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Abstract: This study aims to examine Tevfik Fikret’s perception of childhood within the context of literary
and cultural interactions between Western literature and the Turkic world. The primary premise of the research
is that Fikret’s conception of childhood is not merely an individual aesthetic choice, but rather a multi-layered
construct shaped by Western intellectual and pedagogical influences and subsequently reproduced across
different Turkic literary traditions. In this respect, the study focuses on Fikret’s works, particularly “Sermin”
and his poems dedicated to Haluk, in order to analyze how childhood is represented and transformed in his
poetic discourse. The research is conducted within the framework of comparative literature, employing Gérard
Genette’s concept of hypertextuality and Pierre Bourdieu’s theory of the literary field as its main theoretical
foundations. Accordingly, the study examines both Western literary sources—such as Frangois Coppée, Victor
Hugo, and indirectly Rousseau—and selected examples from Azerbaijani, Kazakh, Kyrgyz, Uzbek, and Balkan
Turkic children’s literature. The findings reveal that Fikret reconstructs the theme of childhood by transforming
Western literary models into a pedagogical and ideological framework, which is then reinterpreted and
diversified across the Turkic world. Rather than representing a linear process of influence, the transmission of
childhood perception emerges as a dynamic and multi-layered mechanism of cultural circulation and
transformation. In conclusion, Tevfik Fikret can be regarded not merely as a recipient of Western literary
influence, but as a central intermediary figure who reshapes and disseminates the discourse of childhood across
different literary fields, thus functioning as a cultural bridge between the West and the Turkic world.

Keywords: Comparative Literature, Tevfik Fikret, childhood perception, children’s literature, hypertextuality,
cultural transfer, Turkic World.

Oz: Bu calisma, Tevfik Fikret’in cocuk ve gocukluk algisini Bat1 edebiyati ile Tiirk diinyas: arasindaki kiiltiirel
ve edebi etkilesim baglaminda incelemeyi amaglamaktadir. Calismanin temel hareket noktasi, Fikret’in
cocukluk tasavvurunun yalnizca bireysel bir estetik tercih olmadigi, aksine Bat1 kaynakli diisiinsel ve pedagojik
etkilerle sekillenerek Tiirk diinyasinda yeniden iiretilen ¢ok katmanli bir yap1 olusturdugu varsayimidir. Bu
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dogrultuda arastirma, Fikret’in ozellikle “Sermin” kitab1 ve Hallk’a yonelik siirleri iizerinden ¢ocukluk
temsilini analiz etmeyi ve bu temsilin Francois Coppée, Victor Hugo ve dolayli olarak Rousseau gibi Batili
diistintirlerle kurdugu iliskiyi ortaya koymay1 hedeflemektedir. Caligma, karsilastirmali edebiyat yontemi
cergevesinde gerceklestirilmis; Gérard Genette’in hipertextualite kurami ile Pierre Bourdieu’niin edebi alan
yaklagimi kuramsal temel olarak kullanilmistir. Bu kapsamda hem Bat1 edebiyati metinleri hem de Azerbaycan,
Kazak, Kirgiz, Ozbek ve Balkan Tiirk ¢ocuk edebiyatindan segme 6rnekler incelenmistir. Yapilan analizler,
Fikret’in ¢ocukluk anlayiginin Bati’dan devralinan tematik unsurlar1 pedagojik ve ideolojik bir ger¢evede
yeniden yapilandirdigini ve bu modelin Tiirk diinyasinda farkli bigimlerde yeniden iiretildigini gdstermektedir.
Elde edilen bulgular, ¢ocukluk algisinin dogrusal bir etkilenme siirecinden ziyade, ¢ok katmanli bir doniisiim
ve kiiltiirel dolasim mekanizmasi iginde sekillendigini ortaya koymaktadir. Sonug olarak Tevfik Fikret, Bati
ile Tiirk Diinyas1 arasinda yalnizca bir aktarict degil; cocukluk sdylemini doniistiiren ve farkli edebi alanlarda
yeniden iiretilmesini saglayan kurucu bir koprii figiir olarak degerlendirilmektedir.

Anahtar kelimeler: Karsilastirmali Edebiyat, Tevfik Fikret, gocukluk algisi, cocuk edebiyati, hipertextualite,
kdiltiirel aktarim, Tiirk diinyast.
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Structured Abstract:

This study examines Tevfik Fikret’s conception of childhood and youth within the framework of
literary interaction between Western literature and the Turkic world. Although previous studies on Fikret have
extensively discussed his relationship with Westernisation, modernisation, and French literature, the
transformation and circulation of his discourse of childhood across different Turkic literary fields have received
limited scholarly attention. Existing approaches have generally interpreted literary relations through influence-
based models, focusing primarily on the direction of transmission from Western literature to Turkish literature.
However, such perspectives often overlook the active role of literary figures in transforming, adapting, and
reconstructing received cultural models. Addressing this gap, the present study proposes that Tevfik Fikret
should not be regarded merely as a recipient of Western literary influence. Instead, he functions both as a
cultural bridge enabling the circulation of Western representations of childhood and as a cultural mediator who
reconstructs these representations according to the intellectual, pedagogical, and ideological conditions of
Turkish modernisation. The primary purpose of the study is to investigate how Fikret transforms the childhood
models represented in the works of Francois Coppée and Victor Hugo and how this reconstructed model is
subsequently transmitted and reinterpreted within Azerbaijani, Kazakh, Kyrgyz, Uzbek, and Balkan Turkic
children’s literature. In this context, childhood is approached not only as a literary theme but also as a
conceptual field associated with education, social responsibility, modernisation, and the construction of the
future individual.

The theoretical foundation of this research is based on Gérard Genette’s theory of hypertextuality and
Pierre Bourdieu’s theory of the literary field. These two approaches are employed together in order to move
beyond traditional influence studies and analyse literary relations as processes of transformation,
reinterpretation, and cultural circulation. Genette’s concept of hypertextuality provides a methodological
framework for examining how a later literary text transforms an earlier one rather than merely imitating it.
According to this perspective, literary interaction does not occur through passive borrowing; instead, previous
texts are recontextualised and acquire new meanings within different historical and cultural environments. In
this study, selected works by Francois Coppée and Victor Hugo are considered hypotextual sources, whereas
Fikret’s poems are interpreted as hypertexts that reshape these Western models. Bourdieu’s concepts of literary
field, habitus, and symbolic capital further contribute to the analysis by demonstrating that literary production
is closely related to cultural positions, intellectual transformations, and social structures. From this perspective,
Fikret’s engagement with Western literature represents not only an aesthetic preference but also a process of
converting cultural capital into symbolic value within the Turkish literary field. Through the combination of
these theoretical perspectives, the study evaluates childhood discourse as a cultural construct that travels across
literary systems while continuously acquiring new ideological and social functions.

This study adopts a qualitative comparative literary analysis method. The research corpus consists
primarily of Tevfik Fikret’s Sermin, his Halik-centred poems, and selected works by Frangois Coppée and
Victor Hugo that focus on childhood, education, social inequality, and the future of humanity. The analysis
follows three interconnected stages. In the first stage, thematic and discursive relationships between Western
literary representations of childhood and Fikret’s poetry are identified. Frangois Coppée’s La Nourrice and Le
Petit Epicier are comparatively examined alongside Fikret’s Hasta Cocuk and Halik un Bayrami, while Victor
Hugo’s representations of childhood, fatherhood, and future-orientated human ideals are analysed in relation
to Fikret’s Yavrucuga, Haliik’un Veda’1, Haltik’un Amentiisii, and Promete.

In the second stage, these textual relationships are evaluated through Genette’s hypertextuality theory
in order to reveal processes of transformation, adaptation, and ideological reconstruction. In the third stage,
examples from Azerbaijani, Kazakh, Kyrgyz, Uzbek, and Balkan Turkic children’s literature are examined
through Bourdieu’s literary field theory to determine how Fikret’s model of childhood was reproduced and
transformed in different cultural contexts. This methodological approach makes it possible to analyse literary
interaction not as a linear process of influence but as a complex mechanism of cultural mediation.

The findings reveal that Tevfik Fikret’s relationship with Western literature cannot be explained
through a direct influence model. The comparison with Frangois Coppée demonstrates that although both poets
focus on childhood, poverty, and social sensitivity, they assign different functions to the child figure. Coppée
often represents childhood as a space where social inequalities, suffering, and vulnerability become visible.
His poetic perspective is mainly based on observation and emotional representation. Fikret, however,
transforms this model into an ethical and pedagogical discourse. In Hasta Cocuk, the theme of illness does not
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conclude with tragedy but is redirected toward hope and emotional recovery. Similarly, in Halik’un Bayrama,
the representation of the disadvantaged child becomes a call for moral responsibility and social awareness.
Therefore, Fikret does not reproduce Coppée’s childhood imagery; he reconstructs it according to the social
ideals of modernisation. The relationship between Victor Hugo and Fikret demonstrates another level of
transformation. Hugo generally associates childhood with innocence, emotional renewal, memory, and the
future of humanity. Fikret adopts this idealised perception but transforms the child into an active subject
responsible for intellectual and social progress. In Haliik’un Veda’1, Halik’un Amentiisii, and Promete, youth
becomes a symbol of science, enlightenment, universal values, and modernisation. The analysis further
demonstrates that Fikret’s transformed childhood discourse extends beyond Turkish literature and circulates
throughout the Turkic world. In Azerbaijani literature, this model is reconstructed through education, national
consciousness, and collective progress. In Kazakh and Kyrgyz literary contexts, childhood becomes associated
with moral development, social responsibility, and collective identity. Uzbek and Balkan Turkic examples
similarly reinterpret childhood within their own cultural and historical frameworks. These findings indicate
that Fikret’s role should not be limited to cultural transmission. He operates as a transformative mediator who
reshapes Western literary models and enables their reinterpretation within different literary fields.

The study concludes that Tevfik Fikret occupies a significant position in the transformation of modern
childhood discourse between Western literature and the Turkic world. His literary contribution cannot be
understood through a one-directional model of influence because he does not simply transfer Western ideas;
rather, he reconstructs them by integrating ethical, educational, and ideological dimensions. By demonstrating
Fikret’s function as both a cultural bridge and a mediator, this study contributes to comparative literature by
offering an alternative perspective on intercultural literary relations. Instead of approaching literary interaction
through concepts such as imitation or borrowing, the research emphasises transformation, adaptation, and
cultural circulation. The findings suggest that future studies on children’s literature and comparative literary
history may benefit from examining how concepts such as childhood, education, and modern identity travel
across different cultures and are reshaped within new literary environments.

Keywords: comparative literature, Tevfik Fikret, childhood perception, children’s literature,
hypertextuality, cultural transfer, Turkic world, literary field.
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Résumé Structuré:

Cette étude examine la conception de I’enfance et de la jeunesse chez Tevfik Fikret dans le cadre des
interactions littéraires entre la littérature occidentale et le monde turcophone. Bien que les études antérieures
consacrées a Fikret aient largement abordé ses rapports avec 1’occidentalisation, la modernisation et la
littérature frangaise, la transformation et la diffusion de son discours sur I’enfance a travers les différents
champs littéraires turcophones n’ont fait 1’objet que d’une attention limitée de la part des chercheurs. Les
approches existantes ont généralement interprété les relations littéraires a travers des modéles fondés sur
I’influence, en se concentrant principalement sur le sens de la transmission de la littérature occidentale vers la
littérature turque. Cependant, ces perspectives négligent souvent le role actif des figures littéraires dans la
transformation, I’adaptation et la reconstruction des modéles culturels recus. Pour combler cette lacune, la
présente étude propose de ne pas considérer Tevfik Fikret comme un simple destinataire de I’influence littéraire
occidentale. Au contraire, il fait office a la fois de pont culturel permettant la circulation des représentations
occidentales de I’enfance et de médiateur culturel qui reconstruit ces représentations en fonction des conditions
intellectuelles, pédagogiques et idéologiques de la modernisation turque. L’objectif principal de cette étude est
d’examiner comment Fikret transforme les modeles d’enfance représentés dans les ceuvres de Frangois Coppée
et de Victor Hugo, et comment ce modéle reconstruit est ensuite transmis et réinterprété au sein de la littérature
enfantine turque d’Azerbaidjan, du Kazakhstan, du Kirghizistan, d’Ouzbékistan et des Balkans. Dans ce
contexte, 1’enfance est abordée non seulement comme un théme littéraire, mais aussi comme un champ
conceptuel associé a I’éducation, a la responsabilité sociale, a la modernisation et a la construction de I’individu
futur.
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Le fondement théorique de cette recherche repose sur la théorie de I’hypertextualité de Gérard Genette
et la théorie du champ littéraire de Pierre Bourdieu. Ces deux approches sont combinées afin de dépasser les
études d’influence traditionnelles et d’analyser les relations littéraires comme des processus de transformation,
de réinterprétation et de circulation culturelle. Le concept d’hypertextualité de Genette fournit un cadre
méthodologique permettant d’examiner comment un texte littéraire postérieur transforme un texte antérieur
plutot que de se contenter de I’imiter. Selon cette perspective, I’interaction littéraire ne se produit pas par le
biais d’emprunts passifs ; au contraire, les textes antérieurs sont recontextualisés et acquiérent de nouvelles
significations au sein d’environnements historiques et culturels différents. Dans cette étude, certaines ceuvres
de Frangois Coppée et de Victor Hugo sont considérées comme des sources hypotextuelles, tandis que les
poémes de Fikret sont interprétés comme des hypertextes qui remodélent ces modéles occidentaux. Les
concepts de Bourdieu relatifs au champ littéraire, a ’habitus et au capital symbolique enrichissent encore
I’analyse en démontrant que la production littéraire est étroitement liée aux positions culturelles, aux
transformations intellectuelles et aux structures sociales. Dans cette perspective, I’engagement de Fikret envers
la littérature occidentale représente non seulement une préférence esthétique, mais aussi un processus de
conversion du capital culturel en valeur symbolique au sein du champ littéraire turc. En combinant ces
perspectives théoriques, 1’étude évalue le discours sur I’enfance comme une construction culturelle qui traverse
les systémes littéraires tout en acquérant continuellement de nouvelles fonctions idéologiques et sociales.

Cette ¢tude adopte une méthode d’analyse littéraire comparative qualitative. Le corpus de recherche
se compose principalement de *Sermin* de Tevfik Fikret, de ses poémes centrés sur Hallk, ainsi que d’ceuvres
choisies de Frangois Coppée et de Victor Hugo qui traitent de I’enfance, de 1’éducation, des inégalités sociales
et de ’avenir de I’humanité. L’analyse suit trois étapes interdépendantes. Dans un premier temps, les relations
thématiques et discursives entre les représentations littéraires occidentales de I’enfance et la poésie de Fikret
sont identifiées. Les ceuvres de Frangois Coppée, *La Nourrice* et *Le Petit Epicier*, sont examinées de
maniére comparative aux cotés de *Hasta Cocuk* et *Halik’un Bayrami* de Fikret, tandis que les
représentations de I’enfance, de la paternité et des idéaux humains tournés vers 1’avenir chez Victor Hugo sont
analysées en relation avec *Yavrucuga*, *Halik’un Veda’1*, *Halik’un Amentiisii* et *Promete* de Fikret.

Dans un deuxiéme temps, ces relations textuelles sont évaluées a la lumiére de la théorie de
I’hypertextualité de Genette afin de mettre en évidence les processus de transformation, d’adaptation et de
reconstruction idéologique. Dans un troisiéme temps, des exemples tirés de la littérature enfantine
azerbaidjanaise, kazakhe, kirghize, ouzbéke et turque des Balkans sont examinés a travers la théorie du champ
littéraire de Bourdieu afin de déterminer comment le modéle d’enfance de Fikret a été reproduit et transformé
dans différents contextes culturels. Cette approche méthodologique permet d’analyser 1’interaction littéraire
non pas comme un processus linéaire d’influence, mais comme un mécanisme complexe de médiation
culturelle.

Les résultats révelent que la relation de Tevfik Fikret avec la littérature occidentale ne peut s’expliquer
par un modele d’influence directe. La comparaison avec Frangois Coppée démontre que, bien que les deux
poctes s’intéressent a I’enfance, a la pauvreté et a la sensibilité sociale, ils attribuent des fonctions différentes
a la figure de I’enfant. Coppée représente souvent I’enfance comme un espace ou les inégalités sociales, la
souffrance et la vulnérabilité deviennent visibles. Sa perspective poétique repose principalement sur
I’observation et la représentation émotionnelle. Fikret, en revanche, transforme ce modéle en un discours
éthique et pédagogique. Dans *Hasta Cocuk*, le théme de la maladie ne se conclut pas par une tragédie, mais
est réorienté vers ’espoir et le rétablissement émotionnel. De méme, dans *Halik’un Bayrami*, la
représentation de I’enfant défavorisé devient un appel a la responsabilité morale et a la conscience sociale. Par
conséquent, Fikret ne reproduit pas I’imagerie de I’enfance de Coppée ; il 1a reconstruit selon les idéaux sociaux
de la modernisation. La relation entre Victor Hugo et Fikret met en évidence un autre niveau de transformation.
Hugo associe généralement I’enfance a I’innocence, au renouveau émotionnel, a la mémoire et a 1’avenir de
I’humanité. Fikret adopte cette perception idéalisée, mais transforme 1’enfant en un sujet actif, responsable du
progrés intellectuel et social. Dans *Halik’un Veda’r*, *Halik’un Amentiisii* et *Promete*, la jeunesse
devient un symbole de la science, des Lumiéres, des valeurs universelles et de la modernisation. L’analyse
démontre en outre que le discours transformé de Fikret sur I’enfance dépasse le cadre de la littérature turque et
circule dans I’ensemble du monde turc. Dans la littérature azerbaidjanaise, ce modele est reconstruit a travers
I’éducation, la conscience nationale et le progres collectif. Dans les contextes littéraires kazakh et kirghize,
I’enfance est associée au développement moral, & la responsabilité sociale et a 1’identité collective. Les
exemples ouzbeks et turcophones des Balkans réinterprétent de la méme maniére 1’enfance au sein de leurs
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propres cadres culturels et historiques. Ces résultats indiquent que le réle de Fikret ne doit pas se limiter a la
transmission culturelle. Il agit en tant que médiateur transformateur qui remodéle les modeles littéraires
occidentaux et permet leur réinterprétation au sein de différents champs littéraires.

L’¢étude conclut que Tevfik Fikret occupe une place importante dans la transformation du discours
moderne sur I’enfance entre la littérature occidentale et le monde turc. Sa contribution littéraire ne peut étre
appréhendée a travers un modele d’influence unidirectionnel, car il ne se contente pas de transposer des idées
occidentales ; il les reconstruit plutot en y intégrant des dimensions éthiques, éducatives et idéologiques. En
mettant en évidence la double fonction de Fikret, a la fois de pont culturel et de médiateur, cette étude apporte
une contribution a la littérature comparée en proposant une perspective alternative sur les relations littéraires
interculturelles. Plutét que d’aborder I’interaction littéraire a travers des concepts tels que I’imitation ou
I’emprunt, cette recherche met I’accent sur la transformation, 1’adaptation et la circulation culturelle. Les
résultats suggerent que les futures études sur la littérature jeunesse et ’histoire littéraire comparée pourraient
tirer profit d’une analyse de la manicre dont des concepts tels que 1’enfance, 1’éducation et 1’identité moderne
voyagent a travers différentes cultures et se recomposent au sein de nouveaux environnements littéraires.

Mots-clés: Littérature comparée, Tevfik Fikret, perception de I’enfance, littérature jeunesse,
hypertextualité, transfert culturel, monde turc, champ littéraire.

Resumen Estructurado:

Este estudio analiza la concepcion de la infancia y la juventud de Tevfik Fikret en el marco de la
interaccidn literaria entre la literatura occidental y el mundo turco. Aunque los estudios previos sobre Fikret
han abordado ampliamente su relacion con la occidentalizacion, la modernizacion y la literatura francesa, la
transformacion y la difusion de su discurso sobre la infancia en los distintos ambitos literarios turcos han
recibido una atencion académica limitada. Los enfoques existentes han interpretado generalmente las
relaciones literarias a través de modelos basados en la influencia, centrandose principalmente en la direccion
de la transmision de la literatura occidental a la literatura turca. Sin embargo, estas perspectivas suelen pasar
por alto el papel activo de las figuras literarias a la hora de transformar, adaptar y reconstruir los modelos
culturales recibidos. Para subsanar esta laguna, el presente estudio propone que Tevfik Fikret no debe
considerarse meramente como un receptor de la influencia literaria occidental. Por el contrario, actia tanto
como un puente cultural que permite la circulacion de las representaciones occidentales de la infancia como
un mediador cultural que reconstruye estas representaciones de acuerdo con las condiciones intelectuales,
pedagogicas e ideologicas de la modernizacion turca. El objetivo principal del estudio es investigar como Fikret
transforma los modelos de infancia representados en las obras de Frangois Coppée y Victor Hugo, y como este
modelo reconstruido se transmite y reinterpreta posteriormente en la literatura infantil turca de Azerbaiyan,
Kazajistan, Kirguistan, Uzbekistan y los Balcanes. En este contexto, la infancia se aborda no solo como un
tema literario, sino también como un campo conceptual asociado a la educacion, la responsabilidad social, la
modernizacion y la construccion del individuo futuro.

La base tedrica de esta investigacion se asienta en la teoria de la hipertextualidad de Gérard Genette
y en la teoria del campo literario de Pierre Bourdieu. Estos dos enfoques se emplean conjuntamente con el fin
de ir mas alla de los estudios tradicionales sobre influencia y analizar las relaciones literarias como procesos
de transformacion, reinterpretacion y circulacion cultural. El concepto de hipertextualidad de Genette
proporciona un marco metodoldgico para examinar como un texto literario posterior transforma a uno anterior,
en lugar de limitarse a imitarlo. Segln esta perspectiva, la interaccion literaria no se produce mediante un
préstamo pasivo; por el contrario, los textos anteriores se recontextualizan y adquieren nuevos significados en
distintos entornos histdricos y culturales. En este estudio, se consideran fuentes hipotextuales determinadas
obras de Frangois Coppée y Victor Hugo, mientras que los poemas de Fikret se interpretan como hipertextos
que reconfiguran estos modelos occidentales. Los conceptos de Bourdieu sobre el campo literario, el habitus y
el capital simbolico contribuyen ademas al analisis al demostrar que la produccion literaria esta estrechamente
relacionada con las posiciones culturales, las transformaciones intelectuales y las estructuras sociales. Desde
esta perspectiva, el compromiso de Fikret con la literatura occidental representa no solo una preferencia
estética, sino también un proceso de conversion del capital cultural en valor simbdlico dentro del campo
literario turco. Mediante la combinacion de estas perspectivas teoricas, el estudio evalua el discurso sobre la
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infancia como una construccion cultural que transita por los sistemas literarios al tiempo que adquiere
continuamente nuevas funciones ideoldgicas y sociales.

Este estudio adopta un método de andlisis literario comparativo cualitativo. El corpus de investigacion
estd compuesto principalmente por *Sermin* de Tevfik Fikret, sus poemas centrados en Hallik y una seleccion
de obras de Francois Coppée y Victor Hugo que se centran en la infancia, la educacion, la desigualdad social
y el futuro de la humanidad. El andlisis sigue tres etapas interrelacionadas. En la primera etapa, se identifican
las relaciones tematicas y discursivas entre las representaciones literarias occidentales de la infancia y la poesia
de Fikret. Se examinan comparativamente *La Nourrice* y *Le Petit Epicier*, de Frangois Coppée, junto con
*Hasta Cocuk*® y *Halik’un Bayram1*, de Fikret, mientras que las representaciones de Victor Hugo sobre la
infancia, la paternidad y los ideales humanos orientados al futuro se analizan en relacion con *Yavrucuga®,
*Haltk’un Veda’r*, *Haltk un Amentiisii* y *Promete*, de Fikret.

En la segunda etapa, estas relaciones textuales se evaluan a través de la teoria de la hipertextualidad
de Genette con el fin de revelar los procesos de transformacion, adaptacion y reconstruccion ideoldgica. En la
tercera etapa, se examinan ejemplos de la literatura infantil azerbaiyana, kazaja, kirguisa, uzbeka y de los turcos
de los Balcanes mediante la teoria del campo literario de Bourdieu para determinar como se reprodujo y
transformé el modelo de infancia de Fikret en diferentes contextos culturales. Este enfoque metodolégico
permite analizar la interaccion literaria no como un proceso lineal de influencia, sino como un mecanismo
complejo de mediacion cultural.

Los resultados revelan que la relacion de Tevfik Fikret con la literatura occidental no puede explicarse
mediante un modelo de influencia directa. La comparacion con Frangois Coppée demuestra que, aunque ambos
poetas se centran en la infancia, la pobreza y la sensibilidad social, asignan funciones diferentes a la figura del
nifio. Coppée suele representar la infancia como un espacio en el que se hacen visibles las desigualdades
sociales, el sufrimiento y la vulnerabilidad. Su perspectiva poética se basa principalmente en la observacion y
la representacion emocional. Fikret, sin embargo, transforma este modelo en un discurso ético y pedagogico.
En *Hasta Cocuk*, el tema de la enfermedad no culmina en tragedia, sino que se reorienta hacia la esperanza
y la recuperacion emocional. Del mismo modo, en *Halik’un Bayrami*, la representacion del nifio
desfavorecido se convierte en un llamamiento a la responsabilidad moral y a la conciencia social. Por lo tanto,
Fikret no reproduce el imaginario de la infancia de Coppée, sino que lo reconstruye de acuerdo con los ideales
sociales de la modernizacion. La relacion entre Victor Hugo y Fikret pone de manifiesto otro nivel de
transformacion. Hugo suele asociar la infancia con la inocencia, la renovacién emocional, la memoria y el
futuro de la humanidad. Fikret adopta esta percepcion idealizada, pero transforma al nifio en un sujeto activo
responsable del progreso intelectual y social. En *Halik’un Veda’1*, *Halik’un Amentiisii* y *Promete*, la
juventud se convierte en un simbolo de la ciencia, la ilustracion, los valores universales y la modernizacion. El
analisis demuestra ademas que el discurso transformado de Fikret sobre la infancia trasciende la literatura turca
y se extiende por todo el mundo turco. En la literatura azerbaiyana, este modelo se reconstruye a través de la
educacion, la conciencia nacional y el progreso colectivo. En los contextos literarios kazajo y kirguis, la
infancia se asocia con el desarrollo moral, la responsabilidad social y la identidad colectiva. Los ejemplos
uzbekos y de los turcos de los Balcanes reinterpretan de manera similar la infancia dentro de sus propios marcos
culturales e historicos. Estos hallazgos indican que el papel de Fikret no debe limitarse a la transmision cultural.
Actlia como un mediador transformador que remodela los modelos literarios occidentales y permite su
reinterpretacion dentro de diferentes ambitos literarios.

El estudio concluye que Tevfik Fikret ocupa una posicion significativa en la transformacion del
discurso moderno sobre la infancia entre la literatura occidental y el mundo turco. Su contribucion literaria no
puede entenderse a través de un modelo de influencia unidireccional, ya que no se limita a transferir ideas
occidentales, sino que las reconstruye integrando dimensiones éticas, educativas e ideoldgicas. Al demostrar
la funcién de Fikret como puente cultural y mediador, este estudio contribuye a la literatura comparada al
ofrecer una perspectiva alternativa sobre las relaciones literarias interculturales. En lugar de abordar la
interaccion literaria a través de conceptos como la imitacion o el préstamo, la investigacion hace hincapié en
la transformacion, la adaptacion y la circulacion cultural. Los resultados sugieren que los futuros estudios sobre
literatura infantil e historia literaria comparada podrian beneficiarse del analisis de como conceptos como la
infancia, la educacion y la identidad moderna viajan a través de diferentes culturas y se reconfiguran en nuevos
entornos literarios.
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Palabras clave: literatura comparada, Tevfik Fikret, percepcion de la infancia, literatura infantil,
hipertextualidad, transferencia cultural, mundo turco, campo literario.
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CrpykrypupoBanHoe Pe3ome:

B naHHOM HCcleI0BaHMM paccMaTpHBaeTCsl KOHIICIIIMS JeTCTBa U toHOCcTH Y TeBduka dukpera B
KOHTEKCTE JIMTEPATypPHOTO B3aUMOJCUCTBUS MEXIYy 3allaJHOM JUTEpaTypoill U TIOPKCKUM MUpPOM. XOTS B
MPEIBIAYIINX UCCIIEA0BaHUSX, MOCBIAMIEHHBIX DUKPeTy, MUPOKO 00CYKIATUCh €r0 CBSI3H C BECTepHU3alUeH,
MOJEpHH3alMeH H (PaHIy3CKOil TUTepaTypoil, TpaHchopManus U pacIpoCTpaHEHUE ero AUCKYPCa O JETCTBE
B Pa3IMYHBIX TIOPKCKUX JINTEPATYPHBIX MPOCTPAHCTBAX HE MOJIYYMIM JOCTATOYHOIO BHUMAHHUSA CO CTOPOHBI
yuéHbix. CylecTByIoIUe MOIXOABI, KaK MPaBUIIO, HHTEPIPETUPYIOT JTUTEPATYPHBIE CBS3H Yepe3 MOJEINH,
OCHOBAHHBIE HA BIMSHHY, yJIEJsisi OCHOBHOE BHUMAaHHUE HANPABICHUIO NIEpeau OT 3alagHoN JIUTEPaTyphl K
Typenkoi. OJIHaKO TaKUE MOAXO/bI 3a4aCTYI0 YIIyCKAIOT U3 BUIy aKTUBHYIO POJb JIUTEPATyPHBIX AEATENCH B
TpaHcopManuy, afanTauy ¥ PEKOHCTPYKIMH TOIyYSHHBIX KYJIBTYPHBIX MOJIENIel. Y CTpaHss 3TOT mpooe,
B HACTOSIIIIEM HCCIICIOBAHUH BBIIBUTACTCSI TE3UC O TOM, 4TO TeBduka Pukpera He ciieyeT paccMaTpuBaTh
UCKJIIOUUTENbHO KaK MOJydaTelsl 3amajHOro JHMTEpaTypHOro BiUsSHHUA. HampoTuB, OH BbICTyHaer
OJTHOBPEMEHHO B POJIU KyJIbTYPHOTO MOCTa, 00ECIIEeUNBAIOIETO PACIIPOCTPAHEHHE 3aMaIHBIX MPEICTABICHUH
0 JACTCTBE, U B POJIM KYJIbTYPHOI'O IIOCPENHUKA, PEKOHCTPYUPYIOLIErO 3TU NPEACTABICHUS B COOTBETCTBUH C
MHTEJUICKTYaJIbHBIMH, TI€JarOTHYECKUMH M HACOJOTHUYECKUMH YCIOBHSIMH TYpPELKOH MOJepHHU3alUN.
OcHOBHasl 11eJIb HCCIIEJOBAHUS 3aKIII0YAETCS B TOM, YTOOBI IPOAHANU3UPOBaTh, Kak OUKpeT TpaHchopMupyeT
MOJIEIN JIeTCTBA, NpeAcTaBIeHHBIe B mnpousBeneHuax Ppancya Komme m Buxropa I'toro, m kak 3Ta
PEKOHCTPYMpPOBaHHAsl MOJENb BIIOCJIEICTBUU IEPEAACTCA U IEPEOCMBICIUBACTCS B ACTCKOW JMTEpaType
AzepbOaiimkana, Kaszaxcrana, Keipreiscrana, Y30ekucTaHa u OalKaHCKHX TIOPKCKHX HapoioB. B stom
KOHTEKCTE JIETCTBO PACCMAaTPHUBAETCs HE TOJIBKO KaK JINTepaTypHas TeMa, HO M KaK KOHIENTyalbHOE MOJIE,
CBsI3aHHOE ¢ 00pa30BaHNEM, COIMAILHON OTBETCTBEHHOCTHIO, MOJICpHHU3AIMEH U ()OPMUPOBAHUEM OymyIei
JUYHOCTH.

Teoperuueckass OCHOBa JAaHHOTO HCCIENOBAHUS ONMPAETCS HA TEOPUID TUMNEPTEKCTYalbHOCTU
Kepapa Xenerra u Teopuro nurepatypHoro noss Ilsepa Bypabe. OTu aBa moaxoma HUCHONB3YHOTCS
COBMECTHO, UYTOOBI BBINTH 3a paMKH TPAIUIMOHHBIX WCCICOBAHUHA BIUSHUA W IPOAHAIU3UPOBATH
JUTEpaTypHBIE CBSA3M KaK MPOIECCH TpaHC(hOpMAIMK, MEPEeOCMBICTICHUS W KyJIbTypPHOW HUPKYIISIHU.
Konnenmus runeprexcryansHocTr JKenerra obecriednBaeT METOAONOTHIECKYI0 OCHOBY UIS H3YYEHUS TOTO,
Kak Ooyee MO3OHMH JTUTEPATYpHBIA TEKCT TpaHchopMupyer Oojiee paHHWH, a HE NMPOCTO UMHUTHPYET €ro.
CorylacHO 3TOHM NEPCHEKTUBE, JUTEPATypHOE B3aMMOJCHCTBHE HE MPOHCXOAUT MOCPEICTBOM MACCHBHOTO
3aMMCTBOBAHUSA; BMECTO 3TOrO IPEIbIAYIIHE TEKCThl IIEPEOCMBICIMBAIOTCS B HOBOM KOHTEKCTE U
NPUOOPETAIOT HOBBIE 3HAUEHHS B PA3IMYHBIX HCTOPHUYECKHX U KYJIBTYpPHBIX cpeniax. B 1aHHOM HcciiejoBaHum
n3bpanHble npousBenennss @pancya Komme n Bukrtopa I''oro paccMaTpuBaroTCsl Kak THIIOTEKCTyallbHBIE
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HUCTOYHMKH, TOTAAa KaK CTHXOTBOpeHHs DHKpeTa HHTEPIPETHPYIOTCA KaK THUIEPTEKCTHI, KOTOPBIE
MEPEOCMBICTIMBAIOT 3TH 3amafgHele Monenu. Konmenumu bypnee — mnmTeparypHOEe moinie, rabuTyc o
CHMBOJIMYECKHUH KaIllUTal — JOMOJHUTEIBHO CIIOCOOCTBYIOT aHAIM3Y, AEMOHCTPHUPYSI, YTO JINTEPATYypPHOE
TBOPUYECTBO TECHO CBS3aHO C KYyJbTYPHBIMH MO3UIMAMH, HHTEIUICKTYaJbHBIMH TpaHC(HOpMAaNUsIMH H
COIMANBHBIMU CTpYKTypamu. C 3TOH TOYKH 3peHHs B3amMmopelicTBre DUKpeTa ¢ 3amagHON JUTEpaTypon
MPECTABISIET COOOM HE TOJIBKO ACTETUYECKOE MPEANIOUYTEHNE, HO U MPOIECC MPe0oOpa3oBaHusl KyIbTypHOTO
KaluTaja B CUMBOJIMYECKYIO LIEHHOCTh B paMKax TYpPELKOro JMTepaTrypHoro noiisi. biaaronaps couetanuro
3THX TEOPETHUECKUX MOAXO0JI0B B UCCIEIOBAHUU TUCKYPC JIETCTBA OLIEHUBAETCS KaK KyJIbTYPHBIH KOHCTPYKT,
KOTOpPBI ~ HEepeMeIaeTcsi MEXAy JIMTepaTypHbIMH CHUCTEMaMH, IIOCTOSIHHO IpuoOpeTas HOBBIC
UJICOJIOTUYECKHE M COLUATIbHBIC (YHKIINH.

B nmaHHOM  HcCleOBaHUM — UCIOJNB3YyeTCd ~ METON  KaueCTBEHHOIO  CPaBHUTEIBHOIO
JUTEpaTypoBeIYecKoro aHanusa. KopIyc wuccienoBaHHs COCTOUT NPEUMYILIECTBEHHO U3 MPOU3BEACHUS
Terpuka @uxpera «lllepMuH», €ro CTUXOTBOPEHHWH, NOCBAMIEHHBIX XalyKy, a Takke H30paHHBIX
npousBeneHuil ®pancya Komme n Bukropa I'toro, B KOTOpBIX OCHOBHOE BHHUMAaHUE YAENSETCS HETCTBY,
00pa30BaHMIO, COLMAIFHOMY HEPaBEHCTBY M OyxymieMy dejoBedecTBa. AHAIM3 IPOXOJUT B TPH
B3aMMOCBS3aHHBIX 3Tana. Ha mepBoM sTame BBIABISIOTCA TEMAaTHYECKHE M AUCKYPCHBHBIE CBSI3U MEXIY
3amagHBIME JTUTEPaTypHBIMU 00pa3aMu AeTcTBa W mod3ueil ukpera. [Tpoussenenus @pancya Komme «La
Nourrice» u «Le Petit Epicier» cpaBEuTeInHO HCCieIyrOTCA Hapsty ¢ mpomseneHusmu dukpera «Hasta
Cocuk» u «Halik’un Bayrami», B To Bpemst kak npejacTtaBieHus Bukrtopa ['foro o gercrTBe, OTLHOBCTBE H
OPHEHTHPOBAHHBIX Ha Oy Iylliee YeIOBEYECKHX HealaxX aHaATM3UPYIOTCS B COTTOCTABICHNH C TPOU3BEICHUSIMH
®ukpera «Yavrucuga», «Halik’un Veda’1», «Halik’un Amentiisii» u «Promete».

Ha BTOpOM 3Tame 3TH TEKCTOBBIE CBA3H OIICHHUBAIOTCS C MOMOIIBI0 TEOPUU THIEPTEKCTYalIbHOCTH
XKeneTrta ¢ LeNbIO BBISBICHUS IPOLECCOB TPAaHC(HOPMALIMH, aJlaliTAllMU U UICOJIOTUYECKONH PEKOHCTPYKIINH.
Ha Tpersem sTame mpumepsl W3 a3epOalKaHCKOW, Ka3axXxCKOW, KHUPTU3CKOW, y30EKCKOH M OallkaHCKO-
TIOPKCKOM JETCKOHM JHTepaTypbl MCCIEAYIOTCS C MOMOINBIO TEOPHH JIUTEpaTypHOro mousisi bypabe, d4ToOBI
OIIPEIeTNTh, KaK MOAeNb neTcTBa (PUKpeTa BOCTIPOM3BOAMIACH M TPAHC(HOPMUPOBATACH B Pa3IMUHBIX
KyJIbTypHBIX KOHTEKCTaX. TakoW METOJOJOTHYECKHH IOJIXOJ MO3BOJISET aHAIN3UPOBATH JIMTEPATypHOE
B3aMO/ICHCTBUE HE KaK JINHEHHBIM IpoLiecC BIUSHMSA, & KaK CIIOKHBIM MEXaHN3M KyJIbTYPHOH MEIHALHH.

Pe3ynbraThl HccieOBaHUS TIOKa3bIBAIOT, 4YTO B3aMMOCBI3b TeBpuka Pukpera c¢ 3amagHOM
JUTEPaTypOd HeNb3si OOBACHUTH C MOMOINBI0 Mojenu mpsMoro BiusHuA. CpaBHeHue ¢ @pancya Komme
JIEMOHCTPUPYET, UYTO, XOTs o00a TMo3Ta YIENsI0T BHUMAaHUE JETCTBY, OEIHOCTH | COLUAIbHON
YyBCTBUTEJIBHOCTH, OHH NPUAAIOT hurype pedernka pasupie ¢pyHkiuu. Konrme yacto n3odpaxaer A€TCTBO Kak
MMPOCTPAaHCTBO, B KOTOPOM CTAHOBATCA BUAUMBIMU COMAJIbHOC HEPABEHCTBO, CTPAJAHUA U YA3BUMOCTb. Ero
MO3THYECKAas MEPCIEKTHBA OCHOBAHA TJIaBHBIM 00pa3oM Ha HaOJIOAEHUH M SMOIHOHAIFHOM OTOOPaXEHUH.
Oukper xe mpeodpasyeT 3Ty MOAETb B 3THYECKUH M IeJarorudeckuii auckypc. B cruxorBopennn «Hasta
Cocuk» Tema Oone3sHM HE 3aKaHUMBAETCSl Tpareiuel, a IepeHaNpaBiseTcs B CTOPOHY HAAEXKIBl H
SMOIMOHAIEHOTO BOCCTAHOBJICHHSI. AHAJIOTMYHBIM 00pa3oM, B ctuxoTBopeHnn «Hallk’un Bayrami» o6pas
00e3/10IeHHOT0  peOeHKa CTAHOBUTCS MPU3BIBOM K MOpPAIGHOH OTBETCTBEHHOCTH W COLMAJIBHOM
CO3HaTeNbHOCTH. TakuM obpazom, PuKpeT He BOCIPOM3BOAUT 00pasbl aercTBa Korre; oH peKOHCTpyHpyeT
UX B COOTBETCTBHHM C COL[MAIBbHBIMH HJ€allaMu MOJepHU3auy. BzanMooTHomenus mex 1y Buktopom ['roro
1 DUKpETOM IEMOHCTPUPYIOT ellié OJJMH YPOBeHb TpaHchopmanuu. ['1oro, Kak MpaBuIo, aCCOLMUPYET AETCTBO
C HCBUHHOCTBHIO, SMOIIMOHAJIbHBIM O6HOBHCHI/ICM, naMsIaTbO U 6y£[yL[II/IM YCJIOBCUCCTBA. q)I/IerT NEPEHUMacCT
9TO HACAIM3HPOBAHHOE BOCHPHUATHE, HO NpeBpamiaeT peOEHKAa B aKTHBHBIM CyOBEKT, OTBETCTBEHHBIN 3a
MHTEJUIEKTYaJIbHBIN U COIMabHBIN nporpecc. B npomseenenmsx «IIpomanue Xanyka» («Halik’un Veda’ ),
«Kpemo Xamyka» («Halik’un Amentiisii») i «IIpomereit» («Promete») MONOZOCTh CTAHOBHTCS CHMBOJIOM
HayK{, TIPOCBEIICHUS, YHHWBEPCAJIBHBIX IIEHHOCTEH W MOAEpPHHM3AaLMH. AHANN3 Jajee IOKa3bIBaeT, YTO
npeoOpa3oBaHHbId nuckypc @Dukpera o AeTCTBE BBIXOAUT 32 MpPEJENbl TYpPEeNKOH JHTepaTypsl H
pacnpocTpaHseTcs 10 BCeMy TIODKCKOMY Mupy. B aszepOaiijpkaHckoil JjuTepaType 3Ta MOJEINb
PEKOHCTPYHpPYETCs Yepes3 NpU3My 00pa30BaHMsI, HAIIMOHAILHOTO CAMOCO3HAHMS M KOJJIEKTUBHOTO TIporpecca.
B xa3axckoM U KMPrU3CKOM JIMUTEPAaTYPHBIX KOHTEKCTAX AETCTBO ACCOLUUPYETCS C HDABCTBEHHBIM Pa3BUTHEM,
COILIMAIILHONW OTBETCTBEHHOCTHIO M KOJUIEKTHBHOM HJIEHTUYHOCTBIO. Y30EeKCKHE W OaJKaHCKO-TIOPKCKHUE
NpUMEpHl AHAIOTUYHBIM 00pPa30M IEPEOCMBICIMBAIOT JETCTBO B PaMKaX COOCTBEHHBIX KYJIBTYPHBIX H
HNCTOPUICCKHUX KOHTCKCTOB. Ot BBIBO/IbI YKa3BIBAKOT Ha TO, YTO POJIb (DI/IerTa HE CIIEAYyCT OTrpaHNYUBATH
JUIIB Tiepefadel KympTypsl. OH BBICTymaeT B KadecTBE TPAaHC(HOPMALMOHHOTO IOCPEIHHKA, KOTOPBII
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MEPEOCMBICTMBACT 3alafHbIC JUTEPATYPHBIE MOJCIH M CIIOCOOCTBYET MX HMEPEOCMBICICHHIO B Pa3IMYHBIX
JIUTEPaTyPHBIX MOJIAX.

HccrenoBanne npUXOAWT K BEIBOAY, 49TOo TeBdpmk Dukper 3aHMMaeT 3HAYUMOE MECTO B
TpaHc(opManuK COBPEMEHHOTO AUCKYpCa O AETCTBE MEKAY 3aIaJHOM JINTEPaTypoi 1 TIOPKCKUM MupoM. Ero
JUTEpaTypHBIA BKJIAJ HEBO3MOXKHO IOHATH Y€pe3 OJHOHAIIPABICHHYIO MOJICIb BIMSIHUSA, TOCKOIbKY OH HE
MPOCTO MEPEAAET 3aagHbIe HICH; CKOPEE, OH PEKOHCTPYHPYET UX, HHTETPUPYSI STHUECKHE, 00pa30BaTeIbHbIC
U WJCOJIOTUYECKUE acleKThl. JleMoHcTpupys ¢yHKiHM0 PuKpeTa Kak KyJbTYpPHOIO MOCTa M MOCpPEIHHKA,
JJaHHOE HCCIIeIOBaHHE BHOCUT BKJIQJ B CPAaBHUTEJbHOE JINTEPATypOBEACHUE, Mpelaras albTepPHATUBHYIO
MEepPCIEeKTHBY Ha MEXKYJBTYPHBIC JIMTEpPAaTYpHbIE OTHOLIEHHWs. BMmecro Toro 4roObl paccMaTpuBaTh
JUTEpaTypHOE B3aUMOJIeficCTBUE Yepe3 Takue MOHATHSA, KaK MoJApakaHUe WM 3aMMCTBOBAaHUE, UCCIIEIOBAaHHE
JleflaeT aKIeHT Ha TpaHcdopMmanuy, ajanTalud ¥ KyJIbTYPHOW IMPKY/SUuH. [loydyeHHBIE pe3yJbTaThl
MO3BOJISIIOT MPEIIOJIOKHTE, YTO OyAyIHe UCCIEOBAaHMS B 00JIaCTH JIETCKOW JIMTEPaTyphl U CPAaBHUTEIBHON
UCTOPHH JIUTEPATYPbl MOTYT W3BJI€Yb IOJb3y W3 HM3YYEHHS TOTO, KaK TaKHE MOHSTHA, KaK AETCTBO,
0o0pa3oBaHHE W COBPEMEHHas WACHTHYHOCTb, IEPEMEHIAIOTCS MEXIY Ppa3IHYHBIMH KYJIbTYypaMH H
npeoOpa3yIoTCs B HOBBIX JINTEPATYPHBIX CPEIax.

KaroueBble cioBa: cpaBHUTENbHOE JUTEpaTypoBeneHue, TeBpuk PuKpeT, BOCHPHUITHE NETCTBA,
JIeTCKasl JUTepaTypa, THIEPTEKCTYaIbHOCTb, KyJIBTYPHBIN TpaHCchep, TFOPKCKUH MHp, JINTEPAaTypPHOE TIOJIE.
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Yapilandirilmis Ozet:

Bu calisma, Tevfik Fikret’in ¢ocukluk ve genglik anlayisini Bati edebiyati ile Tiirk diinyasi arasindaki
edebi etkilesim siiregleri ¢ergevesinde incelemektedir. Tevfik Fikret tizerine yapilan onceki aragtirmalarda
sairin Batililasma diisiincesi, modernlesme anlayisi ve Fransiz edebiyatiyla kurdugu iligki kapsamli bi¢imde
ele alinmis olsa da gocukluk sdylemini nasil doniistiirdiigii ve bu doniisen modelin Tiirk diinyasinin farkl edebi
alanlarinda nasil dolasima girerek yeniden yorumlandigi konusu smirli diizeyde degerlendirilmistir. Mevcut
calismalar, ¢ogunlukla edebi iliskileri etkilenme merkezli yaklagimlar iizerinden agiklamakta ve Bati
edebiyatindan Tiirk edebiyatina yonelen aktarim siirecine odaklanmaktadir. Ancak bu tiir yaklasimlar, edebi
figiirlerin kendilerine ulagan kiiltiirel modelleri doniistiirme, yeniden baglamlandirma ve farkli anlam alanlar1
igerisinde yeniden iiretme rollerini ¢cogu zaman g6z ardi etmektedir.

Bu bosluktan hareketle ¢alisma, Tevfik Fikret’in yalnizca Bati edebiyatindan etkilenen bir sair olarak
degerlendirilmemesi gerektigini ileri siirmektedir. Fikret, Bati’daki ¢ocukluk temsillerinin Tiirk edebiyatina ve
Tiirk diinyasina tasinmasint saglayan kiiltiirel bir koprii olmasmin yaninda, bu temsilleri Tiirk
modernlesmesinin diisiinsel, pedagojik ve ideolojik kosullart dogrultusunda yeniden yapilandiran doniistiiriicii
bir kiiltiirel aract konumundadir. Arastirmanin temel amaci, Frangois Coppée ve Victor Hugo’nun eserlerinde
goriilen gocukluk modellerinin Fikret tarafindan nasil doniistiiriildiigiinii ve yeniden kurulan bu modelin
Azerbaycan, Kazak, Kirgiz, Ozbek ve Balkan Tiirk cocuk edebiyatlarinda nasil aktarilarak farkli baglamlarda
yeniden yorumlandigini ortaya koymaktir. Bu dogrultuda ¢ocukluk, yalnizca edebi bir tema olarak degil;
egitim, toplumsal sorumluluk, modernlesme diisiincesi ve gelecegin bireyinin ingasiyla iligkili kavramsal bir
alan olarak ele alinmaktadir.

Arastirmanin kuramsal temelini Gérard Genette’in hipertextualite (ana-metinsellik) yaklagimi ile
Pierre Bourdieu’niin edebi alan kurami1 olusturmaktadir. Bu iki yaklagim, geleneksel etkilenme ¢aligmalarinin
Otesine gecerek edebi iliskileri doniisiim, yeniden yorumlama ve kiiltiirel dolasim siiregleri baglaminda
degerlendirmek amaciyla birlikte kullanilmaktadir.

Genette’in hipertextualite kavrami, sonraki bir edebi metnin kendinden 6nce gelen bir metni yalnizca
taklit etmek yerine nasil doniistiirdiigiinii incelemeye yonelik kuramsal bir zemin sunmaktadir. Bu yaklagima
gore edebi etkilesim, pasif bir alimlama veya dogrudan ddiing alma siireci degildir; dnceki metinler farkl
tarihsel ve kiiltiirel kosullar igerisinde yeniden baglamlandirilarak yeni anlamlar kazanir.

Bu ¢alisma kapsaminda Frangois Coppée ve Victor Hugo’nun segili eserleri hipotext (dnciil metin)
olarak degerlendirilirken, Fikret’in siirleri, bu Batili modelleri doniistiren ve yeniden anlamlandiran
hypertextler (sonraki metinler) olarak ele alinmaktadir.

Bourdieu’niin edebi alan ve sembolik sermaye kavramlari ise edebi iiretimin kiiltiirel konumlanmalar,
diisiinsel doniistimler ve toplumsal yapilarla iligkisini agiklamak i¢in kullanilmaktadir. Bu agidan Fikret’in Bat1
edebiyatiyla iligkisi, yalnizca estetik bir tercih degil, ayn1 zamanda Bati’dan edinilen kiiltiirel sermayenin Tiirk
edebi alani i¢inde sembolik degere doniistiiriilmesi siireci olarak degerlendirilmektedir. Bu iki kuramsal
yaklagimin birlikte kullanilmasi, ¢ocukluk sdyleminin farkli edebi sistemler arasinda dolasirken yeni ideolojik
ve toplumsal iglevler kazanan kiiltiirel bir yap1 olarak incelenmesine imkan saglamaktadir. Bu aragtirmada nitel
karsilastirmali edebiyat ¢oziimlemesi yontemi kullanilmigtir. Arastirmanin temel inceleme alanim1 Tevfik
Fikret’in Sermin adli eseri, Halik merkezli siirleri ve ¢ocukluk, egitim, toplumsal esitsizlik ile insanligin
gelecegi konularini isleyen Frangois Coppée ve Victor Hugo’nun segili eserleri olusturmaktadir.
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Analiz {ic asamada gergeklestirilmistir. Ik asamada Bati edebiyatindaki gocukluk temsilleri ile
Fikret’in siirleri arasindaki tematik ve soylemsel iligkiler belirlenmistir. Frangois Coppée’nin La Nourrice ve
Le Petit Epicier adli siirleri, Fikret’in Hasta Cocuk ve Halik’un Bayramu siirleriyle karsilastirmali olarak
incelenmistir. Victor Hugo’nun ¢ocukluk, babalik ve gelecege yonelik insanlik ideali ¢ergevesinde sekillenen
siirleri ise Fikret’in Yavrucuga, Halik’un Veda’1, Haltik’un Amentiisii ve Promete adl siirleriyle birlikte
degerlendirilmistir.

Ikinci asamada s6z konusu metinsel iliskiler Genette’in hipertextualite kuramm cercevesinde ele
alinarak doniisiim, uyarlama ve ideolojik yeniden yapilandirma siiregleri ortaya ¢ikarilmustir. Ugiincii asamada
ise Azerbaycan, Kazak, Kirgiz, Ozbek ve Balkan Tiirk ¢ocuk edebiyatindan secilen drnekler Bourdieu’niin
edebi alan kuram1 dogrultusunda incelenmis ve Fikret’in ¢ocukluk modelinin farkli kiiltiirel baglamlarda nasil
yeniden {iretildigi degerlendirilmistir. Bu yontemsel yaklagim, edebi etkilesimin dogrusal bir etkilenme siireci
olarak degil, kiiltiirel aracilik ve doniigiim mekanizmasi olarak degerlendirilmesine olanak saglamaktadir.

Arastirma bulgulari, Tevfik Fikret’in Bat1 edebiyatiyla kurdugu iliskinin dogrudan bir etkilenme
modeliyle agiklanamayacagini gostermektedir. Frangois Coppée ile yapilan karsilagtirma, her iki sairin de
cocukluk, yoksulluk ve toplumsal duyarlilik gibi ortak temalara yonelmesine ragmen ¢ocuk figiiriine farkl
islevler yiikledigini ortaya koymaktadir.

Coppée’nin siirlerinde ¢ocukluk ¢ogunlukla toplumsal esitsizliklerin, acinin ve kirilganligin goriiniir
hale geldigi bir alan olarak temsil edilmektedir. Onun siirsel yaklagimi daha ¢ok goézleme ve duygusal
betimlemeye dayanmaktadir. Buna karsilik Fikret, bu modeli etik ve pedagojik bir sdyleme doniistiirmektedir.
Hasta Cocuk siirinde hastalik temasi trajediyle sonuglanmaz; umut ve iyilesme diisiincesiyle yeniden
anlamlandirilir. Benzer sekilde Haliik’un Bayramu siirinde dezavantajli ¢ocuk imgesi, toplumsal sorumluluk
ve ahlaki biling ¢agrisina doniigiir. Boylece Fikret, Coppée’nin ¢ocukluk imgesini tekrar etmek yerine
modernlesmenin toplumsal idealleri dogrultusunda yeniden insa eder.

Victor Hugo ile Fikret arasindaki iligki ise farkli bir doniisiim diizeyini ortaya koymaktadir. Hugo
¢ocuklugu genellikle masumiyet, duygusal yenilenme, hatira ve insanligin gelecegiyle iligkilendirirken Fikret,
bu idealize edilmis ¢ocuk algisini bilim, ilerleme ve toplumsal degisimden sorumlu aktif bir 6zne modeline
doniistiriir. Halik’un Veda’1, Halik’un Amentiisii ve Promete siirlerindeki genglik, aydinlanmanin, evrensel
degerlerin ve modernlesme diisiincesinin tastyicist olarak kurgulanmaktadir. Caligmanin bulgulari ayrica Fikret
tarafindan doniistiiriilen ¢ocukluk séyleminin Tiirk edebiyatiyla sinirli kalmadigimi, Tiirk diinyasinda farkl
baglamlarda yeniden yorumlandigint gostermektedir. Azerbaycan edebiyatinda bu model egitim, milli biling
ve toplumsal ilerleme kavramlariyla iliskilendirilirken, Kazak ve Kirgiz edebiyatlarinda ahlaki gelisim,
toplumsal sorumluluk ve kolektif kimlik ekseninde yeniden yapilandirilmistir. Ozbek ve Balkan Tiirk
edebiyatlar1 da gocukluk sdylemini, kendi tarihsel ve kiiltiirel kosullarina gére doniistiirmiistiir. Bu sonuglar,
Fikret’in roliiniin yalnizca kiiltiirel aktarim kavramiyla sinirlandirilamayacagini gostermektedir. Fikret, Batili
edebi modelleri yeniden sekillendiren ve farkli edebi alanlarda yeniden yorumlanmasini miimkiin kilan
doniistiiriicii bir kiiltiirel aracidir.

Calisma sonucunda Tevfik Fikret’in Bati edebiyati ile Tiirk diinyasi arasinda modern ¢ocukluk
sOyleminin doniisiimiinde dnemli bir konuma sahip oldugu belirlenmistir. Fikret’in edebi katkisi tek yonlii bir
etkilenme modeliyle agiklanamaz; ¢iinkii o, Batili diisiinceleri yalnizca aktarmamuis, onlart etik, pedagojik ve
ideolojik boyutlarla yeniden yapilandirmistir. Fikret’in hem kiiltiirel bir koprii hem de doniistiiriicii bir aract
figiir oldugunu ortaya koyan bu calisma, karsilagtirmali edebiyat arastirmalarina kiiltiirleraras: iliskileri
degerlendirme konusunda alternatif bir bakis acist sunmaktadir. Edebi etkilesimin taklit veya 6diing alma
kavramlariyla degil, doniisiim, uyarlama ve Kkiiltiirel dolasim siirecleriyle degerlendirilmesi gerektigini
gostermektedir.

Aragtirmanin sonuglari, ¢cocukluk, egitim ve modern kimlik gibi kavramlarin farkl kiiltiirler arasinda
nasil dolagima girdigini ve yeni edebl ortamlarda nasil yeniden sekillendigini inceleyen calismalarin
karsilastirmali edebiyat ve g¢ocuk edebiyati arastirmalarina Onemli katkilar saglayabilecegini ortaya
koymaktadir.

Anahtar Kelimeler: Karsilagtirmali Edebiyat, Tevfik Fikret, ¢cocukluk algisi, ¢ocuk edebiyati,
hipertextualite, kiiltiirel aktarim, Tiirk diinyasi.
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Introduction

The concept of childhood should not be considered a fixed and universal category; rather, it
represents a historically constructed phenomenon that has continuously been redefined through
social, cultural, and ideological dynamics. As Philippe Aries argues, the emergence of the child as
an independent subject in the modern sense particularly corresponds to the post-Enlightenment
period in Western Europe. During this transformation, childhood moved beyond being perceived
merely as a biological stage of development and became a field of representation shaped by
pedagogical, moral, and aesthetic codes. Therefore, literary representations of childhood are directly
related to societies’ experiences of modernization, educational perspectives, and historical
orientations.

Children’s literature, which began to develop in the West from the eighteenth century
onwards, emerged as the product of a new intellectual paradigm that placed the child at the centre of
cultural and educational discussions. This approach gained a systematic theoretical foundation
through Rousseau’s “Emile”, which repositioned the child not as a passive being requiring only
protection but as an individual whose developmental process should be understood according to its
own characteristics (Sirin, 2016, pp. 18-19). Throughout the nineteenth century, with the
contributions of writers such as Victor Hugo and Francois Coppée, childhood acquired both
emotional and social dimensions within literary discourse and was enriched through themes such as
innocence, poverty, education, and the ideal of the future. In this process, the child was no longer
regarded as an “incomplete being” merely preparing for adulthood but began to be represented as an
autonomous subject possessing a unique world.

In Turkish literature, the transformation of the conception of childhood developed in parallel
with these Western intellectual changes, although within its own historical conditions. The
modernization process that accelerated with the Tanzimat period transformed not only political and
social structures but also the function and orientation of literature. During this period, increasing
interaction with the West introduced not only new literary genres but also new thematic concerns
into Turkish literature. The concepts of the child and childhood became significant components of
this transformation. The child figure, which had previously occupied a limited representational space
in Turkish literature, gradually acquired a more central and functional position in the modern period.

One of the most significant representatives of this transformation process is Tevfik Fikret,
who constitutes the central focus of this study. As one of the leading figures of Servet-i Fiinlin
literature, Fikret developed his relationship with Western literature not merely at the formal level but
also through thematic and ideological transformations (Kaplan, 1997, pp. 138—142; Parlatir, 2000,
pp. 151-157; Lewis, 2000, pp. 434-436; Parlatir, 2006, pp. 42—44; Enginiin, 2007, pp. 534-550;
Tanpinar, 2011, pp. 266-275). His work “Sermin” is regarded as one of the first systematic poetry
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collections written specifically for children in Turkish literature and occupies a decisive position in
the modernization of the conception of childhood. However, Fikret’s understanding of childhood
cannot be limited solely to this work. The image of youth constructed around the figure of Halik
represents a developmental continuity between childhood and adulthood (Enginiin, 2007, pp. 536—
537; Kaplan, 1997, pp. 138-142). Within this framework, childhood in Fikret’s poetry is not
constructed merely as a period requiring protection but as the initial stage in the formation of the
modern individual. Accordingly, the term “conception of childhood” is used as the central concept
of this study, whereas the concepts of “representation of childhood” and “discourse of childhood”
refer to the textual and theoretical manifestations of this conception.

This study examines Tevfik Fikret’s poems centred on childhood and youth within the
framework of literary relations between Western literature and the Turkic World. The main argument
of the study is based on the idea that Fikret did not approach childhood merely as an emotional or
pedagogical theme; rather, he transformed it into a central instrument for constructing the modern
individual, social responsibility, and the ideal of the future. In order to demonstrate this
transformation, comparative textual analysis was applied through a three-stage methodological
framework. In the first stage, thematic and discursive correspondences between selected childhood-
oriented texts from Western literature and Tevfik Fikret’s poetry were identified. Within this
framework, Francois Coppée’s “La Nourrice” (The Wet Nurse) and “Le Petit Epicier” (The Little
Grocer) were comparatively examined alongside Fikret’s “Hasta Cocuk™ (The Sick Child) and
“Haltik’un Bayrami1” (Haltik’s Feast Day). Similarly, Victor Hugo’s poems shaped around childhood,
fatherhood, and the idea of the future were analysed in relation to Fikret’s “Yavrucuga” (To the Little
Child), “Halik’un Veda-1” (Halik’s Farewell), “Halik’un Amentiisi” (Halik’s Creed), and
“Promete” (Prometheus)!

In the second stage, these textual relationships were evaluated through Gérard Genette’s
concept of hypertextuality. Rather than identifying a direct relationship of imitation between texts,
the analysis focused on processes of transformation, refunctionalization, and ideological recoding.
Accordingly, Western literary texts were considered as hypotexts, while Fikret’s poems were
interpreted as hypertexts that reconstruct these models within the intellectual and cultural context of
Turkish modernization. In the third stage, Pierre Bourdieu’s concepts of field, habitus, and symbolic
capital were employed to examine how Fikret’s transformation operates not merely at the aesthetic
level but also as a form of cultural positioning within Turkish literature’s progressive orientation
toward the West. From this perspective, Fikret’s engagement with Western literary models is
evaluated as a process in which cultural capital is transformed into symbolic value within a changing
literary field. Examples from the Turkic World are subsequently analysed in order to demonstrate
how the model of childhood and youth constructed by Fikret was reinterpreted and refunctionalized
across different literary fields. Thus, this study approaches literary interaction not as a one-directional
process of influence but as a multidimensional mechanism of cultural mediation, transformation, and
circulation.

Western Influence and Transformation: The Multilayered Reconstruction of the
Conception of Childhood and Youth

Tevfik Fikret’s poems based on representations of childhood require an interpretation that
moves beyond understanding literary relations between Western literature and the Turkic World
merely through a model of influence. Instead, these poems should be examined as part of a broader
process involving sociological, pedagogical, and textual transformation as well as cultural
reproduction. Within this framework, the selected poems from Fikret’s “Sermin” and “Haliik’un
Defteri” (Halik’s Notebook), when evaluated in relation to childhood-oriented poems by Frangois

! In this study, the original titles of the poems and the verses selected for comparison have been retained in their original
language; their English translations are presented in footnotes.
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Coppée and Victor Hugo, should be approached through both the comparative literary concept of
literary circulation and Gérard Genette’s theory of hypertextuality.

According to Genette, hypertextuality refers to the process through which a literary text
transforms a previous text (hypotext) and reconstructs it within a new contextual framework
(Genette, 1997, pp. 5-12). This process of transformation can be clearly observed through Coppée’s
poetry. In “La Nourrice”, childhood becomes a tragic representational field structured around
poverty, corporeality, and death. The fragility of the child is constructed not through a single
descriptive expression but through an entire poetic scene:

“ce faible enfant malade et refusant son lait,

Qui toussait, et semblait ne pas vouloir de vivre...

...le petit cadavre déja roide,

Et la mére sentit son cceur se déchirer;

L’humble berceau d’osier du petit enfant mort” (Coppée, 1891, pp. 107-111).
“The frail and sick child refusing his milk,

Coughing as though unwilling to live...

...the little body already stiff,

And the mother felt her heart breaking;

The humble wicker cradle of the dead child.”

In these lines, the child is represented not merely as “sick” but as a physically weakened and
exhausted being whose attachment to life has almost disappeared. Under these circumstances,
childhood inevitably moves toward a tragic conclusion. Coppée’s poetic strategy transforms
childhood into a tragedy that can be read directly through the suffering body. A similar thematic
structure can also be observed in Fikret’s poem “Hasta Cocuk™. The lines “Viiciidu ates icinde, dalp
dalip gidiyor™ and the mother’s anxiety expressed through “Sekiz giin oldu, hardret devam edip
duruyor™ (Fikret, 2009, p. 27) establish a close relationship between these two representations of
childhood. However, Fikret’s poem moves in a different direction in its conclusion:

“Huda biiyiiktiir, eder matemi miibeddel-i str...”* (Fikret, 2009, p. 29).

At this point, Fikret’s text consciously diverges from Coppée’s representation of the child.
While the child in Coppée’s “La Nourrice” is associated with bodily fragility, illness, and death, the
same theme of illness in Fikret’s “Hasta Cocuk” does not end with death; rather, it is redirected
through the mother’s prayer and the possibility of recovery. Thus, Fikret reconstructs the tragic child
figure found in Coppée within the moral and pedagogical optimism of Turkish modernization. From
the perspective of hypertextuality, the hypertext does not simply reproduce the hypotext; it
transforms its semantic orientation. A similar transformation can be observed in another poem by
Coppée, “Le Petit Epicier”, where childhood is positioned within the conditions of economic
necessity:

“C’était un tout petit épicier de Montrouge,

Péle, les yeux battus, les cheveux en désordre...” (Coppée, 1891, pp. 111-113).

2 All translations are by the author of this article.

3 “His body consumed by fever, he fades in and out of awareness”
4 “Eight days have passed, and still the fever persists”

3 “God is almighty; He turns sorrow into celebration...”
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“He was a very young grocer from Montrouge,
Pale, with tired eyes and dishevelled hair...”

This description demonstrates that the child is placed directly within labour relations despite
being at an age normally associated with play and freedom. In the following part of the poem,
however, the child is positioned at the centre of the family ideal:

“Etre pére! ¢’était son idéal...

Viens donc, tu berceras notre premier enfant. ..

Et dans un coin dormait un doux blondin...” (Coppée, 1891, pp. 111-113).
“To become a father! That was his ideal...

Come, you will cradle our first child...

And in a corner slept a sweet blond child...”

Here, the child acquires a dual function: on the one hand, the child appears as a vulnerable
figure affected by poverty and social hardship; on the other hand, the child becomes an emotional
centre that establishes familial continuity. By depicting working children exposed to the harsh
conditions of life, Coppée makes social inequality visible. However, his poetic position remains
largely observational rather than interventionist. In Fikret’s “Haliik’un Bayrami”, however, the same
thematic structure is transferred into a different discursive framework. The poet directly addresses
the child and confronts him with social responsibility:

“Meserret ¢cocuklarin, yalniz / gocuklarin payidir!”
“Sevinmiyor su yetim, agliyor... Haldk, dinle!”® (Fikret, 2009, p. 133).

These lines clearly demonstrate that the class-based contrast remaining at the level of
observation in Coppée’s poetry is transformed into an ethical call in Fikret’s work. The originality
of Fikret’s approach should therefore not be sought merely in his adoption of Western representations
of childhood, but rather in his reconstruction of these representations through the discourse of
education, progress, morality, and social responsibility associated with Turkish modernization.
Within this framework, Fikret does not function as a passive recipient of Western literary models.
Instead, he emerges as a cultural bridge and transformative mediator who reinterprets Western
images of childhood and integrates them into a new intellectual and social context.

The influence of Hugo can also be observed in Fikret’s poem “Ninesine Yavrucuga” (To the
Little Child from His Grandmother), which Demiryiirek identifies as belonging to Tevfik Fikret in
his article “Haltik’a Bir Siir Daha” (Another Poem for Haltik) Similar to Fikret’s representation of
the excitement and happiness experienced by a new father, Hugo’s poem “Souvenir”, translated into
Turkish as “Hatira”, also reflects the emotional transformation associated with fatherhood:

“Lorsqu’elle me disait: ‘Mon pere’,

Tout mon ceeur s’écriait: ‘Mon Dieu!’

Et je sentais dans ma poitrine

Quelque chose de radieux...” (Hugo, 1856, p. 227)
“When she called me ‘my father’,

my whole heart cried out ‘My God!’

6 “Joy is the share of children, of children alone!”, “But this orphan feels no joy; he weeps... Hallk, listen!”
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and I felt within my chest
something radiant...”

These lines demonstrate that the child is positioned not merely as an object of affection but
also as a value that gives meaning to individual existence. While childhood in Hugo’s poetry is
primarily shaped around personal emotion, memory, and affection, this sensitivity acquires
continuity and a different function in Fikret’s poetic universe. Indeed, in Fikret’s “Ninesine
Yavrucuga”:

“Su t1fl-1 dilsitdne mi?

Biitiin o yar-1 cane mi?..”

ve devaminda;

“Cocuk degil, bu bir ¢igek!

Ya bir melek!”” (Demiryiirek, 2008, p. 46)

the child is elevated as an aesthetic and emotional ideal. According to Demiryiirek, this poem
represents a poetic expression of the experience of becoming a parent (Demiryiirek, 2008, p. 42).
Although the similarity between Hugo and Fikret is particularly evident in the intensity of their
affection toward the child, this affection functions differently in Fikret’s poetry. Unlike Hugo’s
emphasis on memory and emotional continuity, the child in Fikret becomes a constructive force
directed toward the future. At this point, Nurullah Cetin’s concept of the “ideal model of youth”
becomes particularly significant. According to Cetin, Fikret constructs through the figure of Halik a
model of youth that will shape the future (Cetin, 2024, pp. 1-28). Within this model, childhood is
positioned as the initial stage of the transition toward youth and acquires an ideological function.
“Hallik’un Veda’1” represents one of the clearest examples of this transformation. The expression:
“Ey yarmmn inkilab ordusunda ¢arpisacak kahraman™® (Fikret, 2004, p. 549) demonstrates that the
child is no longer imagined merely as a being requiring protection but as an active subject capable
of transforming society. Similarly, the lines:

“Ne bulursan birakma: San’at, fen...

Bize bol bol ziya kucakla, getir™® (Fikret, 2004, p. 546) reveal that the values to be adopted
from the West are transformed into a clearly defined intellectual and educational programme. The
pedagogical dimension of Fikret’s conception of childhood and youth becomes particularly evident
in his work “Sermin”. In the poem “Hasbihal”, children are directly encouraged to pursue education
and work:

“Okuyunuz: okuyanlar
cok sey bilir, cok sey yapar”
and subsequently:

“dgrenmezsek yolu izi,

7 “Is this that heart-enchanting child?

That beloved soul so precious?..”

and:

“Not a child, but a flower!

or perhaps an angel!”

8 «“O hero destined to struggle in the revolutionary army of tomorrow”
% “Leave nothing behind that you discover: art, science...

Gather plenty of enlightenment and bring it back to us.”
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yolda kurtlar kapar bizi!”'® (Fikret, 1965, p. 41).

These lines demonstrate that Fikret’s conception of childhood is constructed around
knowledge and education. The child is represented here as an individual who needs to be educated,
guided, and prepared for the future. In the same poem, the significance of work and productivity is
emphasized through the following lines:

“Isledikce bu makine
carklarina kuvvet gelir...”"! (Fikret, 1965, p. 41).

This discourse can be interpreted as a reflection of the modernization process upon the
conception of childhood. Within this framework, in Hugo’s poetry, the child is represented as one of
the most vulnerable subjects of modern society. In “Melancholia”, Hugo writes:

“Ou vont tous ces enfants dont pas un seul ne rit? ...

IIs s’en vont travailler quinze heures sous des meules” (Hugo, 1856, pp. 312-313)
“Where are all these children going, not one of whom laughs?

They are going to work fifteen hours beneath the millstones.”

These lines reverse the traditional association of childhood with joy and play by positioning
the child within the context of labour and exploitation. Hugo’s description of children as: “innocents
dans un bagne, anges dans un enfer” (innocents in a prison, angels in a hell) transforms the child
figure into a carrier of both innocence and tragedy. This perspective turns into an ironic form of
social criticism through the expression: “Mangez, buvez, la vie est courte” (Eat, drink, life is short)
in Joyeuse Vie (Yuva, 2011, pp. 202-206). However, this Western model undergoes a distinctive
transformation in Fikret’s poetry. In “Halik’un Amentiisii”, the line: “Toprak vatanim, nev’-i beser
milletim... Insan”'? (Fikret, 2004, p. 541) indicates that traditional belief systems are replaced by a
universal and secular understanding centred on humanity. Similarly, the identification of Hallik with
a mythological figure in Fikret’s “Promete” positions the child as a symbolic bearer of knowledge
and enlightenment (Parla, 2001, pp. 223-233). As Cetin also argues, this represents a conception of
youth shaped by Enlightenment thought and extending beyond national boundaries (Cetin, 2024, pp.
1-28).

In Victor Hugo’s L’Art d’étre grand-pére (The Art of Being a Grandfather), the child is
particularly associated with purity and hope. Hugo regards the child not merely as an object of
affection but also as a space of possibility through which humanity may be reconstructed. The
following line clearly reflects this perspective: “L’enfant, c’est ’avenir” (The child is the future)
(Hugo, 1877, p. 45). This statement emphasizes that the child is not only an individual being but also
the bearer of social and historical continuity.

The relationship established among Coppée, Hugo, and Fikret cannot be explained merely
through the existence of a shared theme of childhood. What is more significant is the transformation
of the semantic function attributed to the child figure in each literary context. In Coppée’s poetry,
the child often appears as a fragile figure through whom social inequalities become visible. While
the sick child in “La Nourrice” is represented through images of bodily weakness and death, in “Le

10 “Read: those who devote themselves to learning

gain much knowledge and achieve much.”

“If we fail to learn the right path,

the wolves on the road will capture us!”

11 “The more this machine works,

the stronger its gears become ...”

12 “The earth is my homeland; all humankind is my nation... Humanity.”
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Petit Epicier”, the child is placed within the constraints of economic necessity. Thus, the child
functions as an observational figure revealing the harsh realities of modern society. In Hugo’s poetry,
by contrast, the child becomes a romantic image associated with innocence, affection, memory, and
the future of humanity. Fikret inherits both of these literary tendencies; however, he does not simply
reproduce them. In “Hasta Cocuk”™, he transforms Coppée’s tragic child figure by opening it toward
hope and recovery. In “Haliik’un Bayrami1”, compassion toward the poor child is reconstructed as a
call for ethical responsibility. In “Halik’un Veda’i” and “Halik’un Amentiisii”, Hugo’s future-
oriented conception of childhood is combined with science, reason, and the programme of
modernization. Consequently, the child is transformed in Fikret’s poetry from an object of emotion
and compassion, as often represented in Western poetry, into a constitutive subject of modern society.

From the perspective of Bourdieu’s theory of the literary field, Tevfik Fikret’s discourse of
childhood should not be understood merely as an individual aesthetic preference; rather, it represents
his modern positioning within the Turkish literary field of the Servet-i Fiinin period. Fikret’s
engagement with French poetry produces a form of cultural capital that enables him to recognize and
transform Western literary forms. This cultural capital acquires the character of symbolic capital by
being transformed into a pedagogical, moral, and ideological programme in “Sermin” and in the
poems centred around Haliik. Fikret employs childhood not merely as a field of lyrical sensitivity
but as a discursive space through which the modern individual and the society of the future can be
constructed. Therefore, Fikret’s literary habitus occupies an intermediary position that combines the
aesthetic codes of Western poetry with the emphasis on progress, education, and reason characteristic
of Turkish modernization.

Tevfik Fikret as a Cultural Bridge and Mediator: Childhood, Youth, and the
Construction of the Modern Subject

Tevfik Fikret’s “Sermin” constructs the conception of childhood not merely as an individual
developmental process but also as a pedagogical field through which the continuity of social order
can be established. Within this framework, the poems included in the work transform the child from
a passive being into an active subject who learns, questions, and assumes social responsibility. In
particular, the poem “Hasbihal” establishes the relationship between childhood and experience
through a model of intergenerational transmission, combining the traditional culture of advice with
the principles of modern education. The adult figure’s address to children by recalling the difficulties
experienced in the past demonstrates that the conception of childhood is reconstructed through a
form of historical consciousness: “vaktiyle biz / ne sitkintilar ¢ekmisiz / okumak, égrenmek icin™"
(Fikret, 1965, p. 41). These lines should be interpreted not merely as an act of remembrance but also
as an ideological orientation aimed at internalizing the value of education during the process of
modernization. At this point, childhood in Fikret’s poetics is transformed from an innocent period
requiring only protection into a preparatory stage that needs to be guided and cultivated. The
discourse established through the lines: “okuyunuz: okuyanlar / ¢ok sey bilir, ¢cok sey yapar” '
(Fikret, 1965, p. 42) directly associates childhood with productivity and social contribution. When
evaluated within the framework of Bourdieu’s theory of the literary field, it becomes evident that
Fikret positions children’s literature as an instrument for the production of cultural capital.
Knowledge acquired through education functions not merely as an individual achievement but as a
form of capital that produces value within the social field (Bourdieu, 1993, pp. 37-38). Therefore,
the emphasis on education in Fikret’s children’s poems represents not only a pedagogical orientation
but also a sociological strategy. Similarly, the expression: “égrenmezsek yolu izi, / yolda kurtlar
kapar bizi”"® (Fikret, 1965, p. 42) constructs childhood as a field surrounded by potential risks and

13 “In the past, we endured many hardships; in our pursuit of reading and learning.”
14 “Read and learn: those who seek knowledge; know much and achieve much.”
15 “If we fail to learn the right path, the wolves along the way will seize us!”
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dangers. This metaphorical representation suggests that lack of education signifies not only
individual failure but also the possibility of social exclusion. In this context, childhood is redefined
not merely as a fragile state requiring protection but as a developmental process that becomes
vulnerable when not properly guided. Fikret’s emphasis on work and productivity also reflects the
direct influence of modernization ideology on his conception of childhood: “isledikce bu makine /
carklarina, dislerine / kuvvet gelir™'® (Fikret, 1965, p. 42). Through this metaphor of the machine,
the child is represented as a being whose development depends on continuous activity and
productivity. This mode of representation is systematically maintained throughout the other poems
in “Sermin”. In the poem “Ithaf”, school is represented not only as an educational institution but also
as a “home of knowledge” (marifet yuvasi) that enables the intellectual and moral development of
the child: “fakat, yavrum, senin yuvan / bir marifet yuvasidir™'” (Fikret, 1965, p. 7). This expression
establishes a direct connection between childhood and knowledge. Similarly, the lines: “orda fikrin
uyanacak; / orda kanat agacaksin™® (Fikret, 1965, p. 8) conceptualize the intellectual development
of the child through the metaphor of awakening. Thus, childhood in Fikret’s poetry is not constructed
as a passive process of growth but as an active formation of intellectual and social identity.

This pedagogical orientation cannot be explained solely through the internal dynamics of
Turkish modernization; it is also closely connected with the aesthetic and intellectual accumulation
of French literature with which Fikret was in contact. The relationship established by the Servet-i
Fiin(in generation with French literature went beyond a superficial form of influence and developed
into the sharing of a common literary atmosphere (Oztiirk Bayramoglu, 2006, p. 714). Within this
framework, the emphasis on discipline, work, and social benefit observed in Fikret’s conception of
childhood should be considered together with the understanding of the modern individual that
became prominent within the French poetic tradition. Therefore, the pedagogical discourse emerging
in Fikret’s children’s poems represents not only a local educational ideology but also a reconstructed
form of the European-centred conception of the modern individual within the Turkish literary field
(Kaplan, 1997, pp. 138—142; Parlatir, 2006, pp. 42—44; Enginiin, 2007, pp. 534-550; Tanpinar, 2011,
pp. 266-275).

A similar pedagogical structure can also be observed in the poem ‘“Muhallebim ve
Mektebim”. Sermin’s affection for school redefines the relationship between individual pleasure and
learning. Her statement: “bana yetisir mektebim!™"® (Fikret, 1965, p. 12) clearly reveals the central
position of education in the child’s life. Here, childhood moves beyond being a sphere limited to play
and pleasure and becomes identified with the production of knowledge. In this respect, Fikret’s
understanding of childhood demonstrates a structure parallel to modern pedagogy’s model of the
“disciplined individual.”

Tevfik Fikret’s conception of childhood and youth is not limited to the pedagogical
framework presented in “Sermin”; rather, it gains a broader historical and intellectual depth through
the poems centred around the figure of Hallk. In this context, Halilk moves beyond being a
biographical child figure and becomes the representation of the modern individual and the social
subject of the future. Indeed, in Fikret’s poems dedicated to Halik, childhood is directly constructed
as the foundation of the “construction of the future.” This demonstrates that beyond the father-son
relationship, the poet develops an ideological discourse (Torenek, 2015, pp. 1-2). This orientation
becomes particularly visible in “Halik’un Veda’1”. When Fikret sends his son to the West, he directs
him not only toward an individual educational process but also toward a broader social mission:

“The more this machine operates, the more strength its wheels and gears acquire”
“But, my child, your home; is a place where knowledge and wisdom flourish.”
“There, your intellect will awaken; there, you will open your wings and soar.”
“My school alone is enough for me!”
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“Bize bol bol ziyd kucakla, getir, / Diismek etrdfi gormemektendir™®® (Fikret, 2004, p. 544). In these
lines, the child figure is no longer represented as a passive being; instead, he is transformed into an
active subject who carries knowledge and possesses the potential to transform society. In this respect,
Fikret’s text moves beyond Western literary representations of childhood and reconstructs them
within a functional and ideological framework. In “Halik’un Amentiisii”, Fikret represents the most
radical transformation of the conception of childhood. In this poem, traditional systems of belief are
replaced by an understanding centred on reason, science, and humanity: “Toprak vatanim, nev’-i
beser milletim...”®" (Fikret, 2004, p. 541). In “Promete”, Haldk is associated with a mythological
figure and transformed into a symbolic “carrier of science and enlightenment” who will illuminate
society: “Yiiklen getir — ne varsa — biraz meskenet-fiken...”? (Fikret, 2004, p. 543). At this point,
childhood is positioned not merely as a process of individual development but as the fundamental
dynamic of social progress. Finally, the influence of Longfellow? observed in the poem “Hayavata”
demonstrates that Fikret’s conception of childhood was shaped through an early engagement with
Western culture. In this poem, the world of the child is directly associated with a Western literary
image; thus, childhood becomes the initial point of cultural transmission and interaction. When all
these examples are considered together, it becomes evident that Fikret’s understanding of childhood
is not merely a pedagogical construct but also a historical and social project. Within this framework,
these texts should be evaluated not only through thematic similarities but also in terms of functional
transformation (Genette, 1997, pp. 5—12). Nevertheless, it is observed that Fikret’s relationship with
Hugo often operates on an implicit level. As indicated in the literary criticism of the period, Hugo’s
influence is manifested not through explicit references but rather at intellectual and thematic levels
(Oztiirk Bayramoglu, 2006, p. 727). This situation demonstrates that literary influence should not be
understood as a superficial practice of quotation or borrowing, but rather as a profound process of
poetic internalization. Therefore, Fikret’s representations of childhood and youth should not be
regarded as a direct transfer of elements derived from Western literature. Instead, they emerge as the
result of a process in which these elements are reinterpreted within a local context and transformed
into an original ideological and aesthetic structure.

Tevfik Fikret as a Cultural Mediator: The Transmission and Transformation of the
Conception of Childhood from the West to the Turkic World

In his work Studies on Azerbaijani Literature, Yavuz Akpinar argues that Namik Kemal, one
of the leading poets of the Tanzimat period, exerted a significant influence not only in Tiirkiye but
also across the Turkic world and the broader Islamic world. According to Akpinar, Namik Kemal’s
poetry influenced intellectuals in Azerbaijan, Kazan, Turkestan, and even Iran during the early stages

20 “Gather abundant enlightenment and bring it back to us; Decline results from failing to understand the world around
us.”

21 “The earth is my homeland; all humanity is my nation...”

22 “Bear the burden and bring back whatever may cast away ignorance and stagnation...”

23 “The influence of Henry Wadsworth Longfellow can be explained through the widespread development of a poetic
understanding shaped around didactic, moral, and universal values, particularly during the second half of the nineteenth
century. This influence becomes evident on three fundamental levels. First, Longfellow transformed poetry from being
merely a field of aesthetic expression into a moral and pedagogical instrument. In poems such as A Psalm of Life and The
Village Blacksmith, he directly addresses themes such as work, perseverance, virtue, and individual responsibility. In this
respect, his poetry constructs a model of the “exemplary individual” that is particularly compatible with children’s and
youth literature (Longfellow, 1840/2000, pp. 3—5). Second, Longfellow’s poetic language is deliberately simple, rthythmic,
and accessible. This characteristic enabled his poetry to reach a wide audience, particularly young readers. From this
perspective, Longfellow functions as an intermediary figure between Victor Hugo’s elevated Romantic discourse and
Frangois Coppée’s realist sensitivity (Thompson, 1956, pp. 112—115). Third, and most importantly, although childhood
does not always occupy a central position in Longfellow’s poetry, the ethical universe he constructs was later transformed
in Europe—particularly among French poets such as Coppée—into representations of childhood shaped around poverty,
labour, and innocence. In this sense, Longfellow’s influence does not operate as a direct thematic transmission; rather, it
functions as the circulation of a moral and aesthetic model within different literary fields (Calhoun, 2004, pp. 87-89).
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of the modernization process. He further emphasizes that these intellectuals were engaged not only
with the West but also maintained literary and social interactions within the Turkic world. In this
context, Akpinar examines the literary relationships between Tanzimat intellectuals and writers of
the Turkic world, particularly those of Azerbaijan (Akpinar, 1994, pp. 213-230). The representation
of the child and childhood in Tevfik Fikret’s poetry should not be regarded merely as a field of
individual sensitivity; rather, it should be evaluated as the reflection of a new intellectual and
pedagogical paradigm produced by the process of modernization. In this context, Fikret’s conception
of childhood emerged through the reconstruction of thematic elements inherited from Western
literature within the Turkish literary field and was subsequently transmitted to different geographical
regions of the Turkic World. From this perspective, the child figure in Fikret’s “Sermin” represents
a locally reconstructed version of the themes of discipline, work, and morality observed in Western
children’s literature. This demonstrates that Fikret was not merely a transmitter of literary models
but also a transformative intermediary figure who adapted and reshaped them within a new cultural
context. The reflections of this transformation within the Turkic World can be observed particularly
clearly in Azerbaijani children’s literature. Abdulla Saik’s poem “Uyan, Oglum” (Wake Up, My
Son) can be considered a direct continuation of the didactic discourse that Fikret constructs around
the figure of Hallk. Saik’s lines: “Cabuk ol, kalk, git okula, / Saril bilime, terbiyeye™* (Sakalli &
Sezer, 2020, p. 28) reproduce Fikret’s education-centred conception of childhood within an almost
identical discursive structure. The most significant point here is the form of address: “my son.” This
usage demonstrates that the individual yet representative child model constructed by Fikret through
the figure of Haliik is transformed into a collective model of childhood within Azerbaijani literature.
Similarly, in Ehmed Cavad’s poem “Cocuklarima” (To My Children), childhood is constructed
within the triangle of nature, homeland, and education: “Haydi, gelin okula gidelim, / Tembellige
lanet edelim™® (Sakalli & Sezer, 2020, p. 32).

These lines indicate that Fikret’s approach, which presents work and diligence as moral
obligations, was reconstructed within the Azerbaijani literary field. However, unlike Fikret’s model,
the element of national consciousness becomes more pronounced in this context. Another significant
dimension of Fikret’s conception of childhood is the idea of social sensitivity and moral
responsibility, particularly toward poor, orphaned, and vulnerable children. The line from “Verin
Zavallilara™: “Verin su dullara, yoksul kalan su eytdma...*®” (Fikret, 2009, p. 46) represents an
approach that associates childhood not only with individual development but also with social
conscience and an ethics of sharing. This discourse functions as an ethical call directed toward the
adult world, emphasizing the responsibility to protect and care for children. The same sensitivity can
also be observed in Azerbaijani literature. Hiiseyin Cavid’s line: “Verin!... Verin de, evet, susturun
su feryadi...””’ establishes a clear discursive parallel with Fikret’s call. In both texts, even when
childhood is not represented directly, it symbolizes a vulnerable social group that requires protection
within the context of poverty and deprivation. This demonstrates that the conception of childhood
emerging as an ethical sensitivity in Fikret’s poetry was transformed into a broader discourse of
social justice in Azerbaijani literature. The ethical and pedagogical understanding of childhood
inherited from Fikret is further expanded in Abbas Sthhat’s numerous poems such as “Yaz”, “Yay
Gecesi”, “Q1s”, “Ekingi Negmesi”, “Payiz Caginda”, “Payiz Gecesi”, “Bahar Axsami1”, and “Derya
Kenar1” within the framework of social progress and collective consciousness. Particularly in
Sihhat’s poem “Davet”, which focuses on education and progress, the line: “Elm ilen hdsil olur izzet,
tapar millet nicat™® (Erol, 2020, p. 128) reveals that Fikret’s conception of the child and youth as
future-oriented subjects equipped with knowledge was transformed into an ideology of collective

24 “Hurry, arise, and go to school; Embrace knowledge, learning, and moral education.”
25 “Come, let us go to school together; Let us reject idleness.”

26 “Give to these widows, to these orphaned ones left in destitution...”

27 “Givel... Yes, give, and put an end to this cry of suffering...”

28 “Through knowledge and science, dignity is achieved, and the nation attains salvation.”
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liberation within Azerbaijani literature. Thus, childhood becomes not only the foundation of
individual development but also the basis of social transformation. This process can be interpreted
through Genette’s concept of hypertextual transformation not merely as the rewriting of a text but as
its relocation within a new ideological context. Hiiseyin Cavid’s poem “Kiz Mektebinde” further
expands the conception of childhood through moral values. The line: “Bir kizin ancak bilgidir,
temizliktir ziyneti”® (Sakalli & Sezer, 2020, p. 30) defines education not only as an intellectual
process but also as a form of ethical formation. This approach demonstrates that the unity between
morality and education in Fikret’s conception of childhood continued within the Turkic World
through different variations and cultural adaptations.

In Kazakh children’s literature, Jambil Jabayev’s poem “Balalarga” (To Children) positions
the child not merely as an object of affection and compassion but as the bearer of the future:
“Cocuklar, goziimiin nurlart nasilsimiz? / Yayilip gole yetisen kamiglarim!™*° (Ayan, 2020, p. 77).
In this expression, the child moves beyond being an individual entity and becomes a collective
metaphor. Similar to the hope and expectations that Fikret attributes to Hallk, the child here is
constructed as the constitutive subject of the future. However, while this subject appears in Fikret’s
poetry primarily as an individual ideal type, in Jabayev’s work it is transformed into a collective
social entity. When evaluated within the framework of Bourdieu’s theory of the literary field, this
transformation can be explained through the ability of the same poetic model to assume different
functions within different socio-cultural fields. Magjan Jumabayev’s poem “Men Jastarga Senemin”
(I Believe in the Youth) carries this transformation to a further stage. The poet defines youth not
merely as a source of hope but directly as a source of power and determination: “Aslan gibi heybetli,
/ Pars gibi gayretli... / Ben genglere giiveniyorum!™' (Ayan, 2020, p. 86). This discourse directly
corresponds to the mission that Fikret assigns to Hallk. Indeed, Fikret also constructs youth as an
ideal that rises through diligence, knowledge, and intellectual development (Kaplan, 1997, pp. 138—
142). However, in Jumabayev’s poetry, this ideal evolves from an individual educational process
into a project of collective awakening and national revival. In this context, the text corresponds to
Genette’s category of “transformative hypertextuality,” as it preserves the traces of the preceding
model while expanding its function within a new ideological framework. In Ilyas Jansiigirov’s poems
addressing children, the themes of nature, work, and learning are intertwined. In his poem “Jazgi
Silde” (July in Summer), the lines: “Hey ¢ocuklar, ¢ocuklar / Oynayalim, giilelim / Artik okula
gidelim™? (Ayan, 2020, p. 92) reflect a balance established between play and education, which
significantly corresponds to Fikret’s conception of childhood. In “Sermin”, Fikret does not represent
the child merely as a disciplined subject but also as a being who plays, feels, and develops. However,
in Jansiigirov’s poetry, this balance is positioned within a broader framework of social production
and seasonal cycles. This demonstrates that the conception of childhood becomes integrated with
local practices of everyday life. Sultanmaxmut Toraygirov’s poems “Ogrencinin Diisiincesi” (The
Student’s Thought) and “Okuyan Genglere” (To Educated Y outh) represent one of the most advanced
stages in the transformation of the conception of childhood. Here, the child is no longer a passive
recipient but becomes a subject capable of constructing his own consciousness: “Cehaletin semasina
/ Giines olmazsam kim olurum?”3* (Ayan, 2020, p. 94). This expression can be interpreted as an
internalized version of Fikret’s external call expressed through “okuyunuz” (“read and learn™).
Similarly, the lines: “Is yaparsak bir olup / Imkénsizi basaririz”>* demonstrate that Fikret’s emphasis
on diligence and work is transformed into a collective ideology. Within this framework, childhood
is no longer positioned merely as a process of individual development but as an active component of

29 “A girl’s true ornament lies in knowledge and moral purity”

30 “My children, the light of my eyes, how are you?”, “My reeds that grow and spread toward the lake!”
31 “Majestic as lions, Resolute as leopards. .. I place my trust in the youth!”

32 “Come, children, dear children”, “Let us play and rejoice”, “Now it is time to go to school.”

3 “If I do not become the sun illuminating the sky of ignorance, what purpose shall I serve?”

34 “If we unite and work together, we can accomplish what seems impossible.”
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social transformation. In Otebay Turmanjanov’s poetry, the conception of childhood acquires a more
emotional and aesthetic dimension. The lines from “Kel, balalar, kiileyik!”** (Come Children, Let
Us Laugh): “Gelin ¢ocuklar giilelim / Giiliisle ¢icek agalum™® (Ayan, 2020, p. 96) establish a strong
connection between childhood, joy, nature, and aesthetic sensitivity. This perspective can be
associated with the emotional and humanistic dimension found in Fikret’s poems addressed to Halik.
Although the emphasis on work and education is dominant in Fikret’s conception of childhood,
childhood is also represented as a world surrounded by affection, compassion, and hope. In
Turmanjanov’s poetry, this aspect becomes more pronounced, positioning childhood as the centre of
joy and vital energy.

When these examples are evaluated together, it becomes clear that Tevfik Fikret’s conception
of childhood and youth provided the basis for a multidimensional process of transformation
throughout the Turkic World. Each literary field reconstructed this poetic model according to its own
social and ideological needs; consequently, the conception of childhood expanded from individual
education to the construction of collective consciousness and from pedagogical advice to ideological
orientation. This process of transformation can be considered a concrete example of an identity-
centred cultural transmission extending from Western literature to Turkish children’s and youth
literature and subsequently to the wider Turkic World.

Examples from Kyrgyz children’s literature occupy a significant position in demonstrating
how the conception of childhood constructed by Tevfik Fikret in “Sermin” was reproduced and
transformed within the Turkic World. In particular, a clear parallel can be observed between Barp1
Alikulov’s poem “Cocuklara Nasihat” (Advice to Children) and Fikret’s didactic poems. In
Alikulov’s poem, the child is directly addressed through a moral and pedagogical discourse: “Ilim,
bilim faydali, / Okuyun, ¢ocuklar’ (Ismailova, 2020, p. 148). This expression corresponds to the
didactic tone in Fikret’s “Sermin”, which constantly encourages children to learn, work, and improve
themselves. Similarly, Fikret places knowledge and diligence at the centre of his childhood ideal
through the lines: “okuyunuz: okuyanlar / ¢ok sey bilir, ¢ok sey yapar™® (Fikret, 2018, p. 57). This
parallel appears not only at the thematic level but also at the level of discourse. In both poets, the
child is not positioned as a passive being; rather, the child is represented as a subject who requires
guidance while simultaneously possessing the potential to construct the future. However, while this
subject is primarily associated with individual development in Fikret’s poetry, within the Kyrgyz
literary field the child is shaped as part of social order and moral structure. In Alikulov’s poem
“Baldarga Nasiyat” (Advice to Children), the lines: “Baskalarinin esyasini / Almaymn ¢ocuklar™®
and “Yalan sozii ‘dogru’ diye / Satmayin ¢ocuklar™® (Ismailova, 2020, p. 149) demonstrate that the
conception of childhood is constructed within the framework of social norms and traditional values.
When evaluated through Bourdieu’s theory of the literary field, this situation can be interpreted as
the direct reflection of the normative structure of the social field in which children’s literature is
produced. On the other hand, Calil Sadikov’s poem “Kuslar” (Birds) can be directly associated with
the pedagogical narrative that Fikret establishes in Sermin through nature and particularly animals.
In Sadikov’s poem “Kanattuular” (Birds), birds are represented not merely as natural beings but also
as elements that provide children with opportunities for observation, knowledge acquisition, and
indirect learning: “Her zaman insana dosttur... / Sesi ¢ikar baharda™' (Ismailova, 2020, p. 168).
Similarly, Fikret uses animals and nature as educational instruments in his children’s poems; through
these elements, the child learns to observe, understand, and interpret the surrounding world. In this

35 “Come, children, let us rejoice together!”

36 “Come, children, let us rejoice; Let us blossom through our smiles.”

37 “Knowledge and learning are valuable; Pursue education, children.”

38 “Read and learn: those who seek knowledge; know much and accomplish much.”

39 “Do not take what belongs to others, my children.”

40 “Do not offer falsehood under the guise of truth, my children.”

41 “It is always a companion to humankind... Its song is heard with the arrival of spring.”
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context, nature becomes an essential component of childhood education in both poets. However,
while natural elements in Sadikov’s poetry primarily serve a descriptive and instructional function,
in Fikret’s poetry they are often directly connected with moral and pedagogical messages. For
instance, the messages Fikret conveys through animals are generally associated with values such as
diligence, honesty, and discipline. In Sadikov’s poetry, however, birds function more as objects of
observation that reveal the order and diversity of nature. This difference can be explained as the
reinterpretation and transformation of the same thematic core within different cultural contexts.

Another significant feature of Kyrgyz children’s literature is the continuity of didactic
discourse. The repeated address “children” and imperative expressions such as “read,” “do not do,”
and “think” in Alikulov’s poetry emphasize the directly educational function of children’s literature.
In this respect, these texts demonstrate the continuation of the pedagogical approach observed in
Fikret’s children’s poetry within the Turkic World. Nevertheless, an important distinction emerges
at this point: the childhood ideal constructed by Fikret within the context of modernization is
reinterpreted in the Kyrgyz literary field primarily through the preservation of traditional morality
and social order. Thus, the conception of childhood is redefined across a broad spectrum extending
from individual development to social harmony and from the observation of nature to moral
education.

The poems of Kuddiis Muhammedi in Uzbek children’s literature are particularly significant
in demonstrating how the conception of childhood is constructed through the relationship between
nature, seasons, and production. In his poem “Bahor Keldi” (Spring Has Come), nature functions not
merely as an aesthetic background but also as part of an educational call: “Ka¢masin giizel firsat, /
Haydi, cabani géster, / Imtihan, sinav vakti!”* (Solmaz & Tuglaci, 2020, p. 190). In these lines,
spring is interpreted not only as the awakening of nature but also as a period in which the child is
expected to take action, work, and develop himself. Similarly, in Fikret’s poetry, nature often
assumes a pedagogical function and becomes an element that motivates the child toward activity and
self-improvement. Within this context, a strong thematic and functional parallel can particularly be
established between Muhammedi’s poem “Bal Aris1” (The Honeybee) and Fikret’s “Ar1 Sokar” in
“Sermin”. In Muhammedi’s poem, the bee is represented as a symbol of diligence, productivity, and
harmony with nature: “Cigekten cigege konup / Serbet icer bal arist”™* (Solmaz & Tuglaci, 2020, p.
190). Here, the bee functions both as an observable element of nature and as an indirect model for
the child. This model becomes even more concrete in the following lines of the poem: “Sen kiymetli
dostumuz, / Balim yiyerek biiyiidiik biz”** . These expressions emphasize the significance of the bee
in human life and strengthen the relationship established between the child and nature. In Fikret’s
“Ar Sokar”, however, the figure of the bee is constructed not only through productivity but also
through the concepts of attention and responsibility (Fikret, 1965, p. 50). On the one hand, the bee
represents diligence; on the other hand, it becomes a reminder of the consequences that may emerge
when the rules of nature are ignored. In this respect, the bee has a more explicitly didactic function
in Fikret’s poetry. In Muhammedi’s work, however, the same figure is presented through a softer,
more observational, and aesthetically oriented narrative. This difference can be interpreted, as in
other examples of Turkic children’s literature, as the reconstruction of a shared thematic core (bee =
diligence/nature/production) within different cultural and literary contexts. Another significant
element observed in the following lines of the Uzbek poem is the direct and explicit relationship
established between childhood and education. Expressions such as: “Hazir mi, derslerin tamam?”%
position the child as an active subject within the educational process. This demonstrates that the

42 “Do not let this precious opportunity slip away; Come, show your determination; It is time for challenge and
examination!”

43 “Moving from flower to flower; the honeybee gathers sweet nectar.”

# “You are our cherished companion; We have grown nourished by your honey.”

4 “Are you fully prepared with your lessons?”
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model of the conscious, diligent, and responsible individual constructed by Fikret through the figure
of Haltik continued within the broader Turkic World. However, in the Uzbek literary field, this model
is represented not as an individual ideal but rather within a more practical understanding of education
integrated into everyday life. From the perspective of Bourdieu’s theory of the literary field, while
Fikret’s conception of childhood, constructed during the modernization process of Turkish society,
is based on individual consciousness and intellectual development, this ideal is transformed in Uzbek
children’s poetry into an educational understanding closely connected with everyday practices,
nature, and production. Thus, the Uzbek examples reveal that the conception of childhood
transmitted through Fikret’s transformative mediation does not remain unchanged; rather, it is
reconstructed according to the social conditions, cultural expectations, and pedagogical priorities of
a different literary field.

When the formation process of Bulgarian Turkish children’s literature is examined, it
becomes evident that this literary tradition emerged directly within the framework of pedagogical
needs. The first period, which developed between 1908 and 1944, was largely shaped around
educational activities and textbooks. Indeed, a significant number of children’s literary works
produced during this period appeared directly within schoolbooks and instructional materials
(Akgiin, 2016, pp. 104-105). This situation demonstrates that the conception of childhood was
constructed within a functional and didactic framework rather than primarily as an aesthetic
representation. In the Bulgarian Turkish literary field, childhood was approached not through
individual sensitivity, as observed in Fikret’s poetry, but rather through the preservation of collective
existence and the continuity of cultural identity. For instance, in Mustafa Serif Alyanak’s poem
“Calis Yavrum” (Work, My Child), addressed directly to children, the lines: “Haydi yavrum, haydi
kalk! / Bugiin artik erken kalkmak ve calismak giiniidiir™*® (Akgiin, 2016, p. 107) indicate that
childhood is directly associated with work, productivity, and discipline. This approach reveals that
the model of the “hardworking child” constructed by Fikret in “Sermin” was reproduced in a stricter
and more disciplinary form within the Balkan context. Similarly, the lines in Mehmet Masum’s poem
“Sehit Yavrularina” (To the Children of Martyrs): “Millet i¢in baban gitti cennete... / Katlaniriz biz
senin i¢in mihnete™ (Akgiin, 2016, p. 107) demonstrate that the conception of childhood was
reconstructed around national consciousness and sacrifice. At this point, the child is not merely an
individual who needs to be educated but also a bearer of collective memory and national identity. In
this respect, childhood in the Bulgarian Turkish literary field emerges as an ideological expansion of
the ethical consciousness model observed in Fikret’s poetry. In Hafiz Islam Ergin’s poem “His
Bahgesi”, written for children, religious and moral dimensions become more prominent: “Ey
cocuklar! Islam dini / Pek miibarek, pek giizeldir... / Iste bize o égretir™*® (Akgiin, 2016, p. 110).
These lines demonstrate that the conception of childhood plays a central role not only in pedagogical
formation but also in the transmission of religious and moral values. Fikret’s approach, which
reinterprets religious elements by removing the dimension of fear (as observed in poems such as
Umaci, Ezan, Hasbihal, Oksiiz, and Kis Baba), is transformed here into a more directly instructional
form. This transformation indicates that the discourse of childhood is reshaped within each literary
field according to its own ideological needs.

Another significant feature of Bulgarian Turkish children’s literature is that the theme of
education functions as a determining element in almost all texts. Indeed, the fact that the founding
figures of this literary tradition were predominantly teachers strengthened the didactic character of
these works. Textbooks and periodicals such as Tefeyyiiz, Altin Kalem, and Terbiye Ocag1 became
important instruments for the circulation of childhood discourse (Akgiin, 2016, p. 104). Within this
framework, childhood was transformed not only into a category of individual development but also

46 “Come, my child, arise!; Today is the day to rise early and devote yourself to work”
47 «Your father departed for heaven in the name of the nation...; We endure suffering and hardship for your sake.”
4 <O children! The Islamic faith; is truly blessed and beautiful...; It is the one that guides and teaches us.”
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into a central field for the transmission of language, identity, and culture. From the perspective of
Bourdieu’s theory of the literary field, Bulgarian Turkish children’s literature emerged not as an
autonomous aesthetic field but as a field of production closely intertwined with education. Therefore,
the discourse of childhood produced in this context was shaped primarily by functional and
ideological concerns rather than purely aesthetic motivations. The fact that Bulgarian Turkish
intellectuals began producing their own texts when textbooks imported from Turkey failed to meet
local needs (Akgiin, 2016, p. 103) demonstrates that cultural capital was reproduced at the local level.
This situation also represents an important process of adaptation from the perspective of comparative
literature. The Turkey-centred model of children’s literature was not transferred directly into the
Bulgarian context; rather, it was reconstructed according to local historical, social, and cultural
conditions. In this sense, Fikret’s conception of childhood underwent transformation in three main
directions within the Balkan literary field:

. Pedagogical model — disciplinary educational model
. Ethical consciousness — national and ideological consciousness
. Individual child — child as a bearer of collective identity

Bulgarian Turkish children’s literature represents one of the most distinctive areas of
transformation of the discourse of childhood that began with Tevfik Fikret and subsequently
circulated throughout the Turkic World. This discourse, which expanded through the emphasis on
national consciousness in various regions of the Turkic World, particularly in Azerbaijani literature,
became more closely intertwined with the struggle for cultural existence, education, and identity
preservation within the Balkan context. This process clearly demonstrates that the concept of
childhood is not merely a literary theme; rather, it functions as a literary and cultural form that is
continuously redefined, reconstructed, and assigned new meanings across different geographical and
historical contexts.

Tablo 1. Textual Correspondences within the Framework of Genette’s Model of Hypertextuality

Transformation in
Fikret’s Poetry
The tragic image of the

Hypotext / Source Text | Hypertext / Shared Motifs
Transformed Text

Tevfik Fikret, “Hasta

Frangois Coppée, “La Sick child, maternal

enlightenment

Nourrice” Cocuk” anxiety, bodily fragility | child is recoded through
the ideas of hope and
recovery

Frangois Coppée, “Le Tevfik Fikret, Poor child, class Observational realism is

Petit Epicier” “Haliik’un Bayram1” inequality, social transformed into a call

sensitivity for ethical
responsibility.

Victor Hugo, Tevfik Fikret, Paternal affection, love | Nostalgic emotion

“Souvenir” “Yavrucuga” for the child, emotional | evolves into a future-

oriented ideal of the
child as a constructive
subject

Victor Hugo,
“Melancholia”

Tevfik Fikret, “Verin
Zavallilara” / “Halik’un
Bayrami1”

Poverty, child labour,
victimization

Social suffering is
transformed into a call
for moral intervention
and social conscience

Hugo ve Aydinlanmaci
¢ocukluk soylemi

“Halik’un Veda’1”,
“Halik’un Amentiisii”,
“Promete”

Childhood/youth, future,
progress, reason

The child becomes the
representative subject of
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modernization and
scientific progress.

Fikret’in Haltk ve Abdulla Saik, Abbas Education, diligence, Fikret’s individual-

Sermin modeli Sihhat, Magjan future orientation, modern model of
Jumabayev, Barpi national consciousness. | childhood is
Alikulov vb. transformed into a

model of collective
consciousness within
the Turkic World

This table demonstrates that the concept of hypertextuality employed in this study does not
function merely as a general theoretical reference but is applied directly to explain the
transformational relationships established between literary texts. Accordingly, the childhood-
oriented poems of Coppée and Hugo function as hypotexts in relation to Fikret’s poetry. However,
Fikret’s works should not be considered passive hypertexts that simply reproduce these previous
texts. On the contrary, they operate as transformative hypertexts that recode the image of childhood
through the ideas of education, morality, progress, and social responsibility associated with Turkish
modernization. In the examples from the Turkic World, Fikret’s poems acquire the function of a
second-level hypotext. This model is reconstructed in Azerbaijani, Kazakh, Kyrgyz, Uzbek, and
Balkan Turkish literatures within the framework of national consciousness, social progress, and
cultural continuity.

In the examples from the Turkic World, Bourdieu’s concept of the literary field provides a
functional framework for explaining why Fikret’s model undergoes transformation and reproduction
in different contexts. In the Azerbaijani literary field, the discourse of childhood becomes associated
with enlightenment and national awakening; in Kazakh and Kyrgyz literatures, it is connected with
collective progress and social morality; while in Bulgarian Turkish literature, it is reconstructed
around the preservation of identity and literary continuity. This demonstrates that the same model of
childhood is not simply repeated across different literary fields; rather, each field reconstructs it
according to its own historical, cultural, and ideological needs. Therefore, as Fikret’s conception of
childhood circulates throughout the Turkic World, it acquires new symbolic values and functions
within different literary systems.

Conclusion

This study has demonstrated that the images of childhood inherited from Western literature
in Tevfik Fikret’s poems focusing on children and youth were not directly imitated; rather, they were
refunctionalized according to the pedagogical, moral, and ideological needs of Turkish
modernization. The texts examined in this study reveal that Fikret’s relationship with Francois
Coppée and Victor Hugo does not remain merely at the level of thematic similarity; instead, a
significant semantic transformation occurs in the function attributed to the image of the child.

First, the image of the poor, sick, and vulnerable child inherited from Coppée gains a new
orientation in Fikret’s poetry. In Coppée’s poems “La Nourrice” and “Le Petit Epicier”, the child is
represented as a fragile figure oppressed by poverty, illness, and labour relations within modern
society. However, in Fikret’s “Hasta Cocuk” and “Haliik’un Bayram1”, this vulnerability does not
remain merely an observed tragedys; it is transformed into a call for moral responsibility, compassion,
and social intervention. In this respect, Fikret adopts Coppée’s social sensitivity but reconstructs it
within a more explicit framework of ethical guidance.

Second, the ideas of child affection, innocence, and the future inherited from Hugo are
transformed in Fikret’s poetry into an ideological conception of youth. In Hugo’s works, the child is
often represented as a romantic figure associated with affection, memory, and the future of humanity.
Fikret, however, combines this figure with the concepts of science, reason, progress, and social
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transformation in poems such as “Yavrucuga”, “Halik’un Veda’I”, “Halik’un Amentiisii”, and
“Promete”. Thus, the child is no longer constructed merely as a being in need of protection but as a
modern subject capable of shaping the future.

Third, when evaluated within the framework of Genette’s model of hypertextuality,
Coppée’s and Hugo’s childhood-oriented texts function as hypotexts for Fikret’s poetry. Fikret’s
poems, in turn, operate as hypertexts that transform these preceding texts within the context of
Turkish modernization. However, this relationship does not represent a direct textual transfer; rather,
it constitutes a process of recoding that takes place at the levels of motif, discourse, and function.
Motifs such as the sick child, the poor child, paternal affection, love for children, education, and the
future acquire a new semantic structure in Fikret’s literary universe.

Fourth, Bourdieu’s theory of the literary field explains the sociological foundation upon
which Fikret realizes this transformation. Fikret’s engagement with Western literature provided him
with significant cultural capital within modern Turkish literature. This capital acquired the character
of symbolic capital through the transformation of childhood and youth themes into a pedagogical
and ideological programme. Therefore, Fikret approached children’s literature not merely as an
aesthetic field but as a medium for constructing the modern individual and society.

Fifth, Fikret’s model of childhood and youth was reinterpreted in different ways throughout
the Turkic World. In Azerbaijani literature, this model was combined with education, enlightenment,
and national consciousness in the works of poets such as Abdulla Saik, Abbas Sihhat, Hiiseyin Cavid,
and Ehmed Cavad. In Kazakh literature, particularly in the works of figures such as Magjan
Jumabayev and Sultanmaxmut Toraygirov, youth became the subject of collective awakening and
social progress. In Kyrgyz and Uzbek children’s poetry, Fikret’s emphasis on diligence, learning,
and moral guidance was reconstructed through local values, observation of nature, and the idea of
social harmony. In Bulgarian Turkish children’s literature, childhood acquired a different function
as the bearer of identity preservation and collective values.

In conclusion, Fikret’s original contribution should not be sought merely in his transmission
of childhood images received from Western literature into Turkish literature, but rather in his
transformation of these images into an innovative pedagogical and social programme. He inherited
social sensitivity from Coppée, the ideas of child affection and the future from Hugo, and the ideals
of education and progress from Enlightenment thought; however, he reconstructed all these elements
into a distinctive model of childhood and youth centred around the figures of Halik and Sermin. This
model was not reproduced identically throughout the Turkic World; instead, it was recoded according
to the historical, cultural, and ideological needs of each literary field. Therefore, Tevfik Fikret should
not be regarded merely as an intermediary figure between the West and the Turkic World. Rather,
he should be considered a transformative cultural mediator who reshaped the discourse of childhood,
assigned it new functions, and transformed it into a reproducible model across different literary
fields.
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Bati’dan Tiirk Diinyasina Cocukluk Algisimin Aktarimi: Tevfik Fikret’in Koprii Rolii

Giris

Cocukluk kavramu, tarihsel siireg igerisinde sabit ve evrensel bir kategori olmaktan ziyade,
toplumsal, kiiltiirel ve ideolojik dinamikler dogrultusunda siirekli yeniden tanimlanan bir olgu olarak
karsimiza ¢ikmaktadir. Philippe Ari¢s’in ortaya koydugu iizere, cocugun modern anlamda ayri bir
Ozne olarak algilanmasi, 6zellikle Bat1 Avrupa’da Aydinlanma sonrasi doneme denk gelmekte; bu
stirecte cocukluk, yalnizca biyolojik bir gelisim evresi olmaktan ¢ikarak pedagojik, ahlaki ve estetik
kodlarla sekillenen bir temsil alanina doniismektedir. Dolayisiyla cocukluk algisinin edebi
metinlerdeki yansimalari, dogrudan dogruya ilgili toplumun modernlesme deneyimi, egitim anlayisi
ve tarihsel yonelimlerle iliskilidir.

Bati’da 18. yiizyildan itibaren gelisen cocuk edebiyati, ¢cocugu merkeze alan yeni bir
diisiinsel paradigmanin iiriinii olarak ortaya ¢ikmis; Rousseau’nun “Emile” adli eseriyle sistematik
bir temele kavusmustur. Bu yaklasim, ¢ocugu korunmasi gereken pasif bir varlik olmaktan ¢ikararak,
kendi gelisim siireci icinde degerlendirilmesi gereken bir birey olarak konumlandirmistir (Sirin,
2016, s.18-19). 19. yiizy1l boyunca Hugo ve Coppée gibi sairlerin katkilariyla ¢ocukluk, edebi
diizlemde hem duygusal hem de toplumsal bir temsil alan1 kazanmis; masumiyet, yoksulluk, egitim
ve gelecek ideali gibi temalar etrafinda zenginlesmistir. Bu siiregte cocuk, artik yalnizca yetiskinlige
hazirlanan “eksik varlik” degil; kendine 6zgii bir diinyas1 olan bagimsiz bir 6zne olarak ele alinmaya
baglanmustir.

Tirk edebiyatinda ise cocukluk algisinin doniisiimii, Bati’daki bu gelismelerle paralel fakat
belirli bir gecikmeyle ortaya ¢cikmistir. Tanzimat’la birlikte hiz kazanan modernlesme siireci,
yalnizca siyasal ve toplumsal yapiy1 degil; edebiyatin iglevini ve yonelimlerini de doniistiirmiistiir.
Bu donemde Bati ile kurulan yogun etkilesim, yeni tiirlerin yan1 sira yeni temalarin da edebiyata
dahil edilmesini saglamis; ¢ocuk ve ¢ocukluk kavrami da bu doniisiimiin 6nemli bilesenlerinden biri
haline gelmistir. Daha 6nce Tiirk edebiyatinda sinirli bir temsile sahip olan ¢ocuk figiirli, modern
donemde giderek merkezi ve iglevsel bir konum kazanmugtir.

Calismanin odak noktasi olan doniisiim siirecinin en 6nemli temsilcilerinden biri Tevfik
Fikret’tir. Servet-i Fiinlin edebiyatinin 6nde gelen isimlerinden olan Fikret, Bat1 edebiyat1 ile kurdugu
iligkiyi yalnizca bigimsel diizeyde degil; tematik ve ideolojik diizeyde de derinlestirmistir (Kaplan,
1997, s.138-142; Parlatir, 2000, s.151-157; Lewis, 2000, s. 434-436; Parlatir, 2006, s.42-44;
Enginiin, 2007, s. 534-550; Tanpinar, 2011, s. 266-275). Onun 6zellikle “Sermin” adli eseri, Tiirk
edebiyatinda ¢ocuklara yonelik yazilmis ilk sistematik siir kitaplarindan biri olarak kabul edilmekte
ve ¢ocukluk algisinin modernlesmesinde belirleyici bir rol oynamaktadir. Bununla birlikte Fikret’in
cocukluk anlayis1t yalnizca bu eserle smirli degildir. Hallik figiirii etrafinda sekillenen genclik
tasavvuru, c¢ocukluk ile genglik arasinda siireklilik arz eden bir gelisim modeline isaret eder
(Enginiin, 2007, s. 536-537; Kaplan, 1997, s.138-142). Bu baglamda ¢ocukluk, Fikret’te yalnizca
korunmasi gereken bir donem degil; modern bireyin insa silirecinin ilk asamasi olarak

www.turkishstudies.net/language



1684 Zeynep Kosteloglu

kurgulanmaktadir. Buna bagli olarak “cocukluk algisi” temel kavram olarak kullanilmakta;
“cocukluk temsili” ve “cocukluk sOylemi” kavramlar1 ise bu algmin metinsel ve kuramsal
diizlemdeki goriintimlerini ifade etmek iizere tercih edilmektedir.

Bu calisma, Tevfik Fikret’in cocuk ve genclik temali siirlerini Bat1 edebiyati ile Tiirk diinyasi
arasindaki edebf iligkiler baglaminda incelemektedir. Calismanin hareket noktasi, Fikret’in gocukluk
temasini yalnizca duygusal ya da pedagojik bir konu olarak islemedigi; bu temay1 modern bireyin,
toplumsal sorumlulugun ve gelecek idealinin kurulmasinda merkezi bir ara¢ haline getirdigi
diisiincesidir. Bu diisiincenin ortaya konmasinda karsilastirmali metin ¢oziimlemesi, li¢ agamali bir
yéntemle uygulanmustir. Ilk asamada, Bat1 edebiyatindan segilen ¢ocukluk temali metinler ile Tevfik
Fikret’in siirleri arasinda tematik ve sdylemsel eslesmeler belirlenmistir. Bu asamada Francois
Coppée’nin “La Nourrice” ve “Le Petit Epicier” siirleri ile Fikret’in “Hasta Cocuk” ve “Halik’un
Bayrami” siirleri; Victor Hugo’nun ¢ocukluk, babalik ve gelecek fikri etrafinda sekillenen siirleri ile
Fikret’in “Yavrucuga”, “Haltk’un Veda’1”, “Halik’un Amentiisii” ve “Promete” siirleri birlikte
degerlendirilmistir. Ikinci asamada Genette’in hipertextualite kavrami dogrultusunda bu metinler
arasinda dogrudan taklit iliskisi degil; doniistiirme, yeniden islevlendirme ve ideolojik yeniden
kodlama siiregleri aranmistir. Bu baglamda Batili metinler hypotext, Fikret’in siirleri ise bu modelleri
Tiirk modernlesmesi baglaminda yeniden kuran hypertextler olarak ele alinmistir. Ugiincii asamada
Bourdieu’niin alan, habitus ve sembolik sermaye kavramlar1 kullanilarak Fikret’in bu doniistimii
yalnizca estetik diizeyde degil, Tiirk edebiyatinda Bati’ya yonelen (ilerlemeci) durusunun nasil
gerceklestirdigi tartisilmistir. Tiirk diinyasina ait 6rnekler ise Fikret’in olusturdugu cocukluk ve
genglik modelinin farkli edebi alanlarda nasil yeniden islevsellestirildigini géstermek amaciyla
degerlendirilmistir.

Bati Etkisi: Cocukluk ve Gengclik Tasavvurunun Cok Katmanh Doniisiimii

Tevfik Fikret’in cocukluk temsiline dayal: siirleri, Bat1 edebiyati ile Tiirk diinyasi arasindaki
edebi dolasimin yalnizca bir etkilenme iliskisi tizerinden degil, sosyolojik, pedogojik ve metinsel bir
doniisiim ve yeniden {iretim siireci iizerinden okunmasini gerektirmektedir. Bu baglamda Fikret’in
“Sermin” ve “Haluk’un Defteri” isimli kitaplarindan se¢ilmis siirleri Francois Coppée’nin ve Victor
Hugo’nun c¢ocukluk temali birkag¢ siiriyle kurdugu iliski dogrultusunda degerlendirildiginde,
karsilastirmali edebiyatin “metinler arasi dolagim” (literary circulation) yaklasimiyla birlikte Gérard
Genette’in hipertextualite kavrami ¢ercevesinde ele alinmalidir.

Genette’e gore hipertextualite, bir metnin kendinden oOnceki bir metni (hipotext)
donistiirerek yeni bir baglamda yeniden tliretmesi siirecidir (Genette, 1997, s. 5-12). Bu doniisiim
Coppée’nin siirleri lizerinden agik bigimde izlenebilir. “La Nourrice’’te ¢ocukluk, yoksulluk, beden
ve 6liim ekseninde yogunlasan trajik bir temsil alan1 haline gelir. Siirde cocugun kirillganlig1 yalnizca
tek bir sifatla degil, biitiin bir sahne diizeni iginde kurulmaktadir:

“ce faible enfant malade et refusant son lait,

Qui toussait, et semblait ne pas vouloir de vivre...
...le petit cadavre déja roide,

Et la mére sentit son cceur se déchirer;

L’humble berceau d’osier du petit enfant mort” (Coppée, 1891, s.107-111).
“Siitlinii reddeden bu zayif ve hasta ¢cocuk,

Oksiiren ve sanki yasamak istemeyen.. .

...simdiden katilasmis kiiciik bir ceset,
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Ve annenin yliregi pargalanir;

Olmiis ¢ocugun algakgoniillii hasir besigi.”*

Bu dizelerde ¢ocuk, yalnizca “hasta” degil; bedensel agidan zayif, bitkin, yasama direnci
kirilmis, bir varlik olarak temsil edilir. Bu kosullarda ise ¢ocuk i¢in kaginilmaz sonu da beraberinde
getirir. Coppée’nin siirsel stratejisi, ¢ocuklugu dogrudan beden {izerinden okunabilen bir trajediye
donistiirmektir. Bu durum Fikret’in “Hasta Cocuk™ siirinde de agik bigimde goriilmektedir: “Viiciidu
ates icinde, dalip dalip gidiyor” ve annenin kaygisinin dogrudan dile getirildigi “Sekiz giin oldu,
hararet devam edip duruyor” (Fikret, 2009, s. 27) dizesi bu iki ¢ocuk ve cocukluk algisini birbirine
yaklastirirken sonug¢ kisminda farkli bir yonelim sergilenir. Fikret’in kendi siirinde anlati umutla
sonuclanir:

“Huda biiytiktiir, eder matemi miibeddel-i str...” (Fikret, 2009, s. 29).

Bu noktada Fikret’in metni, Coppée’nin ¢ocuk imgesinden bilingli bir ayrisma sergiler.
Coppée’nin “La Nourrice” siirinde ¢ocuk bedensel kirilganlik, hastalik ve 6liim imgeleriyle temsil
edilirken; Fikret’in “Hasta Cocuk” siirinde ayni hastalik temas1 6liimle kapanmaz, annenin duasi ve
iyilesme umudu aracilifiyla yeniden yonlendirilir. Boylece Fikret, Coppée’de trajik goézlem
diizeyinde kalan g¢ocuk imgesini Tiirk modernlesmesinin ahlaki ve pedagojik iyimserligi iginde
yeniden kurar. Bu noktada hypertext, hypotexti yalnizca tekrar etmez; onun semantik yonelimini
degistirir. Benzer bicimde Coppée’e ait bir baska siir olan “Le Petit Epicier”de ¢ocukluk, ekonomik
zorunluluklarin iginde yer alir:

“C’¢était un tout petit épicier de Montrouge,

Péle, les yeux battus, les cheveux en désordre...” (Coppée, 1891, s.111-113).

“Montrouge’lu kiiciiciik bir bakkal cocuguydu,
Solgun, gozleri ¢cokmiis, saglart daginik...”

Bu betimleme, ¢ocugun heniiz oyun ¢aginda olmasi gerekirken dogrudan emek iligkileri
icine yerlestirildigini gosterir. Siirin ilerleyen kisminda ise ¢ocuk, aile idealinin merkezine alinir:

“Etre pére! ¢’était son idéal...
Viens donc, tu berceras notre premier enfant...

Et dans un coin dormait un doux blondin...” (Coppée, 1891, s.111-113).

“Baba olmak! Iste onun ideali buydu...
Gel, ilk cocugumuzu sen sallayacaksm...
Ve bir kosede tatli sarigin bir ¢ocuk uyuyordu...”

Burada ¢ocuk, hem yoksullugun icinde ezilen bir varlik hem de aile biitiinliiglinii kuran
duygusal bir merkez olarak iki yonlii bir yap1 kazanir. Sair “hayatin sertligine maruz kalan” ¢aligan
cocuklart betimleyerek toplumsal esitsizligi goriiniir kilar, ama miidahalede bulunmaz. Ancak
Fikret’in “Hallik’un Bayrami” siirinde ise aym tematik yapi, farkli bir sdylemsel diizleme taginir.
Sair, cocuga dogrudan hitap ederek onu toplumsal sorumlulukla yiizlestirir:

“Meserret ¢cocuklarin, yalniz / gocuklarin payidir!”

4 Tiirkge geviriler makale yazar tarafindan yapilmigtir.
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“Sevinmiyor su yetim, agliyor... Hallk, dinle!” (Fikret, 2009, s. 133)

Bu dizeler, Coppée’de gozlem diizeyinde kalan sinifsal karsitligin Fikret’te etik bir ¢agriya
doniistiigiinii agikea gostermektedir. Fikret’in 6zgiinliigii, Bati’daki ¢ocuk imgesini yalnizca estetik
olarak benimsemesinde degil; onu Tiirk modernlesmesinin egitim, ilerleme, ahlak ve toplumsal
sorumluluk séylemiyle yeniden kodlamasinda aranmalidir.

Demiryiirek’in “Haluk’a Bir Siir Daha” adli makalesinde Fikret’e ait oldugu belirtilen
“Ninesine Yavrucuga” adli siirde de Hugo ’nun izlerini gérmek miimkiindiir. Bu siirde yeni baba olan
birinin heyecaninin ve mutlulugunun anlatildigi gibi Hugo’nun “Hatira” terciimesiyle Tiirkceye
kazandirilan “Souvenir” siirinde de yeni baba olan birinin durumu siirde agikga goriiliir:

“Lorsqu’elle me disait: ‘Mon pére’,
Tout mon ceeur s’écriait: ‘Mon Dieu!’
Et je sentais dans ma poitrine

Quelque chose de radieux...” (Hugo,1856, s. 227).

“Bana ‘Babacigim’ dedigi zaman,
Biitiin kalbim ‘Tanrim!” diye haykirirds;
Ve gogsiimde

Isildayan bir sey hissederdim...”

Bu ifade, ¢ocugun yalmizca sevilen bir varlik degil, ayn1 zamanda bireysel varolusu
anlamlandiran bir deger olarak konumlandirildigini gostermektedir. Hugo’da ¢ocukluk, daha ¢ok
bireysel duygu ve hatira ekseninde sekillenirken, Fikret’te bu duyarlilik siireklilik kazanir. Nitekim
Fikret’in “Ninesine Yavrucuga” siirinde:

“Su tifl-1 dilsitdne mi?

Biitiin o yar-1 cane mi?..”

ve devaminda;

“Cocuk degil, bu bir ¢igek!

Ya bir melek!” (Demirytirek, 2008, s. 46).

dizeleri ¢cocugun estetik ve duygusal bir ideal olarak yiiceltildigini gosterir. Demiryiirek’e
gore bu siir, yeni ebeveynlik deneyiminin siirsel bir ifadesidir (Demiryiirek, 2008, s. 42). Hugo ile
Fikret arasindaki benzerlik, ¢ocuk sevgisinin yogunlugu agisindan dikkat ¢cekse de Fikret’te bu sevgi,
gecmise ait bir kayip degil, gelecege yonelen bir kurucu giictiir. Bu noktada Nurullah Cetin’in ortaya
koydugu “ideal genclik tasarimi” kavrami belirleyici hale gelir. Cetin’e gore Fikret, Halik figiirii
tizerinden gelecegi kuracak bir genglik modeli insa etmektedir (Cetin, 2024, s.1-28). Bu modelde
cocukluk, genclige gecis siirecinin baslangict olarak konumlanir ve ideolojik bir iglev kazanir.
“Halik’un Veda’1” bu doniisiimiin en acik drneklerinden biridir: “Ey yarmmin inkilab ordusunda

carpisacak kahraman” (Fikret, 2004, s. 549) ifadesi ¢ocugun artik yalnizca korunmasi gereken bir
varlik degil; toplumu doniistiirecek aktif bir 6zne olarak kurgulandigini géstermektedir. Ayni siirde:

“Ne bulursan birakma: San’at, fen...

Bize bol bol ziya kucakla, getir” (Fikret, 2004, s. 546) dizeleri, Bati’dan alinacak degerlerin
acik bir program haline getirildigini ortaya koyar. Fikret’in ¢ocukluk ve genglik anlayisimin
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pedagojik boyutu ise “Sermin” adli eserinde belirginlesir. “Hasbihal” siirinde ¢ocuklara dogrudan
egitim ve ¢alisma cagris1 yapilir:

“Okuyunuz: okuyanlar

cok sey bilir, cok sey yapar”

ve devaminda:

“dgrenmezsek yolu izi,

yolda kurtlar kapar bizi!” (Fikret, 1965, s. 41)

Bu dizeler, cocukluk algisinin bilgi ve egitim ekseninde kuruldugunu gostermektedir. Cocuk,
burada egitilmesi ve yonlendirilmesi gereken bir bireydir. Ayni siirde ¢aligmanin 6nemi su sekilde
vurgulanir:

“Isledikce bu makine
carklarina kuvvet gelir...” (Fikret, 1965, s. 41).

Bu sdylem modernlesme siirecinin ¢ocukluk algisina yansimasi olarak okunabilir. Bu
cercevede Hugo’nun siirlerinde ¢ocuk, modern toplumun en kirilgan 6znesi olarak temsil edilir.
“Melancholia” siirinde:

“Ou vont tous ces enfants dont pas un seul ne rit ? ...

Ils s’en vont travailler quinze heures sous des meules” (Hugo, 1856, s.312-313).

“Higbiri giilmeyen biitiin bu ¢ocuklar nereye gidiyor?
Degirmen taglarinin altinda on bes saat ¢alismaya gidiyorlar”

Ornekte verilen dizeler, gocuklugun nese ve oyunla 6zdeslesen geleneksel anlamini tersine
gevirerek onu emek ve somiirii baglamina yerlestirir. Sairin gocuklart “innocents dans un bagne,
anges dans un enfer” (zindanda masumlar, cehennemde melekler) seklinde nitelemesi ise bu figiirii
hem masumiyetin hem de trajedinin tasiyicisi héline getirir. Bu yaklasim, “Joyeuse Vie” (Neseli
Hayat) siirinde yer alan “Mangez, buvez, la vie est courte” (Yiyin, i¢in, hayat kisa) ifadesiyle ironik
bir toplumsal elestiriye doniisiir (Yuva, 2011, s. 202-206). Bu Batili model, Fikret’te 6zgiin bir
doniisime ugrar. “Halik’un Amentiisi”nde: “Toprak vatanim, nev’-i beser milletim... Insan”
(Fikret, 2004, s. 541) dizesi, geleneksel inang sistemlerinin yerini evrensel ve sekiiler bir anlayisin
aldigini gostermektedir. Ayni dogrultuda Fikret’in “Promete” siirinde Haltik’un mitolojik bir figiirle
Ozdeslestirilmesi, ¢ocugun bilgi ve 151k tasiyicisi olarak konumlandirildigini ortaya koymaktadir
(Parla, 2001, s. 223-233). Bu da Cetin’in belirttigi {izere milli sinirlar1 asan, aydinlanma diisiincesinin
etkisiyle sekillenmis bir genclik tasavvurudur (Cetin, 2024, s.1-28).

Victor Hugo’nun o6zellikle L’Art d’étre grand-pére (Biiyiikbaba Olmanin Sanati) adli
eserinde ¢ocuk, safiyet ve umutla 6zdeslestirilir. Hugo, ¢ocuk figiiriinii yalnizca sevgi nesnesi olarak
degil, ayn1 zamanda insanligin yeniden insa edilecegi bir imkan alan1 olarak goriir. Nitekim su dizeler
bu yaklasimi agikca ortaya koyar: “Lenfant, ¢ est [’avenir” (Cocuk, gelecektir) (Hugo, 1877, s. 45).
Bu ifade, cocugun yalnizca bireysel bir varlik degil, ayn1 zamanda toplumsal ve tarihsel stirekliligin
tastyicisi oldugunu vurgular.

Coppée, Hugo ve Fikret arasinda kurulan iliski, yalnizca ¢ocuk temasinin ortakligiyla
acgiklanamaz; asil nemli olan, ¢gocuk imgesinin her metinde lstlendigi anlamsal islevin degismesidir.
Coppée’de ¢ocuk ¢ogu zaman toplumsal esitsizligin goriiniir kilindig1 kirilgan bir figiirdiir. “La
Nourrice”te hasta ¢cocuk bedensel zayiflik ve 6liim imgesiyle temsil edilirken, “Le Petit Epicier”de
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cocuk ekonomik zorunluluklarin i¢ine yerlestirilir. Bu noktada ¢cocuk, modern toplumun acimasiz
kosullarin1 goriiniir kilan bir gézlem nesnesidir. Hugo’da ise gocuk, masumiyet, sevgi, hatira ve
insanligin gelecegiyle iliskilendirilen romantik bir imge haline gelir. Fikret bu iki ¢izgiyi devralir;
ancak onlar1 dogrudan tekrar etmez. “Hasta Cocuk”ta Coppée’nin trajik cocuk imgesini umut ve
iyilesme fikrine agar; “Halik’un Bayrami”nda yoksul ¢ocuk karsisinda duyulan merhameti etik
sorumluluk ¢agrisina doniistiiriir; “Halik’un Veda’i” ve “Halik’un Amentiisii”nde ise Hugo’daki
gelecek fikrini bilim, akil ve modernlesme programiyla birlestirir. Boylece ¢ocuk, Bat1 siirindeki

duygu ve merhamet nesnesi olmaktan ¢ikarak Fikret’te modern toplumun kurucu 6znesine doniistir.

Bourdieu’niin edebi alan kurami agisindan bakildiginda Tevfik Fikret’in ¢ocukluk sdylemi,
sadece bireysel bir estetik tercih degil, Servet-i Fiintin donemi Tiirk edebiyatinda modern tarzda
konumlanisinin da bir géstergesidir. Fikret’in Fransiz siiriyle kurdugu iliski, ona Batili edebi formlari
tanima ve doniistiirme imkani saglayan bir kiiltiirel sermaye iiretir. Bu sermaye, “Sermin” kitabindaki
ve Hallik merkezli siirlerinde pedagojik, ahlaki ve ideolojik bir programa dondistiiriilerek sembolik
sermaye niteligi kazanir. Ciinkii Fikret, cocukluk temasini yalnizca lirik bir duyarlilik alani olarak
degil, modern bireyi ve gelecegin toplumunu insa edecek bir sdylem alani olarak kullanir. Bu nedenle
Fikret’in edebi habitusu, Bati siirinin estetik kodlariyla Tiirk modernlesmesinin ilerleme, egitim ve
akil vurgusunu birlestiren ara bir konuma sahiptir.

Bir Koprii Roliinde Tevfik Fikret’te Cocuk — Cocukluk- Genglik

Tevfik Fikret’in “Sermin” adli eseri, ¢ocukluk algisini yalnizca bireysel bir gelisim siireci
olarak degil, ayn1 zamanda toplumsal diizenin siirekliligini saglayacak bir pedagojik insa alani olarak
kurgular. Bu baglamda eserde yer alan siirler, cocugu edilgen bir varlik olmaktan ¢ikararak onu
dgrenen, sorgulayan ve toplumsal sorumluluk iistlenen bir 6zne haline getirir. Ozellikle “Hasbihal”
siiri, cocukluk ile deneyim arasindaki iliskiyi kusaklar arasi bir aktarim modeli lizerinden kurarak,
geleneksel 0giit kiiltiirlinii modern egitim anlayistyla birlestirir. Siirde yetiskin bir figiirin ¢ocuklara
seslenerek gecmiste yasanan zorluklari hatirlatmasi, gocukluk algisinin tarihsel bir bilingle yeniden
insa edildigini gosterir: “vaktiyle biz / ne sikintilar ¢ekmigiz / okumak, 6grenmek igin” (Fikret, 1965,
s.41). Bu dizeler, yalnizca bir hatirlatma degil; ayn1 zamanda modernlesme siirecinde egitimin
degerini igsellestirmeye yonelik ideolojik bir yonlendirme olarak okunmalidir. Bu noktada ¢ocukluk,
Fikret’in poetikasinda korunmasi gereken masum bir donem olmaktan ziyade, disipline edilmesi ve
yonlendirilmesi gereken bir “hazirlik evresi’ne doniisiir. Sairin “okuyunuz: okuyanlar / ¢ok sey bilir,
cok sey yapar” (Fikret, 1965 s. 42) dizeleriyle kurdugu séylem, cocuklugu dogrudan iiretkenlik ve
toplumsal fayda ile iligkilendirir. Bu yaklasim, Bourdieu’niin edebi alan kurami baglaminda
degerlendirildiginde, Fikret’in ¢ocuk edebiyatini bir “kiiltiirel sermaye iiretim arac1” olarak
konumlandirdig1 goriiliir. Egitim yoluyla kazanilan bilgi, bireysel bir kazanim olmanin 6tesinde,
toplumsal alanda deger iireten bir sermaye bigimi olarak iglev kazanir (Bourdieu, 1993, s. 37-38).
Dolayisiyla Fikret’in ¢ocuk siirlerinde egitim vurgusu, yalnizca pedagojik degil; ayn1 zamanda
sosyolojik bir stratejidir. Benzer sekilde “6grenmezsek yolu izi, / yolda kurtlar kapar bizi!” (Fikret,
1965, s. 42) ifadesi, ¢ocukluk donemini risk ve tehlike ile ¢evrili bir alan olarak kodlar. Bu metaforik
anlatim, egitimsizligin yalnizca bireysel basarisizlik degil, ayn1 zamanda toplumsal dislanma
anlamma geldigini ima eder. Bu baglamda g¢ocukluk, korunmasi gereken bir kirillganlik alani
olmaktan ¢ikarak, dogru yonlendirilmediginde tehditlere agik bir yap1 olarak yeniden tanimlanir.
Sairin c¢alismayr merkeze alan yaklasimi ise modernlesme ideolojisinin ¢ocukluk tasavvuruna
dogrudan yansimasidir: “igledikce bu makine / ¢arklarina, dislerine / kuvvet gelir” (Fikret, 1965, s.
42). Bu dizelerde ¢ocuk, bir makine metaforu iizerinden siirekli liretken olmasi gereken bir varlik
olarak temsil edilir. Bu temsil bi¢imi, “Sermin”’in diger siirlerinde de sistematik bigimde siirdiirtiliir.
“Ithaf” siirinde okul, yalmizca bir egitim kurumu degil; aym1 zamanda ¢ocugun zihinsel ve ahlaki
gelisimini saglayan bir “marifet yuvasi” olarak tanimlanir: “fakat, yavrum, senin yuvan / bir marifet
yuvasidir” (Fikret, 1965, s. 7). Bu ifade, cocukluk ile bilgi arasinda dogrudan bir 6zdeslik kurar. Aym
siirde yer alan “orda fikrin uyanacak; / orda kanat agcacaksin” (Fikret, 1965, s. 8) dizeleri ise cocugun
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zihinsel gelisimini bir “uyanis” metaforu {izerinden anlamlandirir. Bu durum, ¢ocukluk algisinin
pasif bir biiylime siireci olarak kurgulanmadigini gosterir.

Bu pedagojik yonelim, yalnizca Tiirk modernlesmesinin i¢ dinamikleriyle aciklanabilecek
bir doniisiim degildir; ayn1 zamanda Fikret’in temas halinde oldugu Fransiz edebiyatinin estetik ve
diistinsel birikimiyle de yakindan iliskilidir. Servet-i Fiinin kusaginin Fransiz edebiyatiyla kurdugu
iligki, ylizeysel bir etkilenmenin Gtesine gecerek ortak bir edebi iklimin paylasimma kadar
varmaktadir (Oztiirk Bayramoglu, 2006, s. 714). Bu baglamda Fikret’in ¢ocukluk tasavvurunda
goriilen disiplin, calisma ve toplumsal fayda vurgusu, Fransiz siir geleneginde belirginlesen modern
birey anlayisiyla birlikte diisiiniilmelidir. Dolayisiyla Fikret’in ¢ocuk siirlerinde ortaya c¢ikan
pedagojik sdylem, yalnizca yerel bir egitim ideolojisinin degil, aynm1 zamanda Avrupa merkezli
modern birey tasavvurunun Tiirk edebi alaninda yeniden iiretilmis bir formudur (Kaplan, 1997,
s.138-142; Parlatir, 2006, s.42-44; Enginiin, 2007, s. 534-550; Tanpinar, 2011, s. 266-275).

Benzer bir pedagojik yap1 “Muhallebim ve Mektebim” siirinde de goriiliir. Sermin’in okula
duydugu sevgi, bireysel haz ile 6grenme arasindaki iliskiyi yeniden tanimlar. Sermin’in “bana yetisir
mektebim!” (Fikret, 1965, s. 12) ifadesi, egitimin ¢ocugun hayatindaki merkezi konumunu agikca
ortaya koyar. Burada ¢ocukluk, oyun ve haz ile smirlt bir alan olmaktan ¢ikarak bilgi liretimiyle
0zdeslesir. Bu yoniiyle Fikret’in cocukluk anlayisi, modern pedagojinin “disiplinli birey” modeline
paralel bir yapi sergiler.

Tevfik Fikret’in ¢ocukluk ve genclik tasavvuru, yalmizca “Sermin”’deki pedagojik
cerceveyle sinirh kalmamakta; Halk figiirii etrafinda sekillenen siirlerde tarihsel ve diisiinsel bir
derinlik kazanmaktadir. Bu baglamda Halik, biyografik bir cocuk olmanin 6tesinde, modern bireyin
ve gelecegin toplumsal 6znesinin temsiline doniigiir. Nitekim Fikret’in Halik’a yonelik siirlerinde
cocukluk, dogrudan dogruya bir “gelecek insasi”nin zemini olarak kurgulanmaktadir. Bu durum,
baba-ogul iligkisinin Gtesinde, sairin ideolojik bir sdylem gelistirdigini gdstermektedir (Torenek,
2015, s. 1-2). Ozellikle “Halik’un Veda™1 siirinde bu ydnelim agik bir bigimde goriiliir. Fikret,
oglunu Bati’ya gonderirken onu yalnizca bireysel bir egitim siirecine degil, ayn1 zamanda toplumsal
bir misyona yonlendirir “Bize bol bol ziyd kucakla, getir, / Diismek etrafi gérmemektendir” (Fikret,
2004, s. 544). Bu dizelerde ¢ocuk figiirii, artik edilgen bir varlik olmaktan ¢ikmis; bilgiyi tasiyan ve
toplumu doniistiirecek aktif bir 6zneye doniismiistiir. Bu yoniiyle Fikret’in metni, Bat1 edebiyatindaki
cocukluk temsillerinin Gtesine gecerek onlart islevsel ve ideolojik bir ¢ercevede yeniden iiretir.
Fikret, “Halik’un Amentiisii”’nde ise ¢ocukluk algisinin en radikal déniisiimiinii temsil eder. Siirde
geleneksel inang sistemlerinin yerini akil, bilim ve insan merkezli bir anlayis alir: “Toprak vatanim,
nev’-i beser milletim...” (Fikret, 2004, s. 541). “Promete” siirinde ise Hallk, mitolojik bir figiirle
Ozdeslestirilerek, toplumu aydinlatacak bir “bilim tastyicisi”na doniistiiriiliir: ““Yiiklen getir — ne
varsa — biraz meskenet-fiken...” (Fikret, 2004, s. 543). Bu noktada ¢ocukluk, yalnizca bireysel
gelisim degil; toplumsal ilerlemenin temel dinamigi olarak konumlandirilmaktadir. Son olarak
“Hayavata” siirinde goriilen Longfellow™ etkisi, Fikret’in ¢ocukluk tasavvurunun Bat1 kiiltiiriiyle

0 Henry Wadsworth Longfellow’un etkisi, 19. yiizyiln ikinci yarisinda 6zellikle didaktik, ahlaki ve evrensel degerler
etrafinda sekillenen siir anlayismin yayginlasmas: ile aciklanabilir. Bu etki ii¢ temel diizlemde somutlasir: ilk olarak
Longfellow, siiri yalnizca estetik bir ifade alan1 olmaktan ¢ikararak ahlaki ve pedagojik bir arag haline getirir. A Psalm of
Life ve The Village Blacksmith gibi siirlerinde ¢aligma, sabir, erdem ve bireysel sorumluluk temalarini dogrudan isler. Bu
yoniiyle onun siiri, cocuk ve genclik edebiyatina uygun bir “6rnek insan” modeli iiretir (Longfellow, 1840/2000, s. 3-5).
ikinci olarak, Longfellow’un dili bilingli bigimde sade, ritmik ve erisilebilirdir. Bu ézellik, siirin genis kitlelere—ozellikle
geng okurlara—ulasmasini kolaylastirir. Bu yoniiyle Longfellow, Victor Hugo’nun romantik yiiksek sdylemi ile Francois
Coppée’nin realist duyarhilig1 arasinda bir ara halka gibi islev goriir (Thompson, 1956, s. 112—115). Ugiincii olarak ve en
onemlisi, Longfellow’un siirinde ¢ocukluk dogrudan merkezde olmasa da onun kurdugu etik evren, daha sonra
Avrupa’da—-ozellikle Fransa’da Coppée gibi sairlerde—yoksulluk, emek ve masumiyet ekseninde c¢ocuk temsiline
doniislir. Bu anlamda Longfellow etkisi, dogrudan tematik bir aktarim degil, daha ¢ok ahlaki-estetik bir modelin dolagima
girmesi seklinde isler (Calhoun, 2004, s. 87—89).
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erken yasta kurulan iligki lizerinden sekillendigini ortaya koyar. Cocugun diinyasi burada dogrudan
dogruya Batili bir imgeyle iliskilendirilmekte; bdylece cocukluk, kiiltiirel aktarimin baslangig
noktast haline gelmektedir. Tiim bu Ornekler birlikte degerlendirildiginde, Fikret’in gocukluk
anlayisinin yalnizca pedagojik degil; ayni zamanda hem tarihsel hem de toplumsal agidan bir proje
oldugu anlasilmaktadir. Bu ¢ergcevede so6z konusu metinler, tematik benzerlikler {izerinden degil,
islevsel doniisiim agisindan da degerlendirilmelidir (Genette, 1997, s. 5-12). Bununla birlikte
Fikret’in Hugo ile kurdugu iliskinin ¢ogu zaman Ortiikk bir diizlemde gergeklestigi goriilmektedir.
Donemin elestirilerinde de belirtildigi lizere, Hugo etkisi agik referanslardan ziyade diisiinsel ve
tematik diizeyde hissedilmektedir (Oztiirk Bayramoglu, 2006, s. 727). Bu durum, etkilenmenin
ylizeysel bir alintilama pratigi degil, derin bir poetik i¢sellestirme siireci oldugunu goéstermektedir.
Dolayisiyla Fikret’in ¢ocukluk ve genclik temsilleri, Bat1 edebiyatindan alinan unsurlarin dogrudan
aktarimi degil; bu unsurlarmm yerel baglamda yeniden islenerek 6zgiin bir ideolojik ve estetik yap1
haline getirilmesinin bir sonucudur.

Kiiltiirel Araci Olarak Tevfik Fikret: Cocukluk Algisinin Bati’dan Tiirk Diinyasina
Aktarimi ve Doniisiimii

Yavuz Akpinar, “Azerl Edebiyati Aragtirmalar1” adli eserinde Tanzimat donemi sarilerinden
olan “Namik Kemal’in yalmz Tiirkiye’de degil, Tiirk diinyas:1 ve Islam iilkelerinde etkili oldugunu
tespit etmektedir. Akpmar, Namik Kemal’in siirleri, modernlesme doneminin baslarinda
Azerbaycan, Kazan, Tiirkistan ve hatta iran aydimlarini etkilemis; bu donem aydinlarin sadece Bati
ile temaslar1 degil Tiirk diinyasiyla olan edebi ve sosyal temaslarina dikkat ¢cekmis; Tiirk diinyas1 ve
ozellikle Azerbaycan yazarlarinin Tannzimat donemi Tiirk aydinlarla edebi iligkilerini irdelemistir
(Akpinar, 1994, s. 213-230). Dolayisiyla Akpinar’in tespitleri dikkate alinarak bu alanda arastirmalar
yiiriitilmesi gerektigi fikri giiglendirilmektedir. Bu dogrutuda Tevfik Fikret’in siirinde ¢ocuk ve
cocukluk temsili, yalnizca bireysel bir duyarlilik alani olarak degil; modernlesme siirecinin iirettigi
yeni bir diisiinsel ve pedagojik paradigmanin yansimasi olarak degerlendirilmelidir. Bu baglamda
Fikret’in ¢ocukluk anlayisi, Bati edebiyatindan devralinan tematik unsurlarin Tiirk edebi alaninda
yeniden yapilandirilmasiyla ortaya ¢ikmis ve daha sonra Tiirk diinyasinin farkli cografyalarina
aktartlmigtir. Bu fikirden hareketle Fikret’in “Sermin” eserindeki cocuk figiirii, Bati ¢ocuk
edebiyatinda goriilen disiplin, ¢aligma ve ahlak temalarinin yerel kodlarla yeniden kurgulanmig bir
versiyonudur. Bu durum, Fikret’in yalnizca bir aktarici degil; ayn1 zamanda doniistiiriicii bir ara figiir
oldugunu ortaya koyar. Bu doniisiimiin Tiirk diinyasindaki yansimalar1 6zellikle Azerbaycan ¢ocuk
edebiyatinda agik¢a gozlemlenmektedir. Abdulla Saik’in “Uyan, Oglum” siiri, Fikret’in Haltk’a
yonelik didaktik sdyleminin dogrudan bir uzantisi niteligindedir. Saik’in “Cabuk ol, kalk, git okula,
/ Saril bilime, terbiyeye” (Sakalli ve Sezer, 2020, s. 28) dizeleri, Fikret’in egitim merkezli ¢ocukluk
anlayisin1 neredeyse ayni sOylemsel yapi icinde yeniden iiretir. Burada dikkat ¢eken nokta, hitap
bicimidir: “oglum”. Bu kullanim, Fikret’in Hallk figiirii izerinden kurdugu bireysel ama temsili
cocuk tipinin, Azerbaycan edebiyatinda kolektif bir cocuk modeline doniistiigiinii gosterir. Benzer
sekilde Ehmed Cavad’in “Cocuklarima” siirinde cocukluk, doga, vatan ve egitim iiggeninde
kurgulanir: “Haydi, gelin okula gidelim, / Tembellige lanet edelim” (Sakalli ve Sezer, 2020, s. 32).
Bu dizeler, Fikret’in g¢alismayi ahlaki bir zorunluluk olarak sunan yaklagiminin Azerbaycan
sahasinda yeniden iiretildigini gostermektedir. Ancak burada Fikret’ten farkli olarak milli biling
unsuru daha belirgin héle gelir.

Fikret’in ¢ocukluk algisinin bir diger 6nemli boyutu ise toplumsal duyarlilik ve 6zellikle
yoksul, yetim ve korunmaya muhta¢ g¢ocuklara yonelik ahlaki sorumluluk fikridir. “Verin
Zavallilara” siirinde yer alan: “Verin su dullara, yoksul kalan su eytama...” (Fikret, 2009, s.46)
dizesi, cocukluk kavramini yalnizca bireysel gelisimle degil; toplumsal vicdan ve paylagma etigiyle
birlikte ele alan bir yaklagimi temsil eder. Bu sdylem, ¢cocuklugu koruma ve gozetme yiikiimliliigiinii
yetiskin diinyasina yonelten bir etik ¢cagri niteligindedir. Ayn1 duyarliligin Azerbaycan sahasinda da
yeniden iretildigi goriilmektedir. Hiiseyin Cavid’in: “Verin!... Verin de, evet, susturun su feryadi...”
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dizesi, Fikret’in bu cagristyla acik bir sdylemsel paralellik kurmaktadir. Her iki metinde de ¢ocukluk,
dogrudan goriinmese bile, yoksulluk ve magduriyet baglaminda korunmasi gereken kirilgan bir
toplumsal kesimi temsil eder. Bu durum, Fikret’te etik bir duyarlilik olarak ortaya ¢ikan ¢ocukluk
anlayisinin, Azerbaycan edebiyatinda daha genis bir toplumsal adalet sdylemine doniistiigilinii
gostermektedir. Abbas Sihhat’in “Yaz”, “Yay Gecesi”, “Qis” “Ekin¢i Negmesi”, “Payiz Caginda”,
“Pay1z Gecesi”, “Bahar Axsami1”, “Derya Kenar” gibi pek ¢ok siirinde Fikret’ten devralinan bu etik
ve pedagojik cocukluk anlayisi, toplumsal ilerleme ve kolektif biling baglaminda daha da genisletilir.
Sthhat’in 6zellikle “Davet” isimli egitim ve ilerleme temal: siirinin dizelerinde “Elm ilen hdsil olur
izzet, tapar millet nicat” (Erol, 2020, s. 128) ifadesi, Fikret’in ¢ocuk ve gengligi bilgiyle donatilmig
bir gelecek 6znesi olarak kurgulayan yaklagiminin Azerbaycan sahasinda kolektif bir kurtulusg
ideolojisine doniistiigiinii gostermektedir. Boylece cocukluk, yalnizca bireysel gelisimin degil;
toplumsal doniistimiin de temel tagi haline gelir. Bu durum, Genette’in hipertextual doniigiim kavrami
baglaminda, metnin yalnizca yeniden yazilmasi degil; ayn1 zamanda yeni bir ideolojik baglama
yerlestirilmesi olarak degerlendirilebilir. Hiiseyin Cavid’in “Kiz Mektebinde” siiri ise g¢ocukluk
algisini ahlaki degerler lizerinden genisletir. “Bir kizin ancak bilgidir, temizliktir ziyneti” (Sakalli ve
Sezer, 2020, s. 30) dizesi, egitimi yalnizca zihinsel degil; ayn1 zamanda etik bir formasyon siireci
olarak tanimlar. Bu yaklagim, Fikret’in cocukluk anlayisindaki ahlak ve egitim birlikteliginin Tiirk
diinyasinda farkli varyasyonlarla siirdiiriildiigiinii gostermektedir.

Kazak ¢ocuk edebiyatinda eserler veren Jambil Jabayev’in ¢cocuklara hitaben kaleme aldig1
“Balalarga” (Cocuklara) baslikli siirinin dizelerinde cocuk dogrudan sevgi ve sefkat nesnesi olmanin
Otesinde, gelecegin tasiyicisi olarak konumlandirilir: “Cocuklar, goziimiin nurlari nasilsiniz? /
Yayilip gole yetigen kamislarim!” (Ayan, 2020, s. 77). Bu ifadede ¢ocuk, bireysel bir varlik olmaktan
cikarak kolektif bir metafora doniisiir. Fikret’in Hallk’a yonelttigi umut ve beklentiyle paralel
bicimde, burada da ¢ocuk, gelecegin kurucu 6znesidir. Ancak Fikret’te bu 6zne daha ¢ok bireysel bir
ideal tip olarak sekillenirken, Jabayev’de kolektif bir toplumsal varlia doniisiir. Bu durum,
Bourdieu’niin edebi alan kurami gergevesinde degerlendirildiginde, ayni poetik modelin farkli sosyo-
kiiltiirel alanlarda farkli islevler iistlenmesiyle agiklanabilir. Magjan Jumabayev’in “Men Jastarga
Senemin” (Ben Genglere Giiveniyorum) siiri ise bu doniisiimii daha ileri bir asamaya tasir. Sair,
gencligi yalnizca umut olarak degil, dogrudan bir gii¢ ve irade kaynag olarak tanimlar: “Aslan gibi
heybetli, / Pars gibi gayretli... / Ben genglere giiveniyorum!” (Ayan, 2020, s. 86). Bu sOylem,
Fikret’in Halik’a yiikledigi misyonla dogrudan ortiismektedir. Nitekim Fikret de gencligi,
caliskanlik ve bilgi yoluyla yiikselen bir ideal olarak kurgular (Kaplan, 1997, s.138-142). Ancak
Jumabayev’de bu ideal, bireysel bir egitim siirecinden ziyade, kolektif bir uyanis ve milli dirilis
projesine evrilmistir. Bu baglamda metin, Genette’in “doniistiiriicii hipertextualite” kategorisine
uygun bigimde, onciil modelin izleklerini korurken islevsel olarak genisletmektedir. Ilyas
Jansiigirov’un ¢ocuklara seslenen siirlerinde ise doga, ¢calisma ve 6grenme temalarinin i¢ ige gectigi
goriiliir. “Jazg Silde” (Yaz Mevsiminde Temmuz) siirinde; “Hey ¢ocuklar, ¢cocuklar / Oynayalim,
giilelim / Artik okula gidelim” (Ayan, 2020, s. 92). Bu dizelerde oyun ile egitim arasinda kurulan
denge, Fikret’in ¢ocukluk anlayisiyla 6nemli dlglide Ortiigiir. Fikret de “Sermin”’de ¢ocugu yalnizca
disipline edilmis bir 6zne olarak degil, ayn1 zamanda oyun oynayan, hisseden ve gelisen bir varlik
olarak ele alir. Ancak Jansiigirov’da bu denge daha toplumsal bir iiretim ve mevsimsel dongii iginde
konumlandirilir. Bu durum, ¢ocukluk algisinin yerel yasam pratikleriyle biitlinlestigini gosterir.
Sultanmaxmut Toraygirov’un “Ogrencinin Diisiincesi” ve “Okuyan Genglere” siirleri ise cocukluk
algisiin en ileri doniislim agamasini temsil eder. Burada ¢ocuk artik edilgen bir alic1 degil, kendi
bilincini kuran bir 6zne haline gelir: “Cehaletin semasina / Giines olmazsam kim olurum?” (Ayan,
2020, s. 94). Bu ifade, Fikret’in “okuyunuz” seklindeki digsal yonlendirmesinin igsellestirilmis bir
bigimi olarak okunabilir. Ayni sekilde “Is yaparsak bir olup / Imkdnsizi basaririz” dizeleri, Fikret’in
caligkanlik vurgusunun kolektif bir ideolojiye doniistiigiinii gosterir. Bu baglamda cocukluk, artik
yalnizca bireysel gelisim siireci degil, toplumsal doniistimiin aktif bir unsuru olarak konumlandirilir.
Otebay Turmanjanov’un siirlerinde ise cocukluk algisinin daha duygusal ve estetik bir boyut
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kazandig1 goriiliir. “Kel, balalar, kiileyik!” (Gelin ¢ocuklar giilelim) siirinin “Gelin ¢ocuklar giilelim
/ Giiliisle ¢icek acalim” (Ayan, 2020, s. 96) dizeleri, cocukluk ile nese, doga ve estetik duyarlilik
arasinda giiclii bir bag kurar. Bu durum, Fikret’in Halik’a yonelik yazdig: siirlerde yer alan duygusal
ve insani yonle iliskilendirilebilir. Fikret’te her ne kadar ¢alisma ve egitim vurgusu baskin olsa da
cocukluk ayni zamanda sevgi, sefkat ve umutla ¢evrelenmis bir diinyadir. Turmanjanov’da ise bu
yon daha belirgin hale gelerek ¢ocuklugu nesenin ve yasam enerjisinin merkezi olarak
konumlandirir.

Bu ornekler birlikte degerlendirildiginde, Tevfik Fikret’in ¢ocukluk ve genclik anlayisinin
Tiirk diinyasinda ¢ok yonlii bir doniigiim siirecine zemin hazirladigi goriilmektedir. Her edebi alan,
kendi toplumsal ve ideolojik ihtiyaclar1 dogrultusunda poetik modeli yeniden iiretmis; boylece
cocukluk algis1 bireysel egitimden kolektif biling insasina, pedagojik ogiitten ideolojik
yonlendirmeye dogru genislemistir. Bu doniigiim siireci, Bat1’dan Tiirk ¢ocuk ve genglik edebiyatina
oradan Tirk diinyasina uzanan kimlik merkezli aktarimin somut bir gostergesi olarak
degerlendirilebilir.

Kirgiz ¢ocuk edebiyati 6rnekleri, Tevfik Fikret’in “Sermin’ adli eserinde insa ettigi cocukluk
algismin Tiirk diinyasinda nasil yeniden iiretildigini ve doniistiiriildiigiinii géstermesi bakimindan
dikkat ¢ekici bir konumda yer alir. Ozellikle Barp1 Alikulov’un “Cocuklara Nasihat” siiri ile Fikret’in
didaktik siirleri arasinda belirgin bir paralellik bulunmaktadir. Alikulov’un siirinde ¢ocuk dogrudan
muhatap aliarak ahlaki ve pedagojik bir sdylem gelistirilir: “Ilim, bilim faydali, / Okuyun, cocuklar”
(Ismailova, 2020, s. 148). Bu ifade, Fikret’in “Sermin’’de yer alan ve ¢ocuklar siirekli 6grenmeye,
calismaya ve kendilerini gelistirmeye yonlendiren didaktik tonuyla rtiismektedir. Nitekim Fikret de
benzer bir bicimde ¢ocuklara hitap ederek “okuyunuz: okuyanlar / ¢ok sey bilir, ¢cok sey yapar”
(Fikret, 2018, s. 57) dizeleriyle bilgi ve ¢alismay1 g¢ocukluk idealinin merkezine yerlestirir. Bu
paralellik, yalnizca tematik diizeyde degil, sdylem diizeyinde de kendini gosterir. Her iki sairde de
cocuk, edilgen bir varlik degil; yonlendirilmesi gereken, ancak aym1 zamanda gelecegi kuracak
potansiyele sahip bir 6zne olarak konumlandirilir. Ancak Fikret’te bu 6zne daha ¢ok bireysel gelisim
ekseninde ele alinirken, Kirgiz sahasinda ¢ocuk, toplumsal diizenin ve ahlaki yapinin bir parcasi
olarak sekillendirilir. Alikulov’un “Baldarga Nasiyat” (Cocuklara Nasihat) siirinde yer alan
“Baskalarimin esyasim / Almayin ¢ocuklar” veya “Yalan sézii ‘dogru’ diye / Satmaywn ¢ocuklar”
(ismailova, 2020, s. 149) gibi dizeler, ¢ocukluk algismin toplumsal normlar ve geleneksel degerler
cercevesinde kuruldugunu gostermektedir. Bu durum, Bourdieu’niin edebi alan kurami agisindan
degerlendirildiginde, cocuk edebiyatinin i¢inde iiretildigi sosyal alanin normatif yapisinin metinlere
dogrudan yansimasi olarak okunabilir. Ote yandan Calil Sadikov’un “Kuslar” siiri, Fikret’in
“Sermin”’de doga ve oOzellikle hayvanlar {izerinden kurdugu pedagojik anlatimla dogrudan
iligkilendirilebilir. Sadikov’un “Kanattuular” (Kuslar) siirinde kuslar, yalnizca dogal varliklar olarak
degil, ayn1 zamanda ¢ocuklara gézlem, bilgi ve dolayli 6grenme imkani sunan unsurlar olarak
sunulur: “Her zaman insana dosttur ... / Sesi ¢ikar baharda” (Ismailova, 2020, s. 168). Benzer sekilde
Fikret de ¢ocuk siirlerinde hayvanlar1 ve dogay1 egitici bir ara¢ olarak kullanir; cocugun cevreyi
tanimasi ve anlamlandirmasi bu unsurlar araciligiyla saglanir. Bu baglamda her iki sairde de doga,
cocukluk egitiminin 6nemli bir bileseni haline gelir. Ancak Sadikov’un siirinde doga unsurlarinin
daha ¢ok betimleyici ve 6gretici bir islev iistlendigi goriiliirken, Fikret’te bu unsurlar ¢ogu zaman
ahlaki ve pedagojik mesajlarla dogrudan iliskilendirilir. Ornegin Fikret’in hayvanlar iizerinden
verdigi mesajlar genellikle ¢aligkanlik, diiriistliik ve disiplin gibi degerlerle baglantilidir. Sadikov’da
ise kuslar, daha ¢ok doganin diizenini ve ¢esitliligini gosteren birer gézlem nesnesidir. Bu durum,
ayni tematik c¢ekirdegin farkli baglamlarda yeniden islenmesi ve donistiiriilmesi seklinde
aciklanabilir.

Kirgiz ¢ocuk edebiyatinda dikkat ¢eken bir diger unsur ise didaktik sdylemin siirekliligidir.
Alikulov’un siirinde tekrar eden “cocuklar” hitabi ve emir kipleri (“okuyun”, “yapmaym”,
“diisiiniin”) ¢ocuk edebiyatinin dogrudan egitici islevini 6n plana ¢ikarir. Bu yoniiyle s6z konusu
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metinler, Fikret’in ¢ocuk siirlerinde goriilen pedagojik yaklagimin Tiirk diinyasinda siirdiiriildiigiinii
gostermektedir. Ancak burada onemli bir fark ortaya c¢ikar: Fikret’in modernlesme baglaminda
kurdugu c¢ocukluk ideali, Kirgiz sahasinda daha ¢ok geleneksel ahlak ve toplumsal diizenin
korunmasi yoniinde yeniden yorumlanmistir. Bdylece ¢ocukluk algisi, bireysel gelisimden toplumsal
uyuma, doga gézleminden ahlaki egitime uzanan genis bir yelpazede yeniden tanimlanmaktadir.

Ozbek ¢ocuk edebiyatinda yer alan Kuddiis Muhammedi’nin siirleri, cocukluk algismnin
doga, mevsim ve iiretim iliskisi icerisinde kurgulandigini gostermesi bakimimdan dikkat ¢ekicidir.
“Bahor Keldi” (Bahar Geldi) siirinde doga yalnizca estetik bir arka plan olarak degil, ayn1 zamanda
egitimsel bir ¢cagrinin pargasi olarak islev goriir: “Kagcmasin giizel firsat, / Haydi, ¢abam géster, /
Imtihan, sinav vakti!” (Solmaz ve Tuglaci, 2020, s. 190). Bu dizelerde bahar mevsimi, yalnizca
doganin uyanis1 degil; ayn1 zamanda ¢ocugun harekete gecmesi, ¢alismasi ve kendini gelistirmesi
gereken bir zaman dilimi olarak anlamlandirilir. Fikret’te de doga, cogu zaman pedagojik bir islev
iistlenir ve ¢ocugu harekete gegiren bir unsur olarak kullanilir. Bu baglamda 6zellikle “Bal Aris1”
siiri ile Fikret’in “Sermin’’de yer alan “Art Sokar” siiri arasinda giiclii bir tematik ve islevsel
paralellik kurulabilir. Muhammedi’nin siirinde ari, ¢aligkanlik, iiretkenlik ve dogayla uyumun
simgesi olarak sunulur: “Cicekten ¢cicege konup / Serbet i¢er bal arisi” (Solmaz ve Tuglaci, 2020, s.
190). Ar1 burada ¢ocuk i¢in hem gozlemlenebilir bir doga unsuru hem de dolayli bir modeldir. Siirin
ilerleyen dizelerinde bu model daha da somutlasir: “Sen kiymetli dostumuz, / Balimi yiyerek biiyiidiik
biz” ifadeleri, arimin insan yasamindaki yerini vurgulayarak ¢ocugun doga ile kurdugu bag
giiclendirir. Fikret’in “Art Sokar” siirinde ise ar1 figiirii yalnizca iiretkenlik {izerinden degil, ayni
zamanda dikkat ve sorumluluk iizerinden ele alinir (Fikret, 1965, s. 50). Ar1, bir yandan ¢aliskanligin
semboliiyken, diger yandan doganin kurallarina uyulmadiginda ortaya ¢ikabilecek sonuglari
hatirlatan bir unsur haline gelir. Bu yoniiyle Fikret’te ar1, daha dogrudan didaktik bir isleve sahiptir.
Muhammedi’de ise ayni figiir daha yumusak, gézleme dayal1 ve estetik bir anlatim i¢inde sunulur.
Bu farklilik, diger Tiirk Diinyasi ¢ocuk edebiyatlarinda oldugu gibi ortak bir temin (ar1 =
caliskanlik/dogal/iiretim) farkli baglamlarda yeniden islenmesi olarak yorumlanabilir. Ote yandan ele
alinan Ozbek siirinin ilerleyen dizelerinde dikkat ceken bir diger unsur, ¢ocukluk ile egitim
arasindaki iligkinin dogrudan ve agik bir sekilde kurulmasidir. “Hazir mi, derslerin tamam?” gibi
ifadeler, cocugu dogrudan egitim siirecinin aktif bir 6znesi olarak konumlandirir. Bu durum, Fikret’in
Halik figiirii iizerinden insa ettigi bilingli, caligkan ve sorumluluk sahibi birey modelinin Tiirk
diinyasinda devam ettigini gostermektedir. Ancak Ozbek sahasinda bu model, bireysel idealden
ziyade daha pratik ve giindelik bir egitim anlayis1 i¢inde sunulmaktadir. Bourdieu’niin edebi alan
kurami ag¢isindan bakildiginda, Fikret’in modernlesme siirecindeki Tiirk toplumunda kurdugu
cocukluk ideali, bireysel biling ve entelektiiel gelisim iizerine kuruluyken; Ozbek cocuk siirlerinde
bu ideal, daha ¢ok giindelik hayatla i¢ ice gecmis, doga ve iiretimle biitiinlesmis bir egitim anlayisina
donismiistiir.

Bulgaristan Tiirk ¢gocuk edebiyatinin olusum siireci incelendiginde, bu edebiyatin dogrudan
pedagojik ihtiyaglar ¢cercevesinde ortaya ¢iktig1 goriilmektedir. 1908—1944 yillar arasinda sekillenen
ilk doénem, biilylik dl¢lide egitim faaliyetleri ve ders kitaplar etrafinda gelismistir. Nitekim bu
donemde cocuk edebiyati {irlinlerinin 6nemli bir kismi, dogrudan okul kitaplar1 ve Ogretim
materyalleri iginde yer almistir (Akgiin, 2016, s. 104—105). Bu durum, ¢ocukluk algisinin estetik bir
temsilden ziyade islevsel ve didaktik bir g¢ercevede kuruldugunu gostermektedir. Bulgaristan
sahasinda c¢ocukluk, Fikret’te oldugu gibi bireysel duyarhilikla degil; daha ¢ok toplumsal varligin
korunmasi ve kiiltiirel devamliligin saglanmasi amaciyla ele alinmigtir. Ornegin Mustafa Serif
Alyanak’in ¢ocuklara hitaben yazdig1 “Calis Yavrum” siirinde: “Haydi yavrum, haydi kalk! Bugiin
artik erken kalkmak ve calismak giiniidiir” (Akgiin, 2016, s. 107) dizeleri, ¢ocuklugun dogrudan
calisma ve iiretimle iligkilendirildigini gostermektedir. Bu yaklagim, Fikret’in “Sermin”’de kurdugu
“caligkan ¢ocuk” modelinin Balkan baglaminda daha sert ve disipliner bir bigimde yeniden
uretildigini ortaya koymaktadir. Benzer sekilde Mehmet Masum’un ¢ocuklara yonelik “Sehit
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Yavrularina” siirinde goriilen: “Millet icin baban gitti cennete... Katlaniriz biz senin igcin mihnete”
(Akgiin, 2016, s. 107) dizeleri, ¢ocukluk algisinin milli biling ve fedakarlik ekseninde yeniden
kurgulandigin1 gostermektedir. Bu noktada ¢ocuk, yalnizca egitilmesi gereken bir birey degil; aym
zamanda kolektif hafizanin ve milll kimligin tasiyicisidir. Bu yoniiyle Bulgaristan sahasinda
cocukluk, Fikret’teki etik biling modelinin ideolojik bir genislemesi olarak ortaya ¢ikar. Hafiz Islam
Ergin’in ¢ocuklara hitaben yazdig1 “His Bahgesi” siirde ise dini ve ahlaki boyutun 6ne ¢iktigi
goriilmektedir: “Ey cocuklar! Islam dini Pek miibarek, pek giizeldir... Iste bize o ogretir” (Akgiin,
2016, s. 110). Bu dizeler, cocukluk algisinin yalnizca pedagojik degil; ayn1 zamanda dini ve ahlaki
degerlerin aktariminda merkezi bir rol oynadigim gostermektedir. Fikret’in dini unsurlan korkudan
arindirarak (Umaci, Ezan, Hasbihal, Oksiiz ve Kis Baba siirleri) yeniden yorumlayan yaklagimu,
burada daha dogrudan &gretici bir forma doniismiistiir. Bu durum, ¢ocukluk sdyleminin her edebi
alanda o alanin ideolojik ihtiyaglarina gore yeniden sekillendigini gostermektedir.

Bulgaristan Tiirk ¢ocuk edebiyatinda dikkat ¢eken bir diger unsur, egitim temasinin
neredeyse tiim metinlerde belirleyici olmasidir. Nitekim bu edebiyatin kurucu kadrosunun biiyiik
Olclide 6gretmenlerden olusmasi, metinlerin didaktik karakterini giiclendirmistir. Ders kitaplar1 ve
stireli yayinlar (6rnegin Tefeyyiiz, Altin Kalem, Terbiye Ocagi) ¢ocukluk sdyleminin tasiyici araglari
haline gelmistir (Akgiin, 2016, s. 104). Bu cer¢cevede ¢ocukluk, yalnizca bireysel gelisim degil; ayni
zamanda dil, kimlik ve kiiltlir aktariminin merkezinde yer alan bir kategoriye doniismiistiir. Edebi
alan kurami ¢ercevesinde Bulgaristan Tiirk ¢ocuk edebiyati, bagimsiz bir estetik alan olarak degil;
egitim alani ile i¢ ice gecmis bir iiretim alan1 olarak ortaya ¢ikmistir. Bu nedenle burada iiretilen
cocukluk soylemi, estetik kaygilardan ziyade islevsel ve ideolojik kaygilarla sekillenmistir.
Tiirkiye’den getirilen ders kitaplarinin yerel ihtiyaglara cevap verememesi lizerine Bulgaristanli Tiirk
aydinlarinin kendi metinlerini iiretmeleri (Akgiin, 2016, s. 103), kiiltiirel sermayenin yerel diizeyde
yeniden iiretildigini gostermektedir. Bu durum ayni zamanda karsilagtirmali edebiyat agisindan
onemli bir “uyarlama” siirecine isaret etmektedir. Tiirkiye merkezli ¢ocuk edebiyati modeli,
Bulgaristan sahasinda dogrudan aktarilmamis; aksine yerel kosullara gore yeniden yapilandirilmistir.
Bu baglamda Fikret’in ¢cocukluk anlayisi, Balkanlar’da ii¢ temel yonde doniismiistiir:

. Pedagojik model — disipliner egitim modeli
. Etik biling — milli ve ideolojik biling
. Bireysel cocuk — kolektif kimlik tasiyicist gocuk

Bulgaristan Tiirk cocuk edebiyati, Tevfik Fikret ile baslayan ¢cocukluk sdyleminin Tiirk
diinyasindaki en 6zgiin doniisiim alanlarindan birini temsil etmektedir. Azerbaycan basta olmak
iizere Tiirk Diinyasinin farki sahalarinda milli bilingle genisleyen bu sdylem, Balkanlar’da daha
belirgin bir sekilde egitim, kimlik gibi varlik miicadelesiyle i¢ ice gecmistir. Bu siireg, cocukluk
kavraminin yalnizca edebi bir tema olmadigini; aym1 zamanda farkli cografyalarda yeniden
tanimlanan edebi bir form oldugunu agikga ortaya koymaktadir.

Tablo 1. Genette’in Hipertextualite Modeli Agisindan Metin Eslesmeleri
Hypotext / On Metin Hypertext / Ortak Motif Fikret’teki Doniisiim
Déniistiiriilen Metin
Francois Coppée, “La Tevfik Fikret, “Hasta Hasta ¢ocuk, Trajik cocuk imgesi
Nourrice” Cocuk” Anne kaygisi, bedenin umut ve iyilesme
kirilganlig fikriyle yeniden
kodlanir
Frangois Coppée, “Le Tevfik Fikret, Yoksul ¢ocuk, smifsal Gozlemci gergekeilik
Petit Epicier” “Haltik’un Bayram1” esitsizlik, toplumsal etik sorumluluk
duyarhilik cagrisina doniisiir
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Victor Hugo,
“Souvenir”

Tevfik Fikret,
“Yavrucuga”

Babalik duygusu, ¢ocuk
sevgisi, duygusal
aydinlanma

Nostaljik duygu
gelecege doniik kurucu
cocuk idealine evrilir

Victor Hugo,
“Melancholia”

Tevfik Fikret, “Verin
Zavallilara” / “Halik’un

Yoksulluk, ¢ocuk
emegi, magduriyet

Sosyal aci, ahlaki
miidahale ve toplumsal

Bayrami1” vicdan cagrisina
doniisiir

Cocuk, modernlesmenin
ve bilimsel ilerlemenin
tastyici 6znesi haline
gelir

Fikret’in bireysel-
modern ¢ocuk modeli

“Halik’un Veda’1”,
“Halik’un Amentiisii”,
“Promete”

Cocuk/genclik, gelecek,
ilerleme, akil

Hugo ve Aydinlanmaci
¢ocukluk soylemi

Fikret’in Haltk ve
Sermin modeli

Abdulla Saik, Abbas
Sihhat, Magjan

Egitim, galisma,
gelecek, milli biling

Jumabayev, Barp1 Tiirk Diinyast’nda
Alikulov vb. kolektif biling modeline
doniisiir

Bu tablo, ¢aligmada kullanilan hipertextualite kavraminin yalmizca genel bir kuramsal
gonderme olmadigini, dogrudan metinler aras1 doniisiim iligkilerini agiklamak tizere isletildigini
gostermektedir. Buna gore Coppée ve Hugo nun ¢ocukluk temal siirleri, Fikret’in siirleri agisindan
hypotext konumundadir. Ancak Fikret’in metinleri, bu 6n metinleri birebir yineleyen pasif
hypertextler degildir. Aksine ¢ocukluk imgesini Tiirk modernlesmesinin egitim, ahlak, ilerleme ve
toplumsal sorumluluk diislinceleriyle yeniden kodlayan doniistiiriicii hypertextlerdir. Tiirk
Diinyasi’na ait 6rneklerde ise Fikret’in siirleri ikinci diizey bir hypotext islevi kazanmakta; bu model
Azerbaycan, Kazak, Kirgiz, Ozbek ve Balkan Tiirk edebiyatlarinda milli biling, toplumsal ilerleme
ve kiiltiirel siireklilik ekseninde yeniden iiretilmektedir.

Tiirk Diinyas1 6rneklerinde Bourdieu’niin alan kavrami, Fikret modelinin farkli baglamlarda
neden degiserek yeniden iretildigini agiklamak icin islevseldir. Azerbaycan sahasinda ¢ocukluk
sOylemi maarifcilik ve milll uyamsla; Kazak ve Kirgiz sahalarinda kolektif ilerleme ve toplumsal
ahlakla; Bulgaristan Tiirk edebiyatinda ise kimlik koruma ve edebi siireklilikle birlesir. Bu durum,
aynit ¢ocukluk modelinin farkli edebi alanlarda aynmi sekilde tekrarlanmadigini, her alanin kendi
tarihsel ihtiyaglar1 dogrultusunda onu yeniden insa edildigini gosterir. Dolayisiyla Fikret’in gocukluk
modeli, Tiirk Diinyasi’nda dolagima girerken yeni sembolik degerler kazanir.

Sonug¢

Bu c¢alisma, Tevfik Fikret’in ¢ocuk ve genglik temali siirlerinde Bati edebiyatindan
devralinan ¢ocukluk imgelerinin dogrudan taklit edilmedigini; Tiirk modernlesmesinin pedagojik,
ahlaki ve ideolojik ihtiyaclar1 dogrultusunda yeniden islevlendirildigini ortaya koymustur. Incelenen
metinler, Fikret’in Frangois Coppée ve Victor Hugo ile kurdugu iligskinin yalnizca tematik bir
benzerlik diizeyinde kalmadigini, ¢ocuk imgesinin islevinde belirgin bir semantik doniisiim
gergeklestigini gostermektedir.

Ik olarak, Coppée’den gelen yoksul, hasta ve korunmaya muhta¢ cocuk imgesi Fikret’te
yeni bir yon kazanmistir. Coppée’nin “La Nourrice” ve “Le Petit Epicier” siirlerinde gocuk, modern
toplumun yoksulluk, hastalik ve emek iligkileri iginde ezilen kirilgan bir figiir olarak temsil edilir.
Fikret’in “Hasta Cocuk” ve “Haliik’un Bayram1” siirlerinde ise bu kirilganlik yalnizca gézlemlenen
bir trajedi olarak kalmaz; ahlaki sorumluluk, merhamet ve toplumsal miidahale ¢agrisina donsiir.
Bu yoniiyle Fikret, Coppée’nin sosyal duyarliligini devralmis; fakat onu daha belirgin bir etik
yonlendirme igine yerlestirmistir.

Ikinci olarak, Hugo’dan gelen ¢ocuk sevgisi, masumiyet ve gelecek fikri Fikret’te ideolojik
bir genclik tasarimma doniismistiir. Hugo’da ¢ocuk ¢ogu zaman sevgi, hatira ve insanligm
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gelecegiyle iliskilendirilen romantik bir figiirdiir. Fikret ise bu figiirii “Yavrucuga”, “Haltk un
Veda’1”, “Halik’un Amentiisii” ve “Promete” gibi siirlerde bilim, akil, ilerleme ve toplumsal
doniisiim diistincesiyle birlestirir. Boylece cocuk, yalnizca korunmasi gereken bir varlik degil;
gelecegi kuracak modern 6zne olarak kurgulanir.

Ucgiincii olarak, Genette’in hipertextualite modeli agisindan degerlendirildiginde, Coppée ve
Hugo’nun ¢ocukluk temali metinleri Fikret’in siirleri i¢in hypotext islevi gormektedir. Fikret’in
siirleri ise bu 6n metinleri Tiirk modernlesmesi baglaminda doniistiiren hypertextlerdir. Ancak bu
iligki birebir bir metinsel aktarim degil; motif, sdylem ve islev diizeyinde gerceklesen bir yeniden
kodlama siirecidir. Hasta ¢ocuk, yoksul ¢ocuk, babalik duygusu, ¢ocuk sevgisi, egitim ve gelecek
gibi motifler Fikret’te yeni bir anlam diizeni kazanir.

Dérdiincii olarak, Bourdieu’niin edebi alan kurami1 Fikret’in bu doniisiimii hangi sosyolojik
zeminde gerceklestirdigini aciklamaktadir. Fikret’in Bati edebiyatiyla kurdugu iligki, ona
cagdasTiirk edebiyatinda 6nemli bir kiiltiirel sermaye saglamistir. Bu sermaye, ¢ocukluk ve gencglik
temalarinin pedagojik ve ideolojik bir programa doniistiiriilmesiyle sembolik sermaye niteligi
kazanmigtir. Fikret, cocuk edebiyatini yalnizca estetik bir alan olarak degil, modern birey ve toplum
tasariminin tasiyicisi olarak degerlendirmistir.

Besinci olarak, Fikret’in ¢ocukluk ve genclik modeli Tiirk Diinyasi’nda farkli bigimlerde
yeniden anlamlandirilmistir. Azerbaycan sahasinda Abdulla Saik, Abbas Sihhat, Hiiseyin Cavid ve
Ehmed Cavad gibi sairlerde bu model egitim, maarifcilik ve milli bilingle birlesmistir. Kazak
edebiyatinda Magjan Jumabayev ve Sultanmaxmut Toraygirov gibi isimlerde genglik, kolektif
uyanis ve toplumsal ilerlemenin 6znesi haline gelmistir. Kirgiz ve Ozbek cocuk siirlerinde ise
Fikret’in ¢calisma, 6grenme ve ahlaki yonlendirme vurgusu yerel degerler, doga gézlemi ve toplumsal
uyum fikriyle yeniden kurulmustur. Bulgaristan Tiirk ¢ocuk edebiyatinda ise ¢ocukluk, kimlik
koruma ve toplumsal degerlerin tasiyicisi seklinde viicut bulmustur.

Sonug olarak Fikret’in 6zgiin katkisi, Bati’dan aldig1 ¢cocukluk imgelerini Tiirk edebiyatina
yalnizca aktarmasinda degil; bu imgeleri yenilik¢i tarzinda, pedagojik ve toplumsal bir programa
doniistirmesinde aranmalidir. O, Coppée’den toplumsal duyarliligi, Hugo’dan ¢ocuk sevgisi ve
gelecek fikrini, Aydinlanmac diisiinceden ise egitim ve ilerleme idealini devralmis; bunlar1 Haliik
ve Sermin etrafinda 6zgiin bir ¢ocukluk ve geng¢lik modeline doniistiirmiistir. Bu model, Tiirk
Diinyasi’nda birebir tekrarlanmamus; her edebi alanin tarihsel, kiiltiirel ve ideolojik ihtiyaclarina gore
yeniden kodlanmistir. Bu nedenle Tevfik Fikret, Bati ile Tiirk Diinyasi1 arasinda yalnizca bir araci
degil; cocukluk sdylemini doniistiiren, ona yeni islevler kazandiran ve farkli edebi alanlarda yeniden
iiretilebilir bir model héline getiren kurucu bir figiir olarak degerlendirilmelidir.
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