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Abstract: This research aims to examine the problems encountered by students studying music education in
higher education as they engage in out-of-school instrument practice environments. The research was
conducted within the framework of the qualitative research paradigm, utilising the case study design from
qualitative research methods. The study group consisted of 21 undergraduate students from 21 universities,
selected through stratified sampling across seven geographical regions of Turkey during the 2025-2026
academic year, using the convenience sampling technique. During the data collection process, qualitative data
were obtained using a semi-structured interview form developed by the researchers. The collected data were
systematically analysed using a content analysis approach, and the MAXQDA 24 software package was used
for qualitative data analysis during the analysis process. According to the findings of the study, undergraduate
students receiving music education in higher education face problems in their out-of-school working
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environments. These problems include environmental factors such as inadequate physical environments, noise
and pressure from neighbours, as well as motivation deficits, family responsibilities and time constraints arising
from economic reasons. Psychologically, it was found that feelings of anxiety about the future, hopelessness
and burnout negatively affected students’ work processes. Consequently, it was determined that students were
caught in a “spiral of obstacles” involving physical, social, economic and psychological factors, and that this
situation limited their professional development. In line with the research results, a holistic approach is
recommended for addressing the problem. Primarily, institutions providing music education need to create
accessible, insulated individual practice areas with flexible usage hours for students. In the educational
dimension, instructors need to guide students on self-regulation, time management, and psychological
resilience, taking into account their living conditions. Students are recommended to use short, focused sessions
and mental practice methods instead of long, inefficient practices. Awareness-raising activities should be
conducted to increase support from the social environment for families. Finally, reorganising music education
policies to meet students’ housing, scholarship, and infrastructure needs is essential to provide a sustainable
environment for professional development.

Keywords: Music Education, Instrumental Education, Non-School Instrument Practice Environments,
Instrument Practice Problems, Instrument Performance

Oz: Bu arastirma, yiiksekogretimde miizik egitimi alan 6grencilerin okul dis1 galgi calisma ortamlarinda
kargilagtiklar1 sorunlart incelemeyi amaclamaktadir. Arastirma, nitel aragtirma paradigmasi gercevesinde
gerceklestirilmis olup arastirmada nitel arastirma yontemlerinden durum g¢aligmasi deseninin kullanilmistir.
Aragtirmanin ¢alisma grubu, 2025-2026 egitim 6gretim yilinda Tiirkiye’nin yedi cografi bolgesindeki
iniversitelerden tabakali drnekleme dahilinde tabakalar olusturulmus ve kolay ulasilabilir 6rnekleme teknige
ile 21 tniversiteden 21 lisans 6grencisi olusturmustur. Arastirmanin veri toplama siirecinde, arastirmacilar
tarafindan gelistirilen yar1 yapilandirilmis gériisme formu kullanilarak nitel veriler elde edilmistir. Toplanan
veriler, igerik analizi yaklagimiyla sistematik bi¢imde ¢6ziimlenmis, analiz siirecinde nitel veri analizine
yonelik MAXQDA 24 paket programindan yararlanilmigtir. Arastirmada elde edilen bulgulara gore,
yiliksekogretimde miizik egitimi alan lisans Ogrencilerinin okul disi g¢aligma ortamlarinda karsilastig
problemler fiziksel ortam yetersizligi, giiriiltii ve komsu baskisi gibi ¢evresel faktorlerin yani sira, motivasyon
eksikligi, ailevi sorumluluklar ve ekonomik nedenlerden kaynaklanan zaman kisitlamalariyla miicadele
ettiklerini ortaya koymustur. Psikolojik olarak ise gelecek kaygisi, umutsuzluk ve tiikenmislik hislerinin
Ogrencilerin ¢aligma siireglerini olumsuz etkiledigi saptanmistir. Sonug olarak, 6grencilerin fiziksel, sosyal,
ekonomik ve psikolojik faktorlerin i¢ ice gectigi bir “engeller sarmali” i¢inde olduklar1 ve bu durumun mesleki
geligimlerini kisitladigi belirlenmistir. Arastirma sonuglart dogrultusunda, problemin ¢6ziimiine yonelik
biitiinciil bir yaklagim &nerilmektedir. Oncelikli olarak, miizik egitimi veren kurumlarin 6grenciler icin esnek
kullanim saatlerine sahip, erisilebilir ve yalitimli bireysel ¢alisma alanlart olusturmasi gerekmektedir. Egitsel
boyutta ise egitmenlerin, 6grencilerin yasam kosullarint dikkate alarak onlari 6z diizenleme, zaman yonetimi
ve psikolojik saglamlik konularinda yénlendirmesi énem arz etmektedir. Ogrencilere, uzun ve verimsiz
caligmalar yerine kisa, odaklanmis oturumlar ve zihinsel ¢aligma (mental pratik) yontemlerini kullanmalar
onerilmektedir. Ailelerin farkindaligint ve sosyal ¢evreden gelecek destegi artirmak amaciyla bilgilendirme
faaliyetleri yiiriitilmelidir. Son olarak, 6grencilerin barinma, burs ve altyapi ihtiyaglarini karsilayacak sekilde
miizik egitimi politikalarinin yeniden diizenlenmesi, mesleki gelisim igin siirdiiriilebilir bir ortam saglanmasi
agisindan elzemdir.

Anahtar Kelimeler: Miizik Egitimi, Calgt Egitimi, Okul Dig1 Caligsma Ortami, Calgi Caligma Sorunlari, Calgt
Performansi
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Structured Abstract:

Music education plays a central role in an individual’s artistic development, and one of the cornerstone
elements of this process is the individual practice a student performs on their instrument. In the literature, there
is a fundamental distinction between amateur and professional music education. Professional instrument
education is defined as a career-oriented process that goes beyond a hobby, requiring intense discipline,
technical proficiency, and artistic interpretive skills. In this context, instrument education shapes not only the
student’s technical skills but also characteristics that are part of professional ethics, such as self-regulation,
motivation, and time management. However, for higher education music students to apply these skills
sustainably, they depend on many external variables such as physical conditions in out-of-school environments,
social relationships, and psychological factors. Problems encountered by students outside of school, such as
inappropriate physical environments, difficulties with time management, and social-emotional burnout, can
directly impact the quality of their performance. Accordingly, this research is shaped around the introductory
problem statement, “What are the problems encountered by undergraduate music education students in higher
education in out-of-school practice environments?” It aims to address deficiencies in this field and contribute
to educational programs.

This research employed a case study design within the framework of a qualitative research approach,
enabling an in-depth examination of the subject in its natural setting. The study group was selected using the
stratified sampling method to enhance its ability to represent the population. In this context, a total of 21
undergraduate students (12 female, nine male) from music education departments, faculties of fine arts, and
conservatories of universities in Turkey’s seven geographical regions were included in the research. The
distribution of the participants’ instruments showed diversity, including guitar, piano, baglama, cello, violin,
flute, clarinet, and voice. The “Out-of-School Instrument Practice Problems Interview Form,” consisting of
four questions finalised in line with expert opinions, was used as the data collection tool. Data were collected
through face-to-face interviews or online platforms (such as Zoom and Google Meet) with the participants.
The collected data were transferred to the MAXQDA 24 program and subjected to content analysis. The inter-
coder reliability between researchers was calculated to be 83.33%.

The research findings were gathered under four main headings. First, regarding the working
environment, the themes of “environmental factors,” “instrument practice environment,” and “negative effects
of the place of residence” emerged. The vast majority of students stated that they could not work efficiently
outside of school due to problems such as noise, pressure from neighbours, inadequate physical environments,
and crowded home environments. Second, when the factors affecting motivation were examined, it was
observed that external factors such as the disadvantages of apartment living, interruptions by family members,
and negative comments reduced motivation. In contrast, family support and positive comments were identified
as factors that increased motivation, albeit to a limited extent. Third, “time-based constraints” and “financial
factors” were determinants in situations affecting practice duration. Workload, household responsibilities, and
the need to work for economic reasons limit the time students allocate to their instruments. Finally, in the
psychological factors theme, it was determined that students experienced intense future anxiety, fear of not
being appointed, hopelessness, and stress, and this situation negatively affected their self-confidence and
internal motivation.

The research results indicate that the out-of-school instrumental practice processes of students
receiving music education in higher education occur essentially under unfavourable conditions. Students
struggle with a multidimensional “spiral of obstacles” where not only the lack of physical space but also social,
economic, and psychological factors are intertwined. Insufficiency of the physical environment and
environmental pressures (such as neighbour complaints) are the main external factors that reduce students’
motivation. Furthermore, the increased workload and domestic responsibilities resulting from economic
difficulties hinder students from establishing a regular and efficient study routine. From a psychological
perspective, future anxiety and fear of failure stand out as significant internal barriers that damage students’
instrument practice habits and hinder their professional development. This picture reveals that the current
conditions wear students down both technically and mentally.

The findings obtained show significant similarities with other studies in the literature. The physical
environment and environmental problems experienced by students support the importance of environmental
factors emphasised by Herfindahl (2023) in the context of Ecological Systems Theory. Additionally, the effect
of family support on motivation coincides with Ozmentes (2012) findings regarding the relationship between
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the musical environment at home and student attitudes. The time management problems and workload pressure
detected in the study parallel the findings of “over-commitment” and stress observed by Edgar (2019) in
university music students. Similarly, the discipline and time coordination problems expressed by Hamzah
(2013) are compatible with the theme of time-based constraints in this research. When viewed in terms of
psychological factors, the stress and burnout experienced by students once again highlight the challenging
nature of the music education process and underscore the need for adequate support mechanisms.

In line with the research results, a holistic approach is recommended for addressing the problem.
Primarily, institutions providing music education need to create accessible, insulated individual practice areas
with flexible usage hours for students. In the educational dimension, instructors need to guide students on self-
regulation, time management, and psychological resilience, taking into account their living conditions.
Students are recommended to use short, focused sessions and mental practice methods instead of long,
inefficient practices. Awareness-raising activities should be conducted to increase support from the social
environment for families. Finally, reorganising music education policies to meet students’ housing,
scholarship, and infrastructure needs is essential to provide a sustainable environment for professional
development.

Keywords: Music Education, Instrumental Education, Non-School Instrument Practice
Environments, Instrument Practice Problems, Instrument Performance.
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Résumé Structuré:

L’enseignement de la musique occupe une place centrale dans le développement artistique de
I’individu, et I’un des piliers fondamentaux de ce processus réside dans la pratique instrumentale individuelle
réalisée par 1’étudiant. La littérature scientifique établit une distinction fondamentale entre 1’enseignement
musical amateur et la formation musicale professionnelle. L’enseignement professionnel d’un instrument est
défini comme un processus de formation orienté vers une carriére, dépassant le cadre d’un simple loisir et
exigeant un haut niveau de discipline, de maitrise technique ainsi que de compétences d’interprétation
artistique. Dans cette perspective, I’enseignement instrumental ne contribue pas uniquement au développement
des compétences techniques de 1’étudiant, mais également a 1’acquisition de qualités relevant de 1’éthique
professionnelle, telles que 1’autorégulation, la motivation et la gestion du temps. Toutefois, la mise en ceuvre
durable de ces compétences par les étudiants de 1’enseignement supérieur en musique dépend de nombreuses
variables externes, notamment les conditions matérielles des environnements de pratique extrascolaires, les
relations sociales et les facteurs psychologiques. Les difficultés rencontrées par les étudiants en dehors de
I’établissement d’enseignement, telles que 1’inadéquation des espaces physiques, les problémes de gestion du
temps ou encore 1’épuisement socio-émotionnel, influencent directement la qualité de leurs performances
instrumentales. Dans ce contexte, la présente recherche s’articule autour de la problématique suivante : « Quels
sont les problémes rencontrés par les étudiants de premier cycle en formation musicale dans les
environnements de pratique instrumentale situés en dehors de I’établissement d’enseignement supérieur
? » Elle vise a combler les lacunes existantes dans ce domaine et a contribuer au développement des
programmes de formation.
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Cette recherche adopte un plan d’étude de cas dans le cadre d’une approche qualitative, permettant
une analyse approfondie du phénomeéne dans son contexte naturel. Le groupe d’étude a été constitué selon la
méthode de I’échantillonnage stratifié, afin de renforcer sa représentativité. L’étude a porté sur un total de
vingt et un étudiants de premier cycle (douze femmes et neuf hommes) inscrits dans des départements
d’enseignement musical, des facultés des beaux-arts et des conservatoires d’universités situées dans les sept
régions géographiques de Turquie. Les instruments pratiqués par les participants présentaient une grande
diversité et comprenaient notamment la guitare, le piano, le baglama, le violoncelle, le violon, la flite, la
clarinette ainsi que le chant. Les données ont été recueillies au moyen du « Formulaire d’entretien sur les
problémes liés a la pratique instrumentale extrascolaire », composé de quatre questions validées a I’issue
d’une expertise scientifique. Les entretiens ont été réalisés soit en présentiel, soit par I’intermédiaire de
plateformes numériques telles que Zoom et Google Meet. Les données recueillies ont ensuite été transférées
dans le logiciel MAXQDA 24 et analysées selon la méthode de I’analyse de contenu. Le coefficient de fiabilité
intercodeurs calculé entre les chercheurs s’éléve a 83,33 %.

Les résultats de la recherche ont été regroupés sous quatre axes principaux. Premiérement, concernant
I’environnement de travail, trois thémes majeurs ont émergé : les facteurs environnementaux,
I’environnement de pratique instrumentale et les effets négatifs du lieu de résidence. La grande majorité
des étudiants a déclaré ne pas pouvoir travailler efficacement en dehors de 1’établissement en raison de
nuisances sonores, des plaintes des voisins, de conditions physiques inadéquates et d’un environnement
domestique surpeuplé. Deuxiémement, 1’analyse des facteurs influengant la motivation révéle que des éléments
externes, tels que les contraintes liées a la vie en appartement, les interruptions provoquées par les membres de
la famille et les commentaires négatifs, diminuent significativement la motivation. A I’inverse, le soutien
familial et les commentaires positifs apparaissent comme des facteurs susceptibles de renforcer la motivation,
bien que leur influence demeure relativement limitée. Troisiémement, les contraintes temporelles et les
facteurs économiques se sont révélés déterminants quant a la durée de la pratique instrumentale. La charge de
travail académique, les responsabilités domestiques et la nécessité d’exercer une activité rémunérée pour des
raisons financiéres réduisent considérablement le temps que les étudiants peuvent consacrer a leur instrument.
Enfin, dans le domaine des facteurs psychologiques, il a été constaté que les étudiants éprouvent une forte
anxiété face a 1’avenir, la crainte de ne pas obtenir un poste professionnel, un sentiment de désespoir ainsi
qu’un niveau €levé de stress, ce qui affecte négativement leur confiance en eux et leur motivation intrinséque.

Les résultats montrent que les processus de pratique instrumentale extrascolaire des étudiants inscrits
dans ’enseignement supérieur musical se déroulent, dans leur ensemble, dans des conditions largement
défavorables. Les étudiants sont confrontés a une « spirale multidimensionnelle d’obstacles », ou les
contraintes physiques s’entremélent aux facteurs sociaux, économiques et psychologiques. L’insuffisance des
espaces de travail ainsi que les pressions environnementales, telles que les plaintes du voisinage, constituent
les principaux facteurs externes réduisant leur motivation. De plus, I’augmentation de la charge de travail et
des responsabilités domestiques résultant des difficultés économiques empéche les étudiants d’établir une
routine de travail réguliére et efficace. Du point de vue psychologique, I’anxiété liée a ’avenir et la peur de
I’échec apparaissent comme les principaux obstacles internes compromettant les habitudes de pratique
instrumentale et freinant le développement professionnel des étudiants. Cette situation met en évidence une
usure progressive des étudiants, tant sur le plan technique que psychologique.

Les résultats obtenus présentent d’importantes convergences avec les études antérieures. Les
difficultés liées a I’environnement physique confirment I’importance des facteurs environnementaux soulignée
par Herfindahl (2023) dans le cadre de la Théorie des systémes écologiques (Ecological Systems Theory).
De méme, I’influence positive du soutien familial sur la motivation rejoint les conclusions de Ozmentes (2012)
concernant la relation entre I’environnement musical familial et les attitudes des étudiants. Les difficultés de
gestion du temps ainsi que la pression résultant de la charge de travail observées dans cette étude concordent
également avec les résultats obtenus par Edgar (2019) concernant le phénomeéne de surengagement (over-
commitment) et le stress chez les étudiants universitaires en musique. Par ailleurs, les probleémes de discipline
et de coordination temporelle mis en évidence par Hamzah (2013) sont compatibles avec la thématique des
contraintes temporelles identifiée dans cette recherche. Enfin, du point de vue des facteurs psychologiques, le
stress et I’épuisement vécus par les étudiants rappellent une nouvelle fois le caractére particulierement exigeant
de la formation musicale et mettent en évidence la nécessité de mettre en place des mécanismes de soutien
adaptés.
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A la lumiére des résultats obtenus, il est recommandé d’adopter une approche globale afin de résoudre
cette problématique. En premier lieu, les établissements dispensant un enseignement musical devraient mettre
a la disposition des étudiants des espaces de pratique individuelle insonorisés, facilement accessibles et
bénéficiant d’horaires d’utilisation flexibles. Sur le plan pédagogique, les enseignants devraient accompagner
les étudiants dans le développement de compétences en matiére d’autorégulation, de gestion du temps et de
résilience psychologique, tout en tenant compte de leurs conditions de vie. Il est également recommandé aux
étudiants de privilégier des séances de travail courtes, intensives et ciblées ainsi que des techniques de pratique
mentale plutot que des séances longues et peu efficaces. Des actions de sensibilisation devraient étre organisées
afin de renforcer le soutien des familles et de 1’environnement social. Enfin, il apparait indispensable de
réorganiser les politiques d’enseignement musical afin de répondre aux besoins des étudiants en matiére de
logement, de bourses d’études et d’infrastructures, dans le but de créer un environnement durable favorisant
leur développement professionnel.

Mots-clés: Enseignement de la musique ; enseignement instrumental ; environnements de pratique
instrumentale extrascolaires ; problémes de pratique instrumentale ; performance instrumentale.

Resumen Estructurado:

La educacion musical desempefia un papel fundamental en el desarrollo artistico del individuo, y uno
de los pilares esenciales de este proceso es la practica instrumental individual que el estudiante realiza con su
instrumento. La literatura especializada establece una distincion fundamental entre la educacion musical de
caracter amateur y la formacion musical profesional. La ensefianza profesional del instrumento se define como
un proceso formativo orientado al ejercicio de una carrera profesional, que trasciende el &mbito del pasatiempo
y exige un elevado nivel de disciplina, dominio técnico y competencias de interpretacion artistica. En este
contexto, la educacion instrumental no solo favorece el desarrollo de las habilidades técnicas del estudiante,
sino que también contribuye a la adquisicion de competencias vinculadas con la ética profesional, como la
autorregulacion, la motivacion y la gestion del tiempo. Sin embargo, la aplicacion sostenible de estas
competencias por parte de los estudiantes de musica en la educacion superior depende de multiples variables
externas, entre ellas las condiciones fisicas de los entornos de practica fuera de la institucion educativa, las
relaciones sociales y los factores psicologicos. Los problemas que los estudiantes experimentan fuera del
ambito universitario, tales como entornos fisicos inadecuados, dificultades para gestionar el tiempo y el
agotamiento socioemocional, repercuten directamente en la calidad de su desempefio instrumental. En
consecuencia, la presente investigacion se estructura en torno a la siguiente pregunta de investigacion:
«¢ Cuales son los problemas que experimentan los estudiantes universitarios de educacion musical en los
entornos de practica instrumental fuera de la institucion de educacion superior?» El estudio tiene como
finalidad contribuir a subsanar las carencias existentes en este ambito y aportar evidencia cientifica para el
perfeccionamiento de los programas educativos.

La investigacion se desarrolld mediante un disefio de estudio de caso, enmarcado dentro de un
enfoque metodoldgico cualitativo, lo que permitié analizar el fendémeno en profundidad dentro de su contexto
natural. El grupo de estudio fue seleccionado mediante el método de muestreo estratificado, con el proposito
de incrementar su capacidad de representacion de la poblacion. En este marco, participaron un total de veintitin
estudiantes universitarios (doce mujeres y nueve hombres) pertenecientes a departamentos de educacion
musical, facultades de bellas artes y conservatorios de universidades distribuidas en las siete regiones
geograficas de Turquia. La distribucion de los instrumentos musicales representd una notable diversidad e
incluy6 guitarra, piano, baglama, violonchelo, violin, flauta, clarinete y canto. Como instrumento de recogida
de datos se empleo el «Formulario de Entrevista sobre los Problemas de la Practica Instrumental Fuera
de la Institucion Educativay, integrado por cuatro preguntas cuya version definitiva fue establecida a partir
de la evaluacion de expertos. La informacion fue recopilada mediante entrevistas presenciales o a través de
plataformas virtuales, como Zoom y Google Meet. Posteriormente, los datos fueron transferidos al programa
MAXQDA 24 y sometidos a un analisis de contenido. El indice de fiabilidad intercodificadores calculado entre
los investigadores alcanzo el 83,33 %.

Los resultados obtenidos se organizaron en torno a cuatro ejes principales. En primer lugar, respecto
al entorno de practica, emergieron los temas de «factores ambientales», «entorno de practica instrumental»
y «efectos negativos del lugar de residencia». La gran mayoria de los estudiantes manifestdo que no podia
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desarrollar una practica eficiente fuera de la institucion educativa debido a problemas como el ruido, las quejas
de los vecinos, la insuficiencia de las condiciones fisicas y el hacinamiento del entorno doméstico. En segundo
lugar, al analizar los factores que afectan la motivacion, se observo que factores externos como las desventajas
derivadas de la vida en apartamentos, las interrupciones ocasionadas por los miembros de la familia y los
comentarios negativos disminuyen significativamente la motivacion. En contraste, el apoyo familiar y las
valoraciones positivas fueron identificados como factores capaces de incrementarla, aunque con una influencia
relativamente limitada. En tercer lugar, las «restricciones temporales» y los «factores econdmicos» surgieron
como elementos determinantes de la duracion de la practica instrumental. La carga académica, las
responsabilidades domésticas y la necesidad de trabajar por razones econdémicas limitan considerablemente el
tiempo que los estudiantes pueden dedicar al estudio de su instrumento. Finalmente, en relacion con los factores
psicologicos, se constatd que los estudiantes experimentan elevados niveles de ansiedad ante el futuro, temor
a no conseguir un nombramiento profesional, desesperanza y estrés, circunstancias que afectan negativamente
tanto a su autoconfianza como a su motivacion intrinseca.

Los resultados de la investigacion ponen de manifiesto que los procesos de practica instrumental fuera
del ambito institucional desarrollados por los estudiantes de educacion musical en la ensefianza superior tienen
lugar, en esencia, bajo condiciones desfavorables. Los estudiantes afrontan una «espiral multidimensional de
obstaculos», en la que confluyen e interactiian factores fisicos, sociales, econémicos y psicologicos. La
insuficiencia de los espacios fisicos y las presiones ambientales, como las quejas de los vecinos, constituyen
los principales factores externos que reducen su motivacion. Asimismo, el incremento de la carga de trabajo y
de las responsabilidades domésticas derivadas de las dificultades econdmicas dificulta el establecimiento de
una rutina de estudio regular y eficiente. Desde la perspectiva psicoldgica, la ansiedad ante el futuro y el miedo
al fracaso destacan como importantes barreras internas que deterioran los hébitos de practica instrumental y
limitan el desarrollo profesional de los estudiantes. Este panorama evidencia que las condiciones actuales
generan un desgaste significativo tanto en el plano técnico como en el psicologico.

Los hallazgos obtenidos presentan importantes similitudes con investigaciones previas publicadas en
la literatura cientifica. Los problemas relacionados con el entorno fisico y las condiciones ambientales
respaldan la relevancia de los factores ecoldogicos subrayada por Herfindahl (2023) en el marco de la Teoria
de los Sistemas Ecologicos (Ecological Systems Theory). Asimismo, el efecto positivo del apoyo familiar
sobre la motivacion coincide con los resultados de Ozmentes (2012) acerca de la relacion existente entre el
entorno musical del hogar y las actitudes de los estudiantes. Del mismo modo, las dificultades relativas a la
gestion del tiempo y la presion derivada de la carga de trabajo guardan estrecha relacion con los hallazgos de
Edgar (2019) sobre el fenomeno del sobrecompromiso (over-commitment) y el estrés experimentado por
estudiantes universitarios de musica. Igualmente, los problemas de disciplina y coordinacion temporal
sefialados por Hamzah (2013) resultan coherentes con la categoria de restricciones temporales identificada en
esta investigacion. Desde la perspectiva de los factores psicologicos, el estrés y el agotamiento experimentados
por los estudiantes vuelven a poner de manifiesto la naturaleza particularmente exigente de la formacion
musical y subrayan la necesidad de establecer mecanismos adecuados de apoyo.

A la luz de los resultados obtenidos, se recomienda adoptar un enfoque integral para abordar esta
problematica. En primer lugar, las instituciones de educacion musical deberian habilitar espacios individuales
de practica, insonorizados, accesibles y con horarios flexibles de utilizacion. Desde la dimension educativa,
resulta imprescindible que el profesorado oriente a los estudiantes en materia de autorregulacion, gestion del
tiempo y resiliencia psicologica, teniendo en consideracion sus condiciones de vida. Asimismo, se recomienda
que los estudiantes recurran a sesiones de practica breves y altamente concentradas, complementadas con
estrategias de practica mental, en lugar de prolongadas sesiones de escasa eficiencia. Del mismo modo,
deberian desarrollarse programas de sensibilizacion dirigidos a fortalecer el apoyo familiar y del entorno social.
Finalmente, resulta indispensable reorganizar las politicas de educacion musical para responder de manera
adecuada a las necesidades de los estudiantes en materia de alojamiento, becas e infraestructura, con el
propésito de garantizar un entorno sostenible que favorezca su desarrollo profesional.

Palabras clave: Educacion musical; educacion instrumental; entornos de practica instrumental fuera
de la institucion educativa; problemas de practica instrumental; interpretacion instrumental.
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CTpyKTYpHPOBaHHAs1 AHHOTALUS:

My3bIkaapHOE 00pa30BaHHE HIPAcT KIIOYEBYIO POJNb B XYyJOKECTBEHHOM Pa3BUTHH JHIHOCTH, a
OIHHM M3 OCHOBOIIOJAraloIIMX KOMIIOHEHTOB JaHHOTO TIpoliecca  SIBJISETCS  MHIUBHIyaJIbHAS
HCTIOJIHUTENbCKAs MIPAKTHKA CTyAEHTa Ha MY3bIKAJILHOM MHCTpPYMEHTe. B HayuyHOIl nuTeparype mpoBOIUTCA
NPUHLMIHAIBHOE pa3rpaHUYCHHE MEXKAY JIIOOMTEIbCKMM U NPO(ECCHOHATBHBIM — MY3BIKAIBLHBIM
obpazoBanueM. [IpodeccuoHanbHOe HHCTPYMEHTAIBbHOE 00yYEeHUE ONpeessieTCs] KaKk OPUEHTHPOBAaHHbBIN Ha
Oyaymyto npodeccHoHaNbHYIO AEATENbHOCTh 00pa3oBaTelIbHBIH MPOLECC, BBIXOAAMIMN 32 paMKH
JFOOUTENBCKOTO MY3HWIMPOBaHHS W TpPEOYIOUIMH BBICOKOH JUCHUINIMHUPOBAHHOCTH, TEXHUYECKOTO
MacTepcTBa M Pa3BUTHIX HABBIKOB XYIO)KECTBEHHOW MHTepHpeTanuu. B 3ToM KoHTeKcTe 00ydeHHe urpe Ha
MY3bIKaJJbHOM HMHCTPYMEHTE CIIOCOOCTBYeT (DOPMHPOBAHMIO HE TOJBKO HCHOIHUTEIbCKO-TEXHUUECKUX
KOMITICTEHIINH, HO ¥ Ka4eCTB, COCTABIISIOIINX OCHOBY IPO(ECCHOHATBHOM ITHKHU, TAKUX KaK CaMOPETYIIAII,
yueOHass MOTHMBaIMi M YIpaBIeHHE BpeMeHeM. Bmecte ¢ TeM ycTOWYHMBOE NPHMEHEHHE 3THX HABBIKOB
CTY/IEHTAaMH MY3bIKQIbHBIX CIIELHAIBHOCTEH B CHCTEME BBICILIETO 00Pa30BaHMS 3aBHCUT OT MHOTOYNCIICHHBIX
BHEITHNX (hakTOpoB, BKIFOYAs (PM3MUECKHE YCIOBHS BHEYYEOHBIX NPOCTPAHCTB VIS 3aHATHH, COLMAIbHBIC
B3aUMOOTHOILECHUSI W TCHXOJIOTHYECKHE O00CTOATEeNbCTBA. [IpoOsieMbl, BO3ZHHMKAaIOIIME Yy CTYICHTOB 3a
npezienamMu 00pa3oBaTeNbHON OpraHU3ally, TaKHe KaK HEermoaxolsiue GU3HYecKue yCIOBUs, TPYTHOCTH B
YOpPaBIEHUH BPEMEHEM M COLMAIbHO-IMOILMOHAIBHOE HCTOLICHHE, HEMOCPEICTBEHHO OTpaXkaloTCs Ha
Ka4eCcTBE MX HCIOJIHUTENIECKOM AEATENIEHOCTH. B CBSI3M ¢ 3TUM HacTosIIee UCCIIEIOBAHHE CTPOUTCS BOKPYT
clelylonie uccienoBarenbeckoid  npodiiemMbl: «C  KaKMMH  TPYAHOCTSIMM CTAJIKHBAKOTCS CTYAEHTBI
0akanaBpUaTa MY3bIKAJbHBIX HANIPABJICHUI MOATOTOBKHM B Ipolecce HHIUBUAYATbHBIX 3aHATHI Ha
HHCTPYMeHTe BHe 00pa3oBaTe/ibHON opranu3anmuu?» Llens uccnenoBaHus 3aKI04aeTCsl B BOCIOTHEHUN
CYIIECTBYIOIIMX MPOOEIOB B TaHHOW 00JIaCTH M BHECEHHH BKJIa/la B COBEPILICHCTBOBAHNE 00pa30BaTENbHBIX
HIPOTPaMM.

HccnenoBanue BBIONHEHO B paMKaX KadeCTBEHHOr0 HCCJIeJ0BATEJbCKOr0 TMOAX0Aa C
WCIIONIb30BaHUEM AM3aliHAa HcciaeqoBaHusl ciaydas (case study), 4TO HO3BOJMIO BCECTOPOHHE HM3YYHThH
paccMaTpuBaeMoe SIBIEHHE B €ro €cTeCTBEHHOM KOHTeKcTe. lccmemoBaTenbckas BbIOOpKa Obuia
chopMupoBaHa METOJOM CcTpPaTH(UIUPOBAHHONH BBLIOOPKH, oOecleunBalOUIMM Oojiee  BBICOKYIO
penpe3eHTaTUBHOCTh. B mnccnemoBannu mpuHsAIM y4dactue 21 cryneHt OaxamaBpuaTta (12 sxeHmuH 1 9
MY>K4HH), o0yd4aronuecs Ha (hakyJIbTeTax My3bIKaJIbHOTO 00pa30BaHus, (haKyIbTeTaX U3SAIIHBIX HCKYCCTB U B
KOHCEPBATOPUSIX YHHUBEPCHTETOB, PACIIOJIOKEHHBIX BO BCEX CeMHU reorpaduueckux pernoHax Typuuu.
HcnonHuTenbckue CHENUATU3aldl  YYaCTHUKOB OTJIMYAINCh pPa3HOOOpa3MeM M BKIIIOYAIM THTapy,
¢oprenuano, Garnamy, BHOJIOHYENb, CKPHUIIKY, (IEHTy, KIapHEeT W BOKajl. B kauecTBe MHCTpyMeHTa cOopa
JAHHBIX HCIOJb30Balach «@opMa HHTEPBBI0 MO mNpodiaeMaM BHey4YeOHOW HWHCTPYMEHTAJbLHOI
NMPAKTHKW», COCTOSIAsI U3 YETHIPEX BONPOCOB, OKOHYATEIbHAS peJakiMs KOTOPBIX ObLIa MMOJATrOTOBIICHA C
y4€TOM SKCIEpTHBIX 3aKimodeHuil. COOp AaHHBIX OCYIIECTBILIICS ITOCPEICTBOM OYHBIX MHTEPBBIO, @ TAKXKeE C
UCIIOJIb30BaHUeM OHyIaiH-Tu1aThopm Zoom u Google Meet. IlomyuyeHHble MaTepuaibl ObuM 00pabOTaHBI B
nporpammHoM obecrieuennn MAXQDA 24 1 npoaHaIM3UpOBaHbI METOIOM KOHTEHT-aHam3a. Koagdumuent
MEXIKCTIEPTHOM COTIIACOBAHHOCTH KOJIMPOBAHUS MEX Ty HCCleoBaTeasiMu coctaBui 83,33 %.

Pe3yHBTaTBI HCCJIICAOBAHUA ObLIH CUCTEMATU3HUPOBAHBI I10 ‘IeTI)IpéM OCHOBHBIM TCEMAaTHYCCKUM
HaIlpaBJICHUAM. BO—HCpBHX, MNPUMEHUTECIIBHO K YCIIOBUAM 3aHATHH OBLIN BBIZCJIICHBI TCMBI «(l)aKTOI)])l
oncpymalomeﬁ CpeabD>, «Cpeaa I/IHCprMeHTaJ'll)HOﬁ NPAKTUKW» N «HETaTUBHOC BJIMSIHUEC MeCTa
NMPOKUBAHUSD). HO}I&BJ’[H}OH_[GC OOJIBIIIUHCTBO CTYACHTOB OTMECTHUJIU, YTO HE MOTYT 3(1)(1)CKTI/IBHO 3aHUMATbCA
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BHE 00pa3oBaTeIbHOM OpraHn3aliy BCIIEICTBHE IITyMa, 5Kallo0 coceiel, Hey TOBJIETBOPUTENBHBIX (PH3HUECKHX
YCIIOBHIA ¥ TECHOTHI JOMAaIIHEH 00CTaHOBKHU. Bo-BTOpHIX, Ipy aHan3e (JaKTOPOB, BIUSIONIMX HA MOTHBAIIHIO,
ObUIO  YCTAHOBJICHO, YTO TaKWe BHEIIHHE OOCTOATENLCTBA, Kak OCOOCHHOCTH TIPOXKHMBAaHHS B
MHOTOKBApPTUPHBIX JOMaX, IOCTOSIHHBIE OTBJIEYEHUSI CO CTOPOHBI WICHOB CEMbH M HETaTUBHbIE KOMMEHTapUH
OKPY)KafolINX, CYIIECTBEHHO CHI)KAIOT YPOBEHb MOTHBanWM. HampoTuB, ceMmeiiHas IoOgiepxKa H
TIOJIOXKUTEIbHASL 0OpaTHAs CBSI3b OBUIM OIpEIeNieHBI KaK (DaKTOPHI, CIIOCOOCTBYIOMINE €€ IMOBBIIICHUIO, XOTS
UX BIMSHHE OKAa3aJoChb OTHOCHTENBHO OIPAaHHYCHHBIM. B-TpeTbUX, KIIOYEBBIMH JETCPMUHAHTAMHU
NPOJOJDKUTENIBHOCTH 3aHATUI CTall «BpeMEHHble OrPaHHYEeHHs» U IKOHOMHYECKHE (aKTOpBI».
YueOHast Harpy3ka, JOMalmHHe OOS3aHHOCTH M HEOOXOIWMOCTh paboTaTh MO (PMHAHCOBEIM NPHIWHAM
CYIIECTBEHHO COKPAIIAIOT BPEMs, KOTOPOE CTYJCHTHI MOTYT ITOCBSIIATH 3aHATHIM Ha HHCTpyMeHTe. Hakonern,
B paMKax aHalli3a IICUXO0JOTUYECKUX (PaKTOPOB OBLIO BBISBIECHO, YTO CTYAEHTHI HCIBITHIBAIOT BHIPAKEHHYIO
TPEBOTY OTHOCHTENIBHO OyAylIero, CcTpax OTCYTCTBHS HEPCIEKTHB TpPYIOyCTPOICTBA, YyBCTBO
0e3HaI&KHOCTH M BBICOKMH ypOBEHb CTpEcca, YTO OTPHUIATENIbHO CKa3bIBAaCTCSl Ha MX YBEPEHHOCTH B
COOCTBEHHBIX CHJIaX M BHYTPEHHEH MOTHBAIUH.

[Moy4eHHBIE pe3yabTaThl CBUICTENBCTBYIOT O TOM, YTO IPOLECCH BHEYUEOHOH MHCTPYMEHTAIBHOI
MPaKTHKH CTYICHTOB MY3bIKAJIbHBIX CIICIIMAILHOCTEH B CHCTEME BBICIIET0 0Opa30BaHMUs B LIEJIOM MPOTEKAIOT
B HEOJIAronpusATHBIX ycIOBUsAX. CTyICHTHI CTAIKHBAIOTCS C MHOTOMEPHOH «CMUPAJIbLIO MPEeNsiTCTBUID», B
KOTOpOH (pU3HYECKHE, COLMAIbHbIC, SKOHOMUYECKHE U TCUXOJOTNYecKre (PaKTOPhl TECHO B3aWMOCBSI3aHBI.
HenocrarouHocTs (hn3HMUECKUX yCIOBUH IS 3aHATHH U IaBJICHUE CO CTOPOHBI OKPYKAIOIIEH CPe/ibl, BKIFOYast
XKaJoObl cocenel, BBICTYNAIOT OCHOBHBIMH BHEIIHMMHU (DaKTOpaMH, CHIDKAIOIIUMH Yy4eOHYI0 MOTHBALIHIO
crynentoB. Kpome Toro, yBemmueHne y4eOHOW Harpy3KH M JOMAIIHUX OOSM3aHHOCTEH, OOYyCIIOBIEHHOE
HKOHOMHYECKHMH TPYAHOCTSIMHU, MPEMSATCTBYET (OPMUPOBAHHUIO PETYJSIPHOTO M IMPOIYKTUBHOTO PEKUMA
CaMOCTOATENBHBIX 3aHATUH. C ICHXOJIOTHYECKON TOYKHM 3peHHs TpeBOora Mo MOBOAY OYIyIIero M CTpax
Hey/auu SIBISIIOTCS Ba)KHEHIIMMHM BHYTPEHHUMH OapbepamMH, HETaTHBHO BIHMSIONIMMH Ha IPUBBIYKH
MHCTPYMEHTAILHOM MTPAaKTHKH U MPENITCTBYOIMMH MPOPEeCCHOHATBHOMY CTaHOBJICHHIO CTYIeHTOB. JlaHHas
CUTYalUsl CBUACTEILCTBYET O TOM, YTO CYILECTBYIOIINE YCIOBUS OKa3bIBalOT HETATUBHOE BO3/ICHCTBUE KAK HA
TEeXHUYECKOE COBEPLICHCTBOBAHNE, TAK U HAa IICHXOJIOTMYECKOe OJIaronoryyue o0y4aronuxcs.

[NomydeHHbIe pe3ysIbTaThl JEMOHCTPUPYIOT 3HAYUTEIBEHOE CXOCTBO C BRIBOAAMH, NIPECTaBICHHBIMHU
B COBpPEMEHHOH HaydyHOU nuteparype. [IpoOnembl, cBs3aHHBIE ¢ (U3UUECKOW 00pa3oBaTeIbHON cpenoll u
BHELTHUMH YCJIOBHSMH, HOATBEPXKIAIOT Ba’KHOCTh JKOJIOTHYECKHX (hakTopoB, monuépkaytyo Herfindahl
(2023) B pamkax Teopum 3xosiormdyeckux cucrem (Ecological Systems Theory). Kpome Toro, BiusiHue
ceMeifHON TOJIEp)KKH Ha y4eOHyI0 MOTHMBAIIMIO COOTBETCTBYET pesyibTaTaM mccienoBanus (Ozmentes
(2012), mOCBAMIEHHOTO B3aMMOCBSI3U MY3BIKAIBHOW CPEIbl CEMbH M YYEOHBIX YCTAHOBOK CTYJICHTOB.
BrIsiBIIeHHBIE B HACTOSIIEM HCCIIEIOBAaHUM TPYAHOCTH YIPABJICHUS BPEMEHEM U BBICOKas yueOHas Harpyska
cornacyrores ¢ BeiBogamu Edgar (2019) otHocuTelbHO peHOMEHA «Ype3MepHOi BOBJIEYEHHOCTH» (Over-
commitment) u cTpecca y CTYICHTOB MY3BIKAIbHBIX CHEIHATBHOCTEH YHHMBEPCUTETOB. AHAJIOTHYHBIM
obpa3zom mpoOyieMbl JUCHUIIUHBI U KOOPAUHAIIMU BpeMeHH, onucanHslie Hamzah (2013), cooTBETCTBYIOT
BBISIBIICHHOH B HACTOSIIIEM HCCIIEIOBAaHIY TEMaTHKE BPEeMEHHBIX orpaHndeHni. C MO3UIIMH ICUXO0JIOTHYECKUX
(hakTOpOB CTpEecC M AMONIMOHAILHOE BBITOPAHHE CTYAEHTOB BHOBb MOAYEPKUBAIOT BBICOKYIO CIIOXKHOCTD
nporecca NpO(EeCcCCHOHAIBHOTO  MY3BIKAJIBHOTO  00pa3oBaHWSA W AKTYaJIM3UPYIOT HEOOXOIMMOCTbH
(opmupoBanus 3PPEKTUBHBIX MEXAHU3MOB IICUXO0JIOTHUECKON U MEeIarornaecKon IOIIEePKKH.

Ha ocHoBanum PE3YIbTATOB UCCICAOBAHUA PEKOMCHAYCTCA NPUMCHCHUE KOMIIICKCHOT'O ITOAX04a K
PCHICHUIO BBIABJICHHBIX HpO6J’IGM. Hpex(z[e BCETO 06paSOBaTGJ'IBHLIM YUPEIKACHUAM, OCYIICCTBIIAIOIINM
IMOATOTOBKY B obnactu MY3bIKaJIbHOT'O O6pa3OBaHI/IH, ciaenyer obecneunTh CTYACHTOB HOCTYHIHBIMU
WHAUBUAYAJTbHBIMA TOMCIICHUAMU JIJIA 3aHATHH C Ka4eCTBCHHOM 3ByKOH30H§IHHeﬁ A THOKUM PEXKNUMOM
HCIIOJB30BaHMA. B mejgarormuyeckomM acrekTe npenogaBareyisiM PEKOMCHAYETCA OKa3bIBaThb CTYJACHTaAM
TMMOAJACPIKKY B pa3BUTHH HABBIKOB CAMOPETYIAINH, YIIPABJICHUSA BDEMEHEM U TICUXOJIOTHUECKOU yCTOfI‘IPIBOCTPI
C y‘léTOM UX JXKHN3HCHHBIX yCHOBHﬁ. Camum CTyACHTAaM PEKOMCHAYETCA OTAaBaTb MNPEANIOYTCHUC
KPAaTKOBPEMCHHBIM, HO HMHTCHCHBHBIM M ICJICHAIIPABJICHHBIM 3aHATHAM, a TaKXE HMCIIOJB30BATh MECTO/bI
MBICIICHHOI MNPAaKTUKKU BMECTO MPOAOJDKHUTCIIBHBIX U MEU'IO3(1)(1)CKTI/IBHLIX pCHCTHHHﬁ. KpOMe TOrO,
HCOGXO,HI/IMO PCAIN30BLIBATh IMPOCBECTUTCIILCKUC MEPONPHUATHSA, HAIPABJICHHBIC HaA IMOBBIIICHUEC YPOBHA
MOAJACPIKKU CO CTOPOHBI CEMbU 1 OnvsKamIero COIIUAJIBHOT'O OKPYKECHMUS. HaKOHeH, BaXXHBIM IIPEACTABIIACTCA
COBCPUICHCTBOBAHUEC I‘OC}’,HapCTBCHHOﬁ IIOJIMTUKHU B C(bepe MY3bIKaJIbHOT'O O6paSOBaHI/I${ C yqéTOM
HOTpe6HOCTeI71 CTYJACHTOB B obecrneueHnn )KI/IJ'H)éM, MMpeaoCTaBJICHNA CTI/IHGHHI/IHJ'II)HOﬁ NOAACPIKKU U
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pa3BUTHUHU I/IH(l)paCprKTypI)I, YTO IIO3BOJIMT CO34aThb yCTOfI‘IPIBI)Ie yCiaoBuA I UX HpO(l)eCCI/IOHaJ'ILHOFO
pa3BUTHA.

KnaioueBble cioBa: My3blkanbHOE 00pa3oBaHME; HMHCTPYMEHTaJbHOE OOy4eHHe; BHEy4eOHbIE
YCIIOBUSI MHCTPYMEHTAJIbHOW IPAaKTHKH; MPOOIEMbl WHCTPYMEHTAIBLHON NPAaKTUKH; HHCTPYMEHTAJIbHOE
HCTIOJTHUTEIBCTBO.

TR IR

Tiitq e foedt safad & wenere e & data it AT &, Sik 39 Ufehar & qaygd SmuR!
# Y U 98 AfGad -3y § R faendff orm areg w Faftg 9 @ #rar g1 faeme wifew o
fear (Amateur) TYT STAATA® (Professional) TIId RI&T & &9 T Tifere e wifta farar mar g
TS arel-fR1em &1 T T HRIR-Bfad e UshH & T § gk far st 8, St dad o
T MNP Y T TghR 3o WR & SR, Ah1D! Gl Ul HATHD ARSTED &HT B SHUET PRl
21 39 e H are-fen Hao et o deie! geardarstt o1 faem g T8l HRdl, Sfeh Aaaiie
Afdrar § Feftra sire-faaa (Self-regulation), RO (Motivation) dYUT HI-YSE (Time Management)
SRt ermrrait & farg # +ft mewagul ahrer <t B 1 quiid, S fRien U @) %R It faenfiat grr g
AT T Tad Td THTT IUTNT 3 918l BRI R R w=ar 8, ed faemea/fayfaemg & e
IU 3ITY-URA o1 1ifaes uRkfRufoa, Trfore dey quT AIaAe SRS THE § | TR & e
faenfifat o) fom Trwnet &1 AT AT USdl 8o SFugad Hifdd aTdTarul, THT-UeeT Jeh
BT qUT FHIRTH-HIGTHD YHT—d 3P dTE-UGRH Bt DI ITe = I YU Rl 8
St uitea § I8 srepe FafaRad go Srae™ Uy o SuTid : «3= fRign d Ifia Riam e #=
@ HIaP TR & faenfial o T & a1e” R are-erarg uika=n & foea auwars &1 |
BT USdT 82> 30T BT 3= 39 & H fagmm wrra Rigqat ot gfef e aur efia e wrfsat
¥ faT 8 a1 ATEH U a1 |

g T OB T (Qualitative Research) BT T U & 3favid B TSI (Case Study)
STHUT-FETTE IR 3nenRa &, o s1eqe-fawg &1 39 Uisfad g & e faweryur Tya g u|
ALY GHG BT I ERIPpd TYATHRUT (Stratified Sampling) A GRT fbar mam, o 99 &1
ufaffia emar 8§ gfS 8 9 | 39 Te § qfhd & Tl vimifarss &=t o fRua fayfaeerat & i Rren
U, Qferd dem depral quT doRdex (Conservatories) | Pl 21 HldD foemdff (12 Aigel T 9 goy)
3iegg H gferferd forw u ) fqura & arell # fafaerdr urg 18, 5 feR, foamh, SEH T (Baglama),
JRIA!, TR, SRR, FARAE TUT TR Wffed 31 sfidel & Yahad aq faRs &1 I & SMUR W
3ifaH =0 U P 1S “fIeTeTg-aTe aTel- 3Ty HH'TE HIGTEPTR YU (Out-of-School Instrument
Practice Problems Interview Form) &1 IUanT fosan T, oo =R uy afeaferd 91 31'@% ufaurial
TI& T RI 3YaT Zoom U Google Meet S ST el 3 e Q Feferd U Y| deasTd Tt
THS! B MAXQDA 24 TR & RIHIART FR fauaavg fa=aAWor (Content Analysis) & 37¢f @1
7| NeiaT b T BT BT SR-Ae B [T (Inter-coder Reliability) 83.33% I 31

ST & fepe IR T fawaTa Af0ri & Sfavia Tifad fhT T | Ty, 31arg-uiaw & e
# «ygiaRuli FR®>, “qE-3ART qIarEaRvr Ul “fFaR-RIM & TeRIES YUTE> e 9w &
U T IR | T faenfiat A ug saad e for 2R, uSiRm &t Rrerd, sroafe Hifde gfaemd qur
%%aﬁaﬁamw%wéw%wwﬁmﬁa{mﬁmuﬁ feaiid, OO &1
JUIFId B a1 SRS o [A=RAT0T I 1A g3l fh surcHe-sia &1 WA, IRaR & Fewil gRT IR-9R
&I aTel ST T T RIeHeD fewfOraf farefifa &1 dRon &1 o &t §1 39 faudia, uiRaie geam
TYT THRIAD Uffehand IRUM-gis & Terd HRE & U H Y- 3713, FU IHT THIT SUeTdhd S
T 7T | i, 31T &1 3afey & guIfad o3 a1 SRa! H «qad-wash gfaege qur «snfie sre”
Te ke g gul Sl Qeifiies HRIUR, W SWRadd aul e HRUT & S HA B
3fTazaedT faenfiat gRT amer-3namg 3 SUasy JHY &1 I R It 31 3fdd:, HAaT—e SRD! B
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Sicia g Myt gor fos faemlf ufasy deieh dta fefa, frgfe = firem &1 1, =TI 91 GF1d &1 Srya
P 8, I IHT STHAIYTY qUT 3MTIRP IRUT THRIHAD 20 I YHIIT Bt & |

3T & IR Tg Jebd B ¢ fob I e # it Rigft Ut o3 I fareghfal &t Sy
TR -3 Ufhat Hefa: Ufaga aRfRufer & Tud gidt €1 faamdf haa sifas gfaensit &t o &
g1, fewn v, AT, e auT IaTIAS HRGI & TR faday I TS “ag3mart
AR Y-TH (Spiral of Obstacles)” BT I B o | AT AT a%rrq@ﬁiﬁrﬁ%mﬁr@ﬁ
gataRufta gara fagniat o1 ORon & HH B4 a1 W 98 BRS¢ | $9D SfaRad, fie Hfe-rsal
% URUTHRGREY §gT 3T PRIUR TUT IR ITRaIG (el o afid vd gurdt o sr=med
Wﬁawﬁﬁﬁﬁ%ﬁﬁ%e@ﬁuﬁwﬁﬁﬁmawwww@mmaﬁu
& Sl faenfial o arer-3nam siiedl 1 HHSIR HRd & adT 3% TGS [FHT & T8 ST HRd & |
I8 YU URE 39 9 &1 WY $HRdT § fob ada uRkfufaar faanffat &1 ae-ie! aur amfie gt
TR R TR =0 gyifad FRa g

1w e fae Ao H YepTiRd 3 Sfeqal & URUTH & 1Y SwiG-1d FHIA Faiid
FRa g | faenffal grr srgya ot 71 1ifae U9 vafarufly THW Herfindahl (2023) §RT UTRIRUTA® o
Rrgia (Ecological Systems Theory) & 3t ufqurfed gafaroflg sRe! & g &I H@ Pt %I ER|
UHR, RO TR UIRATRG Tga1 &1 GHRIAD THTT Ozmentes (2012) GRT IR SNd-URA=T T4 faenfai
¥ BB H Hen Ty Gaeh Frepe B 3T g | g § Ugar T8 THa-YeieH Jaeh Higrgar aur
PHAHR & a9 Edgar (2019) gRT fayfaamerht dfta faenfifal & aftfq «sreafire ufdasdr (Over-
commitment)” TUT TG Gaeft Fspst ¥ IHMGT Tadl 81 ST UPR, Hamzah (2013) gRT IfcRad
SR Ud 9HY-H-ag el Iawm oft 39 sremae | ugar 715 9ea-geeh ufasef @ 09 & sy
&1 FRTe =R d faeniial grT srqva fbar T 9FTa Ud ARG YT O: 39 O Bl Y@t
%mﬁ%ﬁawﬂaﬁrwwmﬁ?ﬁwm%ammmwﬁwdﬁﬁﬁww

|

THYH & FIHl & YR R IR & THIYH 8 Udh JHY (Holistic) TPV UAM Pt
SR ) S 81 gdvm, i e ver A ard SR &1 faenfiat & fow eafAAeh, gy aur
RIS SUA-GE aTe TG 1ITG-he IUTS BRI MR e TR R Resp! B enial &
Shar-uRfufadt @ eom o A gU S Faue, THa-gee quT AHIaeT-e YTl (Psychological
Resilience) & fa® & ATfeei vem w1 wnfeu| faenfial &1 oft a farg srea-gurdt snarg & -M R
Tfared, dhfsd SNAT-T=1 9UT ARG 31T (Mental Practice) TafRT &1 SUART & Hi &gﬂmﬁaﬁr
21 1Y g1, IRaRT Ud FrTioie URAR § gUNT Bt HIgT 1 IgH & IL¥T J SRl BRI H T
fohu o =1fgu | ofaa:, faenfal 1 sary, SEGRY qUT SaRTTIAS MaRaHArst HI &= H 3&d gu
Tt e o &1 g simawae B, e 3o saradiiie faera & foe te Wit ud Jere Qe
qTaTaRUT G foam S dab |

Poilreg: Tiitd Rrem; arer-Rren; foemerd-aTer are-snarg uRasr, arg-snary dee Tam; ar-

PENET

Yapilandirilmis Ozet:

Miizik egitimi, bireyin sanatsal gelisiminde merkezi bir rol oynamaktadir ve bu siirecin temel
taslarindan biri de Ogrencinin enstriimani iizerinde gerceklestirdigi bireysel c¢aligmalardir. Alanyazin
incelendiginde, amator ve profesyonel miizik egitimi arasinda temel bir ayrim bulunmaktadir. Profesyonel
enstriiman egitimi; yogun bir disiplin, teknik yeterlilik ve sanatsal yorumlama becerileri gerektiren, hobinin
Otesine gegen, kariyer odakli bir siire¢ olarak tanimlanmaktadir. Bu baglamda enstriiman egitimi, 6grencinin
yalnizca teknik becerilerini sekillendirmekle kalmaz, ayni1 zamanda 6z diizenleme, motivasyon ve zaman
yoOnetimi gibi mesleki etigin pargasi olan 6zellikleri de gelistirir. Ancak, yliksekogretim diizeyindeki miizik
Ogrencilerinin bu becerileri siirdiiriilebilir bir sekilde uygulayabilmeleri; okul dis1 ortamlardaki fiziksel
kosullar, sosyal iliskiler ve psikolojik faktorler gibi bircok dissal degiskene bagldir. Ogrencilerin okul diginda
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kargilagtiklari uygunsuz fiziksel ¢gevre, zaman yonetimi zorluklari ve sosyal-duygusal tilkenmiglik gibi sorunlar,
performanslariin kalitesini dogrudan etkileyebilmektedir. Bu dogrultuda arastirma, “Yiiksekogretimde lisans
diizeyinde miizik egitimi alan 6grencilerin okul dig1 ¢alisma ortamlarinda karsilastiklar1 sorunlar nelerdir?”
temel problem ciimlesi etrafinda sekillenmistir. Calisma, bu alandaki eksiklikleri gidermeyi ve egitim
programlarina katki saglamay1 amaglamaktadir.

Bu arastirmada, konunun kendi dogal ortaminda derinlemesine incelenmesine olanak taniyan nitel
aragtirma yaklagimi gercevesinde durum caligmasi deseni kullanilmistir. Calisma grubu, evreni temsil etme
yetenegini artirmak amaciyla tabakali ornekleme yoOntemiyle seg¢ilmistir. Bu kapsamda arastirmaya,
Tiirkiye’ nin yedi cografi bolgesindeki tiniversitelerin miizik egitimi ana bilim dallari, giizel sanatlar fakiilteleri
ve konservatuvarlarinda 6grenim goren toplam 21 lisans 6grencisi (12 kadin, 9 erkek) dahil edilmistir.
Katilimcilarin enstriiman dagilimi; gitar, piyano, baglama, ¢ello, keman, fliit, klarnet ve san dahil olmak iizere
cesitlilik gdstermektedir. Veri toplama araci olarak, uzman goriisleri dogrultusunda nihai hale getirilen ve dort
sorudan olusan “Okul Disi Enstriman Calisma Sorunlari Goriisme Formu” kullanilmigtir. Veriler,
katilimcilarla yiiz yilize goriismeler veya ¢evrim igi platformlar (Zoom ve Google Meet gibi) araciligiyla
toplanmistir. Toplanan veriler MAXQDA 24 programima aktarilarak igerik analizine tabi tutulmustur.
Aragtirmacilar arasi kodlayici giivenilirligi %83,33 olarak hesaplanmistir.

Arastirma bulgular1 dort ana baslik altinda toplanmustir. {1k olarak, ¢alisma ortamina iliskin olarak
“cevresel faktorler”, “enstriiman g¢alisma ortami” ve “yasanilan yerin olumsuz etkileri” temalar1 ortaya
ctkmustir. Ogrencilerin biiyiik ¢ogunlugu; giiriiltii, komsu baskisi, yetersiz fiziksel kosullar ve kalabalik ev
ortami gibi sorunlar nedeniyle okul disinda verimli c¢alisamadiklarmi belirtmislerdir. Ikinci olarak,
motivasyonu etkileyen faktorler incendiginde; apartman yasaminin dezavantajlari, aile bireylerinin
miidahaleleri ve olumsuz yorumlar gibi digsal etkenlerin motivasyonu diisiirdiigii gézlenmistir. Buna karsilik,
aile destegi ve olumlu yorumlarin ise smirlt diizeyde de olsa motivasyonu artiran faktorler oldugu
belirlenmistir. Ugiincii olarak, calisma siiresini etkileyen durumlarda “zamana dayali sinirhiliklar” ve
“ekonomik faktdrler” belirleyici olmustur. Is yiikii, ev sorumluluklar1 ve ekonomik nedenlerle galigmak
zorunda olunmasi, dgrencilerin enstriimanlarina ayirdiklart siireyi kisitlamaktadir. Son olarak, psikolojik
faktorler temasinda; 6grencilerin yogun gelecek kaygisi, atanamama korkusu, umutsuzluk ve stres yasadiklari,
bu durumun 6grencilerin 6z giivenlerini ve igsel motivasyonlarini olumsuz etkiledigi belirlenmistir.

Arastirma sonuglari, yiiksekogretimde miizik egitimi alan dgrencilerin okul disi enstriiman c¢aligma
siireglerinin esasen elverissiz kosullar altinda gerceklestigini gostermektedir. Ogrenciler; yalmzca fiziksel
mekan eksikliginin degil, ayn1 zamanda sosyal, ekonomik ve psikolojik faktorlerin de i¢ ige gectigi cok boyutlu
bir “engeller sarmali” ile miicadele etmektedir. Fiziksel ¢evrenin yetersizligi ve gevresel baskilar (komsu
sikayetleri gibi), 6grencilerin motivasyonunu diisiiren temel digsal faktorlerdir. Ayrica, ekonomik zorluklardan
kaynaklanan is yiikii artisi ve ev i¢i sorumluluklar, &grencilerin diizenli ve verimli bir ¢alisma rutini
olusturmalarmi engellemektedir. Psikolojik agidan ise gelecek kaygisi ve basarisizlik korkusu, 6grencilerin
enstriiman ¢aligma aligkanliklarina zarar veren ve mesleki gelisimlerini engelleyen 6nemli igsel bariyerler
olarak 6ne ¢ikmaktadir. Bu tablo, mevcut kosullarin 6grencileri hem teknik hem de zihinsel olarak yiprattigini
ortaya koymaktadir.

Elde edilen bulgular alanyazindaki diger c¢alismalarla 6nemli benzerlikler gostermektedir.
Ogrencilerin yasadig1 fiziksel cevre ve ortam sorunlari, Herfindahl (2023) tarafindan Ekolojik Sistemler
Kurami baglaminda vurgulanan g¢evresel faktdrlerin 6nemini desteklemektedir. Ayrica aile desteginin
motivasyon iizerindeki etkisi, Ozmentes (2012) tarafindan ortaya konan evdeki miizik ortami ile dgrenci
tutumlar1 arasindaki iligkiye dair bulgularla ortiigmektedir. Calismada tespit edilen zaman y&netimi sorunlari
ve is yiikii baskisi, Edgar (2019) tarafindan iiniversite miizik 6grencilerinde gozlenen “asir1 adanmishk™ ve
stres bulgulariyla paralellik gostermektedir. Benzer sekilde, Hamzah (2013) tarafindan ifade edilen disiplin ve
zaman koordinasyonu sorunlari, bu arastirmadaki zamana dayali sinirliliklar temastyla uyumludur. Psikolojik
faktorler agisindan bakildiginda, 6grencilerin yasadigi stres ve tlikenmiglik, miizik egitimi siirecinin zorlu
dogasmi bir kez daha gozler 6niine sermekte ve yeterli destek mekanizmalarina duyulan ihtiyacin altini
cizmektedir.

Arastirma sonuglar1 dogrultusunda, problemin ¢oziimiine yonelik biitliinctil bir yaklasim
onerilmektedir. Oncelikli olarak, miizik egitimi veren kurumlarin dgrenciler icin esnek kullanim saatlerine
sahip, erigilebilir ve yaliimli bireysel calisma alanlari olusturmas: gerekmektedir. Egitsel boyutta ise
egitmenlerin, 6grencilerin yasam kosullarinmi dikkate alarak onlar1 6z diizenleme, zaman ydnetimi ve psikolojik
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saglamlik konularinda yénlendirmesi 6nem arz etmektedir. Ogrencilere, uzun ve verimsiz calismalar yerine
kisa, odaklanmis oturumlar ve zihinsel ¢aliyma (mental pratik) yontemlerini kullanmalar1 6nerilmektedir.
Ailelerin farkindaligin1 ve sosyal c¢evreden gelecek destegi artirmak amaciyla bilgilendirme faaliyetleri
yiiriitilmelidir. Son olarak, dgrencilerin barinma, burs ve altyap: ihtiyaclarini karsilayacak sekilde miizik
egitimi politikalarinin yeniden diizenlenmesi, mesleki gelisim icin siirdiiriilebilir bir ortam saglanmasi
agisindan elzemdir.

Anahtar Kelimeler: Miizik Egitimi, Enstriiman Egitimi, Okul Dis1 Enstriiman Caligsma Ortamlari,
Enstriiman Calisma Sorunlari, Enstriiman Performansi
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Problems Encountered by Students of Music Education in Higher Education in Non-school
Instrument Practice Environments

Introduction

Music education plays a central role in an individual’s artistic and cultural development, and
one of the cornerstones of this education is the individual practice that students undertake on their
instruments. In its most comprehensive definition, music education is “the process of instilling
musical behaviour or bringing about a change in musical behaviour” (Ugan, 1994, p. 14). Whilst
music education is an effective tool for supporting children’s cognitive, affective, psychomotor and
social development, it is also regarded as a consistent, systematic and analytical endeavour aimed at
examining the fundamental concepts and ideals underlying the processes of teaching and learning
music (Yanmaz Diizbatan, 2025, p. 241).

One of the fundamental distinctions in the field of music education is the difference between
amateur instrumental education and professional instrumental education. Ugan (2005, p. 31) defines
amateur music education as follows: “It is a type of education conducted for individuals who have
an amateur-level interest, desire and talent for music or a specific area of music”. The aim of amateur
music education is to facilitate musical participation, develop aesthetic enjoyment and create a sense
of fulfilment. Fenmen notes that a country’s music finds life and develops through professional
musicians, yet the contribution of amateur musicians is of a magnitude that cannot be underestimated.
Amateur musicians are not the enemies of seriousness, nor are they indifferent or undisciplined; on
the contrary, they are the very people who nourish the art. There is a great need for creative musicians
for innovations in the field of art (Say, 2001, p. 82). Creative music education is divided into sub-
categories such as choral, Orff and instrumental training. The instrumental training aspect of creative
music education is a process that is individually tailored, has no set curriculum and is shaped
according to the individual’s wishes and requests. Instrumental training within vocational music
education, however, focuses on the goal of a professional career as a performer, educator or composer
in the future. Ugan (1994, p. 73) draws attention to the professional orientation of the process with a
definition that clearly sets out the objectives of vocational education in the arts. “Vocational arts
education aims to impart the artistic behaviours and accumulated knowledge required by the
profession to those who have chosen, wish to choose, or are likely to choose a profession related to
the arts as a whole, a branch, or a discipline, or to a specific role within that whole, branch, or
discipline.”

Professional instrumental training requires students to develop their technical proficiency,
repertoire knowledge and artistic interpretative skills through intensive discipline in accordance with
academic standards. In this context, for students undertaking professional music education,
individual instrumental practice is no longer a hobby, but an uninterrupted, meticulous and at times
demanding professional development process that forms the very foundation of professional
competence. This intensive process shapes not only the student’s technical skills, but also
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characteristics that form part of professional ethics, such as personal responsibility, time management
and self-discipline. Uslu (1998, p. 15) provides the following information regarding instrumental
training: “Instrumental training is an educational field that creates significant impacts as a result of
the perception and experience of musical and consequently artistic sensations in the lives of
individuals and societies. Through instrumental training, people can come to know themselves more
intimately, realise their potential, and assess their talents.”

Instrumental education, one of the cornerstones of professional music education and
particularly of music education programmes in higher education, is a multifaceted process that
enables the trainee to maximise both their individual talent and musical knowledge through their own
instrument, whilst also acquiring the teaching principles, methods and techniques necessary for their
future profession (Biber Oz; 2001; Soykunt et al., 2023). Albuz (2001, p. 7) notes that instrumental
training is a fundamental and crucial element for a prospective music teacher. Through this training,
the trainee teacher will not only build a repertoire of educational music but will also acquire a
distinguished collection drawn from national and universal musical works, thereby preparing
themselves optimally for their professional life. Instrumental training is a specialised field where the
student concretises their musical skills, develops a disciplined work ethic and enhances their aesthetic
sensitivity. As Nusseck and Spahn (2021, p. 2) note, music students must practise intensively to
acquire professional competence, and this practice is decisive in the development not only of
technical skills but also of self-efficacy, motivation and self-regulation skills.

One of the fundamental objectives of music education is for the student to develop not only
a performance-oriented approach but also a sustainable learning discipline. In this context,
instrumental practice is regarded as the cornerstone of musical identity and expressive power. Evans
and Bonneville Roussy (2015) emphasised that meeting music students’ needs for autonomy and
competence enhances their intrinsic motivation towards instrumental practice and strengthens their
long-term desire to learn. In music education, student motivation is a decisive factor in terms of
success and retention. Umuzdas and Yagiz (2020) noted that energetic, patient, engaged and
constructive teacher behaviour influences students’ motivation for instrumental practice and
increases their willingness to practise, whereas indifference, excessive criticism or negative emotions
reduce the student’s motivation to practise. In this regard, it can be stated that teacher-student
relationships lie at the heart of the emotional process related to instrumental practice.

Among the primary challenges faced by music education students when practising their
instruments outside of school settings are a lack of suitable physical environments, difficulties with
time management, academic workload, loss of motivation, and social-emotional burnout (Edgar,
2019; Nusseck & Spahn, 2021; Tosun & Ozkeles, 2023). In addressing these challenges, the
development of self-regulation strategies by students and the creation of a supportive learning
environment by teaching staff play a significant role. Harris (2019) notes that music education
programmes require pedagogical approaches that foster not only technical but also emotional
resilience in students. For instrumental practice to be carried out effectively, planned practice, self-
assessment and psychological well-being must all be present. Hamzah (2013) states that the problems
music students encounter most frequently during group rehearsals and individual practice sessions
relate to discipline, time management and the sustainability of motivation.

In this regard, the development of effective strategies by students in their instrumental
practice is of critical importance in terms of the quality of musical performance. However, music
students’ ability to apply these strategies in a sustainable manner is not limited to individual effort or
intrinsic motivation alone. When practising their instruments outside school, students are confronted
with numerous external factors, such as family support, the physical conditions of the practice
environment, accommodation facilities, social relationships and psychological factors. According to
Ozmentes (2012), the musical environment in which an individual is situated directly shapes their
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attitudes towards music and their practice habits. Consequently, these multi-dimensional interactions
experienced in out-of-school practice environments can significantly influence students’ motivation
levels, self-regulation skills, and performance development.

In this context, examining the challenges faced by music education students whilst practising
their instruments outside school is regarded as an important area of research aimed at enhancing the
quality of instrumental education. This situation is considered worthy of investigation both to
understand students’ individual practice habits and to contribute to the development of support
mechanisms within higher education music teaching programmes that meet these needs.
Accordingly, the research question has been formulated as: “What are the challenges faced by
undergraduate students studying music in higher education when practising outside school?””

In light of this main research question, the following sub-questions were addressed:

e  What are the opportunities for out-of-school practice environments available to students studying
music in higher education, and how do these environments affect their instrumental practice?

e What are the factors influencing the out-of-school instrumental practice of students studying
music in higher education?

e What are the factors influencing the duration of out-of-school instrumental practice among
students studying music in higher education?

e What are the psychological factors influencing the out-of-school instrumental practice of
students studying music in higher education?

Method

This study was designed using a qualitative research approach. Qualitative research is multi-
method in focus, involves an interpretative and natural approach to the subject, and entails the
examined use and collection of various empirical materials (case studies, personal experience,
introspective, life stories, interviews, observational, historical, interactive and visual texts) that
define routine and problematic moments and meanings in individuals’ lives (Denzin & Lincoln,
2005, p. 5). In this vein, whilst adhering to certain guidelines within the qualitative research
framework, a case study design was employed to examine the existing situation and event in depth.
The case study design is a method in which data is systematically collected and analysed regarding
one or more events, environments, programmes, social groups, or other interconnected systems
(McMillan, 2000), with the aim of ensuring a clear understanding of cause-and-effect relationships
and identifying areas for future detailed research (Gokgek, 2009).

* For various studies on music education, instrumental music education, piano education, music teaching methods,
instrumental learning and teaching processes, musical performance, students’ attitudes and self-efficacy toward
instrumental music courses, and different approaches, methods, and practices employed in music education, see also: Sonsel
(2018), Ozgelik ve Tuncer (2019), Lehimler ve Kaliver (2019), Arslan ve Giil (2019), Turhal ve Akgiil Baris (2019), Giin
(2019), Ozgelik Herdem (2019), Aver (2019), Altunbas Yavuz ve Aktas (2020), Akbulut Bilici et al. (2020), Demirtas ve
Ozgelik (2020), Ciftcibas1 (2020), Ustiin ve Albuz (2020), Kale ve Giil (2020), Demirtas ve Ozgelik (2020), Ciftcibasi
(2020), Ustiin ve Albuz (2020), Kale ve Giil (2020), Dogan (2020), Ayyildiz ve Yildiz (2020), Demirtas (2020), Cicek
(2020), Aydmn Erdem ve Erdem (2021), Karaahmet Balc1 ve Cogkuner (2021), Parpucu ve Ozgelik (2021), Ozkan ve Giidek
(2021), Kilbas et al. (2022), Yilmaz ve Temiz (2023), Unver ve Temiz (2023), Orar et al. (2023), Y1lmaz ve Temiz (2024),
Ugar ve Aksoy (2025), Varis ve Cesur (2012), Giidek ve Oziskender (2013), Aksu (2013), Giin ve Kose (2013), Nart
(2013), Giin ve Karakelle (2013), Koca (2013), Taninmis (2013), Seker ve Saygi (2013), Topoglu ve Unal Oney (2013),
Aytemur ve Eldemir (2013), Ozkisi (2013), Seker ve Saygi (2013), Aksu ve Celenk (2014), Bulut ve Kiling (2014),
Sonmezoz (2014), Burak et al. (2014), Glin ve Yildiz (2014), Akyiizlier (2014), Tasdemir (2014), Yilmaz (2014), Sisman
ve Mustan Dénmez (2016), Giidek ve Oztiirk (2016), Biiyiikkdse et al. (2016), Bilgin ve Coskuner (2017), Ustiin ve Kaya
(2016), Kabatas (2017), Aycan (2017), Sever (2017), Aciksdz ve Giidek (2018), Mentis Koksoy (2018), Ustiin (2018), Giin
(2018), Soycan ve Hamzaoglu Birer (2018), Akdeniz (2018), Ozal Géncii ve Azmioglu (2018), Tiirkmen (2018), Tiirkmen
ve Ozal Goncii (2018), Akyiirek (2018), Mamag (2018), Topoglu ve Topoglu (2018), Ozgelik Herdem (2018), Senoglu
Ozdemir ve Can (2019), Giin ve Ozkasnakl1 (2019), Eminova (2020), Giidek ve Y1lmaz (2020), Sakarya ve Zahal (2020),
Bolat ve Malkog (2021), Sezen ve Ozerdem (2021), Calhan ve Uslu (2025).
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Study Group

When determining the study group for this research, a stratified sampling approach was
adopted. Stratified sampling is “a sampling method that identifies sub-groups within the population
and ensures they are represented in the sample in proportion to their share of the total population”
(Biiytikoztiirk et al., 2017). Accordingly, universities in Turkey were grouped into strata based on
seven geographical regions. Following the creation of these strata, universities were selected for the
study group using the convenience sampling method, with the aim of collecting data from one
university per stratum. The convenience sampling method is a technique where samples are selected
based on ease of access, designed to expedite the research process and ensure practicality (Yildirim
& Simsek, 2013). Accordingly, the population of the study consists of the departments of all
universities offering music education in Turkey; Turkey’s seven geographical regions were accepted
as strata, and three institutions from each region were included in the sample, with the institutions
selected in accordance with the convenience sampling method. Demographic data regarding the
participants in the study are presented in Table 1.

Table 1: Table of Demographic Data on Participants in the Study

School
Region University Gender Age Class Instrument Place of Residence - Working in Any Job
ours
Mehmet Akif Ersoy Uni.
. Female 19 2 Baglama Shared Hall of Residence 22:00 Not working
Mediterranean Iskenderun Teknik Uni. . X
. . Male 20 2 Viyolonsel Shared Student House 19:00 Private Lessons
region Osmaniye Korkut Ata
Uni Male 38 2 Baglama Family Home 17:00 Halk Egitimi Merkezi
ni.
E Atatiirk Uni. Male 21 4 Gitar Shared Student House 17:00 Not working
astern
Kafkas Uni. Female 42 4 Piyano Family Home 22:00 Not working
Anatolia region
Yiiziinci Y1l Uni. Male 22 3 Gitar Family Home 20:00 Not working
Pamukkale Uni. Female 21 1 Viyolonsel Relatives’ House 20:00 Not working
Aegean Region Sitk1 Kogman Uni. Female 19 2 Klarnet Family Home 21:00 Not working
Afyon Kocatepe Uni. Male 34 4 San Private Student House 22:00 Private Lessons
Southeastern Dicle Uni. Female 18 2 Gitar Family Home 17:00 Not working
Anatolia Gaziantep Uni. Female 21 3 San Family Home 20:00 Private Lessons
Region Harran Uni. Male 21 3 Viyola Shared Student House 18:00 Private Lessons
c ' Gazi Uni. Male 19 2 Gitar Shared Hall of Residence 21:00 Not working
entra
Hacettepe Uni. Male 18 1 Piyano Family Home 22:00 Not working
Anatolia region ) )
Necmettin Uni. Female 23 3 Keman Family Home 22:00 Not working
Giresun Uni. Female 20 3 Piyano Family Home 17:00 Not working
Black Sea . . . .
. Karabiik Uni. Male 24 4 Piyano Private Student House 23:00 Private Lessons
region
¢ Trabzon Uni. Female 22 4+ Keman Shared Student House 23:00 Not working
Balikesir Uni. Female 22 4 Viyolonsel Shared Hall of Residence 21:00 Private Lessons
Marmara region ~ Marmara Uni. Female 23 4 San Shared Student House 17:00 Private Lessons
Uludag Uni. Female 21 4 Flut Shared Student House 19:00 Private Lessons

Table 1 provides demographic information on the participants. In order to conduct an in-
depth examination of the problems encountered by music students in higher education in out-of-
school instrumental practice environments, care was taken to include students studying at
universities, both in music education departments and in the music sections of faculties of fine arts,
as well as at conservatoires. Furthermore, by considering the diversity of instruments and classes,
the aim was to assess the nature of the challenges faced in a more comprehensive manner.
Additionally, an examination of Table 1 reveals a marked diversity in the demographic and
educational conditions of students studying music in higher education across Turkey’s seven regions.
The students’ ages range from 18 to 42; whilst the gender distribution is generally balanced, there
are more female students in the Marmara, Aegean and Black Sea regions and more male students in
the Eastern and Central Anatolia regions; however, the fact that the study included 12 women and
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nine men is considered significant in terms of gender equality. In terms of primary instruments, the
range is broad, encompassing guitar, baglama, violin, piano, cello, flute, clarinet and voice;
accommodation conditions, meanwhile, vary, including shared halls of residence, student flats,
family homes and staying with relatives. Whilst school hours vary between 17:00 and 23:00, most
students do not work; those who do are generally employed in areas such as private tuition or live
music.

Data Collection Tools and Process

This study aims to examine the challenges music students in higher education face in their
out-of-school instrumental practice environments. Accordingly, the “Personal Information Form”
and the “Out-of-School Instrumental Practice Challenges Interview Form”, developed by the
researchers to examine the views of music students in higher education regarding the challenges they
face whilst practising their instruments outside school, were utilised. A structured interview is a data
collection method in which the researcher prepares questions in a specific order. This method
facilitates easy coding and analysis of the data, simplifies measurement, and enables a thorough
exploration of the research (Biiyiikoztiirk et al., 2017).

Accordingly, prior to creating the structured interview form, the researchers prepared a pool
of questions. The pool, comprising a total of seven questions, was submitted for review to two subject
matter experts and one assessment and evaluation expert. Following feedback from the two subject
matter experts, the number of questions was reduced to five; after the assessment and evaluation
expert noted that two questions were repetitive, these two were combined into a single question,
resulting in the “Interview Form on Problems with Extracurricular Instrumental Music Practice”,
comprising four questions, which was used as the data collection tool for the study.

Ethical committee approvals were obtained prior to the data collection process, after which
the data collection process commenced. Data collection was conducted face-to-face with some
participants and via online platforms (Zoom, Google Meet) with others.

Data Analysis

In this study, which aimed to identify the challenges faced by students studying music
education in higher education within out-of-school practice environments, the content analysis
method-one of the qualitative research analysis techniques-was employed. Content analysis is
defined as a systematic technique involving the conceptualisation of data collected within the scope
of the research, the logical organisation of the concepts that emerge in this context, and the
summarisation of the data through the identification of themes and codes that explain the data
(Yildirim & Simsek, 2013).

Accordingly, the data collected within the scope of the research were transferred to the
qualitative research analysis software MAXQDA 24, and each researcher worked on different files.
Subsequently, the data were first transcribed by the researchers. Subsequently, each researcher
worked on the transcripts independently. After each researcher had focused on creating themes and
codes independently, the themes and codes worked on by the researchers were combined. Thereafter,
two subject matter experts were asked to verify the consistency of the themes and codes, and the data
analysis was finalised by addressing themes and codes where there were discrepancies.

To assess agreement and disagreement among the coders, the reliability formula developed by Miles
and Hubberman (1994) [Reliability = Agreement / (Agreement + Disagreement) x 100] was used to
determine inter-coder reliability. Based on the calculations, the inter-coder reliability was calculated
as 83.33%.
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Ethical Principle

The study was approved by the Gazi University Ethics Commission (date: 21.10.2025,
meeting number: 16, research code: 2025-1780).
Findings

Findings relating to the first sub-problem: The thematic analysis of the opportunities for
out-of-school practice environments available to students studying music education in higher
education and the effects of these environments on instrumental practice is presented in Figure 1.

The Negative Effects of the
Place/Environment One

Environmental Factors

Lives In
L 4
~ Noise/neighbor Inadequate
disturbances physical conditions
2 2
~ Performance Positive IS Crowded home
anxiety environment
Ease of instrument A i
. Lack of motivation Noise and
practice neighbor-related
pressure
Inability to

practice outside Partial availability
sivell of a practice
environment

Figure 1. Themes and Codes Relating to Out-of-School Practice Environments and Their Impact
on Instrumental Practice

Figure 1 presents the themes and codes relating to the out-of-school practice environments
of students studying music in higher education and the effects of these environments on their
instrumental practice. In this context, three themes emerged: “environmental factors”, “instrumental
practice environment” and “negative effects of the place/environment where one stays”. Upon
examining the codes associated with these themes, two codes were identified under the
“environmental factors” theme: “noise/neighbour pressure” and “performance anxiety”; three codes
were identified under the “instrumental practice environment” theme: “ease of working with the
instrument” (positive), and “lack of motivation” and “inability to practise outside school” (negative);
and under the “negative effects of the living environment” theme, four codes were identified:
“inadequacy of the physical environment”, “crowded home environment”, “noise/neighbour
pressure”, and “partial provision of a practice environment”.

Participants in the study expressed their views under the “environmental factors” theme as
follows:

“My working environment at home is quite comfortable both in the evenings and during
the day. Unfortunately, working late at night isn’t really possible as I live in a block of
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flats. This can sometimes lead to certain tasks or pieces of work remaining unfinished.”
(PS)

“I live in a shared student flat. Also, as my instrument is the flute, I experience issues
with the neighbours.” (P20)

“As my field is vocal performance, I have to practise above a certain volume level.
When I practised at home, I received negative reactions from people in the
neighbourhood, and as a result, I couldn’t practise outside of school, which caused me
difficulties in completing pieces during the term.” (P1)

Participants in the study expressed their views on the “ease of practising with the instrument”
code which emerged positively under the ‘instrumental practice environment’ theme as follows:

“I live at home... I can practise my instrument without any issues because I have a piano
at home.” (P6)

“I live in a private student flat. This means I have a quiet and undisturbed practice
space outside of school, which helps me focus more.” (P18)

“I’'m staying at a relative’s house. As I have enough space, I can practise my instrument
in my room without any problems.” (P11)

Participants in the study expressed their views on the codes “lack of motivation” and
“inability to practise outside school” -which emerged as negative aspects under the theme of
“instrumental practice environment” -as follows:

“I’'m staying in a shared student house. Because of this, I unfortunately find it difficult
to practise my instrument. This situation, where I cannot practise my instrument, is
lowering my motivation towards it.” (P3)

“I have no space where I can practise outside school. Consequently, this has a negative
impact on my musical practice. As there is no suitable environment for practising my
instrument, I cannot dedicate more time to it.”’ (P4)

“Our school is open until 8 pm. As I live at home, I unfortunately cannot practise my
instrument outside the times when the school is open.” (P10)

Participants in the study expressed their views on the codes “inadequacy of the physical
environment”, “crowded home environment”, “noise/neighbour pressure” and “partial provision of
a practice environment” -which emerged under the theme of “negative effects of the living

environment” -as follows:
“As I live in a hall of residence, my musical practice isn’t productive” (P13)

“I have no study environment outside school. As I live in a shared student flat, I am
unable to study in the environment I live in.” (P17)

“My study environment outside school is my home. I am married and a mother of two
children, aged 5 and 8, and whilst I am at school, my mother-in-law lives with us to look
after the children, so there are five of us living in the house in total. Although the house
is spacious and could serve as a study environment, ... in short, my study environment
outside school is my home, and unfortunately I cannot work in silence or productively,
this is having a negative impact not only on my work but also on my study notes.” (P2)

“I live at home. I have a room at home but I share it with my sibling, I can’t really
concentrate when practising my instrument, and this is having a negative effect on my
music practice.” (P10)
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“I have a study space; I live in student accommodation, but I can’t practise late at night
because the neighbours get annoyed. As I study at a cram school after school, I often
get home late, and because of the neighbours, I have trouble practising my instrument.”
(P14)

“When I was living in a hall of residence, I unfortunately didn’t have such a space;
quiet, uninterrupted practice wasn’t possible. Every time, I was either complained about
by other students in the hall or my lesson was interrupted, but now I'm in a student flat
and, compared to the hall, I can practise at any time [ like, provided I don’t make too
much noise.” (P19)

Findings regarding the second sub-problem: The thematic analysis of the positive and
negative factors affecting students’ motivation when practising an instrument in an out-of-school
setting, conducted among students studying music in higher education, is presented in Figure 2.
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Figure 2. Themes and Codes Relating to Positive and Negative Factors Affecting Motivation
When Practising a Musical Instrument in Non-School Settings

Figure 2 presents the themes and codes relating to the positive and negative factors
influencing participants’ motivation whilst practising their instruments in out-of-school settings, as
reported by students studying music in higher education. In this context, three themes emerged:
“environmental factors”, “family/social factors” and “individual/emotional factors”. Upon
examining the codes associated with these themes, two codes “disadvantages of living in a block of
flats” and “positive comments”-were identified under the “environmental factors” theme; four codes-
“family members interrupting practice”, “family support”, “children’s needs” and ‘“negative
comments from the family”, and under the “individual/emotional factors” theme, four codes: “no
factors identified”, “distraction”, “negative comments” and “working in any job”.

Participants in the study expressed their views under the “environmental factors” theme as
follows;
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“I live in a shared student house and am not welcomed by the neighbours” (P3)

“Unfortunately, the only places I can work outside school are either the back garden of
our estate or my own room. I feel comfortable because it’s my own room, but sometimes
1 lose track of the time; when I get a gentle reminder, my enthusiasm immediately fizzles
out. Besides, by the time I get home from school, it’s already past 8.00 pm... I'll sit down
to study at 9 pm; the residents of the building, including my own family, are gradually
going to sleep, and naturally, I disturb them when I work. After all, I'm not playing any
music, yet I constantly face such negative situations whilst trying to study. Another
negative consequence of these reasons is that I'm losing my love for my instrument.”
(P7)

“As I'm studying in a different city, I haven’t been able to continue practising at home
since starting university. I go to the university to practise. When I go back to my own
home in the city where I live, my practice sessions aren’t very productive because |
worry that the noise from my instrument might disturb the neighbours, so I feel I'm
holding myself back whilst practising.” (P17)

“I'm staying at a relative’s house. Nothing is negatively affecting my motivation. On
the contrary, neighbours sometimes congratulate me, which motivates me even more
during my practice sessions.” (P11)

Participants in the study expressed their views on the theme of “family/social factors” as
follows:

“People in the neighbourhood have told me I make too much noise, and some have said
1 play the piano at inappropriate times. Apart from that, having someone suddenly come
into my room whilst I was at my parents’ house and disrupt my concentration was also
a situation that significantly dampened my motivation.” (P13)

“For me, the situation is a bit complicated. I live at home and share a room with my
brother; moreover, my instrument is the clarinet, and practising quietly isn’t really
possible. That’s why my family, my brother and the neighbours have a big impact on
my motivation.” (P15)

“The anxiety of not being able to practise at night because it disturbs my family
members is dampening my motivation to practise my instrument.” (P16)

“...however, the fact that my wife, who is a music teacher, helps me with lessons
whenever she finds the time, assists with homework, and takes an interest in the areas
where I'm struggling, is a positive factor affecting my motivation...” (P2)

’

“At times, negative feedback from my family has a negative impact on my motivation.’
(P9)

Participants in the study expressed their views under the theme of “individual/emotional
factors” as follows:

“Having noise at home, particularly practising in crowded environments, negatively
affects my motivation. When practising in a dormitory, the lack of respect from others
for what you re doing, the absence of silence, and being constantly interrupted have a
very detrimental effect on my motivation.” (P4)

“...another situation that negatively affects my motivation is when relatives and people
around me make references to my age. I am 42 years old, and comments suggesting that
learning an instrument or completing a music teaching degree at this age is a waste of
effort negatively affect my motivation.” (P2)
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“I live in a shared student flat. I also give lessons outside. Having such a heavy
workload negatively affects my motivation.” (P20)

“I live in a private student flat. So far, I haven't experienced any problems practising
my instrument at home. Unlike at school, practising at home actually boosts my
motivation more.” (P21)

Findings regarding the third sub-problem: The thematic analysis of factors affecting the
duration of instrumental practice in students’ out-of-school practice environments, conducted among
students studying music in higher education, is presented in Figure 3.
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(Work and School) ! Family Dynamics N Factors
! '
L i N -
Responsibilities/
Workload burden of the Economic reasons
home
‘ pkekdfia Impact on social
Lack of ime productive working P life
environment
~ The school’s To repeat the same
expectations thing

Figure 3. Themes and Codes Relating to Factors Affecting Participants’ Practice Durations When
Practising an Instrument in Out-of-School Settings

Figure 3 presents the themes and codes relating to factors affecting the practice durations of
students studying music in higher education when practising an instrument in out-of-school settings.
In this context, three themes have emerged: “time-related constraints (work and school)”, “practice
environment and family dynamics”, and “financial and social factors”. Upon examining the codes
associated with these themes, two codes- “workload” and “lack of time” and “school expectations”;
and under the “working environment and family dynamics” theme, three codes: “household
responsibilities/burden”, “lack of a productive working environment” and “repetition of the same
task”. Furthermore, under the ‘“financial and social factors” theme, two codes were identified:

“economic reasons” and “impact on social life”.

Participants in the study expressed their views under the “time-related constraints (work and
school)” theme as follows:
“The intensity of my working life significantly affects my work routine and hours. 1
spend at least 20 hours a week in the workplace. If I include my commute to and from
work, it takes up 30 hours a week,; leaving work late in the evening and arriving home
tired are also factors affecting my work.” (P1)

“I organise my working hours according to my work schedule. My working hours vary
depending on the responsibilities I have in the room and other tasks. Factors such as
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organising clothes, cleaning the room, washing clothes, street music, and setting aside
time for meals affect my working hours.” (P2)

“Especially on days when school lessons take up the whole day, and the journey home
is added to that... my working hours can be limited.” (P9)

“As I have to adjust my return home time, this sometimes affects my study time” (P8)

Participants in the study expressed their views under the theme of “study environment and
family dynamics” as follows;

“Especially when studying in a non-school environment, my 5-year-old daughter’s
endless demands-constantly wanting to play-and my having to manage daily chores like
cooking, laundry and cleaning on my own are physically exhausting me. The fact that [
spend more time on housework and keeping the home tidy than the average person might
do could have a negative impact.” (P2)

“I’'m staying at my family’s home. Sometimes I have many responsibilities at home. This
situation affects the time I can spend practising my instrument.” (P10)

“I can never work for 3-4 hours straight; in other words, it’s not really productive.
Decoding on my instrument alone takes about an hour, and as my family members are
curious about what I’'m working on, they pop in from time to time, their arrival alone is
enough to break my concentration. As someone who struggles with focus to the very
core, even the sound of footsteps is enough... Unfortunately, there are many downsides
to living at home, but there are upsides too.” (P7)

“I live at home. When practising my instrument, playing the same thing over and over
again at home is annoying, and sometimes this can affect my practice time.” (P12)

Participants in the study expressed their views on the theme of “financial and social factors”
as follows:

“Work life and financial problems are the most significant factors affecting my practice
time.” (P3)

“If I'm practising in a comfortable environment at home, my practice time isn’t very
long. However, if I'm in a simpler, more organised environment that doesn’t distract
me and ['ve adjusted accordingly, I don’t experience any issues. Apart from that,
personally, as my practice environment is usually quite far from everywhere, I'm forced
to cut into my lesson time for any activities I do with my social circle. Due to financial
circumstances, as I can’t afford soundproofing, I might have to practise for a shorter
period.” (P19)

Findings regarding the fourth sub-problem: The thematic analysis of the psychological
factors affecting students’ out-of-school instrumental practice in higher education music programmes
is presented in Figure 4.
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Figure 4. Themes and Codes Relating to Psychological Factors Affecting Participants’ Practice of
Musical Instruments in Out-of-School Settings

Figure 4 presents the themes and codes relating to the psychological factors affecting the
practice of students studying music in higher education whilst practising their instruments outside
school. In this context, three themes have emerged: “anxiety about the future”, “self-confidence” and
“intrinsic motivation”. Upon examining the codes associated with these themes, it was observed that
under the “anxiety about the future” theme, there were four codes: “despair”, “burnout”, “fear of not
being appointed” and “stress”; whilst under the “self-confidence” theme, there were three codes:
“social pressure”, “psychological/emotional pressure” and “stress”. Furthermore, under the “internal
motivation” theme, three codes were identified: “ambition for success”, “competition” and

“academic anxiety”.

Participants in the study expressed their views under the “anxiety about the future” theme as
follows:

“The factor affecting my musical practice in the out-of-school environment is, in
particular, anxiety about the future, which drags me into a bit of hopelessness.” (P2)

“I am very stressed because of teacher training colleges. I am also afraid of not being
able to find a job due to economic reasons.” (P15)

“The things that affect me most in my out-of-school working environment are the
anxieties about the future arising from the environment and my current situation,
particularly when [ think I could always be further ahead and achieve everything.”
(P18)

“Future anxiety definitely affects me a great deal and I feel burnt out.” (P3)
Participants in the study expressed their views on the theme of “self-confidence” as follows;

“As for my out-of-school study environment, I can only study comfortably at home. |
have nowhere else to go, after all. Now, here’s the thing: because my room is small,
there’s space in a corner of the living room for the piano I bought with my savings and
my main instrument, the guitar... and as [ said, even if it’s a piece I already know, I’ll
transcribe it first-it takes half an hour to an hour. Because I have to force myself to
concentrate, this can take an hour or more; naturally, my family members put a bit of
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pressure on me-saying things like ‘you can’t play anything properly in half an hour,
play this, play that’- which, though small, is by no means insignificant in psychological
terms. To them, it’s a joke, but it’s precisely this behaviour that’s causing me to lose
interest in my main instrument...” (P7)

“Social pressure and a general lack of critical thinking are the existing issues. A lack
of competition is also a negative factor.” (P10)

“No such factor exists.” (P11)

Participants in the study expressed their views on the theme of “internal motivation™ as
follows:

“Whenever I find a spare moment outside school, I practise my instrument. The drive
for success holds a truly significant place for me psychologically. I want to be a good
guitarist, and when I'm not practising, the fear of failing comes to mind. Of course, I
have many anxieties about my future, including the fear of not being able to secure a
position. However, once ['ve done my best, these anxieties naturally subside. I can add
ambition, determination and anxiety about the future to the factors influencing my
practice. “Because I'm worried about my future, 1 feel compelled to work with even
greater ambition.” (P4)

“The drive for success is a factor that influences me...” (P17)
“The drive for success, competition.” (P16)

“I can say that the fear of failure and anxiety about my academic future are quite
intense. Sometimes, because I expect too much of myself and fail to meet those
expectations, this significantly affects the productivity of my work.” (P1)

Discussion and Conclusion

In this study, which examined the out-of-school instrumental practice habits of students
studying music in higher education, it was observed that students expressed largely negative views
regarding their practice environment, motivation, duration and psychological factors. Upon
examination of the study’s findings, whilst there are a few positive views regarding the practice
environment, there is one positive view concerning motivation; however, there are no positive views
regarding duration or psychological factors.

In line with the findings regarding the first sub-problem of the study, factors such as
“noise/neighbour pressure” and “performance anxiety” within the environmental factors theme, the
lack of motivation and inability to practise outside school within the musical practice environment
theme, and factors such as “inadequate physical environment”, “crowded home environment”, “noise
pressure” and “partial provision of a practice environment” represent negative views, whilst “ease of
practising with the instrument”, also found within the musical instrument practice environment
theme, represents positive views. These results indicate that the opportunities students have in out-
of-school musical instrument practice environments are predominantly of a negative nature. Indeed,
Herfindahl (2023) emphasises that musical success cannot be explained solely by innate talent;
within the context of the Ecological Systems Theory, family, physical conditions and environmental
factors play a decisive role in the student’s development. Within this framework, the negative effects
of the identified physical environment deficiencies and environmental pressures on students directly
align with the environmental determinants outlined in the literature. Similarly, Saruhan and Deniz
(2011) and Ozmentes (2012) have demonstrated a significant relationship between the quality of the
musical environment at home and students’ attitudes towards lessons. The link observed in this study
between a “crowded home environment” and “lack of motivation” also supports the critical
importance of the home environment in the music education process. In their study examining the
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out-of-school study environments of secondary school pupils, Engin et al. (2009) noted that the vast
majority of pupils had a suitable study environment, whilst only a small proportion lacked one.
Whilst the findings regarding study conditions show similarities in this respect, there is a distinct
difference between the two studies in terms of results. It is thought that this difference stems from
the fact that, whilst secondary school pupils’ study processes are more theory-based, individual
instrumental practice is, by its very nature, a practical process requiring loud sound production,
repetitive exercises and a suitable physical environment. These findings generally reveal that
students’ study processes are heavily constrained by pressures at the environmental, social and
individual levels. Indeed, Kamin et al. (2007) emphasise that peer and environmental support are
decisive components in musical development. From this perspective, the lack of support and social
constraints, viewed as negative factors in this study, align with findings in the literature as factors
that diminish students’ motivation.

Findings regarding the study’s second sub-problem indicate that students’ motivation for
practising musical instruments outside school is predominantly negatively influenced by
environmental, family/social and individual/emotional factors. Within the theme of environmental
factors, “the disadvantages of living in a block of flats” stood out, whilst within the theme of
family/social factors, “family members interrupting practice”, “children’s needs” and “negative
comments from family” were identified as significant factors reducing motivation. Within the scope
of individual/emotional factors, however, divided attention, exposure to negative comments and the
obligation to work at any job emerged as factors limiting students’ desire to practise an instrument.
Conversely, within the environmental factors theme, “positive comments”, combined with “family
support” found in the “family/social factors” and the absence of such factors identified in the
“individual/emotional factors”, indicate that positive views do exist, albeit to a limited extent. The
findings of this study regarding the effects of family support and family-related barriers on the
instrumental practice process are also consistent with the literature. Ozmentes (2012) identified a
positive relationship between the musical environment at home and students’ attitudes, and noted
that family support is a critical component in the music education process. This explains the
importance of the theme of family support emerging within the scope of the research and the effect
of negative comments from the family in weakening the student’s motivation. Similarly, Herfindahl
(2023) states that musical success is shaped by the family, social environment and cultural context
within the framework of Ecological Systems Theory. In this study, too, the fact that students’ learning
processes are influenced by family responsibilities and social dynamics supports the view that music
education is not merely an individual process, but progresses in conjunction with support from the
social environment.

In line with the findings regarding the study’s third sub-problem, the factors identified under
the theme of ‘time-related constraints’-namely “workload”, “lack of time” and “school expectations”
-along with those identified under the theme of “study environment and family Dynamics” -namely
“domestic responsibilities”, “lack of a productive study environment” and “tension caused by
repeating the same pieces”, and within the theme of material and social factors, “economic
difficulties” and “impact of social life” reducing study time, have emerged as key factors negatively
affecting students’ study habits. These findings indicate that students’ individual instrumental
practice is interrupted due to the intensity of work and school commitments, domestic responsibilities
and economic constraints, and that these external factors significantly hinder the establishment of an
efficient, regular and sustainable practice routine. Time constraints and work/school workload, which
emerged as one of the most prominent issues in the study, align directly with the findings identified
by Edgar (2019) among university-level music students. Edgar notes that music students are
particularly confronted with time management issues, over-commitment and the associated stress.
From this perspective, the ‘workload’ and ‘academic expectations’ identified in this study indicate
that students struggle to create effective study time whilst caught between multifaceted academic and

www.turkishstudies.net/turkishstudies



3796 Omer Ug:er—Sanberk Ugar-Furkan Karatas—Omer Bilgehan Sonsel

personal responsibilities. Similarly, the findings from Hamzah’s (2013) study with string instrument
students -which highlighted that time coordination issues and disruptions in the practice process
negatively affect musical performance- show parallels with the planning difficulties and reduced
efficiency observed under the theme of time-related constraints.

In line with the findings related to the fourth sub-problem of the study, under the theme of
psychological  factors, the categories of “hopelessness,” “burnout,” “fear of
unemployment/appointment,” and “stress” within the future anxiety theme; “social pressure,”
“psychological/emotional pressure,” and “stress” within the self-confidence theme; and “ambition
for success,” “competition,” and “academic anxiety” within the intrinsic motivation theme represent
negative opinions regarding the factors affecting students’ out-of-school instrument practice
processes. On the other hand, the absence of any influencing factor represents positive opinions.
Based on these findings, it can be understood that out-of-school instrument practice habits are
influenced by factors such as “future anxiety,” “hopelessness,” “competition,” and “stress.” The
elements of “ambition for success” and “competition,” which emerged under the intrinsic motivation
theme in the present study, are consistent with the literature in demonstrating the power of motivation
in musical development. Indeed, Vellacott and Ballantyne (2022) determined that intrinsic
motivation is a fundamental determinant in musicians’ practice processes. Within the scope of the
present research, students’ persistence in the process through “ambition for success” despite all
difficulties, as well as their being influenced by a “competitive” environment, supports the critical
role of intrinsic motivational dynamics on practice habits. On the other hand, the elements of “stress,”
“burnout,” and “psychological/emotional pressure,” which were concentrated under the themes of
“future anxiety” and “self-confidence” in our findings, parallel the findings of Edgar (2019). Edgar
stated that university students frequently encounter stress factors during music education processes
and that music can sometimes function as a means of relaxation while at other times becoming a
source of stress. Furthermore, participants’ reports of intense anxiety conditions such as “fear of
unemployment/appointment” and “hopelessness” confirm that these stress sources negatively affect
students’ psychological well-being and, consequently, their practice efficiency. In addition, Kamin
et al. (2007) emphasized that psychological characteristics such as motivation, self-confidence, and
goal setting are determining factors in musicians’ development. In our study, the elements of “social
pressure” and “psychological pressure” identified under the self-confidence theme demonstrate how
easily self-confidence can be influenced by external factors and how this situation negatively affects
students’ instrument practice duration and efficiency.

As a result of all findings obtained from this study, it was concluded that the out-of-school
instrument practice processes of students receiving music education in higher education take place
within a multidimensional “spiral of barriers,” shaped not only by physical space limitations but also
by intertwined social, economic, and psychological factors. Students’ motivation and ambition for
success are negatively affected by external and affective factors such as inadequate physical
environments, environmental pressures, time management problems, and future anxiety. Therefore,
it was concluded that instrument practice habits, which play a critical role in students’ professional
development, fail to reach the desired level not because of individual inadequacy but rather due to
the inability to provide appropriate ecological and pedagogical environments. Furthermore, the
current conditions lead students into a practice routine that is mentally and technically exhausting
and difficult to sustain.

Recommendations

e Music education institutions should create accessible and private individual practice spaces for
students, extend the operating hours of existing practice facilities, and implement arrangements
to ensure equal access,
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e Teaching staff should adopt a supportive and motivating pedagogical approach that takes
students’ diverse living conditions into account; they should provide training on self-regulation,
time management and effective study strategies,

e Students facing difficulties should be encouraged to opt for short, focused study sessions rather
than long study blocks, to use alternative methods such as mental practice, and to set realistic
goals suited to their personal circumstances,

e For families and the wider social environment, awareness of the quality of music education
should be raised, and supportive attitudes and behaviours should be encouraged,

e [t is recommended that music education policies be developed to include provisions for music
students in terms of infrastructure investments, scholarship opportunities and accommodation
conditions. It is believed that this holistic approach will support students’ instrumental practice
processes, thereby providing a more sustainable environment for development from both an
academic and psychological perspective.
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Yiiksekogretimde Miizik Egitimi Alan Ogrencilerin Okul Dis1 Calgi Calisma Ortamlarinda
Karsilastiklar1 Problemler

Giris

Miizik egitimi, bireyin sanatsal ve kiiltiirel gelisiminde merkezi bir rol oynar ve bu egitimin
temel taglarindan biri, 6grencinin ¢algist iizerinde gerceklestirdigi bireysel c¢aligmalardir. En
kapsamli tanimiyla miizik egitimi, “miiziksel bir davranis kazandirilma veya miiziksel bir davranig
degisikligi olusturma siirecidir” (Ugan, 1994 s. 14). Miizik egitimi, ¢ocuklarin biligsel, duyussal,
devinissel ve sosyal gelisimlerini desteklemede etkili bir ara¢ olmakla birlikte, miizik 6gretme ve
O0grenme siireclerine iliskin temel fikirleri ve idealleri incelemeye yonelik tutarl, sistematik ve
analitik bir ¢aba olarak degerlendirilmektedir (Yanmaz Diizbatan, 2025, s. 241).

Miizik egitimi alanindaki temel ayrimlardan biri, 6zengen (amatdr) calgi egitimi ile mesleki
calgt egitimi arasindaki farktir. Ucan, (2005, s. 31) dzengen miizik egitimini su bilgiler ile
tanimlamaktadir; “Miizige ya da miizigin belirli bir alanina amatdr diizeyde ilgi, istek ve yetenek
duyan bireylere yonelik olarak vyiiriitiilen bir egitim tiiriidiir”. Ozengen miizik egitiminin amaci,
kisilerin miiziksel katilimin1 saglamak, estetik hazzini gelistirmek ve doyum olusturmaktir. Fenmen,
bir iilkenin miiziginin profesyonel miizisyenlerin elinde yasam buldugunu ve gelistigini ancak
amatdr miizisyenlerin katkisinin azimsanamayacak boyutta oldugunu belirtmektedir. Ozengen
miizisyenler, ciddiyet diismani, kayitsiz ve disiplinsiz degil aksine sanati beslemekte olan kisilerdir.
Sanat alanindaki yenilikler i¢in 6zengen miizisyenlere ¢okca ihtiyag duyulmaktadir (Say, 2001, s.
82). Ozengen miizik egitimi, koro, Orff egitimi, calg1 egitimi gibi alt tiirlere ayrilmaktadir. Ozengen
miizik egitiminin ¢algi egitimi boyutu kisiye 6zel planlanmis, miifredat1 olmayan ve kisinin istek,
taleplerine gore sekillendirilen bir siirectir. Mesleki miizik egitiminde yapilan ¢algi egitimi ise,
gelecekte icraci, egitimci veya besteci olarak profesyonel bir kariyer hedefine odaklanir. Ugan
(1994, s. 73) mesleki egitimin sanat alanindaki hedeflerini agikga ortaya koyan bir tanim ile siirecin
profesyonel yonelimine dikkat ¢cekmektedir. “Mesleki sanat egitimi, sanat alaninin biitliniinii, bir
kolunu ya da dalini, o biitiin, kol ya da dal ile ilgili bir isi meslek olarak se¢en, segcmek isteyen, se¢me
olasiligi bulunan ya da meslegin gerektirdigi sanatsal davramiglari ve birikimi kazandirmay1
amagclar”.

Mesleki ¢alg1 egitimi, 6grencinin teknik yeterliligini, repertuar bilgisini ve sanatsal yorum
gliciinii akademik standartlara uygun, yogun bir disiplinle gelistirmesini gerektirir. Bu baglamda,
mesleki miizik egitimi alan &grenciler igin bireysel ¢algi ¢alismasi artik bir hobi degil, dogrudan
mesleki yeterliligin temelini olusturan, kesintisiz, titizlik gerektiren ve zaman zaman zorlayici bir
profesyonel gelisim siirecidir. Bu yogun siire¢, 6grencinin yalnizca teknik becerisini degil, ayni
zamanda kisisel sorumluluk, zaman ydnetimi ve 6z disiplin gibi mesleki etigin parcasi olan
ozelliklerini de sekillendirir. Uslu (1998, s. 15) calgi egitimi hakkinda su bilgileri vermektedir. “Calgi
egitimi, insanlarin ve toplumlarin yasaminda miiziksel, dolayisiyla sanatsal birtakim duyumlarin
alinmasi ve hissedilmesi sonucu, bazi 6nemli etkiler yaratan bir egitim alanidir. Calgi egitimi yoluyla
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insanlar, kendilerini daha yakindan tanmiyabilirler, gerceklestirebilirler ve yeteneklerini
degerlendirebilirler”.

Mesleki miizik egitiminin ve 6zellikle yiiksekdgretimde miizik egitimi programlarinin temel
taglarindan biri olan calgt egitimi, adayin kendi enstriimani araciligryla hem bireysel yetenegini ve
miizik bilgisini en iist diizeye tagimasini hem de gelecekteki meslegi icin gerekli olan 6gretim ilke,
yontem ve tekniklerini kazanmasim saglayan ¢ok yonlii bir siiregtir (Biber Oz; 2001; Soykunt vd.,
2023). Albuz (2001, s. 7), calgi egitiminin bir miizik 6gretmeni adayi igin temel ve ¢ok dnemli bir
unsur oldugunu belirtmektedir. Bu egitim sayesinde d6gretmen adayinin olusturacagi egitim miizigi
dagarcig1 disinda, ulusal ve evrensel diizeydeki miizik yapitlarindan derlenmis seckin bir dagara da
sahip olacak ve en iyi bigimde mesleki yasantisina hazirlanacaktir. Calgi egitimi, dgrencinin miizikal
becerilerini somutlastirdigl, disiplinli bir c¢alisma kiiltiirii kazandigi ve estetik duyarliligini
gelistirdigi 6zel bir alandir. Nusseck ve Spahn (2021, s. 2)’1n belirttigi gibi, miizik 6grencileri mesleki
yeterlilik kazanmak i¢in yogun bigimde pratik yapmasi ve bu pratik, teknik becerilerin yan1 sira 6z-
yeterlik, motivasyon ve 6z-diizenleme becerilerinin gelisiminde belirleyici olmaktadir.

Miizik egitiminin temel hedeflerinden biri, 6grencinin yalnizca performans odakli degil, ayn1
zamanda siirdiiriilebilir bir 6grenme disiplini gelistirmesidir. Bu noktada ¢algi ¢aligmasi, miiziksel
kimligin ve ifade giicliniin yap1 tagi olarak degerlendirilmektedir. Evans ve Bonneville Roussy
(2015), miizik 6grencilerinin 6zerklik, yeterlik ve ihtiyaglarinin karsilanmasinin, ¢algi ¢aligmaya
yonelik i¢sel motivasyonu artirdigini ve uzun vadeli 6grenme istegini giiclendirdigini vurgulamistir.
Miizik egitiminde &grenci motivasyonu, basari ve kalicilik agisindan belirleyici bir unsurdur.
Umuzdas ve Yagiz (2020), enerjik, sabirl, ilgili ve yapict 6gretmen davranislarinin, 6grencilerin
calgi calisma motivasyonlarini etkiledigi ve 6grencilerin ¢alisma istegini artirdigini ancak ilgisizlik,
asir1 elestiri veya olumsuz duygularin ise 6grencinin ¢aligma motivasyonu diistirdiigiini belirtmistir.
Bu dogrultuda, 6gretmen-6grenci iliskilerinin galgi calismaya yonelik duyussal siirecin merkezinde
yer aldig1 ifade edilebilir.

Miizik egitimi alan 6grencilerin okul dis1 ortamlarda calgi calisirken karsilastiklart baslica
sorunlar arasinda uygun fiziksel ortam eksikligi, zaman yonetimi giicliikleri, akademik yiik,
motivasyon kayb1 ve sosyal-duygusal tiikenmislik yer almaktadir (Edgar, 2019; Nusseck & Spahn,
2021; Tosun & Ozkeles, 2023). Bu sorunlarin ¢dziimiinde, 6grencinin 6z-diizenleme stratejileri
gelistirmesi ve 0gretim elemanlarinin destekleyici bir 6grenme iklimi olusturmasi énemli bir rol
oynamaktadir. Harris (2019), miizik egitimi programlarinda 6grencilerin yalnizca teknik degil,
duygusal dayanikliliklarini da gelistirecek pedagojik yaklagimlara ihtiya¢ duydugunu belirtmektedir.
Calg1 pratiginin etkin yiiriitiilebilmesi i¢in planli ¢alisma, 6z-degerlendirme ve psikolojik iyi olus
unsurlarinin bir arada bulunmasi gerekmektedir. Hamzah (2013), miizik 6grencilerinin toplu prova
ve bireysel calisma siireclerinde en ¢ok karsilastiklar: sorunlarin, disiplin, zaman yonetimi ve ¢alisma
motivasyonunun siirekliligiyle ilgili oldugunu ifade etmistir.

Bu dogrultuda, 6grencilerin g¢algi caligsmalarinda etkili stratejiler gelistirmesi, miiziksel
performansin niteligi acisindan kritik 6neme sahiptir. Ancak miizik egitimi 6grencilerinin bu
stratejileri siirdiiriilebilir bigimde uygulayabilmeleri, yalnizca bireysel caba veya igsel motivasyonla
sinirlt degildir. Ogrenciler, okul dis1 ortamlarda calg1 calisirken aile destegi, ¢alisma ortaminin
fiziksel kosullari, barinma olanaklari, sosyal iligkiler ve psikolojik faktorler gibi bir¢ok dis etmenle
kars1 karstya kalmaktadir. Ozmentes (2012)’e gore, bireyin i¢inde bulundugu miiziksel ¢evre, onun
miizige yonelik tutumlarin1 ve pratik yapma aligkanliklarini dogrudan sekillendirmektedir.
Dolayisiyla, okul disi ¢aligma ortamlarinda yasanan bu g¢ok boyutlu etkilesimler, Ggrencilerin
motivasyon diizeylerini, 6z-dlizenleme becerilerini ve performans gelisimlerini dnemli Olciide
etkileyebilmektedir.

Bu baglamda, miizik egitimi alan 6grencilerin okul disinda galgi ¢alisirken karsilastiklar
zorluklarin incelenmesi, ¢algi egitiminin niteligini artirmaya yonelik 6nemli bir arastirma alani
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olarak goriilmektedir. S6z konusu durum, hem 6grencilerin bireysel ¢calisma aliskanliklarini anlamak
hem de yiiksekdgretimdeki miizik Ogretim programlarinin bu gereksinimlere uygun destek
mekanizmalar1 gelistirmesine katki saglamak amaciyla arastirilmaya deger goriilmektedir. Bu
dogrultuda problem ciimlesi “Yiiksekogretimde miizik egitimi alan lisans 6grencilerinin okul dist
calisma ortamlarinda karsilastiklar: sorunlar nasildir?” seklinde belirlenmistir'.

Bu ana problem 1s1g1nda ise asagidaki alt problemlere yanit aranmistir;

e Yiiksekogretimde miizik egitimi alan 6grencilerin okul dis1 ¢calisma ortam imkanlar1 ve
bu ortamlarin ¢algi ¢alismalarina etkileri nasildir?

o Yiiksekogretimde miizik egitimi alan 6grencilerin okul dis1 ¢algi calismalarini etkileyen
durumlar nelerdir?

e Yiiksekogretimde miizik egitimi alan 6grencilerin okul dist ¢algi calisma siirelerini
etkileyen durumlar nelerdir?

o Yiiksekogretimde miizik egitimi alan 6grencilerin okul dis1 ¢algi ¢calismalarini etkileyen
psikolojik faktorler nelerdir?

Yontem

Bu aragtirma nitel arastirma yaklagimi benimsenerek tasarlanmigtir. Nitel arastirma, odak
noktast ¢ok yontemli olup, konuya yonelik yorumlayici ve dogal bir yaklagim igerir ve bireylerin
yasamlarindaki rutin ve sorunlu anlar1 ve anlamlar1 tanimlayan ¢esitli ampirik materyallerin (vaka
calismasi, kisisel deneyim, i¢ gozlemsel, yasam Oykiisii, goriisme, gozlemsel, tarihsel, etkilesimsel
ve gorsel metinler) incelenmis kullanimi ve toplanmasini igerir (Denzin & Lincoln, 2005, s. 5). Bu
dogrultuda bu arastirmada nitel arastirma yaklasimi cercevesinde belli kurallar1 takip etmenin
disinda, var olan durumun ve olayin derinlemesine ele almak bakiminda durum calismasi deseni
kullanilmistir. Durum calisma deseni, bir ya da birden fazla olayin, ortamin, programin, sosyal
grubun ya da diger birbirine bagl sistemlerin McMillan (2000), neden-sonug iligkisinin net bir
sekilde anlagilmasini saglamak ve gelecekte yapilacak detayli arastirmalar igin alanlari belirlemek
amaciyla sistematik olarak verilerin toplanip analiz edildigi bir desendir (Gokgek, 2009).

Calisma Grubu

Bu arastirmanin ¢alisma grubu belirlenirken, tabakali 6rnekleme yaklagimi benimsenerek
arastirmanin c¢alisma grubu belirlenmistir. Tabakali 6rnekleme yaklasimi, “evrendeki alt gruplarin
belirlenip bunlarin evren biiyiikliigii i¢indeki oranlartyla 6rneklemde temsil etmelerini saglayan bir

T Miizik egitimi, calgi egitimi, piyano egitimi, miizik gretim yontemleri, calgi Sgrenme ve dgretme siiregleri, miiziksel
performans, 6grencilerin ¢algi derslerine yonelik tutum ve 6z yeterlikleri ile miizik egitiminde kullanilan farkli yaklagim,
yontem ve uygulamalar iizerine gerceklestirilen cesitli galismalar icin ayrica bk. Sonsel (2018), Ozgelik ve Tuncer (2019),
Lehimler ve Kaliver (2019), Arslan ve Giil (2019), Turhal ve Akgiil Baris (2019), Giin (2019), Ozgelik Herdem (2019),
Ave1 (2019), Altunbas Yavuz ve Aktas (2020), Akbulut Bilici et al. (2020), Demirtas ve Ozgelik (2020), Ciftcibasi (2020),
Ustiin ve Albuz (2020), Kale ve Giil (2020), Demirtas ve Ozgelik (2020), Ciftcibas1 (2020), Ustiin ve Albuz (2020), Kale
ve Giil (2020), Dogan (2020), Ayyildiz ve Yildiz (2020), Demirtas (2020), Cigek (2020), Aydin Erdem ve Erdem (2021),
Karaahmet Balc1 ve Coskuner (2021), Parpucu ve Ozgelik (2021), Ozkan ve Giidek (2021), Kilbas et al. (2022), Y1lmaz ve
Temiz (2023), Unver ve Temiz (2023), Orar et al. (2023), Y1lmaz ve Temiz (2024), Ucar ve Aksoy (2025), Varis ve Cesur
(2012), Giidek ve Oziskender (2013), Aksu (2013), Giin ve Kose (2013), Nart (2013), Giin ve Karakelle (2013), Koca
(2013), Taninmus (2013), Seker ve Sayg1 (2013), Topoglu ve Unal Oney (2013), Aytemur ve Eldemir (2013), Ozkisi (2013),
Seker ve Saygi (2013), Aksu ve Celenk (2014), Bulut ve Kiling (2014), S6nmez6z (2014), Burak et al. (2014), Giin ve
Yildiz (2014), Akyiizliier (2014), Tasdemir (2014), Yilmaz (2014), Sisman ve Mustan Dénmez (2016), Giidek ve Oztiirk
(2016), Biiyiikkose et al. (2016), Bilgin ve Coskuner (2017), Ustiin ve Kaya (2016), Kabatas (2017), Aycan (2017), Sever
(2017), Agiksdz ve Giidek (2018), Mentis Koksoy (2018), Ustiin (2018), Giin (2018), Soycan ve Hamzaoglu Birer (2018),
Akdeniz (2018), Ozal Géncii ve Azmioglu (2018), Tiirkmen (2018), Tiirkmen ve Ozal Géncii (2018), Akyiirek (2018),
Mamag (2018), Topoglu ve Topoglu (2018), Ozgelik Herdem (2018), Senoglu Ozdemir ve Can (2019), Giin ve Ozkasnakli
(2019), Eminova (2020), Giidek ve Yilmaz (2020), Sakarya ve Zahal (2020), Bolat ve Malkog (2021), Sezen ve Ozerdem
(2021), Calhan ve Uslu (2025).
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ornekleme yontemidir” (Biiylikoztiirk vd., 2017). Bu dogrultuda Tiirkiye’deki {iniversiteler yedi
cografi bolge kapsaminda tabakalar olusturulmustur. Olusturulan tabakalardan sonra her tabakadan
bir {iniversiteden veri toplamak amaciyla kolay ulasilabilir 6rnekleme yontemi kapsaminda segilen
iiniversiteler ¢alisma grubuna secilmistir. Kolay ulasilabilir 6rnekleme yontemi arastirmaya hiz
kazandirma ve pratiklik agisindan erisilmesi kolay olan 6rneklemin se¢ildigi bir yontemdir (Yildirim
& Simsek, 2013). Bu dogrultuda arastirmanin evrenini Tiirkiye’deki tiim miizik egitimi veren
iiniversitelerin boliimleri olusturmakta olup, Tiirkiye’nin yedi cografi bolgesi tabaka olarak kabul
edilmis ve her bolgeden ii¢ okul 6rnekleme dahil edilmis ve okullar kolay ulasilabilir 6rnekleme
yontemi dogrultusunda secilmistir. Arastirmaya katilan katilimcilara iliskin demografik veriler Tablo
1’de sunulmustur.

Tablo 1: Arastirmaya Katilan Katilimcilara iliskin Demografik Veriler Tablosu

School

Universite Cinsiyet Yas  Smf Calg1 Place of Residence H Working in Any Job
ours
Akdeniz Mehmet Akif Ersoy Uni. Kadin 19 2 Baglama Paylagimli Yurt 22:00 Calismiyor
Bolgesi Iskenderun Teknik Uni. Erkek 20 2 Viyolonsel Paylasimli Ogrenci Evi 19:00 Ozel ders/Canh Miizik
Osmaniye Korkut Ata Uni. Erkek 38 2 Baglama Aile Evi 17:00 Halk Egitimi Merkezi
Dogu Atatiirk Universitesi Erkek 21 4 Gitar Paylagimli Ogrenci Evi 17:00 Calismiyor
Anadolu Kafkas Universitesi Kadin 42 4 Piyano Aile Evi 22:00 Calismiyor
Bolgesi Yiiziincii Y1l Universitesi Erkek 22 3 Gitar Aile Evi 20:00 Calismiyor
E Pamukkale Universitesi Kadin 21 1 Viyolonsel Akraba-Tanidik Evi 20:00 Calismiyor
e ..
B%l . Sitk1 Kogman Universitesi Kadn 19 2 Klarnet Aile Evi 21:00 Caligmiyor
olgesi . . ..
Afyon Kocatepe Universitesi Erkek 34 4 San Bireysel Ogrenci Evi 22:00 Ozel Ders
Giineydogu  Dicle Universitesi Kadin 18 2 Gitar Aile Evi 17:00 Calismiyor
Anadolu Gaziantep Universitesi Kadn 21 3 San Aile Evi 20:00 Ozel Ders
Bolgesi Harran Universitesi Erkek 21 3 Viyola Paylagimli Ogrenci Evi 18:00 Ozel Ders
Gazi Universitesi
. . o Erkek 19 2 Gitar Paylagimli Yurt 21:00 Calistyor
Ig Anadolu  Hacettepe Universitesi . . .
Erkek 18 1 Piyano Aile Evi 22:00 Calismiyor
Bolgesi Necmettin Erbakan )
L Kadin 23 3 Keman Aile Evi 22:00 Caligmuyor
Universitesi
Giresun Universitesi Kadin 20 3 Piyano Aile Evi 17:00 Caligmiyor
Karadeniz . " N
Bélocsi Karabiik Universitesi Erkek 24 4 Piyano Bireysel Ogrenci Evi 23:00 Ozel Ders
Slgesi N ..
Trabzon Universitesi Kadin 22 4+ Keman Paylagimli Ogrenci Evi 23:00 Calismiyor
Balikesir Universitesi Kadin 22 4 Viyolonsel Paylasimli Yurt 21:00 Ozel Ders
Marmara . . .
Bélocsi Marmara Universitesi Kadin 23 4 San Paylagimli Ogrenci Evi 17:00 Ozel Ders
Slgesi . .. .
Uludag Universitesi Kadin 21 4 Flut Paylagimli Ogrenci Evi 19:00 Ozel Ders

Tablo 1 incelendiginde katilimcilara ait demografik bilgiler verilmistir. Arastirma
kapsaminda yiiksekogretimde Ogrenim goéren miizik Ogrencilerinin okul dis1 ¢algi calisma
ortamlarinda karsilastiklari sorunlarin neler oldugunu derinlemesine incelemek agisindan,
iiniversitelerin hem miizik egitimi hem gilizel sanatlar fakiiltesi miizik bolimii hem de
konservatuvarda 6grenim goren 6grenciler olmasina dikkat edilmistir. Ayrica ¢algi ve siif ¢esitliligi
ele almarak, yasanan sorunlarin neler oldugunu daha kapsamli bir sekilde degerlendirmek
amaclanmistir. Ayrica, Tablo 1 incelendiginde Tiirkiye’nin yedi bolgesindeki yiiksekogretimde
miizik egitimi alan 6grencilerinin demografik ve egitim kosullarinda belirgin bir cesitlilik oldugu
goriilmektedir. Ogrencilerin yaslar1 18-42 arasinda degismekte, cinsiyet dagilimi genel olarak
dengeli olsa da Marmara, Ege ve Karadeniz bolgesinde kadin 6grencilerin, Dogu ve I¢ Anadolu
bolgesinde erkek ogrencilerin daha fazla oldugu ancak aragtirma kapsaminda 12 kadin ve dokuz
erkek olmasi cinsiyet dagiliminin esitligi agisindan 6nemli goriilmektedir. Anadal ¢algi bakimindan
gitar, baglama, keman, piyano, viyolonsel, fliit, klarnet ve san gibi genis bir yelpazeye yayilmakta,
barmma kosullar1 ise paylasimli yurt, 6grenci evi, aile evi ve akraba yaninda kalma gibi farkliliklar
gostermektedir. Okulda caligma saatleri 17:00-23:00 arasinda degisirken; Ogrencilerin c¢ogu
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calismamakta, calisanlarin ise genellikle 6zel ders veya canli miizik gibi alanlarda gorev aldigi
gorlilmektedir.

Veri Toplama Araclarn ve Siireci

Bu arastirmada, yiiksekogretimde 6grenim goren miizik &grencilerinin okul dist ¢algi
calisma ortamlarinda hangi sorunlarla karsilastiklarii ele almak planlanmistir. Bu dogrultuda
yiiksekdgretimde miizik egitimi alan 6grencilerin okul disinda ¢algi calisirken karsilagmis olduklari
sorunlarin neler olduguna iliskin goriislerinin incelenmesi bakimindan aragtirmacilar tarafindan
gelistirilen “Kisisel Bilgi Formu” ve “Okul Dis1 Calgi Calisma Sorunlari Goérligme Formu”
kullanilmistir.  Yapilandirilmis gorlisme, arastirmact tarafindan sorularin belirli bir sirayla
hazirlandig1 bir veri toplama yontemidir. Bu yontem verinin kolay kodlanmasina, analiz edilmesine,
Olciim kolayligina ve ardindan aragtirmanin derinlemesine olanak saglar (Biiyiikoztiirk vd., 2017).

Bu dogrultuda yapilandirilmis gériisme formu olusturulmadan dnce aragtirmacilar tarafindan
bir soru havuzu hazirlanmistir. Toplam yedi sorudan olusan soru havuzu iki alan uzmani ve bir 6lgme
degerlendirme alan uzmanm goriisiine sunulmustur. Iki alan uzmanmin geri déniisleri sonrasinda
soru sayist bese disiiriilmiis ve Olgme degerlendirme uzmaninin iki sorunun birbirini tekrar
niteliginde oldugunu ifade ettikten sonra iki soru tek bir soru kapsaminda birlestirilmis ve dort
sorudan olusan “Okul Dis1 Calgi Calisma Sorunlari Gorlisme Formu” aragtirmanin veri toplama aract
olarak kullanilmistir.

Veri toplama siirecinden &nce etik kurul izinleri alinmis olup bu calisma, Gazi Universitesi
Etik Komisyonu tarafindan onaylanmistir (tarih: 21.10.2025, toplant1 sayisi: 16, arastirma kodu:
2025-1780). Bu siirecin ardindan veri toplama asamasina gecilmistir. Veri toplama iglemi, bazi
katilmcilarla yiliz ylize, bazi katilimcilarla ise ¢evrim i¢i platformlar (Zoom, Google Meet)
araciligryla gergeklestirilmistir.

Veri Analizi

Yiksekogretimde miizik egitimi alan Ogrencilerin okul disi g¢aligma ortamlarinda
karsilastiklart sorunlar neler oldugunu tespit etmeyi amaglayan bu arastirmada nitel arastirma
analiz tekniklerinden biri olan igerik analizi yontemi kullanilmustir. Igerik analizi, arastirma
kapsaminda toplanan verilerin kavramsallastirilmasini bu dogrultuda ortaya c¢ikan kavramlarin
mantiksal olarak diizenlenmesini, verileri agiklayan temalarin ve kodlarin belirlenmesi yoluyla elde
edilen verilerin 6zetlenmesini iceren sistematik bir teknik olarak tanimlanmaktadir (Yildinm &
Simsek, 2013).

Bu dogrultuda arastirma kapsaminda toplanan veriler nitel arastirma analiz programi olan
MAXQDA 24 programina aktarilmig ve her arastirmaci tarafindan farkli dosyalar1 iizerinde
calisilmistir. Ardindan, ilk olarak aragtirmacilar tarafindan transkript edilmistir. Daha sonra
arastirmacilarin her biri birbirinden bagimsiz bir sekilde transkriptler {izerinde ¢alismistir. Ardindan
her arastirmacit bagimsiz bir sekilde temalar ve kodlar olusturmaya odaklandiktan sonra,
arastirmacilarin lizerinde ¢alistigi temalar ve kodlar birlestirilmistir. Ardindan tema ve kodlarin
tutarliligi icin iki alan uzmaninin kontrol saglamasi istenmis ve goriis ayrilig1 olan tema ve kodlar
izerinde ¢alisilarak verilerin analizi son halini almigtir.

Kodlayicilar arasindaki goriis birligi ve goris ayriligi icin, kodlayicilar arasindaki
giivenirliligin belirlenmesi amaciyla Miles ve Hubberman (1994) tarafindan gelistirilen giivenirlilik
formiilii [Giivenirlik = Goriis birligi / (Goriis Birligi + Gortis Ayriligi) X 100] kullanilmistir. Yapilan
hesaplamalar dogrultusunda kodlayicilar arasindaki giivenirlik %83,33 olarak hesaplanmistir.
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Etik ilke

Arastirmanin veri toplama siirecine baglamadan énce, Gazi Universitesi Etik Komisyonu’na
basvuruda bulunulmus ve 21.10.2025 tarihli, 16 toplanti numarali ve 2025-1780 arastirma kodlu
karar ile etik onay alinmistir.

Bulgular

Birinci alt probleme iliskin bulgular: Yiksekogretimde miizik egitimi alan 6grencilerin
okul dis1 ¢aligma ortam imkanlar1 ve bu ortamlarin ¢algi ¢alismalarina etkilerine iligkin yapilan
tematik analiz Sekil 1°de verilmistir.

. Kalinan Yerin/Ortaminin
Cevresel Faktorler olumsuz etkileri

S~y - 4
Calg1 Calisma Ortami -
" Giiriiltikomsu Fiziksel ortamin
baskasi yetersizligi
2 2
1
Olumlu Olumsuz Kalabalik ev
Performans kaygisi
ortami
Enstriiman ile Motivasyon
¢alisma kolayhigi eksikligi Giirtiltivkomsu
baskis1
Okul disinda
calisgamama Kismen galisma

ortamunin saglanmasi

Sekil 1. Okul Dis1 Calisma Ortamlari ve Bu Ortamlarin Calgi Calismalarina Etkilerine Y 6nelik
Tema Ve Kodlar

Sekil 1 incelendiginde yiiksekogretimde miizik egitimi alan 6grencilerin okul dis1 ¢aligma
ortamlar1 ve bu ortamlarin c¢algi ¢alismalarma etkilerine iliskin temalar ve kodlar verilmistir. Bu
dogrultuda “cevresel faktorler”, “calgi calisma ortami” ve “kalinan yerin/ortamin olumsuz etkileri”
olmak {izere li¢ tema ortaya ¢ikmisgtir. bu temalara bagl kodlar incelendiginde “cevresel faktorler”
temasi kapsaminda “giiriiltii/komsu baskis1” ve “performans kaygisi” seklinde iki kod, “calgi galisma
ortam1” temast kapsaminda olumlu olarak “enstriiman ile ¢alisma kolayligi” ve olumsuz olarak
“motivasyon eksikligi” ve “okul disinda ¢alisamama” seklinde ii¢ kod, ‘kalinan yerin/ortamin
olumsuz etkileri” temas1 kapsaminda ise “fiziksel ortamin yetersizligi”,” kalabalik ev ortami”,
“giiriiltii’komsu baskis1” ve “kismen c¢aligma ortaminin saglanmasi” seklide dort kod oldugu
goriilmektedir.

Arastirmaya katilan katilimeilar “cevresel faktorler” temasi kapsaminda goriislerini su
sekilde ifade etmislerdir;

“Ev ortaminda aksam saatleri icerisinde ve giin icerisinde ¢alisma ortamim gayet
rahat. Gece geg¢ saatlerde ¢alismak apartmanda yasadigim icin ¢ok miimkiin olmuyor

maalesef. Bu da bazen bazi geylerin, ¢alismalarin yarim kalmasina yol agabiliyor.”
(K8)
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“Paylasimli 6grenci evinde kaliyorum. Ayrica calgim fliit oldugu icin komsulardan
yana sorun yasiyorum.” (K20)

“Alanmim san oldugu icin belirli bir ses seviyesinin iizerinde ¢alismak durumundayim.
Evde ¢alistigimda ¢evredeki insanlardan olumsuz tepkiler aldim ve bu sebeple okul
haricinde c¢alisamadigimdan dénem igindeki parcalar: bitirme konusunda zorluk
yasadigim oldu.” (K1)

Aragtirmaya katilan katilimcilar “calgi ¢alisma ortami” temasi kapsaminda olumlu olarak
ortaya c¢ikan “enstriiman ile ¢alisma kolaylig1” koduna iligkin goriislerini su sekilde ifade etmislerdir;

“dile evinde kalryorum... Evde piyanomun olmasindan herhangi bir sorun olmadan
calgi ¢alisabiliyorum” (K6)

“Bireysel ogrenci evinde kalyyorum. Bu yiizden okul disinda sessiz ve kesintisiz bir
pratik alamm var ve bu durum daha fazla odaklanmama neden oluyor.” (K18)

“Bir akrabamin evinde kalyyorum. Yeterli alana sahip oldugum i¢cin odamda herhangi
bir sorun olmadan istedigim gibi enstriiman ¢alisabiliyorum” (K11)

Arastirmaya katilan katilimcilar “calgi calisma ortami” temasi kapsaminda olumsuz olarak
ortaya ¢ikan “motivasyon eksikligi” ve “okul diginda ¢alisamama” kodlarina iligkin goriislerini su
sekilde ifade etmislerdir;

“Paylagimli 6grenci evinde kalyyorum. Bu yiizden maalesef c¢algt ¢alismakta
zorlaniyorum. Bu durum karsisinda ¢algima c¢alisamamam ¢algr iizerindeki
motivasyonumu diistiriiyor.” (K3)

“Okul disinda pratik yapabilecegim bir alanim yok. Bu nedenle ¢alg ¢calismalarima
olumsuz bir etki yaratiyor. Calgimi ¢calismak icin uygun ortam olmadigindan daha fazla
zaman aywamiyorum.” (K4)

“Okulumuz saat 20:00’a kadar agik. Aile evinde kaldigim icin maalesef okulumun agik
oldugu vakitler disinda enstriiman ¢alisamiyorum.” (K10)
Arastirmaya katilan katilimeilar “kalinan yerin/ortamin olumsuz etkileri” temasi kapsaminda

ortaya c¢ikan “fiziksel ortamin yetersizligi”’, “kalabalik ev ortami”, “giiriiltii/komsu baskis1” ve
“kismen ¢aligma ortaminin saglanmasi” kodlarina iliskin goriislerini su sekilde ifade etmislerdir;

“Yurtta kaldigim igin ¢algi ¢calismalarim verimli olmuyor.” (K13)

“Okul disinda herhangi bir ¢calisma ortanum bulunmamakta. Paylasimli 6grenci evinde
kaldigim icin yasadigim ortamda ¢alisamamaktayim.” (K17)

“Okul dist ¢calisma ortamim evim oluyor evli ve biri 5 digeri 8 yasinda iki ¢ocuk
annesiyim ve ben okula gittigim zamanlarda ¢ocuklarla ilgilenmek igin kayinvalidem
de bizimle birlikte yastyor, yani evde toplamda 5 kisi yasiyoruz, ev her ne kadar miisait
olsa da ¢aligsma ortami olmasina ragmen, ... kisacast okul disi ¢calisma ortami evim ve
maalesef sessiz ve verimli ¢calisma yapamiyorum, bu sadece ¢alismalarimi degil ders
notlarimi da olumsuz anlamda etkiliyor.” (K2)

“dile evinde kalryorum. Evde odam var ancak kardegimle paylasiyorum ¢algi ¢calisirken
pek odaklanamiyorum ve bu durumun ¢algi ¢alismama olumsuz etkisi oluyor.” (K10)

“Caligma ortamim var, égrenci evinde yasiyorum ancak komsular rahatsiz oldugu igin
ge¢ saatte calisamiyorum. Okul ¢ikislart da dershanede ¢alistigim icin eve geg saatte
gelebiliyorum ve komsulardan dolayt ¢algi ¢calismakta sorun yasiyorum.” (K14)
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“Yurtta kaldigim donemlerde béyle bir alanim maalesef yoktu sessiz ve kesintisiz bir
pratik s6z konusu olmuyordu her seferinde yurtta kalan diger ogrenciler tarafindan ya
sikdyet ediliyor ya da ¢alistigim ders boliiniiyordu ama su an ogrenci evindeyim yurda
nazaran istedigim herhangi bir vakit ¢ok sesli olmamak kaydiyla calisabiliyorum.”
(K19)

Ikinci alt probleme iligkin bulgular: Yiiksekogretimde miizik egitimi alan 6grencilerin okul
dis1 galigma ortamimizda calgi calisirken motivasyonunuzu etkileyen olumlu/olumsuz etkenlere
iliskin yapilan tematik analiz Sekil 2’de verilmistir.

Cevresel Etkenler |7  Ailesel/Sosyal Etkenler -, Bireysel/Duygusal Etkenler
1

-

5 e a4 Teeaa- 4
A . da |
partmanda Adile bireylerinin Etken
yasamanin - .
calismay1 bolmesi bulunmamasi

dezavantajlar
. -
N
Olumlu yorumlar

Odaklanmanin

Aile destegi béliinmesi

b —

Cocuklarnn

it Olumsuz yorumlar
Ailenin olumsuz Herhangi bir iste

yorumlar: calisma

Sekil 2. Okul Dis1 Calisma Ortamlarinda Calgi Calisirken Motivasyonu Etkileyen
Olumlu/Olumsuz Etkenlere Yonelik Tema ve Kodlar

Sekil 2 incelendiginde yliksekdgretimde miizik egitimi alan dgrencilerin okul dis1 ¢alisma
ortamlarinda ¢algi ¢alisirken katilimcilarin motivasyonlar1 etkileyen olumlu/olumsuz etkenlere
iligkin temalar ve kodlar verilmistir. Bu dogrultuda “gevresel etkenler”, “ailesel/sosyal etkenler” ve
“bireysel/duygusal etkenler” olmak {izere iic tema ortaya c¢ikmistir. Bu temalara bagli kodlar
incelendiginde “cevresel etkenler” temasi kapsaminda “apartmanda yasamanin dezavantajlart” ve
“olumlu yorumlar” seklinde iki kod, “ailesel/sosyal etkenler” temasi kapsaminda “aile bireylerinin
calismay1 bolmesi”, “aile destegi”, “cocuklarin ihtiyaglar1” ve “ailenin olumsuz yorumlari” seklinde
dort kod, “bireysel/duygusal etkenler” temast kapsaminda ise “etken bulunamamasi”,

“odaklanmanin boéliinmesi”, “olumsuz yorumlar” ve “herhangi bir iste ¢alisma” seklide dort kod
oldugu goriilmektedir.

Arasgtirmaya katilan katilimcilar “gevresel etkenler” temas: kapsaminda gorislerini su
sekilde ifade etmislerdir;

“Paylasimli égrenci evinde kalyyorum igin komsular tarafindan hos karstlanmiyor.”
(K3)
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“Okul disinda maalesef ¢calisabildigim tek yer ya sitemizin arka bahgesi ya da kaldigim
odam. Kendi odam oldugu i¢in rahat oluyorum ama bazen saati fark edemiyorum, ufak
uyarilar gelince aminda hevesim kursagimda kaliyor. Zaten okuldan eve gelene kadar
saat 20.00°1 gegiyor ... 21.00 °da derse oturacagim, bina sakinleri dahil bizim evdekiler
de yavag yavas uyuyorlar, calisinca hali ile rahatsizlik veriyorum, sonugta herhangi bir
desifre yapmiyorum, ¢alisacagim sirada stirekli boyle olumsuzluklar ile karst karsiya
kalryorum, bu nedenlerin getirdigi bir diger olumsuzluk ise enstriimanima olan sevgimi
kaybetmektir.” (K7)

“Farkl bir sehirde okudugum igin iiniversiteden itibaren ev ortaminda ¢alismalarini
stirdiiremiyorum. Calismak icin okula gidiyorum. Yasadigim sehirde kendi evime
gittigimde ise evimde ¢alisirken enstriimammin ¢ok fazla ses ¢ikartmasi komsular:
rahatsiz edebilecegim diisiincesi ile ¢okta verimli ge¢cmiyor ciinkii ¢calisirken kendimi
baskiladigimi diistiniiyorum.” (K17)

“Akrabamin evinde kalyyorum. Motivasyonumu olumsuz etkileyen bir sey olmuyor.
Aksine komsular bazen tebrik ediyor bu benim ¢algi ¢calisma siirecimde daha da motive
ediyor.” (K11)

Arastirmaya katilan katilimcilar “ailesel/sosyal etkenler” temasi kapsaminda goriislerini su
sekilde ifade etmislerdir;

“Cevredeki insanlarin fazla ses ¢ikarttigimi soyledigi, uygunsuz saatte piyano ¢aldigimi
soyleyenler oldu. Bunun haricinde aile evindeyken bir anda odama girilip odagimin
boliinmesi de motivasyonumu oldukca diisiiven bir durumdu.” (K13)

“Benim i¢in durum biraz karmasik. Aile evinde kaliyorum ve kardesim ile ayni odayi
paylasiyoruz ayrica ¢algim klarnet ve sessiz ¢calismak pek miimkiin olmuyor. Bu yiizden
motivasyon durumumu ailem, kardesim ve komgular ¢ok etkiliyor.” (K15)

“Geceleri enstriiman c¢alisigim icin aile iiyelerimin rahatsizligindan dolay
calisamama gerginligi, ¢algr ¢calisma motivasyonumu diisiiriiyor. ” (K16)

“...fakat miizik 6gretmeni olan esimin, vakit bulduk¢a ders ¢alistirmasi, odevier
konusunda yardimci olmasi, yapamadigim noktalarda ilgilenmesi, motivasyonumu
etkileyen olumlu durumdur...” (K2)

“Bazi zamanlarda ailemden gelen olumsuz doniitler motivasyonumu olumsuz yonde
etkiliyor.” (K9)

Arastirmaya katilan katilimeilar “bireysel/duygusal etkenler” temasi1 kapsaminda goriislerini
su sekilde ifade etmislerdir;

“Evdeyken evde ses olmasi, ozellikle kalabalik ortamlarda ¢alismak motivasyonumu

negatif olarak etkiliyor. Yurtta calisirken diger insanlarm yaptiginiz ise saygi
gostermemesi, sessizlik olmamast ve siirekli boliinmek zorunda kalinmasi
motivasyonumu ¢ok kotii etkiliyor.” (K4)

“...motivasyonumu olumsuz etkileyen bir diger durum ise akraba ve g¢evremdeki
insanlarmn yasima atifta bulunmasi. Bu arada yasim 42, bu yastan sonra bir enstriiman
ogrenip veya miizik ogretmenligi bitirip bosa ¢aba harcadigim séylemleri
motivasyonumu olumsuz etkilemektedir.” (K2)

“Paylasimli 6grenci evinde kaliyorum. Ayrica disarida derse veriyorum. Cok fazla is
yiikiimiin olmast motivasyonumu olumsuz etkiliyor.” (K20)
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“Bireysel 6grenci evinde kalryorum. Bu zamana kadar evde ¢algi ¢calismak ile ilgili bir
sorun yasamadim. Okulun aksine evde ¢alismak motivasyonumu daha ¢ok arttiryyor.”
(K21)

Uciincii alt probleme iliskin bulgular: Yiiksekogretimde miizik egitimi alan dgrencilerin
okul dis1 ¢alisma ortaminizda ¢algi calisirken c¢alisma siirelerini etkileyen durumlara iligkin yapilan
tematik analiz Sekil 3’de verilmistir

Zamana Dayah Kisitlamalar| ./ Calisma Ortanm ve Aile

N Maddi ve Sosyal Faktorler

(is ve Okul) ! Dinamikleri \
! '
' Y
2 e 4 Teeeet 4
6
s vilkii Evin Ekonomik
Y sorumluklary/yiikii nedenler
3 Verimli ¢alisma
Zaman yetersizligi ortaminin Sosyal hayat etkisi
olmamasi
Okulun Ayni seyi tekrar
beklentileri etme

Sekil 3. Katilimcilarin Okul Dis1 Calisma Ortamlarinda Calgt Calisirken Calisma Siirelerini
Etkileyen Etkenlere Yonelik Tema ve Kodlar

Sekil 3 incelendiginde yliksekdgretimde miizik egitimi alan dgrencilerin okul dis1 ¢alisma
ortamlarinda c¢algi ¢alisirken calisma siirelerini etkileyen etkenlere iligkin temalar ve kodlar
verilmistir. Bu dogrultuda “zamana dayali kisitlamalar (is ve okul)”, “calisma ortami ve aile
dinamikleri” ve “maddi ve sosyal faktorler” olmak iizere ii¢ tema ortaya ¢ikmistir. Bu temalara bagh
kodlar incelendiginde “zamana dayali kisitlamalar (is ve okul)” temasi kapsaminda “is yiikii”,
“zaman yetersizligi” ve “okulun beklentileri” seklinde iki kod, “caligma ortami1 ve aile dinamikleri”
temast kapsaminda “evin sorumluklary/yiikii”, “verimli ¢alisma ortaminin olmamasi1” ve “ayni seyi
tekrar etme” seklinde ii¢ kod oldugu goriilmiistiir. Ayrica, “maddi ve sosyal faktorler” temasi

kapsaminda ise “ekonomik nedenler” ve “sosyal hayat etkisi” seklide iki kod oldugu goriilmektedir.
Arastirmaya katilan katilimcilar “zamana dayali kisitlamalar (is ve okul)” temasi kapsaminda
goriislerini su sekilde ifade etmislerdir;

“Is hayatimin yogunlugu ¢calisma diizenimi ve siiremi oldukga etkilemekte. Haftada en
az 20 saat is ortaminda bulunmaktayim. Ise gidis ve doniislerimi de hesaba katarsak
hafta 30 saatimi aliyor, aksam isten ge¢ ¢ikmak ve yorgun bir sekilde gelmek de
calismamu etkileyen faktorler arasinda.” (K1)

“Calisma siiremi iy saatlerime gore diizenliyorum. Odada yapmam gereken
sorumluluklar ve diger islere gore calisma saatim degisiyor. Kiyafetleri diizenleme,
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odayt temizleme, kiyafet yikama, sokak miizigi, yemege zaman ayirma gibi etkenler
calisma saatimi etkiliyor.” (K2)

“Oczellikle okul derslerinin tiim giinii kapladigi giinlerde eve déniis siiresi de
eklenince... ¢alisma siirem kisitlanabiliyor.” (K9)

“Eve doniis saatimi ayarlamam gerektigi icin ¢alisma siiremi bazen etkiliyor” (K8)

Aragtirmaya katilan katilimecilar “caligma ortami ve aile dinamikleri” temasi1 kapsaminda
goriislerini su sekilde ifade etmislerdir;

“Ozellikle okul disi calisma ortaminda ders calisirken 5 yasindaki kizimin isteklerinin
hi¢ bitmemesi siirekli oyun oynamak istemesi evde yemek ¢amasir temizlik gibi giinliik
islerde tek basina miicadele etmeye ¢alismam beni fiziksel olarak fazlasiyla yormaktadir
ban normal insanlara gore ev temizligine ve diizenine fazla zaman ayirmam olumsuz
etkileyebilmektedir.” (K2)

“dilemin evinde kaltyorum. Bazen ev ortaminda bir¢ok sorumlulugum oluyor. Bu
durum ¢algi ¢aligsma siiremi etkiliyor.” (K10)

“Asla kesintisiz bir sekilde 3-4 saat ¢alisamiyorum, yani cidden verimli bir sey olmuyor.
Zaten enstriimammda desifre isi yaklasik 1 saati buluyor, aile iiyelerim de ne ¢caligtigimi
merak ettikleri igin ara sira yokluyorlar, onlarin gelmesi ile zaten odagim kayryor. Odak
sorununu dibe kadar yasayan biri olarak, ayak sesi duymam bile yetiyor... Aile evinde
yasamanin eksileri maalesef ki ¢cok ama artilart da var.” (K7)

“dile evinde kalryorum. Calg1 calisma pratikleri yaparken, evde ¢ok fazla aym seyi
calmak rahatsizlik veriyor ve bazen bu durum calisma siiremi etkileyebiliyor.” (K12)

Arastirmaya katilan katilimcilar “maddi ve sosyal faktdrler” temasi kapsaminda goriislerini
su sekilde ifade etmislerdir;

“Is hayati ve ekonomik problemler ¢algi calisma siiremi etkileyen en énemli faktorler.”
(K3)

“Evde eger rahat bir ortamda ¢alisiyorsam ¢alisma siirem ¢ok uzun olmuyor Fakat
daha toplu ve dikkatimi dagitmayacak sekilde sade olan bir ortamdaysam ona gére
ayarlamigsam sikinti yasamiyorum Bunun disinda sahsi olarak c¢alisma ortamim
cogunlukla her yere konum olarak uzak oldugu icin sosyal gevre ile yaptigim herhangi
bir etkinlikte ders vaktinden kismak zorunda kalyyorum ekonomik durumlar dan dolay:
yaliim yaptiramadigimdan daha az siire ¢alismak zorunda kalabiliyorum.” (K19)

Doérdiincii alt probleme iliskin bulgular: Yiiksekogretimde miizik egitimi alan 6grencilerin
okul dis1 ¢algi ¢caligmalarini etkileyen psikolojik faktorlerin neler olduguna iligkin yapilan tematik
analiz Sekil 4’ de verilmigtir.
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Sekil 4. Katilimcilarin Okul Dis1 Calisma Ortamlarinda Calgi Calisirken Calismalarini Etkileyen
Psikolojik Etkenlere Yonelik Tema ve Kodlar

Sekil 4 incelendiginde yiiksekogretimde miizik egitimi alan 6grencilerin okul dis1 calgi
calisirken c¢aligmalarini etkileyen psikolojik etkenlere iliskin temalar ve kodlar verilmistir. Bu
dogrultuda “gelecek kaygisi”, “Ozgiiven” ve “igsel motivasyon” olmak {iizere iic tema ortaya
cikmigtir. Bu temalara baglhh kodlar incelendiginde “gelecek kaygisi” temasi kapsaminda
“umutsuzluk”, “tikenmislik”, “atanamama korkusu” ve “stres” seklinde dort kod, “6zgiiven” temasi
kapsaminda “toplumsal baski1”, “psikolojik/duygusal baski” ve “stres” seklinde ii¢ kod oldugu
gorlilmistlir. Ayrica, “igsel motivasyon” temasi kapsaminda ise “basari hirs1”, “rekabet” ve

“akademik kayg1” seklide ti¢ kod oldugu goriilmektedir.

Aragtirmaya katilan katilimeilar “gelecek kaygisi” temasi kapsaminda goriislerini su sekilde
ifade etmislerdir;

“Okul dis1 calisma ortaminda ¢algi calismamu etkileyen faktor ozellikle gelecek kaygisi
beni biraz umutsuzluga stiriiklemektedir.” (K2)

“Ogretmen akademileri yiiziinden ¢ok stresliyim. Ayrica ekonomik nedenlerden dolay
is bulamamaktan korkuyorum.” (K15)

“Okul dist ¢alisma ortanumda beni en ¢ok etkileyen seyler kendimi her zaman daha
ileride olabilecegimi ve her seyi basarabilecegimi diisiindiigiim zamanlarda ortamdan
ve bulundugum yerden kaynakl gelecek kaygisi oluguyor.” (K18)

“Kesinlikle gelecek kaygisi beni ¢ok etkiliyor ve kendimi tiikenmis hissediyorum.” (K3)

Arastirmaya katilan katilimeilar “6zgiiven” temasi kapsaminda goriislerini su sekilde ifade
etmislerdir;

“Okul dist ¢alisma ortami olarak sadece aile evinde rahatlikla ¢alisabiliyorum. Baska
yerim yok c¢iinkii. Simdi séyle bir sey oluyor, benim odam kiiciik oldugu icin oturma
odaswmin bir kosesinde birikimim ile aldigim piyanom ve ana enstriimanim olan gitar
icin yer var... ve dedigim gibi ¢alismadan once bildigim bir eser bile olsa once
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desifresini yaparim, yarim saat- bir saat. Kendimi odaklanmaya zorlamam yiiziinden bu
saat miktar: 1 saat ve tizerine ¢ikabiliyor, hali ile aile iiyelerim bana yarim saatte
diizgiin bir sey ¢alamiyorsun, sunu ¢al bunu ¢al diye kiiciik (ama psikolojide higte kii¢iik
olmayan) bir baski uyguluyorlar, onlara gore bu bir saka iken, sirf bu davranmslar
yiiziinden ana enstriimanimdan sogumama neden oluyorlar...” (K7)

“Toplumsal baski ve genel diisiince yetersizligi mevcut sorunlar. Rekabetsizlik de
negatif anlamda bir etken.” (K10)

“Boyle bir etken bulunmamakta.” (K11)

Arastirmaya katilan katilimcilar “igsel motivasyon” temasi kapsaminda goriislerini su
sekilde ifade etmislerdir;

“Okul disinda her bosluk buldugumda calgima ¢alistyorum. Bagari hirsi benim igin
gercekten psikolojik anlamda cok biiyiik yere sahip. Iyi bir gitarci olmak istiyorum ve
calismadigim saatlerde aklima bagarisiz olacagim kaygisi geliyor. Tabii ki atanamama
korkusu, gelecegime dair bir siirii kaygilarim var. Fakat ben elimden geleni yaptiktan
sonra kaygilar azaliyor dogal olarak. Calismami etkileyen faktorlere hirs, azim ve
gelecek kaygisim ekleyebilivim. Gelecegimden kaygilandigim igin daha hirsh ¢calismak
zorunda hissediyorum.” (K4)

“Basart hirsi beni etkileyen bir faktor...” (K17)
“Basari hirsi, rekabet.” (K16)

“Basarisizlik korkusunun ve akademik anlamda gelecek kaygisinin yogun oldugunu
soyleyebilirim. Bazen kendimden gereginden c¢ok fazla sey bekledigimden ve bu
beklentimi karsilayamadigimdan da ¢alismamin verimliligini oldukc¢a etkilenmekte.”
(K1)

Tartiyma ve Sonu¢

Yiksekogretimde miizik egitimi alan &grencilerin okul disi calgi ¢alisma durumlarinin
incelendigi bu arastirmada, 6grencilerin ¢algi ¢aligma ortami, motivasyon, siire ve psikolojik etkenler
olmak lizere biiyiik oranda olumsuz goriisler sergiledigi goriilmektedir. Arastirmanin bulgular
incelendiginde ¢alisma ortamiyla ilgili az bir oranda olumlu goriis yer almakla birlikte, motivasyonla
ilgili bir olumlu goriis bulunmakta, siire ve psikolojide ise hi¢ olumlu goriis yer almamaktadir.

Arastirmanin birinci alt problemine iligkin bulgular dogrultusunda, cevresel faktorler
temasinda yer alan “giiriiltii’komsu baskis1” ve “performans kaygisi”, ¢algi calisma ortami1 temasinda
ortaya c¢ikan motivasyon eksikligi ve okul disinda calisamama ile kalinan yerin/ortaminin olumsuz
etkileri temasinda bulunan “fiziksel ortamin yetersizligi”, “kalabalik ev ortami1”, “giiriiltii baskis1” ve
“kismen g¢aligma ortaminin saglanmasi” gibi faktdrler olumsuz goriisleri temsil ederken, yine ¢algi
calisma ortami temasinda yer alan “enstriiman ile ¢alisma kolaylig1” ise olumlu goriisleri temsil
etmektedir. Bu sonuglar, 6grencilerin okul disi1 ¢algi ¢alisma ortamlarinda sahip olduklar1 imkanlarin
agirlikli olarak olumsuz bir yapida oldugunu gostermektedir. Nitekim Herfindahl (2023), miizikal
basarimin yalmzca dogustan gelen yetenekle agiklanamayacagini, Ekolojik Sistem Kurami
baglaminda aile, fiziksel kosullar ve ¢evresel etmenlerin 6grencinin gelisiminde belirleyici bir rol
oynadigini vurgulamaktadir. Bu g¢er¢evede, bu arastirmada saptanan fiziksel ortam yetersizligi ve
gevresel baskilarin Ogrenciler Uizerindeki olumsuz etkileri, alanyazinda belirtilen ¢evresel
belirleyicilerle dogrudan ortiismektedir. Benzer bigimde Saruhan ve Deniz (2011) ve Ozmentes
(2012), evdeki miiziksel ortamin niteligi ile 6grencilerin derse yonelik tutumlari arasinda anlamli bir
iliski bulundugunu ortaya koymustur. Bu arastirmada gozlenen ‘kalabalik ev ortam1” ile
“motivasyon eksikligi” arasindaki baglant1 da ev ortamimin miizik egitimi siirecindeki kritik 6nemini
desteklemektedir. Engin vd., (2009) ortaokul oOgrencilerinin okul dis1 calisma ortamlarini
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inceledikleri arastirmada 6grencilerin biiylik ¢ogunlugunun uygun calisma ortamina sahip oldugu,
yalnizca az bir kisminin ¢alisma ortam1 bulunmadig: belirtmistir. Bu yoniiyle ¢alisma kosullarina
iliskin saptamalar benzerlik gosterse de sonuglar bakimindan iki arastirma arasinda belirgin bir
farklilik bulunmaktadir. Bu farkliligin, ortaokul 6grencilerinin ders ¢alisma siireglerinin daha ¢ok
teori agirlikli olmasina karsin, bireysel ¢algi ¢aligmasinin dogas1 geregi yiiksek ses tiretimi, tekrar
gerektiren caligmalar ve uygun fiziksel ortam gerektiren uygulamali bir siire¢ olmasindan
kaynaklandig diisiiniilmektedir. Bu bulgular genel olarak, 6grencilerin ¢alisma siireclerinin ¢evresel,
sosyal ve bireysel diizeydeki baskilar nedeniyle agirlikli bigimde kisitlandigini ortaya koymaktadir.
Nitekim Kamin vd., (2007) akran ve gevre desteginin miizikal gelisimde belirleyici bir bilesen
oldugunu vurgulamaktadir. Bu agidan, bu calismada olumsuz bir unsur olarak goriilen destek
yoksunlugu ve sosyal kisitliliklar, 6grencilerin motivasyonunu diisiiren etkenler olarak alanyazindaki
sonuclarla uyum gostermektedir.

Arastirmanin ikinci alt problemine iligkin bulgular, 6grencilerin okul dist ¢algi ¢aligma
motivasyonlarinin agirlikli olarak gevresel, ailesel/sosyal ve bireysel/duygusal etkenler tarafindan
olumsuz yonde etkilendigini gostermektedir. Cevresel etkenler temasinda “apartmanda yagsamanin
dezavantajlar1” 6ne ¢ikarken, ailesel/sosyal etkenler temasinda “aile bireylerinin ¢alismay1 bolmesi”,
“cocuklarin ihtiyaglar1” ve “aileden gelen olumsuz yorumlar” motivasyonu diisliren 6nemli unsurlar
olarak belirlenmistir. Bireysel/duygusal etkenler kapsaminda ise odaklanmanin bdliinmesi, olumsuz
yorumlara maruz kalma ve herhangi bir iste calisma zorunlulugu 6grencilerin ¢algi ¢aligmaya yonelik
istegini sinirlayan faktorler olarak ortaya ¢ikmaktadir. Buna karsin, ¢evresel etkenler temasindaki
“olumlu yorumlar”, ailesel/sosyal etkenlerde yer alan “aile destegi” ile bireysel/duygusal etkenlerde
belirlenen “etken bulunmamasi” sonucu, olumlu goriislerin siirli da olsa varligin1 géstermektedir.
Bu arastirmada aile destegi ve ailevi engellerin ¢algl ¢alisma siireci lizerindeki etkilerine iligkin
bulgular da alanyazinla paralellik tasimaktadir. Ozmentes (2012), evdeki miiziksel ortam ile
Ogrencilerin tutumlar1 arasinda pozitif bir iliski oldugunu saptamis ve aile desteginin miizik egitimi
stirecinde kritik bir bilesen oldugunu belirtmistir. Bu durum, aragtirma kapsaminda ortaya ¢ikan aile
destegi temasimin Onemini ve aileden gelen olumsuz yorumlarin Ogrencinin motivasyonunu
zayiflatmadaki etkisini aciklamaktadir. Benzer sekilde Herfindahl (2023), miizikal basarinin
Ekolojik Sistem Kurami baglaminda aile, sosyal ¢evre ve kiiltiirel baglam tarafindan sekillendigini
ifade etmektedir. Bu arastirmada da 6grencilerin ¢aligma siire¢lerinin ailevi sorumluluklar ve sosyal
dinamiklerden etkilenmesi, miizik egitiminin yalnizca bireysel bir siire¢ degil, sosyal ¢evreden gelen
desteklerle biitiinlesik olarak ilerledigini ortaya koyan bu goriisii desteklemektedir.

Arastirmanin {igiincii alt problemine iligkin bulgular dogrultusunda, zamana dayali
kisitlamalar temasinda yer alan “is ylkii”, “zaman yetersizligi” ve “okulun beklentileri”; ¢alisma
ortami ve aile dinamikleri temasinda belirlenen “ev i¢i sorumluluklar”, “verimli bir ¢alisma
ortaminin bulunmamasi” ve “ayni pargalar1 tekrar etme” durumunun yarattigi gerginlik, maddi ve
sosyal faktorler temasinda ise “ekonomik giicliikler” ve “sosyal hayat etkisi” ile ¢aligma siiresini
azaltmasi, 6grencilerin ¢aligma aligkanliklarini olumsuz yonde etkileyen temel unsurlar olarak ortaya
cikmigtir. Bu bulgular, dgrencilerin bireysel calgi c¢alismalarinin is-okul yogunlugu, ev ici
yiikiimliilikler ve ekonomik yetersizlikler nedeniyle kesintiye ugradigini, s6z konusu digsal
etkenlerin verimli, diizenli ve siirdiiriilebilir bir ¢alisma rutinini onemli 6l¢iide zorlagtirdigini
gostermektedir. Arastirmada en belirgin sorunlardan biri olarak ortaya ¢ikan zaman yetersizligi ve
is/okul yiikii, Edgar (2019)’1n {iniversite diizeyindeki miizik 6grencilerinde tespit ettigi bulgularla
dogrudan ortiismektedir. Edgar, miizik 6grencilerinin 6zellikle zaman yonetimi, asir1 sorumluluk
yliklenme (over-commitment) ve buna bagli stres ile karsi karsiya kaldigini belirtmektedir. Bu agidan
bakildiginda, bu caligmada saptanan “is yiikii” ve “okul beklentileri”, dgrencilerin ¢ok yonlii
akademik ve kisisel sorumluluklar arasinda sikisarak etkin ¢aligma siiresi yaratmakta zorlandigini
gostermektedir. Benzer sekilde Hamzah (2013) 1 yayl ¢algi 6grencileriyle yaptigi ¢alismada ortaya
koydugu zaman koordinasyonu problemleri ve calisma siirecindeki aksakliklarin miiziksel

www.turkishstudies.net/turkishstudies



3812 Omer Ug:er—Sanberk Ugar-Furkan Karatas—Omer Bilgehan Sonsel

performansi olumsuz etkiledigi yoniindeki bulgular, zamana dayali kisitlamalar temasinda gézlenen
planlama giicliikleri ve verim diisiikliigii ile paralellik gostermektedir.

Arastirmanin dordiincii alt problemine iligkin bulgular dogrultusunda, psikolojik etkenler
baslig1 altinda gelecek kaygisi temasinda yer alan “umutsuzluk”, “tiikenmislik”, “atanamama
korkusu” ve “stres”, 6zgiiven temasinda bulunan “toplumsal bask1”, “psikolojik/duygusal baski” ve
“stres” ile igsel motivasyon temasinda siralanan “basar1 hirs1”, “rekabet” ve “akademik kayg1” gibi
faktorler, 6grencilerin psikolojik siireclerinde okul disi calgi ¢alisma siireglerine etki eden olumsuz
goriisleri temsil ederken, herhangi bir etkenin bulunmamasi durumu ise olumlu goriisleri temsil
etmektedir. Bu bulgulardan ¢ikan sonug ile, okul dis1 galgi calisma aligkanliklarinin “gelecek
kaygis1”, “umutsuzluk”, “rekabet” ve “stres” gibi faktorlerin etkisi altinda kaldigi anlagilmaktadir.
Aragtirmada igsel motivasyon temasi altinda ortaya ¢ikan “basari hirsi” ve “rekabet” unsurlari,
miizikal gelisimde motivasyonun giiclinii gostermesi bakimindan alanyazinla uyumludur. Nitekim
Vellacott ve Ballantyne (2022), miizisyenlerin ¢alisma siireglerinde igsel motivasyonun temel
belirleyici oldugunu saptamistir. Arastirma kapsaminda 6grencilerin yasadigi tiim zorluklara ragmen
“basar1 hirs1” ile siirece tutunmalar1 veya “rekabet” ortamindan etkilenmeleri, igsel motivasyon
dinamiklerinin calisma aliskanliklar {izerindeki kritik roliinii destekler niteliktedir. Ote yandan,
bulgularimizda “gelecek kaygisi” ve “6zgiiven” basliklar1 altinda yogunlasan “stres”, “tlikenmislik”
ve “psikolojik/duygusal baski” unsurlari, Edgar (2019)’1n bulgulariyla paralellik gdéstermektedir.
Edgar, iiniversite 6grencilerinin miizik egitimi siirecinde stres faktoriiyle sikca karsilastigini, miizigin
kimi zaman bir rahatlama araci iken kimi zaman da bir stres kaynagina doniisebildigini belirtmistir.
Ayrica katilimcilarin “atanamama korkusu” ve “umutsuzluk” gibi yogun kaygi durumlar1 bildirmesi,
bu stres kaynaklarinin 6grencilerin psikolojik iyilik hallerini ve dolayisiyla calisma verimlerini
olumsuz etkilendigini dogrulamaktadir. Buna ek olarak Kamin vd., (2007) miizisyenlerin
gelisiminde motivasyon, 6z giiven ve hedef belirleme gibi psikolojik 6zelliklerin belirleyici oldugunu
vurgulamaktadir. Calismamizda “6zgiiven” temasinda belirlenen “toplumsal bask1” ve “psikolojik
baski1” unsurlari, 6zglivenin digsal faktorlerden ne kadar kolay etkilenebildigini ve bu durumun
ogrencilerin ¢algi calisma siireleri ile verimliligine olumsuz yansidigini gostermektedir.

Bu aragtirmadan elde edilen tiim bulgular sonucunda, yiliksekdgretimde miizik egitimi alan
ogrencilerinin okul dis1 ¢algi calisma siireclerinin, yalnizca fiziksel mekan kisitliliklariyla degil, ayni
zamanda sosyal, ekonomik ve psikolojik faktdrlerin i¢ ige gectigi ¢ok boyutlu bir “engeller sarmali”
iginde gerceklestigi sonucuna ulasilmistir. Ogrencilerin sahip oldugu motivasyon ve basari hirs,
fiziksel ortamin yetersizligi, ¢evresel baskilar, zaman yonetimi sorunlar1 ve gelecek kaygisi gibi
digsal ve duyugsal faktorler tarafindan olumsuz yonde etkilenmektedir. Dolayisiyla, d6grencilerin
mesleki gelisimlerinde kritik bir rol oynayan ¢algi ¢alisma aligkanliklarinin, bireysel yetersizlikten
ziyade, uygun ekolojik ve pedagojik ortamin saglanamamasi nedeniyle hedeflenen nitelige
ulasamadigi, mevcut sartlarin G6grencileri hem teknik hem de zihinsel acidan yipratan,
stirdiirtilebilirligi zor bir ¢caligma rutinine siiriikledigi sonucuna ulasilmustir.

Oneriler

e Miizik egitimi veren kurumlarin 6grenciler igin erigilebilir ve yalitimli bireysel ¢aligma alanlari
olusturmasi, mevcut calisma mekanlarinin kullanim saatlerini genisletmesi ve esit erigimi
saglayacak diizenlemeler yapmasi,

e Ogretim elemanlarinim, dgrencilerin farkli yasam kosullarii dikkate alan destekleyici ve motive
edici bir pedagojik yaklasim benimsemeleri; 6z-diizenleme, zaman yonetimi ve etkili ¢alisma
stratejilerine yonelik egitimler sunmalari,

e Olumsuzluk yasayan Ogrencilere, uzun calisma bloklar yerine kisa ve odaklanmis ¢alisma
seanslarina yonelmeleri, zihinsel pratik gibi alternatif yontemleri kullanmalari ve kisisel
kosullarina uygun gercekgi hedefler belirlemeleri,
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Aileler ve sosyal cevre icin ise miizik egitiminin niteligine iligskin farkindaligin artirilmasi,
destekleyici tutum ve davraniglarin tesvik edilmesi,

Miizik egitimi politikalarinin altyap1 yatirimlari, burs olanaklar1 ve barinma kosullarinda miizik
Ogrencilerine yonelik diizenlemeleri kapsayacak sekilde gelistirilmesi Onerilmektedir. Bu
biitlinciil yaklagim, 6grencilerin ¢algi ¢alisma siireclerini destekleyerek hem akademik hem de
psikolojik agidan daha siirdiiriilebilir bir gelisim ortami saglayacag diisiiniilmektedir.
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ETiK BEYANLAR
Arastirma ve Yayin Etigi

Yazarlar, bu makalenin 6zgiin bir ¢alisma oldugunu ve bilimsel arastirma ve yayin etigi
ilkelerine uygun olarak hazirlandigini beyan eder. Makale daha 6nce herhangi bir yerde
yayimlanmamis olup bagka bir dergide degerlendirme siirecinde degildir.

Caligmada kullanilan tiim kaynaklar akademik kurallara uygun bigimde atiflanmistir.
Yazar(lar), caligmanin intihal, veri uydurma, veri tahrifi veya manipiilasyon igermedigini;
arastirma bulgularinin bilimsel diiriistliik ilkelerine uygun sekilde sunuldugunu beyan eder.

Yazar Katkisi

Tim yazarlar ¢aligmanin tasarlanmasi, yiirlitiilmesi, analizi ve makalenin hazirlanmasina
onemli Olciide katkr saglamistir. Tiim yazarlar makalenin son halini okuyup onaylamis ve
yayimlanmasini kabul etmistir.

Cikar Catismasi

Yazarlar, bu makalenin yayimlanmasina iliskin herhangi bir ¢ikar ¢atigmasi bulunmadigini
beyan eder.

Finansal Destek

Bu aragtirma herhangi bir kamu kurumu, ticari kurulus veya kar amaci giitmeyen kurulus
tarafindan finansal olarak desteklenmemistir.

Yapay Zeka Kullamim Beyani

Makalenin hazirlanmas: siirecinde yapay zeka araglarindan yalnmizca dil diizenleme, ceviri
destegi ve anlatim iyilestirmesi amaciyla simirli 6l¢lide yararlanilmis olabilir. Yapay zeka
araglar tarafindan yapilan ceviri ve dil diizenlemeleri yazar(lar) tarafindan dikkatle kontrol
edilmistir. Yapay zeka araglari calismanin bilimsel iceriginin, arastirma tasariminin,
analizlerinin veya akademik sonuglarimin olusturulmasinda kullanilmamigtir. Makalenin
icerigine iliskin tiim akademik sorumluluk yazar(lar)a aittir.

Telif Haklar1 ve izinler

Yazarlar, telif hakki gerektiren materyaller kullanilmigsa gerekli izinlerin alindigini ve
caligmanin herhangi bir fikri miilkiyet hakkini ihlal etmedigini beyan eder.

Yazar Onay1

Tiim yazarlar makalenin son halini okuduklarini, onayladiklarini ve yayimlanmasini kabul
ettiklerini beyan eder.

Authors' Contribution Statement / Yazarlarin Katki Orani Beyani

The researchers' contribution statement is as follows / Arastirmacilarin katki oran1 beyani su
sekildedir:

First author/1. Yazar %25,
Second author/2. Yazar %25,
Third author/3. Yazar/ %25,
Fourth author/4. Yazar/ %25,
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