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Abstract: Preparatory language programmes in Turkish Anatolian Imam Hatip high schools have transformed
foreign-language education from an Arabic- and English-centred model into a plurilingual structure that
includes German and other European and Asian languages. This study examines that transformation through
German as the first foreign language and Besiktas Girls' Anatolian Imam Hatip High School. It distinguishes
general foreign-language education from vocational or field-oriented education, traces the historical and
institutional position of German, and evaluates school-university collaboration. Designed as a qualitative
embedded single-case study, the research analyses 39 official and academic documents published between
1951 and 2026. The findings show a shift from grammar-translation and textbook dependence towards
intensive preparation, action-oriented communication, debating, Model United Nations, plurilingual cultural
production and progression into higher education. In 2025-2026, 3 active German programmes were
documented in Besiktas, Ankara and izmir; Bursa and Konya announced programmes for 2026-2027. The
Besiktas case combines language achievement with collaboration with the Turkish-German University. The
university's Faculty of Theology, established in 2022, creates a prospective pathway, while the Faculty of
Islamic Theology established at the University of Miinster in 2026 illustrates German's academic and public
function in religious education. A 2-layer curriculum combining general communicative German with German
for religious, intercultural and academic purposes is proposed.

Keywords: Anatolian Imam Hatip high schools, German as a first foreign language, foreign-language
didactics, language for specific purposes, school—university collaboration, religious vocational education

Oz: Tiirkiye’de Anadolu imam hatip liselerindeki hazirlik programlarinin gesitlenmesi, yabanci dil 6gretimini
Arapca ve Ingilizce merkezli yapidan Almancay1 ve diger Avrupa ve Asya dillerini kapsayan cok dilli bir
modele doniistiirmiistiir. Arastirma, bu doniisiimii birinci yabanci dil olarak Almanca ve Besiktag Kiz Anadolu
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Imam Hatip Lisesi ornegi iizerinden incelemektedir. Genel yabanci dil ile mesleki/alan odakl1 yabanci dil
arasindaki ayrim, Almancanin tarihsel ve kurumsal konumu ve okul-iiniversite is birliginin didaktik islevleri
degerlendirilmigtir. Nitel arastirma yaklasimi ger¢evesinde gomiilii tek durum deseniyle yiiriitiilen ¢aligmada,
1951-2026 yillar1 arasinda yayimlanan 39 resmi ve akademik dokiiman sistematik ve tematik kodlama
stiregleri yoluyla ¢oziimlenmistir. Bulgular; dil bilgisi-geviri ve ders kitab1 bagimliligindan yogun hazirlik
O0gretimine, eylem odakli iletisime, miinazara, Model Birlesmis Milletler, ¢ok dilli kiiltiir iretimi ve
yiiksekogretime gegise yonelen bir paradigma degisimini gostermektedir. 2025-2026’da Besiktas, Ankara ve
Izmir’de 3 etkin Almanca programi dogrulanmis; Bursa ve Konya’da 2026-2027 icin programlar ilan
edilmistir. Besiktas 6rnegi, dil basarisin1 Tiirk-Alman Universitesiyle kurumsal is birligiyle birlestirmektedir.
Universitede 2022°de kurulan ilahiyat Fakiiltesi gelecege doniik bir gecis imkani olustururken Miinster
Universitesinde 2026’da kurulan islam ilahiyat Fakiiltesi Almancanin din egitimindeki akademik ve kamusal
islevini gostermektedir. Genel iletisimsel Almanca ile dini, kiiltiirlerarast ve akademik alanlara yonelik
Almancay birlestiren 2 katmanli bir miifredat 6nerilmektedir.

Anahtar Kelimeler: Anadolu imam hatip liseleri, birinci yabanci dil olarak Almanca, yabanc dil didaktigi,
mesleki alan dili, okul-iiniversite is birligi, dinl mesleki egitim
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Structured Abstract:

Aim: Foreign-language education in Anatolian Imam Hatip high schools occupies a distinctive
position because these institutions prepare learners for higher education while providing religious vocational
formation. Arabic has historically served as the language of religious sources and vocational subjects, whereas
modern European and Asian languages increasingly support communication, mobility, academic progression
and intercultural encounter. The diversification of preparatory programmes therefore raises a question
insufficiently addressed in the literature: Does German as the first foreign language merely add another general
language, or can it create a field-oriented didactic continuum compatible with religious vocational education?
The study explains the historical transformation of foreign-language education in Imam Hatip schools,
identifies the institutional position of German, analyses the didactic structure of Besiktas Girls' Anatolian Imam
Hatip High School, and evaluates its collaboration with the Turkish-German University. It examines the
distinction between general and vocational or field-oriented language education, the phases of linguistic
diversification, the components of the case school's programme, and the effect of progression into German-
medium higher education on the function assigned to German.

Method: The research was designed as a qualitative embedded single-case study and used document
analysis because the problem concerns institutional history, curricula, admission regulations, publicly
documented activities and collaboration practices. The coded dataset comprised 39 documents: 29 primary
institutional sources and 10 academic or methodological sources. Primary materials included Ministry of
National Education handbooks and timetables, the General Directorate for Religious Education language
portal, school information pages, Turkish-German University reports and collaboration records, activity
announcements and university-admission condition lists. Documents were selected according to direct
relevance, official or peer-reviewed provenance, identifiable date, archival verifiability and contribution to at
least 1 research question. Descriptive and thematic coding organised the evidence under historical continuity,
linguistic diversification, intensive preparation, action orientation, field-specific language potential,
extracurricular communication, institutional support and vertical progression. School statements were checked
against Ministry or university records.

Findings: The analysis identified 4 historical layers. The first began with the reopening of Imam Hatip
schools in 1951 and the centrality of Arabic in religious and vocational subjects. The second developed in the
1980s and 1990s, when return migration from Germany and bilateral cultural arrangements supported schools
in which German was the first foreign language. The third emerged after 2015 through programme
diversification and intensive preparatory classes. The fourth is the current stage: 92 Anatolian Imam Hatip high
schools implemented 114 programmes covering 11 languages in 2025-2026. Official records identify 3 active
German programmes in Besiktas, Ankara and Izmir; Bursa and Konya announced programmes with quotas of
30 students for 2026-2027. The case school opened in 2016-2017 as the first Anatolian Imam Hatip high
school with a German preparatory class. Its model combines approximately 20 weekly hours of German in the
preparatory year with continued German in Grades 9—12, Arabic and Vocational Arabic, a compulsory second
foreign language and communicative extracurricular practices. German debating awards, plurilingual festivals,
Model United Nations, a Turkish-German poetry and music event and university collaboration move language
from a school subject towards social action. Turkish-German University documents further reveal that the
official 2019 list contained 38 schools, the list linked on the institutional admissions page contains 22, and the
binding 2026 YKS condition covers 51 schools. These documents belong to different periods and functions;
eligibility is therefore periodically reconstructed. The 2026 condition requires German to appear as the first
foreign language on the diploma and to have been studied throughout 4 years of secondary education. Besiktag
is the only Imam Hatip high school on the 22-school list, while the 2026 YKS list also includes the Izmir
school. The Faculty of Theology established at the Turkish-German University in 2022 creates a prospective
pathway, although no active programme was publicly listed in July 2026. The Faculty of Islamic Theology
established at the University of Miinster in 2026 demonstrates the wider institutional relationship between
religious education and German.

Conclusion: The study conceptualises German in an Imam Hatip high school as a bridge among
general foreign-language education, religious vocational field-specific language and German-medium higher
education. The documents do not demonstrate an already institutionalised course in German for religious
purposes, but they reveal the didactic conditions from which one may be developed. A 2-layer curriculum is
therefore proposed. The first layer develops general communicative competence through listening, speaking,
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reading, writing, mediation and intercultural interaction. The second progressively introduces religious and
academic text types, German terminology in Islamic studies, mosque and community communication,
comparative religious discourse, migration and integration contexts, and university-oriented academic
language. This model preserves Arabic's source-language and vocational role while assigning German a
complementary function. The study is limited to Turkish Imam Hatip high schools in which German is taught
or announced as the first foreign language. Programmes in other languages, Turkish minority religious schools
in the Balkans, Muslim religious secondary schools in Germany, Austria and Switzerland, and the Imam Hatip
model in Belgium remain subjects for separate comparative research.

Keywords: Anatolian Imam Hatip high schools, German as a first foreign language, foreign-language
didactics, language for specific purposes, school-university collaboration, religious vocational education.
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Résumé Structuré:

Objectif : L’enseignement des langues étrangeres dans les lycées Imam Hatip d’ Anatolie occupe une
place particuliére, car ces établissements préparent les éléves a I’enseignement supérieur tout en leur dispensant
une formation professionnelle religicuse. L arabe a historiquement servi de langue des sources religieuses et
des matiéres professionnelles, tandis que les langues européennes et asiatiques modernes favorisent de plus en
plus la communication, la mobilité, la progression académique et les rencontres interculturelles. La
diversification des programmes préparatoires souléve donc une question insuffisamment abordée dans la
littérature : L’allemand, en tant que premiére langue étrangére, se contente-t-il d’ajouter une langue générale
de plus, ou peut-il créer un continuum didactique orienté vers une discipline spécifique, compatible avec
I’enseignement professionnel religieux ? L’étude explique la transformation historique de I’enseignement des
langues étrangeéres dans les lycées Imam Hatip, identifie la place institutionnelle de 1’allemand, analyse la
structure didactique du lycée Imam Hatip anatolien pour filles de Besiktas et évalue sa collaboration avec
I’Université turco-allemande. Elle examine la distinction entre I’enseignement des langues a vocation générale
et celui a vocation professionnelle ou sectorielle, les phases de la diversification linguistique, les composantes
du programme de I’établissement étudié, ainsi que ’effet de la progression vers un enseignement supérieur
dispensé en allemand sur la fonction attribuée a 1’allemand.

Méthode : La recherche a été congue comme une étude de cas unique qualitative intégrée et a recouru
a I’analyse documentaire, car le probléme porte sur 1’histoire institutionnelle, les programmes d’études, les
réglements d’admission, les activités documentées publiquement et les pratiques de collaboration. L’ensemble
de données codées comprenait 39 documents : 29 sources institutionnelles primaires et 10 sources académiques
ou méthodologiques. Les sources primaires comprenaient des manuels et des emplois du temps du ministére
de I’Education nationale, le portail linguistique de la Direction générale de I’enseignement religieux, des pages
d’information sur 1’école, des rapports de 1’Université turco-allemande et des comptes rendus de collaboration,
des annonces d’activités et des listes de conditions d’admission a 1’université. Les documents ont été
sélectionnés en fonction de leur pertinence directe, de leur provenance officielle ou issue d’une évaluation par
les pairs, d’une date identifiable, de leur vérifiabilité archivistique et de leur contribution a au moins une
question de recherche. Un codage descriptif et thématique a permis d’organiser les données sous les thémes
suivants : continuité historique, diversification linguistique, préparation intensive, orientation vers 1’action,
potentiel linguistique spécifique au domaine, communication extrascolaire, soutien institutionnel et
progression verticale. Les déclarations des établissements ont été recoupées avec les registres du ministére ou
des universités.

Conclusions : L’analyse a permis d’identifier quatre phases historiques. La premiére a débuté avec la
réouverture des écoles Imam Hatip en 1951 et la place centrale occupée par I’arabe dans les maticres religieuses
et professionnelles. La deuxiéme s’est développée dans les années 1980 et 1990, lorsque le retour des migrants
d’Allemagne et les accords culturels bilatéraux ont favorisé la création d’écoles ou I’allemand était la premiére
langue étrangére. La troisiéme a émergé apres 2015 grace a la diversification des programmes et a la mise en
place de classes préparatoires intensives. La quatriéme correspond a la phase actuelle : en 2025-2026, 92 lycées
Imam Hatip anatoliens ont mis en place 114 programmes couvrant 11 langues. Les registres officiels recensent
3 programmes d’allemand actifs a Besiktag, Ankara et Izmir ; Bursa et Konya ont annoncé des programmes
avec des quotas de 30 éléves pour 2026-2027. L’établissement étudié a ouvert ses portes en 2016—2017 en tant
que premier lycée Imam Hatip d’ Anatolie proposant une classe préparatoire d’allemand. Son modele combine
environ 20 heures hebdomadaires d’allemand pendant 1’année préparatoire avec la poursuite de 1’allemand de
la 3e a la terminale, 1’arabe et 1’arabe professionnel, une deuxiéme langue étrangére obligatoire ainsi que des
activités extrascolaires axées sur la communication. Des concours de débat en allemand, des festivals
plurilingues, le Model United Nations, un événement de poésie et de musique turco-allemand ainsi qu’une
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collaboration avec des universités font passer la langue du statut de simple maticre scolaire a celui d’action
sociale. Des documents de 1’Université turco-allemande révélent en outre que la liste officielle de 2019
comptait 38 établissements, que la liste accessible via le lien figurant sur la page des admissions de
1’établissement en compte 22, et que la condition contraignante du YKS de 2026 concerne 51 établissements.
Ces documents se rapportent a des périodes et a des fonctions différentes ; les critéres d’¢éligibilité sont donc
redéfinis périodiquement. La condition de 2026 exige que 1’allemand figure comme premiere langue étrangére
sur le diplome et qu’il ait été étudié pendant les quatre années de 1’enseignement secondaire. Besiktas est le
seul lycée Imam Hatip figurant sur la liste des 22 établissements, tandis que la liste YKS de 2026 inclut
également 1’ établissement d’Izmir. La Faculté de théologie créée a 1I’Université turco-allemande en 2022 ouvre
une voie d’avenir, bien qu’aucun programme actif n’ait été rendu public en juillet 2026. La Faculté de théologie
islamique créée a 1’Université de Miinster en 2026 illustre la relation institutionnelle plus large entre
I’enseignement religieux et I’allemand.

Conclusion : Cette étude conceptualise 1’allemand dans un lycée Imam Hatip comme un pont entre
I’enseignement général des langues étrangeres, le langage spécifique a la formation professionnelle religieuse
et ’enseignement supérieur dispensé en allemand. Les documents ne font pas état d’un cours d’allemand a des
fins religieuses déja institutionnalis¢, mais ils révélent les conditions didactiques a partir desquelles un tel cours
pourrait étre développé. Un programme d’études a deux niveaux est donc proposé. Le premier niveau
développe les compétences communicatives générales a travers 1’écoute, 1’expression orale, la lecture,
I’écriture, la médiation et I’interaction interculturelle. Le deuxiéme niveau introduit progressivement des types
de textes religieux et académiques, la terminologie allemande des études islamiques, la communication au sein
de la mosquée et de la communauté, le discours religieux comparatif, les contextes de migration et
d’intégration, ainsi que le langage académique orienté vers I’université. Ce modéle préserve I’arabe en tant que
langue source et son rdle professionnel, tout en attribuant a 1’allemand une fonction complémentaire. L’étude
se limite aux lycées Imam Hatip turcs dans lesquels 1’allemand est enseigné ou annoncé comme premicre
langue étrangere. Les programmes dans d’autres langues, les écoles religieuses turques minoritaires dans les
Balkans, les établissements secondaires religieux musulmans en Allemagne, en Autriche et en Suisse, ainsi que
le modéle « Imam Hatip » en Belgique, font I’objet de recherches comparatives distinctes.

Mots-clés : lycées « Imam Hatip » d’Anatolie, I’allemand comme premiére langue étrangere,
didactique des langues étrangéres, langue a des fins spécifiques, collaboration école-université, formation
professionnelle religieuse.

Resumen Estructurado:

Objetivo: La ensefianza de lenguas extranjeras en los institutos «Imam Hatip» de Anatolia ocupa un
lugar singular, ya que estas instituciones preparan a los alumnos para la educacion superior al tiempo que les
proporcionan una formacion profesional religiosa. El arabe ha servido histéricamente como lengua de las
fuentes religiosas y de las asignaturas profesionales, mientras que las lenguas modernas europeas y asiaticas
favorecen cada vez mas la comunicacion, la movilidad, la progresion académica y el encuentro intercultural.
La diversificacion de los programas preparatorios plantea, por tanto, una cuestion que no se ha abordado
suficientemente en la bibliografia: ;El aleman, como primera lengua extranjera, se limita a afadir otra lengua
general, o puede crear un continuo didactico orientado a un ambito especifico compatible con la formacion
profesional religiosa? El estudio explica la transformacion historica de la ensefianza de lenguas extranjeras en
los institutos Imam Hatip, identifica la posicion institucional del aleman, analiza la estructura didactica del
Instituto Anatolio Imam Hatip para Chicas de Besiktas y evalua su colaboracion con la Universidad Turco-
Alemana. Examina la distincion entre la ensefianza de idiomas general y la formacion profesional o orientada
a un ambito especifico, las fases de la diversificacion lingiiistica, los componentes del plan de estudios del
centro objeto de estudio y el efecto que tiene el acceso a la educacion superior en aleman sobre la funcion
asignada al aleman.

Método: La investigacion se disefid como un estudio de caso Unico cualitativo integrado y utilizo el
analisis documental, ya que el problema se refiere a la historia institucional, los planes de estudios, las normas
de admision, las actividades documentadas publicamente y las practicas de colaboracion. El conjunto de datos
codificados comprendia 39 documentos: 29 fuentes institucionales primarias y 10 fuentes académicas o
metodoldgicas. Los materiales primarios incluian manuales y horarios del Ministerio de Educacion Nacional,
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el portal lingiiistico de la Direccion General de Educacion Religiosa, paginas de informacion de la escuela,
informes de la Universidad Turco-Alemana y registros de colaboracion, anuncios de actividades y listas de
condiciones de admision a la universidad. Los documentos se seleccionaron en funcion de su relevancia directa,
su procedencia oficial o revisada por pares, una fecha identificable, la verificabilidad archivistica y su
contribucion a al menos una pregunta de investigacion. La codificacion descriptiva y tematica organizo los
datos en torno a la continuidad histdrica, la diversificacion lingiiistica, la preparacion intensiva, la orientacion
a la accién, el potencial lingiiistico especifico del ambito, la comunicaciéon extracurricular, el apoyo
institucional y la progresion vertical. Las declaraciones de los centros se cotejaron con los registros del
Ministerio o de las universidades.

Resultados: El analisis identificé cuatro capas historicas. La primera comenzé con la reapertura de
los colegios Imam Hatip en 1951 y la centralidad del arabe en las asignaturas religiosas y de formacion
profesional. La segunda se desarrollo en las décadas de 1980 y 1990, cuando la migracion de retorno desde
Alemania y los acuerdos culturales bilaterales respaldaron la creacion de colegios en los que el aleman era la
primera lengua extranjera. La tercera surgio a partir de 2015 a través de la diversificacion de los programas y
las clases preparatorias intensivas. La cuarta es la etapa actual: 92 institutos «Imam Hatip» de Anatolia
impartieron 114 programas que abarcaban 11 idiomas en el curso 2025-2026. Los registros oficiales identifican
tres programas de aleman en activo en Besiktas, Ankara e Izmir; Bursa y Konya anunciaron programas con un
cupo de 30 alumnos para el curso 2026-2027. El centro objeto de estudio abrid sus puertas en el curso 2016-
2017 como el primer instituto Anatolian Imam Hatip con una clase preparatoria de aleman. Su modelo combina
aproximadamente 20 horas semanales de aleman en el afio preparatorio con la continuacion del aleman en los
cursos 9.° a 12.°, arabe y arabe profesional, una segunda lengua extranjera obligatoria y practicas
extracurriculares de comunicacion. Los premios de debate en aleman, los festivales plurilingiies, el Modelo de
las Naciones Unidas, un evento de poesia y musica turco-aleman y la colaboracion con universidades hacen
que la lengua pase de ser una asignatura escolar a convertirse en una accion social. Los documentos de la
Universidad Turco-Alemana revelan ademas que la lista oficial de 2019 incluia 38 centros, la lista enlazada en
la pagina de admisiones de la institucion contiene 22, y la condicion vinculante del YKS de 2026 abarca 51
centros. Estos documentos pertenecen a diferentes periodos y tienen funciones distintas; por lo tanto, los
requisitos de elegibilidad se reestructuran periddicamente. La condicion para 2026 exige que el aleman figure
como primera lengua extranjera en el titulo y que se haya estudiado durante los cuatro afios de educacion
secundaria. Besiktag es el tinico instituto «Imam Hatip» de la lista de 22 centros, mientras que la lista del YKS
de 2026 también incluye el centro de Esmirna. La Facultad de Teologia, creada en la Universidad Turco-
Alemana en 2022, abre una via de futuro, aunque en julio de 2026 no figuraba publicamente ningin programa
activo. La Facultad de Teologia Islamica, creada en la Universidad de Miinster en 2026, pone de manifiesto la
relacion institucional mas amplia entre la educacion religiosa y el aleman.

Conclusion: El estudio conceptualiza el aleman en un instituto Imam Hatip como un puente entre la
ensefianza general de lenguas extranjeras, el lenguaje especifico del ambito profesional religioso y la educacion
superior impartida en aleman. Los documentos no evidencian la existencia de un curso de aleman con fines
religiosos ya institucionalizado, pero revelan las condiciones didacticas a partir de las cuales se podria
desarrollar uno. Por lo tanto, se propone un plan de estudios de dos niveles. El primer nivel desarrolla la
competencia comunicativa general a través de la comprension auditiva, la expresion oral, la lectura, la
expresion escrita, la mediacion y la interaccion intercultural. El segundo introduce progresivamente tipos de
textos religiosos y académicos, terminologia alemana en estudios isldmicos, comunicacion en la mezquita y en
la comunidad, discurso religioso comparativo, contextos de migracion e integracion, y lenguaje académico
orientado a la universidad. Este modelo preserva el arabe como lengua de origen y su funcion profesional, al
tiempo que asigna al alemén una funciéon complementaria. El estudio se limita a los institutos turcos «Imam
Hatip» en los que se imparte o se anuncia el aleman como primera lengua extranjera. Los programas en otras
lenguas, las escuelas religiosas de la minoria turca en los Balcanes, los institutos de ensefianza secundaria
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religiosa musulmana en Alemania, Austria y Suiza, y el modelo «Imam Hatip» en Bélgica siguen siendo objeto
de investigaciones comparativas independientes.

Palabras clave: institutos «Imam Hatip» de Anatolia, aleman como primera lengua extranjera,
didactica de lenguas extranjeras, lengua con fines especificos, colaboracion entre la escuela y la universidad,
formacion profesional religiosa.

FERERE

B8« LSRG Hg 1R = PRV MEBEE A TR - RO XA A 54
SERCRBERL B ERN - Oy HEZEERE S - WAL EE - FHE1E—ER R B
BULRAEAIES - MELREONFLNNE S W H 2oy ety - AGUmal ~ FEARERE 55 SUERTR
VB TH - NIt PlaE RIS AEES R T — MEBA SR P R SRR o FRITHI AR © R
TENEH—INE - FRFEBEIR T —MERES - DEESHEN SEEBEEFRES DR
NG REBVBEESE ? AR T s S AR MNERE I EE - FUE TREIE %R &
SHIRIEERIAL » o T PG e T AL S IR 12 & B 45 ) - FRIHE TS
TRERENEEER - IRFE T ERESEE ST SRIES EEVEG] - 1ES2SRER
RIEMEL ~ FBIFRLH TR > LU ATRIER IR & FBE WHE R DhRE E AL A2 -

T+ AbRIER A ETER AR GIRTE T HHE ST - ROVBHZE RIS R
Pt~ RRRE « FAENUE - AHCEIESI R EERE - miDEMEIEEE &390 3 2907 F
FIHPRIT SN0 EAR BT A RIF M - EEM B EEERAE T FHIRMEE - 2B
EEESTTMEE - AREETH - LERERE REIFIET ~ SN ELRRFEAFRAES -
AT IR EAE © ERERNE - BETRRSE ETT IR IRIE « sIRBI HER - R4 ZE ATt
» AR VA FE AR TIRR o i R A g A R gmD - FRIESE T2 s SeE ~ 1E 5%
FEL ~ s bAE S ~ fTEh B~ FURFPETE ST ~ WRINOR ~ MU RN R e E 4R - FReE
HEHE SR F AN T T TR -

BRFER B SoHTiRBIHA TR « S5—MEAa T 195 VRO H ISR S A R BT T
NP R TEAE SR B HRL AR 1 S HEAZ OHL © 58 I BIP R T 20 TEAE80A- U0, SIRf AL
TEEELREIRS R AR OGS ZRE - HEsh T RHEE B — MBI R - B =B I{E2015
FZhE, B IRE SRR ETRE RS AR R « SO BRI SRR, © 2025-2026724F, 927
LR GRS B st e h ok TS MBS 4N E - BETTIERER - WFESIEHT ~ ZF
HIRIF2E3/RA3AN IEAEE TRE I E § A/REERIRHE LN B AR RHE2026-2027 4 T & 815 H
s BRHBELTIB0N, ARREIFERT2016-201 74050y 5 A 1A R BE A 2240 TR (735 B
MR S AL » HBCEUNTIR B A 2920 0 (YR R IR 59T 12 LA B eSS A 45
& FI TR E1E R B E T IRE - FERAAEZ B I PINE BRSNS EEY
WRINEECER) - EIERHCRIT - ZES T BB EE - EGFREFREIURSREENEE
FHES M TR R 2R - T HHE-TEER PR —2 2R 2019FE T4 S a
EB8PTAL, AR A TR RI A R B 22T, T BA Y5 Y2026 YK S SR Mk 25 5 1T 74K
o BT XESTIFAT B HIFITHAE & 55 - AF PSRRI S E RS - 20268F M NP E0RTEIE
FHEN B —IMEHBE AR | - HAF R TERE 4 P2 Bm MIeRr 87 5 %08 S - 122077
BRZ s TP SE s i B —— AT RIS HIAR & o M20264F YK SA s iR 4 T (225 /R
AL o 20224F KL T HAERERIIR SR RE T —RETR T ARV RS 0 REEEE 202647 H 14
RAFFHNHEATIEAE S AT E - 20264 RS T IR KPR O 2 i £ MIAEL TR BEES
TEEZ A T2 AN & -

2t 1 AU DT B e s VR S U ER T BIMERE  FEIR LR T
EE URIERRESFHE Z R - BUA X ER B RER AN REH ARIHIE R R
BIER TR TR IS RRERA AT o AL ASHRE T —EMNESNIRER R - 2
AET W B B PN RESEE ) BT - HENBSSIASHESFEAR

Turkish Studies - Comprative Religious Studies, 21(3)



Echoing Texts in the Memory of the Desert: The Archaeology, Historical... 5265

SCARZRAY ~ (P 2SIV ETE RS « FESF AL « EERSREONE - BRSMG1ES > 2L
FHFARFHERES - ZEAER R PR &R E S R E S (AR - 77808 DA
FELNRE © AWIFEIRT-RHEEE R I MNE TR FREEAIT RIS REA - P H s
mH e HMES IRE - EURFHXEY L H R VIR BRECEAR ~ (8E ~ Bt AR SRR
2 DUREEAIITHY 33 H e iR (R 1EN S IRAVEE BT 7E iR -

REEE © ZOEFITRE B E s - EIRENE—IME - IMERE - FREEINIES
-RFEEE, =P E.

‘

CrpykrypnpoBanHoe Pe3rome:

Iennb: M3y4yeHre HHOCTPAHHBIX SI3bIKOB B aHATOJIUNCKUX cpelHuX Hmkonax «Mmam Xarum» 3aHuMaer
0c000€e MeCTO, MOCKOJIBKY 3TH y4eOHbIC 3aBe/ICHHSI TOTOBAT YYAIIUXCsl K MOJYYEHHIO BBICIIET0 00pa3oBaHus,
OJTHOBPEMEHHO 00eCIeunBas peMrHo3HyI0 IPO(EeCCHOHABHYIO TOATOTOBKY. ApaOCKuil 361K HCTOPHYECKH
CITY’KHJI SI36IKOM PEITMTHO3HBIX HCTOYHHKOB U MPO(ECCHOHATBHBIX JUCIHIINH, B TO BPEMsI KaK COBPEMEHHBIC
eBpOIeiiCKHe M a3MaTCKHUE SI3BIKM BCE B OOJBINCH CTEMEHU CIOCOOCTBYIOT KOMMYHHKAIIMH, MOOHMIBHOCTH,
aKaJIeMUIECKOMY Pa3BUTHIO W MEXKYyJIbTypHOMY B3amMozeHcTBuio. Takum o0pa3oM, AuBepcHpHKAIMA
HNOJArOTOBUTENBHBIX IPOTrpaMM IOAHUMAET BONPOC, KOTOPBI HENOCTaTOYHO OCBEIIEH B JIMTEPAType:
SIBnsieTcst M HEMEUKHH S3BIK B KAYECTBE NIEPBOTO MHOCTPAHHOTO SI3bIKA MPOCTO €UIé OJHUM OOIIUM S3BIKOM
WK K€ OH MOXET CO37aTh NPOQMILHO-OPUEHTHPOBAHHBIM AUAAKTUUECKHHA KOHTHHYYM, COBMECTHMBIN C
pEeNUrHo3HBIM  MPOQecCHOHANBHBIM — oOpa3oBanueM? B uccnenoBaHuM OOBSCHSETCS HMCTOpUYECKAs
TpaHcopMmanusl TNpernojaBaHUs WHOCTPAHHBIX s3bIKOB B mikosnax «Mmam Xarum», omnpexpensercs
MHCTUTYLUOHAIBHOE IIOJIOXKEHHE HEMELKOIO s3blKA, aHAIM3UPYETCs IUJAKTUYECKas CTPyKTypa
AHatonuiickoii cpenHedt mxkoibl «MMam XaTum» i1 eBoueK B bemmkrame M OIeHHBaeTCs e
cOTpyaHHYecTBO ¢ Typelko-HeMEeKUM yHHMBEpCUTETOM. B HeMm mccienyercs pasiudue Mexay oOmuM U
npodecCHOHANBHBIM WM TPO(QUIBHBIM SI3BIKOBEIM OOpa30BaHMEM, JTaIlbl S3BIKOBOWH JUBEPCHUHUKALIH,
KOMITOHEHTB! Y4eOHON IpOrpaMMbl pacCMaTpHUBAEMOH IKOJIBI, a TAaKKEe BIMSHHUE IEpexojia K BbICHIEMY
00pa30BaHMIO C HEMELKUM SI3BIKOM 00y4YeHHs Ha (PyHKINIO, OTBOJUMYIO HEMEIIKOMY SI3BIKY.

Mertopn: UccnenoBanue ObUIO CIUIAHUPOBAHO KaK KAYeCTBEHHOE BCTPOCHHOE HCCIIEA0BAaHHE OIHOTO
KOHKPETHOTO ciydas W HCHOJIB30BAJI0 AHANW3 JIOKYMEHTOB, IIOCKOJBKY IpolieMa Kacaercs
MHCTUTYLIMOHAJIBGHON HCTOpHH, Y4eOHBIX IUIAHOB, NPAaBWI IpHEMa, IyONUYHO 3aJ0KyMCHTHPOBAHHBIX
MEpOTPHUSITUH U NMPAKTHK coTpyaHM4YecTBa. KommpoBaHHBIH HaOOp MaHHBIX BKIOYaN 39 mOKyMmMeHTOB: 29
MEePBUYHBIX WHCTUTYLIMOHAIBHBIX UCTOYHUKOB M 10 akajieMHUYECKUX WM METOJI0JOTHYECKUX UCTOYHHKOB.
[TepBruHbBIe MaTepHaIbl BKIIIOYAIN PyKOBOJICTBA U paclyucanusi MUHHCTEpPCTBA HALMOHATIBHOTO 00pa3oBaHusl,
S3BIKOBOW TOpTa [JIaBHOTO yNpaBleHUs 1O PEIUIHO3HOMY 00pa3oBaHHI0, WH()OPMALMOHHBIE CTPAHUIIbI
IIKOJIBI, OTYeTHl TyperKo-HEMENKOro YHHMBEPCHTETa W IPOTOKOJIBI COTPYAHHYECTBA, OOBSIBICHUS O
MEpONPHATUSAX M CHHCKH YCJIOBHH MOCTYIUICHHS B YHHBEpCHTET. JJOKYMEHTBI OTOMpANHCh C y4ETOM HX
HETIOCPEICTBEHHON  PEJIEBAaHTHOCTH,  OQHUUAIPHOTO  WJIM  PELCH3UPYEMOro  MPOMCXOXKICHHS,
UICHTHHUIMPYEMOH TaThl, BOSMOXKHOCTH IIPOBEPKH B apXUBaxX M BKJIaJa B PEICHHE KAK MUHUMYM OJHOTO
HCCIIeIOBATENBCKOro Bonpoca. C MOMOIIBIO OMKCATEIbHOTO M TEMAaTHYECKOrO KOIUPOBAHUS AaHHBIC OBbUTH
CHCTEMATH3UPOBaHbl MO CICAYIOLIMM KaTerOpHsM: HMCTOpHYECKas IPEEeMCTBEHHOCTb, JIMHIBUCTHYECKAs
JuBepcH(HUKALMs, WHTCHCHBHAS IOJTOTOBKA, OPHEHTAIMs HA NPAKTHYESCKYIO IEATEIbHOCTb, S3BIKOBOM
MOTEHIMAaJ B KOHKPETHOM 00J1acTH, BHEyYeOHOe 00lIeHHe, HHCTUTYIHOHAIbHAS [IO/IIeP)KKA U BEPTHUKAJIbHAS
nporpeccusi. 3asBIEHHS IIKOJI CBEPSUIMCH C JOKYMEHTaMi MUHHUCTEPCTBA UM YHUBEPCUTETOB.

Pe3yabTaThbl: AHaNM3 BBIABHII YEThIPE MCTOPUYECKUX dTama. [lepBbIil Hadalcs ¢ BO30OHOBJICHHS
pa6otsl mkon «Mmam Xatum» B 1951 romy v TOMHHHPYIOIIETO MOJIOKEHHS apaOCKOT0 SI3bIKa B PEIUTHO3HBIX
1 TipoecCHOHANBHBIX AUCIMIDINHAX. BTopoit stanm passuBaics B 1980-x u 1990-x romax, korga obparHas
Murpaius u3 ['epMaHiu W JABYCTOPOHHHE KYJIbTYpPHBIE COTJAIIEHUS CIOCOOCTBOBAIM Pa3BUTHIO INKOJ, B
KOTOPBIX HEMEIKUI S3BIK OBLI MEPBHIM HHOCTPAHHBIM SI3BIKOM. TpeTuit 3tam Bo3HUK mocie 2015 roma
Omaromapsi TUBEpCUPUKAIIMYA MPOTPAMM U MHTEHCHBHBIM ITOATOTOBHTEIBEHBIM KypcaM. UeTBepThid 3Tam —
9TO HBIHEHNIHMH neproxa: B 2025-2026 yueOHOM romy 92 aHatonuiickue cpemnue mkoisl «Mmam Xartum»
peamuzoBanu 114 mporpamm, oxBaThiBaromux 11 s3pikoB. OUIHAaIbHEIC TaHHBIC YKAa3bIBAIOT HA HAJIMYHE
TpeX AECUCTBYIOUIMX MPOrpamMm IO U3YUYEHHIO HEMEIKOTO s3bika B bemmkrame, Aukape u U3mupe; bypca u
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Konps 06bsBIIHM 0 3amycke mnporpamm ¢ kBotamu B 30 ygammxcs Ha 2026—2027 yaebnsnii roa. llkoma, o
KOTOPOH HAeT pedb, OTKpbutack B 2016-2017 yueOHOM Tomy Kak IepBas aHATONHMIICKAas CPEOHsS IIKOJa
«Mmam XaTum» ¢ MOArOTOBUTENBHBIM KJIACCOM II0 HEMELKOMY A3bIKy. E€ Mozemnb coderaeT B cebe MpUMEPHO
20 4acoB HEMELIKOTO A3bIKA B HEAEIO HA MIOATOTOBUTENBEHOM Kypce € IPOJ0JKEHUEM U3yUeHHs] HEMELKOTO B
9-12 knaccax, apaOCKHi S3bIK U NMPOQECCHOHANBHBIN apaOCKKii, 00s13aTeIIbHBIA BTOPOH MHOCTPAHHBIN S3BIK,
a TaKk)Ke BHEKJIACCHBIC 3aHSTHUS, OPUEHTHPOBAHHBIE HA KOMMYHHKalu0. Hemerkue onmuMiuaasl no gedaram,
MHOTOs13bI4HBIE (ecTuBany, «Moxens OOH», Typenko-HeMenkuil (ecTUBaIb MO33MU M MY3BIKH, a TaK¥Ke
COTPYJHUYECTBO C YHUBEPCUTETAMH IPEBPAIIAIOT A3BIK U3 IIKOJBHOIO MpPEeAMeTa B CPEICTBO COLMANBHOM
aKTHBHOCTH. JlokyMeHTBI TyperKo-HeMEeIKOro yHUBEPCUTETA TaKkKe TOKa3bIBAIOT, YTO O(UIIMAIBHBII CIIUCOK
2019 roga coxepskain 38 IMIKOJ, CITUCOK, CCBIIKA Ha KOTOPBIHA MPHBEICHA Ha CTPAHUIE IPHEMHOW KOMUCCHH,
— 22, a obs3atenpHOe ycnoBrue YKS Ha 2026 rox oxBarbiBaeT 51 mKkoiy. OTH TOKYMEHTHI OTHOCSTCS K
pasHBIM TIEpUOJAaM M BBINONHAIOT pas3Hble (YHKIWH; II03TOMY KpPUTEPHH OTOOpa MNEPHOANYECKH
nepecMatpuBaroTcs. Ycnosue 2026 roga Tpedyet, 9ToOBI HEMEIKHIA sI3BIK OBLT yKa3aH B aTTECTAaTe KaK IMEePBBIN
WHOCTPAHHBIN $3BIK M HM3y4alcsi Ha IPOTSHKEHHMH Bcex 4 JieT cpexHero oOpasoBaHums. bemmkram —
€AMHCTBEHHAs cpelHss mKoia tuna «imam XaTtum» B ciicke U3 22 mkoJ, Toraa kak cnucok YKS 2026 roxa
TaKXke BKIIIOYaeT Koy B M3mupe. dakynbTeT T€0N0ruu, co3aaHHbli B Typenko-HeMelKoM YHUBEPCUTETE B
2022 romy, OTKpBIBAaeT NMEPCIEKTUBHBIN MyTh, XOTS B uione 2026 roga HUKAKUX ACUCTBYIOLIMX MPOTpaMM
myOnuyHO He ObLTO yKa3zaHO. DakyJIbTET MCIAMCKON TEOJOTHMH, CO3J[aHHBIN B YHUBepcuTeTe MIOHCTEpa B
2026 rony, IEeMOHCTPUPYET OoJiee IUPOKNE HHCTUTYLIMOHATILHBIC CBSA3U MEXY PEIUTHO3HBIM 00pa30BaHUEM
1 HEMEIKUM SI3BIKOM.

3akaroyeHue: B naHHOM HccleOBaHMM H3y4YCHHE HEMELKOTO s3bIka B cpemHed mikone «lMam
Xatum» paccMaTpuBaeTCsl KaKk MOCT MEXIy oOmmM oO0pa3oBaHHEM B OOJACTH WHOCTPAHHBIX S3BIKOB,
PO eCCHOHANBHO-OPUEHTUPOBAHHBIM SI3BIKOM B c()epe PEeUrHM W BBICIINM OOpa30BaHHEM C HEMELKHM
SI3BIKOM 00yueHus. JJOKyMEeHTBI HE CBUETEIBCTBYIOT O HAJIMYNH YK€ HHCTUTYIIHOHAIN3UPOBAHHOTO Kypca
HEMEIIKOTO SI3bIKa UISl PENTMTHO3HBIX IIeJeH, OHAKO OHM PACKPBIBAIOT JUIAKTHIECKUE yCIOBHS, HA OCHOBE
KOTOPBIX TaKoi Kypc MOXeT ObITh pa3paboras. [losTomMy mpeuiaraetcest IByXypoBHEBas yueOHas IporpamMma.
IlepBBIit ypoBeHb pa3BHBaeT OOIIHME KOMMYHHKATHBHBIE KOMIICTEHIIMM IIOCPEICTBOM ayIHPOBaHUS,
TOBOPEHHsI, YTEHMs, IHCbMa, IOCPEAHHYECTBA WU MEXKKYJIbTYPHOTO B3aMMOAEHCTBHA. BTopoil ypoBeHb
MIOCTENICHHO BBOJWT PEJUTHO3HBIE M aKaJeMHYECKHE TUIIBI TEKCTOB, HEMEIIKYI0O TEPMHUHOJIOTHIO B 00JIaCTH
HCIIaMOBEJICHHUA, KOMMYHHUKAIIMIO B MEUETSIX U OOIIMHAX, JUCKYpC IO CPAaBHUTEIHHOMY PEIUTHOBEICHHIO,
KOHTEKCTBI MUTPALIMHI U HHTETPALNH, a TAKXKE aKaJleMHUECKHUil S3bIK, ODUCHTUPOBAHHBII HAa YHUBEPCUTETCKOE
oOyueHue. ITa MOZAENb COXpaHseT apaOCKUii A3bIK B KAYECTBE UCXOJHOI0 U NPO(ECCUOHATBHOTO, IPH 3TOM
OTBOJIS1 HEMELIKOMY SI3bIKY JOTIOJIHSIONIYI0 GyHKIHMIO. ViccnenoBanue orpaHNuMBaeTCs TYPELKUMH CPETHIMHU
mKkosamMu tuna «MmMam Xatum», B KOTOPBIX HEMELKHH S3BIK MPENoAaeTCs WM 3asiBJIeH B KaUyeCTBE IIEPBOTO
WHOCTPAHHOTO s3bIKa. [IporpaMmbl Ha JPYTHX S3BIKAX, PEIUTHO3HBIE IIKOJIBI TYPELKOIO MEHBIINHCTBA Ha
Bankanax, MycyJIbMaHCKHE PEIMIHO3HbIE CpefHue MKoubl B ['epmanun, ABctpuu u llBeiinapum, a Takxke
Mojenb «Mmam-Xatum» B benbruu ocrarorcst IpeMeToM OTEIbHBIX CPABHUTEIBHBIX UCCICAOBaHUI.

KutoueBple ciioBa: aHaronuiickue cpeHue mwKoiabl «Mmam-Xatunmy, HEMEKUN S3bIK KaK MEepBbII
WHOCTpPAHHBIN, TUJAKTUKA WHOCTPAHHOTO SI3bIKA, SI3BIK JJISl CIIEUMAJTBHBIX LEJIeH, COTPYIHUIECTBO MEXTY
IIKOJION ¥ YHUBEPCUTETOM, PEIUTHO3HOE MPOo(hecCHOHAIEHOE 00pa3oBaHHE.
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Yapilandirilmis Ozet:

Amagc: Anadolu imam hatip liselerindeki yabanci dil egitimi, bu kurumlarin yiiksekdgretime 6grenci
hazirlarken dini mesleki formasyon da vermesi sebebiyle 6zgiin bir konuma sahiptir. Arapga tarihsel olarak
dini kaynaklarin ve meslek derslerinin dili islevini tasirken modern Avrupa ve Asya dilleri iletisim, hareketlilik,
akademik gecis ve kiiltiirleraras1 karsilagma bakimindan 6nem kazanmistir. Hazirlik programlarinin
cesitlenmesi bu nedenle literatiirde yeterince agiklanmamis bir soruyu ortaya ¢ikarmaktadir: Birinci yabanct
dil olarak Almanca, programa yalnizca yeni bir genel yabanci dil mi eklemektedir; yoksa dini mesleki egitime
uyarlanabilecek alan odakli bir didaktik siireklilik de iretebilir mi? Arastirmanin amaci, imam hatip liselerinde
yabanci dil Ogretiminin tarihsel doniisiimiinii agiklamak, Almancanin kurumsal konumunu belirlemek,
Besiktas Kiz Anadolu imam Hatip Lisesindeki didaktik yapiy1 ¢dziimlemek ve Tiirk-Alman Universitesiyle
yiriitillen is birligini degerlendirmektir. Genel ve mesleki/alan odakli yabanci dil ayrimi, dil ¢esitliliginin
tarihsel asamalari, 6rnek okulun Almanca programimi ayirt eden bilesenler ve Almanca ogretimli
yiiksekogretime gecisin Almancanin islevini nasil bigimlendirdigi incelenmistir. Boylece Almancanin okul
programindaki yeri yalniz ders saati tizerinden degil, dini mesleki egitimle kurdugu islevsel iligki tizerinden
ele alinmistir.

Yontem: Arastirma nitel gomiilii tek durum calismasi olarak tasarlanmis ve kurumsal tarih, 6gretim
programlari, kabul diizenlemeleri, kamuya agik etkinlikler ve is birligi uygulamalar1 dokiiman incelemesiyle
¢oziimlenmistir. Kodlanan veri seti 29 birincil kurumsal belge ile 10 akademik/yontembilimsel kaynak olmak
iizere 39 dokiimandan olugmustur. Birincil belgeler arasinda Milli Egitim Bakanligi el kitaplari ve ders
cizelgeleri, Din Ogretimi Genel Miidiirliigii yabanci dil portali, okul bilgi sayfalari, Tiirk-Alman Universitesi
raporlart ve is birligi kayitlari, etkinlik duyurular1 ve yiiksekdgretime giris kosulu listeleri bulunmaktadir.
Belgeler dogrudan iliski, resmi veya hakemli kdken, belirlenebilir tarih, arsiv tizerinden dogrulanabilirlik ve
en az 1 arastirma sorusuna katki 6l¢iitlerine gore secilmistir. Betimsel ve tematik kodlama; tarihsel siireklilik,
dil gesitlenmesi, yogun hazirlik, eylem odaklilik, alan dili potansiyeli, ders dis1 iletisim, kurumsal destek ve
dikey gecis temalarim1 ortaya c¢ikarmigtir. Okul beyanlart Bakanlik veya {iniversite kayitlariyla
karsilagtirilmistir. Veri seti, tarih ve kurum bilgileri ile metin i¢i iddialar arasindaki tutarlilik bakimindan ayrica
capraz denetlenmistir.

Bulgular: Analiz 4 tarihsel katman ortaya koymustur. ik katman, imam hatip okullarmin 1951°de
yeniden agilmasi ve Arapcanin dini-mesleki derslerdeki merkezi konumuyla belirginlesmistir. Tkinci katman,
Almanya’dan geri doniis gogli ve ikili kiiltiir diizenlemelerinin birinci yabanci dili Almanca olan okullart
destekledigi 1980°li ve 1990’1 yillarda olusmustur. Ugiincii katman, 2015 sonrasinda program cesitliligi ve
yogun hazirlik siniflariyla ortaya ¢ikmistir. Dordiincti katman, 2025-2026°da 92 Anadolu imam hatip lisesinde
11 dili kapsayan 114 programin yiiriitiildiigii giincel asamadir. Resmi kayitlar Besiktas, Ankara ve [zmir’de 3
etkin Almanca programi gostermekte; Bursa ve Konya’da 20262027 i¢in 30’ar kisilik programlar ilan edilmis
bulunmaktadir. Ornek okul 2016-2017’de Almanca hazirlik sinifina sahip ilk Anadolu imam hatip lisesi olarak
acilmstir. Didaktik yapi, hazirlik yilinda yaklasik 20 saatlik Almanca 6gretimini 9-12. siniflarda devam eden
Almanca, Arapca ve Mesleki Arapca, zorunlu ikinci yabanci dil ve iletisimsel ders dist uygulamalarla
birlestirmektedir. Almanca miinazara dereceleri, ¢ok dilli senlikler, Model Birlesmis Milletler, Tiirk-Alman
siir ve miizik etkinligi ve iiniversite is birligi, dili ders olmaktan toplumsal eyleme tasimaktadir. Tiirk-Alman
Universitesi belgelerinin karsilastirilmasi da 2019 tarihli resmi listede 38, kurumsal kabul sayfasindaki
baglantida 22 ve 2026 YKS kosulunda 51 okul bulundugunu géstermistir. Belgeler farkli donem ve islevlere
ait oldugundan uygunluk dénemsel olarak yeniden kurulmaktadir. 2026 kosulu, diplomada Almancanin birinci
yabanct dil olarak gériinmesini ve 4 yil boyunca 6grenildiginin resmi belgeyle kanitlanmasimi istemektedir.
Besiktas 22 okullu listedeki tek imam hatip lisesi iken 2026 YKS listesinde Izmir’deki okul da yer almistir.
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Tiirk-Alman Universitesinde 2022°de kurulan {lahiyat Fakiiltesi gelecege doniik bir gecis imkan1 olusturmakta;
Miinster Universitesinde 2026°da kurulan Islam Ilahiyat Fakiiltesi ise din egitimi ile Almancanin kurumsal
iliskisini uluslararas1 diizeyde gostermektedir. Dil basarisinin kurumsal siireklilik, ders dis1 iiretim ve
belgelenebilir 6grenme ¢iktilariyla birlikte degerlendirilmesi gerektigi de belirlenmistir.

Sonu¢: Arastirma, imam hatip lisesindeki Almanca programini genel yabanci dil 6gretimi, dini
mesleki alan dili ve Almanca Ogretimli yiiksekogretim arasinda kurulabilecek bir koprii olarak
kavramsallastirmaktadir. Belgeler, kurumsallagsmis bagimsiz bir dini alan Almancasi dersinin varligini degil,
boyle bir dersin gelistirilebilecegi didaktik kosullarin olugtugunu gostermektedir. Bu sebeple 2 katmanli bir
miifredat 6nerilmistir. Ik katman dinleme, konusma, okuma, yazma, aracilik ve kiiltiirlerarasi etkilesim yoluyla
genel iletisimsel yeterligi; ikinci katman dini ve akademik metin tiirlerini, Islam bilimlerinin Almanca
terminolojisini, cami ve cemaat iletisimini, karsilagtirmali din sdylemini, go¢ ve uyum baglamlarint ve
iiniversiteye yonelik akademik dili asamali bigimde gelistirmelidir. Model, Arapganin kaynak dili ve mesleki
dil islevini korurken Almancaya tamamlayici bir gorev vermektedir. Arastirma, Tiirkiye’de Almancayi birinci
yabanci dil olarak okutan veya bu programi ilan eden imam hatip liseleriyle sinirlidir. Diger yabanci dil
programlari, Balkanlardaki Tiirk azinlik dini liseleri, Almanya, Avusturya ve Isvigre’deki Miisliiman dini
ortadgretim kurumlar1 ve Belgika’daki imam hatip modeli ayr1 karsilastirmali arastirma alanlaridir. Oneri,
mevcut MEB programinin yerine gegmemekte; se¢meli dersler, projeler, kuliipler ve iiniversite is birligi
yoluyla uygulanabilecek tamamlayici bir ¢cergeve sunmaktadir.

Anahtar Kelimeler: Anadolu imam hatip liseleri, birinci yabanci dil olarak Almanca, yabanci dil
didaktigi, mesleki alan dili, okul-iiniversite is birligi, dinl mesleki egitim.
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Transformation of the Foreign-Language Paradigm in Religious Vocational Secondary
Education: German as the First Foreign Language and School-University Collaboration in
the Case of Besiktas Girls' Anatolian Imam Hatip High School

Introduction

The reopening of Imam Hatip schools in Tiirkiye in 1951 marked the re-establishment of a
distinctive educational model that brought religious knowledge and general secondary education
together within the same institutional structure. In this model, foreign-language education was
initially conceived largely through Arabic: Arabic was positioned both as a means of access to the
Qur'an, hadith, figh and the sources of classical Islamic thought and as a field-specific language
associated with vocational subjects. Over time, the inclusion of English and French in the curriculum
as general foreign languages, the educational needs generated by return migration from Germany in
the 1980s, and the diversification of programmes with preparatory classes after 2015 moved the
foreign-language arrangement in Imam Hatip high schools away from a single-centred structure.
Today, programmes in which German, Spanish, French, Persian, Russian, Chinese, Japanese, [talian
or Korean is taught as the first foreign language indicate a new phase in the language policy of
religious vocational education (Milli Egitim Bakanligi [MEB], 2020; Din Ogretimi Genel Miidiirliigii
[DOGM], 2025).

This transformation cannot be explained solely by the quantitative increase in the number of
languages taught. The fundamental change concerns the paradigm governing why a foreign language
is taught. Whereas the traditional model largely evaluated foreign-language learning through the
transmission of grammatical rules, translation into the first language and success in written
examinations, the new model foregrounds the learner's capacity to act in the target language, interpret
intercultural situations, produce projects and use the language as an academic instrument when
progressing to higher education. The action-oriented approach of the Common European Framework
of Reference for Languages likewise defines the learner not merely as an individual who possesses
structural knowledge, but as a social agent who performs particular tasks (Council of Europe, 2020).
Debating, Model United Nations, language festivals, poetry, music, short films, international school
partnerships and language activities abroad in Imam Hatip high schools are concrete manifestations
of this orientation.

German in religious vocational secondary education is a striking but insufficiently studied
example of this change. Besiktas Girls' Anatolian Imam Hatip High School (BKAIHL) opened in
20162017 as the first such school with a German preparatory class (BKAIHL, 2025a). Its
collaboration with the Turkish-German University (TAU) has connected German teaching with
academic support, cultural activities, Model United Nations and progression into higher education.
Yet official programmes still classify German mainly as the first foreign language; a curriculum for
religious vocational or academic German has not been defined.
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The research problem arises from this gap: how can German progress from general
communication towards religious and academic field-specific language without competing with
Arabic? The study evaluates the historical and didactic transformation of foreign-language education
in Imam Hatip high schools, analyses BKAIHL as a case, and proposes a gradual model connecting
general German with religious, intercultural and academic purposes.

Four questions guide the study: (1) How can general and vocational or field-oriented foreign-
language education be distinguished didactically? (2) Through which historical stages have linguistic
diversity and German teaching developed since 1951? (3) What didactic structure is produced at
BKAIHL by intensive preparation, extracurricular activities and university collaboration? (4) How
do German-medium higher education and TAU's special quota shape German's field-specific
potential?

Theoretical Framework

Distinguishing General Foreign-Language Education from Vocational or Field-
Oriented Foreign-Language Education in Vocational Schools

General foreign-language education prepares learners for broad everyday communication
through themes such as family, school, travel, media and personal experience. Vocational or field-
oriented education begins instead with a needs analysis of the tasks, texts and interactions required
in a particular educational or occupational domain. Its organising principle is therefore not a
predetermined grammar sequence but the communicative situations in which learners must act (Funk,
2010; Tellmann et al., 2012).

Field-specific competence is not synonymous with terminology. A learner who knows
individual terms but cannot understand instructions, explain a problem, communicate with a non-
specialist or justify a position has not yet acquired the language of the field. Such competence
combines vocabulary, text-type knowledge, institutional routines and domain-specific reasoning; it
is best developed through authentic documents, scenarios, cases, role play, projects and portfolios.

Religious vocational secondary education adds a further layer. Arabic provides access to
Islamic source texts and the conceptual world of vocational subjects. German can support
communication in German-speaking societies concerning religious pluralism, mosque and
community life, migration, integration, spiritual counselling, religious education and comparative
religion. The 2 languages therefore have complementary functions: Arabic remains a source and
vocational language, while German becomes a societal and academic language. Without this
distinction, German either remains purely general or is reduced prematurely to lists of religious
terms.

An ecarlier study with Turkish-German University students found that general German
textbooks alone did not meet vocational-language expectations and that learners valued field-
informed teaching and action-oriented practice (Soyudogru, 2019). Although this higher-education
finding cannot be transferred directly to secondary school, it supports a gradual pathway: a strong
general foundation in the preparatory class followed by field-oriented reading, presentation,
mediation and discussion tasks in Grades 10—-12.
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Table 1. Didactic Distinction between General Foreign-Language Education and Vocational or Field-
Oriented Foreign-Language Education

General foreign-

Vocational or field-oriented

Equivalent function of German in an

Dimension language education foreign-language education | Imam Hatip high school
. . Progression from general German
Primary aim Everyday and broad- Performing specific tasks proficiency to religious, intercultural

ranging communication

within particular institutions

and academic action

Content selection

General themes and
grammatical
progression

Needs analysis, field-specific
texts and tasks

Migration, religious pluralism,
community communication, Islamic
studies and university language

Dialogue, personal

Report, form, instruction,

Religious-cultural presentation,

Text types . . academic text, institutional comparative religious text, presentation,
email, short news item .
correspondence event announcement, academic abstract
. . . Debating, Model United Nations,
Four skills and general | Scenarios, cases, projects, role .
Method L . cultural projects, German-language
communication play and mediation . .
guidance and presentation of sources
Lan level an 1 completion of th Linguisti racy + appropriaten
Assessment anguage level and Successful completion of the guistic accuracy + appropriateness

structural accuracy

task

of content + intercultural sensitivity

Teacher's role

Provider of language
input and feedback

Designer coordinating the
language teacher, subject
specialist and institutional
stakeholder

Joint module development by the
German teacher and the vocational-
subject or theology specialist

Note. Developed for this study on the basis of the findings presented by Tellmann et al. (2012), Funk (2010), the Council
of Europe (2020) and Soyudogru (2019).

Action Orientation, Plurilingualism and the Language of Religious Education

In an action-oriented approach, the learner is a social agent who performs tasks in context.
This is compatible with the plurilingual repertoire of Imam Hatip students, who may encounter
German, Arabic, English and Turkish within the same week and reformulate meaning across them.
The CEFR concept of mediation allows these languages to function as an integrated repertoire rather
than isolated systems (Council of Europe, 2020).

The language of religious education includes both transmission within a faith and
communication across faiths and worldviews. Learners should therefore be able to explain context-
dependent concepts, recognise generalisations and discuss similarities and differences respectfully.
German is relevant because of Muslim communities, religious education and theology programmes
in the DACH region. At secondary level, however, the aim is not academic specialisation but field
awareness and the ability to act linguistically.

This orientation also redefines teacher competence. The German teacher needs awareness of
religious-cultural meanings, migration-society communication and field-specific texts; the
vocational-subject teacher contributes conceptual expertise. University collaboration can connect
these strengths through workshops, seminars, model lessons and teacher education without blurring
professional roles.

Historical Transformation of Foreign-Language Education in Turkish Imam Hatip
High Schools

Imam Hatip schools reopened in 7 provinces on 17 October 1951 and became Imam Hatip
high schools under the 1973 Basic Law of National Education (DOGM, 2021). Arabic retained a
central position as the language of religious sources and vocational subjects; Persian appeared in
relation to Islamic culture and classical literature, while English and French entered mainly as general
foreign languages.
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German's visibility developed through migration between Tiirkiye and Germany. In the late
1970s and early 1980s, children of returning families needed both integration into Turkish schooling
and continuity in German. Kartal Anatolian High School, opened on 9 October 1985, responded to
this need, maintained German as its first foreign language until 2008 and employed German teachers
under bilateral cultural arrangements (Kartal Anadolu Lisesi, 2015; MEB Avrupa Birligi ve Dis
Mliskiler Genel Miidiirliigii, 2025).

The model also reached Imam Hatip education. MEB's institutional handbook records a
foreign-language-intensive programme opened in Beykoz in 1985-1986 for children of returning
workers; an English section was added in 1989-1990 and the structure later moved to Kartal.
Gilingdren Anatolian Imam Hatip High School began in 1993—-1994 with English, German and French
preparatory classes (MEB, 2020; Giingéren Istanbul Ticaret Odas1 Kiz ATHL, 2021). German thus
preceded today's thematic language programmes.

After 2015, isolated practices developed into systematic diversification. In preparatory
schools, the selected language continues as the first foreign language through Grades 9—12; English
is compulsory as the second foreign language in programmes other than Arabic and English, while
Arabic and Vocational Arabic remain within religious vocational education (MEB, 2017). In 2025—
2026, 92 schools implemented 114 programmes in 11 languages (DOGM, 2025).

Table 2. Historical Stages of Foreign-Language Education in Imam Hatip High Schools

Period Institutional development Linguistic profile Didactic significance

Arabic-centred religious
vocational language; limited | Approach based on the source

presence of general foreign- | language and vocational subjects
language courses

Reopening of Imam Hatip
1951-1973 schools and development of
high-school status

Return migration, the

Beykoz/Kartal model and Preparatory classes in Preserving linguistic capital acquired

1985-1994 experiments with plurilingual | German, English and French Fhrough.mlg.ratlon and supporting
integration into the system
preparatory classes
. Emphasis on general foreign . . .
1997-2014 Restructuring of school types languages; some institutional Alignment Qf language teaching with
and programmes A central curricula
continuities
Programme diversification and | German, Spanish, Russian, . .
. . . B Intensive preparation, intercultural
thematic/project-based Chinese, French, Persian and o
2015-2020 . s ; . communication and school
Anatolian Imam Hatip high- Japanese alongside Arabic specialisation
school model and English P
Language portfolios, H ianriuiiﬁf&lgei islcl:hz%ozl;_and Action orientation, digital materials,
2021-2026 plurilingual activities and prog university collaboration and vertical

2026; expansion of German
into new provinces

Note. Prepared on the basis of MEB (2020), DOGM (2021, 2025), Kartal Anadolu Lisesi (2015) and Giingoren Istanbul
Ticaret Odasi Kiz AIHL (2021).

expansion into new schools progression

Current Linguistic Diversity and Anatolian Imam Hatip High Schools with German
Programmes

DOGM's database shows uneven linguistic diversity. English and Arabic are widespread,
whereas German, Spanish, French, Persian, Russian, Chinese, Japanese and Italian are concentrated
in fewer thematic schools. This concentration reflects teacher supply, materials, partnerships and
higher-education pathways rather than merely symbolic provision. The language-portfolio portal
links German curricula from the preparatory class to Grade 12 with CEFR and assessment materials,
confirming its curricular status (DOGM, n.d.-a).
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Official records for the 2025-2026 academic year show that German preparatory
programmes were actively implemented at Besiktas Girls' Anatolian Imam Hatip High School, Sehit
Cengiz Polat Technology Anatolian Imam Hatip High School in Ankara and Sehit Omer Halisdemir
Girls' Anatolian Imam Hatip High School in Izmir. Bursa Ipekgilik Anatolian Imam Hatip High
School and Haciveyiszade Anatolian Imam Hatip High School in Konya also announced German
preparatory programmes, each with a quota of 30 students, for the 20262027 academic year. Thus,
as of 25 July 2026, the verifiable picture comprised 3 active programmes and 2 newly announced
programmes for the following academic year—35 schools at different stages of implementation in
total (Din Ogretimi Genel Miidiirliigii, n.d.-b, 2025; Bursa Ipekgilik Anadolu imam Hatip Lisesi,
2026; Haciveyiszade Anadolu Imam Hatip Lisesi, 2026).

Other languages create different orientations: Persian towards classical religious-literary
sources, Romance languages towards European and Mediterranean contexts, Chinese and Japanese
towards East Asia, and Russian towards Eurasia. These programmes are outside the present study,
but their diversity shows a shift from a single dominant foreign language towards specialisation based
on region, culture and academic progression.

Table 3. Selected First-Foreign-Language Programmes and School Examples in 2025-2026

Language School examples Programme orientation

Besiktas Girls' Anatolian Imam Hatip High
School; Sehit Cengiz Polat Technology Anatolian
Imam Hatip High School (Ankara); Sehit Omer | DACH region, migration, German-medium higher
German Halisdemir Girls' Anatolian Imam Hatip High education, interreligious and intercultural

School (Izmir); Bursa Ipekgilik and communication

Haciveyiszade Anatolian Imam Hatip high
schools (Konya) for 20262027

Ahmet Sani Gezici Girls' Anatolian Imam Hatip

Spanish-speaking world, culture and international

Spanish High School; Kadikdy Anatolian Imam Hatip T
: communication
High School
French Bakirkdy Anatolian Imam Hatip High School; Francophone regions and connections with Africa
Izmir Girls' Anatolian Imam Hatip High School | and Europe
Persian Haciveyiszade; Van; and Zeytinburnu Classical Islamic culture, literature and regional
Merkezefendi Anatolian Imam Hatip high schools | communication
Chinese Sslﬁ;tﬁ[ehmet Giider Anatolian Imam Hatip High East Asia, economics and cultural studies
Japanese ITO Marmara Anatolian Imam Hatip High School | Japanese culture, education and technology
Italian Izmir Girls' Anatolian Imam Hatip High School Medlterr'fmee.m culture and European
communication
Russian M. Emin Sarag Anatolian Imam Hatip High Eurasian region and regional communication

School

Note. Based on the version of the DOGM Foreign Languages “Our Schools” database available on 22 July 2026. As the
list is dynamic, institutional and programme status may vary by academic year.

Table 4. Didactic Profile of Anatolian Imam Hatip High Schools Offering or Announcing German as the
First Foreign Language

School/status German hours |Teaching aim Evidence Didactic significance

The most mature
example: preparation,

Istanbul — Besiktas Girls 20 hours/week Four skills; German debating awards; language |social action and

Anatolian Imam Hatip communication in

High School (2025—2026 the target language: fesp\{a}; poetry and music; TAU progression into
X . timetable) Lo activities university converge
Active since 20162017 central monitoring s
within the same
pathway.
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School/status German hours |Teaching aim Evidence Didactic significance
Izmir — Sehit Omer 20 hours/week Developing Dividing the course
Halisdemir Girls' Grammar I 8 + language structure |Current timetable; German debating |load into components
Anatolian Imam Hatip Grammar Ii' 8 + and written and central language-monitoring makes the instructional
High School Writing: 4 ' production practices process visible and
Active & together; four skills traceable.
e Debating and digital
Ankara — Sehit Cengiz |20 hours/week Four skills; active . . . publication make the
. use of the target National championship in German
Polat Anatolian Imam (MEB Lo learner a producer,
A language; debating in 2026; German e-
Hatip High School preparatory . . . rather than merely a
. . production magazine; language festival .
Active timetable) entation recipient, of German-
orientatio language content.
Bursa — Ipekgilik 20 hours/week Achievement should
. . . be evaluated after data
Anatolian Imam Hatip ~ |planned Four skills and No measurable outcome yet because on the first cohorf's
High School (common MEB |communication in |the first student intake has not
language development
Announced for 2026— preparatory the target language |begun . .
and implementation
2027; quota of 30 model) .
become available.
. The current review
Konya — Haciveyiszade |20 hours/week shows that the number
Anatolian Imam Hatip planned Four skills and . . . .. o .
. o Orientation and promotional activity |of religious vocational
High School (common MEB |communication in . . .
published; no student outcome yet | high schools with
Announced for 2026— preparatory the target language
. German programmes
2027; quota of 30 model) . .
is not limited to 4.

Note. The weekly allocation of 20 hours is the common MEB timetable for the first foreign language in
preparatory classes. School timetables confirm this intensity in Besiktas and Izmir; official records document production-
oriented activities in Ankara, while announcements verify the new programmes in Bursa and Konya. The current picture
therefore comprises 3 active and 2 announced programmes (BKAIHL, 2025b; DOGM, 2024, 2025; Sehit Cengiz Polat
Anadolu Imam Hatip Lisesi, 2024, 2026, Sehit Omer Halisdemir Kiz Anadolu Imam Hatip Lisesi, 2025, Bursa fpekgilik
Anadolu Imam Hatip Lisesi, 2026, Haciveyiszade Anadolu Imam Hatip Lisesi, 2026).

Method

The research was designed as an embedded single-case study within a qualitative research
approach. The single case was BKAIHL, selected among Anatolian Imam Hatip high schools in
which German is the first foreign language because of its historical pioneering role and intensive
school—-university collaboration. The embedded units of analysis were (a) historical and institutional
development, (b) curriculum and timetable, (c) didactic activities within and beyond the school, (d)
teacher and university support, and (e) arrangements for progression into higher education. A case
study enables a contemporary phenomenon to be analysed within its institutional context through
multiple sources of evidence (Merriam & Tisdell, 2016).

Document analysis was used as the data-collection technique. Document analysis requires
the systematic selection, verification, coding and interpretation of official regulations, institutional
reports, programme texts and publicly available records of activities (Bowen, 2009). After duplicate,
undated or institutionally unverifiable records had been excluded, the final coded dataset consisted
of 39 documents. Of these, 29 were primary institutional documents originating from MEB/DOGM,
TAU, the Assessment, Selection and Placement Centre (OSYM), school administrations and
legislation; 10 were academic sources on foreign-language didactics, language for specific purposes
and qualitative methodology.

Documents were selected according to 5 criteria: (1) direct relevance to foreign-language or
German teaching in Imam Hatip high schools; (2) origin in an official institution or a peer-reviewed
academic publication; (3) an identifiable publication or update date; (4) verifiability through an
accessible archive; and (5) contribution of evidence to at least 1 research question. School social-
media records were used only as corroborating evidence when the same activity could be verified on
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an MEB or TAU page. Only publicly accessible records of verifiable institutional origin were
included in the dataset.

The analysis drew on the cyclical coding approach of Miles, Huberman and Saldafia (2020).

9 <6

During the first cycle, the documents were coded for “date”, “language”, “weekly course hours”,
“instructional purpose”, “activity”, “teacher support”, “university collaboration”, “achievement”,
“admission condition” and “field-specific language”. During the second cycle, the codes were
grouped under the themes of historical continuity, linguistic diversification, intensive preparation,
action orientation, intercultural learning, institutional support and vertical progression. Source
triangulation was used to strengthen the trustworthiness of the findings: school statements were
compared with MEB or TAU documents, and quota lists were compared with official or published

condition texts from different years.

The study is limited to Anatolian Imam Hatip high schools in Tiirkiye that teach German as
the first foreign language or have announced such a programme. It excludes programmes in other
foreign languages, Turkish minority religious schools in the Balkans, religious secondary institutions
serving Muslim communities in Germany, Austria and Switzerland, and the Imam Hatip model in
Belgium. These fields involve distinct legal frameworks, migration histories, societal languages and
regimes of religious education; they therefore require independent comparative designs rather than a
superficial extension of the present case.

Table 5. Distribution of the Document Dataset

Document group No. | Examples Analytical function

MEB/DOGM programme Handbook, weekly timetable, language Historical framework, course load
. 10 . L

and policy documents portfolio, school database and programme diversity

School history, information form,
Institutional school records | 8 activities, quotas and new-programme
announcements

Boundaries of the case and school-
level practices

Collaboration reports, activity reports,
TAU/OSYM/legislative special-condition lists, faculty- School—university relationship and
documents establishment decision and records of progression into higher education

current institutional status

Literature on language for specific
10 | purposes, action orientation, document
analysis and case study

Academic and
methodological sources

Conceptual and methodological
interpretation

Total 39

Findings

Didactic Infrastructure of German Teaching at Besiktas Girls' Anatolian Imam Hatip
High School

The institutional establishment of BKATHL marked a turning point for the Imam Hatip model
in which German is the first foreign language. According to the school's official information
document dated 2025, it opened in 20162017 as Tiirkiye's first Anatolian Imam Hatip high school
with a German preparatory class, graduated its first cohort in 2020-2021 and had produced 132
graduates by 2025. The document also announced that no new students would be admitted to the
English section in 2025-2026 and that 30 students would be admitted to the German preparatory
class (BKATHL, 2025a). This decision shows that German is not a secondary feature of the school's
identity but one of its constitutive elements.

The quantitative intensity of the preparatory programme is the first condition of the didactic
transformation. In the DOGM model, approximately 20 of the 40 weekly hours in the preparatory
class are allocated to the first foreign language and 7 hours to the second foreign language (DOGM,
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2025). Learners in the German preparatory programme continue German as their first foreign
language in subsequent grades; take English as the compulsory second foreign language; and
continue Arabic, Vocational Arabic, the Qur'an and history of religions within the curriculum (MEB,
2017). They thereby develop a functional plurilingualism across German, Arabic, English and
Turkish. Although an emphasis on general language is necessary during the preparatory year,
connecting religious-cultural content with German-language tasks in the upper grades can strengthen
the programme's vocational dimension.

The school's publicly documented activities indicate that the grammar-translation method is
not the sole determining approach. In the 2019 debating competition held among Imam Hatip high
schools in 6 languages, first and second places in the German category were won by 2 different
BKAIHL teams (MEB, 2019). Debating requires advanced communicative competences such as
formulating a claim, listening to an opposing position, selecting evidence, producing speech under
time pressure and maintaining discursive courtesy. The achievement therefore indicates not only
lexical and grammatical knowledge, but also the use of German as an instrument of thought and
social interaction.

Language festivals and cultural production fulfil a similar function. In the school's publicly
available record of its language festival, German, Arabic and English were used in stands, games,
presentations, videos, theatre and online assessment activities (BKAIHL, 2025c¢). At the poetry and
music event held with TAU on 10 May 2018, university and upper-secondary students recited poems
by Turkish and German poets with musical accompaniment and performed songs and folk songs
from the 2 cultures (TAU Yabanc1 Diller Yiiksekokulu, 2018). In such activities, language ceases to
be merely an object of examination and combines with aesthetic experience, embodiment, voice,
rhythm and collaborative production. German-language Model United Nations activities, meanwhile,
develop the capacity to produce formal discourse on diplomacy, human rights, migration and global
issues.

University collaboration constitutes the external-stakeholder dimension of this didactic
ecology. TAU institutional reports indicate the existence of activities and training reports for students
under the educational cooperation protocol with BKAIHL (TAU, 2024). The university's German-
language lecturers should be regarded not as permanent staff replacing the school's teachers, but as
specialists who contribute through workshops, seminars, model lessons, cultural activities and
academic guidance. More important than their personal identities are their provision of natural
examples of discourse in the target language, their communication of up-to-date knowledge about
Germany and their contribution to transparency regarding expectations in the transition from upper-
secondary education to university.

The university visit of 4 March 2025 provided students with information about TAU's
language education, internship opportunities, faculties and campus services (TAU, 2025). The
activity linked foreign-language motivation to a visible academic future rather than leaving it as a
distant and abstract objective.

Table 6. Didactic Components of the BKAIHL German Programme

Component Evidence Competence Field-specific connection
Intensive German in the B1/B2 foundation for

Intensive preparation | preparatory class; continuation | Four skills, mediation and progression into field-

and continuity of the first foreign language in | learning strategies specific modules in the upper
Grades 9-12 grades

Argumentation, listening and
spontaneous speech
production

First and second places in the
2019 national competition

Reasoned speaking on

German debating religion, ethics and society
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Component Evidence Competence Field-specific connection

Programme and preparatory
activities conducted through
school-TAU collaboration

Migration, human rights,
freedom of religion and
international institutions

German Model
United Nations

Formal discourse, negotiation
and resolution writing

German-Arabic-English stands,
games, theatre and digital
activities

Explaining religious-cultural
concepts to different target
audiences

Language festival
and theatre

Plurilingualism, creativity
and peer learning

Pronunciation, aesthetic

2018 TAU-BKAIHL Turkish- reading and intercultural

German poetry and music event

Intercultural interpretation of

Poetry and music religious and literary motifs

sensitivity

Educational collaboration Academic orientation, Progression into German-
University protocol | recorded in TAU quality and teacher support and role medium higher education and

activity reports modelling academic language

. Activities in Germany and email | Authentic communication, Contact with religious and
International and . . . PR
. partnerships mentioned in autonomy and cultural social life in the DACH

school partnership . .

promotional documents knowledge region

Note. Compiled from BKAIHL (2025a, n.d.), MEB (2019), TAU Yabanc: Diller Yiiksekokulu (2018), TAU (2024, 2025) and
publicly available institutional records.

Table 7. Selected Publicly Documented Language and Educational Activities between BKAITHL and
TAU/MEB

Year Activity Partner Didactic function
2018 Turkish-German poetry and music TAU School of Foreign Poetry, pronunciation, music and
event Languages — BKAIHL intercultural learning

First and second places in the German

2019 category of the debating competition in | MEB / DOGM Action-oriented speaking and

6 languages argumentation
2020 Training for upper-secondary students ) . Academic staff contribution,
2023 under the educational, social and TAU — BKAIHL current language didactics and

scientific collaboration protocol academic guidance

TAU orientation days and online/on- TAU .Press anq Public Umversﬁy language, programme
2023 . . o1 Relations — Distance information and learning

site meetings with high schools . L

Education Centre motivation
; N - Awareness of language education,

2025 BKAIHL students' visit to the TAU TAU internships, faculties and academic

campus life

) Extracurricular language use,
BKAIHL/MEB games, theatre and digital
interaction

2025— Plurilingual language festivals and
2026 student products

Note. The names of teachers and students were not included because no assessment of individual performance was
undertaken.

Comparison of the Turkish-German University's Special-Quota Lists

TAU's special quota for graduates of high schools that provide German-medium education
or implement a German curriculum is one of the most significant incentives directly linking German
learning at upper-secondary level with an opportunity in higher education. Its didactic effect lies in
the learner's studying German not merely to pass a school subject, but to gain access to a German-
medium undergraduate programme. Nevertheless, changes over time in the number of schools
included in the lists make it difficult to describe “privileged school” status as fixed and indefinite.

The official list verified through a TAI'_'J document dated 11 February 2019 contains 38 high
schools. By contrast, Table 1 linked on the TAU Registrar's Office page contains 22 schools and lists
BKAIHL as the sole Imam Hatip high school (Tiirk-Alman Universitesi, 2019, 2022, n.d.-a).
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Comparison by school code shows that 19 of the 38 schools were retained, 19 were no longer present
and 3 new codes were added. TAU's process handbook explains that an updated list is requested from
MEB, the date on which each programme will produce its first YKS candidates is investigated, and
additions are evaluated by the Senate and communicated to YOK and OSYM (Tiirk-Alman
Universitesi, n.d.-c). The public documents do not disclose school-specific reasons for every change,
yet they show that special-quota status is periodically reverified rather than granted as a perpetual
privilege.

The 22-school Table 1 and the appendix to Note 245 of the 2026 YKS guide represent
different historical and administrative layers. On 26 July 2026, TAU's institutional admissions page
still linked the 22-school document, whereas the binding annual YKS guide covered 51 schools
(Tiirk-Alman Universitesi, n.d.-a; Olgme, Segme ve Yerlestirme Merkezi, 2026). The documents
should therefore not be used interchangeably. Note 245 requires the diploma to identify German as
the first foreign language and proof that it was studied throughout all 4 years of secondary education.
Eligibility consequently depends on the learner's documented continuity of study and school code,
not merely on a school's name or its appearance on an earlier list.

No public document provides a classroom-level audit rubric or a single reason for each
removal. It would therefore exceed the evidence to claim that every school was annually scored on
the same scale. Read together, however, the 2019 list, the 22-school Table 1 and the 2026 YKS
condition show periodic reconstruction of eligibility through MEB notification, programme-
graduation dates, school codes, Senate decisions and documentary proof of language learning.
Placement alone does not confer a right to registration when these conditions are not satisfied.

Table 8. Comparison of the 38-School List Dated 2019 with the Later 22-School List

# | 2019 thesis list (38 schools) # | TAU reduced list (22 schools)

1 |Ismail Safa Ozler Anatolian High School 1 |Ismail Safa Ozler Anatolian High School

2 | Cankaya Anatolian High School 2 | Cankaya Anatolian High School

3 | Hact Omer Tarman Anatolian High School 3 | Haci Omer Tarman Anatolian High School

4 Kalaba Anatolian High School 4 | Bahgelievler Anatolian High School

5 | Metin-Nuran Cakallikli Anatolian High School 5 | Besiktag Kabatas Boys' High School

6 | Celal Toraman Anatolian High School 6 | Cagaloglu Anatolian High School

7 | Fatma-Emin Kutvar Anatolian High School 7 | istanbul Boys' High School

8 | Canakkale Vahit Tuna Anatolian High School 8 | Kartal Anatolian High School

9 | Bahgelievler Anatolian High School 9 | Uskiidar Ahmet Kelesoglu Anatolian High School

10 | Kabatas Boys' High School 10 | Bornova Anatolian High School

11 | Catalca Anatolian High School 11 | Yunus Emre Anatolian High School

12 | Cagaloglu Anatolian High School 12 | izmir Anatolian High School

13 |Istanbul High School 13 | Private German High School

14 | Gaziosmanpasa Anatolian High School 14 Er(i:/:rt:eijil:l(ts(c}}?g(r)lg Austrian High School and

15 |Kagithane Anatolian High School 15 |Private Alev High School

16 | Kartal Anatolian High School 16 | Private TAKEV Anatolian High School

17 | Uskiidar Ahmet Kelesoglu Anatolian High School 17 | Private TAKEV Science High School

18 | Bornova Anatolian High School 18 |IELEV Private Anatolian High School
Private Anatolian High School of the Cultural and

19 | Yunus Emre Anatolian High School 19 | Educational Foundation of German High School
Alumni
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# 2019 thesis list (38 schools) # TAU reduced list (22 schools)
Private Science High School of the Cultural and
20 | izmir Anatolian High School 20 | Educational Foundation of German High School
Alumni
21 | izmir Girls' High School 21 |Private Samsun TAKEV Anatolian High School
22 | izmir Atatiirk Anatolian High School 22 | Besiktag Girls' Anatolian Imam Hatip High School

23 | Menemen Anatolian High School

24 | Sema Yazar Anatolian High School

25 | Golciik Atatiirk Anatolian High School
26 | Dolapoglu Anatolian High School

27 | Bodrum Anatolian High School

28 | Tiilay Basaran Anatolian High School
29 | Sivas Selguk Anatolian High School
30 | Akgaabat IMKB Anatolian High School

31 | Private German High School

32 | Private Denizati Anatolian High School

Private Sankt Georg Austrian High School and

3 Commercial School

34 | Private Alev High School
35 | Private TAKEV Anatolian High School
36 |Private TAKEV Science High School

Private Anatolian High School of the Cultural and
37 | Educational Foundation of German High School
Alumni

38 |IELEV Private Anatolian High School

Note. The 2019 column was prepared from Soyudogru (2019), Appendix 2, and TAU's official document dated 11 February
2019 listing 38 schools; the 22-school column from TAU's Table 1 document dated 19 July 2022; and the 2024 and 2026
columns from the YKS Note 245 conditions for the respective years (Tiirk-Alman Universitesi, 2019, 2022; Olcme, Se¢me
ve Yerlestirme Merkezi, 2024, 2026). School names have been standardised according to current Turkish spelling.

Table 9. Numerical Change in the Scope of the Special Quota and the Position of Imam Hatip High Schools

Document period Schools Imam Hatip position Interpretation
Official TAU list 38 None The list is dominated by state and private high
dated 2019 schools with German programmes.
Table 1 llr}kgd on the BKAIHL is the only. . The reduction from 2019 demonstrates that
TAU admissions 2 Anatolian Imam Hatip high eligibility is not a permanent school privilege
page on 26 July 2026 school & Y p p ge.
BKAIHL is the only
i(())rzlgit‘iiis Note 243 40 Anatolian Imam Hatip high | The scope of the annual guide expanded again.
school
BKAIHL and Sehit Omer
2026 YKS Note 245 51 Halisdemir Girls' Anatolian | The school code, diploma and 4-year record of
condition Imam Hatip High School in | learning German are required together.
Izmir
DOGM language- Not a special- 3 active Anatolian Imam The DOGM programme list and the
programme profile ota 112 X Hatip high schools with TAU/OSYM special-quota list serve different
for 2025-2026 qu German programmes purposes.

Note. The special-quota list and DOGM's list of schools implementing German programmes serve different purposes. The
existence of a German programme at a school does not mean that it is automatically included in TAU's special quota.
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Progression into German-Medium Higher Education and the Potential of a Religious
Field-Specific Language

Presidential Decision No. 5677 of 4 June 2022 established a Faculty of Theology (ilahiyat
Fakiiltesi) under TAU. The university's faculties page, accessed on 25 July 2026, did not list an active
theology programme or admissions information. The decision must therefore be treated as a
prospective institutional possibility, not as evidence of an operating German-medium programme
(Cumhurbagkani Karar1 No. 5677, 2022; Tiirk-Alman Universitesi, n.d.-b).

If operationalised, the faculty could create vertical continuity for learners who combine
German with Arabic and the conceptual foundations of Islamic disciplines. German could then
progress from everyday communication to academic reading, writing, conceptual analysis and
theological discussion, establishing a pathway into theology or Islamic studies through German.

BKAIHL's importance thus exceeds its historical priority. As the only Imam Hatip high
school in the 22-school special-quota document, it occupied a potential bridge between religious
vocational secondary education and German-medium higher education. The list is not a didactic
ranking, but its significance increases when read alongside debating, plurilingual activity, university
collaboration and continuity of German through Grade 12.

The issue also has a DACH dimension. Germany has approximately 5.5 million Muslims,
around 3 million of whom hold German citizenship (Deutsche Islam Konferenz, 2021). Arabic may
retain a source-language function, while German serves public life, formal education and the
explanation of religious knowledge. Religious education therefore requires mediation among
heritage, source and academic-public languages. Figure 1 shows the geographical proximity of
Germany, Austria and Switzerland.

Figure 1. Geographical Location of Germany, Austria and Switzerland within the DACH Region
Source: Produced for this study on the basis of Forbes Austria (2021).

The Faculty of Islamic Theology established at the University of Miinster on 1 July 2026
demonstrates that religion and German now form an institutional academic field. Developed from
the Centre for Islamic Theology founded in 2012, it was announced with 8 professors and
approximately 450 students in teacher-education and theology programmes (Universitdt Miinster,
2026). The example highlights the need to communicate religious knowledge scientifically,
pedagogically and publicly in the language of the wider society.
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Graduates combining German preparatory education with Arabic and religious vocational
knowledge possess a distinctive linguistic and disciplinary profile. A future German-medium
theology programme would nevertheless require bridging modules in field literacy, academic
reading, conceptual explanation and intercultural communication; general proficiency alone would
not suffice.

The proposed model devotes the preparatory class and Grade 9 to general communication.
Grade 10 introduces level-appropriate texts on religion, culture and society; Grade 11 adds migration,
freedom of religion, Muslim life in DACH countries and institutions; Grade 12 includes abstracts,
presentations, source comparison, mediation and university applications. Explaining an Arabic
source in German or summarising a German religion text in Turkish develops plurilingual mediation.

Language and subject specialists must prepare this content together. The subject specialist
safeguards conceptual accuracy; the language teacher ensures level-appropriate adaptation,
sequencing and feedback. University units in German, theology, history of religions or migration
studies can support modules, teacher education and workshops, transforming occasional visits into
joint curriculum development.

Table 10. Proposed Vertical Curriculum from General German to German for Religious and Academic
Purposes at BKAIHL

Grade/level Language focus Example content/task Expected product

Intensive general
communication, School life, family, city and basic
pronunciation, four skills culture; portfolio and short project
and learning to learn

Preparatory class
(A1-A2/beginning
B1)

Everyday interaction, short
presentation and personal
writing

Consolidation of general . German-language cultural
. Festivals, values, youth and .
Grade 9 (A2-B1) |language and intercultural L . presentation and oral
volunteering; comparative poster .
awareness explanation

Texts on religion, culture and society;

Field awareness and explaining a Turkish or Arabic concept

mediation of concepts

Glossary, information card

Grade 10 (B1) and short podcast

in German
.. . Muslim life in the DACH region, Debate, Model United
Religious-social contextand | .~ . .. . .
Grade 11 (B1-B2) |. = = L. migration, freedom of religion, Nations resolution and
institutional communication . T .
community and youth work institutional email
Grade 12 (towards | Academic and vocational Hlstoq of I“f?llglOl‘lS, termmology of Structur.ed abstract, source
. Islamic studies, German academic text | comparison, presentation
B2) progression . . .. .
and university application and portfolio
. TAU or partner-university workshop, | Certificate for a field-
o . Academic German and . .
University bridge R . summer school, model lesson and specific module or joint
disciplinary discourse . .
mentoring project file

Note. The proposal does not replace the existing MEB curriculum; it presents a didactic model that can be implemented
through the school's elective courses, projects, clubs and opportunities for institutional collaboration.

Didactic Implications for Teacher Competences and Institutional Collaboration

The proposed 2-layer model requires German teachers to recognise context-dependent
religious-cultural meanings, develop basic field literacy and design mediation tasks. They need not
become theologians: the vocational-subject specialist protects conceptual accuracy, while the
language teacher remains responsible for adaptation, sequencing and feedback (Tellmann et al.,
2012).

This division of labour requires joint planning, model lessons, materials review and
performance assessment. Debating, Model United Nations, poetry, theatre and comparative texts
should be tied to outcomes in interaction, written production, mediation and intercultural
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competence. Rubrics should assess language, task completion, conceptual explanation, source use
and ethical, addressee-appropriate communication (Council of Europe, 2020).

A sustainable MEB-university partnership should prioritise continuous professional
development over isolated visits. Specialists in German, religious studies, migration and assessment
could develop certificate modules, a materials repository and school-based action research. Teachers
would contribute classroom needs and transition problems, creating reciprocal curriculum
development rather than one-way transfer.

Teacher education should focus on needs analysis, adaptation of field-specific texts,
plurilingual mediation and performance-based assessment. Earlier higher-education findings
likewise showed that general textbooks and instruction detached from disciplinary expertise did not
meet learner expectations (Soyudogru, 2019). Explicit outcomes should therefore monitor
progression towards academic and religious field-specific German.

Discussion

The findings indicate change at 3 levels: an Arabic- and English-centred repertoire expanded
to 11 languages; intensive preparation and extracurricular production created action-oriented spaces
beyond grammar-translation; and language teaching became a vertical pathway towards higher
education, mobility and institutional collaboration.

This transformation confirms that a vocational-school label does not automatically make a
foreign-language course vocational. Target situations, texts, tasks and assessment must arise from
religious vocational and academic needs (Funk, 2010; Tellmann et al., 2012). BKAIHL offers a
strong communicative foundation, but the documents do not show an independent curriculum for
German for religious purposes. The proposed model addresses that gap without diminishing existing
achievements.

The case identifies 3 functions of school—university collaboration: instructional support
through current language and didactics; motivation through visible academic pathways; and a
curricular bridge through which teachers and lecturers understand each other's expectations and
learner levels. Sustainability requires regular needs analysis and joint module design.

The quota documents show that eligibility is dynamic. The 22-school list linked on TAU's
website is period-specific, whereas the binding 2026 YKS Note 245 covers 51 schools and requires
documented continuity of German. Changes from 38 schools in 2019 to 22 and later 51 link merit to
school codes, the official status of German and verified learning continuity. Publishing reasons and
quality indicators would improve transparency.

Debating and cultural activities support the action-oriented view that competence develops
through authentic social tasks (Council of Europe, 2020). Model United Nations resolutions,
argumentation, poetry and questions about German-medium study connect linguistic form with
purpose. Expansion to other cities should therefore reflect local universities, teacher capacity and
learner profiles rather than reproduce a uniform model.

German should complement, not replace, Arabic. Arabic connects learners with Islamic
sources; German enables that knowledge to be explained within another society and academic
discourse. Plurilingualism thus becomes a repertoire for source reading, mediation and intercultural
communication. Muslim life in the DACH region and Miinster's Faculty of Islamic Theology confirm
an international need extending into religious studies, education, migration, social work and public
communication (Deutsche Islam Konferenz, 2021; Universitat Miinster, 2026).
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Conclusion and Recommendations

Foreign-language education in Turkish Imam Hatip high schools has moved from an Arabic-
centred source-language model towards plurilingual, intensive and action-oriented provision.
German combines the legacy of return migration with the contemporary possibility of progression
into German-medium higher education. BKAIHL is a pioneering case through its preparatory
programme, debating, Model United Nations, cultural production and collaboration with TAU.

Thus, general German and religious vocational field-specific language are not identical.
German provides the communicative foundation; its field-oriented character emerges when religious,
intercultural and academic tasks are introduced progressively. The proposed 2-layer model therefore
combines general German with German for religious and academic purposes through collaboration
between language and subject specialists.

The second conclusion distinguishes the 38-school 2019 list, the 22-school document linked
on TAU's admissions page and the 51-school 2026 YKS condition. They are not interchangeable
current lists. BKAIHL was the only Imam Hatip school in the 22-school document; the 2026
condition also included Izmir. Eligibility depends on school code, German's official first-language
status and proof of 4-year continuity.

Third, school-university collaboration should move beyond promotion towards teacher
education, needs analysis, portfolios, field-specific modules and joint assessment. TAU's Faculty of
Theology remains a prospective possibility because no active programme was verified. If such a
programme becomes operational, German-programme Imam Hatip schools could provide learners
with prior linguistic and religious-disciplinary preparation.

Five recommendations follow: define common outcomes and target CEFR levels for the end
of preparation and Grade 12; provide German teachers with religious-cultural field awareness and
subject teachers with language-sensitive support; link debating, Model United Nations and cultural
production to portfolios; establish a network among the 5 German-programme schools; and monitor
graduates' progression and later language use.

The results are limited to Turkish Anatolian Imam Hatip high schools that teach or announce
German as the first foreign language. Turkish minority religious schools in the Balkans, Muslim
religious secondary education in the DACH region, the Belgian model, minority religious schools in
Tiirkiye and programmes in other languages require independent comparative research across
national, minority and migration-society contexts.
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Dini Mesleki Ortaégretimde Yabanci Dil Paradigmasimn Déniisiimii: Birinci Yabanci Dil
Olarak Almanca ve Besiktas Kiz Anadolu Imam Hatip Lisesi Orneginde Okul-Universite Is
Birligi

Giris

Tiirkiye’de imam hatip okullarinin 1951°de yeniden acilmasi, dini bilgi ile genel ortadgretim
bilgisini ayn1 kurumsal yapi i¢inde bulusturan 6zgiin bir egitim modelinin yeniden kurulmasi
anlamma gelmistir. Bu modelde yabanci dil, baslangigta biiylik Olciide Arapca iizerinden
diisiiniilmiis; Arapca hem Kur’an, hadis, fikih ve klasik Islam diisiincesinin kaynaklarina erisim araci
hem de meslek dersleriyle iliskilendirilen alan dili olarak konumlanmistir. Zaman icinde Ingilizce ve
Fransizcanin genel yabanci dil olarak miifredata girmesi, 1980’li yillarda Almanya’dan geri doniis
gbcliniin ortaya ¢ikardigi egitim ihtiyaci ve 2015 sonrasinda hazirlik siifli program gesitliliginin
gelistirilmesi, imam hatip liselerindeki yabanci dil diizenini tek merkezli olmaktan ¢ikarmistir.
Glinlimiizde birinci yabanci dilin Almanca, Ispanyolca, Fransizca, Farsca, Rusca, Cince, Japonca,
Italyanca veya Korece oldugu programlar, dini mesleki egitimin dil politikasinda yeni bir sathaya
isaret etmektedir (Milli Egitim Bakanligi [MEB], 2020; Din Ogretimi Genel Miidiirliigii [DOGM],
2025).

Bu doniisiim, yalnizca okutulan dil sayisindaki nicel artigla agiklanamaz. Asil degisim,
yabanci dilin ne igin 6gretildigine iligskin paradigmada meydana gelmektedir. Geleneksel modelde
yabanci dil ¢ogunlukla dilbilgisel kurallarin aktarilmasi, metnin ana dile ¢evrilmesi ve yazili sinav
basaris1 lizerinden degerlendirilirken yeni model, 6grencinin hedef dilde eylemde bulunmasini,
kiiltiirleraras1 durumlar1 yorumlamasini, proje iiretmesini ve yiiksekogretime geciste dili akademik
bir ara¢ olarak kullanmasini 6ne ¢ikarmaktadir. Avrupa Dilleri Ortak Cerceve Programi’nin eylem
odakli yaklasimi da G6greneni yalnizca yapi bilgisine sahip birey olarak degil, belirli gorevleri
gerceklestiren toplumsal bir zne olarak tamimlar (Council of Europe, 2020). Imam hatip
liselerindeki miinazara, Model Birlesmis Milletler, dil senligi, siir, miizik, kisa film, uluslararasi okul
ortaklig1 ve yurt dis1 dil ¢aligmalar1 bu yonelimin somut gostergeleridir.

Din1 mesleki ortaggretimde Almanca dgretimi, bu doniisiimiin dikkat ¢ekici fakat literatiirde
sinirl1 incelenmis drneklerinden biridir. Besiktas K1z Anadolu Imam Hatip Lisesi (BKAIHL), 2016—
2017 egitim dgretim yilinda Almanca hazirlik sinifina sahip ilk Anadolu imam hatip lisesi olarak
acilmistir (BKAIHL, 2025a). Okulun kurulusundan itibaren Tiirk-Alman Universitesi (TAU) ile
gelistirdigi is birligi; 6gretim eleman1 destegi, kiiltiirel etkinlikler, {iniversite tanitimlari, Almanca
Model Birlesmis Milletler ¢alismalar1 ve yiiksekdgretime gecis imkanlariyla lise diizeyindeki
Almanca 6gretimini kurumsal bir ekolojiye doniistiirmiistiir. Buna ragmen resmi programlarda
Almanca hélen agirlikli olarak “birinci yabanci dil” kategorisindedir. Dini meslek alanina 6zgii
Almanca yeterliklerin hangi asamada ve hangi igeriklerle gelistirilecegi acik bir miifredat alan1 olarak
tanimlanmamuigtir.

www.turkishstudies.net/religion



5286 Selahaddin Soyudogru

Arastirmanin temel problemi bu boslukta ortaya ¢ikmaktadir. Imam hatip lisesinde birinci
yabanci dil Almanca oldugunda, programin genel iletisimsel dil 6gretiminden dini ve akademik alan
diline nasil ilerlemesi gerekir? Arapca ile Almanca arasinda rekabetci degil, islevsel bir gorev
paylasimi kurulabilir mi? Okul-iiniversite is birligi, 0gretmen destegi ve 6zel kontenjan gibi
mekanizmalar bu siirekliligi nasil etkiler? Caligmanin amaci, Tiirkiye’de imam hatip liselerindeki
yabanci dil egitimini tarihsel ve didaktik bakimdan degerlendirmek; Almancanin birinci yabanc dil
olarak kurumsallasmasim1 BKAIHL 6rneginde ¢oziimlemek ve genel Almanca ile dini
mesleki/akademik Almanca arasinda kurulabilecek agamali bir model 6nermektir.

Bu amag dogrultusunda 4 arastirma sorusu belirlenmistir: (1) Meslek liseleri ve dini mesleki
ortadgretim baglaminda genel yabanci dil ile mesleki/alan odakl1 yabanci dil hangi didaktik 6lgiitlerle
ayrilmaktadir? (2) imam hatip liselerinde 1951°den giiniimiize yabanci dil cesitliligi ve 6zellikle
Almanca 6gretimi hangi tarihsel asamalardan gegmistir? (3) BKAIHL &rneginde yogun hazirlik
sinifi, ders dis1 dil etkinlikleri ve {iniversite is birligi nasil bir didaktik yapi tiretmektedir? (4)
Almanca 6gretimli yiiksekdgretime gecis ve TAU &zel kontenjan diizeni, imam hatip liselerinde
Almancanin alan dili potansiyelini nasil bicimlendirmektedir?

Kuramsal Cerceve
Meslek Liselerinde Genel Yabanci Dil ile Mesleki/Alan Odakh Yabanci Dil Ayrimi

Genel yabanci dil 6gretimi, 6grenciyi giinliik yasamin genis ve ongoriilemeyen iletisim
durumlarina hazirlamay: amaglar. Igerik; aile, okul, seyahat, giindelik alisveris, bos zaman, medya
ve kisisel deneyim gibi ortak temalar etrafinda sekillenir. Mesleki veya alan odakli yabanci dil
Ogretimi ise hedef grubun belirli bir egitim, meslek ya da uzmanlik alaninda gergeklestirecegi
eylemlerden hareket eder. Bu nedenle baslangic noktasi hazir bir dilbilgisi siralamasi degil,
gereksinim ¢oziimlemesidir. Hangi metinlerin okunacagi, hangi sozlii etkilesimlerin yiiriitiilecegi,
hangi raporlarin yazilacagi ve hangi arabuluculuk goérevlerinin iistlenilecegi belirlenmeden mesleki
dil programi kurulamaz (Funk, 2010; Tellmann vd., 2012).

Meslek lisesinde yabanci dilin alan dili niteligi kazanmasi yalniz terminoloji 6gretmek
anlamina gelmez. Ogrenci bir terimin sozliik karsiligin1 bilse dahi mesleki yonergeyi anlayamiyor,
sorun bildiremiyor, uzman olmayan kisiye agiklama yapamiyor veya etik bir tartismada gerekce
kuramiyorsa alan dilinde yeterli sayilamaz. Mesleki dil; sdzciik bilgisi, metin tiirii bilgisi, iletigimsel
rutinler, alanin diisiinme bi¢imleri ve kurumsal nezaket kaliplarinin birlesimidir. Bu sebeple 6gretim,
0zglin veya gergege yakin belgeler, vaka galigsmalari, senaryolar, rol oyunlari, proje gorevleri ve iiriin
dosyalari iizerinden ytiriitiilmelidir.

Dini mesleki ortadgretimde alan dili daha katmanlidir. Arapga, dgrencinin temel Islam
bilimlerinin kaynak metinlerine erismesini ve meslek derslerinin kavramsal diinyasini anlamasini
saglar. Almanca ise Almanca konusulan toplumlarda dini ¢ogulculuk, cami ve cemaat iletigimi, din
hizmetleri, go¢, entegrasyon, manevi danismanlik, din egitimi ve karsilastirmali din aragtirmalari gibi
alanlarda iletisim kurma imkani verir. Dolayistyla Almancanin programa girmesi Arapganin yerini
almaz; kaynak dili ile hedef toplum/akademik alan dili arasinda tamamlayict bir islev dagilimi
olusturur. Bu ayrim yapilmadiginda Almanca ya yalniz genel iletisim dersi olarak kalir ya da erken
ve agir terminoloji yiikiiyle 6grencinin motivasyonunu diisliren dar bir “meslek kelimeleri” dersine
dontistir.

Tiirk-Alman Universitesi dgrencileriyle daha énce yiiriitiilen bir arastirmada (Soyudogru,
2019) genel Almanca ders kitaplarimin mesleki dil beklentilerini tek basma karsilamadigi,
ogrencilerin alan uzmanligi bulunan 6gretmen destegini ve eylem odakli uygulamalar1 gerekli
gordiigii belirlenmistir. Bu bulgu lise baglamina dogrudan aktarilmamalidir; ancak ortadgretimden
Almanca Ogretimli yiksekogretime gegisin planlanmasinda hedef grubun gelecek akademik
eylemlerinin 6nceden hesaba katilmas1 gerektigini gostermektedir. Ozellikle hazirhik sinifinda giiglii

Turkish Studies - Comprative Religious Studies, 21(3)



Echoing Texts in the Memory of the Desert: The Archaeology, Historical...

5287

bir genel dil temeli kurulurken 10-12. siniflarda alan odakli okuma, sunum, aracilik ve tartisma
gorevlerinin kademeli bigcimde eklenmesi, iki 6gretim tiirii arasinda siireklilik saglayabilir.

Tablo 1. Genel Yabanci Dil ile Mesleki/Alan Odakli Yabanci Dilin Didaktik Ayrimi

Boyut

Genel yabanc dil

Mesleki/alan odakh yabanc dil

imam hatip lisesinde Almanca karsihg

Temel amag

Giindelik ve genis
kapsamli iletisim

Belirli gorev ve kurumlarda is
gOrme

Genel Almanca yeterliginden dini,
kiiltiirleraras1 ve akademik eylemlere gegis

Igerik segimi

Genel tema ve dilbilgisi
ilerlemesi

Gereksinim analizi, alan
metinleri ve gorevler

Gbg, dini cogulculuk, cemaat iletisimi, Islam
bilimleri ve iniversite dili

Metin tiirleri

Diyalog, kisisel e-posta,

kisa haber

Rapor, form, yonerge, akademik
metin, kurum yazigmasi

Dini-kiiltiirel tanitim, karsilagtirmali din metni,
sunum, etkinlik duyurusu, akademik 6zet

Dort beceri ve genel

Senaryo, vaka, proje, rol

Miinazara, MUN, kiiltiir projesi, Almanca

Yontem iletigim oynama, aracilik rehberlik ve kaynak tanitimi

- Dil diizeyi ve yap1 . . . Dil dogrulugu + igerik uygunlugu +

Olgme dogrulugu Gorevi basartyla yerine getirme kiiltiirleraras1 duyarlilik

Ogretmen Dil girdisi ve geri Elﬂ-fire;mgglﬁllin uiizé?iirllllevzn Almanca dgretmeni ile meslek dersi/ilahiyat
rolil bildirim saglayici paydas € Y alan uzmaninin ortak modiil gelistirmesi

tasarimei

Not. Tellmann vd. (2012), Funk (2010), Council of Europe (2020) ve Soyudogru (2019) tarafindan sunulan bulgulardan
hareketle arastirma kapsaminda olusturulmugtur.

Eylem Odakhlik, Cok Dillilik ve Din Egitiminin Dili

Eylem odakli yaklasimda dil 6greneni, yalniz ciimle iireten bir kisi degil, belirli bir toplumsal
baglamda gorev gergeklestiren sosyal aktordir. Bu anlayis, imam hatip liselerindeki ¢ok dilli yapiya
uygundur. Ogrenci aym hafta icinde Almanca, Arapca ve Ingilizceyle karsilasabilir; bir dilde
okudugu bilgiyi baska bir dilde 6zetleyebilir; Tiirkce bir dini-kiiltiirel kavrami1 Almanca konusan bir
ziyaretgiye agiklayabilir. Cerceve Program’m “aracilik” vurgusu, bu c¢ok dilli repertuvart dillerin
birbirinden tamamen yalitildig1r bir model yerine anlamin diller arasinda yeniden kuruldugu bir
6grenme alani olarak degerlendirmeyi miimkiin kilar (Council of Europe, 2020).

Din egitiminin dili, inang i¢i aktarim kadar farkli inang ve diinya goriisleriyle iletisimi de
kapsar. Yabanci dil 6gretimi bu baglamda 6grenciyi yalnizca bir dini metni gevirmeye degil; dini
kavramlarin baglama bagli anlamlarin1 agiklamaya, Onyargi iireten genellemeleri fark etmeye,
benzerlik ve farkliliklar1 saygili bigimde tartismaya hazirlamalidir. Almanca, DACH cografyasindaki
Miisliiman topluluklar, din dersleri, ilahiyat programlari ve dinler arasi diyalog ortamlari sebebiyle
bu yeterliklerin gelistirilebilecegi 6nemli dillerden biridir. Ancak lise diizeyinde hedef, akademik
uzmanlik tiretmek degil, alan farkindalig1 ve dilsel eylem kapasitesi kazandirmaktir.

Bu yaklasgim 6gretmenin niteligini de yeniden tamimlar. Almanca O6gretmeni genel dil
yeterliginin yaninda dini-kiiltiirel kavramlarin ¢ogul anlamlarina, go¢ toplumlarindaki iletisim
durumlarina ve alan metinlerinin 6zelliklerine asina olmalidir. Meslek dersi 6gretmeni ise kavramin
icerigini saglarken dil 6gretmeninin didaktik ilerleme, diizeye uygunlastirma ve gorev tasarimi
uzmanlhigna ihtiyag duyar. Universite is birligi, bu iki uzmanlik alan1 arasinda arac1 bir yap1 kurabilir.
Ogretim elemanlarmin lisede ders, atdlye ve seminerlere katkisi; lise &gretmenlerinin giincel
DaF/DaZ ve alan dili yaklasimlariyla bulusmasini saglar.

Tiirkiye’de imam Hatip Liselerinde Yabanci Dil Ogretiminin Tarihsel Déniisiimii

Imam hatip okullarinin 17 Ekim 1951°de 7 ilde yeniden acilmasi, dini mesleki egitimin
Cumhuriyet donemi i¢indeki kurumsal stirekliligini yeniden kurmustur. Okullar 1973’te 1739 sayili
Milli Egitim Temel Kanunu’yla imam hatip lisesi adin1 almistir (Din Ogretimi Genel Miidiirliigii
[DOGM], 2021). Bu yap1 icinde Arapca, meslek derslerinin temel dili ve klasik kaynaklara erisim
araci olarak belirleyici olmustur. Farsga ise tarihsel olarak Islam kiiltiirii, tasavvuf ve klasik edebiyat
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mirastyla iliskili bicimde bazi programlarda gériinmiis; Ingilizce ve Fransizca genel yabanci dil
Ogretimi lizerinden miifredata dahil olmustur.

Almancanin tarihsel goriiniirliigii, Tiirkiye-Almanya goc iliskilerinden bagimsiz degildir.
1970’lerin sonu ve 1980’lerin baginda Almanya’dan kesin doniis yapan ailelerin gocuklari igin Tiirk
egitim sistemine uyum, edinilmis Almancanin korunmasi ve farkli ders programlarinin esglidiimii
yeni bir sorun alani dogurmustur. Tirk ve Alman hiikiimetleri arasindaki diizenlemeler
dogrultusunda 9 Ekim 1985°’te acilan Kartal Anadolu Lisesi, Almanya’dan kesin doniis yapan
yurttaslarin ¢ocuklarina yonelik bir model olusturmus; 2008’e kadar Almancay: birinci yabanci dil
olarak siirdiirmiis ve kiiltiir anlagmasi gercevesinde Alman Ogretmenlerden yararlanmistir (Kartal
Anadolu Lisesi, 2015). Ek anlasmada Tiirkiye’nin 6gretmen gorevlendirilecek okullari, branslar ve
nitelikleri Almanya’ya bildirmesi; Almanya’nin da gonderilecek 6gretmenleri diplomatik yoldan
agiklamas1 6ngoriilmiistiir (MEB Avrupa Birligi ve Dis iliskiler Genel Miidiirliigii, 2025).

Bu model, imam hatip alanina da yansimigtir. MEB’in 2020 tarihli kurumsal el kitabi, 1985—
1986’da Beykoz’da yurt disindan donen is¢i ¢ocuklart i¢in yabanci dil agirlikli imam hatip
programinin  acildigim1  ve Almanca Ogretiminin bu tarihsel ihtiyagla iligkilendirildigini
belirtmektedir. 1989-1990°da ingilizce béliimiiniin eklenmesi ve yapinin Kartal’a tasimmasi, dil
¢esitlenmesinin erken bir asamasini olusturmustur. Giingdren Anadolu imam Hatip Lisesi ise 1993—
1994°te Ingilizce, Almanca ve Fransizca hazirlik siniflartyla 6gretime baslanmistir (Giingéren Istanbul
Ticaret Odas1 Kiz AIHL, 2021). Boylece Almanca, bugiinkii tematik dil liselerinden énce de imam
hatip tarihinde belirli donemlerde birinci yabanci dil olarak yer almistir.

2015 sonrasi1 dénem, tekil okul uygulamalarindan sistemli program ¢esitliligine gegisi temsil
eder. Hazirlik sinifi bulunan okullarda segilen dil, 9—12. siniflarda da birinci yabanci dil olarak devam
etmekte; Arapca ve Ingilizce disindaki hazirlik programlarinda ingilizce zorunlu ikinci yabanci dil
olarak okutulurken Arapca ve Mesleki Arapga dinl mesleki miifredat igindeki yerini korumaktadir
(MEB, 2017). Bu diizen, bir dilin digerini dislamadig1 ¢cok katmanli bir miifredat tiretmektedir. 2025—
2026 itibariyla 92 Anadolu imam hatip lisesinde 114 hazirlik programi ve 11 dil bulunmaktadir
(DOGM, 2025).

Tablo 2. imam Hatip Liselerinde Yabanci Dil Ogretiminin Tarihsel Asamalar1

Dénem Kurumsal gelisme Dilsel goriiniim Didaktik anlam
Imam hatip okullarinin yeniden Arapca merkezl_l d1n1-m§51§ ki dil; Kaynak diline ve meslek derslerine
1951-1973 . b T genel yabanci dil derslerinin smirlt
acilmast ve lise statiisiiniin olugmast e n dayal1 yaklagim
goriiniimii
1985-1994 Geri doniis gogii, Beykoz/Kartal Almanca, Ingilizce ve Fransizca Gogle edinilmis dil sermayesini
modeli ve ¢ok dilli hazirlik denemeleri | hazirlik smiflari koruma ve sisteme uyum
Okul tiirleri ve programlarin yeniden | Genel yabanci dil agirligi; bazi Dil 6gretiminin merkezi programlara
1997-2014 o <
yapilandirilmasi kurumsal stireklilikler baglanmasi
S . . Arapea ve Ingilizce yaninda - s
2015-2020 Program Qesl.ﬂlllgl ve tematik/proje Almanca, fspanyolca, Rusga, Yogqn hazirlik, kiiltiirlerarasi
AIHL modeli . iletisim ve okul uzmanlagmasi
Cince, Fransizca, Farsga, Japonca
Dil portfolyosu, cok dilli etkinlikler ve |202>20267da 11dil, 92 okulve | g1 gt dijital materyal,
2021-2026 h 114 program; Almancada yeni R . .
yeni okul agilimlart illere yayilma tniversite is birligi ve dikey gecis

Not. MEB (2020) ve DOGM (2021, 2025), Kartal Anadolu Lisesi (2015) ve Giingoren Istanbul Ticaret Odast Kiz AIHL
(2021) temelinde hazirlanmustir.

Giincel Dil Cesitliligi ve Almanca Programli Anadolu imam Hatip Liseleri

DOGM’nin giincel okul veri tabani, dil ¢esitliliginin iilke ¢apinda ayni yogunlukta

dagilmadigim gostermektedir. Ingilizce ve Arapga programlar yayginken Almanca, Ispanyolca,
Fransizca, Fars¢a, Rus¢a, Cince, Japonca ve Italyanca daha smirli sayida tematik okulda
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yogunlagsmaktadir. Bu siirlilik, ilgili dillerin sembolik veya ge¢ici oldugu anlamina gelmemektedir;
aksine 0gretmen arzi, materyal, yurt dist ortakliklar1 ve yiiksekdgretime gecis kanallarinin belirli
merkezlerde kuruldugunu gésterir. DOGM’nin portfolyo sayfasinda hazirliktan 12. simifa kadar
Almanca 6gretim programina, CEFR belgelerine ve degerlendirme araglarina baglant1 verilmesi,
Almancanin miifredat bakimindan sistem i¢inde tanimlandigi ortaya koymaktadir (DOGM, t.y.-a).

2025-2026 6gretim yilina iliskin resmi kayitlar, Almanca hazirlik programinin Besiktas Kiz
Anadolu Imam Hatip Lisesi, Ankara Sehit Cengiz Polat Teknoloji Anadolu imam Hatip Lisesi ve
Izmir Sehit Omer Halisdemir Kiz Anadolu Imam Hatip Lisesinde etkin bi¢imde yiiriitiildiigiinii
gostermektedir. Bununla birlikte 20262027 dgretim yil igin Bursa Ipekgilik Anadolu Imam Hatip
Lisesi ile Konya Haciveyiszade Anadolu Imam Hatip Lisesi de 30’ar kisilik Almanca hazirlik
programi ilan etmistir. Dolayisiyla 25 Temmuz 2026 itibartyla dogrulanabilen goriiniim, 3 etkin
program ile bir sonraki 6gretim yili i¢in ilan edilmis 2 yeni programdan, baska bir ifadeyle farkli
uygulama asamalarindaki toplam 5 okuldan olusmaktadir (Din Ogretimi Genel Miidiirliigii, t.y.-b,
2025; Bursa Ipekgilik Anadolu Imam Hatip Lisesi, 2026; Haciveyiszade Anadolu imam Hatip Lisesi,
2026).

Dil ¢esitliligi dini mesleki egitimde yeni bir karsilastirma alan1 da iiretmektedir. Farsga
program, klasik dini-edebi kaynaklar ve bolgesel iletisim; Ispanyolca, Fransizca ve italyanca Avrupa
ve Akdeniz baglami; Cince, Japonca ve Korece Asya kiiltiirleri ve uluslararasi iligkiler; Rusga ise
Avrasya cografyas1 bakimindan farkli 6grenme hedefleri dogurur. Bu makale yalmiz Almancaya
odaklandigindan diger dillerin didaktik modellerini karsilastirma konusu yapmamaktadir. Ancak
programlarin ¢esitlenmesi, imam hatip egitimini tek yabanci dilin egemen oldugu bir yapidan hedef
bolge ve akademik gelecek temelinde uzmanlasan ¢ok dilli bir sisteme tagimaktadir.

Tablo 3. 2025-2026 Doéneminde Segili Birinci Yabanci Dil Programlari ve Okul Ornekleri

Dil Resmi listede goriilen okul 6rnekleri Programin olasi yonelimi
Begsiktas Kiz AIHL; Sehit Cengiz Polat Teknoloji
Almanca AIHL (Ankara); Sehit Omer Halisdemir Kiz DACH cografyasi, go¢, Almanca yiiksekdgretim,

AiHL (Izmir); 20262027 i¢in Bursa Ipekgilik dinler arasi ve kiiltiirlerarasi iletisim
AIHL ve Haciveyiszade AIHL (Konya)

Ispanyolca | Ahmet Sani Gezici Kiz ATHL; Kadikéy ATHL Ispanyolca konusulan diinya, kiltiir ve uluslararast

iletigim
Fransizca Bakirkdy AIHL; izmir Kiz ATHL Frankofon cografya, Afrika ve Avrupa baglantilari
Farsga ﬁiig:ggf:ﬁgieﬁig{f » Van AIHL; Zeytinburnu Klasik Islam kiiltiirii, edebiyat ve bolgesel iletisim
Cince Sehit Mehmet Giider ATHL Dogu Asya, ekonomi ve kiiltiir ¢aligmalar1
Japonca ITO Marmara ATHL Japon kiiltiirdi, egitim ve teknoloji baglami
Italyanca Izmir Kiz ATHL Akdeniz kiiltiirli ve Avrupa iletisimi
Rusga M. Emin Sarag ATHL Avrasya cografyasi ve bolgesel iletisim

Not. DOGM Yabanci Dil “Okullarimiz” veri tabanindaki 22 Temmuz 2026 tarihli goriiniim esas alinmistir. Liste dinamik
oldugundan kurum ve program durumu égretim yilina gore degisebilir.

Tablo 4. Almancay1 Birinci Yabanci Dil Olarak Sunan veya [lan Eden Anadolu imam Hatip Liselerinin
Didaktik Goriiniimi

Okul ve uygulama |Hazirhkta Bl s Didaktik bakimdan can
durumu Almanca Ogretim hedefi Belgelendirilmis ¢cikti/uygulama alic nokta

Istanbul — Besiktas En olgun drnek: hazirlik,

: 20 saat/hafta Dort beceri; hedef | Almanca miinazara dereceleri; dil . .
Kiz AIHL SR e - sosyal eylem ve {iniversite
. (20252026 dilde iletigim; senligi; siir-miizik; TAU - .
Etkin; 2016~ izelgesi) merkezi izleme etkinlikleri gegisi ayn cizgide
2017’den beri cizelg birlesiyor.
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Okul ve uygulama |Hazirhkta al P Didaktik bakimdan can
durumu Almanca Ogretim hedefi Belgelendirilmis ¢cikti/uygulama alier nokta
Izmir — Sehit Omer |20 saat/hafta Dil yapist ile yazili | .. . . Ders yiikiiniin bilesenlere
Halisdemir Kiz Gramer [: 8§ + | Uretimi birlikte Gl.l.ncel ders leelgesi, Almanca ayrilmasi, 6gretim siirecini
. P miinazara ve merkezi dil izleme e : o
AIHL Gramer II: 8 + | gelistirme; dort uveulamalar: goriiniir ve izlenebilir
Etkin Yazma: 4 beceri Ve kiliyor.
Ankara — Sehit 20 saat/hafta Daort beceri; hedef |2026 Almanca miinazara Tiirkiye I'Y{ersziaria V;Iigl;?ll }llzylfl i’l
Cengiz Polat AIHL |(MEB hazirlik |dili aktif kullanma; |birinciligi; Almanca e-dergi; dil Z%niaflc}; iyerik "retcicisﬁi:g
Etkin cizelgesi) iretim odaklilik senligi o gerik u
haline getiriyor.
Bursa — Ipekgilik 20 saat/hafta S . . . Basan dege;rlendlgn@sg ilk
AJHL ongoriliyor Dért beceri ve 11k 6grenci kabulii heniiz kohortun dil gelisimi ve
20262027 iginilan |(MEB ortak  |hedef dilde iletigim |2$1amadigindan dleilebilir giktr Juygulama verileri
edildi; 30 kontenjan | hazirlik modeli) yok goriilditkten sonra
yapilmali.
Konya — 20 saat/hafta Tanitim ve rehberlik faaliveti Giincel tarama, Almanca
Haciveyiszade ATHL |éngoriiliiyor Daort beceri ve avimlandi: d3renci 1kt1s}; henii programli dini mesleki lise
2026-2027 igin ilan |(MEB ortak hedef dilde iletisim yol}i » 08 ¢ uz sayisinin dortle smirl
edildi; 30 kontenjan |hazirlik modeli) y olmadigimi gostermektedir.

Not. Haftalvk 20 saatlik birinci yabanct dil yiikii, hazirlik suifi bulunan AIHL ler icin MEB 'in ortak cizelgesidir. Besiktas
ve Izmir’in 2025-2026 ders programlart bu yogunlugu okul diizeyinde dogrulamaktadir. DOGM yaklagimi; dinleme,
konugma, okuma ve yazmay: dengeli gelistirmeyi, sinifta miimkiin oldugunca hedef dili kullanmay: ve gelisimi merkezi
izleme sinaviaryla takip etmeyi éngormektedir. Ankara’daki iiretim odakli uygulamalar okulun resmi kayitlariyla; Bursa
ve Konya 'daki yeni programlar ise 2026—2027 duyurulariyla dogrulanmistir. Bu sebeple giincel gériiniim 3 etkin ve 2 ilan
edilmis programdan olusmaktadir (Besiktas Kiz Anadolu Imam Hatip Lisesi, 2025b; Din Ogretimi Genel Miidiirligii, 2024,
2025, Sehit Cengiz Polat Anadolu Imam Hatip Lisesi, 2024, 2026, Sehit Omer Halisdemir Kiz Anadolu Imam Hatip Lisesi,
2025; Bursa ipekcilik Anadolu Imam Hatip Lisesi, 2026, Haciveyiszade Anadolu Imam Hatip Lisesi, 2026).

Yontem

Aragtirma nitel aragtirma yaklasimi iginde gomiilii tek durum calismasi olarak tasarlanmigtir.
Tek durum, birinci yabanci dili Almanca olan Anadolu imam hatip liseleri iginde tarihsel dnciiliigii
ve yogun okul-iiniversite is birligi sebebiyle BKRATHL dir. Gomiilii analiz birimleri ise (a) tarihsel-
kurumsal gelisim, (b) 6gretim programi ve ders ¢izelgesi, (c) okul i¢i/dis1 didaktik etkinlikler, (d)
Ogretmen ve liniversite destegi ve (e) yliksekdgretime gecis diizenidir. Durum ¢alismasi, giincel bir
olguyu kendi kurumsal baglami i¢inde ¢oklu veri kaynagiyla ¢éziimlemeye imkan vermektedir
(Merriam & Tisdell, 2016).

Veri toplama teknigi dokiiman incelemesidir. Dokiiman incelemesi; resmi diizenlemelerin,
kurum raporlarinin, program metinlerinin ve kamuya acik etkinlik kayitlarinin sistematik bigimde
secilmesi, dogrulanmasi, kodlanmasi ve yorumlanmasim gerektirir (Bowen, 2009). Yinelenen,
tarihsiz veya kurumsal kokeni dogrulanamayan kayitlar ayiklandiktan sonra kodlanan nihai veri seti
39 dokiimandan olusmustur. Bunlarin 29’u MEB/DOGM, TAU, OSYM, okul miidiirliikleri ve
mevzuat kaynakli birincil kurumsal belge; 10’u yabancit dil didaktigi, alan dili ve nitel yontem
konusunda akademik kaynaktir.

Belgelerin se¢imi 5 ol¢iite baglanmigtir: (1) imam hatip liselerinde yabanci dil veya Almanca
ogretimiyle dogrudan iliski, (2) resmi kurum veya hakemli akademik yayin kdkeni, (3) yayin tarihi
ya da gilincellenme bilgisinin belirlenebilir olmasi, (4) erisilebilir bir arsiv lizerinden dogrulanabilirlik
ve (5) aragtirma sorularindan en az birine veri saglamasi. Okulun sosyal medya kayitlari, ayni
etkinligin MEB veya TAU sayfasinda dogrulanabildigi durumlarda yalniz destekleyici kanit olarak
kullanilmistir. Veri setine yalniz kamuya agik ve kurumsal kokeni dogrulanabilen kayitlar dahil
edilmistir.

Analizde Miles, Huberman ve Saldafia’min (2020) dongiisel kodlama yaklasimindan
yararlanilmistir. Ilk dongiide belgeler “tarih”, “dil”, “ders saati”, “6gretim amac1”, “etkinlik”,
“Ogretmen destegi”, “liniversite is birligi”, “basar1”, “kabul kosulu” ve “alan dili” kodlariyla
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isaretlenmistir. Ikinci dongiide kodlar tarihsel siireklilik, dil gesitlenmesi, yogun hazirlik, eylem
odaklilik, kiiltiirleraras1 6grenme, kurumsal destek ve dikey gecis temalarinda birlestirilmistir.
Bulgularin giivenilirligi igin kaynak iiggenlemesi yapilmis; okul beyanlar1 MEB veya TAU
belgeleriyle, kontenjan listeleri ise farkli yillarin resmi/yayimlanmis kosul metinleriyle
karsilastirilmistir.

Arastirmanin sinirliliklart agik bigimde belirlenmistir. Caligma, yalniz Tiirkiye’deki Anadolu
imam hatip liselerini ve bunlar i¢inde Almancay1 birinci yabanci dil olarak okutan ya da bu yonde
program ilan eden kurumlar1 kapsamaktadir. ingilizce hazirhikli imam hatip liseleri ile ispanyolca,
Fransizca, Farsca, Rusca, Cince, Japonca, Italyanca ve Korece programlarmnin didaktik yapilari
mevcut aragtirmaya dahil edilmemistir. Balkanlarda Tiirklerin azinlik olarak yasadigi iilkelerde dini
egitim veren Tiirk/Islami liselerin yabanci dil politikalari; Almanya, Avusturya ve Isvigre’deki
Miisliiman niifusa veya azinlik topluluklarina yonelik dini ortadgretim kurumlarinin Almanca,
Arapca, miras dili ve diger yabanci diller arasindaki tercihleri; ayrica Belgika’daki imam hatip lisesi
modelinin ¢ok dilli egitim yaklagimi da kapsam disinda tutulmustur. Bu alanlarin her biri farkl
mevzuat, gog tarihi, toplum dili ve din egitimi rejimi barindirdigindan, yiizeysel bir karsilastirmaya
dahil edilmeleri yerine bagimsiz arastirma tasarimlariyla incelenmeleri daha isabetlidir. Bu alanlarin,
dini ortadgretimde yabanci dil didaktiginin ulusétesi gdriiniimiinii ortaya koyacak bagimsiz ve
derinlemesine karsilastirmal1 arastirmalarda ele alinmasi1 amaglanmaktadir.

Tablo 5. Dokiiman Veri Setinin Dagilim1

Belge grubu Say1 | Ornekler Analizdeki islev

MEB/DOGM program ve El kitabi, haftalik ders ¢izelgesi, dil Tarihsel cerceve, ders yiiki,
o . 10 . A

politika belgeleri portfolyosu, okul veri tabani program ¢esitliligi

Tarihge, bilgi formu, etkinlik, kontenjan | Durumun sinirlart ve okul i¢i

Okul kurumsal kayitlar 8 .
ve yeni program duyurulari uygulamalar

Is birligi raporlar1, faaliyet raporlari, 6zel

TAU/OSYM/mevzuat : o . Okul-iiniversite iligkisi ve

belgeleri 11 kosul listeleri, fakiilte kurulug ve giincel yiiksekogretime gecis
kurumsal durum kayitlar

Akademik ve yontem 10 Alan dili, eylem odaklilik, dokiiman Kavramsal ve yontemsel

kaynaklar1 analizi ve durum ¢aligmast literatiirii yorumlama

Toplam 39

Bulgular
Besiktas Kiz Anadolu imam Hatip Lisesinde Almanca Ogretiminin Didaktik Altyapisi

BKAIHL’nin kurumsal baslangici, birinci yabanci dili Almanca olan imam hatip modeli
acisindan bir dontim noktasidir. Okulun 2025 tarihli resm1 bilgi belgesine gore kurum 2016-2017"de
Tiirkiye’nin Almanca hazirlik sinifina sahip ilk Anadolu imam hatip lisesi olarak agilmig, ilk
mezunlarin1 2020-2021’de vermis ve 2025’e kadar 132 mezuna ulasmustir. 2025-2026’da Ingilizce
boliimiine yeni Ogrenci alinmayacagi, Almanca hazirlik sinifina 30 6grenci kabul edilecegi
aciklanmistir (BKAIHL, 2025a). Bu karar Almancanim okul kimliginin tali degil, kurucu bileseni
oldugunu gostermektedir.

Hazirlik programmin nicel yogunlugu, didaktik doniisiimiin ilk kosuludur. DOGM
modelinde hazirlik sinifi haftalik 40 saatin yaklasik 20 saatini birinci yabanci dile, 7 saatini ikinci
yabanci dile ayirmaktadir (DOGM, 2025). Almanca hazirlik 6grencisi sonraki siniflarda Almancayi
birinci yabanci dil olarak siirdiiriir; ingilizceyi zorunlu ikinci yabanci dil olarak alir; Arapga, Mesleki
Arapca, Kur’an-1 Kerim ve dinler tarihi dersleri de programda devam eder (MEB, 2017). Boylece
ogrenci Almanca, Arapga, Ingilizce ve Tiirkce arasinda islevsel bir cok dillilik gelistirir. Hazirlikta
genel dil agirlig1 gerekli olmakla birlikte, iist siniflarda dini-kiiltiirel igeriklerin Almanca gorevlerle
iligskilendirilmesi programin mesleki yoniinii gii¢lendirebilir.
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Okulun kamuya agik etkinlikleri, dil bilgisi-¢eviri yonteminin tek belirleyici olmadigina
isaret etmektedir. 2019°da 6 dilde diizenlenen imam hatip liseleri miinazara yarigmasinda Almanca
dalindaki birincilik ve ikincilik iki farkli BKAIHL takiminca kazanilmistir (MEB, 2019). Miinazara;
iddia kurma, kars1 goriisii dinleme, kanit se¢gme, hizli sz liretme ve séylem nezaketini koruma gibi
yiiksek diizeyli iletisim becerileri gerektirir. Bu nedenle basari, yalniz sozciik ve dilbilgisi bilgisinin
degil, Almancanin diisiinme ve toplumsal etkilesim arac1 olarak kullanilmasinin gostergesidir.

Dil senlikleri ve kiiltiirel iiretim de benzer bir islev tasimaktadir. Okulun kamuya agik dil
senligi kaydinda Almanca, Arapca ve Ingilizce stantlar; oyunlar, sunumlar, video, tiyatro ve ¢evrim
ici olgme araglartyla birlikte kullanilmistir (BKAIHL, 2025¢). TAU ile 10 Mayis 2018’de
gergeklestirilen siir ve miizik etkinliginde iiniversite ve lise 6grencileri Tiirk ve Alman sairlerin
siirlerini miizik esliginde okumus, iki kiiltiiriin sarki ve tiirkiilerini seslendirmistir (TAU Yabanci
Diller Yiiksekokulu, 2018). Bu tiir etkinliklerde dil, sinav nesnesi olmaktan ¢ikar; estetik deneyim,
beden, ses, ritim ve ortak iiretimle birlesir. Almanca Model Birlesmis Milletler ¢alismalar1 ise
diplomasi, insan haklari, go¢ ve kiiresel sorunlar gibi temalarda resmi sOylem iiretme kapasitesini
gelistirir.

Universite is birligi didaktik ekolojinin dis paydas boyutunu olusturmaktadir. TAU kurum
raporlar;, BKATHL ile egitim is birligi protokolii kapsaminda dgrencilere yonelik faaliyet ve egitim
raporlarmin bulundugunu géstermektedir (TAU, 2024). Universitenin Almanca 6gretim elemanlari,
okul 6gretmenlerinin yerini alan siirekli bir kadro olarak degil; atdlye, seminer, 6rnek ders, kiiltiir
etkinligi ve akademik yoOnlendirme yoluyla programa katki saglayan uzmanlar olarak
degerlendirilmelidir. Ogretmenlerin kisisel kimliklerinden ¢ok, hedef dilde dogal sdylem &rnegi
sunmalari, glincel Almanya bilgisi aktarmalari ve lise-liniversite gecisinde beklenti seffafligi
saglamalar1 6nem tagimaktadir.

4 Mart 2025 tarihli {iniversite ziyareti, 6grencilere TAU’niin dil egitimi, staj olanaklar,
fakiilteleri ve kampiis hizmetleri hakkinda bilgi saglamistir (TAU, 2025). Bu etkinlik, yabanc1 dil
motivasyonunu uzak ve soyut bir hedef olmaktan ¢ikararak goriiniir bir akademik gelecekle
iliskilendirmektedir.

Tablo 6. BKAIHL Almanca Programinin Didaktik Bilesenleri

Bilesen Kamuya acik kanit Gelistirilen yeterlik Alan diliyle baglanti

Ust siniflarda alan modiillerine

Yogun hazirlik
ve siireklilik

Hazirlikta yogun Almanca; 9—12.
smifta birinci yabanci dilin devami

Dort beceri, aracilik,
Ogrenme stratejileri

gegis icin B1/B2 tabani

Almanca 2019 ulusal yarigmasinda 1. ve 2. | Argiimantasyon, dinleme, Din, etik ve toplum konularinda
miinazara dereceler anlik s6z tiretimi gerekgeeli konugsma
Almanca MUN Okul-TAU ortakligiyla yiiriitiilen | Resmi sdylem, miizakere, Gog, insan haklari, din 6zgiirligi

program ve hazirlik ¢aligmalari

karar metni

ve uluslararasi kurumlar

Dil senligi ve
tiyatro

Almanca-Arapca-ingilizce stant,
oyun, tiyatro ve dijital etkinlikler

Cok dillilik, yaraticilik, akran
Ogrenmesi

Dini-kiiltiirel kavramlarin farkli
hedef kitlelere agiklanmasi

Siir ve miizik

2018 TAU-BKATHL Tiirk-Alman
siir ve miizik etkinligi

Telaffuz, estetik okuma,
kiiltiirleraras1 duyarlilik

Dini/edebi motiflerin
kiiltiirleraras1 yorumlanmasi

Universite
protokolil

TAU Kkalite ve faaliyet
raporlarindaki egitim is birligi
kayitlart

Akademik yonelim,
ogretmen destegi, rol model

Almanca dgretimli
yiiksekdgretime ve akademik dile

gegis

Yurt dist ve okul
ortaklig1

Tanitim belgelerindeki Almanya
etkinlikleri ve e-posta arkadaslig

Ozgiin iletisim, 6zerklik,
kiiltiir bilgisi

DACH cografyasi
cografyasindaki dini ve toplumsal
yasamla temas

Not. BKAIHL (2025a, t.y.), MEB (2019), TAU Yabanc: Diller Yiiksekokulu (2018), TAU (2024, 2025) ve kamuya agik
kurum kayitlarindan derlenmigtir.

Turkish Studies - Comprative Religious Studies, 21(3)



Echoing Texts in the Memory of the Desert: The Archaeology, Historical... 5293

Tablo 7. BKAIHL ile TAU/MEB Arasinda Kamuya Yanstyan Secili Dil ve Egitim Etkinlikleri

Yil Etkinlik/uygulama Kurumsal ortak Didaktik islev

TAU Yabanci Diller Siir, telaffuz, miizik ve kiiltiirlerarasi

2018 | Tiirk-Alman siir ve miizik etkinligi Yiiksekokulu - BRAIHL | 8grenme

6 dilde miinazara yarigmasi Almanca dali 1. ve Eylem odakli konusma ve

2019 |, . MEB / DOGM -
2.lik arglimantasyon
2020 | ... . s . o N .
Egitim, sosyal ve bilimsel is birligi protokolii - : Ogretim elemani katkisi, giincel dil
- e e TAU - BKAIHL o L .
2023 kapsaminda lise 6grencilerine egitimler didaktigi ve akademik yonlendirme
2023 TAU tamitim giinleri ve ¢evrim ici/yerinde lise | TAU Basin ve Halkla Universite dili, program bilgisi ve

bulusmalar1 iliskiler - UZEM 0grenme motivasyonu

Dil egitimi, staj, fakiilte ve akademik

2025 | BKAIHL 6grencilerinin TAU kampiis ziyareti | TAU yasam hakkinda farkindalik

2025 Ders disi1 dil kullanimi, oyun, tiyatro

Cok dilli dil senlikleri ve 6grenci tiriinleri BKAIHL/MEB ve dijital etkilegim

2026

Not. Ogretmen ve ogrenci adlari, kisisel performans degerlendirmesi yapilmadig icin tabloya alinmamustir.
Tiirk-Alman Universitesi Ozel Kontenjan Listelerinin Karsilastirilmasi

TAU’niin Almanca egitim veren veya Almanca ders programi uygulayan lise mezunlarina
ayirdig1 6zel kontenjan, lise diizeyindeki Almanca Ogretimini dogrudan yiiksekogretim firsatina
baglayan en 6nemli tesviklerden biridir. Diizenlemenin didaktik etkisi, 6grencinin Almancay1 yalniz
lise dersini gegmek igin degil, Almanca 6gretimli lisans programina erismek i¢in d6grenmesidir.
Bununla birlikte listelerde yer alan okul sayisinin zaman i¢inde degismesi, “imtiyazli okul” ifadesinin
sabit ve siiresiz bir statii olarak kullanilmasini gii¢lestirmektedir.

Soyudogru’nun (2019) yiiksek lisans tezinde aktardigi ve 11 Subat 2019 tarihli TAU
belgesiyle dogrulanan resmi listede 38 lise bulunmaktadir. Bu listede devlet Anadolu liseleri, koklii
yabanc1/dzel liseler ve Almanca ders programi uygulayan farkli okul tiirleri birlikte yer almistir. TAU
Ogrenci Isleri Daire Baskanliginin 26 Temmuz 2026 tarihinde erisilen “Tiirkiye’den Ogrenci
Kabulii” sayfasinda Tablo-1 olarak baglantisi verilen belge ise 22 okul igermekte ve Besiktas Kiz
Anadolu imam Hatip Lisesini 22. sirada tek imam hatip lisesi olarak gostermektedir (Tiirk-Alman
Universitesi, 2019, 2022, t.y.-a). 2019°daki daha genis listenin 22 okula daralmasi, 6zel kontenjan
statiisiiniin okula siiresiz bigimde taninmis bir imtiyaz olmadigini; MEB’in giincel bildirimleri, okul
kodu, birinci yabanci dilin Almanca olmasi ve ilgili dsnemde bu programdan YKS’ye girecek mezun
bulunmas: gibi sartlar gergevesinde yeniden dogrulandigim géstermektedir. TAU niin siire el kitabu,
MEB’den giincel listenin talep edildigini, ilk mezunlarin YKS’ye giris tarihinin tek tek arastirildigini
ve ekleme kararlarinin Senatoda degerlendirilerek YOK ile OSYM’ye bildirildigini agikca ortaya
koymaktadir (Tiirk-Alman Universitesi, t.y.-c). Kamuya acik siire¢ belgesi okul bazinda ¢ikarilma
gerekeelerini tek tek aciklamasa da, okul kodlari {izerinden yapilan karsilagtirma 2019 listesindeki
38 okulun 19’unun 22 okullu listede korundugunu, 19’unun listede yer almadigini ve buna karsilik
3 yeni okul kodunun eklendigini gostermektedir. Bu degisim, kosullar ilgili donem bakimindan
karsilamayan veya MEB’in giincel bildiriminde dogrulanmayan kurumlarin kapsam disinda
kalabildigine; sartlar1 saglayan yeni kurumlarin ise listeye alinabildigine isaret etmektedir. Bu
daralma, dlgiilebilir siireklilik ve belgelenebilir kosullarin idari uygunlugun yeniden belirlenmesinde
etkili oldugunu diisiindiirmektedir.

TAU niin kurumsal kabul sayfasindaki 22 okullu Tablo-1 ile 2026 YKS kilavuzunun Bk.
245 eki aym tarihsel katmam temsil etmemektedir. 26 Temmuz 2026 tarihinde TAU sayfasinda
erisilebilen kurumsal baglanti 22 okullu belgeyi agarken, 2026 YKS’nin yillik ve yerlestirme
bakimindan uygulamada esas alinan Bk. 245 listesi 51 okul igermektedir (Tiirk-Alman Universitesi,
t.y.-a; Olgme, Segme ve Yerlestirme Merkezi, 2026). Bu sebeple “TAU’niin giincel web sayfasindaki
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liste 22 okuldur” tespiti kurumsal sayfanin mevcut goriiniimii bakimindan dogru; “2026 YKS 6zel
kontenjan kosulu 51 okuldur” tespiti ise ilgili yilin yerlestirme kilavuzu bakimindan dogrudur.
Makalede bu iki belge birbirinin yerine kullanilmamalidir. 2026 Bk. 245 kosulu, diplomada birinci
yabanci dilin Almanca olarak goriinmesini ve 4 yillik ortadgretimin tamaminda Almancanin birinci
yabanci dil olarak Ogrenildiginin not dokiimii veya resmi belgeyle kanitlanmasini zorunlu
kilmaktadir. Bdylece kabul denetimi okulun yalnizca adina veya ge¢miste listede bulunmasina degil,
Ogrencinin kesintisiz 6grenim ge¢cmisine, okul koduna ve somut ders ¢iktilarina baglanmaktadir.

Belgeler, listeye giris ve listeden ¢ikarilma i¢in kullanilan ayrintili bir simif i¢i pedagojik
denetim rubrigini kamuya ag¢ik bigimde sunmamaktadir. Bu nedenle her okulun her yil ayni dlcekle
puanlandigini veya belirli bir okulun yalniz tek bir eksiklik sebebiyle ¢ikarildigini ileri siirmek kanit
sinirii agar. Bununla birlikte 2019, 22 okullu TAU Tablo-1’i ve 2026 YKS Bk. 245 listesi birlikte
okundugunda uygunlugun donemsel olarak yeniden kuruldugu agiktir. MEB’den giincel listenin
istenmesi, ilgili programin ilk mezun tarihinin arastirilmasi, okul kodunun kontrol edilmesi, Senato
kararinin aranmasi ve adayin birinci yabanci dil 6grenimini diploma ile transkript iizerinden
belgelendirmesi; dilsel uygunlugun yalniz okul adina degil, belgelenebilir 6grenim siirekliligine gore
isletildigini gostermektedir. Bu idari ve didaktik katilik, programa yerlesmenin tek basina kayit hakki
dogurmamasi; sartlar1 tagimayan adayin yerlestirilmis olsa dahi kaydinin yapilmamastyla en goriiniir
haline ulagsmaktadir.

Tablo 8. 2019 Tarihli 38 Okul Listesi ile Daha Sonraki 22 Okul Listesinin Karsilastirilmasi

No |2019 tezinde kullanilan liste (38 okul) No | TAU belgesindeki daraltilmis liste (22 okul)

1 |Ismail Safa Ozler Anadolu Lisesi 1 |Ismail Safa Ozler Anadolu Lisesi

2 | Cankaya Anadolu Lisesi 2 | Cankaya Anadolu Lisesi

3 Haci Omer Tarman Anadolu Lisesi 3 Hac1 Omer Tarman Anadolu Lisesi

4 | Kalaba Anadolu Lisesi 4 | Bahgelievler Anadolu Lisesi

5 Metin-Nuran Cakallikli Anadolu Lisesi 5 Besiktas Kabatas Erkek Lisesi

6 | Celal Toraman Anadolu Lisesi 6 | Cagaloglu Anadolu Lisesi

7 | Fatma-Emin Kutvar Anadolu Lisesi 7 |Istanbul Erkek Lisesi

8 Canakkale Vahit Tuna Anadolu Lisesi 8 Kartal Anadolu Lisesi

9 | Bahgelievler Anadolu Lisesi 9 | Uskiidar Ahmet Kelesoglu Anadolu Lisesi

10 |Kabatas Erkek Lisesi 10 | Bornova Anadolu Lisesi

11 | Catalca Anadolu Lisesi 11 | Yunus Emre Anadolu Lisesi

12 | Cagaloglu Anadolu Lisesi 12 | Izmir Anadolu Lisesi

13 |Istanbul Lisesi 13 | Ozel Alman Lisesi

14 | Gaziosmanpagsa Anadolu Lisesi 14 | Ozel Sankt Georg Avusturya Lisesi ve Ticaret Okulu

15 |Kagithane Anadolu Lisesi 15 | Ozel Alev Lisesi

16 |Kartal Anadolu Lisesi 16 |Ozel TAKEV Anadolu Lisesi

17 | Uskiidar Ahmet Kelesoglu Anadolu Lisesi 17 | Ozel TAKEV Fen Lisesi

18 | Bornova Anadolu Lisesi 18 |IELEV Ozel Anadolu Lisesi

19 | Yunus Emre Anadolu Lisesi 19 Alman Lis§lil§r Kiiltiir ve Egitim Vakfi Ozel
Anadolu Lisesi

20 | izmir Anadolu Lisesi 20 A}map Liseliler Kiiltiir ve Egitim Vakfi Ozel Fen
Lisesi

21 | Izmir Kiz Lisesi 21 | Ozel Samsun TAKEV Anadolu Lisesi

22 |Izmir Atatiirk Anadolu Lisesi 22 | Besiktas Kiz Anadolu Imam Hatip Lisesi

23 | Menemen Anadolu Lisesi
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No |2019 tezinde kullanilan liste (38 okul) No | TAU belgesindeki daraltilmus liste (22 okul)

24 | Sema Yazar Anadolu Lisesi

25 | Golciik Atatiirk Anadolu Lisesi

26 | Dolapoglu Anadolu Lisesi
27 | Bodrum Anadolu Lisesi

28 | Tiilay Basaran Anadolu Lisesi
29 | Sivas Selguk Anadolu Lisesi

30 | Akgaabat IMKB Anadolu Lisesi
31 | Ozel Alman Lisesi

32 | Ozel Denizati Anadolu Lisesi

33 | Ozel Sankt Georg Avusturya Lisesi ve Ticaret Okulu

34 | Ozel Alev Lisesi
35 | Ozel TAKEV Anadolu Lisesi
36 |Ozel TAKEV Fen Lisesi

Alman Liseliler Kiiltiir ve Egitim Vakfi Ozel
Anadolu Lisesi

38 |IELEV Ozel Anadolu Lisesi

Not. 2019 siitunu Soyudogru (2019), Ek 2 ve TAU niin 11 Subat 2019 tarihli 38 okulluk resmi belgesi; 22 okul siitunu
TAU niin 19 Temmuz 2022 tarihli Tablo-1 belgesi; 2024 ve 2026 siitunlart ise ilgili yillarin YKS Bk. 245 kosullari temelinde
hazirlanmustir (Tiirk-Alman Universitesi, 2019, 2022; Olqme, Se¢me ve Yerlestirme Merkezi, 2024, 2026). Okul adlart
giincel Tiirkge yazimla sadelegstirilmistir.

37

Tablo 9. Ozel Kontenjan Kapsamindaki Sayisal Degisim ve imam Hatip Liselerinin Konumu

Belge donemi Okul sayisi Imam hatip lisesi durumu | Yorum
2019 tarihli resmi TAU Almanca programli devlet ve 6zel liseler
S 38 Yok <

listesi agirhiktadir.

TAU kabul sayfasinda s . .

26.07.2026 tarihinde 22 BKATHL tek ATHL igi?i;ﬁ"ifgfﬁ;ﬁ::‘g}gué‘;:‘e%‘;‘etf;‘dci‘rb‘r

baglantisi bulunan Tablo-1 y g g ’

2024 YKS Bk. 245 kosulu |40 BKAIHL tek ATHL Yillik kilavuz kapsami yeniden genislemistir.
BKAIHL ve Izmir Sehit Diploma, 4 yillik Almanca dgrenim kaydi ve

2026 YKS Bk. 245 kosulu | 51 Omer Halisdemir Kiz ATHL | okul kodu birlikte aranmaktadur.

2025-2026 DOGM dil Ozel kontenjan |3 etkin Almanca programli | DOGM program listesi ile TAU/OSYM &zel
programi gérinimii listesi degildir | ATHL kontenjan listesi farkli islev tasir.

Not. Ozel kontenjan listesi ile DOGM 'nin Almanca programi uygulayan okul listesi ayni islevi tasimaz. Bir okulda Almanca
programi bulunmasi, TAU 6zel kontenjanina otomatik olarak déhil edildigi anlamina gelmemektedir.

Almanca Ogretimli Yiiksekégretime Gecis ve Dini Alan Dili Potansiyeli

BKAIHL’ nin &zel konumu, 4 Haziran 2022 tarihli ve 31856 sayili Resmi Gazete’de
yayimlanan 5677 sayili Cumhurbaskan Karari ile Tiirk-Alman Universitesi Rektorliigiine bagli bir
[lahiyat Fakiiltesinin kurulmus olmasiyla yeni bir tartisma boyutu kazanmistir. Kararm resmi
adlandirmasi “Ilahiyat Fakiiltesi”dir; bu sebeple kurumun mevcut hukuki statiisii aktarilirken “Islam
Bilimleri Fakiiltesi” ifadesinin ancak bilim alanin1 agiklayan genel bir kavram olarak kullanilmasi
gerekir. Bununla birlikte {iniversitenin 25 Temmuz 2026 tarihinde erigilen fakiilteler sayfasinda
egitim-O0gretim faaliyeti yiirliten bir ilahiyat programi ve buna iligskin 6grenci kabul bilgisi heniiz yer
almamaktadir. Dolayisiyla kurulus karari, 25 Temmuz 2026 itibartyla etkin bir Almanca 6gretimli
lisans programi olarak degil, gelecege doniikk kurumsal bir imkan olarak degerlendirilmelidir
(Cumhurbagkani Karar1 No. 5677, 2022; Tiirk-Alman Universitesi, t.y.-b).
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S6z konusu imkanin fiili bir programa doniismesi, dini mesleki ortaggretimde birinci yabanci
dil olarak Almanca 6grenen 6grenciler bakimindan Tiirkiye’de daha 6nce bulunmayan bir dikey
siireklilik meydana getirebilir. Hazirlik sinifindan lise son sinifa kadar Almanca 6grenmis, bunun
yaninda Arapga ve meslek dersleri araciligiyla Islam bilimlerinin kavramsal diinyasiyla tanigmis bir
ogrenci, ilahiyat veya Islam bilimlerini tercih ettiginde hedef dille olan bagm azaltmak zorunda
kalmayacaktir. Bilakis Almancay1 giindelik iletisim diizeyinden akademik okuma, kavram
coziimleme, bilimsel yazma ve teolojik tartisma diizeyine tasityarak dilde ihtisaslasma imkani elde
edebilecektir. Boyle bir programin dgrenci kabuliine baslamasi, Tiirkiye’de ilahiyat ve Islam
bilimlerinin Almanca iizerinden okunabildigi ilk kurumsal 6rnegi olusturmasi bakimindan yalniz
yiiksekodgretim politikasi agisindan degil, yabanci dil alan didaktigi bakimindan da 6nem tasiyacaktir.

Bu dogrultuda BKAIHLnin degeri yalmz ilk Almanca hazirlikli imam hatip lisesi
olmasindan ibaret degildir. Okulun Tiirk-Alman Universitesinin belirli bir donemde 22 liseyle
sinirlandirilmig 6zel kontenjan listesinde yer alan tek imam hatip lisesi olmasi, onu dini mesleki
ortadgretim ile Almanca 6gretimli yliksekdgretim arasinda istisnai bir konuma tagimistir. Bununla
birlikte 22 okullu liste, basl basina bir didaktik basar1 siralamasi degildir. BRAIHL nin basarili bir
ornek olarak one ¢ikmasi; s6z konusu idari uygunlugun Almanca miinazara dereceleri, ¢ok dilli
etkinlikler, {iiniversite is birligi ve hazirliktan 12. sinifa uzanan dil siirekliligiyle birlikte
degerlendirilmesi sayesinde miimkiindiir. Bu birlesim, yabanci dil alan didaktiginin din egitimindeki
etkisini somutlastiran dikkat ¢ekici bir 6rnek meydana getirmektedir.

Meselenin Almanya, Avusturya ve Isvicreyi kapsayan DACH cografyasi bakimindan
tagidig1 onem daha genistir. Almanya’da yaklasik 5,5 milyon Miisliman yasamakta ve bunlarin
yaklasik 3 milyonu Alman vatandagligina sahip bulunmaktadir (Deutsche Islam Konferenz, 2021).
Bu niifusun 6nemli bir bolimii géocmen kokenlidir; aile veya miras dili Almancadan farkli
olabilmekte, Islam’in temel kaynak dili Arapga olarak varligim korumakta, dini bilgi ise kamusal
hayatin ve orgiin egitimin dili olan Almanca lizerinden Ogrenilip agiklanmaktadir. Boylece din
egitimi; miras dili, kaynak dili ve yasanilan toplumun akademik-kamusal dili arasinda cereyan eden
¢ok katmanli bir anlam aktarimima déniismektedir. Almancaya ve Islam bilimlerinin kavramsal
alanina birlikte hakim uzmanlarin yetismesi, ibadet ve inang¢ esaslarmin agiklanmasinda dilsel
acikligi, kavramsal dogrulugu ve farkli kusaklar arasindaki iletisimi giiclendirebilir. Asagidaki
gorsel, DACH iilkelerinin cografi yakinligin1 somutlastirmak amaciyla Forbes Austria (2021)
temelinde arastirma kapsaminda olusturulmustur.

Sekil 1. DACH cografyasi Kapsaminda Almanya, Avusturya ve Isvicre’nin Cografi Goriiniimii

Kaynak: Forbes Austria (2021) temelinde arastirma kapsaminda olusturulmustur.
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Miinster Universitesinde 1 Temmuz 2026’da Almanya’daki ilk Islam Ilahiyat Fakiiltesinin
kurulmasi, din egitimi ile dil arasindaki bu iligskinin miinferit bir tartisma olmaktan ¢ikarak kurumsal
bir alan haline geldigini gostermektedir. 2012°de kurulan Islam Ilahiyat: Merkezinden gelisen yeni
fakiiltenin 20262027 kis doneminde faaliyete gececegi, 8 profesorle calisacagi ve 6gretmenlik
programlari ile teolojik lisans ve yiiksek lisans programlarinda yaklasik 450 6grenciye ulasan mevcut
yapiy1 devralacagi liniversitenin resmi agiklamasinda belirtilmistir (Universitdt Miinster, 2026).
Burada Almanca, bir¢ok 6grenci i¢in yabanci dilden ziyade ana dil, ikinci dil veya toplum dili
konumundadir; ancak tam da bu 6zellik, dini bilginin hedef toplumun dili {izerinden bilimsel,
pedagojik ve kamusal bigimde aktarilmasinin ne derece mithim oldugunu ortaya koymaktadir.

Bu ihtimal didaktik agidan onemlidir. Almanca hazirlik egitimi almig bir imam hatip
mezunu, genel Almanca yeterligine ek olarak Arapca ve meslek dersleriyle edinilmis kavramsal 6n
bilgiye sahiptir. Ilahiyat veya din bilimleri programi Almanca 6gretimle acildiginda bu 6grenci
grubu, dil ve alan 6n bilgisini birlikte tasiyan ender ortadgretim havuzlarindan birini olusturacaktir.
Ancak avantajin gerceklesebilmesi icin lise programinin yalniz genel Almanca yeterligine
yaslanmamasi; alan okuryazarligl, akademik okuma, kavram agiklama ve kiiltiirlerarasi din iletigimi
icin koprii modiilleri gelistirmesi gerekir.

Onerilen modelde hazirlik smifi ve 9. simf genel iletisimsel Almancaya ayrilir. 10. sinifta
din, kiiltiir, degerler ve toplum temalarinda diizeye uygun bilgilendirici metinler; 11. sinifta gd¢, din
ozgurliigii, DACH iilkelerindeki Miisliiman hayati, dini kurumlar ve genglik ¢aligmalari; 12. sinifta
ise akademik Ozet, sunum, kaynak karsilastirmasi, aracilik ve Almanca iiniversite bagvurusu
gorevleri kullanilabilir. Arapca kaynak metnin Almanca agiklanmasi, Tiirkce bir dini-kiiltiirel
uygulamanin Almanca tanitilmasi veya Almanca bir dinler tarihi metninin Tiirk¢e 6zetlenmesi ¢cok
dilli aracilik becerisini gelistirir.

Bu igeriklerin hazirlanmasinda dil 6gretmeni ve alan uzmani is birligi zorunludur. Alan
uzmani kavramsal dogrulugu, dil 6gretmeni ise seviye uyarlamasini, gérev siralamasini ve dilsel geri
bildirimi giivence altina alir. TAU veya baska bir iiniversitenin DaF/DaZ, ilahiyat, dinler tarihi ve
gdc arastirmalart birimleri; modiil gelistirme, dgretmen egitimi ve Ogrenci atdlyelerinde destek
verebilir. Boyle bir model, lise-liniversite is birligini tek seferlik tanitim ziyaretinden ¢ikararak ortak
miifredat liretimine dontistiiriir.

Tablo 10. BKAIHL i¢in Onerilen Genel Almancadan Dini-Akademik Alan Almancasina Dikey Miifredat

Sinif/diizey Dilsel odak Ornek icerik ve gorev Beklenen iiriin
Hazirlik (A1- Yogun ger}.el 11et151m, Okul yasamu, aile, sehir, temel kiiltiir; Ginliik etkilesim, kisa
telaffuz, dort beceri, . .
A2/B1 baslangici) | ... S portfolyo ve kisa proje sunum, kigisel yazi
Ogrenmeyi 6grenme
Gen?l c{ﬂm pekistirilmesi Bayramlar, degerler, genglik, goniilliiliik; | Almanca kiiltiir tanitim1 ve
9. smf (A2-BI) | ve kiiltirlerarast karsilagtirmali poster s6zlii agiklama
farkindalik sras P ¢
10. smif (B1) Alan farkindalig1 ve Din-kiiltiir-toplum metinleri; Sozliikge, bilgi kart1, kisa
’ kavram aracilig1 Tiirkge/Arapca kavrami Almanca agiklama | podcast
Dini-toplumsal baglam ve | DACH’ta Miisliiman hayat1, goc, din Miinazara, MUN karari,
11. smif (B1-B2) oo P ;
kurumsal iletigim Ozglirligii, cemaat ve genglik ¢aligmast kurum e-postast
12, simif (B2 Akademik ve mesleki Dinler tarihi, Islam blhrple{l t.eI'mII.IOIOJISl, Yapilandirilmis 6zet,
T . Almanca akademik metin, tiniversite kaynak karsilastirmasi,
yonelimi) gegis b
asvurusu sunum ve portfolyo
- ... .. |Akademik Almanca ve TAU/partner {iniversite atdlyesi, yaz okulu, | Alan modiilii sertifikast
Universite kopriisii N . . .
alan soylemi ornek ders, mentorluk veya ortak proje dosyast

Not. Oneri mevcut MEB égretim programimin yerine gecmemekte; okulun secmeli ders, proje, kuliip ve kurum is birligi
imkanlari icinde uygulanabilecek didaktik bir model sunmaktadir.
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Ogretmen Yeterlikleri ve Kurumsal Is Birligi icin Didaktik Cikarimlar

Onerilen iki katmanli modelin uygulanmasi, Almanca Ogretmeninin yalniz genel dil
yapilari ve dért temel beceriyi 6greten kisi olarak goriilmemesini gerektirir. Ogretmen; dini-
kiiltirel] kavramlarin baglama gore degisen anlamlarini taniyabilmeli, Almanca konusulan
cografyalardaki dini ¢ogulculuk ve kurum dili konusunda temel alan okuryazarligi gelistirmeli,
Ogrenciyi farkli diller arasinda aracilik yapmaya hazirlayabilmelidir. Bununla birlikte 6gretmenden
ilahiyat uzmani olmas1 beklenmemelidir. Kavramsal dogruluk meslek dersi 6gretmeni veya ilgili alan
uzmaniyla, dil diizeyi ve gorev tasarimi ise yabanci dil 6gretmeniyle gilivence altina alinmalidir
(Tellmann vd., 2012).

Bu is boliimii ortak planlama, 6rnek ders, materyal inceleme ve performans dlgme siireclerini
kapsayan diizenli bir es 6gretim kiiltiirii gerektirir. Miinazara, Model Birlesmis Milletler, siir, tiyatro
ve karsilastirmali metin ¢aligmalar1 yalniz ders dis1 basar1 olarak birakilmamali; dinleme, sozlii
etkilesim, yazili iiretim, aracilik ve kiiltiirleraras1 yeterlik kazanimlartyla iligkilendirilmelidir.
Degerlendirme rubriklerinde dil dogrulugunun yani sira gorevin tamamlanmasi, kavramin uygun
aciklanmasi, kaynak kullanimi, muhataba gore sdylem se¢imi ve etik iletisim de yer almalidir.
Boylece eylem odakli uygulama, 6l¢me sisteminin disinda kalan siisleyici bir etkinlik olmaktan ¢ikar
(Council of Europe, 2020).

MEB ile iiniversite arasindaki is birliginin en kalici ¢iktisi, tek seferlik 6grenci ziyareti veya
seminerden ¢ok dgretmenlerin mesleki gelisimine yonelik ortak bir program olabilir. TAU ve diger
partner iniversiteler; DaF/DaZ, dinler tarihi, gog, kiiltlirleraras: iletisim ve 6lgme-degerlendirme
alanlarindan uzmanlar1 bir araya getirerek kisa sertifika modiilleri, ¢gevrim i¢i materyal havuzu ve
okul temelli eylem arastirmalar1 gelistirebilir. Lise dgretmenleri de simif i¢i ihtiyaglari, dgrenci
iirtinlerini ve dil diizeyi gecislerindeki giicliikleri {iniversiteye aktararak programin tek yonlii bilgi
transferine doniismesini 6nleyebilir.

Bu ¢ergevede 6gretmen yetistirme ve hizmet igi egitim i¢in 4 yeterlik alan1 6ne ¢gikmaktadir:
gereksinim ¢oziimlemesi yapma, 6zgiin veya gercege yakin alan metnini diizeye uyarlama, ¢cok dilli
aracilik gorevleri tasarlama ve performansa dayali degerlendirme gerceklestirme. Yiiksekogretim
baglaminda daha dnce elde edilen bulgular da (Soyudogru, 2019) genel ders kitabina bagimliligin ve
alan uzmanhgimdan kopuk ogretimin Ogrencinin beklentilerini karsilamadigimi gostermektedir.
Almanca programli imam hatip liselerinde 6gretmen destek modeli bu sorunlari lise diizeyinde
Onleyici bigimde ele almali; 6grencinin genel Almancadan akademik ve dini alan diline gegigini
goriiniir hedeflerle izlemelidir.

Tartisma

Bulgular, imam hatip liselerindeki yabanci dil paradigmasimnin 3 diizeyde degistigini
gostermektedir. i1k degisim dil repertuvarindadir: Arapga ve Ingilizce merkezli yapi 11 dili kapsayan
cok dilli bir sisteme doniismiistiir. ikinci degisim 6gretim bigimindedir: hazirlik siifi, portfolyo,
dijital materyal, miinazara, MUN ve kiiltiir etkinlikleri dil bilgisi-ceviri yonteminin tekeline kars1
eylem odakl1 uygulama alani1 agnustir. Ugiincii degisim kurumsal baglantidadir: dil gretimi artik
yalmz okul i¢i bir ders degil, {liniversiteye gecis, uluslararasi hareketlilik ve kurumlar arasi
protokollerle desteklenen dikey bir egitim hattidir.

Bu sonug, genel yabanci dil ile mesleki alan dili ayrimmin imam hatip baglaminda yeniden
diistiniilmesini gerektirir. Okulun “meslek lisesi” niteligi, her yabanci dil dersinin kendiliginden
mesleki yabanci dil oldugu anlamina gelmez. Bir dersin alan odakli sayilmasi i¢in hedef iletisim
durumlarinin, metin tiirlerinin, gorevlerin ve degerlendirme Olgiitlerinin dinl mesleki/akademik
gereksinimlerden tiiretilmesi gerekir (Funk, 2010; Tellmann vd., 2012). BKAIHL deki mevcut
uygulamalar gii¢lii bir iletisimsel taban yaratmaktadir; ancak belgelerde bagimsiz ve sistematik bir
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dini alan Almancas1 miifredati goriilmemektedir. Onerilen model bu eksikligi mevcut basarilari
kiigiimsemeden goriiniir kilmaktadir.

BKAIHL &rnegi, okul-iiniversite is birliginin 3 islevini ortaya koymaktadir. Birincisi 6gretim
destegidir: hedef dilde dogal sdylem ornekleri ve giincel dil didaktigi liseye tasmnmaktadir. ikincisi
motivasyon ve rol modeldir: 6grenciler Almancanin iiniversite, staj ve akademik kariyerle iligkisini
somut bicimde gérmektedir. Ugiinciisii miifredat kopriisiidiir: lise 6gretmenleri {iniversitenin dil
beklentilerini, iniversite dgretim elemanlar1 ise dgrencilerin baslangic diizeyi ve okul baglamin
tanimaktadir. Bu is birligi diizenli ihtiya¢ analizi ve ortak modiil tasarimryla derinlestirildiginde
stirdiiriilebilir hale gelir.

TAU 6zel kontenjan belgelerinin zaman iginde degismesi de énemli bir politika sonucu
dogurmaktadir. Okul ydnetimleri ve dgrenciler 22 sayisim kalici bir imtiyaz olarak degil, TAU niin
kurumsal sayfasinda hélen baglantis1 bulunan belirli ddnem belgesi olarak okumalidir. Buna karsilik
ilgili yilda yerlestirme bakimindan 2026 YKS Bk. 245 kilavuzu esas alinmakta ve 51 okul ile daha
ayrintili 6grenim siirekliligi sart1 aranmaktadir. 2019°daki 38 okuldan 22 okula daralma, uygunlugun
otomatik bigimde devam etmedigini; sonraki yillardaki genigleme ise sartlar1 karsilayan yeni okul ve
programlarin yeniden sisteme alinabildigini gostermektedir. Bu dinamik yapi, yabanci dil
didaktiginde liyakatin okul etiketinden ziyade ders programinin siirekliligi, birinci yabanci dil kaydi
ve belgelenebilir 6grenme ciktilari izerinden korunmasina imkan vermektedir. Bununla birlikte liste
degisikliklerinin okul bazindaki gerekgelerinin ve kalite gostergelerinin daha seffaf yayimlanmasi,
diizenlemenin pedagojik mesruiyetini gliglendirecektir.

BKAIHL’nin Almanca miinazara ve kiiltiir etkinlikleri, dil kullanim yeterliginin ders dis1
toplumsal gorevlerle gelistigi goriisiinii desteklemektedir (Council of Europe, 2020). Ogrenci dilde
risk alir, akranindan geri bildirim alir ve anlami1 gergek bir hedef igin iiretir. Bu siireg, yalniz dogru
climle kurmaya dayal1 sinif i¢i performanstan farklidir. MUN’da karar metni yazmak, miinazarada
kars tezi ¢iiriitmek, siirde ses ve ritmi duyurmak ya da iiniversite ziyaretinde Almanca programi
hakkinda soru sormak, dilsel big¢imi islevle birlestirir. Modelin Ankara ve izmir’deki etkin
programlara, 2026—2027’de Bursa ve Konya’da agilmasi ilan edilen siniflara aktarilmasinda tek tip
kopyalama yerine yerel iiniversite, 6gretmen kadrosu ve 6grenci profilinin dikkate alinmas1 gerekir.

Din egitimi agisindan en 6nemli sonug, Almancanin Arapcaya alternatif degil tamamlayici
bir dil olarak kavramsallastirilmasidir. Arapca Ogrenciyi Islami kaynak gelenegine baglarken
Almanca, bu bilgiyi farkli bir toplum ve akademik s6ylem icinde aciklama, tartisma ve yeniden ifade
etme imkan1 verir. Boylece ¢ok dillilik, ders saatleri arasinda parcalanmis bir yiik olmaktan ¢ikip
kaynak okuma, aracilik ve kiiltlirlerarast din iletisimi igin biitlinclil repertuvara doniisiir. Bu
yaklagim, 6grenciyi yalniz din hizmetine degil; din bilimleri, gé¢ ¢aligmalari, sosyal hizmet, egitim
ve uluslararas1 iligskiler gibi kesisim alanlarma da hazirlar. DACH cografyasindaki ¢ok dilli
Miisliiman niifus ile Miinster’de kurulan Islam lahiyat Fakiiltesi, bu tamamlayici dil repertuvarmin
yalmz Tiirkiye’deki okul tercihleriyle sinirli olmadigini; din egitimi, 6gretmen yetistirme, sosyal
hizmet ve kamusal din iletisimi bakimindan uluslararasi bir gereksinime karsilik geldigini de
gostermektedir (Deutsche Islam Konferenz, 2021; Universitdt Miinster, 2026).

Sonuc ve Oneriler

Arastirma, Tiirkiye’de imam hatip liselerindeki yabanci dil 6gretiminin 1951°den glintimiize
Arapca merkezli kaynak dili yaklasimmdan cok dilli, yogun hazirlikli ve eylem odakli bir yapiya
dogru doniistiigiinii ortaya koymustur. Almanca bu doniisiim i¢inde hem 1980’lerdeki geri doniis
gdciiniin tarihsel mirasini hem de giliniimiizde Almanca 6gretimli yiiksekdgretime gegisin kurumsal
imkanlarin1 tasimaktadir. BKATHL, 2016-2017°deki kurulusu, Almanca miinazara basarilari, MUN,
dil senligi, siir-miizik etkinligi ve TAU is birligi sayesinde bu doniisiimiin 6ncii durumunu
olusturmustur.
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Calismanin ilk 6zgiin sonucu, genel yabanci dil ile dini mesleki alan dilinin ayn1 sey
olmadigimi somut Olgiitlerle gostermesidir. Birinci yabanct dil olarak Almanca dersi, iletisimsel
temeli kurar; fakat mesleki/alan odakli nitelik ancak dini, kiiltiirleraras1 ve akademik gorevler
programin igine asamali bicimde yerlestirildiginde ortaya ¢ikar. Bu nedenle hazirliktan 12. simifa
uzanan iki katmanli bir yap1 Onerilmistir: genel iletisimsel Almanca ve dini-akademik alan
Almancasi. Alan modiilleri dil 6gretmeni ile meslek dersi/ilahiyat uzmaninin ortak ¢aligsmasiyla
hazirlanmalidir.

Ikinci 6zgiin sonug, TAU 6zel kontenjanina iliskin farkli belgelerin tarihsel ve islevsel
baglama yerlestirilmesidir. 2019 tarihli resmi listede 38 okul bulunurken TAU’niin 26 Temmuz
2026°da erisilebilen kurumsal kabul sayfasi 22 okullu Tablo-1’e baglant1 vermektedir; 2026 YKS’nin
uygulamada esas alinan Bk. 245 listesi ise 51 okul igermektedir. Bu goriiniim, kurumsal web
sayfasindaki statik listenin y1llik YKS kilavuzuyla es zamanl glincellenmedigini ve iki belgenin ayni
anlamda “giincel liste” olarak kullanilamayacagini ortaya koymaktadir. 2019’dan 22 okullu listeye
geciste cok sayida okulun kapsam disinda kalmasi, statiiniin siireklilik arz eden kosullara bagh
oldugunu; 2026°daki genisleme ise sartlari saglayan yeni kurumlarin eklenebildigini gostermektedir.
BKAIHL, 22 okullu listede tek imam hatip lisesi iken 2026 YKS listesinde izmir Sehit Omer
Halisdemir Kiz Anadolu imam Hatip Lisesi de yer almistir. Ozel kontenjanin degismez bir hak degil,
okul koduna, diplomada birinci yabanci dilin Almanca olmasina ve 4 yillik 6grenim siirekliliginin
resmi bicimde belgelenmesine bagl bir uygunluk oldugu sonucuna ulasilmaistir.

Uciincii  sonug, okul-iiniversite is birliginin tanitim faaliyetiyle smirli kalmamasi
gerektigidir. Ortak Ggretmen egitimi, ihtiyag analizi, 6grenci portfolyosu, alan dili modiilii, yaz
okulu, akran mentorlugu ve birlikte gelistirilen 6lgme araglari is birligini slirdiiriilebilir kilabilir.
TAU’de Ilahiyat Fakiiltesinin kurulus karar1 bulunmakla birlikte etkin bir programin giincel olarak
dogrulanamamasi, gelecek tasariminda ihtiyath dil kullanilmasini gerektirir. Program Almanca
ogretimli veya giiclii Almanca bilesenli bicimde faaliyete gectiginde BKAIHL ile diger Almanca
programli imam hatip liseleri, Almanca ve dini alan 6n bilgisini birlikte tasiyan 6zgiin bir 6grenci
havuzu saglayabilir. Bu 6grenciler icin Almanca, lise bitiminde zayiflayan bir okul dersi olmaktan
¢ikarak ilahiyat ve Islam bilimleri grenimi sirasinda pekisen akademik bir ihtisas diline doniisebilir.

Uygulama bakimindan 5 6neri sunulabilir. Ilk olarak Almanca programli imam hatip liseleri
icin ortak bir asgari ¢ikt1 ¢ercevesi gelistirilmeli; hazirlik sonunda ve 12. sinifta hedeflenen CEFR
diizeyleri agikca belirtilmelidir. ikinci olarak Almanca dgretmenlerine dini-kiiltiirel alan farkindalig1,
meslek dersi dgretmenlerine ise dil duyarli 6gretim egitimi verilmelidir. Ugiincii olarak miinazara,
MUN, siir, tiyatro ve uluslararasi ortakliklar ders kazamimlartyla iliskilendirilerek 6grenci
portfolyosunda belgelenmelidir. Dérdiincii olarak Besiktas, Ankara ve Izmir’deki etkin programlar
ile Bursa ve Konya’da ilan edilen yeni programlar arasinda materyal ve 6gretmen deneyimi paylagim
ag1 kurulmalidir. Besinci olarak mezunlarm TAU ve dier Almanca programlara gegisi, hazirhk
basarisi ve dil kullanimi diizenli izlenmelidir.

Aragtirma yalniz Tiirkiye’de Almancayi birinci yabanci dil olarak okutan veya bu programi
ilan eden Anadolu imam hatip liseleriyle smirli oldugundan sonuglar biitlin imam hatip
programlarina genellenemez. Balkanlarda Tiirk azinliklara yonelik dini egitim veren lise modelleri,
Almanya-Avusturya-isvigre eksenindeki Miisliiman topluluklarin dini ortadgretim kurumlarinda
yabanci dil ve miras dili 6gretimi, Belgika’daki imam hatip lisesinin ¢ok dilli yaklagimi, Tiirkiye’de
azinlik topluluklari tarafindan kurulmus dini okullar ve Ingilizce ile diger yabanci dillerdeki imam
hatip programlar1 ayrn arastirma evrenleridir. Bu alanlarin, takip eden bagimsiz g¢aligmalarda
derinlemesine incelenmesi ve dinl mesleki ortaggretimde yabanci dil didaktiginin ulusal, azinlik ve
gb¢ toplumu baglamlari arasinda karsilastirmali bir haritasinin olusturulmasi amaglanmaktadir.
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ETiK BEYANLAR
Arastirma ve Yaymn Etigi

Bu makalenin 6zgiin bir ¢calisma oldugunu ve bilimsel aragtirma ve yayn etigi ilkelerine
uygun olarak hazirlandigini beyan ederim. Makale daha Once herhangi bir yerde
yayimlanmamis olup baska bir dergide degerlendirme siirecinde degildir.
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Calismada kullanilan tim kaynaklar akademik kurallara uygun bigimde atiflanmistir.
Calismanin intihal, veri uydurma, veri tahrifi veya manipiilasyon igermedigini; arastirma
bulgularinin bilimsel diiriistliik ilkelerine uygun sekilde sunuldugunu beyan ederim.

Yazar Katkis1

Calismanin tasarlanmasi, yiiriitiilmesi, analizi ve makalenin raporlama asamasini tek bagina
yliriitmiistiir. Makalenin son halini okuyup onayladim ve yayimlanmasini kabul ettim.

Cikar Catismasi

Bu makalenin yayimlanmasina iligkin herhangi bir ¢ikar ¢atigsmasi bulunmadigini beyan
ederim.

Finansal Destek

Bu arastirma herhangi bir kamu kurumu, ticari kurulus veya kar amaci giitmeyen kurulus
tarafindan finansal olarak desteklenmemistir.

Yapay Zeka Kullamim Beyani

Makalenin hazirlanmasi siirecinde yapay zeka araglarindan yalnizca dil diizenleme, g¢eviri
destegi ve anlatim iyilestirmesi amaciyla sinirli 6l¢iide yararlanilmistir. Yapay zeka araglari
tarafindan yapilan ¢eviri ve dil diizenlemeleri tarafimdan dikkatle kontrol edilmistir. Yapay
zeka araglart caligmanin bilimsel igeriginin, arastirma tasariminin, analizlerinin veya
akademik sonuglarinin olusturulmasinda kullanilmamistir. Makalenin igerigine iliskin tim
akademik sorumluluk bana aittir.

Telif Haklar1 ve izinler

Telif hakki gerektiren materyaller kullanilmigsa gerekli izinlerin alindiginmi ve ¢aligmanin
herhangi bir fikri miilkiyet hakkini ihlal etmedigini beyan ederim.

Yazar Onay1

Makalenin son halini okudum, onayladim ve yayimlanmasini kabul etti§imi beyan ederim.
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