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Abstract: This study aims to examine the relationship between the compassion levels of teachers from different
branches and their attitudes toward individuals with disabilities. The research was conducted using a
quantitative research method based on the relational survey model. The study group consisted of 242 teachers
working in the branches of physical education, music, visual arts, and special education in four districts of
Istanbul, including 145 females and 97 males. The participants were reached through convenience sampling
and online voluntary participation. Data were collected through a demographic information form, the
Compassion Scale, and the Attitudes Toward Individuals with Disabilities Scale. The data were analyzed using
frequency and percentage analyses, independent samples t-test, one-way ANOVA, Pearson correlation
analysis, and multiple regression analysis. The findings revealed that teachers had high levels of compassion
and generally positive attitudes toward individuals with disabilities. No significant differences were found in
compassion levels and attitudes based on branch, gender, and receiving disability-related education. However,

* Ethical approval for this study was obtained from the Ethics Committee of Istanbul Gelisim University (Decision No.
2025-16; Date: August 29, 2025).
Bu calisma icin etik onay, Istanbul Gelisim Universitesi Etik Kurulu'ndan almmistir (Karar No: 2025-16; Tarih: 29
Agustos 2025).
** Corresponding Author: Istanbul Gelisim University, Faculty of Sport Sciences, Department of Exercise and Sport
Sciences for the Disabled
Sorumlu Yazar: Dr. Ogr. Uyesi, Istanbul Gelisim Universitesi, Spor Bilimleri Fakiiltesi, Engellilerde Egzersiz ve Spor
Bilimleri Boliimii

https://orcid.org/0000-0002-6856-8319
m.aydgn66@gmail.com
*** Dr., Republif of Tiirkiye, Ministry of National Education, Bakirkdy District Director of National Education
Dr., T.C. Milli Egitim Bakanligi, Bakirkoy Iice Milli Egitim Miidiirii

https://orcid.org/0000-0001-8309-787X

k.arzuoglu@hotmail.com

**** Assoc. Prof. Dr., Istanbul Gelisim University, Faculty of Sport Sciences, Department of Exercise and Sport Sciences

for the Disabled

Dog. Dr., Istanbul Geligim Universitesi, Spor Bilimleri Fakiiltesi, Engellilerde Egzersiz ve Spor Bilimleri Béliimii
https://orcid.org/0000-0001-5885-0663

tatasoy@gelisim.edu.tr

Cite as/ Atif: Aydogan, M., Arzuoglu, K. & Atasoy, T. (2026). The relationship between compassion levels of teachers
from different branches and their attitudes toward individuals with disabilities / Farkli brang 6gretmenlerinin merhamet
diizeyleri ile engellilere yonelik tutumlari arasindaki iliski. Turkish Studies-Comparative Religious Studies, 21(01), 293-
342. [Special Issues Dedicated to Prof. Dr. Mahmut Ozer]. Ankara Bilim University Publications.
https://dx.doi.org/10.7827/TurkishStudies.90638

Received/Gelis: 21 April/Nisan 2026 Checked by plagiarism software

Accepted/Kabul: 15 September/Eyliil 2026 @

Published/Yaym: 20 September/Eyliil 2026



https://dx.doi.org/10.7827/TurkishStudies.90638
https://orcid.org/0000-0002-6856-8319
mailto:m.aydgn66@gmail.com
https://orcid.org/0000-0001-8309-787X
mailto:k.arzuoglu@hotmail.com
https://orcid.org/0000-0001-5885-0663
mailto:tatasoy@gelisim.edu.tr

294 Mehmet Aydogan - Kiirsat Arzuoglu - Taner Atasoy

significant differences were observed in certain compassion sub-dimensions according to age, educational
level, professional experience, school type, and having a family member with a disability. Significant but low-
level relationships were found between the sub-dimensions of compassion and attitudes toward individuals
with disabilities. The regression analysis showed that compassion sub-dimensions explained a limited
proportion of the variance in attitudes toward individuals with disabilities. In conclusion, compassion-related
affective characteristics are associated with teachers’ attitudes toward individuals with disabilities; however,
the cross-sectional and correlational design of the study does not allow causal inference.

Keywords: Compassion, Attitudes toward individuals with disabilities, Teacher, Disability.

Oz: Bu arastirmada, farkli branslarda gérev yapan gretmenlerin merhamet diizeyleri ile engellilere yonelik
tutumlar1 arasindaki iliskinin incelenmesi amaglanmistir. Arastirma nicel arastirma yontemlerinden iliskisel
tarama modeli ile gergeklestirilmistir. Arastirmanin ¢alisma grubunu Istanbul ilinin dért ilgesinde gorev yapan
beden egitimi, miizik, resim ve 6zel egitim branglarindan 145’1 kadin, 97’si erkek olmak {izere toplam 242
Ogretmen olusturmaktadir. Katilimcilara gevrimigi goniillii katilim yoluyla ulasildigindan 6rneklem yontemi
uygun/kolayda ornekleme olarak degerlendirilmistir. Veri toplama araci olarak demografik bilgi formu,
Merhamet Olgegi ve Engellilere Yonelik Tutum Olgegi kullanilmistir. Veriler cevrimigi anket yontemiyle
toplanmis; analizlerde frekans ve ylizde analizi, bagimsiz 6rneklem t testi, tek yonlii ANOVA, Pearson
korelasyon analizi ve c¢oklu regresyon analizi uygulanmistir. Aragtirma bulgularmna gore, dgretmenlerin
merhamet diizeylerinin ve engellilere yonelik tutumlarinin yiiksek oldugu belirlenmistir. Brans, cinsiyet ve
engellilerle ilgili egitim alma degiskenlerine gére merhamet ve tutum diizeylerinde anlamli bir farklilik
bulunmamustir. Yas degiskeninde sevecenlik ve paylagma bilinci alt boyutlarinda, egitim durumu degiskeninde
yalnizca paylasma bilinci alt boyutunda, mesleki tecriibe degiskeninde sevecenlik, paylasma bilinci ve bilingli
farkindalik alt boyutlarinda, okul statiisiine gore ise sevecenlik ve baglantisizlik alt boyutlarinda anlamli
farkliliklar tespit edilmistir. Ailede engelli birey bulunma durumunun merhametin tiim alt boyutlarinda anlamli
farklilik olusturdugu, ancak engellilere yonelik tutum iizerinde anlamli bir etkisinin olmadig1 belirlenmistir.
Ayrica merhametin olumlu alt boyutlari ile engellilere yonelik tutum arasinda pozitif, olumsuz alt boyutlari ile
ise negatif yonlii diisiik diizeyde anlamli iliskiler oldugu saptanmistir. Coklu regresyon analizi, merhamet alt
boyutlarinin engellilere yonelik tutum puanindaki varyansin sinirli bir boliimiinii agikladigini gostermistir.
Sonug olarak, 6gretmenlerin merhamet diizeyleri engellilere yonelik tutumlariyla iligkilidir; ancak kesitsel ve
iligskisel desen nedeniyle nedensel bir ¢ikarim yapilmamalidir.

Anahtar Kelimeler: Merhamet, Engellilere yonelik tutum, Ogretmen, Engellilik.
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Structured Abstract:

Teachers play a crucial role not only in students’ academic progress but also in fostering learning
environments that are inclusive, supportive, and fair. Their affective qualities, particularly compassion, may
shape how they understand and respond to individual differences, including disability. Within inclusive
education, 'teachers' attitudes toward individuals with disabilities play a crucial role in determining the
effectiveness of educational practices within inclusive education. as a key factor influencing the effectiveness
of educational practices. As a multidimensional construct, compassion encompasses kindness, recognition of
shared humanity, mindfulness, and lower levels of indifference and detachment, and it may therefore contribute
to the development of such attitudes. Although compassion and attitudes toward individuals with disabilities
have each been addressed in previous research, studies examining the association between these variables
among teachers from different subject areas are still limited. Accordingly, the present study sought to
investigate the relationship between teachers’ compassion levels and their attitudes toward individuals with
disabilities and to examine whether these variables differ according to branch, gender, age, educational level,
professional experience, school type, disability-related training, and the presence of a family member with a
disability.

The study was designed within a quantitative framework based on the relational survey model. The
sample comprised 242 teachers from different branches in Istanbul, including physical education, music, visual
arts, and special education. Among the participants, 145 were female and 97 were male. Data were gathered
through an online survey and voluntary participation; therefore, the sample was defined as a convenience
sample rather than a simple random sample. The data collection tools included a Demographic Information
Form, the Compassion Scale originally developed by Pommier (2011) and adapted into Turkish by Akdeniz
and Deniz (2016), and the Attitudes Toward Individuals with Disabilities Scale developed by Dékmen (2000).
The Compassion Scale consists of six subdimensions: kindness, indifference, awareness of sharing,
disengagement, mindfulness, and separation. Since the scale has a multidimensional structure, the
subdimensions were analysed separately. Higher scores on the Attitudes Toward Individuals with Disabilities
Scale were interpreted as reflecting more positive attitudes. Skewness and kurtosis values were examined to
assess normality, and the findings indicated that the data were appropriate for parametric analyses. Frequency
and percentage analyses were used for descriptive statistics; independent samples t-tests and one-way ANOVA
were applied for group comparisons; Tukey HSD was used for post-hoc comparisons where applicable;
Pearson correlation analysis was used to identify relationships among variables; and multiple regression
analysis was used to examine the joint predictive role of compassion sub-dimensions. Effect sizes were
reported or interpreted through Cohen’s d, partial eta squared, and shared variance values. Ethical approval
was obtained from the Istanbul Gelisim University Ethics Committee (Decision No: 2025-16; Date: 29 August
2025).

The results indicated that teachers demonstrated high levels of compassion and generally positive
attitudes toward individuals with disabilities. No statistically significant differences were found in compassion
or attitude scores with respect to branch, gender, or participation in disability-related training. Nevertheless,
several demographic variables yielded significant differences in certain compassion subdimensions. With
regard to age, significant differences emerged in kindness and awareness of sharing, although the difference in
kindness did not yield a specific group difference in Tukey HSD comparisons and should therefore be
interpreted cautiously. In terms of educational level, significance was observed only in the awareness of sharing
subdimension, with graduate degree holders scoring higher than undergraduate degree holders. For
professional experience, significant differences were found in kindness, awareness of sharing, and mindfulness,
and teachers with 16 years or more experience obtained higher scores than those with less experience in several
group comparisons. According to school type, teachers employed in private schools had significantly higher
kindness scores, whereas those working in public schools had significantly higher disengagement scores.
Furthermore, having a family member with a disability led to significant differences across all compassion
subdimensions; however, this variable did not produce a statistically significant difference in attitudes toward
individuals with disabilities. Pearson correlation analysis showed that kindness, awareness of sharing, and
mindfulness were positively associated with attitudes, while indifference, disengagement, and separation were
negatively related to them. These relationships were low in magnitude. The multiple regression model

www.turkishstudies.net/religion



296 Mehmet Aydogan - Kiirsat Arzuoglu - Taner Atasoy

explained approximately 12% of the variance in attitudes toward individuals with disabilities, indicating that
compassion subdimensions are related to attitudes but do not comprehensively account for them.

In conclusion, the findings suggest that compassion is an affective factor associated with teachers’
attitudes toward individuals with disabilities. Although demographic variables did not create widespread
differences in attitudes, several compassion subdimensions varied according to age, educational level,
professional experience, school type, and having a family member with a disability. The correlation and
regression results reveal that positive aspects of compassion are generally associated with more favourable
attitudes toward individuals with disabilities, whereas negative aspects are associated with less favourable
attitudes. However, the explanatory power of these relationships is limited, and the findings should be
interpreted within the boundaries of the cross-sectional design, convenience sampling, online self-report data,
and unequal subgroup sizes. These results indicate that affective characteristics These results suggest that
teacher education and inclusive education practices should consider affective characteristics, but they should
avoid making causal statements. in teacher education and inclusive education practices, but causal statements
should be avoided. Future research may explore these relationships in broader and more diverse samples and
include additional psychosocial variables to explain disability-related attitudes in educational settings more
comprehensively.

Keywords: Compassion, Attitudes toward individuals with disabilities, Teacher, Disability.
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Résumé Structuré:

Les enseignants jouent un rdle crucial non seulement dans la progression scolaire des €léves, mais
aussi dans la création d’environnements d’apprentissage inclusifs, solidaires et équitables. Leurs qualités
affectives, en particulier la compassion, peuvent influencer la maniére dont ils appréhendent les différences
individuelles, y compris le handicap, et y réagissent. Dans le cadre de I’éducation inclusive, les attitudes des
enseignants envers les personnes en situation de handicap jouent un réle crucial dans 1’efficacité des pratiques
éducatives. Elles constituent en effet un facteur clé influant sur I’efficacité de ces pratiques. En tant que concept
multidimensionnel, la compassion englobe la bienveillance, la reconnaissance d’une humanité commune, la
pleine conscience, ainsi que des niveaux moindres d’indifférence et de détachement ; elle peut donc contribuer
au développement de telles attitudes. Bien que la compassion et les attitudes envers les personnes en situation
de handicap aient chacune fait I’objet de recherches antérieures, les études examinant 1’association entre ces
variables chez des enseignants de différentes disciplines restent encore limitées. En conséquence, la présente
étude visait a examiner la relation entre les niveaux de compassion des enseignants et leurs attitudes envers les
personnes en situation de handicap, ainsi qu’a déterminer si ces variables varient en fonction de la discipline
enseignée, du genre, de 1’dge, du niveau d’études, de I’expérience professionnelle, du type d’établissement
scolaire, de la formation liée au handicap et de la présence d’un membre de la famille en situation de handicap.

L’étude a été congue dans un cadre quantitatif s’appuyant sur le modé¢le d’enquéte relationnelle.
L’échantillon était composé de 242 enseignants issus de différentes disciplines a Istanbul, notamment
I’éducation physique, la musique, les arts plastiques et 1’éducation spécialisée. Parmi les participants, 145
étaient des femmes et 97 des hommes. Les données ont été recueillies par le biais d’une enquéte en ligne et
d’une participation volontaire; par conséquent, 1’échantillon a ét¢ défini comme un échantillon de commodité
plutét que comme un échantillon aléatoire simple. Les outils de collecte de données comprenaient un
formulaire d’informations démographiques, 1’échelle de compassion initialement développée par Pommier
(2011) et adaptée en turc par Akdeniz et Deniz (2016), ainsi que 1’échelle des attitudes envers les personnes en
situation de handicap développée par Dokmen (2000). L’échelle de compassion comprend six sous-
dimensions: la bienveillance, I’indifférence, la conscience du partage, le désengagement, la pleine conscience
et la séparation. L’échelle presents a multidimensional structure; the sub-dimensions have been analysed
separately. Des scores plus élevés sur 1’échelle des attitudes envers les personnes en situation de handicap ont
été interprétés comme reflétant des attitudes plus positives. Les valeurs d’asymétrie et de kurtosis ont été
examinées pour évaluer la normalité, et les résultats ont indiqué que les données se prétaient & des analyses
paramétriques. Des analyses de fréquence et de pourcentage ont été utilisées pour les statistiques descriptives;
des tests t sur échantillons indépendants et une ANOVA a un facteur ont été appliqués pour les comparaisons
entre groupes; le test de Tukey HSD a été utilisé pour les comparaisons post-hoc lorsque cela était applicable;
une analyse de corrélation de Pearson a été utilisée pour identifier les relations entre les variables; et une analyse
de régression multiple a été utilisée pour examiner le role prédictif conjoint des sous-dimensions de la
compassion. Les tailles d’effet ont été rapportées ou interprétées a I’aide des valeurs de d de Cohen, de I’eta
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carré partiel et de la variance partagée. Une autorisation éthique a été obtenue auprés du comité d’éthique de
I'université Gelisim d’Istanbul (décision n® 2025-16; date: 29 aofit 2025).

Les résultats ont montré que les enseignants faisaient preuve de niveaux élevés de compassion et
d’attitudes globalement positives envers les personnes en situation de handicap. Aucune différence
statistiquement significative n’a été constatée dans les scores de compassion ou d’attitude en fonction de la
filiere, du genre ou de la participation a une formation liée au handicap. Néanmoins, plusieurs variables
démographiques ont révélé des différences significatives dans certaines sous-dimensions de la compassion. En
ce qui concerne 1’age, des différences significatives sont apparues en matiére de bienveillance et de conscience
du partage, bien que la différence observée pour la bienveillance n’ait pas donné lieu a une différence spécifique
entre les groupes lors des comparaisons HSD de Tukey et doive donc étre interprétée avec prudence. En termes
de niveau d’études, une différence significative n’a été observée que dans la sous-dimension de la conscience
du partage, les titulaires d’un diplome de troisieéme cycle obtenant des scores plus élevés que les titulaires d’un
diplome de premier cycle. Concernant 1’expérience professionnelle, des différences significatives ont été
constatées en matiére de bienveillance, de conscience du partage et de pleine conscience, et les enseignants
ayant 16 ans d’expérience ou plus ont obtenu des scores plus €élevés que ceux ayant moins d’expérience dans
plusieurs comparaisons de groupes. Selon le type d’établissement, les enseignants employés dans des écoles
privées présentaient des scores de bienveillance significativement plus élevés, tandis que ceux travaillant dans
des écoles publiques présentaient des scores de désengagement significativement plus élevés. De plus, le fait
d’avoir un membre de la famille en situation de handicap a entrainé des différences significatives dans toutes
les sous-dimensions de la compassion ; cependant, cette variable n’a pas produit de différence statistiquement
significative dans les attitudes envers les personnes en situation de handicap. L’analyse de corrélation de
Pearson a montré que la bienveillance, la conscience du partage et la pleine conscience étaient positivement
associées aux attitudes, tandis que I’indifférence, le désengagement et la séparation y étaient négativement
liées. Ces relations étaient de faible ampleur. Le modéle de régression multiple expliquait environ 12 % de la
variance des attitudes envers les personnes en situation de handicap, ce qui indique que les sous-dimensions de
la compassion sont liées aux attitudes mais ne les expliquent pas entiérement.

En conclusion, les résultats suggérent que la compassion est un facteur affectif associé aux attitudes
des enseignants envers les personnes en situation de handicap. Bien que les variables démographiques n’aient
pas entrainé de différences généralisées dans les attitudes, plusieurs sous-dimensions de la compassion
variaient en fonction de 1’age, du niveau d’études, de I’expérience professionnelle, du type d’établissement
scolaire et du fait d’avoir un membre de la famille en situation de handicap. Les résultats de corrélation et de
régression révelent que les aspects positifs de la compassion sont généralement associés a des attitudes plus
favorables envers les personnes en situation de handicap, tandis que les aspects négatifs sont associés a des
attitudes moins favorables. Toutefois, la puissance explicative de ces relations est limitée, et les résultats
doivent étre interprétés en tenant compte des contraintes liées au plan d’étude transversal, a 1’échantillonnage
par commodité, aux données issues d’auto-évaluations en ligne et aux tailles inégales des sous-groupes. Ces
résultats indiquent que les caractéristiques affectives. Ces résultats suggérent que la formation des enseignants
et les pratiques d’éducation inclusive devraient prendre en compte les caractéristiques affectives, mais il
convient d’éviter toute affirmation de nature causale. dans la formation des enseignants et les pratiques
d’éducation inclusive, mais il convient d’éviter toute affirmation de nature causale. De futures recherches
pourraient explorer ces relations a partir d’échantillons plus larges et plus diversifiés, et inclure des variables
psychosociales supplémentaires afin d’expliquer de maniére plus exhaustive les attitudes liées au handicap
dans les contextes éducatifs.

Mots-clés: Compassion, Attitudes envers les personnes en situation de handicap, Enseignant,
Handicap.

Resumen Estructurado:

Los docentes desempefian un papel crucial no solo en el progreso académico de los alumnos, sino
también a la hora de fomentar entornos de aprendizaje inclusivos, solidarios y justos. Sus cualidades afectivas,
en particular la compasion, pueden influir en la forma en la que comprenden y responden a las diferencias
individuales, incluida la discapacidad. En el marco de la educacion inclusiva, las actitudes de los docentes
hacia las personas con discapacidad desempefian un papel crucial a la hora de determinar la eficacia de las
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practicas educativas, constituyéndose en un factor clave que influye en dicha eficacia. La compasion es un
concepto que incluye la amabilidad, el reconocimiento de que todos compartimos la misma humanidad, la
atencion plena y una menor indiferencia y distancia. Esto ayuda a fomentar actitudes positivas. Aunque tanto
la compasion como las actitudes hacia las personas con discapacidad se han abordado por separado en
investigaciones anteriores, los estudios que examinan la asociacion entre estas variables entre docentes de
diferentes areas de ensefianza siguen siendo escasos. En consecuencia, el presente estudio se propuso investigar
la relacion entre los niveles de compasion de los docentes y sus actitudes hacia las personas con discapacidad.
Ademas, se examing si estas variables difieren segin la especialidad, el género, la edad, el nivel educativo, la
experiencia profesional, el tipo de centro de ensefianza, la formacion relacionada con la discapacidad y la
presencia de un familiar con discapacidad.

El estudio se disefié dentro de un marco cuantitativo basado en el modelo de encuesta relacional. La
muestra estuvo compuesta por 242 docentes de diferentes especialidades en Estambul, entre ellas educacion
fisica, musica, artes plasticas y educacion especial. De los participantes, 145 eran mujeres y 97 hombres. Los
datos se recopilaron mediante una encuesta en linea y la participacion voluntaria; por lo tanto, la muestra se
definié como una muestra de conveniencia en lugar de una muestra aleatoria simple. Las herramientas de
recopilacion de datos incluyeron un formulario de informacion demografica, la Escala de Compasion
desarrollada originalmente por Pommier (2011) y adaptada al turco por Akdeniz y Deniz (2016), y la Escala
de Actitudes hacia las Personas con Discapacidad desarrollada por Dékmen (2000). La Escala de Compasion
consta de seis subdimensiones: amabilidad, indiferencia, conciencia de compartir, distanciamiento, atencion
plenay separacion. Dado que la escala tiene una estructura multidimensional, las subdimensiones se analizaron
por separado. Las puntuaciones mas altas en la Escala de Actitudes hacia las Personas con Discapacidad se
interpretaron como un reflejo de actitudes mas positivas. Se examinaron los valores de asimetria y curtosis
para evaluar la normalidad, y los resultados indicaron que los datos se adecuaban para andlisis paramétricos.
Se utilizaron andlisis de frecuencia y porcentajes para las estadisticas descriptivas. Se aplicaron pruebas t para
muestras independientes y ANOVA unidireccional para las comparaciones entre grupos. Se utiliz6 la prueba
de Tukey HSD para las comparaciones post hoc cuando procedia. Se empleo el analisis de correlacion de
Pearson para identificar relaciones entre las variables. Ademas, aplicaron pruebas t para muestras
independientes y ANOVA unidireccional para las comparaciones entre grupos. Se utilizo la prueba de Tukey
HSD para las comparaciones post hoc cuando procedia. Se empled el analisis de correlacion de Pearson para
identificar relaciones entre las variables. También utilizé la prueba de Tukey HSD para las comparaciones post
hoc cuando procedia; se empled el analisis de correlacion de Pearson para identificar relaciones entre las
variables; y se utilizé una regresion multiple para examinar el papel predictivo conjunto de las subdimensiones
de la compasion. Los tamaiios del efecto se expresaron o interpretaron mediante los valores de d de Cohen, eta
cuadrado parcial y varianza compartida. Se obtuvo la aprobacion ética del Comité de Etica de la Universidad
Gelisim de Estambul (Decision n.°: 2025-16; Fecha: 29 de agosto de 2025).

Los resultados indicaron que los profesores mostraban altos niveles de compasion y actitudes
generalmente positivas hacia las personas con discapacidad. No se encontraron diferencias estadisticamente
significativas en las puntuaciones de compasion o actitud en funcién de la especialidad, el género o la
participacion en formacion relacionada con la discapacidad. No obstante, varias variables demograficas
arrojaron diferencias significativas en determinadas subdimensiones de la compasion. En cuanto a la edad, se
encontraron diferencias importantes en la amabilidad y en la conciencia de compartir. Sin embargo, las
diferencias en amabilidad no mostraron una variacion clara entre los grupos en las comparaciones HSD de
Tukey, asi que hay que tener cuidado al interpretarlas. En cuanto al nivel educativo, solo se observo
significacion en la subdimension de la conciencia de compartir, en la que los titulares de un titulo de posgrado
obtuvieron puntuaciones mas altas que los de un titulo de grado. En cuanto a la experiencia profesional, se
encontraron diferencias significativas en amabilidad, conciencia de compartir y atencion plena, y los docentes
con 16 afos o mas de trayectoria obtuvieron puntuaciones mas altas que aquellos con menos experiencia en
varias comparaciones entre grupos. Segun el tipo de establecimiento educativo, los docentes empleados en
centros privados obtuvieron puntuaciones significativamente mas altas en amabilidad, mientras que los que
trabajaban en centros publicos lograron puntuaciones significativamente mas altas en desconexion. Tener un
familiar con discapacidad gener6 diferencias significativas en todas las areas de la compasion. Sin embargo,
esta situacion no mostré una diferencia estadisticamente significativa en las actitudes hacia las personas con
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discapacidad. El analisis de correlacion de Pearson mostrd que la amabilidad, la conciencia de compartir y la
atencion plena se asociaban positivamente con las actitudes, mientras que la indiferencia, la desconexion y la
separacion se relacionaban negativamente con ellas. Estas relaciones fueron de baja magnitud. El modelo de
regresion multiple mostré que alrededor del 12 % de la variacion en las actitudes hacia las personas con
discapacidad se debia a las subdimensiones de la compasion. Esto significa que estas subdimensiones estan
relacionadas con las actitudes, pero no las explican completamente.

En conclusion, los resultados sugieren que la compasion es un factor afectivo asociado a las actitudes
de los docentes hacia las personas con discapacidad. Si bien las variables demograficas no produjeron
variaciones generalizadas en las actitudes, varias subdimensiones de la compasioén si cambiaron diferencias
generalizadas en las actitudes; varias subdimensiones de la compasion variaron en funcion de la edad, el nivel
educativo, la experiencia profesional, el tipo de centro educativo y el hecho de tener un familiar con
discapacidad. Los resultados de la correlacion y la regresion revelan que los aspectos positivos de la compasion
se asocian, en general, con actitudes mas favorables hacia las personas con discapacidad, mientras que los
aspectos negativos se asocian con actitudes menos favorables. Sin embargo, el poder explicativo de estas
relaciones es limitado, y los resultados deben entenderse dentro de las restricciones, y los resultados deben
interpretarse dentro de los limites del disefio transversal, el muestreo por conveniencia, los datos de
autoinforme en linea y los tamafos desiguales de los subgrupos. Estos resultados indican que las caracteristicas
afectivas... Estos resultados sugieren que la formacion del profesorado en las practicas de educacion inclusiva
debe evitar practicas de educacion inclusiva; deben tener en cuenta las caracteristicas afectivas, pero deben
evitarse las afirmaciones causales. En la formacion del profesorado en las practicas de educacion inclusiva, se
deben evitar practicas de educacion inclusiva, pero deben evitarse las afirmaciones causales. Futuros estudios
podrian investigar estas relaciones en grupos mas grandes y variados, e incluir mas variables psicosociales para
explicar de manera mas completa las actitudes hacia la discapacidad en las escuelas.

Palabras clave: Compasion, Actitudes hacia las personas con discapacidad, Docente, Discapacidad.
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CrpykrypupoBanHoe Pe3lome:

VY4uTens UrparoT PEIIAONIyI0 POJb He TOJNBKO B aKaJeMHUYECKON yCIeBAGMOCTH y4alluXcsl, HO U B
(OpPMHUPOBAHUM HMHKITIO3UBHOW, ONAronpHATHOW M CHpaBeIMBOi ydeOHOW cpenpl. X 3MoOIMOHAIbHBIC
KauecTBa, B YaCTHOCTH COCTPAJIaHUE, MOT'YT ONPEIEIIATh TO, KAK OHM MOHMMAIOT HHIUBUY JIbHBIC PasJInyHs,
BKJIIOYAsi ’HBATUTHOCTD, M PEarupyloT Ha HUX. B paMKkax WHKIIFO3MBHOTO 00pa30BaHMs OTHOILICHUE YUUTENCH
K JIIOJSIM C MHBAJIWJHOCTHIO WIPAET KIIIOYEBYIO POJib B omnpezaeneHur 3(P(eKTHBHOCTH 00pa3oBaTesIbHBIX
MPaKTUK. Byaydr MHOTOMEpHBIM HOHSTHEM, COCTpaJaHHe BKIIOYAaeT B ce0s 100pOTy, MpH3HAHHE OO0IIeH
YeJIOBEUHOCTH, BHUMATENBHOCTh, @ TaKke OoJiee HHU3KHH ypOBeHb O€3pasiiMuusi U OTCTPAHEHHOCTH, U,
CJIE/IOBATENILHO, MOXET CIOCOOCTBOBaTh (DOPMHPOBAHHMIO TaKMX OTHOILICHWH. XOTS COCTpajiaHHe W
OTHOIIIEHHE K JIFOASM C HHBAJIHHOCTBIO YK€ PACCMATPUBAIIUCH B MPEIIIYIIIX HCCIIET0BAHUSIX, KOJINUECTBO
paboT, MOCBSLICHHBIX H3yYSHUIO B3aWMOCBS3M MEXIY OTHMH MEPEMEHHBIMU CPEAM YYUTENeH pPa3HBIX
NpEeJIMETHBIX 00JacTel, Mo-npexHeMy orpaHudeHo. COOTBETCTBEHHO, LIENIBIO HACTOSILETrO0 HCCIIEIOBAHMS
ObUTO W3y4eHHE B3aUMOCBS3M MEXIy YPOBHEM COCTpaJaHWsl Y4uTelIed M MX OTHOLIEHHWEM K JIIOASIM C
WHBAJIHMIHOCTBIO, @ TAKXKE BBISICHEHHE TOT0, PA3JIMYAI0TCS JIM 3TH IEpEMEHHBIE B 3aBUCUMOCTH OT IPEMETHOM
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obnacTu, 1oJsia, BO3pacTa, ypoBHS 00pa3oBaHMA, MPO(ECCHOHAIFHOTO OIBITA, THIIA IIKOJBI, MTPOXOXKIACHHS
MOATOTOBKH II0 BOTIPOCaM MHBAIMAHOCTH Y HAJIMYUS WICHA CEMBH C HHBAJIUIHOCTHIO.

HccnenoBanue OBIIO TOCTPOEHO B paMKaxX KOJMYECTBEHHOT'O IIOJXOJAa HA OCHOBE MOJIEIH
persinnoHHOro onpoca. Bribopka Brittouana 242 yuurens pa3IMYHBIX IpeaIMeTHbIX obnacteii B CramOyne, B
TOM YHCIIe Yy4uTeleH (U3UUECKON KyJIbTYpbl, MY3BIKH, W300pa3UTEIBHOTO HCKYCCTBA M CIELUAIBHOTO
obOpazoBanus. Cpeau ydvacTHHKOB 145 cocTaBmsuid KeHIMHBI W 97 — wMyxumHbl. COOp JaHHBIX
OCYIIECTBIISUICS. TTOCPEICTBOM OHJIAHH-ONpoca Ha JO0OpPOBOJBLHOW OCHOBE; MOATOMY BBHIOOpKa Oblia
orpeziesieHa Kak yaoOHas BHIOOpKa, a He Kak IpocTasi ciiydaiiHas BbIOOpKa. VIHCTpyMeHTHI cOOpa JaHHBIX
BKJTFOYAITH aHKETY C ieMorpaduaeckoi napopmarueit; llkamy cocTpananus, mepBoHa4aIbHO pa3paboTaHHYIO
IMommee (2011) n amanTupoBaHHYIO Ha Typenkuit s3Ik AxaeHusoMm u enmzom (2016); a taroxe lkamy
OTHOIICHHUSA K JIFOISIM C MHBAJTMIHOCTRIO, pa3dpadboTtannyro Jékmenom (2000). [llkana cocTpamaHust COCTOUT U3
IIECTH TOAAMMEHCHI: m0oOpoTa, Oe3paznnmune, OCO3HAaHHE HEOOXOIUMOCTH JEIHUTHCS, OTCTPAHCHHOCTD,
BHUMATEIbHOCTh M OTAEJIECHHOCTh. [IOCKONIBKY IIKala MMEET MHOTOMEPHYIO CTPYKTYPY, MOIINMEHCHH
aHATM3MPOBAIICh OTAENBHO. bojee BhICOKME Oayulbl MO IIKajle OTHOLICHUS K JIIOASAM C MHBAJIUIHOCTBHIO
MHTEPIPETHPOBAINCh KaK OTpakeHHe Oojee ITO3UTHBHOTO OTHOWICHUWs. JlJIsi OLIEHKHM HOPMalbHOCTH
pacrpeienieHus ObUTH POAHATU3UPOBAHBI MTOKA3aTeNId aCUMMETPHUH U 3KCIIeCca, U MOJTyUYeHHbIE Pe3yJIbTaThl
MOKa3ajdd, YTO JaHHble MOJAXOAAT JUIs MapaMeTpHUuecKoro aHamusa. JlIg OmuMcaTeslbHOW CTAaTHCTUKU
HCIIOJIB30BAIMCh aHAJIHM3 YacTOTHl M NMPOLEHTHBIM aHaIN3; U1 CpaBHEHMS IPYINI MPUMEHSUIUCH t-KpUTEpUU
JUIS HE3aBHCUMBIX BBIOOPOK M OAHO(MAKTOPHBIA aucnepcuoHHbl aHamu3 (ANOVA); mis mocr-hoc-
CpaBHEHMIA, T/Ie 3TO OBIIO YMECTHO, McHoib3oBaica kpurepuit Tyku HSD; mis BeISIBICHUS B3aUMOCBS3Ei
MEXKAy IEpEeMEHHBIMH MHPUMEHSUICS KOPPEISLHOHHBIA aHamu3 IlupcoHa; a [uid HW3ydeHHsS COBMECTHOU
MPOTHOCTUYECKOH pPOJIM CYOIMMEHCHH COCTpaJaHWs MHCIONb30BAJICS MHOXXECTBEHHBIH PErpecCHOHHBIN
aHanu3. BenmmumnHa sddekra ykasplBasach WIN MHTEPIPETHPOBATIACh ¢ momouipio nokaszateneid d Kosna,
YaCTHYHOTO 3Ta-KBajjpaTa W oOmiel nucmepcuu. DTHdeckoe omoOpeHune Obuto momydeHo ot Komwurera mo
stike CramOyibckoro yHuBepcutera «I emummmy» (Pemrerue Ne 2025-16; Jlata: 29 aBrycra 2025 1.).

Pe3yJ'H)TaTI>I ToKasaji, YTO Y4YUTCIIA ACMOHCTPUPOBAIIN BBICOKHH YPOBEHL COCTpaJlaHusd U B LICJIOM
IIOJIOKHUTECIIBHOC OTHOIICHUC K JOAAM C HMHBAJIUIHOCTBIO. He 6])1.]'10 BBIIBJICHO CTATHUCTHYCCKU 3HAYUMBbIX
pa3n4uii B TOKA3aTeNIX COCTPaJaHHs FITH OTHOIIICHHS B 3aBHCUMOCTH OT CITCIIMAIbHOCTH, TI0JIa FITH yYacTHs
B TPCHHHTaX, CBS3aHHBIX C BOMPOCAMH WHBAJHTHOCTH. TeM HE MCEHee, IO psmy IeMOorpaduIecKux
MIEPEMEHHBIX OBLTH O0HAPYKECHBI 3HAYNMEBIC Pa3IMdus B ONPEICICHHBIX TTOAKOMIIOHEHTAaX COCTpagaHus. Yro
KacaeTcs BO3pacTa, 3HAYMMEBIC DPA3UYUs MPOSBIIIMCH B TOJKOMIIOHEHTaX «I0OpOTa» W «OCO3HAHHE
HEOOXOIUMOCTH JCITUTHCSD, XOTS pa3Indne B «J00pOTE» He MPHUBEIO K BRISBICHHIO KOHKPETHBIX TPYIITOBBIX
pasnmmumii pu cpaBHeHMH o MeTtoxy Tukey HSD wm, ciiemoBaTenbHO, MOMKHO HHTEPIPETHPOBATHCS C
OCTOPOXKHOCTBIO. UTO KacaeTcsi ypoBHS 00pa3oBaHMs, 3HAUMMOCTh HAOJIOJAIACh TOJIBKO B MOAKATETOPHH
«OCO3HAHUE HEOOXOIUMOCTH JCIUTHCS», IPUUYEM 00JIaJaTe/ I CTeIICHH MarucTpa Habpanu OoJibiine 0asIoB,
4yeM oOnajaTenu crerneHu OakanaBpa. B oTHOLEHUH NMPOGEeCCHOHATIBHOTO ObITA 3HAYMMBbIE Pa3JIuyuust ObLIN
oOHapy>keHbl B JOOpOTE, OCO3HAaHMU HEOOXOIUMOCTH JICNIUTHCS M BHHUMATEJIBHOCTH, NPUYEM YUUTENS CO
cTakeM 16 5ieT u 60s1ee monyduin 0ojiee BBICOKUE OIIEHKH, YeM YUHUTENsI C MEHBIIIUM CTaKeM, B HECKOJIBKHIX
TPYTIIOBBIX CPAaBHEHUSAX. B 3aBHCHMOCTH OT THIIA IIKOJBI YIUTENS, PA0OTAIOMIKE B YACTHBIX IITKOJAX, IMEIH
3HAYHUTEIEHO OOJiee BBHICOKHE OIICHKH 10 MOOpOTe, TOTAa KaK YYHTeNs, paOdoTalomIiue B TroCyNapCTBEHHBIX
IIKOJaX, AIMEJTH 3HAYUTEIHHO O0Jiee BEICOKUE OLCHKH 10 OTCTpaHeHHOCTH. KpoMe Toro, Hamn4aure 4ieHa CeMbHI
C MHBAJIMTHOCTHIO TIPUBOIMIIO K 3HAYMMBIM Pa3IHIHSAM IO BCEM MOAKOMIIOHEHTaM COCTPaJaHus; OJJHAKO 3Ta
TIepeMeHHAs He IaBajla CTATHCTUYECKU 3HAYUMOW pa3HUIIGI B OTHOIICHHH K JIFOISIM C MHBAIMAHOCTEI0. AHAITN3
Koppensnuu [lupcoHa mokaszai, 4To M0OpOTa, OCO3HAHWE HEOOXOIUMOCTH HCITUTHCS M BHUMATEIBHOCTH
TMOJIOKHUTEIBHO KOPPEIUPOBAIU C OTHOILIEHUEM, B TO BPeMsl Kak Oe3pasiinyie, OTCTPAHEHHOCTh U OTUYKACHHE
ObLTM C HUM OTPHUIATETILHO CBS3aHBl. OTH B3aUMOCBSI3M OBUIM CHaOBIMH MO BenmuuHe. Mojaens
MHOXECTBEHHOH perpeccun oOBsCHANa mpuMepHo 12 % ngucmepcud B OTHONIICHHHM K JIIOASIM C
WHBAJIMAHOCTBIO, YTO YKa3bIBACT HA TO, YTO MOAKOMIIOHCHTBI COCTPAJaHNA CBA3aHbBI C TAKUM OTHOIICHUEM, HO
He OOBICHSIIOT €r0 B IMOJTHON Mepe.

B 3akmroueHue, MoMydeHHbIE PE3yJIbTAThl CBUAETENBCTBYIOT O TOM, UYTO COCTpPaJiaHUE SIBISAETCS
apQeKTUBHBIM (DAKTOPOM, CBSI3aHHBIM C OTHOLICHHEM YYHTENeH K JIOASIM C HHBAJIMIHOCTBIO. XOTA
JneMorpaduyeckue IepeMEeHHbIE HE TNPHUBEIN K 3HAYUTENbHBIM DPa3iIM4MsiIM B OTHOLICHHH, HEKOTOpHIE
CyOAMMEHCHM COCTpaJaHMsl BapbUpPOBAINCH B 3aBUCHMOCTH OT BO3pacTa, YpOBHS 00Opa3oBaHUS,
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npoecCHOHANIPHOTO OMBITA, THIIA IIKOJIBI M HAIMYMSA YICHA CEMbH C WHBAIMIHOCTBIO. Pe3ynbTars
KOPPEIAIIN 1 PErPECCHHU TTOKa3bIBAIOT, YTO MOJOKUTEIbHBIE ACIIEKTHI COCTPAIAHMS, KaK IIPAaBUIIO, CBA3aHBI C
6osiee OIATONPHUSATHBIM OTHOIIEHHEM K JIIOASIM C MHBAJIMIHOCTBIO, TOT/IAa KaK OTPHLATEIbHBIE ACHEKTHI — C
MEHee OnaronpusATHbBIM OTHomIeHHeM. OmHako OOBSICHSIOIAs CHJIa 3THX B3aMMOCBA3EH OTpaHUUYCHA, H
MOJTyYEHHBIE PE3YNbTAThl CIEAYET MHTEPIPETUPOBATh C YIETOM OTPAaHWUYCHHUH, CBA3AaHHBIX C MONEPEUHBIM
JM3afHOM HCCIIEI0BAHUS, BBIOOPOYHBIM 0TOOPOM, TaHHBIMH OHJIAH-CaMOOTYETOB M HEPABHBIMHU pa3MepaMu
HNOATPYMNI. DTH Pe3yJIbTAaThl yKa3bIBAIOT Ha TO, YTO a()eKTUBHBIE XapaKTEPUCTHKH JIOJKHBI YYUTHIBATHCS B
MOATOTOBKE Y4UTEJIeH M NMPAKTHKE WHKIIO3UBHOTO 0Opa30BaHMs, OJHAKO CIEXyeT W30eraThb BBIABHKECHUS
MPUYUHHO-CIIEJCTBEHHBIX YTBEp)KIeHUH. B Oyaymux ucciefoBaHUAX MOXKHO M3YUYHTh 3TH B3aUMOCBS3U Ha
OoJiee IMUPOKUX U pa3HOOOPa3HBIX BEIOOPKAX U BKIIOYHTH JOTIOJHUTEIILHBIE IICUX0COLUAIbHbIE IEPEMEHHBIE,
4T0OBI 00JIee BCECTOPOHHE OOBSICHUTH OTHOILICHNE K MHBAJIMIHOCTH B 00pa30oBaTesIbHOM cperie.

KiroueBble ciioBa: COCTpagaHrue, OTHOMICHUE K JIIOASIM C HHBAJIMTHOCTBIO, YYUTEIIb, MHBAITUIHOCTbD.

T ARI:
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I, T HRA Bt SRS, ST, Jaddl, 3R GUFHRUT| Tfs 39 HIUhH b GaT Sg3ATaTHt
8, 3fIT IU- ST T 3T o faweryur forar ot | fadai aafdadl & ufa efPeion Ay IR 3 3ih!
DI HH THRIAD VDIV FHI <= ara T 771 T AR HT 3had H & forg faRor
(1) SR FHe IR [ Bt Sid Bt 113, 3R st I udr =rer for St Refifess fazawor 3 forg Sugea
7| Ui HifTeh! o o Sy SR Ul foreiwor o1 SuaiT fobar 17, Weg o & e e
TAT E-TRAEI0T 3R Th-IRWBT LA (one-way ANOVA) A1 fhT T S8t @] &Y, a8t URe-gT g
& O o TAUHS! (Tukey HSD) T SUTNT T TRIT; TR o &iid Yaeh BI Ugd - o g fUaRa=
TEHSY fa=eIour FHT JUTNT {31 T, 3TR HHUN & IU- AT &1 Hgad HaRad YfHHT &1 offd I
& T sg-ufarA fa=eivor &1 I favan |

TUT & MHR B! Bl & d, HfRIP eta TWHRR, 3R A1 faaror AT & Areqm § Rurd an saran
foran a1 gxaiga TNRM fayfaemea St Afawar wfifa (ofa e 2025-16; feAi®: 29 3T 2025)
Y A srgHTe e forar |
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R B, Y g8 Toba fAraar 8 fob wounm & Iu-smam w0 § T&fid 8, Afe 3 3961 samus
w0 § fgame 76 3d €
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TATHRY, 3T W-RUIE e, 3R SRHH ITE MHRY S Wnsit & iR &t St =nfgel 3
oo Tard < € b e fRrem s wma=f Rren & snarg & yrares faRwdrelf R faeR faar s
TIRY, Wb HRU-Tre et BT I Fa-T AMiB T

Hiasr & My § 37 Taelt o7 31 e o fafay 7l & gar amar o I § 3R Aféres
gRax # famaivTar-geeh =P iun o 3ifde e 70 T SRSAT 6 & oy fdfad AAamATforG =R
D1 e fpar o Tebar g

FIaS: HoUN, fqpai afaqar & ufd =Pwivn, e, fabandl

Yapilandirilmis Ozet:

Ogretmenler, dgrencilerin yalnizca akademik gelisimlerinde degil, kapsayici, destekleyici ve adil
ogrenme ortamlarmin olusturulmasinda da temel bir role sahiptir. Ogretmenlerin sahip olduklar1 duyugsal
nitelikler, 6zellikle merhamet diizeyi, bireysel farkliliklar1 ve engellilik durumunu anlama ve bu durumlara
yonelik tepki verme bigimlerini etkileyebilmektedir. Kapsayict egitim baglaminda dgretmenlerin engelli
bireylere yonelik tutumlari, egitim uygulamalarinin niteligini belirleyen 6nemli unsurlardan biri olarak
degerlendirilmektedir. Cok boyutlu bir yap1 olan merhamet; sevecenlik, ortak insanlik/paylagma bilinci, bilingli
farkindalik ile umursamazlik, baglantisizlik ve iliski kesme diizeylerinin diigiikk olmasi gibi boyutlar
icermektedir. Bu nedenle merhametin, engellilere yonelik tutumlarin gelisimiyle iliskili olabilecegi
diisiiniilmektedir. Alanyazinda merhamet ve engellilere yonelik tutum ayri ayri ele alinmis olmakla birlikte,
farkl1 branglarda gorev yapan 6gretmenlerde bu iki degisken arasindaki iliskiyi inceleyen arastirmalar sinirhidir.
Bu dogrultuda mevcut arastirmada, 6gretmenlerin merhamet diizeyleri ile engellilere yonelik tutumlari
arasindaki iliskinin incelenmesi ve so6z konusu degiskenlerin brans, cinsiyet, yas, egitim durumu, mesleki
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tecriibe, okul statiisii, engellilerle ilgili egitim alma ve ailede engelli birey bulunma durumuna gore farklilasip
farklilasmadiginin belirlenmesi amaglanmistir.

Arastirma nicel aragtirma yaklasimi ¢ergevesinde iliskisel tarama modeline gore tasarlanmustir.
Arastirmanin &rneklemini Istanbul ilinde beden egitimi, miizik, resim ve 6zel egitim branslarinda gorev yapan
242 ogretmen olusturmaktadir. Katilimeilarin 145°1 kadin, 97’si erkektir. Veriler ¢evrimigi anket ve goniillii
katilim yoluyla toplandigindan 6rneklem uygun/kolayda ornekleme olarak tanimlanmistir. Veri toplama
araglar;; Demografik Bilgi Formu, Pommier (2011) tarafindan gelistirilen ve Akdeniz ile Deniz (2016)
tarafindan Tiirkgeye uyarlanan Merhamet Olgegi ile Dékmen (2000) tarafindan gelistirilen Engellilere Yonelik
Tutum Olgegi’nden olusmaktadir. Merhamet Olgegi sevecenlik, umursamazlik, paylasma bilincinde olma,
baglantisizlik, bilingli farkindalik ve iliski kesme olmak iizere alt1 alt boyuttan olusmaktadir. Olgegin gok
boyutlu yapisi nedeniyle alt boyutlar ayr1 ayr1 degerlendirilmistir. Engellilere Yonelik Tutum Olgegi’nde
yliksek puanlar daha olumlu tutum olarak yorumlanmigtir. Verilerin normal dagilim varsayimi carpiklik ve
basiklik degerleriyle incelenmis ve parametrik analizler icin uygun oldugu goriilmiistiir. Tanimlayici
istatistiklerde frekans ve yiizde analizleri; grup karsilastirmalarinda bagimsiz 6rneklem t testi ve tek yonlii
ANOVA; anlamli bulunan ANOVA sonuglarinda Tukey HSD testi; degiskenler arasindaki iliskilerin
belirlenmesinde Pearson korelasyon analizi; merhamet alt boyutlarinin birlikte yordayici roliinii incelemek i¢in
coklu regresyon analizi kullanilmistir. Etki biiyiikliikleri Cohen’s d, kismi eta kare ve paylasilan varyans
degerleri iizerinden degerlendirilmistir. Bu calisma icin etik onay, Istanbul Gelisim Universitesi Etik
Kurulu’ndan alinmistir (Karar No: 2025-16; Tarih: 29 Agustos 2025).

Bulgular, 6gretmenlerin merhamet diizeylerinin yliksek ve engellilere yonelik tutumlarinin genel
olarak olumlu oldugunu gostermistir. Brang, cinsiyet ve engellilerle ilgili egitim alma degiskenlerine gore
merhamet ve tutum puanlarinda istatistiksel olarak anlamli farklilik belirlenmemistir. Bununla birlikte bazi
demografik degiskenler merhamet alt boyutlarinda anlamli farkliliklar ortaya koymustur. Yas degiskenine gore
sevecenlik ve paylasma bilincinde olma alt boyutlarinda anlamli farklilik bulunmus; ancak sevecenlik alt
boyutundaki anlamlilik Tukey HSD karsilastirmalarinda belirgin bir grup farki {iretmediginden dikkatli
yorumlanmistir. Egitim durumu degiskeninde yalnizca paylasma bilincinde olma alt boyutunda lisansiistii
mezunlar lehine farklilik goriilmiistiir. Mesleki tecriibeye gore sevecenlik, paylagsma bilincinde olma ve bilingli
farkindalik alt boyutlarinda anlamli farkliliklar bulunmus; 16 yil ve iizeri mesleki deneyime sahip
Ogretmenlerin bazi karsilagtirmalarda daha yiiksek puanlar aldigi belirlenmistir. Okul statiisiine gore 6zel/vakif
okullarinda c¢alisan Ogretmenlerin sevecenlik puanlari, devlet okullarinda calisan Ogretmenlerin ise
baglantisizlik puanlart daha yiiksek bulunmustur. Ailede engelli birey bulunma durumu merhametin tiim alt
boyutlarinda anlamli farklilik olusturmusg; ancak engellilere yonelik tutum puaninda anlamli farklilik
olusturmamistir. Pearson korelasyon analizi, merhametin olumlu alt boyutlar ile engellilere yonelik tutum
arasinda pozitif; olumsuz alt boyutlari ile negatif yonde diisiik diizeyde anlamli iligkiler oldugunu gostermistir.
Coklu regresyon modeli, merhamet alt boyutlarmin engellilere yonelik tutum puanindaki varyansin yaklasik
%12’sini agikladigin ortaya koymustur.

Sonug olarak, arastirma bulgulari merhametin 6gretmenlerin engellilere yonelik tutumlartyla iliskili
bir duyussal degisken oldugunu gostermektedir. Demografik degiskenler engellilere yonelik tutumlarda yaygin
farkliliklar olugturmamis; buna karsilik yas, egitim durumu, mesleki tecriibe, okul statiisti ve ailede engelli
birey bulunma durumu baz1 merhamet alt boyutlariyla iligkili bulunmustur. Korelasyon ve regresyon sonuglari,
merhametin olumlu yo6nlerinin daha olumlu engellilik tutumlariyla, olumsuz yonlerinin ise daha az olumlu
tutumlarla iligkili oldugunu ortaya koymaktadir. Ancak bu iligkilerin agiklayicilik diizeyi sinirlidir. Bulgular
kesitsel desen, uygun/kolayda 6rnekleme, ¢evrimigi 6z bildirim verileri ve esitsiz alt grup biiytikliikleri dikkate
almarak yorumlanmalidir. Bu sonuglar, 6gretmen egitimi ve kapsayici egitim uygulamalarinda duyussal
ozelliklerin dikkate alinabilecegini, ancak nedensel ifadelerden kaginilmasi gerektigini gostermektedir.
Gelecek arastirmalarda daha genis ve c¢esitli 0rneklemlerle, boylamsal ve karma yontemli g¢aligmalar
yiiriitilerek engellilere yonelik tutumlart agiklayan psikososyal degiskenler daha kapsamli bigimde
incelenebilir.

Anahtar Kelimeler: Merhamet, Engellilere yonelik tutum, Ogretmen, Engellilik.
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The Relationship Between Compassion Levels of Teachers from Different Branches and
Their Attitudes Toward Individuals with Disabilities

Introduction

One of the most important elements of education, the teacher is not merely a figure who
transfers academic knowledge but also a guide who plays a significant role in students’ social,
emotional, and moral development (Celikten, 2005). While the education system is one of the most
important components in the formation of a healthy society, its effective functioning depends largely
on teachers (Askar & Erden, 1987). Compared with other educational components, teachers have a
much greater power to influence students. Therefore, teaching is a profession that requires patience,
dedication, and continuous effort and can reach success when it is performed willingly and with
affection (Askar & Erden, 1987). Teachers are in constant interaction with students, colleagues,
school administrators, students’ families, and the wider social environment in which they work
(Agin, 2021). These interactions shape not only classroom processes but also the emotional and
social climate of the educational environment (Oran & Karademir, 2025). The emotional identity of
a school or classroom is an important feature that distinguishes it from others (Celtek, 2019). In this
context, teachers’ mood, emotional competencies, and relational skills directly affect students’
learning motivation and development (Saglam & Kavgaci, 2021; Akbaba, 2006). Teachers who
experience negative emotions intensely and reflect these emotions in their behaviors are known to
create adverse effects on student achievement, classroom management, and school improvement
(Calik et al., 2018; Jennings & Greenberg, 2009).

At this point, compassion, one of the emotional dimensions of the teaching profession, has a
critical role. Teachers’ compassion enables them to tolerate students’ mistakes more constructively,
to display a supportive approach toward individuals with special needs, and to build a trust-based
learning environment in the classroom (Tekisik, 2006; Sahin et al., 2024). Compassion, which
underlies these behaviors, is defined as the tendency to notice the suffering experienced by people in
difficult situations, to feel concern for them, and to act with a desire to help or do good (Polat, 2016).
In another definition, compassion is described as a fundamental emotion that enables a person to
recognize the suffering and needs of others and to act with the motivation to help (Goetz et al., 2010).
Based on these definitions, compassionate teachers are sensitive to students’ individual differences,
adopt constructive and inclusive approaches when mistakes occur, and create fairer and more
equitable educational environments, especially for students with special needs. They also develop
trust-based relationships in the classroom, support students’ self-esteem, and contribute to the
reinforcement of positive attitudes toward learning.

In addition to compassion, teachers’ empathy, patience, and attitudes toward students
directly influence the quality of the educational process. In this regard, the concept of attitude is
especially important because it plays a determining role in teachers’ relationships with students and
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in their approach to the educational environment (Konuk, 2011). Teachers’ professional knowledge
and skills, instructional methods, empathy, and attitudes have a decisive role in students’ overall
success (Giines, 2016). However, supporting these academic competencies with emotional
components is indispensable for sustainable success in education. Education is not only a cognitive
process but also an emotional one (Soysal, 2024). In this context, attitude emerges as a key concept
in teachers’ relationships with students and their approach to the educational environment.

The concept of attitude is considered a basic structure that explains individuals’ emotional,
cognitive, and behavioral tendencies, and it has been defined in various ways by different disciplines
(Allport, 1935; Fishbein & Ajzen, 1975; Kagit¢ibasi, 2010). In the educational context, attitude is
regarded as an important variable that shapes the perceptions, feelings, and behavioral tendencies of
teachers and students toward one another, lessons, learning processes, or the educational environment
(Sahin & Yildirim, 2010). Academically, attitude is defined as a set of tendencies that individuals
develop toward people, objects, events, or situations other than themselves, generally acquired
through learning and guiding their behaviors (Geng, 2020; Fishbein & Ajzen, 1977). Another
definition describes attitude as a “mental and neural state of readiness, organized through experience,
which exerts a directive influence upon the individual’s response to situations” (Allport, 1935). These
definitions reveal the determining role of teachers’ attitudes in educational settings.

Teachers are not only transmitters of knowledge but also role models for students, and their
attitudes directly affect students’ social, emotional, and academic development (Karatag, 2020).
Social learning theory emphasizes that children learn largely by modeling; therefore, teachers’
attitudes can easily be adopted by students (Bandura & Walters, 1977). For this reason, teachers’
attitudes toward differences, values, and individual characteristics contribute to the development of
tolerance, inclusiveness, and democratic values among students, whereas negative attitudes may lead
to problems in classroom relations, exclusion, and a decline in learning motivation (Kagit¢ibasi,
2010; Richardson, 1996). Studies have shown that teachers’ positive attitudes support not only
academic achievement but also values such as empathy and social responsibility among students
(Jennings & Greenberg, 2009).

Within this framework, teachers’ attitudes toward students with disabilities emerge as one of
the most critical elements of inclusive education. Inclusive, understanding, and supportive
approaches displayed by teachers toward students with disabilities facilitate their active participation
in learning, increase their sense of belonging, and positively affect their academic success (Avramidis
& Norwich, 2002; Forlin et al., 2009). These positive attitudes also contribute to the development of
more accepting, empathetic, and sensitive attitudes toward differences among students without
disabilities (Diizel & Akin, 2024). Thus, teachers’ attitudes toward individuals with disabilities are
considered a factor that shapes not only the experiences of students with special needs but also the
learning culture of the entire classroom and the formation of social values.

In light of this information, the aim of this study is to examine the relationship between the
compassion levels of teachers working in different branches and their attitudes toward individuals
with disabilities. The study also evaluates whether these variables differ according to branch, gender,
age, educational level, professional experience, school type, disability-related training, and the
presence of a family member with a disability. Accordingly, the study sought answers to the
following questions: (1) What are teachers’ levels of compassion subdimensions and attitudes toward
individuals with disabilities? (2) Do these variables differ significantly according to demographic
and professional characteristics? (3) What is the relationship between compassion subdimensions
and attitudes toward individuals with disabilities? (4) To what extent do compassion subdimensions
jointly explain attitudes toward individuals with disabilities? The limited number of studies that
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jointly examine teachers’ compassion levels and their attitudes toward individuals with disabilities
constitutes the original value of this research.

Method

In this study, a cross-sectional and relational survey model, one of the quantitative research
methods, was used to examine the relationship between teachers’ compassion levels and their
attitudes toward individuals with disabilities. The relational survey model aims to determine the
direction and degree of covariation between two or more variables (Karasar, 2010; Biiyiikoztiirk et
al., 2008). Through this model, the relationships between teachers’ compassion levels and their
attitudes toward individuals with disabilities were analyzed statistically. Due to the nature of the
cross-sectional and relational design, the findings indicate associations among variables but do not
allow causal inference. Ethical approval for this study was obtained from the Istanbul Gelisim
University Ethics Committee (Decision No: 2025-16; Date: 29 August 2025).

Population and Sample

The population of the study consists of teachers actively working in Istanbul. The study
group consisted of 242 teachers working in the branches of physical education, music, visual arts,
and special education in the districts of Bagcilar, Gaziosmanpasa, Bakirkdy, and Giingdren in
Istanbul; 145 of the participants were female and 97 were male. Since the data were collected through
an online survey on a voluntary participation basis, convenience sampling was used.

Table 1. Demographic characteristics of the participants

N %
Physical Education 82 33.9
Branch Music 54 22.3
Visual Arts 51 21.1
Special Education 55 22.7
Female 145 59.9

Gender Male 97 40.1
21-25 38 15.7
26-30 58 24.0
Ace 31-35 64 26.4
g 36-40 31 12.8
41-45 36 14.9

46 and above 15 6.2
. Undergraduate 211 87.2
Education Graduate 31 12.8
1-5 Years 125 51.7
Experience 6—10 Years 58 24.0
xpert 11-15 Years 32 13.2
16+ Years 27 11.2
Public 165 68.2
School Type Private 77 31.8

e e .. Yes 20 8.3
Disability Training No 270 917
. . Yes 65 26.9
Disabled Family Member No 177 731

As shown in Table 1, 33.9% of the participants were physical education teachers, 22.3%
were music teachers, 21.1% were visual arts teachers, and 22.7% were special education teachers. In
terms of gender, 59.9% were female and 40.1% were male. Regarding age, 15.7% were between 21
and 25, 24.0% between 26 and 30, 26.4% between 31 and 35, 12.8% between 36 and 40, 14.9%
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between 41 and 45, and 6.2% were 46 years or older. In terms of educational level, 87.2% held an
undergraduate degree and 12.8% held a graduate degree. Regarding professional experience, 51.7%
had 1-5 years, 24.0% had 6-10 years, 13.2% had 11-15 years, and 11.2% had 16 years or more of
experience. Of the participants, 68.2% worked in public schools and 31.8% in private/foundation
schools; 8.3% had received disability-related training and 91.7% had not. In addition, 26.9% had a
family member with a disability, whereas 73.1% did not.

Data Collection Technique

The data collection tools used in this study were a demographic information form, the
Compassion Scale, and the Attitudes Toward Individuals with Disabilities Scale. The scale forms
were transferred to an online platform, and data were collected from teachers through Google Forms.
The participants were informed about the aim of the study, the voluntary nature of participation, and
the confidentiality of their responses.

The research data were obtained using the “Demographic Information Form” prepared by
the researcher, the “Compassion Scale” developed by Pommier (2011) and adapted into Turkish by
Akdeniz and Deniz (2016), and the “Attitudes Toward Individuals with Disabilities Scale” developed
by Dékmen (2000).

Demographic Information Form

The demographic information form was developed by the researcher after reviewing the
literature and includes questions regarding participants’ branch, gender, age, educational level,
professional experience, school type, disability-related training, and whether they have a family
member with a disability.

Compassion Scale

The Compassion Scale was developed by Pommier (2011), and its Turkish adaptation,
validity, and reliability study was conducted by Akdeniz and Deniz (2016). The scale is a five-point
Likert-type instrument consisting of 24 items and six subdimensions: kindness, indifference,
awareness of sharing, disengagement, mindfulness, and separation. In the present study, the
subdimensions of the scale were analyzed separately because the scale has a multidimensional
structure.

Cronbach’s alpha internal consistency coefficients were calculated to determine the
reliability of the Compassion Scale in the current sample. As a result of the analysis, the total
Cronbach’s alpha coefficient of the Compassion Scale was found to be .74. The reliability
coefficients of the subdimensions were .86 for kindness, .74 for indifference, .80 for awareness of
sharing, .78 for disengagement, .78 for mindfulness, and .73 for separation. These values indicate
that the scale has acceptable levels of internal consistency in the current sample.

Attitudes Toward Individuals with Disabilities Scale (ATIDS)

The Attitudes Toward Individuals with Disabilities Scale (ATIDS) was developed by
Dokmen (2000), and its validity and reliability properties have been tested. The internal consistency
coefficient of the scale was reported as Cronbach’s alpha .91, and the split-half reliability coefficient
was .83. The scale consists of items scored in a Likert-type format. Higher scores indicate more
positive attitudes toward individuals with disabilities.

In this study, Cronbach’s alpha internal consistency coefficient was calculated to determine
the reliability of the ATIDS in the current sample. Items 2, 11, 12, 14, 15, 16, 17, 19, 22, 25, 26, 27,
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34, 35, 36, 38, and 39 were reverse-coded. The Cronbach’s alpha value of the scale was found to be
.88, indicating high reliability.

Table 2. Skewness and kurtosis analyses of the scales

Scales Subdimension n Skewness Kurtosis
Kindness 242 -0.751 -0.265
Indifference 242 0.790 0.254
Awareness of Sharing 242 -0.559 -0.287
Compassion Scale Disengagement 242 0.857 0.204
Mindfulness 242 -0.861 0.169
Separation 242 0.820 0.129
Attitudes Toward Disabilities Scale ATIDS Total 242 -0.401 0.836

As shown in Table 2, the skewness and kurtosis values of the subdimensions of the scales
used in the study were examined to determine the normality of the data, and the values were found
to fall within the £2 range. Accordingly, the data were considered to meet the normality assumption
and parametric tests were used in the analyses.

Data Analysis

Frequency and percentage analyses were performed using SPSS 27.0 to describe the
demographic characteristics of the teachers. Independent samples t-test was used for comparisons
between two groups, and one-way ANOVA was used for comparisons among more than two groups.
For significant ANOVA results, Tukey HSD post-hoc test was used to identify the source of group
differences. Pearson correlation analysis was used to examine relationships among the variables, and
multiple linear regression analysis was conducted to evaluate the extent to which compassion
subdimensions jointly explain attitudes toward individuals with disabilities. The normality
assumption was evaluated through skewness and kurtosis values, and the significance level was set
at p < .05. Because multiple comparisons were conducted, the possibility of Type I error was
considered, and borderline p values were interpreted cautiously. To evaluate the practical importance
of the findings, Cohen’s d was interpreted for t-test results, partial eta squared (np*) for ANOVA
results, and shared variance (r?) for correlations.

Findings
This section presents the findings of the research, and the data is set out in detail below.

Table 3. Descriptive analyses of the scores obtained from the scales

Scales Subdimension n Min Max M+ SD
Kindness 242 2.50 5.00 4.19+0.71
Indifference 242 1.00 4.00 1.89 £ 0.65
Awareness of Sharing 242 1.75 5.00 3.944+0.76
Disengagement 242 1.00 5.00 2.11£0.88
Compassion Scale Mindfulness 242 1.50 5.00 3.98+0.78
Separation 242 1.00 4.00 1.89 £0.72

Attitudes Toward Disabilities

ATIDS Total 242 69.00 110.00 90.61 £ 6.42
Scale

According to Table 3, the mean score of the kindness subdimension of the Compassion Scale
was 4.19+0.71; indifference was 1.89+0.65; awareness of sharing was 3.94+0.76; disengagement
was 2.11£0.88; mindfulness was 3.98+0.78; separation was 1.94+0.82; the total Compassion Scale
score was 3.01+0.23; and the total ATIDS score was 146.76+19.84. These values indicate that
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teachers’ positive compassion subdimensions were high, negative compassion subdimensions were
relatively low, and their attitudes toward individuals with disabilities were generally positive.

Table 4. Examination of scale scores according to branch

Scales Subdimension Branch n M SD F ];_lllé{]gy
Physical Education' 82 4.17 0.74
) Music? 54 419 0.67
Kindness Visual Arts® 51 426 072 288 0834 -

Special Education* 55 4.14 0.71

Physical Education' 82 191  0.70
Music? 54 197 0.68

Indifference Visual Arts® ST 181 066 0.532 0.661 -
Special Education* 55 1.87  0.68
Physical Education! 82 3.89 0.78
Awareness of Music? 54 397 0.75
Sharing Visual Arts? s1 400 073 0279 084 i
Special Education* 55 3.92  0.76
Physical Education! 82 2.13  0.85
. Music? 54 222 1.05
Disengagement Visual Aris’ 51197 079 0.732 0.534 -
Special Education* 55 2.10  0.83
Physical Education! 82 3.97  0.85
Compassion . Music? 54 400 071
Scale Mindfulness Visual Aris’ 51 407 078 0.366 0.778 -
Special Education* 55 3.92 0.75
Physical Education! 82 1.94  0.71
. Music? 54 181 0.68
Separation Visual Arts’ 51190 074 0.316 0.814 -
Special Education* 55 1.87 0.78
Physical Education! 82 90.28 6.15
Attitudes Music? 54 89.94 691
Toward ATIDS Total Visual Arts' 51 90.17 6.44 4?2 0237 -
Disabilities Scale Special Education* 55 92.16 6.22

p>0.05

Table 4 shows that there were no statistically significant differences in the Compassion Scale
subdimensions or attitudes toward individuals with disabilities according to teachers’ branch (p >
.05). In this respect, teachers working in physical education, music, visual arts, and special education
branches had similar levels of compassion and attitudes toward individuals with disabilities.

Table 5. Examination of scale scores according to gender

Scales Subdimension Gender n M SD t p
Kindness —fongle 135417 072 0400 0646

Compassion Scale Indifference F?rglje 19475 igg 822 1761 0.079
Mharing . Female 185 392 076 07 062
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Male

97

2.11

0.80

Disengagement Female 145 211 0.94 -0.018  0.986
Mindfulness FI;ArELele 19475 ;‘:gi 8:;3 1174 0242
Separation Fl;/[;fle 19475 }gi 823 1724 0.086
L L — L PTRTE

*p > 0.05

According to Table 5, there were no statistically significant differences in the Compassion
Scale subdimensions or attitudes toward individuals with disabilities according to gender (p > .05).

The mean scores of male and female teachers were similar.

. . Tukey
Scales Subdimension Age n M SD F P HSD
21-25! 38 4.30 0.62
26-30? 58 4.02 0.73
. 31-35° 64 4.07 0.73
Kindness 36-40% 31 440 0.69 2.331 0.043 -
41-45° 36 4.26 0.72
46 and above® 15 4.46 0.55
21-25! 38 1.82 0.74
26-30? 58 1.87 0.63
. 31-35° 64 191 0.73
Indifference 36-40% 31 187 0.68 0.207 0.959 -
41-45° 36 1.96 0.66
46 and above® 15 1.96 0.63
21-25! 38 423 0.66
26-30? 58 3.71 0.72
Awareness of 31-353 64 3.79 0.79
Sharing 36-40* 31 4.00 0.83 3.491 0.005* 1.6>2
. 41-45° 36 4.08 0.74
C"“Sfpalss“’“ 46 andabove® 15 423 0.59
cale 21-25' 38 1.80  0.87
26-30? 58 221 0.81
. 31-35° 64 2.06 0.90
Disengagement 36-40° 31 217 0.96 1.885 0.098 -
41-45° 36 237 0.89
46 and above® 15 1.95 0.72
21-25! 38 3.85 0.80
26-30? 58 3.83 0.84
3
Mindfulness géj(5)4 g‘: i:?? 8:;1 1791 0.115 ]
41-45° 36 4.10 0.73
46 and above® 15 4.38 0.64
21-25! 38 1.59 0.70
26-30? 58 197 0.79
Separation 31-353 64 192 0.70 1.884 0.098 -
36-40* 31 1.91 0.56
41-45° 36 2.04 0.80
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46 and above® 15 1.75 0.59

21-25! 38 90.68  6.87
Attitudes 26-302 58 92.08  6.74
Toward 31-353 64 9020  5.99
Disabilities ATIDS Total 36-40* 31 88.77  5.41 1183 0.318 )
Scale 41-45° 36 90.41 7.30

46 and above® 15 90.73 4.96

Table 6. Examination of scale scores according to age

*p<0.05

As shown in Table 6, statistically significant differences were found in the kindness and
awareness of sharing subdimensions of the Compassion Scale according to age (p < .05). Although
the overall ANOVA result for kindness was significant, no specific group difference was identified
in the Tukey HSD comparisons. In the awareness of sharing subdimension, teachers aged 3640 had
higher scores than those aged 26-30. No significant differences were found in the other
subdimensions and ATIDS total score according to age (p > .05).

Table 7. Examination of scale scores according to educational level

Scales Subdimension Education n M SD t p
Kindness Undergraduare 3L1_408 822 0742 0459

Indifference U“gjzgdrji‘éate T oo 0986 0325

gl Ukl L9001 g

Compassion Scale Disengagement znéiiz%?%zate }E gég §§§ 0.271  0.787
Mindfulness B yos 05, 0938 0349

Separation Ungi;ifi‘;ate 23111 12(3) 82; 0.674  0.501

i Tout o Ukt 0864

*p <0.05

According to Table 7, a statistically significant difference was found only in the awareness
of sharing subdimension of the Compassion Scale according to educational level (p < .05). Teachers
with graduate degrees had higher scores in this subdimension than those with undergraduate degrees.
No significant differences were found in the other compassion subdimensions or in attitudes toward
individuals with disabilities (p > .05).

Table 8. Examination of scale scores according to professional experience

Subdimensi . Tukey

Scales on Experience n M SD F p HSD
1-5 Years! 125  4.07 0.75

610 Years? 58 4.23 0.63
11-15 Years® 32 425 0.78
16+ Years* 27 4.46 0.55
Indifference 1-5 Years! 125 1.87 0.67 1.048 0.369 -

Kindness 4.665 0.003* 4>1
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6-10 Years? 58 1.99 0.66
11-15 Years® 32 1.91 0.75
16+ Years* 27 1.84 0.63
1-5 Years! 125  3.78 0.79
Awareness 6-10 Years? 58 3.88 0.77
of Sharing  11-15 Years' 32 407 073 024 00147 4>12
. 16+ Years* 27 4.23 0.59
Compassion 1-5 Years! 125 2.09 0.90
Scale Disengagem _ 6-10 Years® 58 217 081 (o oo
ent 11-15 Years* 32 2.02 0.95 : ' )
16+ Years* 27 211 0.83
1-5 Years! 125  3.82 0.79
2
Mindfulness 161__1105?::;3 gg i:?g 8:32 6.753  0.000* 4>1
16+ Years* 27 4.38 0.64
1-5 Years! 125 1.90 0.72
2
| L TP
16+ Years* 27 175 0.59
1-5 Years' 125 90.77  6.51
Attitudes 6-10 Years> 58 9153  6.22
Toward  ATIDS Total 11-15 Yearss 32 8934 670 2.046  0.108
Dlsgb'h"es 16+ Yearst 27 8892  5.84
cale
*p<0.05

Table 8 shows that professional experience produced statistically significant differences in
the kindness, awareness of sharing, and mindfulness subdimensions of the Compassion Scale (p <
.05). The Tukey HSD results indicated that teachers with 16 years or more of experience had higher
scores than teachers with 1-5 years of experience in the kindness and awareness of sharing
subdimensions. In the mindfulness subdimension, teachers with 16 years or more of experience
scored higher than teachers with 1-5 years and 6—10 years of experience. No significant differences
were observed in the other subdimensions or in the ATIDS total score (p > .05).

Table 9. Examination of scale scores according to school type

Scales Subdimension S,;;‘;:l n M SD t p
Kindness PrivatePf;]:)ﬁfldation 17675 3;421 gZi -2263 - 0.024%
Indifference PrivatePf;]:)ﬁfldation 17675 } zg ggg 1.488 0.138
AWSa}rlzelrrliZS; o PrivatePf;]:)Efldation 17675 ggi g;g -0.021 0.984
Disengagement Privatel; ;}:)Efldation 17675 ?Sg g 22 2333 0.020°
Compassion Scale i
’ Mindfulness Privater;gt))ﬁrcldation 17675 i?g 8;2 -1.99 0.051
Separation Privatel; ;E))Ercldation 17675 i z; g;i 0.786 0433
?)titsiﬁtllll)gllgtsie:[s‘oszzfg ATIDS Total Privater;gt))grcldation 17675 gg;; gg; 0.517 0.606

*p <0.05
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As shown in Table 9, a statistically significant difference was found in the kindness and
disengagement subdimensions according to school type (p < .05). Teachers working in
private/foundation schools had higher kindness scores than those working in public schools, whereas
teachers working in public schools had higher disengagement scores. No significant difference was
found in the other compassion subdimensions or in the ATIDS total score (p > .05).

Table 10. Examination of scale scores according to disability-related training

Scales Subdimension ];i::ilzliilriltg)’ M SD t p

Kindness ;ZS 22202 j:gg 8:;(1) -0.853  0.394

Indifference ;ZS 22202 }gg 8:2‘9‘ 0270  0.787

i L ST

Disengagement SI{\IZS 22202 ;%3 82; 0.581  0.562

m ion 1

Compassion Scale Mindfulness ;‘f 22202 i:g? 8:;;‘ 1735 0.084
Separation SI{\IZS 22202 i gi 8;; -1.799  0.073

Disabilites Seale ATIDS Total o 5 o0 esi 0190 080

*p > 0.05

According to Table 10, there were no statistically significant differences in the Compassion
Scale subdimensions or in attitudes toward individuals with disabilities according to whether teachers
had received disability-related training (p > .05). The scores of teachers who had received such
training and those who had not were similar.

Table 11. Examination of scale scores according to having a family member with a disability
Disabled

Scales Subdimension Family Member n M SD t p
Kindness ;‘ZS 16757 3:(53 8:‘7% 4695  0.000%

Indifference ;‘ZS 16757 i:gg 8:% 2043 0.042%

Mg Ne 117 31 ons S8 o0owr

Compassion Scale Disengagement ;zs 16757 ég; ggg 5.765 0.000*
Mindfulness ;‘ZS 16757 ‘3‘:53 gzgg 3.692 0.001*

Separation ;‘f 16757 ;:83 8:;2 4805  0.000*

Disabiltes Seate  ATIDS Total sy LT 0076

*p <0.05

According to Table 11, having a family member with a disability produced statistically
significant differences in all subdimensions of the Compassion Scale (p < .05). Teachers who had a
family member with a disability scored higher in kindness, awareness of sharing, and mindfulness,
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and lower in indifference, disengagement, and separation. However, there was no statistically
significant difference in the ATIDS total score according to this variable (p > .05).

Table 12. Pearson correlation analysis results between Compassion Scale subdimensions and

ATIDS total score
1 2 3 4 5 6 7
r
Kindness' p

n 242
r -0.489%** 1

Indifference? p  0.000
n 242 242
r 0.552%*% -0.312** 1

Awareness of Sharing> p  0.000 0.000
n 242 242 242
r -0.500** 0.518** -0.497** 1
Disengagement* p 0.000 0.000 0.000

n 242 242 242 242
r o 0.752%%  -0.431** 0.556** -0.565%%* 1

Mindfulness® p 0.000 0.000 0.000 0.000
n 242 242 242 242 242
r -0.533** 0.633** -0.494** (0.636** -0.499** 1

Separation® p 0.000 0.000 0.000 0.000 0.000

n 242 242 242 242 242 242
r 0.161* -0.188** 0.267** -0.249** (0.264** -0.260** 1

ATIDS Total’ p 0.012 0.003 0.000 0.000 0.000 0.000
n 242 242 242 242 242 242 242

*p <0.05; **p <0.01; n =242

According to Table 12, there were statistically significant relationships between the
Compassion Scale subdimensions and attitudes toward individuals with disabilities. Positive
compassion subdimensions—kindness, awareness of sharing, and mindfulness—were positively
related to ATIDS total score. Negative subdimensions—indifference, disengagement, and
separation—were negatively related to ATIDS total score. However, the magnitude of these
relationships was low.

Table 13. Multiple regression analysis results regarding the prediction of ATIDS total score by

compassion subdimensions

Predictor Variable B t p VIF
Kindness -0.203 -2.033 0.043 2.66
Indifference -0.039 -0.467 0.641 1.83
Awareness of Sharing 0.158 1.976 0.049 1.71
Disengagement -0.046 -0.529 0.597 2.04
Mindfulness 0.224 2.240 0.026 2.67
Separation -0.125 -1.335 0.183 2.32

Note. R=10.346; R*>=0.120; Adjusted R*>=0.097; F(6,235) =5.329; p < 0.001. B: standardized regression coefficient;
VIF: variance inflation factor.

As shown in Table 13, the compassion subdimensions significantly explained the total
ATIDS score. The model explained approximately 12% of the variance in attitudes toward
individuals with disabilities. Among the predictors, kindness, awareness of sharing, mindfulness, and
separation had significant predictive effects. Indifference and disengagement were not significant
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predictors. The VIF values indicated that there was no multicollinearity problem among the
independent variables.

Discussion and Conclusion

In this study, the relationship between the compassion levels of teachers working in different
branches and their attitudes toward individuals with disabilities was examined in terms of branch,
gender, age, educational level, professional experience, school type, disability-related training, and
the presence of a family member with a disability. The findings indicate that teachers’ compassion
levels were high and their attitudes toward individuals with disabilities were generally positive.
However, these results should be evaluated in light of the cross-sectional and correlational design of
the study.

The high compassion levels of teachers may be explained by the affective structure of the
teaching profession, which requires trust-, understanding-, and support-based relationships with
students. High scores in the positive subdimensions of compassion and relatively low scores in
negative subdimensions such as indifference, disengagement, and separation suggest that teachers
tend to develop a more sensitive and accepting approach toward individuals with special needs.
Considering the scoring direction of the ATIDS, higher total scores indicate more positive attitudes.
Therefore, the interpretation of the ATIDS total score was based on the principle that higher scores
represent more positive attitudes. This finding is consistent with studies emphasizing the importance
of affective characteristics in teachers’ attitudes toward inclusive education (Avramidis & Norwich,
2002; Forlin et al., 2009; Jennings & Greenberg, 2009).

The absence of significant differences in compassion subdimensions and attitudes toward
individuals with disabilities according to branch and gender indicates that these variables alone are
not determining factors. Teachers working in different branches may have gone through similar
pedagogical formation processes, may share professional ethical values, and may meet around
common areas of responsibility in the teaching profession. This finding is consistent with studies
showing that attitudes toward individuals with disabilities are affected not only by demographic
characteristics such as branch or gender but also by more complex variables such as individual
experiences, values, perceived self-efficacy, and understanding of inclusive education (Yuker, 1988;
Antonak & Livneh, 2000; Scior, 2011).

Although significant differences were found in kindness and awareness of sharing according
to age, the effect sizes were low. In addition, although the overall ANOVA result for the kindness
subdimension was significant, no specific group distinction was reported in the Tukey HSD post-hoc
comparisons. Therefore, the findings regarding age should be interpreted as limited differences
requiring caution rather than as evidence of a strong age effect. Similarly, the fact that educational
level produced a difference only in the awareness of sharing subdimension should be evaluated as a
limited finding. Considering multiple comparisons, it should be remembered that the practical
importance of especially borderline p values may be limited.

The significant differences observed in the kindness, awareness of sharing, and mindfulness
subdimensions according to professional experience indicate that teaching experience may be
associated with some dimensions of compassion. In particular, the higher scores of teachers with 16
years or more of professional experience in these subdimensions suggest that long-term professional
experience may provide accumulated knowledge in encountering classroom differences, recognizing
student needs, and developing emotional regulation skills. However, the low effect sizes indicate that
professional experience alone is not a strong explanatory variable. Therefore, the effect of
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professional seniority should be evaluated together with teachers’ in-service training experiences,
school climate, classroom profile, and personal sensitivities.

According to school type, teachers working in private/foundation schools had higher
kindness scores, whereas teachers working in public schools had higher disengagement scores. This
may be related to institutional factors such as school climate, working conditions, class size, parental
expectations, and access to support services. However, the effect sizes for these findings were low.
Therefore, the results related to school type should not be interpreted as a direct determining effect
of school type but as limited findings indicating that the institutional context in which teachers work
may be associated with certain compassion subdimensions.

The absence of significant differences according to disability-related training may appear
unexpected at first glance; however, the low number of teachers who had received such training (n
= 20) is an important statistical power limitation that may explain this result. Therefore, the finding
should not be interpreted as indicating that disability-related training has no effect on teachers’
attitudes or compassion levels. Studies with more balanced group sizes may evaluate this relationship
more reliably by considering the quality, duration, content, and practical nature of disability-related
training.

The finding that having a family member with a disability produced significant differences
in all compassion subdimensions but not in attitudes toward individuals with disabilities is
noteworthy. This suggests that personal contact with an individual with a disability may affect
teachers’ emotional sensitivity and compassion subdimensions; however, general attitudes toward
individuals with disabilities cannot be explained solely by personal contact. Attitudes are shaped by
multiple variables, including knowledge level, professional experience, social norms, social
desirability, and institutional support. Thus, having a family member with a disability may create a
clear difference in compassion subdimensions without being reflected at the same level in the ATIDS
total score.

The correlation findings show that positive subdimensions of compassion are positively
related to attitudes toward individuals with disabilities, whereas negative subdimensions are
negatively related. However, the low magnitude of these relationships and the limited shared variance
indicated by r? values show that compassion is related to attitudes toward individuals with disabilities
but does not explain attitudes by itself. The multiple regression analysis also supported this
interpretation and showed that compassion subdimensions explained approximately 12% of the
variance in ATIDS total score. Therefore, although compassion is an affective variable associated
with attitudes toward individuals with disabilities, other variables such as knowledge, experience,
school climate, inclusive education competence, and social desirability should also be considered in
the formation of attitudes.

In conclusion, statistically significant but low-level relationships exist between teachers’
compassion subdimensions and their attitudes toward individuals with disabilities. The findings of
this study indicate that compassion is an affective characteristic associated with attitudes toward
individuals with disabilities. However, due to the relational and cross-sectional structure of the
research, no causal inference should be made that compassion determines attitudes or directly causes
the formation of attitudes. Therefore, the results should be evaluated with the concepts of
“associated” and “related” rather than with expressions such as “determinant” or “shaping.”

Limitations of the Study

This study has several limitations. First, because it was conducted with a cross-sectional and
correlational design, no causal relationship can be established between the variables. The findings
provide information only about the direction and level of the relationship between teachers’
compassion levels and their attitudes toward individuals with disabilities.
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Second, the study is limited to teachers working in four districts of Istanbul who voluntarily
participated in the online survey. Since random selection from a sampling frame was not performed,
convenience sampling was used. This situation limits the generalizability of the findings.

Third, the data were collected using self-report scales. Therefore, social desirability bias,
participants’ tendency to present themselves more positively than they are, and selection bias
associated with online survey participation may have affected the results.

Fourth, some subgroups had small sample sizes. In particular, the low number of teachers
who had received disability-related training (n = 20) and the limited size of the graduate-degree group
(n=31) may have reduced the statistical power of comparisons related to these variables.

Finally, conducting a large number of group comparisons increases the probability of Type
L error. Therefore, the practical and theoretical importance of findings with borderline p values should
be carefully evaluated. In addition, unequal group sizes and the lack of detailed reporting of the
homogeneity of variance assumption should be considered in interpreting the ANOVA results.

Recommendations

The findings of the study indicate low-level but significant relationships between teachers’
compassion subdimensions and their attitudes toward individuals with disabilities. Accordingly,
recommendations are presented based on the variables examined in this study: kindness, awareness
of sharing, mindfulness, indifference, disengagement, separation, and attitudes toward individuals
with disabilities.

In in-service training programs for teachers, applied activities that strengthen positive
compassion subdimensions such as kindness, awareness of sharing, and mindfulness may be included
in addition to disability-related knowledge.

Case analyses, classroom scenario studies, and reflective evaluation sessions may be planned
to reduce the subdimensions of indifference, disengagement, and separation.

Since differences were observed in the kindness, awareness of sharing, and mindfulness
subdimensions according to professional experience, mentoring and peer-support practices with
experienced teachers may be developed for teachers with less professional experience.

The differences observed in kindness and disengagement according to school type indicate
that school climate should be organized in a way that supports compassion-based teacher behaviors.
Therefore, common practices that strengthen inclusive school culture may be implemented in both
public and private schools.

Considering that teachers with a family member with a disability differed in compassion
subdimensions, experience-based programs may be prepared in which teachers can interact with
individuals with disabilities and their families in controlled, ethical, and educationally purposeful
ways.

In improving attitudes toward individuals with disabilities, in addition to knowledge transfer,
practical activities may be conducted that enable teachers to use classroom adaptation, accessible
activity planning, and inclusive communication skills.

Future studies may examine the relationship between compassion and attitudes toward
individuals with disabilities in different provinces, different teacher branches, and larger samples. In
addition, longitudinal designs, mixed-method studies, social desirability control, and multivariate
models including additional variables such as inclusive education competence may be used.
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Farkh Brans Ogretmenlerinin Merhamet Diizeyleri ile Engellilere Yonelik Tutumlar
Arasindaki Tliski

Giris

Egitimin en 6nemli unsurlarindan biri olan 6gretmen, yalnizca akademik bilgi aktaran bir
figlir degil; ayn1 zamanda &grencilerin sosyal, duygusal ve ahlaki gelisimlerinde 6nemli rol oynayan
bir rehberdir (Celikten, 2005). Saglikli bir toplumun olusumundaki en énemli unsur egitim sistemi
iken, bu sistemin etkin isleyisi biiyiik dlciide 6gretmene baglidir (Askar ve Erden, 1987). Ogretmen,
diger egitim bilesenlerine kiyasla ¢ok daha yiiksek bir etkileme giiciine sahiptir. Bu nedenle
ogretmenlik, sabir, 6zveri ve siirekli caba gerektiren; ancak sevgiyle ve isteyerek icra edildiginde
basariya ulasabilen bir meslektir (Askar ve Erden, 1987). Ogretmenler; 6grencileri, meslektaslari,
okul yoneticileri, 6grenci aileleri ve iginde bulunduklari sosyal ¢evre ile siirekli etkilesim halindedir
(Agin, 2021). Bu etkilesimler, sadece sinif ici siiregleri degil, aynm1 zamanda egitim ortaminin
duygusal ve sosyal iklimini de sekillendirmektedir (Oran ve Karademir, 2025). Bir okulun ya da
sinifin duygusal kimligi, onu digerlerinden ayiran 6nemli bir 6zelliktir (Celtek, 2019). Bu baglamda
Ogretmenin ruh hali, duygusal yeterlilikleri ve iligkisel becerileri, Ogrencilerin 6grenme
motivasyonunu ve gelisimini dogrudan etkilemektedir (Saglam ve Kavgaci, 2021; Akbaba, 2006).
Negatif duygular1 yogun bigimde yasayan ve bu duygulari davraniglarina yansitan 6gretmenlerin;
Ogrenci basarisi, sinif yonetimi ve okul gelisimi lizerinde olumsuz etkiler yarattigi bilinmektedir
(Calik vd., 2018; Jennings ve Greenberg, 2009).

Bu noktada 6gretmenlik mesleginin duygusal boyutlarindan biri olan merhamet duygusu,
son derece kritik bir rol oynamaktadir. Ogretmenlerin merhamet duygusu, 6grencilerin hatalarini
daha hoggoriilii karsilamalarini, 6zel gereksinimli bireylere destekleyici bir yaklagim sergilemelerini
ve sinif iginde giiven temelli bir 6grenme ortami insa etmelerini miimkiin kilmaktadir (Tekisik, 2006;
Sahin vd., 2024). Ogretmenlerin s6z konusu bu davranislarin temelinde yer alan merhamet, bireyin
zor durumda olan kisilerin yasadig1 sikintilar1 fark ederek onlara karsi iiziintii hissetmesi ve bu
duygunun etkisiyle yardim etme veya iyilikte bulunma egilimi gostermesi seklinde tanimlanmaktadir
(Polat, 2016). Baska bir tanimda ise merhamet, baskalariin acilarin1 ve ihtiyaclarin1 fark ederek,
yardim etme istegiyle hareket etmeyi saglayan temel bir duygu olarak tanimlanmistir (Goetz vd.,
2010). Bu tanimlardan yola ¢ikarak, merhametli 6gretmenler; 6grencilerin bireysel farkliliklarim
gozeterek 0grenme siireclerine duyarlilik gostermekte, hatalar1 karsisinda yapici ve kapsayici bir
yaklagim sergilemekte ve Ozellikle 6zel gereksinime ihtiya¢ duyan Ogrenciler i¢in daha adil ve
esitlik¢i bir egitim ortami olusturmaktadir. Bunun yaninda, sinif igerisinde giiven temelli iligkiler
gelistirmekte, 6grencilerin 6z saygilarimi desteklemekte ve 6grenmeye yonelik olumlu tutumlarin
pekismesine onemli katkilar saglamaktadir.

Ogretmenlerin sahip olduklari merhamet duygusunun yani sira, dgrencilere yonelik empati,
sabir ve tutumlar1 da egitim siirecinin kalitesini dogrudan etkileyen unsurlardir. Bu noktada 6zellikle
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'‘tutum' kavrami, 6gretmenlerin 6grencilerle kurduklar iliskiler ve egitim ortamina yaklagimlar
iizerinde belirleyici bir rol oynamaktadir (Konuk, 2011). Bir 6gretmenin mesleki bilgi ve becerileri,
ogretimde kullandig1 yontemler ile empati ve tutumlari, 6grencilerin genel basarisinda belirleyici rol
oynamaktadir (Giines, 2016). Ancak bu akademik yeterliliklerin duygusal bilesenlerle
desteklenmesi, egitimde siirdiiriilebilir basar1 i¢in kaginilmazdir. Ciinkii egitim yalnizca biligsel
degil, ayn1 zamanda duygusal bir siirectir (Soysal, 2024). Bu baglamda, 6gretmenlerin 6grencilerle
kurduklar1 iliskilerde ve egitim ortamina yaklagimlarinda 6nemli bir kavram olarak tutum one
cikmaktadir.

Tutum kavrami bireyin duygu, diisiince ve davranig egilimlerini agiklayan temel bir yap1
olarak ele alinmaktadir ve {lizerinde ¢ok durulan konulardan olup, farkl disiplinlerce ¢esitli sekillerde
tanimlanmistir (Allport, 1935; Fishbein ve Ajzen, 1975; Kagit¢ibasi, 2010). Egitim baglaminda
tutum, 6gretmen ve O0grencilerin birbirlerine, derslere, 6grenme siireglerine ya da egitim ortamina
yonelik algilarimi, duygularii ve davranigsal egilimlerini sekillendiren 6nemli bir degisken olarak
gorlilmektedir (Sahin ve Yildirim, 2010). Akademik ag¢idan ise tutum, bireyin kendisi disindaki kisi,
nesne, olay veya durumlara kars1 gelistirdigi, genellikle 6grenme yoluyla kazanilan ve davraniglarina
yon veren egilimler biitlinii seklinde tanimlanmaktadir (Geng, 2020; Fishbein ve Ajzen, 1977). Bagka
bir tanimlamada ise, “davranisa yonlendirici, kisinin bir durum karsisinda tepki vermesini saglayan,
deneyimler yoluyla kazanilmis ve yapilandirilmis olan zihinsel ve sinirsel bir hazirlik durumu”
olarak tamimlanmaktadir (Allport, 1935). Tutum kavramina iligkin tanimlar, egitim ortaminda
ogretmenlerin sahip olduklar1 tutumlarin belirleyici roliinii ortaya koymaktadir.

Ogretmenler yalnizca bilgi aktaran degil, ayn1 zamanda dgrenciler igin rol modeldir ve
onlarin tutumlar1 6grencilerin sosyal, duygusal ve akademik gelisimini dogrudan etkilemektedir
(Karatag, 2020). Sosyal 0grenme kurami, c¢ocuklarin biiyiik 6lg¢iide model alarak 6grendigini
vurgulamaktadir; bu da 6gretmenlerin tutumlarinin 6grenciler tarafindan kolayca benimsenmesine
yol agmaktadir (Bandura ve Walters, 1977). Bu nedenle 6gretmenlerin farkliliklara, degerlere ve
bireysel 6zelliklere kars1 sergiledikleri tutumlar, 6grencilerde hosgorii, kapsayicilik ve demokratik
degerlerin gelismesine katki saglamakta; olumsuz tutumlar ise tam tersine smif ici iliskilerde
sorunlara, dtekilestirmeye ve 6grenme motivasyonunun diismesine yol acabilmektedir (Kagit¢ibasi,
2010; Richardson, 1996). Nitekim arastirmalar, 6gretmenlerin sahip olduklari olumlu tutumlarin,
ogrencilerde yalnizca akademik basartyr degil, ayn1 zamanda empati ve sosyal sorumluluk gibi
degerleri de destekledigini gdstermektedir (Jennings ve Greenberg, 2009).

Bu ¢ergevede 6gretmenlerin engelli 6grencilere yonelik tutumlari, kapsayict egitimin en
kritik unsurlarindan biri olarak ©6ne ¢ikmaktadir. Ogretmenlerin engelli grencilere karsi
sergiledikleri kapsayici, anlayishh ve destekleyici yaklasimlar; onlarin 6grenme siirecine aktif
katilimlarini kolaylastirmakta, aidiyet duygularini artirmakta ve akademik basarilarini olumlu yonde
etkilemektedir (Avramidis ve Norwich, 2002; Forlin vd., 2009). Ayrica bu olumlu tutumlar, engelli
olmayan Ogrencilerin farkliliklara karsi daha kabul edici, empatik ve duyarli bireyler olarak
yetismelerine katki saglamaktadir (Diizel ve Akin, 2024). Dolayisiyla 6gretmenlerin engelli bireylere
yonelik tutumlari, yalnizca 6zel gereksinimli 6grencilerin degil, tiim sinifin 6grenme kdiltiiriinii ve
toplumsal degerlerin olusumunu dogrudan sekillendiren bir unsur olarak degerlendirilmektedir.

Tiim bu bilgiler 15181nda, bu arastirmanin amaci farkli branglarda gorev yapan 6gretmenlerin
merhamet diizeyleri ile engellilere yonelik tutumlari arasindaki iligkiyi incelemektir. Calisma ayrica
s6z konusu degiskenlerin brans, cinsiyet, yas, egitim durumu, mesleki tecriibe, okul statiisi,
engellilerle ilgili egitim alma ve ailede engelli birey bulunma durumuna gore farklilasip
farklilagsmadigini degerlendirmektedir. Bu dogrultuda arastirmada su sorulara yanit aranmigtir: (1)
Ogretmenlerin merhamet alt boyutlar1 ve engellilere yonelik tutum diizeyleri nasildir? (2) bu
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degiskenler demografik ve mesleki Ozelliklere gore anlamli farklilik gostermekte midir? (3)
merhamet alt boyutlari ile engellilere yonelik tutum arasinda nasil bir iligski vardir? (4) merhamet alt
boyutlar1, engellilere yonelik tutum puanimi birlikte ne 6l¢lide agiklamaktadir? Alan yazinda
Ogretmenlerin merhamet diizeyleri ile engellilere yonelik tutumlarini birlikte ele alan arastirmalarin
sinirli olmasi, ¢aligmanin 6zgiin degerini olusturmaktadir.

Yontem

Arastirmada, farkli brans Ogretmenlerinin merhamet diizeyleri ile engellilere yonelik
tutumlari arasindaki iliskinin incelenmesi i¢in nicel arastirma yontemlerinden biri olan kesitsel ve
iliskisel tarama modeli kullamlmustir. Iliskisel tarama modeli, iki ya da daha fazla degisken
arasindaki birlikte degisim ve iliskinin yoniinii belirlemeyi amaclayan bir arastirma yaklagimidir
(Karasar, 2010; Biiyiikoztiirk vd., 2008). Bu model sayesinde 6gretmenlerin merhamet diizeyleri ile
engellilere yonelik tutumlan arasindaki iligkiler istatistiksel olarak analiz edilmistir. Kesitsel ve
iligkisel desenin dogasi geregi, elde edilen bulgular degiskenler arasindaki iligkiyi géstermekte;
nedensel bir cikarima olanak vermemektedir. Bu calisma igin etik onay, Istanbul Gelisim
Universitesi Etik Kurulu’ndan alinmistir (Karar No: 2025-16; Tarih: 29 Agustos 2025).

Evren ve Orneklem

Aragtirmanin evrenini Istanbul’da aktif olarak gorev yapmakta olan Ogretmenler
olusturmaktadir. Arastirmanin calisma grubunu ise Istanbul ili Bagcilar, Gaziosmanpasa, Bakirkoy
ve Glingdren il¢elerinde gorev yapan beden egitimi, miizik, resim ve 6zel egitim branslarinda galisan
145’1 kadin, 97’si erkek olmak iizere toplam 242 6gretmen olusturmaktadir. Veriler ¢evrimici anket
yoluyla ve goniilli katilim esasina gore toplandigindan, arastirmada uygun/kolayda ornekleme
yontemi kullanilmugtir.

Tablo 1. Katilimcilarin demografik 6zellikleri

Degisken Kategori N %

Beden Egitimi Ogretmeni 82 33,9

Bran Miizik Ogretmeni 54 22,3

S Resim Ogretmeni 51 21,1

Ozel Egitim Ogretmeni 55 22,7

Cinsivet Kadin 145 59,9

Y Erkek 97 40,1

21-25 38 15,7
26-30 58 24,0
Ya 31-35 64 26,4

} 36-40 31 12,8

41-45 36 14,9

46 ve lizeri 15 6,2

e Lisans 211 87,2
Egitim Durumu Yiiksek Lisans 31 12,8

1-5 Y1l 125 51,7

. . 6-10 Y1l 58 24,0

Mesleki Tecriibe 11-15 Y1l 3 132

16 Y1l ve Uzeri 27 11,2

- Devlet 165 68,2

Okul Statiisii Ozel 77 318

. N Evet 20 8,3
Engellilerle ilgili egitim alma Hayir 279 91,7
. - Evet 65 26,9
Ailede engelli birey bulunma Hayir 177 731
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Tablo 1 incelendiginde; katilimcilarin %33,9’unun beden egitimi dgretmeni, %22,3 {iniin
miizik 6gretmeni, %21,1’inin resim Ogretmeni ve %?22,7’sinin 6zel egitim 6gretmeni oldugu,
%59,9’unun kadin, %40,1’inin erkek oldugu, %15,7’sinin 21-25 yas arasi, %24,0’min 26-30 yas
arasi, %26,4’tiniin 31-35 yas arasi, %12,8’inin 36-40 yas arasi, %14,9’unun 41-45 yas arasi ve
%6,2’sinin 46 yas ve lizeri oldugu, %87,2’sinin lisans, %12,8’inin yiiksek lisans mezunu oldugu,
%351, 7’sinin 1-5 yil, %24,0’min 6-10 yil, %13,2’sinin 11-15 y1l ve %11,2’sinin 16 y1l ve iizeri
mesleki tecriibeye sahip oldugu, %68,2’sinin devlet okulunda, %31,8’inin 6zel/vakif okulunda gorev
yaptig1, %8,3’liniin engellilerle ilgili egitim aldig1, %91,7’sinin engellilerle ilgili egitim almadigi,
%26,9’unun ailesinde engelli birey bulundugu, %73,1’inin ise ailesinde engelli birey bulunmadig
gorlilmektedir.

Veri Toplama Teknigi

Arastirmada, demografik bilgi formu, Merhamet Olgegi ve Engellilere Yénelik Tutum
Olgegi veri toplama araci olarak kullanilmistir. Olgek formlari cevrimici ortama aktarilmis ve
ogretmenlere Google Forms yazilimi iizerinden ¢evrimici anket yontemi tercih edilerek sorulari
yanitlamasi istenmistir. Veri toplama siirecinde 6gretmenlere arastirmaya katilimin goniilliillik
esasina dayali oldugu ve istendigi zaman calismadan c¢ekilebilecekleri, gizlilik ilkesine bagl
kalinacagi acik bir sekilde ifade edilmistir.

Arastirmanin verileri, arastirmaci tarafindan hazirlanan “Demografik bilgi formu” ve
Pommier (2011) tarafindan gelistirilen, Akdeniz ve Deniz (2016) tarafindan Tiirk¢eye uyarlamasi
yapilan “Merhamet Olgegi” ile Dokmen (2000) tarafindan gelistirilen “Engellilere Yo6nelik Tutum
Olgegi” kullamlmistir. Bu dogrultuda veri toplama siirecinde kullanilan araglar asagida belirtilmistir:

Demografik Bilgi Formu

Demografik bilgi formu arastirma ile ilgili literatiir incelenerek arastirmaci tarafindan
gelistirilmis ve arastirmaya katilan 6gretmenlerin “Brans, cinsiyet, yas, egitim durumu, mesleki
tecriibe, okul statiisii, engellilerle ilgili egitim alma ve ailede engelli birey bulunma” durumu gibi
demografik bilgileri belirlemeye yonelik 8 soruluk bilgi formu kullanilmistir.

Merhamet Olcegi

Pommier (2011) tarafindan gelistirilen 6l¢egin Tiirkce uyarlama, gegerlik ve giivenirlik
calismast Akdeniz ve Deniz (2016) tarafindan gerceklestirilmistir. Besli Likert tipinde diizenlenen
olcek 24 maddeden olusmaktadir. Olgekten almabilecek puanlar 24 ile 120 arasinda degismekte olup,
toplam puanin yiikselmesi merhamet diizeyinin arttigini, diismesi ise merhamet diizeyinin azaldiginm
gostermektedir. Olgek; bireyin bagkalarinin duygu ve diisiincelerine kars ilgisiz kalma egilimini
ifade eden “umursamazlik (2, 12, 14, 18; ters puanlama)”, kisinin hem kendisine hem de diger
insanlara kars1 anlayish ve ilgili yaklagimini yansitan “sevecenlik (6, 8, 16, 24)”, insanlarin kusursuz
olmadigin1 ve hata yapmanin insan olmanin dogal bir parcasi oldugunu kabul etmeyi iceren
“paylagimlarin bilincinde olma (11, 15, 17, 20)”, bireyin diger kisilerle bag kurma diizeyindeki
azalmay1 gosteren “baglantisizlik (3, 5, 10, 22; ters puanlama)”, kiginin olumsuz yasant1 ve
duygularina dengeli bicimde yaklasabilmesini ifade eden “bilingli farkindalik (4, 9, 13, 21)” ve bir
kisi ya da duruma yonelik ilginin sona ermesini igeren “iliski kesme (1, 7, 19, 23; ters puanlama)”
olmak ftizere alt1 alt boyuttan olugmaktadir. Merhametin ¢ok boyutlu yapisi dikkate alinarak, bu
calismada 6lgek toplam puanindan ziyade alt boyut puanlar1 ayr ayr degerlendirilmistir.

Bu arastirmada Merhamet Olgegi'nin mevcut Orneklemdeki giivenirligini belirlemek
amaciyla Cronbach alfa i¢ tutarlilik katsayilar1 hesaplanmistir. Yapilan analiz sonucunda Merhamet
Olgegi’nin toplam Cronbach alfa katsayisi 0,892 olarak bulunmustur. Alt boyutlara iligskin Cronbach
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alfa degerleri ise sevecenlik alt boyutu i¢in 0,640, umursamazlik alt boyutu i¢in 0,581, paylasma
bilincinde olma alt boyutu i¢in 0,582, baglantisizlik alt boyutu i¢in 0,707, bilingli farkindalik alt
boyutu igin 0,661 ve iliski kesme alt boyutu icin 0,569 olarak hesaplanmistir. Bu bulgular, Merhamet
Olgegi’nin toplam puan diizeyinde yiiksek i¢ tutarliiga sahip oldugunu; alt boyutlar diizeyinde ise
kabul edilebilir ve kabul edilebilir diizeye yakin giivenirlik degerleri gosterdigini ortaya
koymaktadir.

Engellilere Yénelik Tutum Olgegi (EYTO)

“Engellilere Yénelik Tutum Olgegi (EYTO)”, Dékmen (2000) tarafindan gelistirilmis olup
gecerlik ve giivenirlik dzellikleri test edilmis bir 6lcektir. Olgegin i¢ tutarlilik katsayis1 Cronbach alfa
,91; iki yar1 giivenirlik katsayisi ise ,83 olarak rapor edilmistir. Toplam 30 maddeden olusan dlcek,
besli Likert derecelendirmesine sahiptir. Maddeler “Tamamen Katiliyorum”dan “Hig
Katilmiyorum”a dogru 1 ile 5 arasinda puanlanmaktadir. Olgekte “2, 11, 12, 14, 15, 16, 17, 19, 22
ve 25.” maddeler ters puanlanmaktadir. Olgekten elde edilebilecek puanlar 30 ile 150 arasinda
degismekte olup, toplam puanin yiiksek olmasi engellilere yonelik daha olumlu bir tutumu
gostermektedir.

Bu arastirmada Engellilere Yénelik Tutum Olgegi’nin mevcut érneklemdeki giivenirligini
belirlemek amaciyla Cronbach alfa i¢ tutarlilik katsayis1 hesaplanmustir. Olgekte yer alan 2, 11, 12,
14, 15, 16, 17, 19, 22 ve 25. maddeler ters kodlandiktan sonra yapilan giivenirlik analizi sonucunda
Olcegin toplam Cronbach alfa katsayisi 0,794 olarak bulunmustur. Elde edilen bu deger, Engellilere
Yénelik Tutum Olgegi’nin mevcut drneklemde kabul edilebilir diizeyde i¢ tutarliliga sahip oldugunu
gostermektedir.

Tablo 2. Olgeklerin ¢arpiklik ve basiklik analizleri

Olcekler Alt Boyutlar n Skewness Kurtosis
Sevecenlik 242 -0,751 -0,265
Umursamazlik 242 0,790 0,254
Paylasma Bilincinde Olma 242 -0,559 -0,287
. Baglantisizlik 242 0,857 0,204
Merhamet Olgegi Bilincli Farkindalik 242 -0.861 0,169
iliski Kesme 242 0,820 0,129

Engellilere Yonelik Tutum

(")lcegi EYTO Toplam 242 -0,401 0,836

Tablo 2 incelendiginde, verilerin normal dagilimini belirlemek amaciyla arastirmada
kullanilan 6l¢eklerin alt boyutlarinin “basiklik ve carpiklik” degerlerine bakilmis ve degerlerin £2
araliginda oldugu tespit edilmistir. Bliylikoztiirk “bu degerlerin +1 araliginda olmasinin normallikten
herhangi bir sapma olmamas1” olarak yorumlamaktadir (Biiyiikdztiirk, 2021). Yapilan ¢alismada
verilerin c¢arpiklik-basiklik degerlerinin ug¢ diizeylerde olmadig1 ve normal dagilim egrilerinde asir
sapmalar olmadig1 goriildiigii icin parametrik testler uygulanmstir.

Verilerin Analizi

Ogretmenlerin demografik 6zelliklerini betimlemek amactyla SPSS 27.0 analiz programi
kullanilarak frekans ve yiizde analizi yapilmustir. Iki grup karsilagtirmalarinda Bagimsiz Orneklem t
Testi, ikiden fazla grup karsilastirmalarinda Tek Yonli ANOVA testi uygulanmistir. Anlamli
ANOVA sonuglarinda gruplar arasindaki farkliligin kaynagimi belirlemek amaciyla Tukey HSD
post-hoc testi kullanilmistir. Ele alinan degiskenler arasindaki iliskiyi incelemek amaciyla Pearson
korelasyon analizi uygulanmis; merhamet alt boyutlarmin engellilere yonelik tutumu birlikte
aciklama diizeyini degerlendirmek icin ¢oklu dogrusal regresyon analizi yapilmigtir. Normallik
varsayimi ¢arpiklik ve basiklik degerleriyle degerlendirilmis, anlamlilik diizeyi p < 0,05 olarak
dikkate alinmistir. Coklu karsilastirmalar nedeniyle Tip I hata olasiligi goz 6niinde bulundurulmus;
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ozellikle sinirda p degerleri kesfedici ve ihtiyatl bicimde yorumlanmistir. Bulgularin pratik 6nemini
degerlendirmek amaciyla t testi sonuglarinda Cohen’s d, ANOVA sonuglarinda kismi eta kare (mp?),

korelasyonlarda ise paylasilan varyans (r?) degerleri yorumlanmustir.

Bulgular

Bu boliimde arastirma kapsaminda ulagilan bulgulara yer verilmis olup, veriler asagida

ayrintili olarak sunulmustur.

Tablo 3. Ogretmenlerin lceklerden aldiklari puanlarin betimsel analizleri

Olcekler Alt Boyutlar n Min Max XSS

Sevecenlik 242 2,50 5,00 4,19+0,71

Umursamazlik 242 1,00 4,00 1,89 + 0,65

Paylagma Bilincinde Olma 242 1,75 5,00 3,94+ 0,76

Baglantisizlik 242 1,00 5,00 2,11 +0,88

Merhamet (")lg:egi Bilingli Farkindalik 242 1,50 5,00 3,98 £0,78
Iliski Kesme 242 1,00 4,00 1,89+ 0,72

Engellilere Yonelik EYTO Toplam 242 69,00 110,00 90,61 + 6,42

Tutum Olgegi

Tablo 3 incelendiginde, katilimcilarin merhamet 6lcegi alt boyutlarindan “sevecenlik”
boyutunun ortalamasi 4,19+0,71; “umursamazlik” boyutunun 1,89+0,65; “paylasma bilincinde
olma” boyutunun 3,94+0,76; “baglantisizlik” boyutunun 2,11+0,88; “bilingli farkindalik” boyutunun
3,98+0,78 ve “iligki kesme” boyutunun ise 1,89+0,72 oldugu ve “engellilere yonelik tutum toplam”
boyutuna ait ortalama puan1 90,61+£6,42 olarak hesaplanmistir.

Tablo 4. Ogretmenlerin 6lgeklerden aldiklari puanlarin brans degiskenine gore incelenmesi

Olgekler  Alt Boyutlar Brans n X SS F Tukey
HSD
Beden Egitimi g7 417 0,74
Ogretmeni
Sevecenlik Miizik Ogretmeni 54 4,19 0,67 0,288 0,834 -
Resim Ogretmeni 51 426 0,72
Ozel Egitim Ogretmeni 55 4,14 0,71
Beden Egitimi 8 191 070
Ogretmeni
Umursamazlik Miizik Ogretmeni 54 1,97 0,68 0,532 0,661 -
Resim Ogretmeni 51 1,81 0,66
Ozel Egitim Ogretmeni 55 1,87 0,68
Beden Egitimi 8 389 078
Paylagma Ogretmeni
Bilincinde Miizik Ogretmeni 54 397 0,75 0,279 0,841 -
Olma Resim Ogretmeni 51 4,00 0,73
Ozel Egitim Ogretmeni 55 3,92 0,76
Beden Egitimi 8 213 085
Ogretmeni
Merhamet  Baglantisizhik Miizik Ogretmeni 54 222 1,05 0,732 0,534 -
Olgegi Resim Ogretmeni 51 1,97 0,79
Ozel Egitim Ogretmeni 55 2,10 0,83
o Beden Egitimi 8 397 085
Bilingli Ogrgtmem 0366 0778 )
Farkindalik Miizik Ogretmeni 54 4,00 0,71 ’ ’
Resim Ogretmeni 51 4,07 0,78
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Ozel Egitim Ogretmeni 55 3,92 0,75

Beden Egitimi 82 194 071

Ogretmeni

Iliski Kesme Miizik Ogretmeni 54 1,81 0,68 0316 0814 -
Resim Ogretmeni 51 1,90 0,74
Ozel Egitim Ogretmeni 55 1,87 0,78

. Beden Egitimi 8 9028 6,15
Engellilere EVTO Ogrgtmem
Yonelik Toplam Miizik Qgretmeni 54 89,94 6,91 1,422 0,237 -
Tutum Resim Ogretmeni 51 90,17 6,44
Olcegi Ozel Egitim Ogretmeni 55 92,16 6,22
*p > 0,05

Tablo 4 incelendiginde, arastirmaya katilan 6gretmenlerin brans degiskenine gére merhamet
Olcegi alt boyutlar1 ve “engellilere yonelik tutum puanlari” arasinda istatistiksel olarak anlamli bir
farklilik bulunmadig1 goriilmektedir (p > 0,05). Ogretmenlerin dlgekten aldiklari ortalama puanlar
incelendiginde, “sevecenlik, paylasma bilincinde olma ve bilingli farkindalik™ alt boyutlarinda resim
Ogretmenlerinin ortalama puanlarinin diger branglara gore daha yiiksek oldugu; umursamazlik ve
baglantisizlik alt boyutlarinda miizik 6gretmenlerinin ortalama puanlarimin daha yiiksek oldugu;
iligki kesme alt boyutunda ise beden egitimi Ogretmenlerinin ortalama puanlarinin daha yiiksek
oldugu goriilmektedir. “Engellilere yonelik tutum puanlar1” ortalamalari incelendiginde, en yiiksek
ortalama puanin 6zel egitim dgretmenlerine ait oldugu, bunu sirasiyla beden egitimi, resim ve miizik
Ogretmenlerinin izledigi goriilmektedir. Ancak bu farkliliklarin istatistiksel olarak anlamli olmadig:
belirlenmistir (p > 0,05).

Tablo 5. Ogretmenlerin lgeklerden aldiklari puanlarin cinsiyet degiskenine gore incelenmesi

Olcekler Alt Boyutlar Cinsiyet n X SS t P
. Erkek 97 4,21 0,70
Sevecenlik Kadmn 145 417 0.72 0,460 0,646
Erkek 97 1,99 0,75
Umursamazlik Kadm 145 1.83 0.62 1,761 0,079
Paylasma Erkek 97 3,96 0,76
Bilincinde Olma Kadin 145 3,92 0,76 0,397 0,692
Merhamet Olgegi 5 Erkek 97 2,11 0,80
Baglantisizlik Kadm 145 211 0.94 -0,018 0,986
Bilingli Erkek 97 4,06 0,74
Farkindalik Kadin 145 3,94 0,80 1,174 0,242
R Erkek 97 1,98 0,76
1liski Kesme Kadm 145 1.82 0.69 1,724 0,086
Engellilere i Erkek 97 89,89 6,38
Yonelik "[V‘l.ltum EYTO Toplam Kadm 145 91,08 6.43 -1,418 0,157
Olcegi
*p > 0,05

Tablo 5 incelendiginde, aragtirmaya katilan 6gretmenlerin cinsiyet degiskenine gore merhamet
Olcegi alt boyutlar1 ve “engellilere yonelik tutum puanlar1” arasinda istatistiksel olarak anlamli bir
farklilik bulunmadig1 goriilmektedir (p > 0,05). Ogretmenlerin dlgekten aldiklari ortalama puanlar
incelendiginde “sevecenlik, umursamazlik, paylasma bilincinde olma ve bilingli farkindalik™ alt
boyutlarinda erkek dgretmenlerin ortalama puanlarinin kadin 6gretmenlere gore daha yiiksek oldugu
goriilmektedir. “Baglantisizlik™ alt boyutunda ise kadin ve erkek d6gretmenlerin ortalama puanlarmin
birbirine yakin oldugu goriilmektedir. “Engellilere yonelik tutum puanlari” incelendiginde ise kadin
Ogretmenlerin ortalama puanlarinin erkek 6gretmenlere gore daha yliksek oldugu goriilmektedir.
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Tablo 6. Ogretmenlerin 6lceklerden aldiklari puanlarin yas degiskenine gore incelenmesi
Tukey
HSD

Olgekler Alt Boyutlar Yas n X SS F p

21-25! 38 4,30 0,62
26-30? 58 4,02 0,73
31-35° 64 4,07 0,73

Sevecenlik 36-40° 3 4.40 0.69 2,331 0,043 -
41-45° 36 4,26 0,72
46 ve iizeri® 15 4,46 0,55
21-25! 38 1,82 0,74
26-302 58 1,87 0,63
31-353 64 1,91 0,73
Umursamazlik 36-40° 3 1.87 0.68 0,207 0,959 -
41-45° 36 1,96 0,66
46 veiizeri® 15 1,96 0,63
21-25" 38 4,23 0,66
Paylasma 26-302 58 3,71 0,72
RO 31-353 64 3,79 0,79 "
Bll(l)rircrllzde 36-40° 3 4.00 0.83 3,491 0,005 1,6>2
41-45° 36 4,08 0,74
Merhamet 46 veiizeri® 15 4,23 0,59
Olcegi 21-25! 38 1,80 0,87
26-302 58 2,21 0,81
- 31-35° 64 2,06 0,90
Baglantisizlik 36-40° 3 2.17 0.96 1,885 0,098 -
41-45° 36 2,37 0,89
46 veiizeri® 15 1,95 0,72
21-25! 38 3,85 0,80
26-302 58 3,83 0,84
Bilingli 31-35° 64 3,99 0,71
Farkindalik 36-404 31 4,11 0,81 L791 0115 )
41-45° 36 4,10 0,73
46 ve lizeri® 15 4,38 0,64
21-25" 38 1,59 0,70
26-302 58 1,97 0,79
S 31-353 64 1,92 0,70
Iliski Kesme 36-40° 3 1.91 0.56 1,884 0,098 -
41-45° 36 2,04 0,80
46 ve lizeri® 15 1,75 0,59
21-25" 38 90,68 6,87
Engellilere 26-302 58 92,08 6,74
Yonelik - 31357 64 90,20 3,99 1,183 0,318 -
Tutum Olcegi EYTO 36-40* 31 88,77 5,41 ’ ’
Toplam 41-45° 36 90,41 7,30

46 ve lizeri® 15 90,73 4,96

*p<0,05

Tablo 6 incelendiginde, arastirmaya katilan 6gretmenlerin yas degiskenine gére merhamet
Olceginin “sevecenlik” ve “paylasma bilincinde olma” alt boyutlarinda istatistiksel olarak anlamli
farklilik bulundugu goriilmektedir (p < 0,05). Buna karsin “umursamazlik, baglantisizlik, bilingli
farkindalik ve iliski kesme” alt boyutlarinda yas degiskenine gore istatistiksel olarak anlamli bir
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farklilik bulunmadig: tespit edilmistir (p > 0,05). Sevecenlik alt boyutunda genel ANOVA sonucu
anlamli olmakla birlikte, Tukey HSD sonrasi ikili karsilagtirmalarda belirgin bir grup farki
raporlanmamistir. Paylasma bilincinde olma alt boyutunda ise 21-25 yas ve 46 yas ve lizeri
Ogretmenlerin ortalama puanlarinin 2630 yas araligindaki 6gretmenlere gore daha yiiksek oldugu
gorlilmektedir. Etki biiyiikliikleri sevecenlik icin mp®=0,047, paylasma bilincinde olma igin
np>=0,069 olup diisiik diizeydedir. Coklu karsilagtirma olasilig1 dikkate alindiginda sevecenlik alt
boyutundaki sinirda anlamlilik ihtiyatli degerlendirilmelidir. Ogretmenlerin yas degiskenine gére
engellilere yonelik tutum puanlar1 arasinda ise istatistiksel olarak anlamli bir farklilik bulunmadigi
belirlenmistir (p > 0,05).

Tablo 7. Ogretmenlerin 6lgeklerden aldiklar1 puanlarin egitim durumu degiskenine gére

incelenmesi
Olgekler Alt Boyutlar Egitim Durumu  n X SS t p
. Lisans 211 4,18 0,72
Sevecenlik Yiiksek Lisans 31 427 064 074 049
Lisans 211 1,91 0,67
Umursamazhik =90 o Tisans 31 183 0,63 0086 0325
Paylagma Bilincinde Lisans 211 3,90 0,77 "
Olma Yiiksek Lisans 31 4,16 0,63 -2,184 0,030
- Lisans 211 2,12 0,89
N Baglantsizhk ™~ Vicek Lisans 31 2,08 02 271 0787
Merhamet Olgegi Lisans 211 3,96 0,79
Bilingli Farkindalik Yiiksek Lisans 3 408 071 -0,938 0,349
L Lisans 211 1,90 0,72
Hligki Kesme Yiksek Lisans 31 1.83 069 2074 0501
Engellilere Yonelik " Lisans 211 90,54 6,44
Tutum Olcegi EYTO Toplam = ok Lisans 31 91.87 601 204 0193
*p < 0,05

Tablo 7’ye gdre, arastirmaya katilan 0gretmenlerin egitim durumu degiskeni agisindan
merhamet Ol¢eginin “paylagsma bilincinde olma” alt boyutunda istatistiksel olarak anlamli bir
farklilik bulundugu belirlenmistir (p < 0,05). Ortalama puanlar degerlendirildiginde, yiiksek lisans
mezunu ogretmenlerin bu alt boyuttaki puan ortalamalarinin lisans mezunu 6gretmenlere kiyasla
daha yiiksek oldugu goriilmektedir. Bu farkin etki biiyiikliigii diisiik-orta diizeydedir (Cohen’s
d=0,36). Bununla birlikte, coklu karsilastirma olasilig1 dikkate alindiginda bu bulgu sinirda bir sonug
olarak yorumlanmalidir. Merhamet oOl¢eginin “sevecenlik”, “umursamazlik”, “baglantisizlik”,
“bilingli farkindalik” ve “iligki kesme” alt boyutlarinda egitim durumu degiskenine gore istatistiksel
olarak anlaml bir farklilik saptanmamistir (p > 0,05). Benzer bigimde, 6gretmenlerin engellilere
yonelik tutum puanlar1 bakimindan da egitim durumu degiskenine gore anlamli bir farklilik olmadigi
tespit edilmistir (p > 0,05).
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Tablo 8. Ogretmenlerin 6lgeklerden aldiklar puanlarin mesleki tecriibe degiskenine gére

incelenmesi
- Mesleki S Tukey
Olgekler Alt Boyutlar Tecriibe X SS F p HSD
1-5 Yil! 125 4,07 0,75
. 6-10 Y112 58 4,23 0,63 "
Sevecenlik 11-15 Y1 32 425 0.78 4,665 0,003 4>1
16 Yilve Uzeri 27 4,46 0,55
1-5 Yil! 125 1,87 0,67
6-10 Y112 58 1,99 0,66
Umursamazlik 11-15 1P 0 1.91 0.75 1,048 0,369 -
16 Yilve Uzeri 27 1,84 0,63
Paylasma 1-5 Yil! 125 3,78 0,79
o 6-10 Y112 58 3,88 0,77 «
Bﬂg}fﬁ‘;de H-15YiE 32 407 o073 024 00147412
16 Yilve Uzeri 27 423 0,59
1-5 Yil! 125 2,09 0,90
y 6-10 Y112 58 2,17 0,81
Baglantisizlik 11-15 1P 0 2.02 0.95 0,515 0,671 -
16 Yilve Uzeri 27 2,11 0,83
1-5 Yil! 125 3,82 0,79
Merhamet Bilingli 6-10 Y112 58 398 0,80
. " ) ) %
Olgegi Farkindalik -5V 32 412 o073 7% 0,000 1
16 Yilve Uzeri 27 4,38 0,64
1-5 Yil! 125 1,90 0,72
N, 6-10 Y112 58 1,97 0,79
Iliski Kesme 11-15 1P 0 1.88 0.70 0,829 0,479 -
16 Yilve Uzeri 27 1,75 0,59
1-5 Yil! 125 90,77 6,51
Engellilere EYTO 6-10 Y112 58 91,53 6,22
Yonelik Toplam 11-15 Y1I? 328934 6,70 2,046 0,108 )
T ..
O‘;;‘;gi‘ 16 Yil ve Uzeri* 27 88,92 5,84
*p < 0,05

Tablo 8’e gore, 0gretmenlerin mesleki tecriibbe degiskeni agisindan merhamet 6l¢eginin
“sevecenlik”, “paylasma bilincinde olma” ve “bilingli farkindalik” alt boyutlarinda istatistiksel
olarak anlaml farklilik bulundugu belirlenmistir (p < 0,05). Buna kargin, merhamet &lgeginin
“umursamazlik”, “baglantisizlik” ve “iliski kesme” alt boyutlarinda mesleki tecriibeye bagl olarak
anlamhi bir farklihik bulunmadigi saptanmistir (p > 0,05). Etki biiyiikliikleri sevecenlik igin
np*=0,056, paylasma bilincinde olma i¢in np?=0,044 ve bilingli farkindalik i¢in np?=0,078 olup
diisiik diizeydedir. Ortalama puanlar degerlendirildiginde, 16 y1l ve {izeri mesleki deneyime sahip
dgretmenlerin ilgili alt boyutlarda daha yiiksek puanlara sahip oldugu goriilmektedir. Ogretmenlerin
mesleki tecriibe degiskenine gore engellilere yonelik tutum puanlari arasinda ise istatistiksel olarak
anlamli bir farklilik bulunmamistir (p > 0,05).
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Tablo 9. Ogretmenlerin dlceklerden aldiklari puanlarin okul statiisii degiskenine gore incelenmesi

Olcekler Alt Boyutlar OKkul Statiisii n X SS t p
. Devlet 165 4,12 0,72 N
Sevecenlik Ozel/Vakif 77 434 0.67 -2,263 0,024
Devlet 165 1,94 0,64
Umursamazlik Ozel/Vakif 77 1.80  0.75 1,488 0,138
Paylasma Devlet 165 393 0,75
Bilincinde Olma Ozel/Vakif 77 3,94 0,78 -0,021 0,984
- Devlet 165 220 0,88 N
) Baglantisizlik Ozel/Vakif 77 .92 0.86 2,333 0,020
Merhamet Olgegi Bilingli Devlet 165 392 079 o0 051
Farkindalik Ozel/Vakif 77 4,13 0,75 ’
s Devlet 165 1,91 0,72
[liski Kesme Ozel/Vakif 77 183 072 0,786 0,433
Engellilere Yonelik - Devlet 165 90,75 6,47
Tutum Olcegi EYTO Toplam Ozel/Vakif 77 9029 633 Oo17 0,606
*p<0,05

Tablo 9 incelendiginde, arastirmaya katilan 6gretmenlerin okul statiisii degiskenine gore
merhamet Ol¢eginin “sevecenlik” ve “baglantisizlik™ alt boyutlarinda istatistiksel olarak anlamli
farklilik bulundugu goriilmektedir (p < 0,05). Buna karsin merhamet Sl¢eginin “umursamazlik,
paylagma bilincinde olma, bilingli farkindalik ve iliski kesme” alt boyutlarinda istatistiksel olarak
anlaml bir farklilik bulunmadig: tespit edilmistir (p > 0,05). Sevecenlik alt boyutunda &zel/vakif
okullarinda gorev yapan Ogretmenlerin ortalama puanlarinin devlet okullarinda goérev yapan
ogretmenlere gore daha yiiksek oldugu goriilmektedir (Cohen’s d~0,31). Baglantisizlik alt boyutunda
ise devlet okullarinda gorev yapan 6gretmenlerin ortalama puanlarinin 6zel/vakif okullarinda gorev
yapan dgretmenlerden daha yiiksek oldugu belirlenmistir (Cohen’s d~0,32). Bu etki biiyiikliikleri
diisiik diizeydedir. Ogretmenlerin okul statiisii degiskenine gére engellilere yonelik tutum puanlar
acisindan istatistiksel olarak anlamli bir farklilik bulunmadigi belirlenmistir (p > 0,05).

Tablo 10. Ogretmenlerin dlgeklerden aldiklari puanlarm engellilerle ilgili egitim alma degiskenine
gore incelenmesi

Engellilerle
Olgekler Alt Boyutlar ilgili egitim n X SS t p
alma durumu
. Evet 20 4,06 0,70
Sevecenlik Hayir 222 420 071 -0,853 0,394
Evet 20 1,93 0,64
Umursamazlik Hayir 22 189 0.69 0,270 0,787
Paylagma Evet 20 4,10 0,69
Bilincinde Olma Hayir 222 392 0,76 0,979 0,328
. Evet 20 2,22 091
) Baglantisizlik Hayir 222 210 088 0,581 0,562
Merhamet Olgegi Bilingli Evet 20 3,70 0,74
Farkindalik Hayir 222 4,01 0,78 -1.733 0,084
Lo Evet 20 1,61 0,57
1liski Kesme Hayir 22 191 073 -1,799 0,073
Engellilere Evet 20 90,35 5,44
Yonelik . EYTO Toplam Hayir 222 9063 651 -0,190 0,850
Tutum Olgegi
*p > 0,05
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Tablo 10 incelendiginde, arastirmaya katilan 6gretmenlerin engellilerle ilgili egitim alma
durumuna gore merhamet Slgegi alt boyutlar1 ve engellilere yonelik tutum puanlar arasinda
istatistiksel olarak anlamli bir farklilik bulunmadigi goriilmektedir (p > 0,05). Ortalama puanlar baz
alt boyutlarda farklilik gdsterse de bu farkliliklar istatistiksel anlamlilik diizeyine ulasmamustir.
Egitim alan Ogretmen sayisinin diisiik olmasi (n=20), bu degiskene iliskin karsilagtirmalarda
istatistiksel giicii sinirlayan bir unsur olarak degerlendirilmelidir. Bu nedenle bulgu, engellilikle ilgili
egitimin etkisiz oldugu seklinde degil, mevcut 6rneklem ve grup biiyiikliikleri i¢inde anlamli bir fark
saptanmadig1 seklinde yorumlanmalidir.

Tablo 11. Ogretmenlerin 6lgeklerden aldiklar: puanlarim ailenizde engelli birey olup olmama
degiskenine gore incelenmesi
Ailede engelli birey n S

Olgekler Alt Boyutlar X SS t p
olup olmama

. Evet 65 453 041 N

Sevecenlik Hayir 177 407 076 4,695 0,000
Evet 65 1,75 0,57 %

Umursamazlik Hayir 177195 072 -2,043 0,042
Paylagma Evet 65 434 0,61 %

Bilincinde Olma Hayir 177 3,79 0,76 3,183 0,000
Merhamet (")lgegi . Evet 65 1,82 0,68 %

Baglantisizlik Hayir 177 222 093 5,765 0,000
Bilingli Evet 65 423 0,60 %

Farkindahk Hay1r 177 3,90 0,82 -3,692 0,001
s Evet 65 1,59 0,52 %

[liski Kesme Hayir 177 2,00 076 -4,805 0,000

Engellilere Evet 65 91,78 6,06
Yone}1k ’Ill.ltum EYTO Toplam Hayir 177 9018 6.52 1,728 0,076
Olgegi
*p < 0,05

Tablo 11 incelendiginde, arastirmaya katilan 6gretmenlerin ailelerinde engelli birey bulunup
bulunmama degiskenine gére merhamet 6l¢eginin tiim alt boyutlarinda istatistiksel olarak anlamli
farklilik bulundugu goriilmektedir (p < 0,05). Ailesinde engelli birey bulunan 6gretmenlerin
“sevecenlik, paylagsma bilincinde olma ve bilingli farkindalik” alt boyutlarinda daha yiiksek;
“umursamazlik, baglantisizlik ve iliski kesme” alt boyutlarinda ise daha diisiikk ortalama puanlara
sahip oldugu belirlenmistir. Bu degiskene iliskin etki biiyiikliikleri sevecenlikte orta diizeye yakin
(d=0,68), paylasma bilincinde olma alt boyutunda orta diizeyde (d~0,78), bilingli farkindalikta
diisiik-orta diizeyde (d~0,44), baglantisizlik ve iliski kesmede ise diisiik-orta diizeyde bulunmustur.
Buna karsin, ailede engelli birey bulunma durumuna gore engellilere yonelik tutum puanlari arasinda
istatistiksel olarak anlamli bir farklilik tespit edilmemistir (p > 0,05). Bu durum, kisisel temasin
merhamet alt boyutlariyla iligkili olabilecegini, ancak genel tutum puani iizerinde ayni diizeyde
belirleyici olmayabilecegini gostermektedir.
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Tablo 12. Merhamet Olgegi Alt Boyutlari ile Engellilere Yonelik Tutum Olgegi Toplam Puani
Arasindaki Pearson Korelasyon Analizi Sonuglari

Olcekler 1 2 3 4 5 6 7
r 1
Sevecenlik! P
n 242
r -0,489** 1
Umursamazhk? P 0,000
n 242 242
Paylasma r 0,552%%* -0,312%* 1
Bilincinde P 0,000 0,000

Olma3 n 242 242 242

r -0,500%** 0,518**  -0,497** 1
Baglantisizhk* P 0,000 0,000 0,000

n 242 242 242 242

Bilingli r 0,752%* -0,431**  0,556**  -0,565** 1

Farkindahk’ P 0,000 0,000 0,000 0,000
n 242 242 242 242 242
r -0,533** 0,633**  -0,494**  (0,636**  -0,499** 1
Iliski Kesme?® P 0,000 0,000 0,000 0,000 0,000

n 242 242 242 242 242 242

EYTO r 0,161* -0,188**  0,267**  -0,249**  (,264**  -0,260** 1

Toplam’ P 0,012 0,003 0,000 0,000 0,000 0,000

n 242 242 242 242 242 242 242

*p <0,05; **p<0,01; n=242

Tablo 12’ye gore, arastirmaya dahil olan 6gretmenlerin merhamet 6lgegi alt boyutlart ile
engellilere yonelik tutumlar: arasinda istatistiksel olarak anlamli iliskiler bulunmaktadir. Merhamet
Olceginin “sevecenlik” (r=0,161; p=0,012; 1>=0,026), “paylasma bilincinde olma” (r=0,267; p=0,000;
r>=0,071) ve “bilingli farkindalik” (r=0,264; p=0,000; r*=0,070) alt boyutlari ile Engellilere Y onelik
Tutum Olgegi toplam puani arasinda pozitif yonlii, diisiik diizeyde ve istatistiksel olarak anlamli
iligkiler tespit edilmistir. Buna karsilik “umursamazlik” (r=-0,188; p=0,003; 1r2>=0,035),
“baglantisizlik” (r=-0,249; p=0,000; r?=0,062) ve “iliski kesme” (r=-0,260; p=0,000; r>=0,068) alt
boyutlari ile Engellilere Yénelik Tutum Olgegi toplam puani arasinda negatif yonlii, diisiik diizeyde
ve istatistiksel olarak anlamli iliskiler belirlenmistir. Paylasilan varyans degerleri, iliskilerin
istatistiksel olarak anlamli olmakla birlikte pratik agidan sinirli diizeyde oldugunu géstermektedir.
EYTO toplam puaninda yiiksek puanin daha olumlu tutumu ifade ettigi dikkate alindiginda, pozitif
merhamet boyutlarindaki artis daha olumlu tutum puanlariyla, olumsuz merhamet boyutlarindaki
artig ise daha diisiik tutum puanlanyla iliskilidir.

Tablo 13. Merhamet Alt Boyutlarinin Engellilere Yonelik Tutum Toplam Puanini Yordamasina
Iliskin Coklu Regresyon Analizi Sonuglari

Yordayici Degisken i} t p VIF
Sevecenlik -0,203 -2,033 0,043 2,66
Umursamazhk -0,039 -0,467 0,641 1,83
Paylasma Bilincinde Olma 0,158 1,976 0,049 1,71
Baglantisizhik -0,046 -0,529 0,597 2,04
Bilincli Farkindahk 0,224 2,240 0,026 2,67
iliski Kesme -0,125 -1,335 0,183 2,32

Not. R=0,346; R*=0,120; Diizeltilmis R*=0,097; F(6,235)=5,329; p<0,001. B: standartlastirilmis regresyon katsayisi;
VIF: varyans sisirme faktorii.
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Tablo 13 incelendiginde, merhamet alt boyutlarinin engellilere yonelik tutum toplam puanini
anlamli diizeyde agikladig1 goriilmektedir. Model, EYTO toplam puanindaki varyansin yaklasik
%12’sini aciklamaktadir. Bu deger, merhamet alt boyutlariin engellilere yonelik tutumla iligkili
oldugunu, ancak tutumu agiklayan tek ya da giiclii bir belirleyici olarak degerlendirilmemesi
gerektigini gostermektedir. Standartlastirilmis katsayilar incelendiginde bilingli farkindalik ve
paylagma bilincinde olma alt boyutlarinin pozitif yonde; sevecenlik alt boyutunun ise diger merhamet
boyutlart kontrol edildiginde negatif yonde siirda bir katki sundugu goriilmektedir. Bu sonug,
merhamet alt boyutlar1 arasindaki iliskilerin birlikte degerlendirildiginde daha karmasik bir yap1
ortaya koydugunu gostermekte ve bulgularin nedensellik icermeyecek bigimde yorumlanmasini
gerekli kilmaktadir.

Tartisma ve Sonu¢

Arastirmada farkli branslarda gorev yapan 6gretmenlerin merhamet diizeyleri ile engellilere
yonelik tutumlari arasindaki iligki; brans, cinsiyet, yas, egitim durumu, mesleki tecriibe, okul statiisii,
engellilerle ilgili egitim alma ve ailede engelli birey bulunma degiskenleri agisindan incelenmistir.
Bulgular, 6gretmenlerin merhamet diizeylerinin yiiksek, engellilere yonelik tutumlarinin ise genel
olarak olumlu oldugunu gostermektedir. Ancak bu sonuglar, ¢aligmanin kesitsel ve iliskisel deseni
dikkate alinarak degerlendirilmelidir.

Ogretmenlerin merhamet diizeylerinin yiiksek olmasi, 6gretmenlik mesleginin 6grencilerle
giiven, anlayis ve destek temelli iliski kurmayr gerektiren duyugsal yapisiyla aciklanabilir.
Merhametin olumlu alt boyutlarimin yiiksek; umursamazlik, baglantisizlik ve iliski kesme gibi
olumsuz alt boyutlarinin goérece diisiik diizeyde olmasi, 6gretmenlerin 6zel gereksinimli bireylere
kars1 daha duyarli ve kabul edici bir yaklagim gelistirme egiliminde olduklarim diislindiirmektedir.
EYTO puanlama yonii dikkate alindiginda, toplam puanin yiiksek olmasi daha olumlu tutuma isaret
etmektedir. Bu nedenle EYTO toplam puaninin yorumlanmasinda yiiksek puanin olumlu tutumu
temsil ettigi esas alinmigtir. Bu bulgu, 6gretmenlerin kapsayici egitime yonelik tutumlarinda
duyussal ozelliklerin 6nemini vurgulayan c¢aligmalarla paralellik gdstermektedir (Avramidis ve
Norwich, 2002; Forlin vd., 2009; Jennings ve Greenberg, 2009).

Brang ve cinsiyet degiskenlerine gére merhamet alt boyutlar1 ve engellilere yonelik tutum
puanlarinda anlamli farklilik bulunmamasi, bu degiskenlerin tek basina belirleyici olmadigim
gostermektedir. Farkli branslarda goérev yapan Ogretmenlerin benzer pedagojik formasyon
stireclerinden gecmis olmalar1, mesleki etik degerleri paylagsmalar1 ve 6gretmenlik mesleginin ortak
sorumluluk alanlarinda bulusmalar1 bu sonucu agiklayabilir. Bu bulgu, engellilere yonelik tutumlarmn
yalnizca brans veya cinsiyet gibi demografik 6zelliklerden degil, bireyin deneyimleri, degerleri, 6z-
yeterlik algisi ve kapsayici egitim anlayisi gibi daha karmasik degiskenlerden etkilendigini ortaya
koyan aragtirmalarla uyumludur (Yuker, 1988; Antonak ve Livneh, 2000; Scior, 2011).

Yas degiskenine gore sevecenlik ve paylagsma bilincinde olma alt boyutlarinda anlaml
farklilik bulunmakla birlikte, etki biyiikliklerinin diisiik diizeyde oldugu goriilmiistiir. Ayrica
sevecenlik alt boyutunda genel ANOVA sonucu anlamli olmasia ragmen Tukey HSD sonrasi
belirgin bir grup ayrimi raporlanmamistir. Bu nedenle yasa iliskin bulgular giiglii bir yas etkisinden
ziyade smirl ve ihtiyatla yorumlanmasi gereken bir farkliliga isaret etmektedir. Egitim durumu
degiskeninde yalnizca paylasma bilincinde olma alt boyutunda farklilik bulunmasi da benzer bigimde
sinirli bir bulgu olarak degerlendirilmelidir. Coklu karsilastirmalar dikkate alindiginda, 6zellikle
sinirda p degerlerinin pratik 6neminin sinirlt olabilecegi unutulmamalidir.

Mesleki tecriibe degiskeninde sevecenlik, paylasma bilincinde olma ve bilingli farkindalik
alt boyutlarinda anlaml farkliliklar gériilmesi, 6gretmenlik deneyiminin bazi merhamet boyutlariyla
iliskili olabilecegini gostermektedir. Ozellikle 16 y1l ve iizeri mesleki deneyime sahip 6gretmenlerin

www.turkishstudies.net/religion



334 Mehmet Aydogan - Kiirsat Arzuoglu - Taner Atasoy

bu alt boyutlarda daha yiiksek puanlar almasi, uzun siireli mesleki deneyimin sinif i¢i farkliliklarla
karsilagma, 6grenci ihtiyaclarimi tamima ve duygusal diizenleme becerilerini gelistirme agisindan
birikim saglayabilecegini diisiindiirmektedir. Bununla birlikte etki biiytikliiklerinin diisiik diizeyde
olmasi, mesleki deneyimin tek bagina giiclii bir aciklayic1 olmadigin1 gostermektedir. Bu nedenle
mesleki kidemin etkisi, 6gretmenin hizmet i¢i egitim deneyimleri, okul iklimi, sinif profili ve kisisel
duyarliliklariyla birlikte degerlendirilmelidir.

Okul statiisti degiskenine gore 6zel/vakif okullarinda gérev yapan 6gretmenlerin sevecenlik
puanlarinin daha yiiksek, devlet okullarinda gorev yapan 6gretmenlerin ise baglantisizlik puanlarimin
daha yiiksek olmasi okul iklimi, calisma kosullari, smif mevcudu, veli beklentileri ve destek
hizmetlerine erisim gibi kurumsal faktorlerle iliskili olabilir. Ancak bu bulgulardaki etki
biiyiikliikleri diisiik diizeydedir. Bu nedenle okul statiisiine iliskin sonuglar, okul tiirliniin dogrudan
belirleyici etkisi olarak degil, 6gretmenlerin gorev yaptiklari kurumsal baglamin bazi merhamet alt
boyutlartyla iligkili olabilecegini gosteren sinirli bulgular olarak yorumlanmalidir.

Engellilerle ilgili egitim alma degiskenine gore anlamli farklilik bulunmamasi, ilk bakista
beklenenin disinda goriinse de egitim alan dgretmen sayisinin olduk¢a diisiikk olmasi (n=20) bu
sonucu agiklayabilecek onemli bir istatistiksel gii¢ sinirliligidir. Bu nedenle elde edilen bulgu,
engellilikle ilgili egitimin 6gretmen tutumlar1 veya merhamet diizeyleri iizerinde etkisiz oldugu
bi¢ciminde yorumlanmamalidir. Daha dengeli grup biiyiikliiklerine sahip ¢alismalar, engellilikle ilgili
egitimin niteligi, siiresi, igerigi ve uygulamali olup olmamasi gibi degiskenleri dikkate alarak bu
iliskiyi daha giivenilir bicimde degerlendirebilir.

Ailede engelli birey bulunma durumunun merhametin tiim alt boyutlarinda anlamli farklilik
olusturmasina ragmen engellilere yonelik tutum puaninda anlamli farklilik olusturmamasi dikkat
cekici bir bulgudur. Bu durum, engelli bireyle kisisel temasin 6gretmenlerin duygusal duyarliliklarini
ve merhamet alt boyutlarii etkileyebilecegini; ancak engellilere yonelik genel tutumun yalnizca
kisisel temasla agiklanamayacagini gostermektedir. Tutumlar; bilgi diizeyi, mesleki deneyim,
toplumsal normlar, sosyal begenirlik ve kurumsal destek gibi ¢ok sayida degiskenle birlikte
sekillenmektedir. Bu nedenle ailede engelli birey bulunmasi merhamet alt boyutlarinda belirgin bir
farklilik yaratirken, EYTO toplam puanina ayni diizeyde yansimamis olabilir.

Korelasyon bulgulari, merhametin olumlu alt boyutlari ile engellilere yonelik tutum arasinda
pozitif; olumsuz alt boyutlar1 ile negatif yonde anlamli iliskiler oldugunu gostermektedir. Bununla
birlikte iliskilerin diisiik diizeyde olmasi ve r? degerlerinin sinirli paylasilan varyansa isaret etmesi,
merhametin engellilere yonelik tutumla iligkili oldugunu ancak tutumu tek basina agiklamadigin
gostermektedir. Coklu regresyon analizi de bu yorumu desteklemis; merhamet alt boyutlarinin
EYTO toplam puanindaki varyansin yaklasik %12’sini agikladigin ortaya koymustur. Dolayisiyla
merhamet, engellilere yonelik tutumla baglantili bir duyussal degisken olmakla birlikte, tutumlarin
olusumunda bilgi, deneyim, okul iklimi, kapsayici egitim yeterligi ve sosyal begenirlik gibi baska
degiskenlerin de dikkate alinmasi gerekmektedir.

Sonug olarak, 6gretmenlerin merhamet alt boyutlari ile engellilere yonelik tutumlari arasinda
istatistiksel olarak anlamli fakat diisiik diizeyde iliskiler bulunmaktadir. Bu ¢alismanin bulgulari,
merhametin engellilere yonelik tutumlarla iliskili bir duyussal 6zellik oldugunu gostermektedir.
Ancak arastirmanin iligskisel ve kesitsel yapisi nedeniyle merhametin tutumlar1 belirledigi ya da
tutumlarin olusumuna dogrudan neden oldugu yoniinde nedensel bir ¢ikarim yapilmamalidir. Bu
nedenle sonuclar, “belirleyici” ya da “sekillendirici” ifadelerinden ziyade “iliskili” ve “baglantili”
kavramlartyla degerlendirilmelidir.

Arastirmanmin Simirhliklar:

Bu arastirmanin bazi sinirhiliklar: bulunmaktadir. ilk olarak ¢alisma kesitsel ve iliskisel
desende yiiriitiildiigiinden, degiskenler arasinda nedensel bir iliski kurulamaz. Bulgular yalnizca
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Ogretmenlerin merhamet diizeyleri ile engellilere yonelik tutumlari arasindaki iligkinin yonii ve
diizeyi hakkinda bilgi vermektedir.

Ikinci olarak arastirma Istanbul ilinin dért ilcesinde gérev yapan ve ¢evrimici ankete goniillii
olarak katilan dgretmenlerle simirlidir. Ornekleme gercevesinden rastgele se¢im yapilmadig: icin
uygun/kolayda  ornekleme  kullanilmistir.  Bu  durum  bulgularin  genellenebilirligini
sinirlandirmaktadir.

Ugiincii olarak veriler 6z bildirim &lgekleriyle toplanmistir. Bu nedenle sosyal begenirlik
yanliligl, katilimcilarin kendilerini oldugundan daha olumlu gésterme egilimi ve ¢evrimici anket
katilimina bagli secilim yanlilig1 sonuglari etkileyebilir.

Dérdiincii olarak bazi alt gruplarin drneklem biiyiikliikleri diisiiktiir. Ozellikle engellilerle
ilgili egitim alan 6gretmen sayisinin az olmasi (n=20) ve yiiksek lisans mezunu grubun sinirl
biiytikliigli (n=31), bu degiskenlere iligskin karsilastirmalarin istatistiksel giiciinii azaltmis olabilir.

Son olarak, ¢ok sayida grup karsilastirmasi yapilmasi Tip I hata olasiligini artirmaktadir. Bu
nedenle p degeri sinirda olan bulgularin pratik ve kuramsal 6nemi dikkatle degerlendirilmelidir.
Ayrica ANOVA sonuglarinin yorumlanmasinda esitsiz grup bilyiikliikkleri ve varyans homojenligi
varsayiminin ayrintili raporlanmamis olmasi dikkate alinmalidir.

Oneriler

Arastirma bulgulari, 6gretmenlerin merhamet alt boyutlari ile engellilere yonelik tutumlari
arasinda disiik diizeyde fakat anlamli iligkiler oldugunu gostermektedir. Bu dogrultuda oneriler,
calismada incelenen sevecenlik, paylasma bilincinde olma, bilingli farkindalik, umursamazlik,
baglantisizlik, iliski kesme ve engellilere yonelik tutum degiskenleri temel alinarak asagida
sunulmustur.

Ogretmenlere yonelik hizmet ici egitimlerde yalmzca engellilik bilgisine degil, sevecenlik,
paylasma bilincinde olma ve bilingli farkindalik gibi merhametin olumlu alt boyutlarinm
giiclendirecek uygulamali etkinliklere de yer verilebilir.

Umursamazlik, baglantisizlik ve iliski kesme alt boyutlarini azaltmaya ydnelik olarak vaka
analizi, sinif i¢i senaryo c¢alismalar1 ve yansitict degerlendirme oturumlari planlanabilir.

Mesleki tecriibe degiskeninde sevecenlik, paylasma bilincinde olma ve bilingli farkindalik
alt boyutlarinda farklilik goriilmesi nedeniyle, mesleki deneyimi az olan 6gretmenler i¢in deneyimli
ogretmenlerle mentorluk ve akran destegi uygulamalar1 gelistirilebilir.

Okul statiisiine gore sevecenlik ve baglantisizlik alt boyutlarinda farklilik bulunmasi, okul
ikliminin merhamet temelli 6gretmen davraniglarim destekleyecek bicimde diizenlenmesi gerektigini
gostermektedir. Bu nedenle devlet ve 6zel okullarda kapsayici okul kiiltiiriinii gii¢lendirecek ortak
uygulamalar yiiriitiilebilir.

Ailesinde engelli birey bulunan &gretmenlerin merhamet alt boyutlarinda farklilagmasi
dikkate alinarak, 6gretmenlerin engelli bireyler ve aileleriyle kontrollii, etik ve egitsel amach
etkilesim kurabilecekleri deneyim temelli programlar hazirlanabilir.

Engellilere yonelik tutumlarin gelistirilmesinde bilgi aktariminin yaninda, dgretmenlerin
siif i¢i uyarlama, erisilebilir etkinlik planlama ve kapsayici iletisim becerilerini kullanabilecekleri
uygulamali ¢aligmalar yapilabilir.

Gelecek arastirmalarda merhamet ve engellilere yonelik tutum iliskisi farkl illerde, farkli
Ogretmen branglarinda ve daha genis 6rneklemlerde incelenebilir. Ayrica boylamsal desenler, karma
yontem arastirmalari, sosyal begenirlik kontrolii ve kapsayici egitim yeterligi gibi ek degiskenlerin
dahil edildigi ¢ok degiskenli modeller kullanilabilir.
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