: siirecinde yapay zeka araglarindan yalmizca dil diizenleme, ceviri
destegi ve anlatim iyilestirmesi amaciyla sinirlt 6l¢iide yararlanilmistir. Yapay zeka araglari
tarafindan yapilan ceviri ve dil diizenlemeleri tarafimdan dikkatle kontrol edilmistir. Yapay
zeka araglart ¢alismanin bilimsel iceriginin, arastirma tasariminin, analizlerinin veya
akademik sonuglarinin olusturulmasinda kullanilmamigtir. Makalenin igerigine iliskin tim
akademik sorumluluk bana aittir.

Telif Haklar1 ve izinler
Telif hakki gerektiren materyaller kullanilmigsa gerekli izinlerin alindigimi ve galigmanin
herhangi bir fikrl miilkiyet hakkini ihlal etmedigini beyan ederim.

Yazar Onayi
Makalenin son halini okudum, onayladim ve yayimlanmasini kabul ettigimi beyan ederim.
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