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Abstract: This article was written with the aim of examining Kant’s ethics of duty and his conception of moral
education. Kant maintains that moral education should be founded not on discipline alone but on moral
principles. These principles must become deeply rooted in the individual. To achieve this, moral principles
should be instilled in children from a very early age. Punishment should not be the primary method employed
in moral education. Educational practices should be implemented gradually, according to a structured plan and
program, and in a manner appropriate to the child’s developmental stage. Children should be taught obedience;
however, educators must avoid any practices that might lead them to regard themselves as slaves. Moral rules
should be explained to children and, indeed, expounded upon in detail. Children should know not only what is
forbidden but also why it is forbidden. A sense of duty should be cultivated from early childhood, and children
should not be allowed to develop arbitrary and uncontrolled patterns of behavior. According to Kant, every
stage of human life has its corresponding duties. During childhood, individuals must fulfill the duties proper
to that period, including their responsibilities toward their family and school. Likewise, in adulthood, they must
carry out the duties specific to that stage of life. Although Kant disapproves of punishment, he acknowledges
that there are occasions when it becomes unavoidable. He distinguishes between material punishments and
moral punishments, and further classifies punishments into negative and positive forms. The principle of
honesty should be taught to children. A person who is honest in actions and truthful in conduct is a moral
individual. While Kant emphasizes the individual dimension of moral education, he also addresses its social
dimension. Acceptance within society depends upon a person’s competence, prudence, and moral character. In
educating children, particular importance should be attached to the repetition of behaviors until they become
permanent habits. This study is a qualitative research project based on a literature review. The sources used in
the study are listed in the bibliography.

Keywords: Kant, Duty Ethics, Good Will, Will, Moral Education.

Oz: Bu makale, Kant’mn vazife ahlaki ve ahlak egitimini arastirmak amaciyla kaleme alinmistir. Kant, ahlak
egitimini disiplin tizerine degil, ahlak ilkeleri iizerine kurulmasi gerektigini belirtir. Ahlak ilkeleri insanda
koklesmelidir. Bunun olabilmesi i¢in ¢ok kiigiik yaslardan itibaren ¢ocuga ahlak ilkeleri yerlestirilmelidir.
Ahlak egitiminde cezaya bagvurmamalidir. Egitimler belli bir plan ve program dahilinde agamali ve ¢ocugun
gelisim donemine uygun olarak verilmelidir. Cocuga itaat dgretilmeli, fakat onun kendini kole gibi gérmesini
saglayacak davraniglardan kaginmalidir. Cocuklara ahlaki kurallar agiklanmali hatta genisge izah edilmelidir.
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Cocuk neyin nigin yasak oldugunu nedenleriyle bilmelidir. Vazife bilinci ilk ¢cocukluk evresinden itibaren
verilmeli, cocugun basina buyruk ve kontrolsiiz davranislar edinmesine izin vermemelidir. insanin yasina baglh
olarak her donemde vazifesi vardir. Cocukken cocukluk vazifesini, okuluna karsi, ailesine karsi olan
vazifelerini yerine getirmesi, yetiskinlik evresinde o doneme mahsus vazifelerin yerine getirilmesi
gerekmektedir. Kant, cezay1 sevmez ama bazen cezanin kacinilmaz oldugu dénemler vardir. Cezalar maddi
cezalar ve manevi cezalar olarak ikiye ayrilmaktadir. Kant bu ayrimi bir daha yapar ve bu sefer de menfi cezalar
ve miisbet cezalar1 belirler. Cocuga diiriistliik ilkesi 6gretilmelidir. Islerinde diiriist, davranislarida dogru bir
insan ahlakli bir insandir. Kant, ahlak egitiminin bireysel boyutuna degindigi gibi toplumsal boyutuna deginir.
Bir insanin toplum i¢inde kabul gérmesi becerikliligine, basiretli olusuna ve ahlakliligina baglidir. Cocuklart
egitirken davranislarin kalici hale gelinceye kadar tekrar edilmesine 6nem verilmelidir. Arastirmamiz nitel bir
aragtirma olup, literatiir taramasina dayali yiiriitiilen bir arastirmadir. Kullanilan kaynaklar kaynakgada
belirtilmistir.

Anahtar Kelimeler: Kant, Vazife Ahlak, Iyi Isteme, irade, Ahlak Egitimi.
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Structured Abstract:

Objective: The main objective of this study is to examine the principles of "deontological ethics" (duty
ethics), which forms the core of Immanuel Kant's ethical theory, to establish its relationship with his
understanding of "moral education"—the practical extension of this philosophical theory—and to reveal the
fundamental principles and methods in Kant's philosophy of education through a qualitative approach. The
study aims to analyze the complementary link between formal/theoretical moral philosophy and moral
education, which is a concrete, experiential, and applied process. Within this scope, answers were sought to
the questions of how the source of morality is grounded in reason rather than religious or utilitarian references,
how actions are handled based on intent and principle (maxim) rather than outcome-oriented
(utilitarian/teleological) evaluations, and how this theoretical framework is transferred to the character
development of children and youth, school discipline, and the preservation of human dignity.

Methodology: The research was conducted using the "document analysis" (documentary screening)
technique in line with qualitative research approaches. The data collection and analysis process was carried out
in four main stages (data collection, coding, analysis, and reporting). Within the scope of the study, primary
sources regarding Immanuel Kant's moral and educational philosophy (Groundwork of the Metaphysics of
Morals, Critique of Practical Reason, Lectures on Pedagogy, etc.) were analyzed in detail first. Secondly, the
works of prominent international Kant commentators such as Allen W. Wood, Ernst Cassirer, and Paul Guyer,
as well as postgraduate theses, books, and academic articles in the national literature, were subjected to textual
analysis. The obtained qualitative data were coded and categorized according to their topics, synthesized within
the framework of a conceptual analysis, and transformed into a report.

Findings: The main findings obtained from the research are as follows: The Nature of Deontological
Ethics and Intent: According to Kant, the only thing that is good without qualification is a "good will". The
moral value of an action is determined not by the pleasure, utility, or harmful consequences it produces, but by
the intent behind the action, the principle (maxim), and the sense of duty arising from respect for the law.
Actions must conform to categorical (unconditional) imperatives independent of all desires, rather than
hypothetical (conditional) imperatives. Moral Education and Maxims: Kant argues that moral education
should be grounded not on mechanical "discipline" or momentary habits, but on universal "moral principles
(maxims)" based on reason. Moral principles cannot be derived from human practical conditions; therefore,
children should be accustomed to thinking and acting according to universal principles, not according to their
environment or short-term expectations of reward/punishment. Critique of Reward and Punishment: The
mechanism of reward and punishment in education corrupts morality. A child who acts rightly for a reward
turns into a pragmatic and selfish individual when they see that goodness in the world is not always rewarded.
While physical/material punishments yield a slavish character, the most appropriate type of punishment to be
applied in cases of necessity is evaluated as "moral punishment" (withholding respect and love, a disdainful
look). Dimensions of Applied Moral Education: Applied education consists of three main stages: Skill,
Prudence, and Morality. In skill, depth is essential rather than superficiality. Prudence is the ability to use the
talents of others for right purposes through discretion and self-control. Morality, on the other hand, is setting
passions aside, providing self-control against pleasure and desires, and adopting the principle of "endure and
abstain". Sense of Duty and Human Dignity: The first and most important rule in moral education is
truthfulness (honesty). Lying damages the human dignity in one's own personality and makes one an object of
general contempt. The fundamental duty of the individual toward both themselves and others is to preserve
human dignity and to treat no one merely as a means, but always as an "end".

Conclusion and Discussion: As a result of the study, it was observed that Kant's theoretical moral
philosophy and practical moral education complete each other like two halves of an apple. Kant's ethical
teaching places the concept of "duty" at the center, opposed to the "happiness/pleasure-oriented" eudaimonist
understanding of morality that has continued since Antiquity and found its first representative in Socrates. By
nature, human beings are neither completely good nor evil; they can become moral beings only through reason,
duty, and education. Kant's model of moral education carries vital messages for modern educational systems:
Academic achievement and technical skill acquisition should not take precedence over moral and character
development. Superficial compliance achieved through external constraints, reward systems, or punishments
does not form a genuine character. The ultimate goal of education is to convey to the individual the autonomy
to perform a virtuous action with their own internal conscience and rational will, purely because it is a duty
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and an obligation. Within this framework, Kant advises educators to build a lasting and unwavering sense of
duty along with a character of respect for universal human dignity in the child, beyond external guidance.

Keywords: Immanuel Kant, Deontological Ethics (Deontology), Moral Education, Categorical
Imperative, Maxim (Principle of Action), Character Development, Human Dignity.
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Résumé Structuré:

Objectif : L’objectif principal de cette étude est d’examiner les principes de I’« éthique déontologique
» (éthique du devoir), qui constitue le noyau de la théorie morale d’Emmanuel Kant, d’établir leur rapport avec
sa conception de 1’« éducation morale » — prolongement pratique de cette théorie philosophique — et de
dégager, selon une approche qualitative, les principes et les méthodes fondamentaux de sa philosophie de
I’éducation. L’étude vise a analyser le lien de complémentarité entre la philosophie morale formelle et
théorique et 1’éducation morale, envisagée comme un processus concret, expérientiel et appliqué. Dans cette
perspective, elle cherche a déterminer comment la source de la moralité se fonde sur la raison plutét que sur
des références religieuses ou utilitaristes, comment les actions sont appréciées en fonction de I’intention et du
principe subjectif de 1’action (maxime), plutdt qu’a partir d’évaluations centrées sur leurs conséquences
(utilitaristes ou téléologiques), et comment ce cadre théorique se transpose au développement du caractére des
enfants et des jeunes, a la discipline scolaire et a la préservation de la dignité humaine.

Méthodologie : La recherche a ét¢ menée au moyen de la technique de 1’« analyse documentaire »,
conformément aux approches qualitatives. Le processus de collecte et d’analyse des données s’est déroulé en
quatre étapes principales : collecte des données, codage, analyse et rédaction du rapport. Dans un premier
temps, les sources primaires relatives a la philosophie morale et éducative d’Emmanuel Kant, notamment les
Fondements de la métaphysique des meeurs, la Critique de la raison pratique et les Lecons de pédagogie, ont
fait ’objet d’une analyse approfondie. Dans un second temps, les travaux de commentateurs de Kant de
renommée internationale, tels qu’Allen W. Wood, Emst Cassirer et Paul Guyer, ainsi que les mémoires et
théses universitaires, les ouvrages et les articles scientifiques de la littérature nationale, ont été soumis a une
analyse textuelle. Les données qualitatives recueillies ont été codées et classées par théme, synthétisées dans
le cadre d’une analyse conceptuelle, puis présentées dans un rapport de recherche.

Résultats : Les principaux résultats de la recherche sont les suivants :

Nature de I’éthique déontologique et intention : Selon Kant, la seule chose qui puisse étre tenue
pour bonne sans restriction est une « bonne volonté ». La valeur morale d’une action ne se détermine ni par le
plaisir ou I'utilité qu’elle procure, ni par les conséquences dommageables qu’elle entraine, mais par 1’intention
qui la sous-tend, par son principe subjectif (maxime) et par le sens du devoir procédant du respect de la loi
morale. Les actions doivent se conformer & des impératifs catégoriques (inconditionnels), indépendants de tout
désir, plutdt qu’a des impératifs hypothétiques (conditionnels).

Education morale et maximes : Kant soutient que 1’éducation morale doit reposer non sur une «
discipline » mécanique ou sur des habitudes momentanées, mais sur des « principes moraux (maximes) »
universels fondés sur la raison. Les principes moraux ne peuvent étre déduits des conditions pratiques de
I’existence humaine ; il convient donc d’habituer les enfants a penser et a agir selon des principes universels,
plutét qu’en fonction de leur environnement ou d’attentes a court terme en matiére de récompense ou de
punition.

Critique de la récompense et de la punition : Le mécanisme de la récompense et de la punition dans
I’éducation corrompt la moralité. Un enfant qui agit correctement pour obtenir une récompense devient un
individu pragmatique et égoiste lorsqu’il constate que la bonté n’est pas toujours récompensée dans le monde.
Alors que les punitions physiques ou matérielles engendrent un caractére servile, la « punition morale » (retrait
du respect et de l'affection, regard dédaigneux) est considérée comme la forme de punition la plus appropriée
lorsqu’une sanction s’aveére nécessaire.

Dimensions de I’éducation morale appliquée : L’éducation appliquée comporte trois étapes
principales : I’habileté, la prudence et la moralité. En matiére d’habileté, I’approfondissement doit primer sur
la superficialité. La prudence désigne la capacité a mettre les talents d’autrui au service de fins justes, grace au
discernement et a la maitrise de soi. La moralité consiste, quant a elle, a écarter les passions, a exercer une
maitrise de soi face aux plaisirs et aux désirs, et a adopter le principe « supporte et abstiens-toi ».

Sens du devoir et dignité humaine : La véracité (honnéteté) constitue la premicre regle, et la plus
importante, de I’éducation morale. Le mensonge porte atteinte a la dignité humaine dans sa propre personne et
fait de I’individu un objet de mépris général. Le devoir fondamental de I’individu envers lui-méme comme
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envers autrui consiste a préserver la dignité humaine et a ne traiter personne simplement comme un moyen,
mais toujours comme une « fin ».

Conclusion et discussion : L’¢étude montre que la philosophie morale théorique de Kant et son
éducation morale pratique se complétent comme les deux moitiés d’une pomme. La doctrine morale kantienne
place le concept de « devoir » au centre, en opposition a la conception eudémoniste de la moralité, orientée
vers le « bonheur/plaisir », qui perdure depuis 1’ Antiquité et trouve en Socrate son premier représentant. Par
nature, les étres humains ne sont ni entiérement bons ni entiérement mauvais ; ils ne peuvent devenir des étres
moraux que par la raison, le devoir et I’éducation. Le modele kantien d’éducation morale véhicule des
enseignements essentiels pour les systémes éducatifs contemporains : la réussite scolaire et I’acquisition de
compétences techniques ne doivent pas primer sur le développement moral et la formation du caractere. Une
conformité superficielle obtenue par des contraintes extérieures, des systémes de récompense ou des punitions
ne forme pas un caractére authentique. La finalité ultime de 1’éducation est de permettre a I’individu d’acquérir
I’autonomie nécessaire pour accomplir une action vertueuse en vertu de sa propre conscience morale et de sa
volonté rationnelle, uniquement parce qu’elle constitue un devoir et une obligation. Dans cette perspective,
Kant recommande aux éducateurs de développer chez I’enfant, au-dela de la guidance extérieure, un sens du
devoir durable et in¢branlable, ainsi qu’un caractére fondé sur le respect de la dignité humaine universelle.

Mots-clés: Emmanuel Kant, éthique déontologique (déontologie), éducation morale, impératif
catégorique, maxime (principe de 1’action), développement du caractére, dignité humaine.

Resumen Estructurado:

Objetivo: El objetivo principal de este estudio es examinar los principios de la «ética deontologica»
(ética del deber), que constituye el nicleo de la teoria ética de Immanuel Kant, establecer su relacion con su
concepcion de la «educacion moral» —como prolongacion practica de dicha teoria filoséfica— y esclarecer
los principios y métodos fundamentales de su filosofia de la educacion mediante un enfoque cualitativo. El
estudio pretende analizar el vinculo de complementariedad entre la filosofia moral formal y tedrica y la
educacion moral, entendida como un proceso concreto, experiencial y aplicado. En este marco, se busca
responder a las preguntas de como se fundamenta el origen de la moralidad en la razon, en lugar de en referentes
religiosos o utilitaristas; como se valoran las acciones a partir de la intencion y del principio de accion
(maxima), en lugar de mediante evaluaciones centradas en los resultados (utilitaristas o teleologicas); y como
se traslada este marco teodrico a la formacion del cardcter de nifios y jovenes, a la disciplina escolar y a la
preservacion de la dignidad humana.

Metodologia: La investigacion se llevo a cabo mediante la técnica del «analisis documental» (revision
documental), en consonancia con los enfoques de investigacion cualitativa. El proceso de recopilacion y
analisis de los datos se desarrolld en cuatro etapas principales: recopilacion de datos, codificacion, andlisis y
elaboracion del informe. En primer lugar, se analizaron detalladamente las fuentes primarias relativas a la
filosofia moral y educativa de Immanuel Kant, entre ellas, la Fundamentacion de la metafisica de las
costumbres, la Critica de la razon prdctica y las Lecciones de pedagogia. En segundo lugar, se sometieron a
analisis textual las obras de destacados comentaristas internacionales de Kant, como Allen W. Wood, Ernst
Cassirer y Paul Guyer, asi como tesis de posgrado, libros y articulos académicos de la literatura nacional. Los
datos cualitativos obtenidos se codificaron y categorizaron por temas, se sintetizaron en el marco de un analisis
conceptual y se integraron en un informe de investigacion.

Resultados: Los principales resultados de la investigacion son los siguientes:

Naturaleza de la ética deontolégica e intencién: Segun Kant, lo inico que puede considerarse bueno
sin restriccion es una «buena voluntad». El valor moral de una accién no viene determinado por el placer, la
utilidad o las consecuencias perjudiciales que produce, sino por la intencion que la motiva, por el principio de
accion (maxima) y por el sentido del deber que emana del respeto a la ley moral. Las acciones deben ajustarse
a imperativos categoricos (incondicionados), independientes de todo deseo, y no a imperativos hipotéticos
(condicionados).

Educacién moral y maximas: Kant sostiene que la educacion moral debe fundamentarse en
«principios morales (mdximas)» universales basados en la razén, y no en una «disciplina» mecénica ni en
habitos momentaneos. Los principios morales no pueden derivarse de las condiciones practicas de la existencia
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humana; por consiguiente, debe habituarse a los nifios a pensar y actuar conforme a principios universales, y
no en funcién de su entorno o de expectativas a corto plazo de recompensa o castigo.

Critica de la recompensa y el castigo: El mecanismo de recompensa y castigo en la educacion
corrompe la moralidad. El nifio que actia correctamente para obtener una recompensa se convierte en un
individuo pragmatico y egoista cuando advierte que la bondad no siempre es recompensada en el mundo.
Mientras que los castigos fisicos o materiales generan un caracter servil, el «castigo moral» (retirada del
respeto y del afecto, mirada de desdén) se considera la modalidad de castigo mas adecuada cuando resulta
necesario recurrir a una sancion.

Dimensiones de la educacién moral aplicada: La educacion aplicada comprende tres etapas
principales: habilidad, prudencia y moralidad. En la adquisicion de habilidades, lo esencial es la profundidad,
frente a la superficialidad. La prudencia consiste en la capacidad de emplear los talentos de los demas para
fines correctos mediante el discernimiento y el dominio de si mismo. La moralidad, por su parte, implica dejar
de lado las pasiones, ejercer el autocontrol frente al placer y los deseos y adoptar el principio de «soporta y
abstente».

Sentido del deber y dignidad humana: La primera y mas importante regla de la educacion moral es
la veracidad (honestidad). La mentira lesiona la dignidad humana en la propia persona y convierte al individuo
en objeto de desprecio general. El deber fundamental del individuo, tanto hacia si mismo como hacia los demas,
consiste en preservar la dignidad humana y en no tratar a nadie meramente como un medio, sino siempre como
un «finy.

Conclusion y discusion: El estudio permitié observar que la filosofia moral teérica de Kant y su
educacion moral practica se complementan como las dos mitades de una manzana. La doctrina ética kantiana
sittia el concepto de «deber» en el centro, en oposicion a la concepcion eudemonista de la moralidad orientada
a la «felicidad/el placer», que ha perdurado desde la Antigiiedad y que encontré en Socrates a su primer
representante. Por naturaleza, los seres humanos no son completamente buenos ni completamente malos;
unicamente pueden convertirse en seres morales mediante la razon, el deber y la educacion. El modelo kantiano
de educacion moral contiene ensefianzas de importancia crucial para los sistemas educativos contemporaneos:
el rendimiento académico y la adquisicion de habilidades técnicas no deben tener prioridad sobre el desarrollo
moral y la formacion del caracter. La conformidad superficial lograda mediante restricciones externas, sistemas
de recompensas o castigos no forma un caracter auténtico. El objetivo ultimo de la educacion es dotar al
individuo de la autonomia necesaria para realizar una accion virtuosa desde su propia conciencia moral y su
voluntad racional, exclusivamente porque constituye un deber y una obligacion. En este marco, Kant aconseja
a los educadores cultivar en el nifio un sentido del deber duradero e inquebrantable, junto con un caracter
basado en el respeto a la dignidad humana universal, mas alla de la orientacion externa.

Palabras clave: Immanuel Kant, ética deontoldgica (deontologia), educaciéon moral, imperativo
categorico, maxima (principio de accion), formacion del caracter, dignidad humana.
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CTpyKTypHpOBaHHAasi AHHOTALUS:

Heab: OcHOBHA LIeNb HACTOSILETO UCCIIEOBAHNST — PACCMOTPETh MPUHIIMITBI «IEOHTOIOTUUECKOM
STHKW» (3THKH JI0JIra), COCTABISIONIEH Aapo 3THuecKkoil Teopun MMmanynina KaHTa, ycTaHOBUTH €€ CBSI3b C
€ro MOHUMAaHUEM «HPAaBCTBEHHOTO BOCIUTAHUS» KaK MPaKTHYECKOI'O MPOJOIDKEHUS JTaHHOW (uiocodckon
TEOPHH, a TAK)KE BBISIBUTH OCHOBOIIOJIAralolie MPUHIMITBI 1 METO/IbI KAHTOBCKOH (rtocodun o6pazoBaHus
MOCPEJCTBOM KAueCTBEHHOI'O MCCIIEJOBAaTENIbCKOr0 MOAXoAa. lccnenoBaHHe HANpaBI€HO Ha aHAIH3
B3aUMO/IOTIONIHAIONIEH CBSI3M MEXIYy (OpMaJIbHOH, TEOpEeTHUECKOH (uiaocopueld MOpaau U HpPAaBCTBEHHBIM
BOCIIUTAHHEM KaK KOHKPETHBIM, OCHOBAHHBIM Ha ONBITE U MPAKTUYECKU OCYLIECTBIIEMBIM IpoueccoM. B
paMKax MCCIIeIOBaHMS PACCMATPUBAIOTCA CIEIYIONINE BONPOCH: KAKUM 00pa3oM MCTOYHHK HPAaBCTBEHHOCTH
00OCHOBBIBACTCA PasyMoOM, a HE PEIWTHO3HBIMH WIIM yTUIMTAPUCTCKIMM OCHOBAaHHMAMH; KakKMM 0Opa3oMm
MOCTYIIKA OIIEHUBAIOTCA WCXOAS W3 HAMEPEeHHs M TPHHLOWNA eHCTBUS (Makcumvl), a HE TOCPEICTBOM
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OPHEHTHPOBAHHBIX Ha PE3yNbTaT (YMUAUMAPUCTICKUX UTU MENe0I02UYeCKUX) OLICHOK; U KaKMM 00pa3oM 3Ta
TeOpeTHUecKass MOJENb BOIUIONMIAeTCS B (OPMUPOBAHUM XapakTepa JeTeil M MOJIOAEKH, IIKOIbHOM
JUCLUIUIMHE U COXPaHEHUH YEJI0BEYECKOTO JOCTOMHCTBA.

MeTtonoJorusi: MccrnenoBanue NpoBEICHO C HCIOJNB30BAHHEM METOJA «aHANIHW3a JOKYMEHTOBY
(0oxkymenmanvrnozo 0630pa) B COOTBETCTBHU C KAadeCTBEHHBIM MCCIIEAOBATENBCKUM IoxxomoM. IIpomecc
cOopa W aHanmM3a [aHHBIX BKJIIOYA] YETHIPE OCHOBHBIX JTama: cOOp OAHMbIX, KOOUpOBaHue, AHAIU3 U
nodeomoeky omuéma. Ha mnepBoM »sTame ObIM HOAPOOHO IPOAHANU3UPOBAHBI IE€PBOUCTOUHHKH,
MOCBSIIIEHHBIE HPAaBCTBEHHON U menarorumdeckoit ¢umocodpun mmanynna Kanra, B ToM uymcie
«Ocnosononosicenue k memaghusuke Hpagosy, « Kpumuxa npaxmuyeckozo pazymay, «/lexyuu no nedazozuxey
u Jpyrue paboTbl. Ha BTOpOM »3Tame TEeKCTyalbHOMY aHaIM3y OBUIM IIOJBEPTHYTHI TPYIbl BEIYIINX
3apyOexHbIX nHTepnperaropoB Kanra, Takux kak AyuieH B. Byxn, Opucr Kaccupep u Ilon Taiiep, a Takxke
MarucTepcKkue MW JOKTOPCKHE JHUCCepTalud, MOHOrpaguu M HaydHble CTaThH, NPEICTAaBICHHBIC B
HallMOHANIbHOM Hay4yHOIl nmTeparype. [loimydeHHbIE KadeCTBCHHBIC MaHHBIC OBIIM 3aKOAWPOBAHBI H
pacmpeseneHbl 10 TEMaTW4eCKUM KaTeropusM, OOOOIIEHBI B paMKax KOHICNTYaJIBHOTO aHAlM3a H
MPE/ICTABIICHBI B HCCIIEIOBATEILCKOM OTUETE.

Pe3y.]Il>TaTl>l! OCHOBHEIS PE3yabTAaThl UCCICAOBAHUA 3aKIIOYAIOTCA B CJICAYIOLICM.

IIpupoaa neontosioruyeckoit 3Tuku U HamepeHue: CornacHo KaHTy, €TMHCTBEHHOE, YTO MOKET
CUNTAThCA 1OOPBIM 0€3 KaKuX-JIM00 OrpaHuueHHH, — 3TO «100pas Boss». HpaBCcTBeHHAs! IEHHOCTH MOCTYTIKA
OIMpCACIIACTCA HC NTPUHOCUMBIMH UM YIOBOJILCTBUEM, MOJIB30# WK BPCAHBIMU MOCICACTBUAMHU, a JICKAINUM
B €r0 OCHOBE€ HaMCpPCHUCM, MNPUHIUIIOM ﬂCﬁCTBI/IH (MaKCMMOIZ) U YYBCTBOM [0JIra, BO3HUKAIOIIUM U3
YB@XECHUS K HPABCTBEHHOMY 3aKOHY. [1OCTYIKH JOJKHBI COOTBETCTBOBATH KATETOPHUYECKUM (0O€3)CI06HbIM)
UMIIepaTHBaM, HE3aBUCUMBIM OT JIFOOBIX JKeJIaHUH, a He TUIIOTETUYECKUM ()'C108HbIM) UMIIEPATHBAM.

HpaBCTBeHI—[OB BOCIHTAaHHE M MaKcuMbl: Kant YTBEPKAAET, YTO HPABCTBCHHOC BOCIIMTAHHUE
JOJDKHO OCHOBBIBATECA HEC HaA MEXaHUICCKOM CAUCHUIIIMHE) W CUTYaTUBHBIX MPUBBIYKAX, 4 HA BCeO6H.[I/IX
«HPABCTBCHHBLIX MNPHUHIUIIAX (M(ZKCMMLZ)C)», 000CHOBaHHBIX pa3yMoMm. HpaBCTBeHHBIe INPpUHIHUIIBI HEC MOT'YT
OBITH BBIBCICHBI U3 IMPAKTHUYCCKUX YCJIOBPII;‘I YeJI0BEUCCKOU JKU3HHU; TIOOTOMY /:[eTeﬁ CJICAYCT MpUy4vaTb
MBICJINTh U I[eﬁCTBOBaTL COTJIaCHO BC€O6H.[I/IM IIpUHIUIIAM, 4 HC B 3dBUCUMOCTH OT Oprxca}omeﬁ CpCabl NI
KPAaTKOCPOIHBIX O)KI/II[aHI/Iﬁ Harpajbl 1100 HaKa3aHUSL.

Kputnka moompennss W Haka3anusa: MexaHM3M TOOMPEHUS W HaKa3aHWUS B BOCIHATAHHU
MOJAPBIBAET HPAaBCTBEHHOCTh. PeOEHOK, MOCTyMaloluii NpaBWIbHO paad Harpaiabl, NpeBpaliaeTrcs B
NparMaTu4yHOro M STOMCTHYHOTO WHIWBHJIA, KOrZa OOHApy>KMBaeT, 4To JOOpO B MHpe HE Bceraa
BO3Harpaxkaaercsi. Eciu gusudeckue uiam mMaTepuanbHble HakazaHHus (QOPMHPYIOT paOCKMU Xapakrtep, TO
HauOoyee NOAXOAALIMM BHJIOM Haka3aHHMs B CIy4asX HEOOXOJMMOCTH TPU3HAETCS «HPABCTBEHHOE
HaKa3aHWUe» (Iutenue yeajicenus u iooseu, npe3pumevbhbiil 6321s0).

H3MepeHusi NpaKTHYeCKOr0 HPABCTBEHHOI 0 BOCIIUTAHUSA: [IpakTHUecKkoe BOCIUTaHNE BKIIIOYAET
TPM OCHOBHBIX 3Talla: Pa3BHTHE YMEJOCTH, Ojaropa3yMusi M HPaBCTBEHHOCTH. B pa3BuTuu ymenocTu
CYIIECTBEHHA IIyOMHA OCBOEHMHSI, a HE TIOBEPXHOCTHOCTH. bilaropasymue npezacrasisier co0oit cnocoOHOCT
WCIIONIb30BaTh TaJAHTBl APYTHX JIFOJEH Ui IPaBOMEPHBIX Iieled IOCPEIICTBOM pPacCyIUTENLHOCTH |
camoobOnananus. HpaBcTBEHHOCTb, B CBOIO O4Yepedb, IPEINoNaracT OTCTPaHEHWE OT CTpacTeid,
caMoo0JajaHne Tepel JIMIOM YIOBOJBCTBHH M OKEIaHWH, a Takke NPHHATHE INPHHIMNA «TEpHH |
BO3JIEPIKUBANCS».

YyBcTBO fA0/Ira M 4YejloBedyecKoe MAOCTOMHCTBO: IlepBoe u Hambonee BakHOE IIPaBUIIO
HPaBCTBEHHOI'O BOCIUTAHUSA — HPaBOUBOCTH (uyecmuocmyp). JIoKb yMmaiseT 4eloBe4ecKoe NOCTOMHCTBO B
COOCTBEHHOMW JINYHOCTH U JIEJIaeT 4esIoBeKa 00BEKTOM Bceobmiero npe3perns. OCHOBHOI JOIT MHIUBHIA KaK
nepeJ caMuM co0OH, Tak U TIepe]] IPYTrHMMH 3aKITI0YaeTCs B COXPAaHEHHH YeJIOBEUYECKOTr0 JOCTOMHCTBA U B TOM,
YTOOBI OTHOCUTHCS K KaXKZIOMY YEJIOBEKY HE IIPOCTO KaK K CPEIICTBY, HO BCETAA KaK K «IIENIN».

3akaoueHnue u 06cy)lme1me: I/ICCHCHOBaHI/Ie IMoKa3saJjio, 4TO TCOpETHUUCCKad (I)I/IJ'IOCO(i)I/ISI MoOpajin
Kanra u ero MPAKTUYCCKOC HPABCTBCHHOC BOCHUTAHUC AOIOJHANOT APYTr Apyra, HO,H06H0 JABYM ITOJIOBUHAM
sI0J10Ka. DTHYECKOE yuceHue Kanra craBur B HEHTPp MOHATHUC «A0JIIa», MNPOTHBOIIOCTABIAA CTr0
OBAEMOHHUCTUYCCKOMY MNOHUMAHWIO HPABCTBCHHOCTHU, OPUCHTHUPOBAHHOMY Ha ((C‘IaCTBe/y,HOBOHLCTBI/Ie»,
KOTOPOEC COXPAHSACTCA CO BpeMéH AHTHYHOCTH U NEPBBIM MPEACTABUTECIIEM KOTOPOTO ObLI COKpaT. IIo cBoeit
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MPUPOJIE YEIOBEK HE SBISIETCS] HH TMTOJTHOCTBIO OOPBIM, HY ITOJHOCTBIO 31I6IM; OH MOXKET CTaTh HPABCTBEHHBIM
CYIIECTBOM JIMIIB OJIaroaaps pa3yMy, JOITY U BOCIIUTaHHIO. KaHTOBCKask MOETTh HDABCTBEHHOTO BOCTIMTAHUS
COICPKUT TIPUHIMIHAILHO Ba)KHBIC IMOJOXKEHHWA JJIsI COBPEMEHHBIX O0pa30BaTENbHBIX CHCTEM:
aKaJIEMUIECKasi yCIIeBaeMOCTh M IIPUOOPETEHNE TEXHUIECKNX HABBIKOB HE JTOJDKHBI UMETh IIPHOPHUTET NEPest
HPaBCTBEHHBIM Pa3BUTHEM M (hOpMHpOBaHHEM XapakTepa. [IoBepxHOCTHOE cOOMOACHNE HOPM, JOCTUTAEMOE
MOCPEACTBOM BHEIIHMX OTPAaHMYCHUH, CHCTEM IIOOIMIPEHUS WIM HaKa3zaHWH, HE (HOPMHUPYET IOUIMHHOTO
xapakrtepa. KoHeuHasi 11e71b BOCIIMTaHUsI COCTOUT B Pa3BUTUM Yy MH/MBUAA aBTOHOMMH, MO3BOJISIIOIICH eMy
COBEpLIaTh JOOPOAETENbHBIH IOCTYIOK, PYKOBOJCTBYSCh COOCTBEHHOH COBECTBIO M pPa3syMHOU BOJIEH,
UCKITIOYUTEIBHO MTOTOMY, YTO 3TOT IOCTYIIOK SIBJISIETCS IOATOM M 00s13aHHOCTBIO. B 1anHOM KoHTekcTe KaHT
PEKOMEHAYET IeiaroraM BBIXOAUTH 3a NPEJIeIIbl BHEIIHETO PYKOBOJCTBA, (OPMUPYs Y peOEHKa yCTOHYMBOE U
HEIoKoJIeOMMOe YyBCTBO JIONITa, a TAKXKE XapaKTep, OCHOBAaHHBIN Ha yBaXXCHUH K BCEOOIIEMY YEIIOBEYECKOMY
JIOCTOUHCTBY.

Knarouesnble cinoa: Mvmmanynn KaeT, neoHTONOrmdeckas 3THKA (JEOHTOJIOTHS), HPABCTBEHHOE
BOCIIUTaHHWE, KATETOPHMUYECKUH HMMIEpaTUB, MakcuMa (IIPUHOWN JeHcTBUS), (GopMHUpOBaHME XapakTepa,
YeJIOBEUECKOE JOCTOMHCTBO.
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Yapulandirilmis Ozet:

Amag: Bu arastirmanin temel amaci, Immanuel Kant’1n etik teorisinin 6ziinii olusturan "vazife ahlak1"
(deontolojik etik) ilkelerini incelemek, bu felsefi teorinin pratik uzantist olan "ahlak egitimi" anlayisi ile
iligskisini kurmak ve Kant'm egitim felsefesinde yer alan temel ilke ve yontemleri nitel bir yaklagimla ortaya
koymaktir. Calisma, teorik/formel nitelikteki ahlak felsefesi ile somut, deneyimsel ve uygulamali bir siire¢ olan
ahlak egitimi arasindaki tamamlayici bagi ¢oziimlemeyi hedeflemektedir. Bu kapsamda; ahlakin kaynaginin
dini veya faydaci referanslar yerine akilda nasil temellendirildigi, eylemlerin sonug odakli (faydaci/teleolojik)
degerlendirmelerden ziyade niyet ve ilke (maksim) merkezli nasil ele alindig1 ve bu teorik ¢er¢dvenin ¢ocuk
ile genglerin karakter gelisimine, okul disiplinine ve insan onurunun korunmasina nasil aktarildig: sorularina
yanit aranmigtir.

Yontem: Arastirma, nitel arastirma yaklagimlari dogrultusunda "dokiiman incelemesi" (belgesel
tarama) teknigi kullanilarak yiirtitiilmistiir. Veri toplama ve ¢oziimleme siireci dort ana agamada (veri toplama,
kodlama, analiz ve raporlama) gergeklestirilmistir. Arastirma kapsaminda 6ncelikle Immanuel Kant’in ahlak
ve egitim felsefesine dair birincil kaynaklar1 (4hlak Metafiziginin Temellendirilmesi, Pratik Aklin Elestirisi,
Egitim Uzerine vb.) detaylica incelenmistir. Ikinci olarak; Allen W. Wood, Ernst Cassirer ve Paul Guyer gibi
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onde gelen uluslararas1 Kant yorumcularinin eserleri ile ulusal literatiirde yer alan lisansiistii tezler, kitaplar ve
akademik makaleler metinsel ¢oziimlemeye tabi tutulmustur. Elde edilen nitel veriler konularina gore
kodlanarak kategorize edilmis ve kavramsal bir analiz ¢cergevesinde sentezlenerek rapora doniistiirilmustiir.

Bulgular: Arastirmadan elde edilen temel bulgular su sekildedir: Vazife Ahlakinin Niteligi ve Niyet:
Kant’a gore kosulsuz olarak iyi olan tek sey "iyi iradedir". Bir eylemin ahlaki degeri, ortaya ¢ikardigi haz,
fayda ya da zararli sonuglara goére degil; eylemin arkasindaki niyete, ilkeye (maksime) ve yasaya saygidan
kaynaklanan &dev bilincine dayanir. Eylemler hipotetik (kosullu) buyruklara degil, her tiirlii arzudan bagimsiz
kategorik (kosulsuz) buyruklara uygun olmalidir. Ahlak Egitimi ve Maksimler: Kant, ahlak egitiminin
mekanik bir "disiplin" veya anlik aligkanliklar {izerine degil, akla dayali evrensel "ahlak ilkeleri (maksimler)"
iizerine kurulmasi gerektigini savunur. Insanin pratik kosullarindan ahlak ilkesi tiiretilemez; bu nedenle ¢ocuk,
icinde bulundugu ortama veya kisa vadeli 6diil/ceza beklentilerine gore degil, evrensel ilkelere gore diisiinmeye
ve davranmaya alistirilmalidir. Odiil ve Cezanin Elestirisi: Egitimde ceza ve &6diil mekanizmasi ahlaki
yozlastirir. Odiil icin dogru davranan gocuk, diinyada iyiligin her zaman 6diillendirilmedigini gérdiigiinde
pragmatist ve bencil bir bireye doniigiir. Fiziksel/maddi cezalar kolece bir karakter dogururken, zorunlu
hallerde basvurulacak en uygun ceza tiirii "manevi ceza" (saygi ve sevgiyi cekme, kiiciimseme bakisi) olarak
degerlendirilmektedir. Uygulamali Ahlak Egitimi Boyutlar:: Uygulamali egitim ii¢ ana asamadan olusur:
Beceri, Sagduyu ve Ahlak. Beceride yiizeysellik yerine derinlik esastir. Sagduyu, ketumiyet ve 6zdenetimle
bagkalarinin yeteneklerini dogru amaglar i¢in kullanabilmektir. Ahlak ise tutkular1 kenara koymak, haz ve
arzulara kars1 6zdenetim saglamak ve "katlan ve sakin" ilkesini benimsemektir. Gorev Bilinci ve Insan Onuru:
Ahlak egitiminde ilk ve en 6nemli kural dogruluktur (diiriistlik). Yalan soylemek insanin kendi kisiligindeki
insanlik onurunu zedeler ve onu genel bir kiiglimsemenin nesnesi yapar. Bireyin hem kendisine hem
bagkalarina karsi temel gorevi, insanlik onurunu korumak ve kimseyi ara¢ olarak gdrmeyip her zaman bir
"amag" olarak kabul etmektir.

Sonug ve Tartigma: Calismanin sonucunda, Kant’in teorik ahlak felsefesi ile pratik ahlak egitiminin
bir elmanin iki yaris1 gibi birbirini tamamladig1 goriilmiistiir. Kant’in etik 6gretisi, Antik Cag’dan beri
stiregelen ve ilk temsilcisini Sokrates’te bulan "mutluluk/haz odakli" eudaimonist ahlak anlayigina karsi,
"vazife" kavramini merkeze yerlestirir. Insan dogas1 geregi ne tamamen iyi ne de kétiidiir; o, ancak akil, ddev
ve egitim araciligtyla ahlaki bir varlik haline gelebilir. Kant’in ahlak egitimi modeli, modern egitim sistemleri
icin hayati mesajlar icermektedir: Akademik basari ve teknik beceri kazanimi, ahlaki ve karakter gelisiminin
oniline gecirilmemelidir. Digsal zorlamalar, 6diil sistemleri veya cezalarla saglanan yiizeysel uyum gercek bir
karakter olusturmaz. Egitimin nihai amaci; bireye erdemli bir eylemi sirf 6dev ve gorev oldugu igin, kendi i¢sel
vicdani ve akilci iradesiyle ger¢eklestirme otonomisini kavratmaktir. Bu ger¢evede Kant, egitimcilere dissal
yonlendirmelerin 6tesinde, ¢ocukta kalici ve sarsilmaz bir vazife bilinci ile evrensel insan onuruna saygi
karakterini insa etmeyi tavsiye etmektedir.

Anahtar Kelimeler: Immanuel Kant, Vazife Ahlaki (Deontoloji), Ahlak Egitimi, Kategorik Buyruk,
Maksim (Eylem Ilkesi), Karakter Gelisimi, Insan Onuru.
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Duty Ethics and Moral Education in Kant

Introduction

Kant’s conception of morality is fundamentally grounded in deontological ethics, an
approach concerned with determining and evaluating what moral agents ought to do. In this respect,
deontological ethics differs both from virtue ethics and from consequentialist theories of morality.
Whereas virtue ethics primarily focuses on the character and moral dispositions of the individual,
consequentialist approaches assess the moral value of an action according to the consequences it
produces. Deontological ethics, by contrast, evaluates the choice and intention of the moral agent.
From a Kantian perspective, the moral worth of an action depends primarily on the intention
underlying it rather than on whether its consequences are beneficial or harmful (Kant, 2013, p. 16).
Accordingly, the consequences of an action do not constitute the decisive criterion of its moral status.
What matters is the principle or intention upon which the agent acts. A morally wrong action does
not become permissible merely because it produces desirable consequences or contributes to
reducing the overall amount of wrongdoing. Within a deontological framework, certain actions
remain morally impermissible regardless of the beneficial results they might generate. The
determining criterion of right action is therefore conformity with moral norms rather than the
maximization of desirable outcomes. These moral norms are understood as binding requirements that
every moral agent ought to follow. Their validity does not depend upon the extent to which
compliance produces a particular good or upon whether obedience itself can be maximized.
Consequently, deontological ethics establishes the priority of the right over the good. An action must
be rejected when it violates a moral requirement, even if performing it could bring about significant
beneficial consequences. In this sense, Kantian morality evaluates conduct according to the agent’s
adherence to moral duty rather than according to the magnitude or desirability of the results produced
by the action (Wood, 2024, pp. 52-53).

Kant developed a deontological conception of ethics in which the moral status of an action
is determined not by its consequences but by its conformity to moral principles and rules. In this
framework, fundamental principles provide the basis for determining how moral agents ought to
make decisions. Central to Kant’s moral philosophy is the concept of the good will. A morally good
person must possess a good will and make decisions on the basis of what is morally right rather than
on the basis of the consequences that may follow. Accordingly, the moral agent is required to fulfill
his or her duty irrespective of the outcome of the action. This approach raises the fundamental
question of what constitutes a right action. Kant answers this question by maintaining that moral
decision-making must be governed by principles capable of taking the form of universal laws. He
formulates these principles as categorical imperatives. Within the Kantian framework, individual
freedom and autonomy are closely associated with rights such as freedom of expression, privacy,
freedom of consent, freedom of conscience, and freedom of choice. Each individual is understood as
possessing the capacity to make autonomous decisions, establish principles for action, and direct his
or her conduct through the exercise of rational will. Kant’s ethical perspective also incorporates
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several general principles of conduct that have been expressed in different forms throughout the
history of moral thought. These include treating others with kindness, examining one’s own conduct
before criticizing others, avoiding the expectation of immediate results, and pursuing significant
goals through gradual and incremental progress. Major achievements, from this perspective, are
realized through a succession of smaller and sustained efforts (Wood, 2024, pp. 59-60). Likewise,
the principle of refraining from treating others in ways one would not wish to experience oneself, as
well as the requirement that wealth and property be acquired through legitimate means, reflects the
broader concern with principled and morally responsible conduct. Deontological ethics can therefore
be characterized as an agent-centered approach to morality. From this perspective, the moral quality
of an action is determined by the principle or maxim according to which the agent acts. Moral worth
consequently belongs not to the consequences produced by an action but to the underlying principle
that determines the agent’s choice. For Kant, the only thing that can be regarded as unconditionally
good is a good will. Something is good in itself when its goodness does not depend upon its relation
to another purpose or outcome, and Kant identifies the good will as the paradigmatic example of
such unconditional goodness. A good will is one that chooses to act from respect for moral law rather
than from inclination whenever the two come into conflict (Wood, 2024, pp. 56, 58, 74). Kant
distinguishes action based on inclination from action performed from respect for moral law through
the concepts of hypothetical and categorical imperatives. Acting according to inclination corresponds
to a hypothetical imperative because its binding force depends upon the presence of a particular
desire or purpose. Such an imperative requires an individual to act only on the condition that he or
she has a corresponding inclination or end. By contrast, acting from respect for moral law involves
the categorical imperative, whose authority is unconditional and does not depend upon personal
desires or contingent circumstances. For Kant, genuine moral action is possible only when the agent
acts in accordance with this unconditional moral requirement, rather than allowing inclination or
anticipated consequences to determine the will (Kant, 2013, pp. 29-31).

Discussions of human nature and the significance of duty have largely developed around the
contrast between deontological and consequentialist approaches to ethics. Deontological ethics
maintains that certain actions possess a moral status that can be determined independently of their
consequences, and Kant’s moral philosophy represents one of the most influential formulations of
this position. Consequentialist theories, by contrast, assess the moral rightness or wrongness of an
action according to the outcomes it produces. A representative form of consequentialism is the view
that actions are morally justified when they contribute to maximizing happiness and minimizing
conditions that generate unhappiness. One of Kant’s most significant contributions to moral
philosophy is the principle of universalizability. According to this principle, a moral agent cannot
claim an exception for himself or herself; rather, the principle underlying one’s action must be
capable of being adopted by everyone. Universalizability therefore presupposes the existence of a
moral law whose validity extends to all rational human beings. Human beings experience this
universal moral requirement as an obligation grounded in duty. Although individuals may be subject
to different particular duties, the experience of being obligated cannot be adequately explained
without reference to a moral law that possesses universal and binding authority. Thus, the sense that
we ought to fulfill our duties points toward the existence of a universal moral law that commands
and requires all persons to act in accordance with their moral obligations (Cassirer, 2017, p. 310-
365).

Understanding Kant’s explanation of imperatives requires contextualizing his theory of the
subjective and objective principles of practical reason alongside their connection to various notions
of goodness. Objective principles of practical reason operate independently of subjective principles;
they need not serve as the maxims that dictate actual behavior. Human practical experience is largely
defined by the tension created when subjective inclinations pose impediments to practical reason.
Because objective rational principles reflect a form of goodness, they present themselves to human
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consciousness as principles of obligation—taking the explicit form of commands or imperatives.
However, a fundamental distinction exists between external commands and objective rational
principles: while a command originates outside the self, objective principles of practical reason are
intrinsic expressions of human rational nature. Consequently, genuine morality cannot be reduced to
simple obedience to state decrees or divine commands (Wood, 2024, pp. 33, 36). Still, the intimate
relationship between obligation and command is evident in how moral and non-moral duties are
standardly voiced through imperative language. Kant captures this structure by defining an
imperative as the formulation of a rational command—specifically, "the representation of an
objective principle, in so far as it is necessitating for a will." Within this framework, the categorical
imperative serves as the universal moral law: it commands absolutely, unconditionally, and without
allowance for exceptions. This unconditional character sets it apart from hypothetical imperatives. A
hypothetical imperative functions conditionally, directing a specific action solely on the condition
that an agent desires to attain a particular outcome (Kant, 2013, pp. 29-38).

For Kant, a good will represents the sole intrinsic good that is unconditionally valuable.
Unlike traits or circumstances typically deemed desirable—which can degenerate or produce harmful
outcomes if divorced from a benevolent disposition—a good will retains its worth regardless of
context. Crucially, Kant distinguishes willing from mere desire, inclination, or passive wanting; to
exercise will is to actively select a course of action based on rational principles or maxims. Because
willing is fundamentally an exercise of practical reason, an agent cannot rationally will a logical
impossibility or a self-contradictory end. Consequently, a good will manifests when a rational agent
decides to act in strict alignment with a morally valid maxim (Wood, 2024, pp. 52-58). Extending
this framework, an action possesses true moral worth only when motivated by a recognition of duty
itself. For Kant, the supreme good resides in fulfilling duty purely for its own sake, rather than out
of self-interest, emotional inclination, or anticipated rewards. To possess a good will means
consistently performing morally required acts and refraining from forbidden ones simply because
morality demands it. Because duty is intrinsically valuable, actions performed to secure personal
benefits lack moral worth, even if their outcomes align with moral rules (Kant, 2013, pp. 15-19).
Building on these core theoretical tenets, this study explores the foundations and implications of
Kantian moral education. It examines how Kant bridges his formal, theoretical moral philosophy
with the practical demands of pedagogical practice. Ultimately, this research addresses key questions
regarding how Kantian moral education is structured and what insights his views offer to
contemporary educators seeking to foster genuine moral agency.

Methodology

This research was conducted according to the qualitative research method. “Qualitative
research is a term that refers to various research methods with certain characteristics, such as
narrative analysis, ethnography, and content analysis” (Aydin, 2023, p. 9). In the research, document
analysis was utilized within the scope of the qualitative research method. “In this context,
documented materials such as correspondence, letters, diaries, petition letters, photographs,
documentation, etc., are included” (Aydin, 2023, p. 102). In other words, “document analysis, also
known as documentary screening, obtains data by examining existing records and documents.
Document analysis encompasses the processes of finding, reading, note-taking, and evaluating
sources for a specific purpose” (Sak et al., 2021, p. 230). The research process associated with the
document analysis technique consists of the following stages: 1) data collection, 2) data coding, 3)
data analysis, and 4) reporting (Sak et al., 2021, p. 234). In the study, primary sources of Kant were
examined first; subsequently, relevant sections from books by famous Kant commentators such as
Allen W. Wood, Paul Guyer, and Ernst Cassirer were analyzed; the YOK Thesis Center database
was accessed, and doctoral dissertations and master's theses written on relevant topics in the Turkish
language were examined; and Turkish books, book chapters, articles, and symposium presentations
were reviewed. The data were numbered and, in the final stage, compiled into a text.
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Moral Education

According to Kant, moral education should be grounded not on "discipline," but on "moral
principles (maxims)". The concept of discipline used in Kant’s philosophy of education is met by
two different terms in Turkish, one of which is falim (instruction/training). The word talim presents
a positive nature; it includes exercises or repetitions conducted to render good, appropriate behaviors
permanent in a person. Terbiye (discipline/upbringing), on the other hand, presents a negative
structure, aiming primarily to control human bodily desires and inclinations and to subject these
desires and inclinations to the will within a specific order and regulation. Kant contends that moral
principles cannot emerge from experience or from the situation a person is in; that is, moral principles
cannot be derived from practical conditions. According to the thinker, the moral principle is
universal; it encompasses all times and places and does not vary according to person, time, place, or
space. For this reason, while educating a child, their behaviors should be educated according to
universal principles, not according to the environment or current conditions (Kant, 2013, pp. 16-21).
Lying may seem harmless in some situations, and in certain cases it may even bring many material
gains or save a person from receiving a punishment; however, none of these can make lying look
innocent or turn a bad behavior into a good behavior or a moral principle. Lying is a bad behavior;
under all circumstances, it is bad for the human being and for society, and one should abstain from
this behavior as much as possible. According to Kant, the child is accustomed to thinking through
moral education. In this way, they can act in accordance with "principles" (maxims). This is a difficult
task, but Kant is of the opinion that the process of transforming acting according to moral principles
into a lifestyle will not be easy. Because human beings are interested in the short-term punishment
or reward aspect they face, rather than the long-term sense of satisfaction that moral principles bring
to a person. Consider, for instance, the principle of truthfulness: if a person who finds a large amount
of money while walking on the road is asked whether they found money, this person, siding with the
virtue of truthfulness, will say they found the money and will have to give the money in their
possession to its rightful owner. However, if they lie, the money they found will remain in their own
pocket. As in this example, a person in daily life takes into account situations associated with short-
term rewards or punishments rather than acting according to moral principles. Hence, Kant states
that moral principles do not emerge from practical conditions (Kant, 2013, pp. 52-57).

“Therefore, the child should be made accustomed to acting according to principles, rather
than according to constantly changing behavioral impulses. Through discipline, we establish certain
habits; however, the strength of these habits diminishes over time. The child must learn to act
according to principles whose correctness they themselves can comprehend. It is clear that there is
difficulty in applying this principle to young children, and moral education requires great insight on
the part of parents and teachers” (Kant, 2011, p. 41).

Kant states that in child education, whether behaviors are good or bad, desirable or
undesirable, should be explained well to the child along with their reasons. That is, if why a behavior
is forbidden, why it is inappropriate, and what its bad side is are explained properly, the child will
give up engaging in that behavior; if the focus is placed on the reasons for the behavior, moral
education will be more successful in the child and desirable behaviors will become permanent. Kant
says that “a lying child should not be punished, but rather should be looked upon with contempt and
told that people will not believe them henceforth (Kant, 2011, p. 41).” According to Kant, if you
punish a child when they misbehave and reward them when they behave well, they will do what is
right solely for the sake of the reward. And when they enter the world and see that goodness is not
always rewarded and evil is not always punished, they become a person who thinks only of how to
advance in the world, and who determines what is right or wrong based on whether it is beneficial to
themselves (Kant, 2011, p. 41).
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Kant wants moral principles to be acquired for their own sake, rather than for the pleasure or
pain given in return for reward or punishment. For example, if a person practices generosity because
a section of society approves of it and they are consequently known by such a name in society, this
is not a moral behavior; as we mentioned above, a moral behavior should be performed according to
the principle itself, not according to the measure of pleasure or pain. That is, a person should be
generous by believing that generosity is a humane behavior and a moral principle. Similarly, an
action becomes a moral behavior if a person acts not so that society will consider them truthful, but
because telling the truth is truly a humane behavior and a moral principle. Kant states that in child
education, moral principles should be imparted to the child from an early age. The child should know
what is right and what is wrong from an early age, and educators or parents should try to instill these
ideas in the child from a very early age. In moral education, punishment should be eliminated and
moral principles should be made to take root internally in the child; the child should not be directed
to act morally due to a reward or fear of punishment. "Principles" (maxims) must take root in the
human being as a human being. In moral education, efforts should be made to impart ideas about
right and wrong to children at an early age. If we want to establish morality, we must eliminate
punishment. Morality is something so sacred and sublime that it cannot be reduced to the same level
as discipline (Kant, 2011, p. 41). According to Kant, the primary goal of moral education is the
formation of character. Character is the state of readiness to act in accordance with moral principles
(maxims). Initially, these are school rules; later, they become the general principles of humanity. In
the first stage, the child complies with rules. Moral principles (maxims) are also essentially rules, but
they are subjective rules. They originate from one's own reason. No violation of school discipline
should be left unpunished. However, the punishment must always fit the offense committed (Kant,
2011, p. 41).

Kant states that a child’s moral education should begin according to a plan. It is a fact that
success cannot be achieved in any unplanned work; thus, a child’s moral education should start within
a plan, and this plan must be strictly adhered to. The child’s bedtime should be arranged, sleep should
take place daily in accordance with this time frame, study time should be determined, and the child
should be made to study within this period. In this way, punctuality should be developed in the child,
and time awareness along with the habit of a planned life should be imparted in daily living. Kant
notes that the child has the right to choose minor activities; however, when a planned lifestyle is
imparted to the child, leisure activities will also prove beneficial for their development. Considering
present-day pedagogical development, children who acquire a structured lifestyle display planned
behavior even while playing games or engaging in any extracurricular activity, which contributes to
their overall development. “If we want to form the character of children, it is of great importance to
show them a definite plan and definite rules in everything, and these must be strictly observed. For
example, they should have fixed times for sleep, work, and amusement, and these periods should
neither be shortened nor lengthened. In matters of minor importance, children may be given the
opportunity to make their own choices; but once a rule has been set, they must always adhere to it.
Nevertheless, we should form in children the character of a child, not the character of a citizen (Kant,
2011, p. 42).” Kant states that strict adherence to methods and rules carries great importance in
character formation. According to the thinker, people whose actions are not grounded in rules are
unreliable. It is difficult to understand and trust unplanned and disorganized people because it is
unpredictable what they will do and where. On the other hand, people who show commitment to
plans and rules are often subjected to criticism by society; however, those criticisms are misplaced
because such regularity, even if it appears as excessive meticulousness from the outside, contributes
greatly to the formation of character (Kant, 2011, p. 42).

Kant believes in the importance of obedience in moral education; a child, whether a boy or
a girl, must be obedient. The thinker divides obedience into two kinds: the first kind is direct
obedience without questioning the command and without needing any explanation; the obedience of
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a slave executing a master's command, or that of a soldier listening to their commander, can be given
as an example of this kind of obedience. The second kind of obedience, on the other hand, is a form
of obedience in which commands are explained with their reasons, and the person who is to obey
rationally comprehends why they ought to obey; this kind of obedience is a voluntary obedience of
the will. Kant believes that both types of obedience ought to exist in educational life, but their
application varies according to place and time. Just as expecting absolute obedience at all times is
contrary to the ordinary course of life, expecting voluntary obedience at all times may also be
impossible. Ultimately, since what we are trying to educate is a human child, one cannot speak of an
exceptionless rule valid at all times and in every situation. First and foremost, obedience—which is
an essential trait especially in children of school age—is fundamental to the child's character. This
obedience is of two kinds: one is absolute obedience to the teacher's commands, and the other is
obedience to a will that the child comprehends to be right and reasonable. Obedience may be the
result of compulsion, in which case it becomes absolute obedience; or it may spring from trust, in
which case the second type of obedience is in question. This voluntary obedience is very important;
however, the first kind is also necessary, for it prepares the child for laws that they will later have to
obey as a citizen, even if they do not like them (Kant, 2011, p. 42).

Kant states that there must be finalized, general, and unalterable rules in education. Rules
should be general and unalterable, and every student should receive equal treatment before the rules.
The child should see that there are no exceptions to educational rules and should feel the necessity
of obeying the rules. No child should be valued more by the teacher, be loved more than other
children in the classroom, or receive any privileged treatment; because after a while, the child begins
to believe that the rules are unnecessary and that they will not face any negative consequences when
they do not obey the rules. As a result, desirable behaviors intended to be imparted cannot be
acquired, while undesirable behaviors intended to be prevented become part of human character,
leading the child to acquire a stubborn, disobedient, and rebellious personality (Kant, 2011, p. 42).
Children, therefore, must be subject to a certain law of necessity. This law, moreover, should be a
general law—a rule that must be constantly kept in mind, especially in schools. The teacher should
not prefer one child over the others, for then the law ceases to be general. As soon as a child sees that
other children are not subject to the same rules as themselves, they immediately become disobedient
(Kant, 2011, p. 42).

Kant maintains that when moral education is provided to a child, it should be given according
to duty rather than the child's inclinations. Providing an education in line with a child's desires and
expectations may offer convenience to teachers or parents up to a certain point; however, a child
lacking deontological morality or a sense of duty, though initially eager about certain things, may
later display behavior that neglects duty to pursue their impulses. On the other hand, if a sense of
duty rather than impulse is instilled in the child from a very young age, the child will become a person
loyal to duty as they grow up. According to Kant, to be human is to possess deontological ethics; a
person can truly become human only if they are filled with a sense of duty, because a person primarily
has duties toward themselves, their family, society, nation, state, and all humanity. Fulfilling this
duty is possible through being human and acquiring a consciousness of humanity, which is a sense
of duty. What is termed the moral law in Kant's moral philosophy is, in essence, a sense of duty. How
does a person protect their own rights? How do they respect the rights of others? Just as a person
wants others to treat them, they must treat others accordingly. In accordance with the principle stated
in Kant's work Groundwork of the Metaphysics of Morals—"there is, therefore, only a single
categorical imperative, and it is this: act only according to that maxim whereby you can at the same
time will that it should become a universal law (Kant, 2013, p. 38)"—the sense of duty must be
imparted to the child at a very early age, independent of inclination. “It is often said that we ought to
present everything to children in such a way that they do it according to their inclinations. In some
cases this is true; but beyond this, there are many things that we must present to them as a duty. This
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brings great benefit throughout their lives. For in paying taxes, performing office work, and many
other situations, a human being must act according to duty, not inclination. Even if a child cannot
understand the reason for a duty, it is still better that certain things are commanded to them in this
manner. For a child can always understand that they have certain duties as a child; however, it is
more difficult for them to comprehend that they have certain duties as a human being. If they could
understand this as well—which becomes possible only over the years—their obedience would be far
more perfect” (Kant, 2011, p. 42).

In Kant’s understanding of education, punishment is not viewed favorably; that is, Kant
essentially opposes educating a child through punishment. However, punishment is not entirely
unnecessary, and it may need to be resorted to in certain situations. Since some children act
obediently while others may be disobedient, imposing punishment on a disobedient child after certain
stages may become inevitable; therefore, punishment is a part of education and is necessary. Kant
divides punishment into two types: the first type is physical/material punishment, and the second
type is moral/spiritual punishment.

a) Moral/Spiritual Punishment: This consists in engaging in a behavior that hurts the
child’s desire to be respected and loved (a desire that serves as a tool for moral education). An
example of this is humiliating the child by acting cold and distant toward them. Nevertheless, this
desire for respect should be developed in children as much as possible. Therefore, this kind of
punishment is the best form of punishment, for it contributes to moral education. For instance, if a
child lies, a look of contempt is a sufficient and most appropriate punishment (Kant, 2011, p. 42).

b) Physical/Material Punishment: This consists either of refusing the child’s desires or
inflicting pain. The first type is similar to moral punishment and possesses a negative character. The
second type, on the other hand, must be used with caution; otherwise, a servile character may emerge.
Giving rewards to children is likewise of no benefit. This renders them selfish and leads to a character
that acts only for payment (Kant, 2011, p. 42).

Kant believes that for a human being to be educated, they must first be made ready for
education. Just as a field is plowed and the soil made ready for planting before sowing, a human
being must also be prepared for moral education; the key to this preparation is obedience. What Kant
understands by obedience is either the obedience of a child or that of a youth. According to the
thinker, disobedience always requires punishment. This punishment is either a true natural
punishment that emerges as a natural consequence of the person's own behavior—for instance, a
child becoming ill from overeating. These types of punishments are good because human beings are
subject to them throughout their lives, not merely in childhood. A person who does not pay attention
to their eating and drinking throughout their life falls prey to various illnesses; thus, the penalty for
immoderate eating is inflicted by the person's own hands upon themselves. While Kant understands
natural punishment as the punishment a person suffers directly through their body, he views artificial
punishment as the punishment suffered through the soul. Penalties such as a person not being liked
in a society or an action they perform not being approved of are artificial punishments.

Kant requires that great care be taken when administering punishment to a child.
Punishments inflicted with signs of anger are useless. In such cases, children view the punishment
merely as a consequence of anger and regard themselves as victims of this anger. According to the
thinker, punishment should be administered to children with extreme caution so that it is understood
that the sole purpose of the punishment is to correct them. Kant considers it absurd to force a child,
upon being punished, to kiss the hand of the person administering the punishment and thank them.
Such a practice merely turns the child into a slave. If physical punishment is repeated frequently, it
loses its effectiveness and makes the child stubborn. As parents punish stubbornness, children often
become even more stubborn. Instead, approaching the child with gentle warnings will contribute to
the child abandoning their stubborn and indifferent behavior and adopting a more understanding
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character. Kant states that punishment must serve its intended purpose and should never be resorted
to outside of that purpose; punishment ought to serve to eliminate a negative behavior and help the
child reform (Kant, 2011, p. 43). Kant indicates that the obedience of a youth and that of a child are
different. There are distinct differences in a young human being between these two age periods. The
obedience of a youth consists in submitting to the rules of duty. Doing something for the sake of duty
is obeying reason. Speaking of duty to children, on the other hand, is mostly useless. Since the child,
owing to their age, cannot fully comprehend the reasons for obedience, the element motivating
obedient behavior in early years is reward or punishment; a youth, by contrast, exercises their
capacity for reasoning when obeying something (Kant, 2011, p. 43). “A child can be guided solely
by instinct. However, as they grow up, the idea of duty must come into play. Furthermore, the sense
of shame should not be used with children; it should be used only with those who have transitioned
from childhood to youth. For the sense of shame can emerge only after the idea of honor has taken
root (Kant, 2011, p. 43).

According to Kant, the second fundamental feature in the formation of a child’s character is
truthfulness. This is the foundation and essence of character. A person who lies has no character; if
there is anything good in them, it stems merely from temperament. Some children are inclined to lie,
and this often arises simply from possessing a vivid imagination. Breaking this habit is the father's
duty, because mothers generally view this as unimportant—they even evaluate it as an indication of
their children's intelligence and ability. Kant states that at this point, the sense of shame should be
utilized, because the child may regard it as good behavior. Shame when lying manifests itself through
blushing; however, this is not always definitive proof of a lie, for we can sometimes feel ashamed
simply because others accuse us. Kant states that under no circumstances should children be
encouraged to lie, and children should not be blamed or subjected to any punishment for not lying
(Kant, 2011, p. 44). On the contrary, when they lie, punishment should be administered because they
distort the truth. For a lie means covering up the truth, presenting what has not occurred as if it had,
or presenting what has occurred as if it had not. Kant demands that if a person is to be punished, it
should be for such behavior that distorts the truth, because the act of lying itself is one of the greatest
evils done to a human being. Truthfulness is the foundation and essence of character. The only
appropriate punishment for a lie is the withdrawal of respect (Kant, 2011, p. 44). Kant divides
punishments into negative and positive punishments. Negative punishments can be applied in cases
of laziness or badness. For example, lying and disobedience are situations that require negative
punishment. Positive punishments, on the other hand, can be applied for spitefulness (malicious
behaviors). Kant states that educators must never, under any circumstances, harbor spite or malice
toward a child. If an educator approaches a child with malice, they do more harm than good. First
and foremost, however, we must take care never to harbor malice toward children (Kant, 2011, p.
44).

Another aspect that Kant emphasizes in moral education is the socialization process of the
child. The child should form friendships with other children and not remain isolated continuously.
Kant notes that some teachers do not allow children to socialize in schools, whereas this is a mistake.
According to the thinker, children ought to prepare themselves to experience the sweetest pleasures
of life. The human being is a social being; therefore, a child can acquire character, a healthy
personality, and a healthy state of mind only through socialization. Children should be encouraged
to form friendships and to be cheerful and lighthearted. School hours should be followed by hours of
rest and amusement. Kant states that if an educator favors certain students among their pupils, they
must explain to the other children that this is due to the child's character—that is, because the child
acts in accordance with the moral law. In other words, the child should be conscious of being valued
solely because of their good behavior and moral actions, not for any other reason, and this situation
must be clearly explained to the other children as well. “If a teacher is to prefer one child to another,
they should do so not because of the child's talents, but because of their character; otherwise, envy
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arises, and this is contrary to friendship (Kant, 2011, p. 44).” According to Kant, children should be
open-hearted and cheerful like the sun. A cheerful heart can find its happiness only in goodness. A
religion that makes people gloomy is a false religion; for we ought to serve God not under
compulsion, but with a joyful heart (Kant, 2011, p. 44). According to the thinker, children should
occasionally be released from the narrow restrictions of school. Otherwise, their natural cheerfulness
will soon be extinguished. When set free, the child quickly regains their natural vitality. Games in
which they attempt to excel one another in complete freedom are the most suitable for this purpose.
In this way, the minds of children become lively and cheerful once again (Kant, 2011, p. 44).

Kant states that the most troublesome period of life is youth. According to the thinker, many
people think that their youth years were the most pleasant and best period of their lives. In reality,
however, this is not so. These years are the most troublesome ones. For during this period, the child
is under strict discipline, can rarely choose their own friends, and their freedom is even rarer. Kant
quotes the great Latin poet Horace: "The boy has suffered and done much, he has endured the
extremes of cold and heat (Kant, 2024, p. 108)." Kant states that children should be taught only those
things that are appropriate for their age. Many parents are pleased when their children are precocious.
However, knowledge and education provided above the developmental stage harm the child's
organism and corrupt their character; therefore, little comes of such children. A child should be
clever, but clever only as a child. They should not imitate the behaviors of adults. “For a child to try
to use adult moral maxims is to cross their boundaries and become merely an imitator. A child should
possess only a child’s understanding and should not attempt to display this prematurely. A precocious
child will not become a person of deep understanding in the future (Kant, 2011, p. 45).” Similarly,
Kant does not find it appropriate for a child to follow current fashions. “For example, he does not
approve of a child curling their hair, wearing frills, or even carrying a snuffbox. In this way, the child
acquires an artificial demeanor unsuited to them. The social environment becomes a burden for them,
and they remain devoid of a human heart (Kant, 2011, p. 45).” Kant says that signs of
vanity/arrogance in the child must be combated at an early age. Educators should never allow the
child to become vain. They should not constantly talk in front of children about their beauty or how
well their clothes suit them. Fancy things should not be promised to children as a reward. If an
educator acts in this manner, it becomes easy for children to grow vain. Fancy clothing, however, is
not suitable for children; they should accept clean and simple clothes merely as a necessity. “Children
should be taught only those things that are appropriate for their age; they must be protected from
precocity and vanity (Kant, 2011, p. 45).” Kant states that not only children but also parents should
not attach great importance to their own clothing. Parents should not be self-admiring. For here, as
everywhere, the power of example is very influential. Looking at their parents, the child either
acquires moral behavior or catches immoral behavior from them. The child's first role models are
their parents.

Applied Moral Education

Kant divides applied moral education, that is, practical education, into three parts:
a. Skill

b. Prudence / Common Sense

c. Morality

According to the thinker, skill should not be superficial, but thorough and deep. Attention
must be paid to ensuring that the child masters a skill and reaches a level that will be sufficient in
practice. An educator should not try to appear to children as if they know everything. In particular,
they should not appear to know things that they cannot subsequently carry out. Skill must be
characterized by thoroughness, and this thoroughness must become a habit over time. Thoroughness
is a fundamental element in the formation of human character, while skill is necessary for talent
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(Kant, 2011, p. 46). “Skill must be thorough and complete (Kant, 2011, p. 46).” Kant defines
prudence as follows: it consists in the art of using our skill (Kant, 2011, p. 46). Prudence is the state
in which the talents of other people are combined or organized to serve our own purposes. “For this,
several things are necessary. Although it is actually the last quality acquired in a human being, it
ranks second in terms of importance. Prudence is the ability to use others for our own purposes; this,
however, requires reserve (discretion) and self-control (Kant, 2011, p. 46).” Kant states that for a
child to acquire sagacity/prudence, they must learn to conceal their feelings and be reserved. The
child must also learn to read the character of others. In particular, they should develop concealment
regarding their own character. Manners (decorum) are the art of external behavior, and it is an art
that we ought to possess. According to the thinker, reading the character of others is difficult; yet
while learning this, we must not lose our own reserve. For this purpose, a kind of dissimulation is
necessary. That is, we must hide our faults and maintain our outward appearance. Such behavior does
not amount to deception, and at times such behavior may be permitted. However, it borders closely
on insincerity (Kant, 2011, p. 46). Kant does not approve of affectation in social behaviors, but when
affectation becomes an unavoidable situation at times, it is a human condition. To be prudent, a
person must not lose their temper. On the other hand, one should not be overly indifferent either. A
person should be courageous without being violent; these are two completely different traits. A
courageous person is one who wishes to exercise their will. This wish makes the control of passions
imperative. Prudence, on the other hand, is a matter of temperament (Kant, 2011, p. 46).

Kant views morality as a matter of character. According to the thinker, words that can be
translated from Latin as "bear and forbear" are turned by Kant into an important element for
character. The first step in the formation of a good character is to set aside our passions. In order to
prevent our desires and inclinations from turning into passions, we must learn to endure being
deprived of things that are forbidden to us. Renunciation requires courage and a specific frame of
mind oriented toward it. We must accustom ourselves to resisting, having our requests denied, and
similar situations (Kant, 2011, p. 46). “Self-control is the first step in the formation of a good
character. Compassion, as a motive, should not take the place of moral principle (Kant, 2011, p. 46).”
Kant views empathy as a matter of temperament. According to the thinker, children should be
prevented from developing an emotional and overly sensitive habit of pity. "Empathy" is actually
sensibility and belongs only to refined characters. This is distinct from compassion; because it
consists merely in feeling sad about something, it is a defect. It is good to give children a small
allowance so that they can help those in need, thereby revealing whether they are truly
compassionate. However, if they extend help solely with their parents' money, this does not constitute
a criterion (Kant, 2011, p. 47). Since Kant is a philosopher, his understanding of the world is
knowledge-centered; therefore, he prioritizes love of knowledge in children's moral education as
well. According to the thinker, children should be eager to learn many things. At the same time,
however, they must grasp what they learn thoroughly and soundly. That is, learning should be gradual
and continuous. Here, the following question arises: Is it better to know many things superficially,
or to know few things in depth? Knowing few things well is better than knowing many things
superficially; for the shallowness of superficial knowledge manifests itself later on. However, since
the child does not yet know which field of knowledge they will need, it is most proper for them to
learn a little of everything, but in a sound manner. Otherwise, they merely deceive others and put on
a show with their superficial knowledge (Kant, 2011, p. 47). “Knowing a few things thoroughly is
better than knowing many things superficially” (Kant, 2011, p. 47).

Kant defines the ultimate goal of moral education as the formation of character. Character
consists in having a firm resolution to accomplish something and then actually carrying it out. As
Horace noted, a person who perseveres in their resolutions possesses a good character. For example,
when a person makes a promise, they ought to keep it no matter how troublesome it may be for them;
for a person who fails to fulfill their resolution gradually loses confidence in themselves as well. For
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instance, if someone resolves to get up early every morning to study, do something, or go for a walk,
but begins to postpone it—thinking in spring that the mornings are still cold and getting up early will
harm their health, or in summer that sleeping a bit more is good and pleasant—they end up
continuously delaying their resolutions and losing self-confidence (Kant, 2011, p. 47). “Character,
in its formation, which is the ultimate end of education, consists in firmness of resolve and in the
execution (implementation) of this resolve (Kant, 2011, p. 47).” All promises given must be kept,
except for those that are contrary to morality. According to Kant, a bad person is someone who acts
contrary to the moral law; however, since there is no absolute black and absolute white in the human
world, even a bad person can keep their word, acting in accordance with the moral law at times and
violating it at others. Kant does not find it right to write off a human being entirely; instead, it is
necessary to attempt to win that person over and help them comply with the moral law (Kant, 2011,
p. 47). According to Kant, those who postpone fulfilling their resolutions can accomplish very little
in life. Great good cannot be expected from a supposed future transformation. Moreover, the sudden
conversion of a person who has led an evil life cannot be lasting; for expecting such a person to
suddenly lead an orderly life like someone who has always thought uprightly and virtuously would
be almost equivalent to expecting a miracle. Kant is of the opinion that even if people who have led
an immoral life and made a habit of it undergo a sudden transformation one day, this conversion will
not be very lasting or effective. For example, even if a person accustomed to lying all their life
decides to be honest and makes a sudden turn, the practical realities of life will easily lead them back
to their old ways—that is, to the behavior of lying, which they know best and are accustomed to.
Therefore, in line with the principle handed down since Al-Farabi that "morality is habit," Kant also
thinks that good morality—that is, desirable behaviors—must be demonstrated from an early age.
Thus, by practicing good behaviors, the young human being will transform an upright and virtuous
life into a moral habit (Kant, 2011, p. 47).

Kant states that in order for children to possess a desirable character, attention must be paid
to the following points:

a. The duties that children ought to fulfill should be demonstrated to them, as far as possible,
through examples and rules.

b. The duties that a child is obliged to fulfill are solely general duties toward themselves and
toward others. These duties must arise naturally from the very nature of the subject matter under
consideration.

“In laying the foundation of the child's moral character, duties ought to be presented to them
through examples and rules” (Kant, 2011, p. 47).

1) The Child’s Duties Toward Themselves:

These do not consist of wearing fancy clothes, eating lavish meals, and the like. By human
nature, a person must naturally eat clean food and wear clean and new clothes; however, Kant does
not view a human being's duty toward themselves merely as self-care and regular nutrition.
According to the thinker, what matters is that a person preserves their dignity and honor. A human
being must be highly moderate and frugal. Foremost among a person's duties toward themselves is
to be conscious of possessing a certain dignity in their own being that elevates them above all other
creatures, and to act in such a way as not to violate this dignity in their own person. Kant states that
unacceptable behaviors such as drunkenness and acting contrary to morality reduce a human being
to a level even below that of an animal. Furthermore, servility toward others and trying to gain
acceptance through constant flattery are likewise contrary to human dignity (Kant, 2011, p. 48). “The
duty toward oneself is to preserve human dignity in one's own person; the duty toward others is to
pay respect and deference to their rights (Kant, 2011, p. 48).” Kant does not want a child to be
unkempt, neglected, or careless; he desires that attention be paid to the cleanliness and care of
children. However, while doing all of this, one must not lose the essence. According to Kant, the
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essence is not to lie. If a child is tainted or is becoming tainted with a stain such as lying, this is a
disaster for both that child and society. You can clean a dirty child by washing them, but you can
never cleanse an dishonest person (Kant, 2011, p. 48) “Opportunities to comprehend human dignity,
even in their own persons, can easily be provided to children. For instance, filthiness and
carelessness, which are conditions unsuited to humanity at the very least, serve as an example of this.
However, what truly degrades a child below human dignity is a lie; for lying presupposes the capacity
to think and to convey one's thoughts to others. Lying makes a human being the object of universal
contempt and is a means of extinguishing the sense of self-respect and self-confidence that ought to
exist in every human being” (Kant, 2011, p. 48).

2) The Child’s Duties Toward Others:

Kant states that a child must learn respect and deference for the rights of others at an early
age. It should be ensured that this respect actually manifests in their behavior. For instance, if a child
encounters a poorer child and roughly pushes or beats them, one should not say to them, "Do not do
that, you will hurt them, you ought to feel sorry for them, they are a poor child." Instead, they should
be treated with equal harshness, because such behavior is contrary to human rights. Children do not
yet possess the idea of generosity in its true sense. For example, when a child is asked to share their
bread with another child without being promised a second piece, they either refuse or do so
reluctantly. Furthermore, speaking of generosity to a child is useless, for they are not yet in a position
to be generous (Kant, 2011, p. 48). Kant criticizes Crugott, a moralist of his time. According to the
thinker, such theories have either completely neglected or incorrectly explained the "duties toward
oneself" section of morality. Duties toward oneself, as previously stated, consist in each of us
preserving the dignity of humanity in our own person. A human being can reproach themselves only
when they keep the idea of humanity before their eyes. In this idea, they find an exemplar (an original
model) with which to compare themselves. However, as age advances, a critical period arrives for
the young person, during which the idea of human dignity becomes sufficient to keep them within
proper boundaries. Nevertheless, timely warnings should be given to the young person to help them
understand what to approve of and what to distrust (Kant, 2011, p. 49). “The child's first duty toward
themselves is a duty that is often overlooked, one that carries great importance, especially during the
transition from childhood to youth” (Kant, 2011, p. 49).

Kant notes that almost all schools lack something that would contribute greatly to the
formation of honesty in children; this deficiency is a basic moral handbook that indicates what is
good and what is bad—a catechism of right conduct (a moral catechism). It ought to contain daily
questions of right and wrong, presented in a manner accessible to the general public. “For example:
A man owes a debt that he must pay today, but he sees another man in dire straits and, taking pity on
him, gives him the money that belongs to his creditor. Is this right, or is it wrong? (Kant, 2011, p.
49)” Kant answers this question in the negative. According to the thinker, for a person to be generous,
the assistance they give must belong to themselves. When another person has a right and wishes to
claim that right, it is not right to do a favor for someone else without first paying off that debt. Kant
is a philosopher of rights; he places individual rights above everything else. Therefore, one cannot
bestow a favor upon another person by usurping someone else's rights (Kant, 2011, p. 49). “This is
wrong; for to be generous, we must first be freed from obligation. When we give charity, we perform
a virtuous deed; but when we pay our debts, we merely fulfill what we are obligated to do (Kant,
2011, p. 49).” Kant provides a similar example involving a lie, analogous to the aforementioned case
of the debtor giving charity. The thinker poses the following question: Can a lie ever be justified on
the grounds of necessity? The answer is negative; according to Kant, under no circumstances can a
lie be justified (Kant, 2011, p. 49). If this rule is not strictly adhered to, children in particular will
treat even the smallest pretext as a "necessity" and consider themselves justified in lying very
frequently. Kant states that a moral book written in clear, precise, and accessible language regarding
right conduct carries great pedagogical significance for children. If such a book existed, he noted that
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an hour could be spent fruitfully with it every day for children to learn and internalize lessons on
right conduct; these lessons would be teachings regarding right conduct, which is the apple of God's
eye on earth (Kant, 2011, p. 49). In his work Religion Within the Boundaries of Mere Reason, Kant
states that God's command is good morality and that everyone who acts morally is complying with
God's command.

Kant states that duty is essential in moral education; we must instill in children a
consciousness or awareness of duty, because acting emotionally or being compassionate without
performing one's own duty—without fulfilling one's duty to oneself, to one's family, and to society—
will bring harm to the person. The obligation of benevolence is not an absolute obligation. Rather
than developing in children feelings toward the suffering of others, a sense of duty to help them
should be awakened. Children should not be full of emotions; they should be full of a sense of duty
(Kant, 2011, p. 49). “Indeed, many people who were once compassionate later become hard-hearted
because they have often been deceived. Showing children the “virtuous side” of actions is mostly
useless. Religious teachers also frequently make the mistake of presenting benevolence as a virtue;
whereas the only thing we can do toward God is to do what we are already obligated to do. Doing
good to the poor is also merely fulfilling our duty. For inequality among human beings arises only
from accidental circumstances; if [ am rich, this stems merely from my having seized conditions that
fell to me or my ancestors. Despite this, our general outlook toward human beings does not change”
(Kant, 2011, p. 49).

Kant also addresses the issue of envy/jealousy, which is one of the most dominant traits in
children. What the thinker aims to achieve is for the child to be purified of bad habits as a whole and
to attain a complete body of moral behaviors. Children frequently resort to comparing themselves
with other children, and as a result of this comparison, they constantly develop the drive of envy. In
order to prevent this drive from intensifying, the child must not be taught to compare their own worth
with the worth of others. Instead, they should compare their own worth with a concept posited by
their reason. For humility is, in fact, nothing other than comparing our own worth with the standard
of moral perfection. Thinking that we are humble by belittling ourselves is a great mistake.
Expressions such as "Look how that child behaves!" generate merely a base way of thinking; for if a
person measures their own worth against the worth of others, they try either to elevate themselves or
to diminish the worth of others. This second condition is envy. Thus, we seek faults in others so that
by comparing ourselves with them, we may appear superior. A misplaced sense of rivalry thereby
gives rise to envy. Rivalry can sometimes be used for a good purpose—such as telling a child that
others do something easily, in order to show them that they can do it as well. Under no circumstances,
however, should one child be allowed to humiliate another. All forms of pride arising from
superiority based on wealth must be avoided. At the same time, openness and honesty should be
developed in the child. This is an unpretentious self-confidence that enables them to display their
capabilities in an appropriate manner. This self-confidence must be distinguished from insolence,
which is an indifference to the judgment of others (Kant, 2011, p. 50). “They should compare
themselves not with others, but with the ideal standard of what is right and proper” (Kant, 2011, p.
50).

According to Kant, all human desires are either formal (relating to freedom and power) or
material (directed toward a specific object); that is, they are desires directed either toward
imagination or toward pleasure, or finally, desires directed toward the continuation of these two as
elements of happiness.
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A) Desires of the first kind:
¢ Ambition (desire for honor/fame),
e Desire for power,
e Desire for possession,
B) Desires of the second kind:
e Sexual pleasure (lust),
¢ Enjoyment of good things (love of ease and good living),
¢ Enjoyment of social interactions (love of entertainment/amusement),
C) Desires of the third kind:
e Finally, love of life,
e Love of health,
e Desire for ease (being free from anxiety about the future).
Vices/evils, on the other hand, arise either from malice, baseness, or narrow-mindedness (Kant, 2011,
p. 50).
Kant lists vices as follows:
A) In the first group:
e Envy,
o Ingratitude,
¢ Malicious joy at the misfortune of others (schadenfreude),
B) In the second group:
o Injustice,
e Faithlessness (deceitfulness),
e Immorality; including its forms as the waste of wealth, health (intemperance), and honor.
C) In the third group:
e Unmercifulness / Lack of compassion,
e Miserliness (stinginess),
¢ Sloth (indolence/effeminacy),
Kant also divides virtues into three categories; these are virtues of merit (excellence), virtues of
obligation (duty), and virtues of innocence.

e Virtues of merit (excellence): These include magnanimity (the ability to overcome oneself
in moments of anger or when overcome by the desire for ease and possession), benevolence,
and self-control.

e Virtues of obligation (duty): Honesty, propriety (decorum/mannerliness), and
peaceableness.

e Virtues of innocence: These include being honorable, humility, and contentment (Kant,
2011, p. 51).

Kant addresses an ancient question that all religions and major philosophers could not refrain
from asking: Is human nature good or evil? Kant's answer is "neither," because according to the
philosopher, human being is not a moral being by nature. However, when reason develops the ideas
of duty and law, it becomes a moral being. Nevertheless, it can be said that a human being has a
natural inclination toward all kinds of evil. For there are inclinations and instincts drawing them in
one direction, while their reason impels them in another direction. A human being can become
morally good only through virtue, that is, by virtue of self-control; yet while their evil inclinations
are still dormant, they may be considered innocent (Kant, 2011, p. 51). “Human nature is neither
good nor evil in itself. However, it becomes both good and evil; for while inclinations draw it in one
direction, reason impels it in another direction (Kant, 2011, p. 51).” According to Kant, vices largely
spring from civilization doing violence to nature. According to the philosopher, moral education is
the process of removing a human being from their state of nature and turning them into a moral being;
because morality resides in human reason—that is, one cannot speak of morality for a sheep. As a
creature endowed with reason, the human being distinguishes themselves from other living beings
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and subjects their desires and wishes to the control of reason (Kant, 2011, p. 51). “However, our
destiny as human beings is to emerge from our animal state of nature. Perfect art, on the other hand,
becomes a second nature (Kant, 2011, p. 51).” Here, Kant explains that by emerging from our natural
condition, we will become a human being as an artificial nature—that is, a moral being—through the
art of education. According to Kant, everything in education depends on establishing correct
principles and having children understand and adopt these principles. We must teach them not hatred
but aversion toward what is repulsive and absurd; fear of their own conscience instead of fear of
human beings and divine punishment; self-respect and inner dignity instead of the opinions of others;
the intrinsic worth of actions instead of words and mere impulses; reason instead of feelings; and a
cheerful piety alongside a joyful and good-natured piety instead of a sorrowful, timid, and gloomy
piety (Kant, 2011, p. 51). Kant states that children ought to rely on their own intelligence and effort;
a child should not depend on fortune and the opportunities it might present to them, but should work
with perseverance, work day and night, and rely solely on their own labor (Kant, 2011, p. 51).

One of the points Kant draws attention to regarding the moral education of youth is the
awakening of sexuality. According to the thinker, ignoring a young person's sexual impulses and
condemning them is wrong; giving false information to a child about sexuality may briefly conceal
the truth about this drive inherent to human nature, but in the long run, it will be revealed as a lie.
Kant does not consider such lies reasonable; instead, the child should be approached with
understanding, told that this is a natural human condition, and should not be shamed because of it
(Kant, 2011, p. 53). “Generally, the age at which sexual feeling begins to develop in young people
is the thirteenth or fourteenth year. (If it manifests earlier, the reason is that children have been led
astray and corrupted by bad examples.) In this period, their capacity for judgment has also formed,
and around these times Nature has prepared them for us to speak with them regarding this matter”
(Kant, 2011, p. 53).

Kant states that youth ought to be warned against lust. According to the thinker, lust weakens
both the mind and the body. The topic of lust should not be concealed from young people. Its full
horror should be shown to them; it should be explained to them that in this way one becomes useless
with respect to the continuation of the human species, that bodily strength is ruined by this bad habit
more than by anything else, that it brings about premature aging, and that it greatly impairs mental
strength as well (Kant, 2011, p. 54). We can avoid these impulses by keeping constantly occupied
and by not devoting more time to bed and sleep than necessary. Through continuous engagement,
such thoughts can be kept away from the mind; for even if the object remains merely in imagination,
it consumes vital strength. When the inclination is directed toward the opposite sex, there are at least
certain obstacles before it; but when a person directs it toward themselves, they can satisfy it
whenever they wish. Its bodily effects are extremely harmful; however, its moral consequences are
even worse. Here, the boundaries of nature are exceeded, and because true satisfaction cannot take
place, the inclination intensifies incessantly. Educators of young adults have raised the question of
whether it is proper for a young person to have relations with the opposite sex. If one of these two
options is to be chosen, this one is undoubtedly better than the other. In the first case, a person acts
against nature; in the second, they do not act against nature. “Nature has called upon a human being
to become a man and propagate their species as soon as they reach maturity; yet conditions in
civilized society sometimes make it impossible for them to marry and raise children at that age. In
this situation, one acts contrary to the social order. The best way—indeed, the duty of the young
man—is to wait until he is in a position to marry. Thus, he acts not only as a good human being, but
also as a good citizen (Kant, 2011, p. 54).” According to Kant, a young person should learn from an
early age to cultivate proper respect for the opposite sex; they ought to win their respect through
virtuous conduct free from vice, and thereby strive to attain the high reward of a happy marriage
(Kant, 2011, p. 54).
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Kant states that a second distinction made by the young person as they begin to enter society
is the knowledge of differences in rank and inequality among human beings. He opposes raising
children on the basis of class distinctions; the child ought to be raised with the consciousness that
everyone is a free and equal human being. Children must not give orders to servants working in the
home, and any such attempt should be prevented (Kant, 2011, p. 55). “Regarding distinctions of
social status, the young person should be instilled with an awareness of both the equality of human
beings and their civil/social inequality (Kant, 2011, p. 55).” The young person should be taught that
when evaluating themselves, they ought to measure themselves against themselves, because no two
human beings are exactly alike, and no human being's circumstances are identical. Physical
differences, talents, variations in intelligence, physical strength, family background, and financial
status make people distinct. Seeking the high esteem of others regarding things that do not constitute
the true worth of a human being is mere vanity (pride). Furthermore, we must teach them to be
conscientious in every matter; they should learn not merely to appear so, but to strive to truly be so.
It should also be ensured that a decision made after thorough deliberation does not remain an empty
and unexecuted decision in any matter. Rather than that, it is better not to decide at all and to leave
the matter unsettled. The young person should be taught contentment regarding external
circumstances, patience in work, and moderation in pleasures. If we do not constantly think of
pleasure and remain patient in our work, we become useful members of society and are protected
from boredom (Kant, 2011, p. 55).

Kant states that we ought to encourage youth to be cheerful and good-natured. For
cheerfulness arises from a person having nothing for which to accuse themselves (Kant, 2011, p. 55).
Secondly, the thinker says that they should be encouraged to be composure-driven (cool-headed) and
balanced. According to the philosopher, a person can make themselves a cheerful and harmonious
companion in society through self-discipline (Kant, 2011, p. 55). Thirdly, they should be encouraged
to always view many things as a matter of duty. For we ought to consider an action valuable not
because it conforms to our inclinations, but because in fulfilling it we carry out our duty (Kant, 2011,
p. 55). Fourthly, they should be encouraged to cultivate love toward others and to develop
cosmopolitan sentiments. There is something in our mind that inclines us to feel interest: there ought
to be an interest toward ourselves, toward those with whom we grew up, and also toward the progress
of the world. Children should be introduced to this interest so that it warms their hearts. They must
learn to rejoice in the progress of the world, even if it is not to their own benefit or to the benefit of
their country (Kant, 2011, p. 56). Fifthly, they should be encouraged not to overvalue the enjoyment
of the good things in life. In this way, the childish fear of death will also be removed. We must show
the young person that expectations regarding pleasure are not as satisfying when realized as they
were thought to be. We ought to teach them the necessity of taking "account" of themselves every
day, so that at the end of their life, they can make an evaluation regarding the worth of their life
(Kant, 2011, p. 56).

Conclusion and Discussion

This study investigates Kant's deontological ethics and its application to moral education,
yielding several key insights into the structure of normative moral frameworks. At its core, duty
ethics asserts that moral obligation consists in adhering to specific rational principles and rules,
irrespective of the downstream consequences. Unlike traditional teleological or theological
frameworks, Kant roots deontological duty entirely in autonomous human reason rather than divine
command or external authority. A fundamental divergence exists between Kantian deontology and
consequentialist paradigms such as utilitarianism. While deontological ethics evaluates an action's
moral worth based on the agent's underlying intention and adherence to rational duty, utilitarianism
assesses moral value strictly through outcomes. For utilitarians, an action is morally right if it
maximizes net positive outcomes—typically defined as pleasure, happiness, or utility.
Consequentialist theories prioritize the final state of affairs, asserting that the end result can confer
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moral legitimacy even upon actions that are not intrinsically good. Consequently, duty ethics and
utilitarianism clash on fundamental normative criteria. Utilitarianism seeks the greatest overall
happiness and can justify questionable acts if they secure a net benefit. In contrast, Kantian
deontology maintains that certain actions are intrinsically impermissible, prohibiting them regardless
of how beneficial or praiseworthy their anticipated consequences might be.

In deontological ethics, actions are judged independently of their outcomes. An intrinsically
immoral act may inadvertently yield beneficial results; however, such a positive end fails to confer
moral legitimacy upon the action. Consequently, duty ethics locates the moral value of an act not in
its consequences, but strictly in its adherence to rational principles, established rules, and the dictates
of duty itself.

This ethical framework rests upon the premise that human beings possess a unique capacity
for rational agency, setting them apart from all other living beings. Because humans possess this
cognitive capacity, they are bound to act in accordance with the moral law solely for the sake of duty.
In Kantian thought, empirical inclinations, emotional impulses, and anticipated outcomes must be
excluded from moral decision-making. Instead, the motivation driving an action must stem entirely
from a sense of rational obligation, evaluated through reason prior to execution. Morality thus
functions as an objective framework of rational rules that commands or forbids specific behaviors
independently of subjective desires. Ultimately, Kant mandates that agents act only according to
maxims that they can simultaneously will to function as universal laws.

According to Kant, an authentic moral proposition must hold unconditionally, transcending
both the identity of the decision-maker and the contingent empirical details of the situation. To
achieve true universality, a moral maxim must be binding on all rational beings regardless of context.
Within this rational framework, Kant distinguishes between perfect and imperfect duties. While both
derive from pure reason and carry moral force, imperfect duties afford latitude in how they are
satisfied. Because they accommodate subjective human capacities, imperfect duties are less rigid
than perfect ones, yet they remain strictly obligatory. Furthermore, imperfect duties are context-
dependent and ongoing; because they can never be definitively completed, an agent cannot be
expected to execute them continuously without interruption. Kant further structures practical reason
through the division between hypothetical and categorical imperatives. Hypothetical imperatives
express conditional, goal-dependent directives ("if... then"), whereas categorical imperatives
command unconditionally ("do" or "be"). The primary thrust of the categorical imperative requires
agents to refrain from treating others in ways they would not rationally license for themselves. This
is codified in the Formula of Humanity, which mandates that rational beings must never be treated
merely as a instrument to an end, but always as ends in themselves. Ultimately, Kant conceives of
every rational agent as a lawmaking member of a universal "kingdom of ends," wherein moral action
is guided by maxims suitable for universal legislation. At the core of this deontological system lie
the indispensable concepts of rational will and autonomy.

In developing his pedagogical framework alongside his deontological ethics, Kant
establishes principles that mirror his core moral rules, reflecting a cohesive unity between his moral
philosophy and educational theory. While Kantian moral philosophy is formal and abstract, his
approach to moral education emphasizes experiential learning and practical engagement. However,
Kant maintains that the instruction of moral maxims must take precedence over other educational
activities; a child must internalize moral principles before learning how to apply them in practice.
Although general education relies heavily on empirical experience, moral education prioritizes
rational principles, which Kant argues cannot be inferred from empirical conditions. These
foundational principles remain timeless, universal, and valid across all contexts. Within this
framework, duty ethics and moral education operate interdependently. Consciousness of duty is the
defining characteristic of humanity; without it, human existence loses its essential moral dignity.
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Unlike other species, which possess innate instincts that govern their behavior, human beings lack
pre-determined behavioral seeds and achieve their humanity solely through structured moral
education. Fulfilling obligations to society and broader humanity depends entirely on cultivating this
awareness of duty. Consequently, Kant advocates for a deliberate, systematic pedagogical program
that introduces moral consciousness incrementally, aligning with the child's developing physical and
cognitive capacities.

Kant’s moral philosophy functions fundamentally as a counterweight to classical
eudaimonistic ethics, which originated with thinkers like Socrates. Rather than viewing the pursuit
of happiness as the ultimate human end, Kant redefines the core of human existence around the
concept of duty. Within this deontological framework, human life is structured by rational purpose,
establishing duty as the essential defining feature of moral agency. Moral education serves as the
vital mechanism for cultivating this rational essence. Without a robust moral foundation, intellectual
and technical instruction risks producing individuals who are academically accomplished yet
ethically deficient. Consequently, Kant’s paradigm demands that moral development take
precedence over standard academic subjects, ensuring that education prioritizes the formation of
moral character over mere intellectual capability.

Turkish Studies — Language and Literature, 21(01)



Duty Ethics and Moral Education in Kant 1547

< Turkish Studies - Language and Literature {‘s

ANKARA SCIENCE
www.turkishstudies.net/language eISSN: 2667-5641 UNIVERSITY

Kant’ta Vazifa Ahlaki ve Ahlak Egitimi

Giris

Kant’in ahlak anlayis1 vazife ahlakidir. Vazife ahlaki, ne yapmamiz gerektigi konusundaki
secimlerimizi yonlendiren ve degerlendiren ahlaki teorisidir. Bu ahlak anlayis1 erdem ahlakindan
farklidir. Temel olarak vazife ahlaki, nasil bir insan oldugumuzu ve olmamiz gerektigini (karakter
ozellikleri agisindan) yonlendirmeyi ve degerlendirmeyi amaglar. Bu gercevede vazife ahlaki, sonug
merkezli ahlak anlayislarindan farklidir. Sonug¢ merkezli ahlak teorilerine gore, bir eylemin degeri
ortaya ¢ikan sonuca gore degerlendirilir. Vazife ahlakina gore ise ahlaki failin secimi degerlendirilir.
Vazife ahlakina gore 6nemli olan niyettir ve segimlerimiz niyetimize gore deger kazanir (Kant, 2013,
s.16). Sonucun faydali veya zararli olmasi dikkate alinmaz. Onemli olan o davranisin yapilis amaci
yani niyettir. Vazife ahlakina gore bir fail, yanlis secimlerin toplam sayisini azaltacak olsa bile,
belirli yanlis secimleri yapamaz. Vazife ahlakina gore bir se¢imi dogru kilan sey, onun ahlaki
normlara uygun olmasidir. Bu normlara her ahlaki fail tarafindan basitce uyulmalidir; bu normlara
uyma davranisi, her fail tarafindan en iist diizeye ¢ikarilmasi gereken bir sey degildir. Bu anlamda
vazife ahlakina gore dogru, iyi olandan Onceliklidir. Bir eylem dogru olana uygun degilse, ortaya
cikarabilecegi iyilik ne kadar biiyilik olursa olsun, o eylem gerceklestirilmemelidir (Wood, 2024,
$.52-53).

Kant, dogrulugun sonuclara gore degil, kurallarin dogruluguna gore Olciildiigii vazife
ahlakim gelistirmistir. Kant, kararlari yonlendiren temel kurallarin ya da ilkelerin 6nemini
vurgulamistir. O, iyi iradeye inantyordu. Ahlaki kisi iyi bir iradeye sahip olmali ve etik kararlarini
dogru olani temel alarak vermelidir. Kararlarinin sonuglarini dikkate almaz. Karar verici kendi
gorevini yerine getirmelidir. Burada su soru ortaya cikar: Dogru olan nedir? Kant, karar vermenin
evrensel yasalar ya da evrensel dogrular temelinde yapilmasini nermistir. Bunlara da kategorik
buyruklar (kesin buyruklar) adin1 vermistir. Kante1 teoriler, ifade 6zgiirliigii, mahremiyet hakki, riza
ozgurliigii, vicdan 6zgiirligi ve se¢im 6zgiirliigii gibi evrensel haklari igerir. Kant, her bireyin kendi
kararlarini verme, kendi kurallarini belirleme ve kendi iradesine gore hareket etme 6zgiirliigline sahip
oldugunu diisiinmiistiir. Kant ayrica, gegmisten beri bir¢ok diisiiniir tarafindan benimsenen bazi genel
kurallar da 6nermistir. Biitiin insanlara karsi nazik olun. Baskalarini elestirmeden 6nce kendinize
bakin. Sonuglar1 hemen beklemeyin. Kiigiik ve asamali kazanimlar elde ederek hedefe adim adim
ulagin. Higbir sey bir anda gergeklesmez. Biiylik basarilar adim adim elde edilir (Wood, 2024, s.59-
60). Bagkalarimin size yapmasini istemediginiz seyi siz de baskalarina yapmayin. Servet ve varliklar
mesru ve dogru yollarla elde edilmelidir. Vazife ahlaki fail merkezli bir ahlaktir. Fail-merkezli olan
vazife ahlakinda ahlaki eylemlerin niteligini failin eylemde bulunurken benimsedigi ilke veya
maksime belirler. Bu nedenle ahlaki deger, eylemin sonuglarina degil, eylemin dayandig: ilkelere
aittir. Kant’a gdre kosulsuz olarak iyi olan tek sey iyi iradedir. Kant, kendi basina iyi olanin (yani
baska bir seyle iliskisi bakimindan degil, 6ziinde iyi olanin) yalnizca iyi irade olduguna inantyordu.
Kant’a gore iyi irade, bir kisi bir secimle kars1 karsiya kaldiginda, egilimlerinden dolay1 hareket
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etmek (¢iinkii bunu yapmak istiyor olmasi) ile yasaya saygidan dolay1 hareket etmek arasinda se¢cim
yapmak zorunda kalirsa, her zaman ikinci segenegi tercih eden iradedir (Wood, 2024, 5.56,58,74).
Kant’a gore egilimlere gore davranmak, hipotetik buyruga (kosullu buyruk) gére davranmaktir. Yani
ancak belirli bir egilime sahip olmamiz kosuluyla bizi baglayan bir buyruga gore hareket etmektir.
Buna karsilik, yasaya saygidan dolay1 hareket etmek, kategorik buyruga (kesin buyruk ya da kosulsuz
buyruk) gore hareket etmektir. Yani arzularimizdan bagimsiz olarak bizi kosulsuz bi¢imde baglayan
bir buyruga gore davranmaktir. Kant’a gore ahlaki olarak eylemde bulunmamiz ancak kategorik
buyruga (kesin buyruga) uygun hareket ettigimizde miimkiindiir (Kant, 2013, s.29-31).

Insanlar ve 6devin énemi iizerine tartismalar cogunlukla, belirli eylemlerin kendi baslarina
dogru ya da yanlis olarak degerlendirilebilecegini savunan vazife ahlaki ve sonuggu ahlak teorileri
arasindaki tartisma baglaminda yiiriitiilmistiir. Kant’in kendi goriisii, boyle bir teorinin 6rnegini
sunar. Buna karsilik sonuggu bir teori, bir eylemin dogrulugu ya da yanlisliginin, tirettigi sonuglar
acgisindan degerlendirilmesi gerektigini savunur. Sonuggu bir teoriye ornek olarak, her eylemin
mutlulugu en iist diizeye ¢ikarmasi ve mutsuzluk yaratan durumlari en aza indirmesi gerektigini ileri
siiren goriis verilebilir. Kant’in ahlak anlayigina iligkin biiyilk iggdriilerinden biri,
evrensellestirilebilirlik ilkesine dayanir. Bu ilkeye gore kendimiz i¢in istisnalar yaratmamaliyiz.
Yaptigimiz sey, herkes tarafindan yapilabilecek bir sey olmalidir. Evrensellestirilebilirlik kavramini
anlayabilmek i¢in, herkesi baglayan bir ahlak yasasinin bulundugunu anlamamiz gerekir. Her insan,
odev geregi bir yiikiimliiliik duygusu yasar. Hepimizin belirli yiikiimliiliikleri olabilir. Insanlarin
neden belirli yiikiimliiliiklere uymalar1 gerektigini disiindiiklerini a¢iklamanin tek yolu, herkese
gorevlerini yerine getirmesini emreden, buyuran ve talep eden evrensel bir ahlak yasasinin var
oldugunu kabul etmektir (Cassirer, 2017, s.310-365).

Kant’in buyruklara iligkin agiklamasini, ancak onun pratik aklin 6znel ve nesnel ilkeleri
hakkindaki teorisini ve bunlarin farkli iyilik tiirleriyle olan iliskisini kavradigimizda dogru perspektif
icinde gorebiliriz. Pratik aklin nesnel ilkeleri, 6znel ilkeler olmak zorunda degildir; yani bunlar,
iizerinde eylemde bulundugumuz o&zdeyisler (maximler) olmak zorunda degildir. Pratik
deneyimimiz, egilimlerimizin pratik akil i¢in “engel ve giicliikler” olusturabilmesinden kaynaklanir.
Pratik aklin nesnel ilkeleri her zaman bir tiir iyiligin ilkeleridir ve bize yiikiimliiliik ilkeleri olarak
goriiniirler; yani emirler ya da buyruklar bigiminde ortaya ¢ikarlar. Bdylece nesnel ilkeler, emirler
veya buyruklar olarak goriiniir. Bir emir biitiinliyle digsaldir; oysa pratik aklin nesnel ilkeleri, kendi
akil sahibi dogamizin tezahiirleridir. Ahlak, yalnizca devletin ya da hatta Tanri’nin emirlerine itaat
etmekten ibaret olamaz (Wood, 2024, s.33,36). Bununla birlikte, yiikiimliiliik ile emir arasindaki
yakinlik, ahlaki ve diger yiikiimliiliikklerin yaygin olarak emir kipinde ifade edilmesi egiliminde
gorlilmektedir. Kant’in buyruga iligskin tanimi soyledir: “Bir irade i¢in zorunluluk ifade ettigi dl¢lide
nesnel bir ilkenin tasarimi, bir emir (aklin emri) olarak adlandirilir ve bu emrin formiiliine bir buyruk
denir. Kategorik buyruk ya da emir, evrensel ahlak yasasidir; bu da onun kategorik, tavizsiz ve
buyurucu oldugu anlamina gelir. Mazeretlere izin vermez ve bu nedenle kosulsuzdur. Kategorik
buyruklar, hipotetik (kosullu) buyruklarla karsilastirilmalidir. Hipotetik buyruk, kosullu bir
buyruktur. Belirli bir amaca ulagsmak istiyorsaniz, yalnizca o zaman belirli bir davranisi emreder
(Kant, 2013, 5.29-38).

Kant’a gore iyi isteme, higbir kosula bagli olmaksizin iyi olan tek seydir. Ornegin, iyi isteme
disinda normalde 1iyi olarak kabul ettigimiz herhangi bir seyi ele alalim. Bu seylerin her birinin iyi
isteme birlikte bulunmadigr durumlar1 hayal edebiliriz. Béyle bir durumda, s6z konusu seyler
diinyay1 daha iyi hale getirmek yerine daha kotii bir hale getirebilir. Bu nedenle, bu seylerin higbiri
kosulsuz olarak iyi degildir. Kant’a gore irade, yalnizca bir seyi istemek, arzulamak ya da ona yonelik
bir egilime sahip olmakla aym sey degildir. Irade etmek, bir eylem tarzin1 segmek ya da ona karar
vermektir. Kant, irade kavramini akil sahibi diislinmenin bir {iriinii olarak anlamistir. Bir seyi
sectigimizde ya da bir karar verdigimizde, belirli 6zdeyisleri (maxims) veya eylem ilkelerini izlemek
zorunday1z. Ayrica bir ¢eliskiyi ya da imkansiz oldugunu bildigimiz bir seyi irade etmek miimkiin
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degildir. Iyi irade, ahlaken iyi olan bir iradedir; yani bir 6zdeyis dogrultusunda eylemde bulunmaya
yonelik ahlaken iyi bir karar vermektir. Boyle bir irade eylemi iyidir (Wood, 2024, s.52-58). Bir
eylem ise ancak kisinin onu kendi ahlaki gorevi olarak tanidig1 seyi yerine getirmek amaciyla
yapmasi durumunda iyi sayilir. Kant, en yiiksek iyinin iyi isteme oldugunu savunur. lyi isteme,
kisinin vazifesini yerine getirmesidir. [yi isteme, ahlaken yapilmasi gereken eylemleri
gergeklestirmek ve ahlaken yasaklanmis olan eylemlerden kaginmak anlamina gelir. Kant’a gore
vazifemizi yerine getirmeliyiz; ¢ilinkii onun bir vazife oldugunu kabul ederiz. Dolayisiyla vazife,
baska herhangi bir nedenle degil, sirf vazife oldugu icin yerine getirilmelidir. Kisisel ¢ikar saglayan
bir sonug elde etme arzusuyla bir eylemde bulunmak, ahlaken iyi bir eylem degildir. Vazife, kendi
basina iyidir (Kant, 2013, s.15-19). Bu arastirmanin amaci Kant’in ahlak egitimini aragtirmaktir.
Kant, yukarda zikrettigimiz ilkeler minvalinde ahlak felsefesini insa eder. Teorik olan ahlak felsefesi
ile pratik olan ahlak egitimi arasinda nasil bir iligki kurulmaktadir? Kant’in ahlak egitimine dair
fikirleri bugiiniin egitimcilerine ne sdyler? Bu ve benzeri sorulara arastirmamizda cevap aranacaktir.

Yontem

Bu arastirma nitel arastirma yontemine gore yiritilmustiir. “Nitel arastirma, anlati analizi,
etnografya, icerik analizi gibi belli ozelliklere sahip ¢esitli arastirma yontemlerini ifade eden bir
terimdir” (Aydin, 2023, 5.9). Arastirmada nitel arastirma yontemi kapsaminda dokiiman incelemesi
yolu kullamilmistir.  “Bu kapsamda yazismalar, mektup, giinliik, sikdyet dilekgeleri, fotograf,
dokiimantasyon vb. belgelenmis materyaller bulunmaktadir” (Aydin, 2023, 5.102). Baska bir deyisle
“belgesel tarama olarak da bilinen dokiiman incelemesi, var olan kayit ve belgeler incelenerek veri
elde edilmektedir. Dokiiman incelemesi, belli bir amaca doniik olarak kaynaklar: bulma, okuma, not
alma ve degerlendirme islemlerini kapsamaktadr” (Sak ve digerleri, 2021, s. 230). Dokiiman
incelemesi teknigine bagli arastirma siireci su agamalardan meydana gelmektedir: 1) veri toplama,
2) verileri kodlama, 3) veri analizi, 4) raporlama ((Sak ve digerleri, 2021, s. 234). Arastirmada ilk
olarak Kant’in birincil kaymaklari incelenmis, daha sonra iinlii Kant yorumcular1 Allen W. Wood,
Paul Guyer, Ernst Cassirer gibi disiiniirlerin kitaplarmin ilgili bolimleri incelenmis, yok tez
taramaya girilmis ve Tiirk Dili’nde ilgili konularda yazilmig doktora ve yiiksek lisans tezleri
incelenmis, Tirkce kitap, kitap boliimii, makale, sempozyum sunumlari incelenmistir. Veriler
numaralandirilmis ve son asamada metin haline getirilmistir.

Ahlak Egitimi

Kant’a gore ahlaki egitim “disiplin™ tizerine degil, “ahlak ilkeleri (maksimler)” iizerine
kurulmalidir. Kant’in egitim felsefesinde gecen disiplin kavrami Tiirk¢emizde iki farkli kavram ile
karsilanir bunlardan birisi talimdir. Talim s6zciigii olumlu bir mahiyet arz eder iyi, uygun
davraniglarin insanda kalic1 hale gelebilmesi i¢in yapilan alistirma ya da tekrarlari igerir. Terbiye ise
olumsuz bir yapi arz etmektedir daha ¢ok insanin bedensel istek ve arzularini kontrol altina alma bu
istek ve arzulan belirli bir sira ve diizen igerisinde iradeye bagh kilmay1 amaglar. Kant deneyinden
ya da insanin i¢inde bulundugu durumdan ahlak ilkesinin ¢ikmayacagini savunur yani pratik
kosullardan ahlak ilkesi tiiretilemez. Diisiiniire gore ahlak ilkesi evrenseldir tiim zaman ve mekanlari
kapsar kisiye, zamana, yere ve mekana gore degismez bu sebeple ¢ocuk egitilirken davraniglar
ortama ya da i¢inde bulunulan kosullara gore degil evrensel ilkeler gore egitilmelidir (Kant, 2013,
s.16-21). Yalan sdylemek bazi durumlarda zararsiz goriilebilir hatta bazi durumlarda maddi bircok
getirisi de olabilir ya da kisiyi alacagi bir cezadan da kurtarabilir fakat biitiin bunlar yalan1 masum
gosteremez bir kot davranisi iyi bir davranig ya da bir ahlak ilkesi haline getiremez yalan sdylemek
kotii bir davranistir her ne durumda olursa olsun insan i¢in, toplum i¢in kotii bir davranig olup bu
davranigtan mimkiin oldugunca uzak durulmahdir. Kant’a gore ahlak egitimi yoluyla ¢ocuk
disiinmeye alistirilir. Boylece “ilkeler”’e (maksimlere) uygun hareket edebilir. Bu ise zor bir istir
fakat Kant ahlak ilkelerine gore davranmayi bir yasanti bi¢imine donistiirme siirecinin kolay
olmayacag1 kanisindadir. Cilinkii insan oglu ahlak ilkesinin uzun erimli insana kazandirdig1 tatmin
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duygusundan ziyade kisa vadede kars1 karsiya kaldig1 ceza ya da &diil kismiyla ilgilenmektedir.
Mesela dogruluk ilkesini ele alalim yolda giderken biiyiik bir miktarda para bulan bir kisiye para
bulup bulmadig1 sorulsa bu kisi dogruluk erdeminden yana olunca para buldugunu sdyleyecek ve
elindeki paray1 hak sahibine vermek zorunda kalacaktir. Fakat yalan s6ylerse bulmus oldugu para
kendi cebinde kalacaktir. Bu 6rnekteki gibi kisi giinliik hayatta daha ¢ok ahlak ilkesine gore degil de
kisa vadeli 6diil veya ceza ile iligkili durumlan dikkate almaktadir. Bundan dolay1 Kant pratigin
kosullarindan ahlak ilkesi ¢ikmaz demektedir (Kant, 2013, 5.52-57).

“Bu nedenle ¢cocugun, siirekli degisen davranis diirtiilerine gére degil, ilkelere gére hareket
etmeye alismast saglanmalidir. Disiplin  yoluyla bazi aliskanliklar olustururuz; fakat bu
aliskanliklarin giicii zamanla azalir. Cocuk, kendisinin de dogrulugunu anlayabildigi ilkelere gore
hareket etmeyi 6grenmelidir. Bu ilkenin kiiciik cocuklara uygulanmasinda giicliik oldugu aciktir ve
ahlaki egitim, ebeveynler ile ogretmenler tarafindan biiyiik bir kavrayis gerektirir (Kant, 2011, 5.41).

Kant ¢ocuk egitiminde davranislarin iyi veya kotii, istendik ya da istenmedik olup olmadigini
cocuga iyi bir sekilde nedenleri ile anlatilmasi gerektigini belirtir yani bir davranis neden
yasaklaniyor neden uygun degil kotii olan tarafi nedir iyi bir sekilde izah edilirse gocuk bu davranisi
yapmaktan vazgegecektir davranigin nedenleri lizerinde durulursa ¢ocukta ahlaki egitim daha basarili
olacak istendik davraniglar kalici hale gelecektir. Kant “yalan sdyleyen bir c¢ocugun
cezalandirilmamasi gerektigini, bunun yerine kiiclimsenmeli ve bundan sonra ona insanlarin
inanmayacagi sOylenmelidir (Kant, 2011, s.41)” der. Kant’a gore ¢ocugu yaramazlik yaptiginda
cezalandirip, iyi davrandiginda 6diillendirirseniz, dogruyu yalnizca 6diil i¢in yapar. Ve diinyaya
ciktiginda iyiligin her zaman oOdiillendirilmedigini, kotiiliigiin de her zaman cezalandirilmadigini
goriince, yalnizca diinyada nasil ilerleyecegini diisiinen; dogruyu ya da yanlisi da kendisi i¢in faydali
olup olmamasina gére yapan bir insan haline gelir (Kant, 2011, s.41).

Kant ahlak ilkelerinin 6diil veya ceza karsiliginda verilen haz ya da elemden ziyade bizatihi
kendileri icin kazanilmasini ister. Ornegin comertlik ilkesini bir kisim insan begeniyor ve bundan
dolay1 toplumda bdyle bir adla aniliyor diye bir insan comertlik yapiyorsa bu ahlaki bir davranis
degildir yukarida da zikrettigimiz gibi ahlaki bir davranis haz ya da elem 6l¢iisiine gore degil bizatihi
ilkenin kendine gore yapilmalidir yani bir insan comertligin insanca bir davranig ahlaki bir ilke
olduguna inanarak comert olmalidir. Benzer sekilde bir kimse toplum beni dogru s6zlii bilsin diye
degil gercekten dogruyu sdylemek insanca bir davramigtir ve bir ahlak ilkesidir diye davrandigi
takdirde ahlaki davranis olur. Kant ¢ocuk egitiminde ahlak ilkelerinin erken yaslardan itibaren
cocuga kazandirilmasi gerektigini belirtir cocuk erken yaslardan itibaren neyin dogru neyin yanlig
oldugunu bilmeli egitimciler veya ana babasi bu fikirleri ¢ocuga ¢ok erken yaslardan itibaren
yerlestirmeye ¢aligmalidir ahlak egitiminde ceza kaldirilmali ahlak ilkeleri i¢sel olarak ¢ocukta yer
etmesi saglanmalidir ¢cocuk bir ceza karsiligi veya ceza korkusu nedeni ile ahlaki davranmaya
yonlendirilmemelidir. “/lkeler” (maksimler) insanda, insan olarak, kok salmalidir. Ahlaki egitimde
cocuklara erken yasta dogru ve yanlis hakkinda fikirler kazandwrilmaya ¢alisimalidir. Eger ahlaki
yerlestirmek istiyorsak, cezayt ortadan kaldirmalvyiz. Ahlak, disiplinle aymi diizeye indirgenemeyecek
kadar kutsal ve yiice bir seydir (Kant, 2011, 5s.41). Kant’a gore ahlaki egitimin ilk amaci karakterin
olusumudur. Karakter, ahlak ilkeleri (maksimlere) uygun davranmaya hazir olma durumudur.
Baslangigta bunlar okul kurallaridir, daha sonra insanligin genel ilkeleri haline gelir. Ilk asamada
¢ocuk kurallara uyar. Ahlak ilkeleri (maksimler) de aslinda kurallardir, fakat 6znel kurallardir.
Insanin kendi aklindan kaynaklanirlar. Okul disiplininin hicbir ihlali cezasiz birakilmamalidir. Ancak
ceza her zaman yapilan hataya uygun olmahdir (Kant, 2011, s.41).

Kant ¢ocugun ahlak egitimine bir plan dahilinde baslanmas1 gerektigini belirtir plansiz hi¢bir
iste basar1 elde edilemeyecegi bir gergektir ¢cocugun ahlak egitimine bir plan dahilinde baglanmali ve
bu plana siki sikiya bagl kalimmalidir. Cocugun uyuyacagi zaman ayarlanmali giinliik bu zaman
dilimine uygun olarak uyuma gergeklestirilmeli ¢alisma zamani belirlenmeli bu zaman dilimi iginde
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cocugun calismasi saglanmalidir bdylece ¢ocukta dakiklik davranisi gelismeli giindelik yasamda
zaman bilinci ve programli yasam aliskanligi kazandirilmalidir. Kant ¢ocugun 6nemsiz aktiviteler
secme hakkmin oldugunu fakat cocukta planli yasam bi¢imi kazandirildiginda bos zaman
aktivitelerinin de ¢ocugun gelisimi acgisindan faydali olacagini belirtir giiniimiiz pedegojik gelisim
g6z Oniine alindiginda programli yasam bi¢imini edinen ¢ocuklar oyun oynarken veya ders dist
herhangi bir etkinlikte bile planli bir davranis i¢inde olduklarindan gelisimlerine katki saglar.
“Cocuklarin karakterini olusturmak istiyorsak, onlara her seyde belirli bir plan ve belirli kurallar
gostermek biiyiik 6nem tasr ve bunlara siki stkiya uyulmalidir. Ornegin uyku, ¢alisma ve eglence
icin belirli zamanlar: olmali ve bu siireler ne kisaltilmali ne de uzatilmalidir. Onemsiz konularda
cocuklara kendi secimlerini yapma imkani verilebilir, fakat bir kez kural konuldugunda ona her
zaman uymalari gerekir. Bununla birlikte, cocuklarda bir yurttas karakteri degil, bir cocuk karakteri
olusturmaliyiz (Kant, 2011, s.42). Kant karakter olusumunda yontem ve kurallara siki sikiya
bagliligin biiyiik 6nem tasidigim belirtir diisiinlire gore kurallara dayanmayan insanlar giivenilir
degildir. Plansiz ve diizensiz insanlar1 anlamak ve onlara giivenmek zordur ¢iinkii nerede ne
yapacaklari belli olmaz. Ote yandan plan ve kurala baglilik gosteren insanlar toplum tarafindan sik
sik elestiriye maruz kalirlar fakat o elestiriler yersizdir ¢linkii bu tiir bir diizenlilik, disaridan
bakildiginda asir1 titizlik gibi goriinse de karakterin olusumuna biiytlik 6l¢iide katki saglar (Kant,
2011, s.42).

Kant ahlak egitiminde itaatin 6nemine inanir gocuk kiz veya erkek fark etmeksizin itaatkar
olmalidir. Diisiiniir itaati ikiye ayirir birinci tiir itaat emri sorgulamaksizin ve herhangi bir agiklamaya
gerek duyulmaksizin dogrudan itaattir bir efendinin emrini yerine getiren kdlenin itaati bu tiir bir
itaate drnek verilebilir ya da komutaninin emrini dinleyen bir askerin itaati bu tiir bir itaattir ikinci
tiir itaat ise emirlerin nedenleri ile agiklandigi itaat edecek kisinin neden itaat etmesi gerektigini aklen
kavradig bir itaat seklidir bu tiir itaat iradeyi istege baglh bir itaattir Kant egitim hayatinda her iki
itaat tlirliniin de olmas1 gerektigine inanir fakat bunlarin kullanim durumu yere ve zamana gore
degismektedir her zaman mutlak itaati beklemek hayatin olagan akisina aykiri oldugu gibi, her zaman
iradi itaati beklemekte imkansiz olabilmektedir nihayetinde egitmeye calistigimiz bir insan yavrusu
oldugundan her zaman ve her durumda gecerli olan istisnasiz bir kaideden bahsedilemez. Her seyden
once, ¢ocugun karakterinde ozellikle okul cagindaki ¢cocuklarda mutlak bir 6zellik olan itaat esastir.
Bu itaat iki tiirdiir: biri ogretmeninin emirlerine mutlak itaat, digeri ise dogru ve makul oldugunu
kavradigi iradeye itaattir. Itaat zorlamanin sonucu olabilir; bu durumda mutlak itaat olur. Ya da
giiven duygusundan dogabilir, bu durumda ikinci tir itaat soz konusudur. Bu goniillii itaat ¢ok
onemlidir;, ancak birinci tiir de gereklidir, ¢iinkii ¢cocukta daha sonra bir yurttas olarak hosuna
gitmese bile uymak zorunda kalacagi yasalara hazirlik saglar (Kant, 2011, 5.42).

Kant egitimde kesinlesmis genel ve degismez kurallarin olmasi gerektigini belirtir kurallar
genel ve degismez olmali her 6grenci kurallar karsisinda aynt muameleyi gormelidir ¢ocuk egitim
kurallarinda istisnanin olmadigini1 gérmeli kurala uymanin zorunlulugunu hissetmelidir hi¢bir ¢ocuk
ogretmenden daha fazla deger gormemeli sinif i¢inde diger ¢ocuklardan daha fazla sevilmemeli ve
herhangi bir ayricalikli davranis géormemelidir ¢linkii bir siire sonra ¢ocuk kurallarin gereksiz
olduguna kurallara uymadiginda herhangi bir olumsuz durumla karsilasmayacagina inanmaya baslar
bunun sonucu olarak kazandirilmak istenen olumlu davranislar kazandirilamaz, engellenmek istenen
olumsuz davraniglar insan karakterinin bir pargasi halini alir gocuk inat¢1 ve itaatten uzak serkes bir
kisilik kazanmig olacaktir (Kant, 2011, s.42). Cocuklar, dolayisiyla, belirli bir zorunluluk yasasina
tabi olmalidir. Bu yasa ise genel bir yasa olmali—ozellikle okullarda siirekli goz dniinde
bulundurulmas: gereken bir kural olmahdir. Ogretmen, cocuklardan birini digerlerine tercih
etmemelidir, ¢iinkii boylece yasa genel olmaktan ¢ikar. Bir ¢ocuk, diger ¢ocuklarin kendisiyle aym
kurallara tabi olmadigini goriir gérmez hemen itaatsizlesir (Kant, 2011, 5.42).

Kant ¢ocuga ahlak egitimi verilirken ¢cocugun egilimine gore degil vazifeye gore egitim
verilmesini ister bir cocugun istek ve beklentileri dogrultusunda egitim vermek belli bir asamaya
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kadar 6gretmen veya ana babalara kolayliklar saglayacaktir fakat vazife ahlakindan veya vazife
bilincinden yoksun bir ¢ocuk ilk baslangicta belli seylere heves etmekle beraber ileriki zamanda
vazifeyi aksatarak heveslerinin pesine diigme davranisi gosterebilir oysa cocuga cok kiigiik yaglardan
itibaren heves degil 6dev bilinci verilirse ¢ocuk biiyliditkce d6deve sadik yani vazifesine sadik bir
insan olacaktir Kant’a gore insan olmak vazife ahlakina sahip olmaktir insan ancak vazife bilinci ile
dolanirsa insan olabilir ¢iinkii insanin bagta kendine, ailesine, topluma, milletine, devletine ve tiim
insanliga kars1 vazifesi vardir bu vazifeyi yerine getirmek insan olmakla insanlik bilinci kazanmakla
miimkiindiir bu biling vazife bilincidir Kant’1in ahlak felsefesinde ahlak yasasi denilen sey 6zii itibari
ile vazife bilincidir insan kendi haklarini nasil korur? Baskalarinin hakkina nasil saygi duyar? Baska
insanlarin kendine nasil davranmasini ister ise kendisi de baskalarina 6yle davranmak zorundadir
Kant, Ahlak Metafiziginin Temellendirilmesi adl1 esirinde: “oyleyse kesin buyruk bir tek tanedir, hem
de sudur: ancak, aymi zamanda genel bir yasa olmasni isteyebilecegin maksime gore eylemde bulun
(Kant, 2013, s5.38)” ilkesi geregince vazife bilinci egilimden bagimsiz olarak ¢ocuga cok erken
yaslarda kazandirilmahidir. “Cocuklara her seyi onlarin egilimlerine gore yapacak sekilde sunmamiz
gerektigi stkca soylenir. Bazi durumlarda bu dogrudur; ancak bunun disinda onlara gérev olarak
sunmamiz gereken bir¢ok sey vardir. Bu, onlarin hayati boyunca biiyiik fayda saglar. Ciinkii vergi
odeme, ofis isleri ve daha bircok durumda insan, egilimine gore degil gorevine gore hareket
etmelidir. Bir ¢ocuk bir gorevin nedenini anlayamasa bile, bazi seylerin bu sekilde ona emredilmesi
yine de daha iyidir. Ciinkii ¢cocuk, ¢ocuk olarak bazi gérevieri oldugunu her zaman anlayabilir,
ancak insan olarak bazi gorevleri oldugunu kavramasi daha zordur. Bunu da anlayabilseydi—ki bu
ancak yillar icinde miimkiin olur—itaati ¢ok daha kusursuz olurdu (Kant, 2011 5.42).”

Kant’in egitim anlayisinda cezaya iyi bakilmaz yani Kant 6ziinde ¢ocugun cezalandirilarak
egitilmesine kars1 ¢ikar fakat ceza tamamen de gereksiz degildir bazi durumlarda bagvurulmasi
gerekebilir ¢iinkii kimi ¢ocuk itaatkar davranirken kimi ¢ocuk itaatsizlik edebilmektedir bu nedenle
itaatsizlik yapan ¢ocuga belli evrelerden sonra ceza verilmesi kaginilmaz bir hal alabilir bu nedenle
ceza egitimin bir parcasidir ve gereklidir. Kant cezay1 ikiye ayirir: Birinci tiir ceza maddi ceza, ikinci
tiir ceza manevi cezadir.

a) Manevi Ceza: Cocugun saygi gorme ve sevilme istegine zarar veren bir davranista
bulunmaktir (ki bu istek ahlaki egitim igin bir aractir). Ornegin cocuga soguk ve mesafeli
davranarak onu kiigiik diislirmek gibi. Bununla birlikte ¢ocuklarda bu saygi gérme istegi
miimkiin oldugunca gelistirilmelidir. Bu nedenle bu tiir ceza en iyi cezadir. Ciinkii ahlaki
egitime katki saglar. Ornegin bir cocuk yalan soylerse, bir kiiciimseme bakis1 yeterli bir
cezadir ve en uygun cezadir (Kant, 2011 s.42).

b) Maddi Ceza: Ya ¢ocugun isteklerinin reddedilmesinden ya da ac1 verilmesinden olusur.
Birinci tiir, manevi cezaya benzer ve olumsuz bir nitelik tagir. Ikinci tiir ise dikkatle
kullanilmalidir. Aksi halde kolece bir karakter ortaya ¢ikabilir. Cocuklara 6diil vermenin
de bir faydasi yoktur. Bu onlar1 bencil yapar ve ticret karsiligi davranan bir karaktere yol
acar (Kant, 2011 s.42).

Kant insanin egitilebilmesi i¢in onun egitilmeye hazir hale gelmesi gerektigine inanir nasil
ki bir tarla ekilmeden 6nce siiriiliip toprak ekime hazir hale getiriliyorsa insanda ahlaki egitime hazir
hale gelmedir bu hazirli§in anahtan itaattir Kant’in itaatten anladig1 ya ¢ocugun itaati ya da gencin
itaatidir. Diisliniire gore itaatsizlik her zaman cezay1 gerektirir. Bu ceza ya insanin kendi davraniginin
dogal sonucu olarak ortaya ¢ikan gercek bir dogal cezadir. Ornegin bir ¢cocugun asir1 yemekten
hastalanmasi1 gibi. Bu tiir cezalar iyidir. Ciinkii insan yasami boyunca buna tabidir. Yalmzca
cocuklukta degil. Bir 6miir boyu yeme i¢gmesine dikkat etmeyen insan ¢esitli hastaliklara diigar olur.
Boylece olgiisliz yemenin cezasi bizzat kisinin kendisi tarafindan kendi eliyle cezalandirilmis olur.
Kant dogal cezay1 insanin dogrudan bedeni ile ¢ektigi ceza olarak anlarken, yapay cezayi ise insanin
ruhu ile cektigi ceza olarak goriir. Bir insanin bir toplumda sevilmemesi, yaptig1 bir davranigin
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onaylanmamasi gibi cezalar yapay cezalardir. “Bu ceza tiirii cocugun sevilme ve saygr gérme istegi
dikkate alinarak, karakteri iizerinde kalict etkisi olacak cezalar secilebilir. Fiziksel cezalar, yalnizca
ahlaki cezamn yetersiz kaldigi durumlarda tamamlayici olmalidir. Eger ahlaki ceza hi¢bir etki
gostermiyor ve en sonunda fiziksel cezaya bagsvurmak zorunda kalvyorsak, bu yolla iyi bir karakterin
olusmayacagi anlasilir. Ancak baslangicta fiziksel sumirlama, diigiinmenin yerini tutabilir (Kant,
2011 s.43).”

Kant ¢ocuga ceza verirken ¢ok dikkatli olunmasimi ister. Ofke belirtileriyle verilen cezalar
faydasizdir. Cocuklar bu durumda cezay1 yalnizca 6fkenin bir sonucu olarak, kendilerini de bu
Ofkenin kurbani olarak goriirler. Diisiiniire gore ceza, ¢cocuklara biiyiik bir dikkatle verilmelidir ki
cezanin tek amacinin onlar1 diizeltmek oldugu anlasilsin. Kant, ¢ocuga ceza verildiginde ¢ocugun
ceza veren kisinin elini operek o kisiye tesekkiir etmeye zorlanmasini sagma bulur. Boyle bir
uygulama ¢ocugu yalnizca bir kdle haline getirir. Fiziksel ceza sik sik tekrar edilirse etkisini yitirir
ve ¢ocugu inatg1 yapar. Ebeveynler inat¢iligi cezalandirdik¢a ¢ocuklar ¢ogu zaman daha da inatci
olurlar. Bunun yerine nazik uyarilarla ¢ocuga yaklagmak, ¢ocugun inat¢i ve vurdum duymaz
davraniglarim terk etmesine ve daha anlayigh bir karaktere biirlinmesine katki saglayacaktir. Kant
cezanin amacina uygun olmasina ve asla amacinin disinda bagvurulmamasi gerektigini belirtir ceza
olumsuz bir davranisi ortadan kaldirmaya hizmet etmelidir ve cocugun diizelmesine yardimei
olmalidir (Kant, 2011, s.43). Kant bir gencin itaati ile bir cocugun itaatinin farkli oldugunu belirtir.
Bu iki yas donemi arasindaki insan yavrusunda bariz farklar vardir. Gencin itaati, gorev kurallarina
boyun egmekten ibarettir. Gorev ugruna bir sey yapmak, akla itaat etmektir. Cocuklara gérevden s6z
etmek ise ¢cogu zaman faydasizdir. Cocuk yasi itibari ile itaatin sebeplerini iyi kavrayamadigindan
erken yaslardaki itaat davranisini motive eden unsur 6diil veya cezadir geng ise bir seye itaat ederken
muhakeme kabiliyetini kullanir (Kant, 2011, s.43). “Cocuk yalnizca i¢giidiiyle yonlendirilebilir.
Ancak biiyiidiikce gorev fikri devreye girmelidir. Ayrica ¢ocuklarda utanma duygusu kullanilmamali,
yvalnizca ¢ocukluktan genglige gecmiys olanlarda kullanilmalidwr. Ciinkii utanma duygusu, ancak onur
fikri kok saldiktan sonra ortaya ¢ikabilir (Kant, 2011, s.43) .

Kant’a gore ¢ocugun karakterinin olusumundaki ikinci temel 6zellik dogruluktur. Bu,
karakterin temeli ve 6ziidiir. Yalan sOyleyen bir insanin karakteri yoktur. Onda iyi bir sey varsa bu
yalnizca mizagtan kaynaklanir. Bazi cocuklar yalan soylemeye egilimlidir ve bu ¢ogu zaman yalnizca
canli bir hayal giiciine sahip olmalarindan ileri gelir. Bu aligkanligin kirilmasi babanin gorevidir.
Ciinkii anneler genellikle bunu 6nemsiz goriirler. Hatta bunu ¢ocuklarinin zeka ve yeteneginin bir
gostergesi olarak bile degerlendirirler. Kant bu noktada utan¢ duygusunun kullanilmas: gerektigini
belirtir. Clinkii ¢ocuk bunu iyi davranig olarak telakki edebilir. Yalan soylerken utanma, yiiz
kizarmastyla kendini gosterir. Ancak bu her zaman yalanin kesin bir kanit1 degildir. Ciinkii bazen
baskalarimin bizi suglamasindan dolayr da utanabiliriz. Kant hi¢bir durumda cocuklara yalan
sOylemenin o6zendirilmemesi gerektigini belirtir c¢ocuklar yalan sdylemediklerinden dolay1
kinanmamali hatta herhangi bir cezaya maruz kalmamalilar (Kant, 2011, s.44). Aksine yalan
sOylediklerinde hakikati saptirdiklari i¢in ceza verilmelidir. Ciinkii yalan hakikatin iistiinii 6rtmek,
olmayani olmus gibi gostermek, olani olmamig gibi gostermektir. Kant eger bir insana ceza
verilecekse iste boylesi hakikati saptiran davranisa ceza verilmesini ister ¢ilinkii yalan sdylemenin
kendisi insana yapilan en biiyiik kotiiliiklerden biridir. Karakterin temeli ve 6zii dogruluktur. Yalanin
tek uygun cezasi, saygimin geri ¢ekilmesidir (Kant, 2011, s.44). Kant cezalar1 negatif ve pozitif
cezalar olarak ikiye ayirir. Negatif cezalar tembellik veya kétiiliilk durumlarinda uygulanabilir.
Ornegin yalan sdyleme ve itaatsizlik negatif ceza gerektiren durumlardir. Pozitif cezalar ise kindarlik
(kotii niyetli davranislar) i¢in uygulanabilir. Kant asla ve asla egitimcilerin ¢ocuga kin beslememesi
gerektigini belirtir. Eger bir egitimci ¢cocuga kindar yaklagirsa yarardan ¢ok zarar verir. Fakat her
seyden once, ¢ocuklara asla kin beslememeye dikkat etmeliyiz (Kant, 2011, 5.44).

Kant’in ahlak egitiminde 6nem verdigi bir diger husus ¢ocugun sosyallesme siirecidir.
Cocuk, diger ¢ocuklarla dostluklar kurmali ve siirekli yalniz kalmamalidir. Kant, bazi 6gretmenlerin
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okullarda g¢ocuklarin sosyallesmesine izin vermedigini, oysa bunun bir hata oldugunu belirtir.
Diisiiniire gore ¢ocuklar, hayatin en tatli zevklerini yasayabilmek i¢in kendilerini hazirlamalidirlar.
Insan toplumsal bir varliktir bu nedenle cocugun bir karakter sahibi olabilmesi saglikli bir kisilik ve
saglikli bir ruh haline sahip olabilmesi ancak sosyallesme ile miimkiindiir. Cocuklar dostluk
kurmaya, neseli ve hafif yiirekli olmaya tesvik edilmelidir. Okul saatlerini dinlenme ve eglenme
saatleri takip etmelidir. Kant, bir egitimcinin 6grencileri arasinda bazi 6grencileri olumlarken bunun
cocugun karakterinden dolay1r oldugunu yani cocugun ahlak yasasina uygun davranista
bulundugundan dolay: takdir ettigini diger ¢ocuklara izah etmesi gerektiginin belirtir yani ¢ocuk
baska higbir nedenden dolay1 degil giizel davranisindan ve ahlaki eylemlerinden dolayr deger
gordiigiiniin bilincinde olmali diger ¢cocuklara da bu durum iyi bir sekilde izah edilmelidir. “Eger bir
ogretmen bir cocugu digerine tercih edecekse, bunu ¢cocugun yetenekleri nedeniyle degil, karakteri
nedeniyle yapmalidir, aksi hdlde kiskanglhik dogar ve bu dostluga aykiridir (Kant, 2011, 5.44).
Kant’a gore ¢ocuklar giines gibi agik ylirekli ve neseli olmalidir. Neseli bir kalp ancak iyilikte
mutlulugunu bulabilir. insanlar1 karamsar yapan bir din yanlis bir dindir; ¢iinkii Tanr1’ya zorlanarak
degil, sevingli bir kalple hizmet etmeliyiz (Kant, 2011, s.44). Diisiiniire gére ¢ocuklar zaman zaman
okulun dar kisitlamalarindan serbest birakilmalidir. Aksi halde onlarin dogal nesesi kisa siirede
soner. Cocuk serbest birakildiginda kisa zamanda dogal canliligimi yeniden kazanir. Tam bir
ozgiirliik i¢inde birbirlerini gegmeye calistiklar1 oyunlar bu amag i¢in en uygun olanlardir. Boylece
cocuklarin zihinleri yeniden canli ve neseli hale gelir (Kant, 2011, s.44).

Kant, hayatin en sikintil1 déoneminin geng¢lik déonemi oldugunu belirtir. Diisiiniire gore bir¢ok
insan genglik yillarinin hayatlarinin en hos ve en iyi donemi oldugunu diisiiniir. Ancak gercekte boyle
degildir. Bu yillar en sikintili olanlardir. Ciinkii bu dénemde gocuk siki bir disiplin altindadir, nadiren
kendi arkadaglarimizi segebilir ve 6zglirliigii daha da nadirdir. Kant biiyiik Latin ozan Horatius’tan
bir alint1 yapar: “Cocuk ¢ok seye tahammiil etmis ve ¢cok sey yapmstir, soguk ve sicagin asiriiklarina
tahammiil etmistir o. (Kant, 2024, s.108)” Kant, ¢cocuklara yalnizca yaslarina uygun olan seylerin
Ogretilmesi gerektigini belirtir. Bir¢ok ebeveyn, ¢ocuklarinin erken gelismis olmasindan memnun
olur. Ancak gelisim doneminin {istiinde verilen bilgi ve eg§itim ¢ocugun biinyesine zarar verir ve
cocugun karakterini bozar bu nedenle bu tiir cocuklardan pek bir sey ¢ikmaz. Cocuk zeki olmalidir,
fakat yalnizca ¢ocuk olarak zeki olmalidir. Biiyiiklerin davraniglarini taklit etmemelidir. “Bir
cocugun yetiskinlere 6zgii ahlaki sozleri kullanmaya calismasi, kendi simirlarimi agmasi ve sadece
bir taklitci hdline gelmesidir. Cocuk, yalmizca ¢ocuk anlayisina sahip olmali ve bunu erken
gostermeye ¢alismamalidir. Erken gelismis bir ¢ocuk, ileride derin anlayis sahibi bir insan olmaz
(Kant, 2011, 5.45).” Kant benzer sekilde ¢ocugun donem modalarini takip etmesini uygun bulmaz.
“Ornegin cocugun sagim kivirmasim, firfir giymesini, hatta enfiye kutusu tasimasim da uygun
bulmaz. Béylece ¢ocuk, kendisine yakismayan yapay bir tavir edinir. Sosyal ortam onun igin bir yiik
haline gelir ve insan yiireginden yoksun kalir (Kant, 2011, s.45).” Kant, cocukta kibir belirtilerine
kars1 erken yasta miicadele edilmesi gerektigini sdyler. Egitimciler cocugun kibirlenmesine asla izin
vermemelidir. Cocuklarin yaninda siirekli onlarin giizelliginden, kiyafetlerinin yakistigindan sz
etmemelidirler. Cocuklara 6diil olarak siislii seyler vaat edilmemelidir. Eger bir egitimci bdyle
davranirsa ¢cocuklarin kibirlenmesi kolaylagir. Oysa siislii giyim ¢ocuklara uygun degildir; temiz ve
sade kiyafetlerini yalnizca bir ihtiyag olarak kabul etmelidirler. “Cocuklara yalnizca yaslarina uygun
olan seyler ogretilmelidir, erken gelismislik ve kibirden korunmalar: gerekir (Kant, 2011, 5.45).”
Kant, sadece cocuklarin degil ayn1 zamanda ebeveynlerinde kendi kiyafetlerine biiyiikk 6nem
vermemeleri gerektigini syler. Ebeveynler kendilerine hayran olmamalidir. Ciinkii burada, her
yerde oldugu gibi, 6rnek alma giicii ¢ok etkilidir. Cocuk ebeveynlerine bakarak ya ahlaki davranisi
kazanir ya da ahlak dis1 davranisi ebeveynlerinden kapar. Cocugun ilk rol modeli ana babasidir.

2) Uygulamali Ahlak Egitimi

Kant uygulamali ahlak egitimini yani pratik egitimi tice ayirir:
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a. Beceri
b. Sagduyu
c. Ahlak.

Diisiiniire gore beceri yiizeysel degil, derinlemesine olmalidir. Cocugun bir beceriyi ustalikla
yapabildigi ve uygulamada yeterli olacak seviyeye gelmesine dikkat edilmelidir. Bir egitimci
cocuklara kendini her seyi biliyormus gibi gdstermeye calismamaldir. Ozellikle sonradan
gerceklestiremeyecegi seyleri biliyormus gibi goriinmemelidir. Beceri, saglamlikla karakterize
edilmelidir ve bu saglamlik zamanla bir aligkanlik haline gelmelidir. Saglamlik, insan karakterinin
olusumunda temel bir unsurdur; beceri ise yetenek igin gereklidir (Kant, 2011, s.46). “Beceri
derinlemesine ve eksiksiz olmalidir (Kant, 2011, 5.46).” Kant, sagduyuyu sdyle tarif eder: Becerimizi
kullanma sanatindan ibarettir (Kant, 2011, s.46). Sagduyu diger insanlarin yeteneklerinin bizim
amagclarimiza hizmet edecek sekilde birlesmesi veya orgiitlenmesi durumudur. “Bunun i¢gin birkag
sey gereklidir. Aslinda bu, insanda en son kazanilan nitelik olmakla birlikte, 6nem bakimindan ikinci
siwrada yer alir. Sagduyu, baskalarini kendi amaglarimiz icin kullanabilme yetisidir; bu ise ketumiyet
(ihtiyatlilik) ve 6zdenetim gerektirir (Kant, 2011, 5.46).” Kant, ¢gocugun basiret kazanabilmesi igin,
duygularin1 gizlemeyi ve ketum olmayr O0grenmesi gerektigini belirtir. Cocuk, ayni zamanda
baskalarmin karakterini okumay1 da &grenmelidir. Ozellikle kendi karakteri konusunda gizliligi
gelistirmelidir. Gorgii (edep), dis davraniglarin sanatidir ve bizim sahip olmamiz gereken bir sanattir.
Diigiiniire gore bagkalarinin karakterini okumak zordur. Fakat bunu 6grenirken kendi ketumiyetimizi
kaybetmemeliyiz. Bu amagla bir tiir gizleme gereklidir. Yani kusurlarimizi saklamali ve dig
gorilinlisiimiizii korumaliy1z. Boylesi bir davranis aldatma anlamina gelmez ve zaman zaman boyle
bir davranisa izin verilebilir. Ancak samimiyetsizlikle yakindan sinir komsusudur (Kant, 2011, 5.46).
Kant, sosyal davraniglarda yapmacik olmay1 tasvip etmez fakat bazan kaginilmaz bir durum aldiginda
yapmacik olmak insani bir durumdur. Basiretli olmak i¢in insanin 6fkesini kaybetmemesi gerekir.
Ote yandan asir1 kayitsiz da olmamalidir. Insan, siddetli olmadan cesur olmalidir bunlar birbirinden
tamamen farkli iki 6zelliktir. Cesur insan, iradesini kullanmak isteyen kisidir. Bu istek, tutkularin
kontrol edilmesini zorunlu kilar. Sagduyu ise bir miza¢ meselesidir (Kant, 2011, 5.46).

Kant, ahlaki bir karakter meselesi olarak goriir. Diigiiniire gore Latinceden “katlan ve sakin”
olarak gevirebilecegimiz sozleri Kant karakter i¢in énemli bir unsur haline getirir. Iyi karakterin
olusumundaki ilk adim, tutkularimizi bir kenara koymaktir. Arzu ve egilimlerimizin tutkuya
doniismemesi i¢in, bize yasaklanan seylerden yoksun kalmayi 6grenmeliyiz. Vazge¢me icin cesaret
ve buna yonelik belirli bir ruh hali gereklidir. Kendimizi karsi koymaya, isteklerimizin
reddedilmesine ve benzeri durumlara alistirmaliyiz (Kant, 2011, 5.46). “Ozdenetim, iyi bir karakterin
olusumundaki ilk adimdir. Actma duygusu bir giidii olarak, ahlaki ilkenin yerini almamalidr (Kant,
2011, 5.46).” Kant duygudaslig1 bir miza¢ meselesi olarak goriir. Diisiiniire gore ¢cocuklar, duygusal
ve asirt hassas bir acima aligkanligi gelistirmekten alikonulmalidir. “Duygudaglik” aslinda
duyarliliktir ve yalnizca ince duygulu karakterlere aittir. Bu, merhametten farklidir; ¢iinkii yalnizca
bir sey hakkinda iiziilmekten ibaret oldugu icin bir eksikliktir. Cocuklara kii¢iik bir har¢lik verilmesi
iyidir; bdylece ihtiyag sahiplerine yardim edebilirler ve gercekten merhametli olup olmadiklar
anlagilabilir. Ancak yalnizca anne-babalarinin parasiyla yardim ederlerse bu bir 6lgiit olusturmaz
(Kant, 2011, s.47). Kant bir filozof oldugundan diinyay1 kavrayis1 bilgi merkezlidir bu nedenle
cocuklarm ahlak egitiminde de bilgi severligi 6n planda tutmaktadir. Diisiiniire gére ¢ocuklar ¢ok
sey 0grenmek icin acele etmelidirler. Fakat ayn1 zamanda 6grendiklerini iyice ve saglam bigimde
kavramalar gerekir. Yani 6grenme yavas yavas ve siirekli olmalidir. Burada su soru ortaya ¢ikar:
Cok seyi ylizeysel olarak bilmek mi, yoksa az seyi derinlemesine bilmek mi daha iyidir? Yiizeysel
olarak ¢ok sey bilmektense az seyi iyi bilmek daha iyidir; ¢iinkii yiizeysel bilginin si1glig1 daha sonra
ortaya ¢ikar. Ancak ¢ocuk heniiz hangi bilgi alanina ihtiya¢ duyacagini bilmediginden, her seyden
bir miktar ama saglam bir sekilde 6grenmesi en dogrusudur. Aksi hilde yalnizca ylizeysel bilgisiyle
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baskalarini aldatir ve géz boyar (Kant, 2011, s.47). “Birkag seyi derinlemesine bilmek, bircok seyi
yiizeysel bilmektense daha iyidir (Kant, 2011, 5.47).”

Kant ahlaki egitimin nihai hedefini kisiligin tesekkiirii olarak belirler. Karakter, bir seyi
gerceklestirmeye dair saglam bir karara sahip olmak ve sonra onu fiilen gerceklestirmekten ibarettir.
Horatius’un dedigi gibi kararlarinda sebat eden insan, iyi bir karakterdir. Ornegin bir insan bir s6z
verdiginde, kendisi i¢in ne kadar zahmetli olursa olsun onu tutmalidir, ¢ilinkii verdigi karar1 yerine
getirmeyen bir insan, zamanla kendine olan giivenini de kaybeder, mesela bir kimse her sabah erken
kalkip ders ¢alismaya, bir sey yapmaya ya da yiirliylise ¢ikmaya karar verip, ilkbaharda sabahlarin
hala soguk oldugunu, erken kalkmanin sagligina zarar verecegini, yazin ise biraz daha uyumanin iyi
ve hos oldugunu diistinerek bunu ertelemeye baslarsa, sonunda kararlarini siirekli geciktirir ve
kendine giivenini yitirir (Kant, 2011, s.47). “Karakter, egitimin nihai amaci olan olusumuyla,
kararlilikta ve bu kararliligin gergeklestirilmesinde (uygulanmasinda) olusur (Kant, 2011, 5.47).”
Ahlaka aykir1 olan verilmis sozler harig diger tiim verilmis sozler tutulmalidir. Kant’a gore kotii bir
insan ahlak yasasina aykir1 davranan insandir, fakat insan diinyasinda mutlak siyah ve mutlak beyaz
olmadigindan kotii bir insanda sozlinde durabilir ve bazen ahlak yasasina uygun davranip bazen bu
yasay1 ¢igneyebilir Kant bir insani topdan silip atmayr dogru bulmaz bunun yerine o insani
kazanabilmek yasaya riayet etmesini ahlak yasasina riayet etmesinde yardimei olmak gerekmektedir
(Kant, 2011, s.47). Kanta gore kararlarin1 yerine getirmeyi erteleyenler hayatta ¢cok az sey
basarabilirler. Sozde gelecekteki doniisiimden biiyiik bir iyilik beklenemez. K&tii bir yasam siirmiis
bir insanin ani doniistimii de kalict olamaz. Ciinkii boyle bir kisinin, birdenbire her zaman dogru ve
erdemli diisiinmiis biri gibi diizenli bir hayat slirmesi neredeyse mucize beklemek olur. Kant, ahlaka
aykir1 yagsam slirmiis ve bunu aligkanlik haline getirmis insanlarin bir giin ani bir doniisiim yapsalar
dahi bu doniisiimiin ¢cok da kalic1 ve etkili olmayacagi kanaatindedir 6rnegin bir omiir yalan
sOylemeye aligmis bir kisinin diiriist olmaya karar verip ani bir doniis yapsa bile hayatin pratikleri
onu eski yerine yani en iyi bildigi ve aligik oldugu yalan sdyleme davranigina kolayca gotiirecektir
bu nedenle Farabi’den beri gelen ahlak aligkanliktir ilkesi geregi Kant’ta giizel ahlakin yani istendik
davraniglarin erken yaslardan itibaren ortaya konulmasimin gerektigini diislinlir bdylece insan
yavrusu giizel davraniglari tatbik ede ede dogru ve erdemli bir yagami ahlak haline doniistiirecektir
(Kant, 2011, s.47).

Kant ¢ocuklarin istendik bir karakter sahibi olmalar1 i¢in agsagidaki hususlara dikkat edilmesi
gerektigini belirtir:

a. Cocuklara yerine getirmeleri gereken gorevleri, miimkiin oldugunca ornekler ve
kurallar araciligiyla gostermelidir.

b. Cocugun yerine getirmek zorunda oldugu gorevler, yalnizca kendine ve baskalarina
kars1 olan genel gorevlerdir. Bu gorevler, ele alinan konunun dogasindan kendiliginden
dogmalidir.

“Cocugun ahlaki karakterinin temeli olusturulurken, gorevleri ona ornekler ve kurallar
araciligiyla sunulmalidir (Kant, 2011, s.47).”

1) Cocugun kendine karsi gorevleri:

Bunlar giizel elbiseler giymek, gosterisli yemekler yemek vb. seylerden ibaret degildir.
Insanin dogasi geregi elbette temiz yemek ve temiz ve yeni kiyafetler giymesi gerekir Kant bir
insanin kendine kars1 gérevini sadece 6z bakim ve diizenli beslenme olarak gormez diisiiniire gore
onemli olan insanin izzet ve serefini korumasidir. Insan, ¢ok dl¢iilii ve kanaatkar olmalidir. insanin
kendine kars1 gorevlerinin basinda, kendi varliginda onu diger tiim yaratiklardan {istiin kilan belirli
bir onura sahip oldugunun bilincinde olmasi ve bu onuru kendi kisiliginde ihlal etmemek icin dyle
davranmasidir. Kant sarhos olmak, ahlaka aykiri davranmak gibi kabul gérmeyen davraniglarin
insan1 hayvanin bile altina diigiirecegini belirtir. Ayrica bagkalarina kars1 yalakalik yapmak, siirekli

Turkish Studies — Language and Literature, 21(01)



Duty Ethics and Moral Education in Kant 1557

iltifat ederek kendimizi kabul ettirmeye calismak da insan onuruna aykiridir (Kant, 2011, s.48).
“Kendine karsi gorevi, kendi kisiliginde insan onurunu korumaktir, baskalarina karsi gorevi, onlarin
haklarina saygi ve hiirmet gostermektir (Kant, 2011, s.48).” Kant, bir ¢cocugun paspal bakimsiz ve
0zensiz olmasini istemez cocuklarin temizligine bakimina 6zen gosterilmesini ister fakat biitiin
bunlar yapilirken 6zii kaybetmemek gerekmektedir Kant’a gore 6z yalan sdylememektir eger bir
cocuk yalan sdyleme gibi bir kirle kirlenmisse veya kirleniyorsa bu o ¢ocuk ve toplum igin bir
felakettir kirli bir ¢ocugu yikayarak temizleyebilirsiniz fakat diirlist olmayan bir insani asla
temizleyemezsiniz (Kant, 2011, s.48). “Cocuklara, kendi sahislarinda bile insan onurunu kavrama
firsatlart kolaylikla saglanabilir. Ornegin, en azindan insanliga yakismayan bir durum olan pislik
ve Ozensizlik bunun bir ornegidir. Ancak bir ¢ocugu insanlik onurunun altina diisiiren asil sey
yvalandir, ¢iinkii yalan, diigiinme ve diisiincelerini baskalarina aktarma yetisini varsayar. Yalan
soylemek, insani genel bir kii¢iimsemenin konusu haline getirir ve her insanda bulunmasi gereken
kendine saygi ve giiven duygusunu ortadan kaldurmanin bir yoludur (Kant, 2011, 5.48).”

2) Cocugun baskalarina karsi gorevleri:

Kant ¢ocugun bagkalarmin haklarina saygi ve hiirmeti erken yasta dgrenmesi gerektigini
belirtir. Bu saygimnin davramslarinda gergekten gerceklestiginden emin olunmalidir. Ornegin, bir
cocuk kendisinden daha yoksul bir ¢ocuga rastlayip onu kaba bir sekilde ittirir veya déverse, ona
“Bunu yapma, ona zarar verirsin, ona acimalisin, o yoksul bir cocuk” denmemelidir. Bunun yerine
ona ayni sertlikte davranilmalidir, ¢linkii bu davranig insan haklarina aykiridir. Cocuklarda heniiz,
dogru anlamiyla, cémertlik fikri yoktur. Ornegin bir cocuga, ikinci bir par¢a vaat edilmeden
ekmegini baska bir ¢cocukla paylasmasi sdylendiginde ya bunu reddeder ya da isteksizce yapar.
Ayrica ¢ocuga comertlikten séz etmek de faydasizdir, ¢linkil heniiz comert olabilecek durumda
degildir (Kant, 2011, s.48). Kant kendi dénemindeki bir ahlak¢1 olan Crugott’r elestirir. Diisiiniire
gore boylesi teoriler ahlakin “kendimize karst gorevler” bolimiinii ya tamamen ihmal etmis ya da
yanlig agiklamigtir. Kendimize karsi gorevlerimiz, daha 6nce de sdylendigi gibi, her birimizin kendi
sahsinda insanligin onurunu korumasindan ibarettir. Insan ancak insanlik fikrini gdziiniin dniinde
bulundurdugu zaman kendisini kinayabilir. Bu fikirde, kendisini karsilastirdig1 bir 6rnek (asil) bulur.
Fakat yas ilerledikce, geng insan i¢in kritik bir donem gelir, bu donemde insan onuru fikri, onu dogru
sinirlar iginde tutmaya yeterli olur. Bununla birlikte, geng kisiye neyi onaylayip neye giivenmemesi
gerektigini anlamasina yardimei olacak zamaninda bazi uyarilar verilmelidir (Kant, 2011, s.49).
“Cocugun kendine karsi ilk gorevi, cogu zaman goz ardi edilen, ozellikle cocukluktan genclige gecis
doneminde biiyiik 6nem tastyan bir gorevdir (Kant, 2011, s.49).”

Kant okullarin hemen hepsinde, ¢ocuklarda diiriistliigiin olusmasina biiyiik o6l¢iide katki
saglayacak bir sey eksik oldugunu belirtir, bu eksiklik neyin iyi neyin kétii oldugunu belirten temel
bir ahlak ilmi halidir. Dogru davranisa iliskin bir ilmihal (ahlak katesizmi). Halkin anlayabilecegi bir
bi¢imde, giinliik dogru ve yanhs sorularimi igermelidir. “Ornegin: Bir adamin bugiin édemesi
gereken bir borcu vardw, fakat zor durumda olan baska bir adami goriir ve ona aciyarak
alacaklisina ait olan parayt bu kisiye verir. Bu dogru mudur, yanlis midir? (Kant, 2011, s.49)” Kant
bu soruya olumsuz cevap verir diigliniire gore bir kiginin comert olabilmesi i¢in verecegi yardim
kendine ait olmalidir bir bagka insanin hakki var iken ve o insan bu hakkini almak istiyorken bu
insanin hakki 6denmeden bir bagka insana iyilik yapmak dogru degildir. Kant bir hak filozofudur
kisi hakkini her seyin iistiinde tutar bu nedenle bir insanin hakki gasp edilerek bir bagka insana liitufta
bulunulamaz (Kant, 2011, s.49). “Bu yanlstir; ¢iinkii comert olabilmek i¢in once yiikiimliiliikten
kurtulmus olmamiz gerekir. Sadaka verdigimizde faziletli bir is yapariz; fakat bor¢larimizi
odedigimizde sadece yapmakla yiikiimlii oldugumuz seyi yerine getiririz (Kant, 2011, s.49).” Kant,
yukardaki bor¢lu kiginin sadaka vermesi hadisesindeki gibi benzer bir drnegi yalan iizerinden verir.
Diisiiniir soyle bir soru sorar: Bir yalan zorunluluk gerekgesiyle hi¢ hakli gosterilebilir mi? Cevap
olumsuzdur, Kant’a gore hi¢bir durumda yalan hakli gsterilemez (Kant, 2011, 5.49). Bu kurala sik1
sikiya bagh kalinmazsa, 6zellikle ¢ocuklar en kiiglik gerekceyi bile “zorunluluk™ sayar ve ¢ok sik
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yalan sOylemeye kendilerini hakli goriirler. Kant cocuklara dogru davranislar agik-segik ve anlasilir
bir dille yazilmis ahlak kitabinin pedagojik acidan biiyiik bir 6neme haiz oldugunu belirtir. Eger
boyle bir kitap olursa, cocuklarin dogru davranis iizerine dersler 6grenip bunlart benimsemeleri igin
her giin bir saat onunla verimli bi¢imde gecirilebilecegini belirtirdi, bu dersler, yeryiiziinde Tanr1’nin
gbzbebegi olan dogru davranisa iliskin 6gretiler olurdu (Kant, 2011, s.49). Kant Saf Aklin Sitnirlar
Dabhilinde Din adli eserinde tanrinin buyrugunun giizel ahlak oldugunu ahlakli davranan herkesin
tanrinin buyruguna uydugunu belirtir.

Kant ahlak egitiminde esas olanin vazife oldugunu belirtir biz cocuklara vazife bilinci ya da
suuru kazandirmaliy1z ¢ilinkii kendi vazifesini yapmayan, kendine kars1 ailesine kars1 topluma karst
olan vazifesini yerine getirmeden duygusal davranmak ya da merhametli olmak kisiye zarar
verecektir. lyilikseverlik yiikiimliiliigii mutlak bir yiikiimliiliik degildir. Cocuklarda bagkalarmin
acilarina karst duygu gelistirmekten ¢ok, onlara yardim etme vazife bilinci uyandirilmalidir.
Cocuklar duygularla dolu olmamali, vazife bilinci dolu olmalidir (Kant, 2011, 5.49). “Gerg¢ekten de
bir¢ok insan, bir zamanlar merhametli iken, sik sik aldatildiklar: icin sonradan kati kalpli hale
gelirler. Cocuklara eylemlerin “faziletli yoniinii” gostermek ¢ogu zaman faydasizdir. Dini
ogreticiler de sik sik iyilikseverligi bir fazilet olarak sunmakla hata yaparilar, oysa Tanri’ya kars
yapabilecegimiz tek sey, zaten yapmakla yiikiimlii oldugumuzu yapmaktir. Fakirlere iyilik yapmak
da yalmizca gorevimizi yerine getirmektir. Ciinkii insanlar arasindaki esitsizlik yalnizca tesadiifi
kosullardan dogar; eger ben zenginsem, bu ancak bana ya da atalarima uygun diigen sartlar
yakalamis olmamdan kaynaklanir. Buna ragmen genel olarak insanlara karsi bakisimiz degismez
(Kant, 2011, 5.49).”

Kant ¢ocuklarda en baskin huylardan biri olan kiskanglik konusunu da ele alir. Diigiiniiriin
yapmak istedigi bir biitiin olarak ¢ocugun koétii huylardan armmasi ve miikemmel bir ahlaki
davranislar biitiiniine erigsmesidir. Cocuklar sik sik kendisi ile diger ¢cocuklar kiyaslama yoluna gider
bu kiyaslamanin sonucu olarak da siirekli olarak kiskanglik giidiisiinii gelistirir bu giidiiniin artmasini
engelleyebilmek icin ona kendi degerini bagkalarinin degeriyle karsilastirmasi dgretilmemelidir.
Bunun yerine, kendi degerini aklinin ortaya koydugu bir kavramla karsilastirmalidir. Ciinkii
alcakgoniilliiliik, aslinda kendi degerimizi ahlaki miikemmellik dl¢iitiiyle karsilagtirmaktan bagka bir
sey degildir. Kendimizi kiigiimseyerek algakgoniillii oldugumuzu diisiinmek biiyiik bir hatadir. “Bak
su ¢ocuk nasil davraniyor!” gibi ifadeler yalnizca asagilik bir diisiince tarzi dogurur; ¢linkii insan
kendi degerini baskalarinin degerine gore dlcerse ya kendini yiikseltmeye ya da baskasinin degerini
kiigiiltmeye ¢aligir. Bu ikinci durum ise kiskangliktir. Béylece bagkalarinda kusur arariz ki kendimizi
onlarla kiyaslayarak iistiin goriinebilelim. Yanlis kullanilan rekabet duygusu bdylece kiskangligi
dogurur. Rekabet bazen iyi amagla kullanilabilir; 6rnegin bir ¢ocuga bir isi yapabilecegini gostermek
icin bagkalarinin bunu kolayca yapabildigini sOylemek gibi. Ancak hicbir sekilde bir ¢ocugun
digerini kii¢lik diisiirmesine izin verilmemelidir. Servete dayali iistiinliikten dogan her tiirlii kibirden
kacinilmalidir. Ayn1 zamanda gocukta acgiklik ve diiriistlitk gelistirilmelidir. Bu, onun yeteneklerini
uygun bicimde ortaya koymasimi saglayan gosterissiz bir 6zgiivendir. Bu 6zgiiven, bagkalarinin
yargisina kayitsizlik olan kiistahliktan ayirt edilmelidir (Kant, 2011, 5.50). “Kendilerini baskalariyla
degil, dogru ve uygun olamin ideal dl¢iisiiyle karsilastirmalidivlar (Kant, 2011, 5.50).”

Kant’a gore insanlarin biitiin arzular1 ya bi¢imsel (6zgiirlik ve giice iliskin) ya da maddi
(belirli bir nesneye yonelen) arzularidir, yani ya hayal giicline ya da hazza yonelik arzulardir ya da
nihayet, bu ikisinin mutluluk unsurlar1 olarak devamina yo6nelik arzulardir.
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A) Birinci tiir arzular:
e Sohret arzusu (hirs),
e (iic arzusu,
e Sahip olma arzusu,
B) Ikinci tiir arzular:
e Cinsel haz (sehvet),
e lyi seylerden zevk alma (rahat ve iyi yasam),
* Sosyal iliskilerden zevk alma (eglence sevgisi),
C) Ugiincii tiir arzular:
e Nihayet yasam sevgisi,
e Saglik sevgisi
e Kolaylik (gelecek kaygisindan uzak olma) arzusu.
Kotiiliikler ise ya kotii niyet, bayagilik ya da dar goriisliiliikten kaynaklanir (Kant, 2011, s.50).
Kant kotiiliikleri ise soyle siralar:
A) Birinci gruba:
o Kiskanglik,
e  Nankorliik
e Bagkalarinin talihsizliginden seving duyma,
B) ikinci gruba:
e Adaletsizlik,
e Sadakatsizlik (hilekarlik)
e  Ahlaksizlik; bunun hem servetin hem sagligin (6lgiisiizliik) hem de onurun israfi
bigimindeki halleri dahildir.
C) Ugiincii gruba:
e Insafsizlik,
e Cimrilik,
o Tembellik (gevseklik/efeminelik),
Kant erdemleri de {ige ayirir bunlar; liyakat (iistiinliikk) erdemleri, yiikiimliiliik (vazife) erdemleri
ve masumiyet erdemleridir.
e Liyakat (iistiinliik) erdemleri: Biiyiik ruhluluk (6fke aninda ya da rahatlik ve sahip olma
arzusuna kapilma durumunda kendini yenebilme), iyilikseverlik ve 6zdenetim dahildir.
e Yiikiimliiliik (vazife) erdemleri: Diiriistliik, uygunluk (terbiyelilik) ve barigseverlik.
e Masumiyet erdemleri: Serefli olmak, algakgoniilliiliik ve kanaatkarlik dahildir (Kant, 2011,
s.51).

Kant biitlin dinlerin ve belli bagh filozoflarin sormaktan kendilerini alamadig1 kadim bir
soruya deginir insan dogasi iyi midir yoksa kotii miidiir? Kantin cevabi “hicbiri” seklindedir, ¢linkii
filozofa gore insan dogas1 geregi ahlaki bir varlik degildir. Ancak akil, gérev ve yasa fikirlerini
gelistirdiginde ahlaki bir varlik haline gelir. Bununla birlikte, insanin her tiirli kétiiliige karsi dogal
bir egilimi oldugu sdylenebilir. Ciinkii onu bir yone ¢eken egilim ve i¢giidiiler vardir, akli ise onu
baska bir yone sevk eder. insan ancak erdem yoluyla, yani 6zdenetim sayesinde, ahlaken iyi olabilir;
ancak kotii egilimleri heniiz uykudayken masum say1labilir (Kant, 2011, 5.51). “Insan dogas: geregi
ne iyi ne de kotiidiir. Ancak hem iyi hem kotii hdle gelir, ¢iinkii egilimleri onu bir yone ¢ekerken, akli
onu bagka bir ydne siirer (Kant, 2011, s.51).” Kant’a gore kotiiliikler biiyiik o6l¢iide, uygarligin
dogaya zor kullanmasindan dogar. Filozofa gore ahlak egitimi insan1 dogal durumundan ¢ikarip onu
ahlaki bir varlik haline getirme siirecidir ¢iinkii ahlak insanin aklindadir yani bir koyun i¢in ahlaktan
bahsedilemez akil sahibi bir varlik olarak insan kendini diger canlilardan ayirarak istek ve arzularini
aklin denetimi altina sokar (Kant, 2011, s.51). “Ancak insan olarak kaderimiz, hayvani dogal
durumumuzdan ¢ikmaktir. Miikemmel sanat ise ikinci doga haline gelir (Kant, 2011, s.51).” Kant
burada insanin dogal durumundan ¢ikarak egitim sanati araciligtyla yapay doga yani ahlaki bir varlik
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olarak insan haline gelecegimizi anlatmaktadir. Kanta gore egitimde her sey dogru ilkelerin
kurulmasina ve ¢ocuklarin bu ilkeleri anlayip benimsemelerine baglidir. Onlara, tiksindirici ve sagma
olana karst nefreti degil, tiksintiyi, insanlardan ve ilahi cezadan duyulan korku yerine kendi
vicdanlarindan duyulan korkuyu, insanlarin goriisleri yerine 6zsaygi ve i¢sel onuru, sozler ve
yalnizca diirtiiler yerine eylemlerin i¢ degerini; duygular yerine akli, hiiziinlii, ¢ekingen ve kasvetli
bir dindarlik yerine nese ve iyi huylu bir dindarlikla birlikte sevingli bir dindarlig1 6gretmeliyiz (Kant,
2011, s.51). Kant ¢ocuklarin kendi zekalarina ve gayretlerine dayanmalar1 gerektigini belirtir gocuk
talihe ve onun kendine sunacag: birtakim firsatlara bel baglamamalidir azim ile ¢calismali gecesini
giindiiziine katmal1 yalmzca emegine bel baglamalidir (Kant, 2011, s.51).

Kant’in genglerin ahlak egitimi ile ilgili dikkat cektigi hususlardan birisi cinselligin
uyanmasidir. Diislinlire gore bir gencin cinsel uyarilarini gormezden gelmek ve onu kimamak
yanlistir, ¢ocuga cinsellik hakkinda yanlis bilgiler vermek insan dogasina ait olan bu diirtii
hakkindaki gercekleri kisa bir siireligine gizlese de uzun vadede yalan oldugu ortaya ¢ikacaktir. Kant
bu tiir yalanlar1 makul gérmez, bunun yerine ¢ocuga anlayisla yaklasiimali bunun insani bir durum
oldugu sdylenmelidir ve gen¢ bundan dolay1 utandirilmamalhidir (Kant, 2011, s.53). “Genellikle
genglerde cinsel duygunun gelismeye basladigi donem on iigiincii veya on dordiincii yastir. (Eger bu
daha erken ortaya c¢ikiyorsa, bunun nedeni ¢ocuklarin kotii orneklerle yoldan c¢ikarilmis ve
yozlastirilmis olmasidir.) Bu donemde onlarin muhakeme yetisi de artik olusmugstur ve yaklasik bu
zamanlarda Doga, bizim bu konuyu onlarla konusmamuz igin onlart hazirlanistir (Kant, 2011, 5.53).

Kant genclerin sehvete kars1 uyarilmasi gerektigini belirtir. Diisiiniire gore sehvet zihni de
bedeni de zayiflatir. Sehvet konusu genglerden gizlenmemelidir. Ona bunun biitiin korkunclugu
gosterilmeli; bu yolla insan soyunun devami bakimindan yararsiz hale gelecegi, beden giiciiniin
baska her seyden daha ¢gok bu kotii aligkanlikla harap olacagi, kendisine erken yaslilik getirecegi ve
zihinsel giiciinii de biiyiik dl¢iide zayiflatacagi anlatilmalidir (Kant, 2011, s.54). Bu diirtiilerden,
stirekli mesguliyet icinde olarak ve yatak ile uykuya gerekli olandan fazla zaman ayirmayarak
kaginabiliriz. Siirekli ugras sayesinde bu tiir diisiinceler zihinden uzaklastirilabilir; ¢linkii nesne
yalnizca hayalde kalsa bile yasamsal giicii tiiketir. Egilim karsi cinse yoneldiginde, en azindan
oniinde bazi engeller vardir; fakat kisi onu kendisine yonelttiginde, istedigi her an tatmin edebilir.
Bedensel etkileri son derece zararlidir; ancak ahlak bakimindan sonuglart daha da kétiidiir. Burada
doganin sinirlart asilir ve gercek bir doyum gerceklesemedigi igin egilim durmaksizin siddetlenir.
Yetiskin genclerin egiticileri, bir gencin karsi cinsle iligskiye girmesinin uygun olup olmadigi
sorusunu ortaya atmislardir. Eger bu iki seyden biri segilecekse, kuskusuz bu, 6tekinden daha iyidir.
[Ik durumda insan dogaya kars: davranir; ikincisinde ise dogaya kars1 davranmaz. “Doga, insan
ergin olur olmaz erkek olmaya ve soyunu stirdiirmeye cagirmistir, fakat uygar toplumdaki kosullar,
bazen onun o yasta evlenmesini ve ¢cocuk yetigtirmesini imkansiz kilar. Bu durumda toplumsal diizene
aykwrr hareket etmig olur. En iyi yol—hatta geng¢ adamin gorevi—evienebilecek duruma gelinceye
kadar beklemektir. Béylece yalnizca iyi bir insan degil, aymi zamanda iyi bir yurttas olarak
davranmis olur (Kant, 2011, s.54).” Kant’a gore Geng, daha erken yaslardan itibaren karsi cinse
uygun bir saygi beslemeyi 6grenmelidir; kotiilikten uzak, erdemli bir davranigla onlarin saygisini
kazanmal1 ve bdylece mutlu bir evliligin yiliksek ddiiliine ulagmaya ¢alismalidir (Kant, 2011, s.54).

Kant gencin topluma girmeye basladigi donemde yaptig1 ikinci bir ayrimin, riitbe fark: ve
insanlar arasindaki esitsizlik bilgisi oldugunu séyler. Cocuklarin sinifsal farklilik temeli {izerine
yetistirilmesine kars1 ¢ikar ¢ocuk herkesin hiir ve esit birer insan oldugu bilinci ile yetistirilmelidir.
Cocuklar evde galigsan hizmetlilere emir vermemeli bdyle bir girisimi engellenmelidir (Kant, 2011,
$.55). “Toplumsal statii ayrimlar konusunda, gence hem insanlarin esitligi hem de onlarin
medeni/toplumsal esitsizligi bilinci kazandirimaldr (Kant, 2011, s5.55).” Gence, kendini
degerlendirirken kendisiyle degerlendirmesi gerektigi 6gretilmelidir ¢ilinkii hi¢bir insan birbiri ile
tam olarak ayni degildir ve hicbir insanin kosullari birebir ayni degildir bedensel farkliliklar,
yetenekler, zeka farkliligi, bedensel giig, ailenin ge¢misi, maddi durumu insanlar1 farki kilmaktadir.
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Insanlarin gercek degerini olusturmayan seyler konusunda baskalarinin yiiksek takdirini aramak, bos
gururdur (kibir). Ayrica ona, her konuda vicdanli olmay1 &gretmeliyiz, yalnizca Oyle goriinmeyi
degil, gergekten dyle olmaya cabalamay: da grenmelidir. Iyice diisiiniip tasindig1 bir kararin hicbir
konuda bos ve uygulanmamus bir karar olarak kalmamasina dikkat etmesi de saglanmalidir. Bundan
ziyade, hi¢ karar vermemek ve meseleyi belirsiz birakmak daha iyidir. Geng kisiye dis kosullar
bakimindan kanaatkarlik, caligmada sabir ve hazlarda olgiiliiliik 6gretilmelidir. Eger siirekli zevki
diisiinmez, isimizde sabirli olursak, toplumun yararli {iyeleri haline gelir ve can sikintisindan
korunuruz (Kant, 2011, s.55).

Kant, gengleri, neseli ve iyi huylu olmaya tesvik etmemiz gerektigini belirtir. Ciinki
neselilik, insamin kendine karst suglayacak bir seyinin olmamasindan dogar (Kant, 2011, 5.55).
Diisiiniir ikinci olarak sogukkanli ve dengeli olmaya tesvik edilmesi gerektigini sdyler. Filozofa
gore, kisi 6zdisiplin yoluyla kendini toplum icinde negeli ve uyumlu bir arkadas haline getirebilir
(Kant, 2011, 5.55). Ugiincii olarak bircok seyi daima gorev meselesi olarak gdrmeye tesvik
edilmelidir. Clinkii bir eylemi, egilimlerimize uydugu icin degil, onu yerine getirirken gorevimizi
gerceklestirdigimiz icin degerli saymaliyiz (Kant, 2011, s.55). Dordlincii olarak baskalarina sevgi
beslemeye ve kozmopolit duygular gelistirmeye. Zihnimizde bizi ilgi duymaya yonelten bir sey
vardir: Kendimize, birlikte yetistigimiz kisilere, ayrica diinyanin ilerlemesine karst da bir ilgi
bulunmalidir. Cocuklar bu ilgiyle tamstirilmalidir ki bu, kalplerine sicaklik versin. Diinyanin
ilerlemesine, kendi yararlarina ya da iilkelerinin yararina olmasa bile sevinmeyi égrenmelidirler
(Kant, 2011, 5.56). Besinci olarak hayatin iyi seylerinden alinan zevke fazla deger vermemeye tesvik
edilmelidir. Bdylece ¢ocuk¢a oliim korkusu da ortadan kalkacaktir. Gence, hazza dair beklentilerin
gerceklestiginde diigiiniildiigii kadar tatmin edici olmadigin géstermeliyiz. Ona her giin kendisiyle
“hesaplasma” geregini ogretmeliyiz; 6yle ki yasamumun sonunda, hayatuimn degeri hakkinda bir
degerlendirme yapabilsin (Kant, 2011, s.56).

Sonug¢ ve Tartisma

Kant’ta vazife ahlaki ve ahlak egitimini konu edinen bu arastirmada asagidaki bulgulara
ulagilmistir. Vazife ahlakina gore, sonug ne olursa olsun belirli bir ilke ve kurallar dizisine uygun
davranmak ahlaki bir yiikiimliiliiktiir. Kant’in vazife ahlaki, kokenini dini referanstan degil, akildan
alir. Vazife ahlakinin temeli niyettir. Faydaciligin temeli ise sonugtur. Sonugta fayda saglanmissa
eylem dogrudur. Faydacilara gore en fazla olumlu sonucu veya faydayi saglayacak eylem bigimini
secmekle yiikiimliiyiiz. Fayda teorisine gdre en iyi sonu¢ mutluluk ya da hazdir. Ciinki bu teorinin
hedefi hazdir ve haz veren sey mutlak iyidir. Sonu¢ merkezli ahlak teorilerine gore, eylemin kendisi
ahlaken iyi olmasa bile, eylemin nihai sonucu dikkate alinmalidir. Dolayistyla bir eylemin ahlaki
degeri, biiyilik 6l¢iide ortaya ¢ikardigi sonuglara gore degerlendirilir. Vazife ahlaki, faydaci ahlak
teorilerden birka¢ 6nemli bakimdan ayrilir. En dikkat ¢ekici fark, faydaciligin en biiyiik mutlulugu
(ya da en iyi sonucu) hedeflemesi ve bu hedefe ulasan her eylemi hakli gérmesidir. Oysa vazife
ahlakinda bazi eylemlerin sonuglari ne kadar takdire deger olursa olsun her zaman yanlistir.

Vazife ahlakinda fiiller, sonuclarindan bagimsiz olarak degerlendirilir. Bir eylem ahlaken
kétii olabilir, ancak istemeden olumlu bir sonuca yol agabilir. Buna ragmen bu olumlu sonug, eylemin
ahlaki olarak dogru oldugu anlamina gelmez. Dolayisiyla vazife ahlakina gore bir eylemin ahlaki
degeri, ortaya cikardigr sonuglardan degil, ahlaki ilkelere, kurallara ve vazifeye uygun olup
olmamasindan kaynaklanir. Vazife ahlaki, insanin akil yiiriitme kapasitesine sahip benzersiz bir
varlik oldugu goriisiine dayanir. Higbir bagka canli, akilci diisiinme ve eylemde bulunma konusunda
boyle bir yetenege sahip degildir. Insanlarin ahlak yasasina ya da ddeve uygun ve ddev ugruna
davranmalarim gerektiren sey de tam olarak bu yetenektir. Kant’a gore insanin egilimleri, duygulari
ve eylemlerinin sonuglar1 ahlaki davranista higbir rol oynamamalidir. Bu nedenle bir eylemin
arkasindaki motivasyon, ylikiimliiliik duygusuna dayanmali ve eylem gerceklestirilmeden 6nce akil
yoluyla dikkatlice degerlendirilmis olmalidir. Ahlak, teorik olarak, insanlara belirli eylemleri
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yonlendiren ve bazi eylemleri engelleyen rasyonel kurallardan olusan bir ¢erceve sunmalidir. Bu
kurallar, kisisel niyetlerden ve arzulardan bagimsiz olmalidir. Kant, bizim ayn1 zamanda genel bir
yasa olmasini isteyebilecegimiz maksime yani ilkeye gore davranmamizi ister.

Kant, gercek bir ahlaki 6nermenin, karar1 veren kisinin kimligi de dahil olmak tizere herhangi
bir 6zel kosula bagli olmamas1 gerektigini belirtir. Ahlaki bir maksim, 6nerildigi durumu gevreleyen
0zel fiziksel ayrintilardan bagimsiz olmali ve her akil sahibi varliga uygulanabilir olmalidir. Saf
akla dayanan ancak nasil yerine getirilecekleri konusunda yorum yapmaya imkéan taniyan kusurlu
Odevlerimiz vardir. Bu &devler insanligin 6znel tercihlerine daha gevsek bir bicimde bagl
olduklarindan, miikemmel 6devler kadar giiclii degildir, ancak yine de ahlaken baglayicidirlar.
Kusurlu 6devler durumsaldir, yani bir kisinin siirekli olarak bu 6devi yerine getirme halinde
bulunmas1 makul degildir. Milkemmel ve kusurlu 6devler arasindaki temel fark, kusurlu 6devlerin
higbir zaman tam anlamiyla tamamlanmamig olmasidir. Buyruklar iki ayrilir: kesin buyruk ve kosullu
buyruk. Kesin buyrugun en énemli ilkesi kendin igin istemedigin bir davranisi bagkalarina yapma
biciminde ifade edilebilir. Kesin buyruk, “yap” “ol” gibi emir ifade ederken, kosullu buyruk, “eger—
o halde” gibi kosul veya durumsal ifadeler bildirir. Kant, insanligi ister kendi kisiliginde ister
herhangi bir bagkasinin kisiliginde olsun, hi¢gbir zaman yalnizca bir ara¢ olarak degil, her zaman ayni
zamanda bir amag olarak gorecek sekilde davran seklinde evrensel bir yasa tevdi eder. Kant’a gore
insan, yani her akil sahibi varlik, sanki kendi maksimi araciligtyla her zaman amaglar kralliginin
evrensel yasalarini koyan bir iiyesiymis gibi davranmalidir. Vazife ahlakinin anahtar kavramlar
irade ve ozgirliiktiir.

Kant, vazife ahlakina bagli olarak gelistirdigi ahlak egitiminde de yukarda zikrettigimiz
kaideler minvalinde ilkeler gelistirir. Kant’in ahlak felsefesi ile ahlak egitimi tam bir biitliinlik
icindedir. Ahlak felsefesi formel bir yapida olup, igerikten yoksundur. Fakat ahlak egitimi deneyimi
merkezine alan, yaparak yasayarak 6grenmeyi esas alan bir mahiyet arz etmektedir. Kant ahlak
egitiminde ilkelerin (maksim) dgretiminin diger egitim faaliyetlerinden &nce olmasi gerektigine
inanir. Yani ¢ocuk dnce ahlak prensiplerini 6grenmeli, daha sonra buna gore nasil davranilmasi
gerektigi konusunda egitim verilmelidir. Kant egitimin deneyimle siirdiiriilmesini ister. Fakat ahlak
egitiminde onemli olan deneyim degil ilkelerdir. Yukarida da defalarca zikrettigimiz gibi diisiiniir
pratigin kosullarindan ahlak ilkesi tiiretilemeyecegini savunur. Oysa ilkeler kadimdir, evrenseldir ve
her zaman ve mekanda gecerlilige sahiptir. Vazife ahlaki ve ahlak egitimi birbirini tamamlayan
bedenle ruh gibidir. Biri olmadan digerinden soz etmek imkansizdir. Insan1 insan yapan onu, diger
canlilardan ayiran sahip oldugu vazife bilincidir. Vazife bilinci ortadan kalktiginda insan et yiginina
donecektir. Diger canlilarin biinyelerinde nasil davranmalar gerektigine dair niiveler mevcut iken
insanda bdyle bir niive yoktur. Insanim niivesi aldig1 saglam ahlak egitimi ile miimkiin olabilir. insan
ancak egitim ile insanlasabilir. Yurduna, toplumuna, insana ve insanliga yakisir davraniglar1 ancak
kazandig1 vazife, biling ve suuru ile yerine getirebilir. Kant ahlak egitiminde planli davranilmasi
ahlak elbisesini belli bir program minvalinde giydirilmesini ister. Yani ¢ocuga vazife biling ve suuru,
asamali, kademeli ve bedensel ve zihinsel yeterliligi ile orantili olarak gelisim seviyesine gore
verilmesinden yanadir.

Kant’in ahlak 6gretisi 0zii itibari ile kadim ahlak Ggretisini tamamlayici bir mahiyettedir.
Kant ilk temsilcisini Sokrates’te bulan mutluluk 6gretisi yerine vazifeyi ikame eder. Kant’a goére
insan vazife varligidir mutluluk varlig: degil. insan bir amagla diinyaya gelir, bir amag ugruna yasar
ve bir amag ugruna 6liir. Insanin 6zii vazifedir. Bu 6zii olusturacak olanda ahlak egitimidir. Eger
ahlak egitimi diizglin verilmezse basarili ama sahtekar, egitimli ama hirsiz bireyler yetistiririz. Bu
ylizden ki egitim verirken ¢ocuklarin ahlaki gelisimi en temel akademik derslerden ahlak egitiminin
daha 6nemli oldugunu bilmemiz gerekir.
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