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Abstract: Gender equality and cultural diversity have generally been examined as independent variables in the
literature, while the interaction between these two domains and their intersectional dimension have received
insufficient attention. Therefore, this study, which aims to examine the relationship between university
students’ multiculturality attitudes and gender perceptions, seeks to address a gap in the literature. The research
was conducted using a quantitative approach and employed a correlational survey design. Data were collected
from 795 students enrolled at Amasya University during the 2023-2024 academic year, selected through
stratified sampling. The Gender Perception Scale (GPS) and the Multiculturality Attitude Scale (MAS) were
used as data collection instruments. The data were analyzed using Jamovi software. The findings revealed a

* - Amasya University Ethics Committee for Research Approval from the Ethics Committee was obtained pursuant to

Decision No. 155019 dated October 11, 2023.

Arastirma icin Amasya Universitesi etik kurulu 11.10.2023 tarihli 155019 sayili kararina gore etik kurul izni alinmistir.

- This study is derived from the Master's Thesis titled "Evaluation of the Relationship Between University Students'

Perceptions of Multiculturalism and Gender," completed in 2025 at the Department of Women and Family Studies, Institute

of Social Sciences, Amasya University.

Bu ¢alisma Amasya Universitesi Sosyal Bilimler Enstitiisii Kadin ve Aile Arastirmalart Anabilim Dalinda 2025 'te

tamamlanan “Universite Ogrencilerinin  Cokkiiltiirliiliik ve Toplumsal Cinsiyet Algilart Arasidaki  Iliskinin

Degerlendirilmesi” bashkl Yiiksek Lisans Tezi 'nden iiretilmistir.

**Master's Student, Amasya University, Institute of Social Sciences, Department of Women and Family Studies

Yiiksek Lisans Ogrencisi, Amasya Universitesi, Sosyal Bilimler Enstitiisti, Kadin ve Aile Arastirmalart Anabilim Dali
https://orcid.org/0009-0002-9739-4001

ozer.mduygu@gmail.com

“*Corresponding Author: Assoc. Prof. Dr., Amasya University Faculty of Education, Department of Social Studies

Education.

Sorumlu Yazar: Dog. Dr. Amasya Universitesi, Egitim Fakiiltesi, Sosyal Bilgiler Egitimi Anabilim Dall.
https://orcid.org/0000-0003-1001-2243

nazkahraman@gmail.com

***Assoc. Prof. Dr. Amasya University, Merzifon Faculty of Economics and Administrative Sciences, Aviation

Management

Dog¢. Dr. Amasya Universitesi Merzifon Iktisadi ve Idari Bilimler Fakiiltesi, Havacilk Yonetimi
https://orcid.org/0000-0001-9131-9794

emrah.koparan@amasya.edu.tr

Cite as/ Atif: Ozer Duran, M. D. & Kahraman, N & Koparan, E. (2026). Gender perception and multiculturalism
attitudes: A study on Amasya University students / Toplumsal cinsiyet algis1 ve ¢okkiiltiirliiliik tutumu: Amasya
Universitesi dgrencileri iizerine bir arastirma. Turkish Studies-Comparative Religious Studies, 21(01), 1289-1340.
[Special Issues Dedicated to Prof. Dr. Mahmut Ozer]. Ankara Bilim University Publications.
https://dx.doi.org/10.7827/TurkishStudies.89660

Received/Gelis: 02 April/Nisan 2026 Checked by plagiarism sofiware

Accepted/Kabul: 15 September/Eyliil 2026 @
Published/Yaym: 20 September/Eyliil 2026



https://dx.doi.org/10.7827/TurkishStudies.89660
https://orcid.org/0009-0002-9739-4001
mailto:ozer.mduygu@gmail.com
https://orcid.org/0000-0003-1001-2243
mailto:nazkahraman@gmail.com
https://orcid.org/0000-0001-9131-9794
mailto:emrah.koparan@amasya.edu.tr

1290 Mediha Duygu Ozer Duran-Nazan Kahraman-Emrah Koparan

positive and statistically significant relationship between gender perception and multiculturality attitudes (r =
.602, p <.001). Among the subdimensions of multiculturality attitudes, anxiety, tolerance, and discrimination
significantly predicted gender perception, whereas richness and threat were not significant predictors. In
addition, among the demographic variables, gender had a strong effect on gender perception, while ethnicity
did not have a statistically significant effect. Overall, the study demonstrates that egalitarian attitudes among
university students develop as complementary and intersectional constructs. Accordingly, gender equality and
intercultural sensitivity in universities should not be addressed as separate domains, but rather considered
together within a holistic framework grounded in human rights and social justice.

Keywords: Sociology, Gender Perception, Multiculturality Attitudes, University Students, Equality.

Oz: Literatiirde toplumsal cinsiyet esitligi ve kiiltiirel esitlilik, cogunlukla birbirinden bagimsiz degiskenler
olarak incelenmekte; bu iki kavrayisin karsilikli etkilesimi ve kesisimsel boyutu yeterince ele alinmamaktadir.
Bu nedenle iiniversite 6grencilerinin ¢cokkiiltiirliiliik tutumlart ile toplumsal cinsiyet algilar1 arasindaki iligkinin
incelenmesini amaclayan bu calisma literatiirdeki bir boslugu dolduracaktir. Aragtirma nicel yontemle
yiiriitilmiis ve iliskisel tarama modeli kullanilmistir. Veriler 2023-2024 egitim-6gretim yilinda Amasya
Universitesi’nde 6grenim goren Ogrencilerden tabakali Srnekleme ydntemiyle secilen 795 katihmcidan
toplanmistir. Veri toplama araci olarak Toplumsal Cinsiyet Algist Olgegi (TCAO) ile Cokkiiltiirliiliik Tutum
Olgegi (CTO) kullamlmistir. Veriler Jamovi programi araciligiyla analiz edilmistir. Aragtirmanin bulgular,
toplumsal cinsiyet algisi ile gokkiiltiirliiliik tutumu arasinda pozitif yonlii ve anlamli bir iliski oldugunu
gostermigtir (r = 0,602, p <.001). Cokkdiltiirliliik tutumunun alt boyutlarindan kaygi, tahammiil ve ayrimeilik
degiskenlerinin toplumsal cinsiyet algisint anlamli bigimde yordadigi; zenginlik ve tehdit alt boyutlarinin ise
anlamli bir yordayici olmadig1 belirlenmistir. Ayrica, demografik degiskenlerden cinsiyetin toplumsal cinsiyet
algisi lizerinde giiclii bir etkisi oldugu; etnik kdkenin ise anlamli bir etkisinin bulunmadig1 saptanmistir. Sonug
olarak caligma, liniversite dgrencilerinde esitlik¢i tutumlarin birbirini tamamlayan ve kesisimsel bigimde
gelisen yapilar oldugunu yani iiniversitelerde toplumsal cinsiyet esitligi ve kiiltiirlerarast duyarliligin
birbirinden ayr1 alanlar olarak degil; biitiinciil bir insan haklar1 ve sosyal adalet perspektifiyle birlikte ele
alinmasi gerektigini gostermektedir.

Anahtar Kelimeler: Sosyoloji, Toplumsal Cinsiyet Algis1, Cokkiiltiirliiliik Tutumu, Universite Ogrencileri,
Esitlik.
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Structured Abstract:
Purpose of the Research

The purpose of this study is to examine the relationship between university students’ multiculturality
attitudes and their gender perceptions. The study analyzes the extent to which multiculturality attitudes predict
students’ gender perceptions while controlling for demographic variables. It aims to reveal how attitudes
toward differences are related to perceptions of gender equality and to evaluate this relationship within the
context of higher education from a social justice perspective.

Conceptual Framework

Gender and multiculturalism are two fundamental concepts that shape individuals’ positions within
social life and play a determining role in the formation of social inequalities. Gender refers to the idea that the
roles of femininity and masculinity are shaped by socially constructed norms, expectations, and behavioral
patterns rather than biological differences (Butler, 2017). Multiculturalism, on the other hand, is considered an
approach that recognizes the coexistence of different cultural, ethnic, linguistic, and social groups and
advocates for the acknowledgment of these differences within social life (Parekh, 2000).

The relationship between gender and multiculturalism is evaluated within the framework of
intersectionality. According to Crenshaw (1989), individuals experience social realities simultaneously through
multiple social categories such as gender, ethnicity, class, and cultural belonging. This situation may lead to
the emergence of multilayered inequalities in different cultural contexts. Furthermore, developing positive
attitudes toward differences is associated with the internalization of democratic values and the understanding
of equality (Allport, 1954; Connell, 2009).

Universities are important social environments where individuals from diverse cultural backgrounds
come together and where attitudes are reshaped through social interaction. Therefore, examining the
relationship between university students’ multicultural attitudes and gender perceptions is significant for the
development of inclusive educational policies (Gurin et al., 2002).

Method

This study employed a correlational survey model, one of the quantitative research methods. Data
were collected from students enrolled at Amasya University during the 2023—-2024 academic year. The sample
consisted of 795 participants selected through proportional stratified sampling according to educational level.
Data were collected using the Demographic Information Form, the Gender Perception Scale (Altinova &
Duyan, 2013), and the Multiculturality Attitude Scale (Ozgen & Késker, 2019).

Jamovi 2.6.26 software was used for data analysis. Descriptive statistics, Pearson correlation analysis,
and multiple linear regression analysis were conducted. The significance level was accepted as p <.05.

Findings

The findings of the study indicated a positive and statistically significant relationship between
students’ multicultural attitudes and gender perceptions.

A strong relationship was found between the total multiculturality attitude score and gender perception
(r =.602, p < .001). This result suggests that students with more positive attitudes toward multiculturality
coexistence tend to have more egalitarian gender perceptions.

When the subdimensions were examined, significant relationships were found between gender
perception and Anxiety (r=.613, p <.001), Tolerance (r = .419, p <.001), Discrimination (r = .464, p <.001),
Richness (r = .246, p <.001), and Threat (r =.171, p <.001).

Regression analyses revealed that Anxiety (B = .385, p <.001), Tolerance (B = .147, p <.001), and
Discrimination ( =.232, p <.001) were significant predictors of gender perception.

Regarding demographic variables, male students were found to have significantly lower gender
perception scores than female students. Ethnicity was not found to be a significant predictor.
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Conclusion and Recommendations

The findings of the study demonstrate that multiculturality attitudes and gender perceptions are two
closely related attitudinal domains among university students. In particular, multiculturality attitude
components such as tolerance and awareness of discrimination were found to be strongly associated with more
egalitarian gender perceptions. This suggests that gender equality and multicultural awareness cannot be
addressed independently and should instead be evaluated holistically on the basis of social justice, inclusivity,
and equal citizenship.

Accordingly, it is recommended that universities implement integrated educational programs based
on gender equality and multiculturalism, include more human rights and anti-discrimination content in
curricula, and develop practices that increase students’ interaction with diverse cultural groups. Furthermore,
future studies should conduct comparative research across different universities, examine this relationship more
comprehensively through longitudinal and mixed-method designs, and include variables such as
socioeconomic status, cultural capital, and campus participation in further research.

Keywords: Sociology, Gender Perception, Multiculturality Attitudes, University Students, Equality.
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Résumé Structuré:
Objectif de 1a recherche

L’objectif de cette étude est d’examiner la relation entre les attitudes des €tudiants universitaires a
I’égard du multiculturalisme et leurs perceptions du genre. L’étude analyse dans quelle mesure les attitudes a
I’égard du multiculturalisme permettent de prédire les perceptions des étudiants en matiére de genre, tout en
tenant compte des variables démographiques. Elle vise a mettre en évidence le lien entre les attitudes face aux
différences et les perceptions de 1’égalité entre les genres, ainsi qu’a évaluer cette relation dans le contexte de
I’enseignement supérieur sous I’angle de la justice sociale.

Cadre conceptuel

Le genre et le multiculturalisme sont deux concepts fondamentaux qui fagonnent les positions des
individus dans la vie sociale et jouent un réle déterminant dans la formation des inégalités sociales. Le genre
renvoie a I’idée que les roles de la féminité et de la masculinité sont fagonnés par des normes, des attentes et
des schémas comportementaux socialement construits plutét que par des différences biologiques (Butler,
2017). Le multiculturalisme, quant a lui, est considéré comme une approche qui reconnait la coexistence de
différents groupes culturels, ethniques, linguistiques et sociaux et prone la prise en compte de ces différences
au sein de la vie sociale (Parekh, 2000).

Larelation entre le genre et le multiculturalisme est évaluée dans le cadre de I’intersectionnalité. Selon
Crenshaw (1989), les individus font I’expérience des réalités sociales simultanément a travers de multiples
catégories sociales telles que le genre, 1’ethnicité, la classe sociale et 1’appartenance culturelle. Cette situation
peut conduire a I’émergence d’inégalités a plusieurs niveaux dans différents contextes culturels. De plus, le
développement d’attitudes positives envers les différences est associé a I’intériorisation des valeurs
démocratiques et a la compréhension de 1’égalité (Allport, 1954 ; Connell, 2009).

Les universités constituent des environnements sociaux importants ou se cotoient des individus issus
de divers horizons culturels et ou les attitudes se faconnent a travers I’interaction sociale. Par conséquent,
I’examen de la relation entre les attitudes multiculturelles des étudiants universitaires et leurs perceptions du
genre revét une importance particuliére pour I’¢laboration de politiques éducatives inclusives (Gurin et al.,
2002).

Méthode

Cette étude a utilisé un modele d’enquéte corrélationnelle, I'une des méthodes de recherche
quantitative. Les données ont été recueillies aupres d’étudiants inscrits a 1’université d’Amasya au cours de
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I’année universitaire 2023-2024. L’échantillon était composé de 795 participants sélectionnés par
échantillonnage stratifié proportionnel en fonction du niveau d’études. Les données ont été recueillies a I’aide
du formulaire d’informations démographiques, de 1’échelle de perception du genre (Altinova & Duyan, 2013)
et de 1’échelle d’attitudes multiculturelles (Ozgen & Kosker, 2019).

Le logiciel Jamovi 2.6.26 a été utilisé pour I’analyse des données. Des statistiques descriptives, une
analyse de corrélation de Pearson et une analyse de régression linéaire multiple ont été réalisées. Le seuil de
signification retenu était de p < 0,05.

Résultats

Les résultats de 1’étude ont mis en évidence une relation positive et statistiquement significative entre
les attitudes des étudiants a 1’égard de la multiculturalité et leurs perceptions du genre.

Une relation forte a été observée entre le score total d’attitude a 1’égard de la multiculturalité et la
perception du genre (r = 0,602, p < 0,001). Ce résultat suggére que les étudiants ayant des attitudes plus
positives envers la coexistence multiculturelle ont tendance a avoir des perceptions du genre plus égalitaires.

L’examen des sous-dimensions a permis de mettre en évidence des relations significatives entre la
perception des genres et ’anxiété (r = 0,613, p < 0,001), la tolérance (r = 0,419, p < 0,001), la discrimination
(r=0,464, p <0,001), la richesse (r = 0,246, p < 0,001) et la menace (r = 0,171, p <0,001).

Les analyses de régression ont révélé que 1’anxiété (f = 0,385, p <0,001), la tolérance ( = 0,147, p
< 0,001) et la discrimination (B = 0,232, p < 0,001) étaient des prédicteurs significatifs de la perception du
genre.

En ce qui concerne les variables démographiques, il a été constaté que les étudiants de sexe masculin
présentaient des scores de perception du genre significativement plus faibles que les étudiantes. L’origine
ethnique ne s’est pas révélée étre un prédicteur significatif.

Conclusion et recommandations

Les résultats de 1’étude démontrent que les attitudes envers le multiculturalisme et les perceptions du
genre constituent deux domaines attitudinaux étroitement liés chez les étudiants universitaires. En particulier,
il a été constaté que certaines composantes de 1’attitude envers le multiculturalisme, telles que la tolérance et
la prise de conscience de la discrimination, étaient fortement associées a des perceptions du genre plus
égalitaires. Cela suggere que 1’égalité entre les sexes et la sensibilisation au multiculturalisme ne peuvent étre
abordées indépendamment 1’'une de 1’autre et doivent au contraire étre évaluées de maniére holistique sur la
base de la justice sociale, de I’inclusivité et de 1’égalité citoyenne.

En conséquence, il est recommandé que les universités mettent en ceuvre des programmes éducatifs
intégrés fondés sur I’égalité entre les sexes et le multiculturalisme, intégrent davantage de contenus relatifs aux
droits de ’homme et a la lutte contre la discrimination dans les programmes d’études, et développent des
pratiques favorisant ’interaction des étudiants avec des groupes culturels diversifiés. En outre, les études
futures devraient mener des recherches comparatives entre différentes universités, examiner cette relation de
maniére plus exhaustive a I’aide de designs longitudinaux et de méthodes mixtes, et inclure des variables telles
que le statut socio-économique, le capital culturel et la participation a la vie du campus dans leurs recherches
ultérieures.

Mots-clés: Sociologie, perception des genres, attitudes multiculturelles, étudiants universitaires,
égalité.

Resumen Estructurado:
Objetivo de la investigacién

El objetivo de este estudio es examinar la relacion entre las actitudes de los estudiantes universitarios
hacia la multiculturalidad y sus percepciones sobre el género. El estudio analiza en qué medida las actitudes
hacia la multiculturalidad predicen las percepciones de los estudiantes sobre el género, controlando al mismo
tiempo las variables demograficas. Pretende revelar como las actitudes hacia las diferencias se relacionan con
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las percepciones sobre la igualdad de género y evaluar esta relacion en el contexto de la educacion superior
desde una perspectiva de justicia social.

Marco conceptual

El género y el multiculturalismo son dos conceptos fundamentales que determinan las posiciones de
las personas en la vida social y desempefian un papel decisivo en la formacion de las desigualdades sociales.
El género se refiere a la idea de que los roles de la feminidad y la masculinidad estan determinados por normas,
expectativas y patrones de comportamiento construidos socialmente, mas que por diferencias biologicas
(Butler, 2017). El multiculturalismo, por su parte, se considera un enfoque que reconoce la coexistencia de
diferentes grupos culturales, étnicos, lingiiisticos y sociales, y aboga por el reconocimiento de estas diferencias
en la vida social (Parekh, 2000).

La relacion entre género y multiculturalismo se evaliia en el marco de la interseccionalidad. Segiin
Crenshaw (1989), las personas experimentan las realidades sociales de forma simultanea a través de multiples
categorias sociales, como el género, la etnia, la clase y la pertenencia cultural. Esta situacion puede dar lugar a
la aparicion de desigualdades en multiples niveles en distintos contextos culturales. Ademas, el desarrollo de
actitudes positivas hacia las diferencias se asocia con la interiorizacion de los valores democraticos y la
comprension de la igualdad (Allport, 1954; Connell, 2009).

Las universidades son entornos sociales importantes en los que se reinen personas de diversos
origenes culturales y donde las actitudes se reconfiguran a través de la interaccion social. Por lo tanto, examinar
la relacion entre las actitudes multiculturales de los estudiantes universitarios y sus percepciones de género
resulta significativo para el desarrollo de politicas educativas inclusivas (Gurin et al., 2002).

Método

Este estudio empled un modelo de encuesta correlacional, uno de los métodos de investigacion
cuantitativa. Los datos se recopilaron entre los estudiantes matriculados en la Universidad de Amasya durante
el curso académico 2023-2024. La muestra estuvo compuesta por 795 participantes seleccionados mediante un
muestreo estratificado proporcional segtn el nivel educativo. Los datos se recopilaron mediante el Formulario
de Informacion Demografica, la Escala de Percepcion de Género (Altimova y Duyan, 2013) y la Escala de
Actitudes Multiculturales (Ozgen y Kosker, 2019).

Para el analisis de los datos se utiliz6 el software Jamovi 2.6.26. Se llevaron a cabo analisis estadisticos
descriptivos, andlisis de correlacion de Pearson y analisis de regresion lineal multiple. Se aceptd como nivel
de significacion p < 0,05.

Resultados

Los resultados del estudio indicaron una relacion positiva y estadisticamente significativa entre las
actitudes de los estudiantes hacia la multiculturalidad y sus percepciones de género.

Se observo una fuerte relacion entre la puntuacion total de la actitud hacia la multiculturalidad y la
percepcion de género (r = 0,602; p < 0,001). Este resultado sugiere que los estudiantes con actitudes mas
positivas hacia la convivencia multicultural tienden a tener percepciones de género mas igualitarias.

Al examinar las subdimensiones, se encontraron relaciones significativas entre la percepcion de
género y la ansiedad (r = 0,613, p <0,001), la tolerancia (r = 0,419, p < 0,001), la discriminacion (r = 0,464; p
<0,001), la riqueza (r = 0,246; p < 0,001) y la amenaza (r =0,171; p < 0,001).

Los analisis de regresion revelaron que la ansiedad ( = 0,385; p < 0,001), la tolerancia (B = 0,147; p
<0,001) y la discriminacion (f = 0,232; p < 0,001) eran predictores significativos de la percepcion de género.

En cuanto a las variables demograficas, se observd que los estudiantes varones presentaban
puntuaciones de percepcion de género significativamente mas bajas que las de las estudiantes. No se encontrd
que el origen étnico fuera un predictor significativo.

Conclusion y recomendaciones

Los resultados del estudio demuestran que las actitudes hacia la multiculturalidad y las percepciones
de género son dos ambitos actitudinales estrechamente relacionados entre los estudiantes universitarios. En
particular, se observo que los componentes de la actitud hacia la multiculturalidad, como la tolerancia y la
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conciencia de la discriminacion, estaban fuertemente asociados con percepciones de género mas igualitarias.
Esto sugiere que la igualdad de género y la conciencia multicultural no pueden abordarse de forma
independiente, sino que deben evaluarse de manera holistica sobre la base de la justicia social, la inclusividad
y la ciudadania en igualdad de condiciones.

En consecuencia, se recomienda que las universidades pongan en marcha programas educativos
integrados basados en la igualdad de género y el multiculturalismo, incluyan mas contenidos sobre derechos
humanos y lucha contra la discriminacion en los planes de estudios, y desarrollen practicas que aumenten la
interaccion de los estudiantes con grupos culturales diversos. Ademas, los estudios futuros deberian llevar a
cabo investigaciones comparativas entre diferentes universidades, examinar esta relacion de forma mas
exhaustiva mediante disefios longitudinales y de métodos mixtos, e incluir variables como la situacion
socioeconomica, el capital cultural y la participacion en la vida universitaria en futuras investigaciones.

Palabras clave: Sociologia, percepcion de género, actitudes hacia la multiculturalidad, estudiantes
universitarios, igualdad.
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CrpykrypupoBanHoe Pe3ome:
Iean uccienoBanms

Ilens maHHOrO HCCIENOBAaHUS 3aKIIIOYAETCS B M3YYEHUM B3aUMOCBS3M MEXKIY OTHOLIEHUEM
CTYJIEHTOB BY30B K MYJbTUKYJbTYPaIU3My M HMX IPEICTaBICHUAMM O reHiepe. B xoxe uccnenoBaHus
QHAIM3UPYETCs, B KAaKOM CTEIEHM OTHOLIEHUE K MYJIBTUKYJIbTYPAIU3MY IO3BOJIAET IIPEACKa3aTh
MPE/ICTABIICHUS CTYACHTOB O TeHEpE C yUeTOM JeMorpaduIecKux MepeMeHHbIX. MccenoBanue HarmpaBiIeHo
HAa BBIABJICHHUE CBA3M MEXK/y OTHOILIECHUEM K PA3IMYUAM U NIPEACTABICHUSAMU O F€HIEPHOM PABEHCTBE, a TAKIKE
Ha OLICHKY 3TOH CBSI3M B KOHTEKCTE BBICILIETO 00pa30BaHMsI C TOUKH 3PEHUS COLNAIBHOM CIIPaBeNINBOCTH.

KonuenryanbHasi ocHOBa

I'eHnep 1 MyJIBTUKYIBTYypaqu3M — 3TO ABa (YHIAMEHTAJbHBIX MOHATHSA, KOTOPHIE ONpPEAEIIOT
MO3WIMM WHAWBUIYYMOB B CONMAJIBHON >KM3HH M WUIPAIOT OINpPENCISIONIYI0 poib B (OPMHUPOBAHUH
COLIMAIBHBIX HEPaBEHCTB. ['€HAep OTHOCHUTCS K MPEJICTABICHHIO O TOM, YTO POJNH >KEHCTBEHHOCTH H
MYECTBEHHOCTH (POPMHUPYIOTCSI COLMAIBLHO CKOHCTPYMPOBAHHBIMH HOPMaMH, OXHIAHUSIMUA U MOJEISIMU
MOBEJICHUS, a He Onosornyeckumu pasnuansamu (batnep, 2017). MynsTUKyIbTypanu3M, ¢ Ipyroi CTOPOHBI,
paccMaTpuBaeTcad Kak TOAXOJ, MPU3HAIOMIMKA COCYIIECTBOBAaHME Pa3lIMYHBIX KyJIbTYPHBIX, 3THHYECKHUX,
SI3BIKOBBIX M COIMAJBHBIX TPYII M BBICTYHNAIOIIMH 3a MPHU3HAHUE 3THUX PA3IWIUi B COLHAIBHON KH3HH
(ITapexx, 2000).

B3auMoCBsI3p MEXIy TEHAEpPOM M MYJbTHKYIbTYpaau3MOM OLIEHHBAETCS B pPaMKaxX TEOPHU
uHTepceknnonansHocT. CormacHo Kpenmoy (1989), moan oXHOBPEMEHHO TNEPEXHBAIOT COLMAIBHYIO
peambHOCTh 4Yepe3 MNPU3MYy MHOXKECTBA COLMANBHBIX KaTerOpUi, TaKUX KaK TeHJIep, OSTHHYecKas
MPUHAATIEKHOCTD, KJIACC U KyJIbTYpHas MPUHAJICKHOCTD. Takasi CUTyalusi MOXKeT NPUBOJUTH K TOSBICHUIO
MHOTOCJIOMHBIX (JOpPM HEpaBEHCTBA B PA3IMYHBIX KYJBTYPHBIX KOHTeKcTax. Kpome Toro, dopmupoBanue
MO3UTHBHOTO OTHOIIECHUS K Pa3IMYMsIM CBSI3aHO C YCBOGHHEM JIEMOKPAaTHYECKHUX [IEHHOCTEH M TOHUMaHHUEM
pasenctBa (OnmopT, 1954; Konnem, 2009).
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YHHUBEPCUTETHI SIBISIFOTCS. BOKHBIMU COLMANBHBIME CPEAaMH, TJe COOMPAIOTCS JFOMU M3 Pa3HBIX
KyJIbTYpHBIX CpPEll U TJIe YCTAHOBJICHHs MEPEOCMBICIUBAIOTCS B MPOLECCE COLUAIBHOTO B3aUMOJICHCTBUSL.
[osTOMYy HM3yuYeHHE B3AUMOCBS3U MEXK/IY MYJIbTHKYJILTYPHBIMH YCTAHOBKAMH CTYICHTOB YHHBEPCUTETOB M X
MPE/ICTABIICHUSIMUA O TeHAEPE UMEET BAXKHOE 3HAUCHHE JUIs pa3pabOTKH MHKIIO3MBHOW 00pa3oBaTelIbHON
nosmutuku (Gurin et al., 2002).

Meton

B naHHOM HcCIe10BaHUY UCTIOIB30BATIACh KOPPENALIMOHHAS MOAENb ONIPOCa, SIBIAONIAsICS OJHUM U3
KOJIMYECTBEHHBIX METOJOB HCCIenoBaHMs. JlaHHBIE COOMpanuch Cpein CTYJEHTOB, OOYYaloOIIMXCS B
Yuusepcurere Amaceu B 2023-2024 yuebHnoMm roay. Beibopka coctosuia u3 795 y4acTHUKOB, OTOOpaHHBIX
METOJIOM HPOIOPLUOHATBHON CTpaTH(UINPOBAHHON BHIOOPKH B COOTBETCTBUM C ypOBHEM 0Opa3OBaHUSL.
C0O0p naHHBIX OCYIIECTBISUICS C TIOMOIIBIO aHKETHI ¢ eMorpaduueckoit nHdopmanuei, IIkansl reHIepHBIX
npesicTaBienuii (Altnova & Duyan, 2013) u Illkans! oTHOmeHus kK MyabTHKYIbTypHOCTH (Ozgen & Kosker,
2019).

Jis aHanM3a JTaHHBIX UCTIONB30BAIOCh MPOTpaMMHOe obecriedeHne Jamovi 2.6.26. Beuin mpoBeieHb
onucaTeNnbHasl CTATHCTHKA, KOPPEIALMOHHBIA aHanu3 1o [IMpcoHy M aHanmm3 MHOXKECTBEHHOM JHMHEHHON
perpeccun. B kauecTBe ypoBHS 3HaUUMOCTH puHUMaocs p < 0,05.

Pe3yabTaTtsl

PeSyJ’ILTaTBI HUCCJIICAOBAHHUA ITOKa3aJlli HAJIUYHC IIOJIOKUTEIBPHOM M CTAaTHCTHYCCKH 3HAYMMOM CBSI3H
MECXKAY OTHOIICHUEM CTYJACHTOB K MYJBTUKYJIbTYPHOCTU U UX MPCACTABICHUAMU O TCHACPC.

bbuia BbIsIBJIEHA CHJIbHAs CBS3b MEXAy OOIIMM OaioM 1[0 IIKale OTHOLICHUS K
MYJIBTHKYJIBTYPHOCTH U TIpeicTaBieHus MU o rerepe (r = 0,602, p <0,001). DTOT pe3ynbTaT CBUACTEIBCTBYET
0 TOM, 4TO CTYJICHTBI, OOJIee MO3UTHBHO OTHOCSIIUECS K COCYIIECTBOBAHUIO B MYJIbTUKYJIBTYPHOI cperie, Kak
IIPaBUIIO, IPUMICPKUBAIOTCA O0JIee ArauTapHbIX IPeCTaBICHHUH O FeHepe.

[Ipu ananm3e MOIKOMITIOHEHTOB OBUTH OOHAPY>KEHBI 3HAYMMEIC B3aHMOCBS3H MEKAY TCHICPHBIMU
npencraBieHuIME u «TpeBoxaOCTRIOM (r = 0,613, p < 0,001), «TonepartHOCTRION (1 = 0,419, p < 0,001),
muckpumuHanueit (r = 0,464, p < 0,001), «6oratctBom» (r = 0,246, p < 0,001) u «yrpozoit» (r = 0,171, p <
0,001).

Perpeccronnslii ananm3 mokasai, 4to « TpeBoxkHOCTEY (B = 0,385; p < 0,001), «TonepantHOCTHY (B
= 0,147; p < 0,001) u «duckpumuHamms» (B = 0,232; p < 0,001) sBISAFOTCS 3HAYUMBIMU TIPETUKTOPAMHE
BOCHPUSTHS T€HIEPHBIX Pa3Ininil.

UYro kacaercsi geMorpaguyecKkux MepeMEeHHbIX, TO ObLIO YCTAaHOBJIEHO, YTO Y CTYICHTOB-MY)XYHH
MOKa3aTeId BOCIPHUATHS T€HAEPHBIX BOIPOCOB OBUIM 3HAYMUTENIFHO HIDKE, YeM y CTYJACHTOK. DTHHYECKas
[IPUHAJUIEKHOCTh HE 0Ka3aJ1ach 3HAYUMBbIM IIPEAUKTOPOM.

BbIBOIBI U pEKOMEH 1AM U

Pe3yJ'II>TaTbI HCCJICAJOBAaHUA MOKAa3bIBAIOT, YTO OTHOHICHHUEC K MYJBbTUKYJILTYpPAJIU3MYy U BOCHPHUATUC
TCHACPHBIX BOIIPOCOB NPEACTABIIAIOT coboit JABC€ TCCHO CBsA3aHHBIC C(I)CPBI MHPOBO33pCHUS CpeAnu CTYACHTOB
BY30B. B YaCTHOCTH, OBLIO YCTAHOBJICHO, YTO TaKWE€ KOMIIOHCHTBI OTHOLICHHUA K MYJIbTUKYJIBTYPAIU3MY, KaK
TOJICPAHTHOCTb MW OCO3HAHMEC JUCKPUMHUHALIMU, TECHO CBA3aHbI C Ooiee OTAJIMTAPHBIM  BOCHPUATUEM
TCHACPHBIX BOIIPOCOB. 2T0 CBUACTCIBCTBYCT O TOM, YTO TI'CHACPHOC PABCHCTBO U MYJIbTUKYJIbTYpHasa
OCBCOMJICHHOCTbL HE MOIYT pacCCMaTpuUBATLCA H30JIHMPOBAHHO, 4 HOJI’)KHBI OLCHHUBATHCA KOMIUICKCHO Ha
OCHOBEC NPUHIIMUIIOB COIMATbHOM CIIPaBCATTMBOCTHU, HHKIIFO3UBHOCTHU U PABHOT'O I'paXAaHCTBA.

COOTBETCTBEHHO, YHHBEPCUTETaM PEKOMEHIYETCSI BHEAPSITh MHTETPHUPOBAHHBIE 00pa30BaTEIbHEIC
IIPOrpaMMbl, OCHOBAaHHbIE Ha INPHUHIMIIAX TE€HACPHOIO PABEHCTBA U MYJbTHKYJbTypaliu3Ma, BKIIOYaTb B
y4eOHbIe IUTaHBI OOJIBIIe MAaTePHAIIOB IO ITpaBaM YeJIoBeKa U 0oprbOe ¢ MTUCKpUMHUHALINEH, a TaK)Ke Pa3BUBAThH
MPaKTHUKH, CIOCOOCTBYIONINE B3aWMOJICHCTBHIO CTYAEHTOB C IMPEACTABHTEISIMH PA3IMYHBIX KyJIbTYPHBIX
rpymi. Kpome Toro, B OyIymux HCCIEAOBAHUAX CIEIYET IPOBOIUTH CPAaBHUTEIBHBIE HCCIIEIOBAHNUS B PA3HBIX
YHHUBEPCHUTETaX, O0Jiee BCECTOPOHHE M3ydyaTh 3Ty B3aMMOCBS3b C MOMOIIBIO IPOJONBHBIX UCCIEIOBAHUN U
METOJIOB, COYETAIOMIMX Pa3IM4YHbIE MOAXOJbI, & TAKKE BKIIOYATh B JalbHEWIINE MCCIEIOBAaHUS TaKHE
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IEPEMEHHBIE, KaK COHI/IaHLHO-BKOHOMI/I‘{CCKI/II\/’I crartyc, KyIILTypHLIﬁ KalmuTal W aKTHBHOCTH B
YHUBEPCUTETCKOM JKU3HHU.

KaroueBble ci10Ba: COMONIOTHS, TCHACPHbIC IPEICTABICHHS, OTHOLIICHHE K MyJIbTHKYJIBTYPAIU3MY,
CTYZI€HTBl YHUBEPCHUTETOB, PABEHCTBO.
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Yapilandirilmis Ozet:
Arastirmanin Amaci

Bu aragtirmanin amaci, tiniversite 6grencilerinin ¢okkiiltiirlii tutumlart ile toplumsal cinsiyet algilari
arasindaki iligkiyi incelemektir. Caligmada, ¢okkiiltiirlii tutumlarin 6grencilerin toplumsal cinsiyet algilarini ne
6lciide yordadigi, demografik degiskenler kontrol edilerek analiz edilmistir. Aragtirma, farkliliklara yonelik
tutumlarin toplumsal cinsiyet esitligi algisiyla nasil iligkilendigini ortaya koymayi ve bu iliskinin
yiiksekogretim baglaminda sosyal adalet perspektifiyle degerlendirilmesini amaglamaktadir.

Kavramsal Cerceve

Toplumsal cinsiyet ve c¢okkiiltiirliiliik, bireylerin toplumsal yasam igerisindeki konumlarini
sekillendiren ve sosyal esitsizliklerin olusumunda belirleyici rol oynayan iki temel kavramdir. Toplumsal
cinsiyet, kadinlik ve erkeklik rollerinin biyolojik farkliliklardan ziyade toplumsal olarak insa edilen normlar,
beklentiler ve davranis kaliplar1 ¢ergevesinde sekillendigini ifade etmektedir (Butler, 2017). Cokkiiltiirliilik
ise farkl kiiltiirel, etnik, dilsel ve sosyal gruplarin bir arada varligini kabul eden ve bu farkliliklarin toplumsal
yasam igerisinde taninmasini savunan bir yaklasim olarak ele alinmaktadir (Parekh, 2000).

Toplumsal cinsiyet ile c¢okkiltiirliilik arasindaki iligki, kesigimsellik yaklasimi c¢ergevesinde
degerlendirilmektedir. Crenshaw’a (1989) gore bireyler, cinsiyet, etnik kdken, sinif ve kiiltiirel aidiyet gibi
birden fazla toplumsal kategori iizerinden es zamanli deneyimler yasamaktadir. Bu durum, farkl kiiltiirel
baglamlarda ¢ok katmanl esitsizliklerin ortaya ¢ikmasina neden olabilmektedir. Ayrica bireylerin farkliliklara
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yonelik olumlu tutum gelistirmesi, demokratik degerlerin ve esitlik anlayisinin icsellestirilmesiyle iliskilidir
(Allport, 1954; Connell, 2009).

Universiteler, farkli kiiltiirel gecmislerden gelen bireylerin bir araya geldigi ve sosyal etkilesim
yoluyla tutumlarin yeniden sekillendigi 6nemli sosyal ortamlardir. Bu nedenle iiniversite &grencilerinin
cokkiiltlirli tutumlar1 ile toplumsal cinsiyet algilar1 arasindaki iligkinin incelenmesi, kapsayici egitim
politikalarimin gelistirilmesi a¢isindan dnem tagimaktadir (Gurin et al., 2002).

Yontem

Arastirmada nicel aragtirma yontemlerinden iligkisel tarama modeli kullanilmistir. Veriler, 2023—
2024 akademik yilinda Amasya Universitesi’nde 6grenim goren dgrencilerden toplanmistir. Orneklem, egitim
diizeyine gore orantili tabakali drnekleme yontemiyle belirlenen 795 katilimcidan olusmaktadir. Veri toplamak
i¢in, Demografik Bilgi Formu, Toplumsal Cinsiyet Algist Olgegi (Altnova ve Duyan, 2013) ve Cokkiiltiirlii
Tutum Olgegi (Ozgen ve Kosker, 2019) kullanilmistir.

Verilerin analizinde Jamovi 2.6.26 programi kullanilmistir. Tanimlayici istatistikler, Pearson
korelasyon analizi ve ¢oklu dogrusal regresyon analizi gerceklestirilmigtir. Anlamlilik diizeyi p < .05 olarak
kabul edilmistir.

Bulgular

Arastirma bulgulari, 6grencilerin ¢okkiiltiirlii tutumlari ile toplumsal cinsiyet algilari arasinda pozitif
ve istatistiksel olarak anlamli bir iliski oldugunu gostermistir.

Toplam g¢okkiiltiirlii tutum puani ile toplumsal cinsiyet algist arasinda giiglii bir iliski bulunmustur (r
=.602, p <.001). Bu sonug, ¢okkiiltiirlii birlikte yasamaya daha olumlu yaklagan 6grencilerin daha esitlikgi
toplumsal cinsiyet algilarina sahip olduklarini géstermektedir.

Alt boyutlar incelendiginde toplumsal cinsiyet algisi ile; Kaygi (r=.613, p <.001), Hosgorii (r=.419,
p <.001), Ayrimeilik (r = .464, p <.001), Zenginlik (r = .246, p <.001) ve Tehdit (r=.171, p <.001) arasinda
anlaml iligkiler bulunmustur.

Regresyon analizlerinde; Kaygi (B = .385, p <.001), Hosgorii (B =.147, p <.001) ve Ayrimcilik (B =
232, p <.001) toplumsal cinsiyet algisinin anlaml1 yordayicilart olarak belirlenmistir.

Demografik degiskenler acisindan erkek ogrencilerin toplumsal cinsiyet algist puanlarinin kadin
ogrencilere gore anlamli diizeyde daha diisiik oldugu saptanmistir. Etnik kdken anlamli bir yordayici olarak
bulunmamustir.

Sonuc ve Oneriler

Arastirma sonuglari, ¢okkiiltiirlii tutumlar ile toplumsal cinsiyet algisinin {iniversite 6grencileri
arasinda birbiriyle yakindan iliskili iki tutumsal alan oldugunu ortaya koymaktadir. Ozellikle hosgdrii ve
ayrimeilik farkindaligr gibi gokkiiltiirlii tutum bilesenlerinin, daha esitlik¢i toplumsal cinsiyet algilariyla giiglii
bicimde iligkili oldugu goriilmektedir. Bu durum, toplumsal cinsiyet esitligi ile ¢okkiiltiirlii farkindaligin
birbirinden bagimsiz ele alinamayacagini ve her iki alanin da sosyal adalet, kapsayicilik ve esit yurttaglik
anlayis1 temelinde biitiinciil olarak degerlendirilmesi gerektigini gdstermektedir.

Bu dogrultuda tiniversitelerde toplumsal cinsiyet esitligi ve ¢okkiiltiirliiliik temelli biitiinlesik egitim
programlarinin uygulanmasi, miifredatta insan haklari1 ve ayrimeilik karsit1 igeriklere daha fazla yer verilmesi,
ogrencilerin farkli kiiltiirel gruplarla etkilesimini artiracak uygulamalarin gelistirilmesi dnerilmektedir. Ayrica
gelecekte farkli iiniversitelerde karsilagtirmali ¢aligmalar yiiriitiilmesi, boylamsal ve karma yontemli
arastirmalarla bu iliskinin daha kapsamli bicimde incelenmesi ve sosyoekonomik durum, kiiltiirel sermaye ile
kampiis katilim1 gibi degiskenlerin arastirmalara dahil edilmesi dnerilmektedir.

Anahtar Kelimeler: Sosyoloji, Toplumsal Cinsiyet Algis1, Cokkiiltiirliilik Tutumu, Universite
Ogrencileri, Esitlik.
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Introduction

The individual’s position within the social structure and the relationships established with
others are closely associated with the concepts of identity, culture, and gender. Identity determines
not only an individual’s self-perception but also how they are positioned within social interaction,
the forms of belonging they orient themselves toward, and the boundaries through which distinctions
between “us” and “the other” are constructed (Jenkins, 2014). In this respect, identity is not a fixed
attribute; rather, it constitutes a dynamic structure continuously reproduced through social norms,
cultural codes, and historical discourses. The existence of the “other” plays a critical role in the
construction of identity, as individuals often define themselves through difference and thereby
become involved in practices of classification (Bauman, 2006). These classifications, in turn,
reconstruct social inequalities through categories such as class, religion, language, culture, and
gender (Tiirkkan, 2011).

With globalization, social diversity has become increasingly visible, and the erosion of the
nation-state’s homogeneous identity construction has ushered in a period in which cultural
differences are more strongly expressed in the public sphere (Hall, 1996; Ozkirimli, 2006). This
transformation requires multiculturalism to be evaluated not merely as the recognition of cultural
diversity, but as a field in which power relations, inequalities, and demands for recognition among
different groups are reconsidered (Caha, 2012). Indeed, multiculturalism is a multilayered structure
that intersects not only with ethnic and cultural differences but also with other identity dimensions
that generate inequality, such as gender (Collins, 1986; Crenshaw, 1991: 12).

At this point, Pierre Bourdieu’s theoretical framework provides a powerful analytical lens
for explaining the relationship between multiculturalism and gender. According to Bourdieu,
individuals® practices are shaped not solely by conscious choices but also through habitus,
understood as a set of historically constituted and internalized dispositions (Bourdieu, 2015). Habitus
determines individuals’ ways of perceiving, evaluating, and acting in the world and is shaped by
class-based, cultural, and symbolic relations. In this sense, attitudes toward multiculturalism and
perceptions of gender should be understood not as purely individual opinions but as internalized
reflections of what is regarded as “normal,” “legitimate,” and “natural” within the social world in
which individuals are embedded (Bourdieu, 2001).

Bourdieu’s approach identifies different forms of capital as one of the fundamental dynamics
shaping individuals’ social positions. Economic capital (material resources), cultural capital
(educational accumulation and cultural competencies), social capital (networks of relationships), and
symbolic capital (prestige and recognition) shape individuals’ mobility and practices across social
fields. In this context, individuals with higher levels of cultural capital are more likely to encounter
difference, normalize cultural plurality, and perceive diversity as less threatening, which may directly
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influence their attitudes toward multiculturalism. Similarly, egalitarian or traditional tendencies
regarding gender may vary depending on individuals’ configurations of capital.

To complete this theoretical line, Bourdieu’s concept of field provides a decisive framework.
A field is a social arena with its own rules, hierarchies, and criteria of legitimacy, within which actors
compete using different forms of capital. Each field legitimizes certain practices as “appropriate,”
“respectable,” or “valid,” while rendering others secondary, marginal, or invisible. Therefore,
multiculturalism and gender should not be explained solely in terms of individual attitudes; the
normative climate and power relations of the field in which these attitudes are formed must also be
taken into account.

Within this context, the university emerges not merely as an educational institution but also
as an academic field in which cultural and symbolic capital are produced and distributed. On the one
hand, the academic field may foster multicultural and egalitarian attitudes by generating critical
thinking, equality, and democratic values; on the other hand, it may reproduce existing class-based,
cultural, and gender-based inequalities. Accordingly, university students’ multicultural attitudes and
gender perceptions should be evaluated not only in terms of individual characteristics but also
through their positions within this field, their accumulated capital, and their habitus.

At the same time, multicultural policies and discourses may constitute a contested terrain
with respect to gender equality. While liberal multiculturalism promotes the recognition of cultural
rights, it has been argued that it may remain limited in its ability to question patriarchal hierarchies
within cultural communities (Kymlicka, 2007). Okin (1999) conceptualizes this as a dilemma
between the freedom of cultural communities and women’s rights, drawing attention to the
possibility that gender inequality may be legitimized in the name of culture. Therefore, the egalitarian
character of multiculturalism gains meaning only when evaluated not solely through cultural
representation but also through a perspective of justice that renders visible intra-community power
relations and gender-based inequalities (Narayan, 1997; Phillips, 2007).

Within this framework, the present study examines the relationship between university
students’ multicultural attitudes and gender perceptions, focusing on how this relationship can be
explained through Bourdieu’s concepts of habitus, forms of capital, and field. In doing so, it seeks to
provide a more holistic understanding of how individual attitudes are produced at the intersection of
social positioning, cultural resources, and the normative structure of the field.

The point of departure of this study lies in understanding how “othered” identities situated
at the intersection of gender and multiculturalism acquire meaning in the intellectual world of
university students. It is assumed that students’ multicultural attitudes and gender perceptions
provide important indicators regarding equality and coexistence. In addition, the study aims to
determine the potential effects of demographic characteristics such as gender, age, ethnicity, and the
number of children in the family on both gender perception and multicultural attitudes.

A quantitative research approach was adopted in this study, employing a correlational survey
design. Data were collected using the Gender Perception Scale (GPS) developed by Altinova and
Duyan (2013) and the Multiculturality Attitude Scale (MAS) developed by Ozgen and Kosker
(2019). The anxiety, richness, tolerance, threat, and discrimination subdimensions of the MAS enable
the evaluation of different aspects of multicultural attitudes. Data were analyzed using Jamovi
software. First, descriptive statistics were calculated, followed by correlation analysis to determine
relationships among variables. Subsequently, multiple linear regression analysis was conducted to
test whether multicultural attitudes predicted gender perception. Gender, age, ethnicity, and the
number of children in the family were included in the regression model as control variables to assess
the independent effect of multicultural attitudes on gender perception.
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The findings are expected to contribute to a better understanding of attitudes shaped around
equality and cultural plurality among university students and to enrich the existing literature. In this
context, the main research questions of the study were structured around: (i) whether there is a
significant relationship between gender perception and multicultural attitudes, (ii) whether
multicultural attitudes predict gender perception, and (iii) whether this predictive relationship persists
when demographic variables are controlled.

The hypotheses developed in line with these research questions are presented below:

HI1: There is a significant relationship between university students’ multicultural attitude
scores and gender perception scores.

H2: Gender perception scores differ significantly according to demographic characteristics.

H3: Multicultural attitude scores differ significantly according to demographic
characteristics.

H4: When demographic characteristics are controlled, multicultural attitudes significantly
predict gender perception

Gender perceptions and multicultural attitudes are important indicators that shape
individuals’ practices of coexistence with difference as well as their understanding of equality. In
societies such as Tiirkiye, where cultural diversity is pronounced, examining university students’
attitudes toward these variables is of critical importance for fostering social integration, equality, and
intercultural understanding. The findings of this study are expected to contribute particularly to the
development of policies and practices centered on gender equality and cultural plurality in
educational settings.

Conceptual and Theoretical Framework

Gender and multiculturalism constitute two fundamental axes that operate in a layered
manner within the social structure. These two concepts are not merely labels that define identity;
rather, they are structural mechanisms that determine individuals’ social positions, forms of
belonging, and their place within power relations. Pierre Bourdieu’s concepts of habitus, capital,
field, and symbolic violence are highly functional in making this structural dimension visible.
According to Bourdieu, habitus is a set of internalized dispositions derived from past experiences
that guide individuals’ actions within the social field (Bourdieu, 2001, p. 40). In this framework,
gender and cultural identity are among the key determinants of habitus. The experiences individuals
acquire as women or men, and simultaneously as members of ethnic or cultural minorities, are either
transformed into different forms of capital or suppressed within social fields.

At the intersection of gender and cultural diversity, multiculturalism offers a dynamic
framework in which individuals simultaneously engage with multiple normative structures. This
situation creates a “double exclusion” risk, particularly for migrant or minority women, as their
opportunities to accumulate capital are restricted both due to their gender and their ethnic identity.
Women are often positioned as carriers of cultural group boundaries and therefore may become
trapped between the preservation of cultural autonomy and individual rights. When this condition is
combined with Bourdieu’s concept of symbolic violence, it further hinders women’s ability to
achieve legitimate positions within the fields to which they belong.

The cultural and social capital possessed by individuals from different cultural backgrounds
is either recognized or devalued depending on the norms of dominant fields. The cultural capital of
working-class women is often devalued because it does not align with the aesthetic standards of the
dominant class (Skeggs, 1997, p. 56). Similarly, in multicultural contexts, the knowledge, language,
and cultural practices of ethnic minorities may be deprived of their potential to be converted into
symbolic capital. At this point, the notion of “limited convertibility” becomes significant; the fact
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that certain forms of capital do not operate in specific fields restricts individuals’ social mobility
(Anthias, 2001, p. 375).

Social fields (such as education, employment, or media) are spaces where both gender norms
and cultural norms are reproduced. Bourdieu’s concept of field demonstrates that these institutions
operate with specific structures and that individuals’ ability to deploy their capital within these
structures is decisive. A migrant-origin woman may experience a disadvantage in cultural capital due
to language deficiencies in the educational field, while also facing a lack of social capital in the labor
market due to limited access to social networks. These overlapping forms of inequality are addressed
through the concept of “diasporic fields,” which illustrates how multiple belongings are shaped
within conflicting structures (Brah, 1996, p. 189).

Symbolic violence plays a major role in the invisible functioning of all these processes. When
both gender norms and cultural codes are internalized by individuals, inequalities appear natural and
inevitable. This process of legitimization may lead to the subordination of women both within their
own communities and within the dominant culture in multicultural societies. The conceptualization
of gender performativity is important here; it argues that social norms are continuously reproduced
through repetition and that this repetition shapes the subject (Butler, 2017, p. 140). In this context,
women in multicultural societies are often required to perform the norms of different systems
simultaneously.

In conclusion, when gender and multiculturalism are read together through Bourdieu’s
theory, the ways in which inequalities are structured, legitimized, and sustained become more visible.
Concepts such as habitus, capital, field, and symbolic violence provide powerful tools for explaining
how both gender and cultural differences are positioned within social fields.

Method

In this study, a correlational survey model, one of the quantitative research methods, was
used to examine the relationship between university students’ multicultural attitudes and gender
perceptions (Biiyiikoztiirk et al., 2016; Karasar, 2021). The population of the study consisted of
10,310 students enrolled in formal education at Amasya University during the 2023—-2024 academic
year. Ethical approval was obtained from the Amasya University Ethics Committee (decision dated
11.10.2023, No. 155019). The sample was determined using a proportionate stratified sampling
method according to educational levels, and data were collected from a total of 828 participants
(Biiytikoztirk et al, 2016). The data collection instruments included a Demographic Information
Form, the Gender Perception Scale (Altinova & Duyan, 2013), and the Multiculturality Attitude
Scale (Ozgen & Kosker, 2019). The internal consistency of the scales was assessed using Cronbach’s
Alpha coefficient.

Data were collected face-to-face between February and April during the 2023-2024 spring
semester. Informed consent was obtained from all participants, and the study was conducted under
ethical approval. During the data preprocessing stage, 33 outlier cases exceeding +3 standard
deviations based on Z-scores were removed from the dataset, and analyses were conducted on 795
participants (Tabachnick & Fidell, 2014). Data analysis was performed using Jamovi 2.6.26. After
calculating descriptive statistics, assumptions of normality were evaluated using skewness and
kurtosis values, and it was decided that parametric tests would be used (Kline, 2011). Relationships
between variables were tested using Pearson correlation analysis (Pallant, 2022). Independent
samples t-test and one-way analysis of variance (ANOVA) were used to examine differences
according to demographic variables. In addition, regression analysis was conducted to determine the
extent to which multicultural attitudes (and their sub-dimensions) predicts gender perception.
Homogeneity of variance was examined using Levene’s test, and Welch correction was applied when
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necessary (Field, 2013). Effect sizes were reported using Cohen’s d for t-tests and n?> for ANOVA,
and the significance level was set at p <.05 (Cohen, 1988).

Findings

In this study, the relationship between university students’ gender perceptions and
multicultural attitudes was examined, as well as whether these variables differed according to
demographic characteristics such as gender, age group, ethnicity, and the number of children in the
family. In the Findings section, first, descriptive statistics regarding participants’ scores on the
relevant scales are presented. This is followed by an examination of the relationship between gender
perception and multicultural attitudes using Pearson correlation analysis. Finally, multiple regression
analyses were conducted to identify the variables predicting gender perception, and the coefficients
of the model are reported.

Table 1: Descriptive Statistics of Gender Perception and Multiculturality Attitude Scores by Gender

Variable / Category N Mean Median SD SE
Gender Identity Perception Score

Male 342 92.3 92 17.7 ] 0.957

Female 453 108.0 111 12.9 | 0.605
Multiculturality Attitude Score

Male 342 74.9 74 11.0 | 0.593

Female 453 81.4 82 9.59 | 0.451
Anxiety Subscale

Male 342 23.02 23 4.35 |0.235

Female 453 25.01 25 3.50 | 0.164
Richness Subscale

Male 342 18.97 19 3.52 ] 0.190

Female 453 19.49 20 3.20 | 0.150
Tolerance Subscale

Male 342 6.70 6 3.59 |0.194

Female 453 8.84 9 391 | 0.184
Threat Subscale

Male 342 13.13 13 3.84 | 0.208

Female 453 14.11 14 345 | 0.162
Discrimination Subscale

Male 342 13.09 14 222 10.120

Female 453 13.96 15 1.56 | 0.074

Table 1 presents a comparative descriptive overview of participants’ gender identity
perception and multiculturality attitude scores by gender. The findings indicate that male participants
had a mean gender identity perception score of 92.3 (SD = 17.7), whereas female participants
demonstrated a higher mean score (M = 108; SD = 12.9). Regarding the overall multiculturality
attitude scores, female participants again reported higher mean values (M = 81.4; SD = 9.59)
compared to male participants (M = 74.9; SD = 11.0), suggesting more positive attitudes toward
multiculturalism among female students. When the sub-dimensions are examined, female
participants scored higher than male participants across all dimensions, including Anxiety, Richness,
Tolerance, Threat, and Discrimination.
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Table 2: Descriptive Statistics of Gender Perception and Multiculturality Attitude by Age Groups

Variable / Age Group N Mean SD SE
Gender Identity Perception Score
18-20 380 100.0 17.0 0.872
21-23 303 102.0 16.6 0.952
24-26 55 101.0 19.1 2.574
27+ 57 106.0 17.5 2.321
Anxiety Subscale
18-20 380 23.81 3.96 0.203
21-23 303 24.28 4.02 0.231
24-26 55 24.93 3.62 0.488
27+ 57 25.11 4.35 0.577
Richness Subscale
18-20 380 18.45 3.21 0.165
21-23 303 19.66 3.29 0.189
24-26 55 20.75 3.03 0.409
27+ 57 21.19 3.27 0.433
Tolerance Subscale
18-20 380 7.77 3.76 0.193
21-23 303 8.01 4.08 0.234
24-26 55 8.05 422 0.569
27+ 57 8.30 3.84 0.509
Threat Subscale
18-20 380 13.44 3.52 0.180
21-23 303 13.73 3.74 0.215
24-26 55 14.22 3.65 0.492
27+ 57 14.61 4.03 0.533
Discrimination Subscale
18-20 380 13.32 2.06 0.106
21-23 303 13.73 1.84 0.106
24-26 55 14.20 1.43 0.193
27+ 57 14.11 1.51 0.200

Table 2 presents the descriptive statistics of gender identity perception and multiculturality
attitude scores by age groups. The findings indicate that gender identity perception scores tend to
increase with age. The highest mean score was observed in the 27+ age group (M = 106), whereas
the lowest mean score was found in the 18—20 age group (M = 100). Regarding the sub-dimensions
of multiculturality attitudes, a gradual increase in mean scores with age is observed, particularly in
the Richness, Tolerance, and Threat sub-dimensions.
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Table 3: Descriptive Statistics of Gender Perception and Multiculturality Attitude Scores by Ethnic

Background Groups
Variable/Ethnic N Mean SD SE
Background
Gender Identity
Perception Score
Kurdish 380 100.0 17.0 0.872
Turkish 303 102.0 16.6 0.952
Yoruk 55 101.0 19.1 2.574
Other 75 106.0 17.5 2.321
Anxiety Subscale
Kurdish 68 24.69 3.71 0.450
Turkish 609 24.18 4.05 0.164
Yoruk 43 23.63 3.70 0.564
Other 75 23.79 4.11 0.475
Richness Subscale
Kurdish 68 21.09 2.85 0.346
Turkish 609 18.98 3.38 0.137
Yoruk 43 19.37 2.98 0.454
Other 75 19.89 3.20 0.370
Tolerance Subscale
Kurdish 68 7.69 3.77 0.457
Turkish 609 7.90 3.90 0.158
Yoruk 43 7.35 4.08 0.622
Other 75 8.65 4.09 0.473
Threat Subscale
Kurdish 68 16.47 3.16 0.383
Turkish 609 13.29 3.61 0.146
Yoruk 43 13.98 3.43 0.524
Other 75 14.25 3.48 0.401
Discrimination
Subscale
Kurdish 68 14.01 1.58 0.191
Turkish 609 13.54 1.95 0.079
Yoruk 43 13.28 2.20 0.335
Other 75 13.83 1.76 0.203

Note. The table shows the distribution of participants according to their ethnic background. The 'Other' category includes
participants who did not specify their ethnic identity (n = 20), as well as individuals of Arab (n = 11), Azerbaijani (n = 4),
Bosniak (n = 1), Circassian (n = 14), Georgian (n = 8), Laz (n = 12), and Zaza (n = 5) origins.

In Table 3, the descriptive distribution of gender identity perception and multiculturality
attitude scores by ethnic background is presented. When the sub-dimensions of multiculturality
attitudes are examined, Kurdish participants are observed to have higher mean scores than Turkish
participants, particularly in the Richness (M = 21.09) and Threat (M = 16.47) sub-dimensions.
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Table 4: Descriptive Statistics of Gender Perception and Multiculturality Attitude Scores by Number
of Children in the Family

Variable / Number of Children N Mean SD SE
Gender Perception Score
Only child 37 105.6 17.2 2.83
2 child 214 102.2 15.7 1.08
3 child 273 102.3 16.8 1.02
4 child 150 101.3 16.5 1.35
5+ child 121 96.6 19.7 1.79
Multiculturality Attitude Score
Only child 37 78.22 12.13 1.995
2 child 214 79.04 10.69 0.731
3 child 273 77.91 10.92 0.661
4 child 150 79.33 10.42 0.851
5+ child 121 78.74 10.18 0.926
Anxiety Subscale
Only child 37 24.43 4.17 0.686
2 child 214 24.12 4.01 0.274
3 child 273 24.22 4.01 0.243
4 child 150 24.38 3.81 0.311
5+ child 121 23.74 4.21 0.383
Richness Subscale
Only child 37 18.57 3.26 0.536
2 child 214 19.27 3.54 0.242
3 child 273 19.12 3.38 0.204
4 child 150 19.35 3.23 0.264
5+ child 121 19.70 3.09 0.281
Tolerance Subscale
Only child 37 9.32 4.56 0.750
2 child 214 8.41 4.13 0.282
3 child 273 7.94 3.84 0.232
4 child 150 7.46 3.80 0.310
5+ child 121 7.17 3.46 0.315
Threat Subscale
Only child 37 12.59 3.75 0.617
2 child 214 13.56 3.62 0.247
3 child 273 13.18 3.65 0.221
4 child 150 14.32 3.58 0.292
5+ child 121 14.60 3.56 0.323
Discrimination Subscale
Only child 37 13.30 2.15 0.353
2 child 214 13.69 1.78 0.122
3 child 273 13.45 2.06 0.125
4 child 150 13.82 1.71 0.140
5+ child 121 13.53 2.02 0.183

Note. The table shows the distribution of participants according to the number of children their parents have. The '5+'
category includes parents with 6 children (n = 30), 7 children (n = 13), 8 children (n = 11), 9 children (n = 3), and 10
children (n = 3).

In Table 4, the mean scores of gender identity perception and multiculturality attitudes are
presented according to the number of children in participants’ families. The findings indicate that
gender identity perception scores are highest in the only-child group (M = 105.6). As the number of
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siblings increases, the mean scores show a slight decline, reaching the lowest level in the 5+ siblings
group (M = 96.6).

Table 5: Multiculturality Attitudes and Gender Perception Correlation

Variable Pearson's r df p-value

Multiculturalism Attitude | 0.602%** 793 <.001
Score & Gender
Perception Score

Note. *p < .05, **p < .01, ***p <.001

Table 6: Correlation Between Multiculturality Anxiety Subscale and Gender Perception

Variable Pearson's r df p-value

Anxiety Subscale & | 0.613%** 793 <.001
Gender Perception Score

Note. *p <.05, **p <.01, ¥***p <.001

Table 7: Correlation Between Multiculturality Enrichment Subscale and Gender Perception

Variable Pearson's r df p-value

Enrichment Subscale & | 0.246%*** 793 <.001
Gender Perception Score

Note. *p <.05, **p <.01, ¥***p <.001

Table 8: Correlation Between Multiculturality Tolerance Subscale and Gender Perception

Variable Pearson's r df p-value

Tolerance Subscale & | 0.419%** 793 <.001
Gender Perception Score

Note. *p < .05, **p < .01, ***p <.001

Table 9: Correlation Between Multiculturality Threat Subscale and Gender Perception

Variable Pearson's r df p-value

Threat  Subscale & | 0.171%%* 793 <.001
Gender Perception Score

Note. *p <.05, **p <.01, ***p <.001
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Table 10: Correlation Between Multiculturality Discrimination Subscale and Gender Perception

Variable Pearson's r df p-value
Discrimination Subscale | 0.464%*** 793 <.001
& Gender Perception

Score

Note. *p <.05, **p < .01, ***p <.001

Table 11: Multiple Regression Coefficients Predicting Gender Perception from Multiculturality Sub-
Dimensions and Demographic Variables

Predictor Estimate SE t P Standardized
Estimate
Intercept? 330.175 4.295 | 76.880 <.001 —
Multiculturality Anxiety Subscale | 16.399 0.122 | 133.889 | <.001 0.38502
Multiculturality Enrichment | 0.2143 0.139 | 15.394 124 0.04207
Subscale
Multiculturality Tolerance | 0.6399 0.118 | 54.010 <.001 0.14700
Subscale
Multiculturality Threat Subscale -0.0189 0.124 | -0.1526 .879 -0.00405
Multiculturality ~ Discrimination | 20.588 0.239 | 86.264 <.001 0.23196
Subscale
Gender (Male-Female) -96.009 0.892 | -107.661 | <.001 -0.56267
Age (21-23 vs 18-20) 0.0722 0.906 | 0.0797 937 0.00423
Age (30+ vs 18-20) -0.2935 1.875 | -0.1565 .876 -0.01720
Age (24-26 vs 18-20) -41.254 1.697 | -24.305 .015 -0.24177
Age (27-29 vs 18-20) 21.131 3.295 | 0.6412 522 0.12384
Ethnicity (Kurdish-Turkish) -0.7045 1.630 | -0.4322 .666 -0.04129
Ethnicity (Yoriik-Turkish) -19.617 1.832 | -10.708 .285 -0.11497
Ethnicity (Other-Turkish) -0.4474 1.420 | -0.3151 753 -0.02622
Number of children 2 -28.157 2.059 | -13.673 172 -0.16502
Number of children 3 -28.932 2.031 | -14.244 .155 -0.16956
Number of children 4 -41.742 2.136 | -19.540 .051 -0.24464
Number of children 5+ -70.253 2.254 | -31.171 .002 -0.41173
@ Reference category represents the baseline level.
Table 12: Multiple Regression Coefficients Predicting Gender Perception Score
Predictor Estimate SE t P Standardized
Estimate
Intercept® 453.384 42.095 107.704 | <.001 | —
Multiculturality Attitude Score 0.8380 0.0453 185.023 | <.001 0.52551
Gender (Male-Female) -106.332 0.9480 -112.165 | <.001 -0.62317
Age (21-23 vs 18-20) 0.0917 0.9745 0.0941 925 0.00537
Age (30+ vs 18-20) -11.860 20.106 -0.5898 .555 -0.06951
Age (24-26 vs 18-20) -42.534 18.227 -23.335 .020 -0.24927
Age (27-29 vs 18-20) 0.8851 35.696 0.2480 .804 0.05187
Ethnicity (Kurdish-Turkish) -32.262 17.437 -18.502 .065 -0.18907
Ethnicity (Yoriik-Turkish) -35.081 19.830 -17.691 .077 -0.20559
Ethnicity (Other-Turkish) -19.387 15.301 -12.670 | .206 -0.11362
Number of children 2 -35.107 22.289 -15.751 116 -0.20575
Number of children 3 -33.867 21.981 -15.407 124 -0.19848
Number of children 4 -48.603 23.002 -21.130 | .035 -0.28484
Number of children 5+ -85.500 24.290 -35.199 | <.001 -0.50108

@ Reference category represents the baseline level.
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Discussion and Conclusion

This study examined the relationship between university students’ multiculturality attitudes
and gender perception, as well as whether multiculturality attitudes predict gender perception when
demographic variables are controlled. The findings revealed a positive and moderately strong
significant relationship between gender perception and multiculturality attitudes. It was observed that
ways of engaging with diversity and sensitivity toward gender-based inequalities are not independent
constructs; rather, they represent intersecting and mutually reinforcing attitudinal domains.

The regression findings further support this relationship. The total multiculturality attitude
score significantly and positively predicts gender perception even when demographic variables
(gender, age, ethnicity, and number of siblings in the family) are controlled. This suggests that
students’ attitudes toward cultural diversity are influential not only in terms of “coexistence,” but
also in shaping perceptions of gender equality. In other words, as students’ multicultural orientations
increase, their awareness of and tendency to question patriarchal norms and gender-based inequalities
also increases.

Among the sub-dimensions of multiculturality attitudes, anxiety, tolerance, and
discrimination significantly predicted gender perception, whereas richness and threat sub-dimensions
were not significant predictors.

The findings regarding demographic variables also provide a meaningful framework for
discussion. The strong predictive role of gender indicates that female students have higher levels of
gender perception compared to male students. This difference may be explained by women’s more
direct experiences of gender inequality in everyday life, which in turn may foster stronger equality-
based awareness. The significant effect of the “5+ children in the family” category suggests that
traditional family structures and socialization patterns may have a certain influence on students’
gender perceptions.

In conclusion, this study demonstrates that multiculturality attitudes are significantly related
to gender perception not only at a correlational level but also at a predictive level. The findings
indicate that egalitarian attitudes among university students develop as interconnected and
intersectional constructs. From an applied perspective, it is important that universities address gender
equality and intercultural sensitivity not as separate domains but within a holistic human rights and
social justice framework. Accordingly, integrating intersectional modules on gender and
multiculturality into curricula, institutionalizing anti-discrimination policies and trainings, and
supporting awareness-raising activities on pluralism and equality in campus environments are
recommended.

Although the findings provide important implications, the study has certain limitations. It is
based on a cross-sectional design, which allows for the identification of relationships among
variables but limits causal interpretations. Therefore, longitudinal studies are recommended, as they
may provide stronger evidence in explaining how students’ attitudes evolve throughout their
university experience.
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Toplumsal Cinsiyet Algis1 ve Cokkiiltiirliiliik Tutumu: Amasya Universitesi Ogrencileri
Uzerine Bir Arastirma

Giris

Bireyin toplumsal yapi icerisindeki konumu ve bagkalartyla kurdugu iliskiler, kimlik, kiiltiir
ve toplumsal cinsiyet kavramlariyla yakindan iligkilidir. Kimlik, yalnizca bireyin kendine dair
algisii degil, ayn1 zamanda sosyal etkilesim iginde nasil konumlandigini, hangi aidiyet bigimlerine
yoneldigini ve hangi sinirlar {izerinden “biz” ve “6teki” ayrimini kurdugunu belirlemektedir (Jenkins,
2014). Bu ydniiyle kimlik sabit bir nitelik degil; toplumsal normlar, kiiltiirel kodlar ve tarihsel
sOylemler dogrultusunda siirekli yeniden iiretilen dinamik bir yapiyr olusturmaktadir. Kimlik
insasinda “Oteki”nin varlig1 kritik bir islev gérmekte; birey kendini ¢ogu zaman farkliliklar {izerinden
tanimlayarak siniflandirma pratiklerine dahil olmaktadir (Bauman, 2006). Bu siniflandirmalar ise
sinif, din, dil, kiiltiir ve toplumsal cinsiyet gibi kategoriler {izerinden toplumsal esitsizlikleri yeniden
insa etmektedir (Tiirkkan, 2011).

Kiiresellesmeyle birlikte toplumsal cesitlilik daha goriiniir hale gelmis; ulus-devletin
homojen kimlik kurgusunun asinmasiyla, kiiltiirel farkliliklarin kamusal alanda daha gii¢lii bigimde
ifade edildigi bir doneme girilmistir (Hall, 1996; Ozkirimli, 2006). Bu doniisiim, ¢okkiiltiirliiliigii
yalnizca kiiltiirel ¢esitliligin taninmas1 olarak degil; farkli gruplar arasi gii¢c iligkilerinin,
esitsizliklerin ve taninma taleplerinin yeniden tartisildig1 bir alan olarak degerlendirmeyi gerekli
kilmaktadir (Caha, 2012). Nitekim ¢okkiiltiirliiliik, etnik ve kiiltiirel farkliliklarin Gtesinde, toplumsal
cinsiyet gibi esitsizlik iireten diger kimlik boyutlariyla kesisen ¢ok katmanli bir yapidir (Collins,
1986; Crenshaw, 1991: 12).

Bu noktada c¢okkiiltiirliiliik ile toplumsal cinsiyet arasindaki iligkinin agiklanmasinda Pierre
Bourdieu’nun kuramsal ¢ergevesi giiclii bir analiz imk&n1 sunmaktadir. Bourdieu’ya gore bireylerin
pratikleri, yalnizca bilingli tercihlerle degil; tarihsel olarak bigimlenen ve ig¢sellestirilen egilimler
biitiinii olan habitus araciligiyla olusmaktadir. Habitus, bireylerin diinyay: algilama, degerlendirme
ve davranig gelistirme bi¢imlerini belirleyen; smifsal, kiiltiirel ve sembolik iligkilerle sekillenen
yatkinliklardir. Bu anlamda cokkiiltiirliiliige yonelik tutumlar ve toplumsal cinsiyete iliskin algilar,
bireysel goriisler olmaktan ziyade, bireyin i¢cinde bulundugu sosyal diinyada “normal”, “mesru” ve
“dogal” kabul edilen kodlarin igsellestirilmis bir yansimasi olarak ele alinmalidir.

Bourdieu’nun yaklagimi, bireylerin toplumsal konumlarint belirleyen temel dinamiklerden
biri olarak sermaye tiirlerine isaret etmektedir. Ekonomik sermaye (maddi kaynaklar), kiiltiirel
sermaye (egitimsel birikim ve kiiltiirel yetkinlikler), sosyal sermaye (iligki aglari) ve sembolik
sermaye (sayginlik ve taninma) bireylerin toplumsal alanlarda hareket kabiliyetini ve pratiklerini
sekillendirmektedir. Bu baglamda kiiltlirel sermayesi yiiksek bireylerin farkliliklarla karsilasma,
kiiltiirel ¢ogullugu olaganlastirma ve cesitliligi daha diisiik tehdit diizeyiyle algilama ihtimali
artabilmekte; bu durum cokkiiltiirliiliik tutumlarina dogrudan yansiyabilmektedir. Benzer sekilde
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toplumsal cinsiyete dair esitlikci ya da gelenek¢i egilimler bireyin sahip oldugu sermaye
bilesimleriyle iliskili olarak farklilasabilmektedir.

Kuramsal hattin tamamlanmasi agisindan Bourdieu’nun alan (field) kavrami belirleyici bir
cerceve sunmaktadir. Alan; kendine 6zgii kurallari, hiyerarsileri ve mesruiyet 6lciitleri bulunan;
aktorlerin farkli sermaye tiirleriyle rekabet ettigi toplumsal bir miicadele mekamidir. Her alan, belirli
pratikleri “dogru”, “saygin” veya “mesru” kabul ederken; digerlerini tali, marjinal veya goriinmez
kilmaktadir. Bu nedenle ¢okkiiltiirliiliik ve toplumsal cinsiyet, yalnizca bireyin tutumlarina
indirgenerek aciklanmamali; bu tutumlarin olustugu alanin normatif iklimi ve gii¢ iligkileri dikkate
almmalidir.

Universite, bu baglamda yalmzca egitimsel bir kurum degil; aym1 zamanda kiiltiirel ve
sembolik sermayenin tiretildigi ve dagitildigi bir akademik alan olarak karsimiza cikmaktadir.
Akademik alan, bir yandan elestirel diisiinme, esitlik ve demokratik degerler iireterek gokkiiltiirlii ve
esitlikei tutumlan destekleyebilmekte; diger yandan mevcut sinifsal, kiiltiirel ve cinsiyet temelli
esitsizlikleri yeniden insa etmektedir. Dolayisiyla {iniversite 6grencilerinin ¢okkiiltiirliiliik tutumlari
ile toplumsal cinsiyet algilari, yalnizca bireysel ozellikler {izerinden degil; 6grencilerin bu alan
icindeki konumlari, sahip olduklari sermaye birikimleri ve habituslariyla degerlendirilmelidir.

Ote yandan cokkiiltiirliiliik politikalar1 ve sdylemleri, toplumsal cinsiyet esitligi bakimindan
gerilimli bir zemine sahip olabilmektedir. Liberal cokkiiltiirciiliigiin kiiltiirel haklar1 tanima
yonelimine karsin, kiiltiirel topluluklar igerisindeki ataerkil hiyerarsileri sorgulama konusunda sinirl
kalabilecegi ifade edilmektedir (Kymlicka, 2007). Okin (1999) bu durumu kiiltiirel topluluklarin
ozgiirliigii ile kadinlarin haklar1 arasinda olusan bir ikilem olarak ele almakta; kiiltiir adina toplumsal
cinsiyet esitsizliginin mesrulastirilabilecegine dikkat ¢ekmektedir. Bu nedenle ¢okkiiltiirliiliigiin
esitlikei niteligi, yalnizca kiiltiirel temsille degil; topluluk i¢i giig iliskilerini ve cinsiyet temelli
esitsizlikleri goriiniir kilan bir adalet perspektifiyle degerlendirildiginde anlam kazanmaktadir
(Narayan, 1997, Phillips, 2007).

Bu gergevede bu ¢alisma, {iniversite 6grencilerinin ¢okkiiltiirliiliik tutumlari ile toplumsal
cinsiyet algilar1 arasindaki iliskiyi inceleyerek; s6z konusu iligkinin Bourdieu’nun habitus, sermaye
tiirleri ve alan kavramlar1 ¢ergevesinde nasil agiklanabilecegine odaklanmaktadir. Boylece bireysel
tutumlarin toplumsal konumlanig, kiiltiirel kaynaklar ve alanin normatif yapisiyla kesisim i¢inde
nasil {iretildigine iliskin daha biitiinciil bir degerlendirme yapilmasi amaglanmaktadir.

Arastirmanin ¢ikis noktasini, toplumsal cinsiyet ve cokkiiltiirliilik kavramlarinin
kesisiminde yer alan “6teki” kimliklerin tiniversite 6grencilerinin diislinsel diinyasinda nasil anlam
kazandigimi anlama cabasi olusturmaktadir. Bu kapsamda, bireylerin ¢okkdiltiirlillik tutumlart ve
toplumsal cinsiyet algilarmin, esitlik ve birlikte yasama anlayisina iligkin 6nemli gostergeler
sunabilecegi varsayillmaktadir. Bunun yani sira, Ogrencilerin cinsiyet, yas, etnik koken ve
ebeveynlerin sahip oldugu ¢ocuk sayist gibi demografik 6zelliklerinin hem toplumsal cinsiyet algisi
hem de ¢okkiiltiirliiliik tutumu iizerindeki olasi etkilerinin belirlenmesi hedeflenmektedir.

Caligmada nicel aragtirma yaklasimi benimsenmis ve iligskisel tarama modeli kullanilmistir.
Aragtirmanin verileri, Altinova ve Duyan (2013) tarafindan gelistirilen Toplumsal Cinsiyet Algisi
Olgegi (TCAOQ) ile Ozgen ve Kosker (2019) tarafindan gelistirilen Cokkiiltiirliililk Tutum Olgegi
(CTO) aracihigryla toplanmugtir. CTO’niin kaygi, zenginlik, tahammiil, tehdit ve ayrimcilik alt
boyutlar1 ¢okkiiltiirliiliik tutumunun farkli yonlerini degerlendirmeyi miimkiin kilmaktadir. Veriler
Jamovi programi kullanilarak analiz edilmis; oncelikle betimsel istatistikler hesaplanmis, degiskenler
arast iliskileri belirlemek amaciyla korelasyon analizi yapilmistir. Ardindan, c¢okkiiltiirliiliik
tutumunun toplumsal cinsiyet algisin1 yordayip yordamadigini test etmek amaciyla ¢oklu dogrusal
regresyon analizi uygulanmistir. Regresyon modeline cinsiyet, yas, etnik koken ve ebeveynlerin
cocuk sayis1 kontrol degiskenleri olarak dahil edilerek, cokkiiltiirliiliik tutumunun toplumsal cinsiyet
algis1 iizerindeki bagimsiz etkisi degerlendirilmistir. Elde edilen bulgularin, iniversite 6grencilerinde
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esitlik ve kiiltiirel ¢ogulluk ekseninde sekillenen tutumlarin anlasilmasina ve literatiire katki
sunmasina katki saglayacagi diisiinilmektedir. Bu kapsamda aragtirmanin temel sorulari; (i)
toplumsal cinsiyet algis1 ile cokkiiltiirliiliik tutumlar1 arasinda anlamli bir iligki olup olmadigi, (ii)
cokkiiltiirliiliik tutumunun toplumsal cinsiyet algisin1 yordayip yordamadigi ve (iii) demografik
degiskenler kontrol edildiginde bu yordayici iliskinin siiriip siirmedigi {izerine yapilandirilmistir.

Bu aragtirma sorular1 dogrultusunda gelistirilen hipotezler agsagida sunulmustur:

H1: Universite 6grencilerinin ¢okkiiltiirliiliik tutum puanlar ile toplumsal cinsiyet algist
puanlar1 arasinda anlamli bir iligki vardir.

H2: Toplumsal cinsiyet algist puani, demografik oOzelliklere gore anlamli farklilik
gostermektedir.

H3: Cokkiltiirliilik tutum puani, demografik ozelliklere gore anlamhi farklilik
gostermektedir.

H4: Demografik 6zellikler kontrol edildiginde, ¢okkiiltiirliilik tutumu toplumsal cinsiyet
algisiin anlamli bir yordayicisidir.

Toplumsal cinsiyet algilar1 ve cokkiiltiirliilik tutumlari, bireylerin hem farkliliklarla bir
arada yasama pratiklerini hem de esitlik anlayisini belirleyen 6nemli gostergelerdir. Tiirkiye gibi
kiiltiirel cesitliligin belirgin oldugu toplumlarda, {iniversite dgrencilerinin bu degiskenlere iliskin
tutumlarinin incelenmesi; toplumsal biitiinlesme, esitlik ve kiiltiirleraras1 anlayisin gelistirilmesi
acisindan 6nem tagimaktadir. Bu arastirmanin bulgularinin, 6zellikle egitim ortamlarinda toplumsal
cinsiyet esitligi ve kiiltiirel cogulluk odakl1 politika ve uygulamalarin gelistirilmesine katki sunmasi
beklenmektedir.

Kavramsal ve Kuramsal Cergeve

Toplumsal cinsiyet ve cokkiiltiirliiliik, toplumsal yapinin katmanli bicimde isleyen iki temel
eksenini olusturmaktadir. Bu iki kavram, yalnizca kimlik belirleyen etiketler degil; bireylerin sosyal
konumlarini, aidiyetlerini ve gii¢ iligkileri i¢indeki yerlerini tanimlayan yapisal birer mekanizmadir.
Pierre Bourdieu’nun habitus, sermaye, alan ve sembolik siddet kavramlari, bu yapisallig1 goriiniir
kilmak acisindan son derece islevseldir. Bourdieu’ya gore habitus, bireyin gegmis deneyimlerinden
stiziilen ve toplumsal alandaki eylemlerini yonlendiren bir dizi i¢sellestirilmis egilimler biitiiniidiir
(Bourdieu, 2001, s. 40). Bu ¢er¢evede toplumsal cinsiyet ve kiiltiirel kimlik, habitusun onemli
belirleyenleri arasinda yer almaktadir. Bireylerin kadin ya da erkek olarak ve ayni zamanda etnik ya
da kiiltiirel azinlik mensubu olarak edindikleri deneyimler, toplumsal alanlarda farkli sekillerde
sermayeye doniismekte ya da bastirilmaktadir.

Toplumsal cinsiyetin kiiltiirel ¢esitlilikle kesistigi bu noktada cokkiiltiirliiliik, bireylerin ayni
anda birden fazla normatif yapiyla iliski kurdugu dinamik bir ¢er¢eve sunmaktadir. Bu durum,
ozellikle gogmen ya da azinlik kadinlar igin “gifte disglanma” riski dogurmakta hem cinsiyetlerinden
hem de etnik kimliklerinden o6tiirii sermaye biriktirme olanaklar1 sinirlandirilmaktadir. Kadinlar,
kiiltiirel gruplarin sinirlarinin korunmasinda tastyici olarak konumlandirildigi ve bu nedenle hem
kiiltiirel 6zerklik hem de bireysel haklar arasinda sikisabilmektedir (Collins, 1986, s. 89). Bu durum,
Bourdieu’nun sembolik siddet kavramiyla birlestiginde, kadinlarin ait olduklari alanlarda mesru
konumlar elde etmesini daha da zorlagtirmaktadir.

Farkli kiiltiirel gecmislerden gelen bireylerin sahip olduklar kiiltiirel ve sosyal sermaye
tiirleri, egemen alanlarm normlarma gore ya taninir ya da degersizlestirilmektedir. Is¢i smifi
kadmlarinin sahip oldugu kiiltiirel sermayenin egemen sinifin estetik standartlariyla uyusmadigi i¢in
degersizlestirilmektedir (Skeggs, 1997, s. 56). Benzer bicimde, cokkiiltiirlii baglamlarda etnik
azmliklarin bilgi, dil ve gorgii bigimleri de sembolik sermayeye doniisme potansiyelinden yoksun
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birakilabilmektedir. Bu noktada “sinirlt geciskenlik” vurgusu 6nemlidir; belirli sermayelerin belirli
alanlarda iglememesinin, bireylerin sosyal mobilitesini sinirlandirmaktadir (Anthias, 2001, s. 375).

Toplumsal alanlar (6rnegin egitim, isttihdam ya da medya), hem toplumsal cinsiyet
normlarinin hem de kiiltiirel normlarin yeniden {iretildigi alanlardir. Bourdieu’nun alan kavrami, bu
kurumlarin 6zgiil yapilarla isledigini ve bireylerin bu yapilar i¢inde kendi sermayelerini nasil
kullanabildiklerinin belirleyici oldugunu gostermektedir (Bourdieu, 1986, s. 242). Gé¢men kokenli
bir kadin, egitim alaninda dil eksikligi nedeniyle kiiltiirel sermaye dezavantaj1 yasarken; istihdam
alaninda da sosyal aglara erisemedigi icin sosyal sermaye yoksunlugu yasayabilmektedir. Bu tiir
cakisan esitsizlik bi¢imleri “diasporik alanlar” kavrami lizerinden ele alinmakta ve ¢oklu aidiyetlerin
catisan yapilar i¢inde nasil bigimlendigini gostermektedir (Brah, 1996, s. 189).

Tiim bu siireglerin goriinmez bir bicimde islemesinde sembolik siddetin rolii bitytiktiir. Hem
toplumsal cinsiyet normlar1 hem kiiltiirel kodlar, bireyler tarafindan igsellestirildiginde, esitsizlikler
dogal ve kaginilmazmis gibi goriinmektedir. Bu mesrulagtirma siireci, Ozellikle cokkiiltiirlii
toplumlarda kadinlarin hem kendi topluluklarinda hem de egemen kiiltiirde ikincillestirilmesine yol
acabilmektedir. Toplumsal cinsiyetin performatifligi kavramsallagtirmasi burada Onemlidir;
toplumsal normlarin tekrar yoluyla yeniden firetildigini ve bu tekrarin 6zneyi sekillendirdigini
savunmaktadir (Butler, 1990, s. 140). Bu baglamda, ¢okkiiltiirlii toplumlarda kadinlar, farkli norm
sistemlerinin performanslarini ayni anda sergilemek zorunda kalmaktadir.

Sonug olarak, toplumsal cinsiyet ve c¢okkiiltiirliiliik, Bourdieu’nun kurami aracilifiyla
birlikte okunabildiginde; esitsizliklerin nasil yapilandigi, mesrulastirildigi ve siirdiiriildiigii daha
gorlinlir hale gelmektedir. Habitus, sermaye, alan ve sembolik siddet gibi kavramlar hem cinsiyet
hem de kiiltiirel farkliliklarin toplumsal alanlarda nasil konumlandigini agiklamak igin gii¢lii araglar
sunmaktadir.

Yontem

Bu aragtirmada, tiniversite 6grencilerinin gokkiiltiirliiliik tutumlar ile toplumsal cinsiyet
algilar1 arasindaki iligkiyi incelemek amaciyla nicel aragtirma yontemlerinden iliskisel tarama modeli
kullanilmistir (Biiyiikoztiirk vd., 2016; Karasar, 2021). Arastirmanin evrenini 2023-2024 egitim-
ogretim yilinda Amasya Universitesi'nde &rgiin 6gretime kayitli 10.310 dgrenci olusturmustur.
Aragtirma igin Amasya Universitesi etik kurulu 11.10.2023 tarihli 155019 say1li kararina gore etik
kurul izni alinmustir. Orneklem, egitim diizeylerine gore orantili tabakali drnekleme yontemiyle
belirlenmis ve toplam 828 katilimcidan veri toplanmistir (Biiyiikoztiirk, 2016). Veri toplama araglari
Demografik Bilgi Formu, Toplumsal Cinsiyet Algis1 Olgegi (Altova & Duyan, 2013) ve
Cokkiiltiirliiliik Tutum Olgegi’nden (Ozgen & Kosker, 2019) olusmaktadir. Olgeklerin i¢ tutarliligs
Cronbach’s Alpha katsayis1 ile degerlendirilmistir.

Veriler 2023-2024 bahar doneminde Subat—Nisan aylar1 arasinda yliz yiize toplanmis,
katilimcilardan aydinlatilmis onam alinmis ve aragtirma etik kurul onayi ile yiiriitiilmiistiir. Veri 6n
isleme siirecinde Z puanlarina gore £3 standart sapma disinda kalan 33 aykir1 deger veri setinden
cikarilmig ve analizler 795 katilimci iizerinden gerceklestirilmistir (Tabachnick & Fidell, 2014).
Verilerin analizi Jamovi 2.6.26 programi ile yapilmis; betimsel istatistikler hesaplandiktan sonra
normal dagilim varsayimi ¢arpiklik ve basiklik degerleriyle degerlendirilmis ve parametrik testlerin
kullanilmasina karar verilmistir (Kline, 2011). Degiskenler arasi iligkiler Pearson korelasyon analizi
ile test edilmis (Pallant, 2020); demografik degiskenlere gore farkliliklarin belirlenmesinde bagimsiz
orneklem t-testi ve tek yonlii varyans analizi (ANOVA) uygulanmigtir. Ayrica, toplumsal cinsiyet
algisinin ¢okkiiltiirliilik tutumunu (ve alt boyutlarmi) yordama diizeyini belirlemek amaciyla
regresyon analizi uygulanmistir. Varyans esitligi Levene testiyle incelenmis, gerekli durumlarda
Welch diizeltmesi kullanilmistir (Field, 2013). Etki biiyiikliikleri t-testi i¢in Cohen’s d, ANOVA i¢in
n? ile raporlanmis; anlamhilik diizeyi p < .05 olarak kabul edilmistir (Cohen, 1988).
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Bulgular

Bu arastirmada iiniversite 6grencilerinin toplumsal cinsiyet algilan ile c¢okkiiltiirliiliik
tutumlari arasindaki iliski; ayrica bu degiskenlerin cinsiyet, yas grubu, etnik kdken ve ailedeki cocuk
sayist gibi demografik degiskenlere gore farklilasip farklilasmadigi incelenmistir. Bulgular
boliimiinde ilk olarak katilimcilari ilgili dlgeklerden aldiklart puanlara iliskin betimleyici
istatistikler sunulmus, ardindan toplumsal cinsiyet algist ile ¢okkiiltlirliiliik tutumu arasindaki
iligkiler Pearson korelasyon analizi ile degerlendirilmistir. Son olarak toplumsal cinsiyet algisini
yordayan degiskenleri belirlemek amaciyla ¢oklu regresyon analizleri gerceklestirilmis ve modele
iliskin katsayilar raporlanmistir.

Tablo 1: Cinsiyete Gore Toplumsal Cinsiyet Algis1 ve Cokkiltirliliik Tutumu Puanlarina
Iligkin Betimleyici Istatistikler

N |Ort. |Medyan |SS [SH
Toplumsal Cinsiyet Algis1 Puani
Erkek 3421923 |92 17,7 10,957
Kadin 453108 | 111 12,9 | 0,605
Cokkiiltiirliliik Tutum Puani
Erkek 3421749 |74 11 10,593
Kadin 453 81,4 |82 9,59 10,451
Cokkiiltiirliliik Tutumu-Kaygi Alt Puani
Erkek 342123,02 |23 4,35 10,235
Kadin 453 125,01 |25 3,5 10,1644
Cokkiiltiirlilik Tutumu-Zenginlik Alt Puani
Erkek 342|18,97 |19 3,52 (0,19
Kadm 453119,49 |20 3,2 10,1504
Cokkiiltiirlilik Tutumu-Tahammiil Alt Puani
Erkek 342 16,7 6 3,59 10,194
Kadin 453 18,84 |9 3,91 |0,1838
Cokkiltiirliliik Tutumu-Tehdit Alt Puani
Erkek 342 (13,13 |13 3,84 10,208
Kadin 453 (14,11 |14 3,45 10,1623
Cokkiiltiirliiliik Tutumu-Ayrimeilik Alt Puani
Erkek 342 13,09 |14 2,22 (0,12
Kadm 453 113,96 |15 1,56 [ 0,0735

Tablo 1°de katilimcilarin toplumsal cinsiyet algisi ve g¢okkiiltiirliilik tutumlarma iliskin
puanlari cinsiyete gore karsilastirmali bigimde sunulmustur. Bulgulara gore, erkek katilimcilarin
toplumsal cinsiyet algis1 puan ortalamasi Ort.=92,3 (SS=17,7) iken kadinlarin ortalamasinin daha
yiiksek oldugu goriilmektedir (kadin grubunun ortalamasi tabloda verilmistir). Cokkiiltiirliilik tutum
puanlarinda ise kadinlarin puan ortalamasi (Ort.=81,4, SS=9,59) erkeklerden (Ort.=74,9, SS=11,0)
daha yiiksektir. Alt boyutlar incelendiginde kadinlarin, 6zellikle Kaygi, Tahammiil, Tehdit ve
Ayrimcilik alt boyutlarinda erkeklere gore daha yiiksek ortalama puanlara sahip oldugu
goriilmektedir. Genel olarak Tablo 1, cinsiyete gore hem toplumsal cinsiyet algist hem de
cokkiiltiirliilik tutumu puanlarinin farklhilastigini gostermektedir.
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Tablo 2: Yas Gruplarma Gére Toplumsal Cinsiyet Algisi ve Cokkiiltiirliiliik Tutumu iliskin
Betimleyici Istatistikler

N Ort. SS SH
Toplumsal Cinsiyet Algisi Puam
18-20 380 100 17.0 |0.872
21-23 303 102 16.6 10.952
24-26 55 101 19.1 R2.574
27+ 57 106 17.5 R.321
Cokkiiltiirliliik Tutum Puani
18-20 380 100 17,0 10,872
21-23 303 102 16,6 10,952
24-26 55 101 19,1 2,574
27+ 57 106 17,5 R,321
Cokkiiltiirliilik Tutumu-Kayg1 Alt Puani
18-20 380 23.81 3.96 10.203
21-23 303 24.28 4.02 10.231
24-26 55 24.93 3.62 (0.488
27+ 57 25.11 4.35 0.577
Cokkiiltiirliilik Tutumu-Zenginlik Alt Puani
18-20 380 18,45 3,21 (0,165
21-23 303 19,66 3,29 10,189
24-26 55 20,75 3,03 10,409
27+ 57 21,19 3,27 10,433
Cokkiiltiirlilik Tutumu-Tahammiil Alt Puani
18-20 380 7,77 3,76 0,193
21-23 303 8,01 4,08 10,234
24-26 55 8,05 4,22 10,569
27+ 57 8,30 3,84 10,509
Cokkiltiirlilliik Tutumu-Tehdit Alt Puani
18-20 380 13,44 3,52 (0,180
21-23 303 13,73 3,74 0,215
24-26 55 14,22 3,65 0,492
27+ 57 14,61 4,03 10,533
Cokkiiltiirliillik Tutumu-Ayrimeilik Alt Puani
18-20 380 13,32 2,06 10,106
21-23 303 13,73 1,84 (0,106
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24-26 55 14,20 1,43 (0,193
27+ 57 14,11 1,51 (0,200

Tablo 2’de toplumsal cinsiyet algist ve cokkiiltiirliiliik tutum puanlar1 yas gruplarina gore
degerlendirilmistir. Toplumsal cinsiyet algisi puanlari yas arttik¢a yiikselme egilimi gostermistir. En
yiiksek ortalama 27+ yas grubunda (Ort.=106) goriilmiis, en diisiik ortalama ise 18-20 yas
grubundadir (Ort.=100).

Cokkiiltiirliiliik tutumu alt boyutlarinda ise yas ilerledikge 6zellikle zenginlik, tahammdil ve
tehdit boyutlarinda ortalama puanlarin kademeli sekilde arttig1 goriilmektedir. Yas gruplari arasinda
en yiiksek ortalama puanlar gogunlukla 27+ yas grubunda gézlenmistir. Bulgular genel olarak yas
faktoriiniin, Ozellikle cokkiiltiirlillik tutumunun bazi alt boyutlarinda farklilasmaya neden
olabilecegini isaret etmektedir.

Tablo 3: Tablo Adinda 1k Harfler Biiyiik ve 11 punto Etnik Koken Gruplarina Gore Toplumsal
Cinsiyet Algis1 ve Cokkiiltiirliiliik Tutumu Puanlarina Iliskin Betimleyici Istatistikler

N Ort. SS SH
Toplumsal Cinsiyet Algis1 Puani
Kiirt 380 100 17 0,872
Tiirk 303 102 16,6 0,952
Y oriik 55 101 19,1 2,574
Diger 75 106 17,5 2,321
Cokkiiltiirliliik Tutum Puani
Kiirt 380 100 17 0,872
Tiirk 303 102 16,6 0,952
Y oriik 55 101 19,1 2,574
Diger 75 106 17,5 2,321
Cokkiiltiirlilik Tutumu-Kaygi Alt Puani
Kiirt 68 24,69 3,71 0,4495
Tiirk 609 24,18 4,05 0,164
Y oriik 43 23,63 3,7 0,5638
Diger 75 23,79 4,11 0,4751
Cokkiiltiirliiliik Tutumu-Zenginlik Alt Puani
Kiirt 68 21,09 2,85 0,346
Tiirk 609 18,98 3,38 0,1368
Yoriik 43 19,37 2,98 0,4539
Diger 75 19,89 3,2 0,3698
Cokkiilttrlilik Tutumu-Tahammiil Alt Puani
Kiirt 68 7,69 3,77 0,4572
Tiirk 609 7.9 39 0,1581
Yoriik 43 7,35 4,08 0,6216
Diger 75 8,65 4,09 0,4725
Cokkiiltiirliilikk Tutumu-Tehdit Alt Puani
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Kiirt 68 16,47 3,16 0,3826
Tiirk 609 13,29 3,61 0,1461
Yoriik 43 13,98 343 0,5235
Diger 75 14,25 3,48 0,4014
Cokkiiltiirlilliik Tutumu-Ayrimcilik Alt Puant

Kiirt 68 14,01 1,58 0,1914
Tiirk 609 13,54 1,95 0,079
Y oriik 43 13,28 22 0,335
Diger 75 13,83 1,76 0,203

Not. Tablo, katilimcilarin etnik kdkenlerine gore dagilimini gostermektedir. "Diger" kategorisi iginde etnik
kokenini belirtmek istemeyen katilimeilar (» = 20) ile Arap (n = 11), Azeri (n =4), Bosnak (n = 1), Cerkez (n = 14), Giircii
(n=28), Laz (n=12) ve Zaza (n = 5) kokeninden bireyler yer almaktadir.

Tablo 3’te toplumsal cinsiyet algisi ve gokkiiltiirliilik tutum puanlarinin etnik kdkene gore
betimsel dagilim1 verilmistir. Cokkiiltiirliiliik tutumu alt boyutlar1 incelendiginde Kiirt katilimeilarin
ozellikle Zenginlik (Ort.=21,09) ve Tehdit (Ort.=16,47) alt boyutlarinda Tiirk katilimcilara gore daha
yiiksek ortalama puanlara sahip oldugu goriilmektedir. Bu bulgu, farkli etnik kdken gruplarinin
cokkiiltiirlii yapiya yonelik algilarinin boyutlara gore cesitlenebildigini gostermektedir.

Tablo 4: Ailedeki Cocuk Sayisina Gére Toplumsal Cinsiyet Algist ve Cokkiiltiirliilik Tutumu
Puanlarina Iligkin Betimleyici Istatistikler

N Ort. SS SH
Toplumsal Cinsiyet Algis1 Puani
Tek ¢ocuk 37 105,6 17,2 2,83
2 ¢ocuk 214 102,2 15,7 1,08
3 ¢ocuk 273 102,3 16,8 1,02
4 ¢ocuk 150 101,3 16,5 1,35
5 ve lizeri ¢ocuk 121 96,6 19,7 1,79
Cokkiiltirliliik Tutum Puani
Tek ¢ocuk 37 78,22 12,13 1,995
2 ¢ocuk 214 79,04 10,69 0,731
3 ¢cocuk 273 77,91 10,92 0,661
4 ¢ocuk 150 79,33 10,42 0,851
5 ve tizeri ¢ocuk 121 78,74 10,18 0,926
Cokkiiltiirliilik Tutumu-Kaygt Alt Puant
Tek gocuk 37 24,43 4,17 0,686
2 ¢ocuk 214 24,12 4,01 0,274
3 gocuk 273 24,22 4,01 0,243
4 ¢ocuk 150 24,38 3,81 0,311
5 ve lizeri ¢ocuk 121 23,74 4,21 0,383
Cokkiiltiirliilik Tutumu-Zenginlik Alt Puani
Tek gocuk 37 18,57 3,26 0,536
2 gocuk 214 19,27 3,54 0,242
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3 ¢ocuk 273 19,12 3,38 0,204
4 gocuk 150 19,35 3,23 0,264
5 ve tizeri ¢ocuk 121 19,7 3,09 0,281
Cokkiilttirliiliik Tutumu-Tahammiil Alt Puani
Tek ¢ocuk 37 9,32 4,56 0,75
2 cocuk 214 8,41 4,13 0,282
3 ¢ocuk 273 7,94 3,84 0,232
4 ¢ocuk 150 7,46 3,8 0,31
5 ve lizeri ¢ocuk 121 7,17 3,46 0,315
Cokkiiltiirliiliik Tutumu-Tehdit Alt Puani
Tek ¢ocuk 37 12,59 3,75 0,617
2 ¢ocuk 214 13,56 3,62 0,247
3 ¢ocuk 273 13,18 3,65 0,221
4 ¢ocuk 150 14,32 3,58 0,292
5 ve lizeri ¢ocuk 121 14,6 3,56 0,323
Cokkiiltiirliilik Tutumu-Ayrimeilik Alt Puani
Tek ¢ocuk 37 13,3 2,15 0,353
2 gocuk 214 13,69 1,78 0,122
3 ¢ocuk 273 13,45 2,06 0,125
4 ¢ocuk 150 13,82 1,71 0,14
5 ve lizeri ¢ocuk 121 13,53 2,02 0,183

Not. Tablo, katilimeilarin ebeveynlerinin sahip oldugu ¢ocuk sayisina gore dagilimimi gostermektedir. "5+"
kategorisi iginde 6 ¢ocuga sahip ebeveyn sayisi (n = 30), 7 cocuga sahip ebeveyn sayisi (n = 13), 8 ¢ocuga sahip ebeveyn
sayisi (n = 11), 9 ¢ocuga sahip ebeveyn sayisi (n = 3), 10 ¢ocuga sahip ebeveyn sayisi (n = 3) bireyler yer almaktadir.

Tablo 4’te katilimcilarin ebeveynlerinin sahip oldugu ¢ocuk sayisina gore toplumsal cinsiyet
algis1 ve gokkiiltirliiliik tutumu ortalamalar1 sunulmustur. Bulgulara gére toplumsal cinsiyet algist
puanlart tek cocuk kategorisinde en yliksek diizeydedir (Ort.=105,6), c¢ocuk sayis1 arttik¢a
ortalamanin kismen azaldigi ve 5+ cocuk kategorisinde daha diisiik bir ortalamaya ulastigi
goriilmektedir (Ort.=96,6). Bu durum, aile yapisinin/toplumsallagsma siirecinin toplumsal cinsiyet
algisi tizerinde etkili olabilecegini diisiindiirmektedir.

Cokkiiltiirliiliik tutumu agisindan toplam puan ortalamalari ise gruplar arasinda biiyiik bir
farklilik gostermemekle birlikte; alt boyutlarda 6zellikle tahammiil ve tehdit puanlarinin ¢ocuk sayisi
degiskenine bagl olarak farklilagabildigi goriilmektedir.

Tablo 5: Cokkiiltiirliillik Tutumu ve Toplumsal Cinsiyet Algist

Cokkiiltiirliiliik Toplumsal Cinsiyet Algisi
Tutum Puam Puam

Pearson's r —
Cokkiiltirlilik Tutum Puani sd —
p _

Pearson's r 0,602%** —

Toplumsal Cinsiyet Algis1 Puani sd 793 —

p < 0,001 —

Not. * p <,05, **p < ,01, *** p < 001
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Tablo 5’te ¢okkiiltiirliiliik tutumu ile toplumsal cinsiyet algis1 arasindaki iliski Pearson
korelasyon katsayisi ile incelenmistir. Sonuglar, iki degisken arasinda pozitif yonlii ve orta-yliksek
diizeyde anlamli iligki oldugunu gostermistir (r = 0,602, p <.001). Bu bulguya gore katilimcilarin
cokkiiltiirliilitk tutumu arttikca, toplumsal cinsiyet algis1 puanlari1 da artmaktadir.

Tablo 6: Cokkiiltiirliiliik Kaygi Tutumu ve Toplumsal Cinsiyet Algis1 Korelasyonu

Cokkiiltiirliiliik Tutumu- | Toplumsal Cinsiyet Algisi
Kaygi Alt Puanm Puam
Pearson's r —
Cokkiiltiirlilik Tutumu-Kaygi od 7
Alt Puani
p —
Pearson's r 0,613%** —
Toplumsal Cinsiyet Algist Puani | sd 793 —
p < 0,001 —

Tablo 6’da kayg1 alt boyutu ile toplumsal cinsiyet algis1 arasindaki iligki raporlanmaistir.
Bulgulara gore iki degisken arasinda pozitif yonli ve giiclii diizeyde anlamli iligki bulunmustur (r =
0,613, p <.001). Bu sonug, ¢okkiiltiirliiliikk baglaminda kayg1 alt boyutunda puani artan bireylerin
toplumsal cinsiyet algisinin da yiikseldigine isaret etmektedir.

Tablo 7: Cokkiiltiirliiliik Zenginlik Alt Tutumu ve Toplumsal Cinsiyet Algis1 Korelasyonu

Cokkiiltiirliiliik Tutumu- Toplumsal Cinsiyet
Zenginlik Alt Puam Algis1 Puam
Cokkiltiirliiliik Pearson’s r —
Tutumu-Zenginlik sd -
Alt Puanm p-value —
o Pearson's r 0,246%** —
Toplumsal Cinsiyet
Algisi Puani sd 793 —
p-value <,001 —

Not, *p <05, ** p < 01, *** p < 001

Tablo 7’ye gore zenginlik alt boyutu ile toplumsal cinsiyet algisi arasinda diisiik diizeyde
fakat anlamli bir iliski vardir (r = 0,246, p <.001). Bu bulgu, zenginlik algisinin toplumsal cinsiyet
algis1 ile iligkili oldugunu ancak etkinin diger boyutlara kiyasla daha zayif diizeyde oldugunu
gostermektedir.
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Tablo 8: Cokkiiltiirliilik Tahammiil Alt Tutumu ve Toplumsal Cinsiyet Algis1 Korelasyonu

Cokkiiltiirliiliik Tutumu- Toplumsal Cinsiyet
Tahammiil Alt Puam Algis1 Puani
Pearson's
Cokkiiltiirliilik r o
Tutumu-Tahammiil Alt
Puani sd —
p-value —
Pearson's 0.419%%+ o
Toplumsal Cinsiyet r
Algis1 Puani sd 793 —
p-value <,001 —
Not. * p<,05, ¥*p <01, *** p < ,001

Tablo 8’de tahammiil alt boyutu ile toplumsal cinsiyet algisi arasindaki iligki incelenmistir.
Bulgular orta diizeyde pozitif ve anlamli bir iligkiye isaret etmektedir (= 0,419, p <.001). Bu sonug,
cokkiiltiirliiliige yonelik tahammdil diizeyi ylikselen katilimcilarin toplumsal cinsiyet algisinin da
arttigin1 gostermektedir.

Tablo 9: Cokkiiltiirliiliik Tehdit Alt Tutumu ve Toplumsal Cinsiyet Algis1 Korelasyonu

Cokkiiltiirliiliik A
Tutumu-Tehdit Alt Toplumsal Cinsiyet
Algis1 Puam
Puam
Pearson's o
Cokkiiltiirliilik Tutumu- |
Tehdit Alt Puam sd _
p-value —
Pearson's 0,171 %% o
Toplumsal Cinsiyet r
Algist Puani sd 793 —
p-value <,001 —
Not. * p <05, **p < 01, ¥+ p < 001

Tablo 9 bulgularina gore tehdit alt boyutu ile toplumsal cinsiyet algis1 arasinda diisiik
diizeyde ancak anlamli bir iliski saptanmistir (r = 0,171, p < .001). Korelasyon katsayisinin diisiik
olmasi, tehdit algisinin toplumsal cinsiyet algisi ile iliskili olmakla birlikte daha sinirli bir katkisi
oldugunu gostermektedir.
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Tablo 10: Cokkiiltiirliliikk Ayrimeilik Alt Tutumu ve Toplumsal Cinsiyet Algisi

Korelasyonu
Cokkiiltiirliiliik A
Tutumu-Ayrimeilik Alt Toplumsal Cinsiyet Algisi
Puam
Puam
Pearson's
Cokkiiltiirliiliik r T
Tutumu-Ayrimcilik
Alt Puani sd _
p-value —
Pearson's 0.464%%% o
Toplumsal Cinsiyet r
Algist Puani sd 793 —
p-value <,001 —
Not_ *p < ’05, **p < ’01’ ***p < ’001

Tablo 10’da ayrimcilik alt boyutu ile toplumsal cinsiyet algis1 arasindaki iligki raporlanmuistir.
Bulgular, iki degisken arasinda orta diizeyde pozitif ve anlamli bir iliski oldugunu gostermistir (r =
0,464, p <.001). Dolayistyla ayrimciliga iliskin tutum puanlar arttik¢a toplumsal cinsiyet algis1 da
artmaktadir.

Tablo 11: Toplumsal Cinsiyet Algis1 Puanin1 Yordayan Cokkiiltiirliilitk Tutumu Alt Boyutlar ve
Demografik Degiskenlere Ait Coklu Regresyon Katsayilari

Yordayici Tahmin SH t p Stand. Tahmin
Kesen? 330.175 4.295 76.880 <.001

Cokkiiltirlilik Tutumu- 16399 | 0122 | 133.889 | <.001 0.38502
Kayg1 Alt Puani

Cokkiltiirliliik Tutumu-

Zenginlik Alt Puani 0.2143 0.139 15.394 124 0.04207
Cokkiiltiirliliik Tutumu-

Tahammiil Alt Puant 0.6399 0.118 54.010 <.001 0.14700
Cokkiiltirliliik Tutumu-

Tehdit Alt Puani -0.0189 0.124 -0.1526 .879 -0.00405
Cokkiltiirliliik Tutumu-

Ayrimeilik Alt Puant 20.588 0.239 86.264 <.001 0.23196
Cinsiyet

Erkek — Kadin -96.009 0.892 -107.661 <.001 -0.56267
Yas:

21-23, 18-20 0.0722 0.906 0.0797 937 0.00423
30+, 18-20 -0.2935 1.875 -0.1565 .876 -0.01720
24-26, 18-20 -41.254 1.697 -24.305 .015 -0.24177
27-29, 18-20 21.131 3.295 0.6412 522 0.12384
Etnik Koken

Kiirt-Tiirk -0.7045 1.630 -0.4322 .666 -0.04129
Y oriik-Tiirk -19.617 1.832 -10.708 285 -0.11497
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Diger-Tiirk -0.4474 1.420 -0.3151 753 -0.02622
Ailedeki Cocuk Sayist:

2 cocuk -28.157 2.059 -13.673 172 -0.16502
3 ¢ocuk -28.932 2.031 -14.244 155 -0.16956
4 cocuk -41.742 2.136 -19.540 .051 -0.24464
5 ve lizeri gocuk -70.253 2.254 -31.171 .002 -0.41173
a Referans diizeyi temsil eder

Tablo 11’de toplumsal cinsiyet algisini yordamak amaciyla yapilan ¢oklu regresyon
analizinde cokkiltiirliiliigiin alt boyutlar1 ve demografik degiskenler modele dahil edilmistir.
Bulgulara gore ¢okkiiltiirliiliik alt boyutlarindan Kaygi (B = 0,385, p <.001), Tahammiil (§ = 0,147,
p < .001) ve Ayrimcilik (B = 0,232, p <.001) degiskenleri toplumsal cinsiyet algisinin anlaml
yordayicisidir. Buna karsin Zenginlik (p= .124) ve Tehdit (p = .879) alt boyutlarinin anlamli bir
yordayici olmadigi goriilmiistiir.

Demografik degiskenler acisindan cinsiyet degiskeni anlamlidir (Erkek—Kadin: f = —0,563,
p < .001). Bu sonug, referans kodlamaya bagli olarak cinsiyetin toplumsal cinsiyet algisi lizerinde
giiclii bir etkisi oldugunu gostermektedir. Yas gruplarinda yalnizca 24-26 yas grubunun 18-20 yas
grubuna gore anlamli farklilik olusturdugu bulunmustur (B = —0,242, p = .015). Etnik koken
degiskeni anlaml degildir. Ailede ¢ocuk say1s1 acisindan ise 5+ ¢ocuk grubunun tek ¢cocuk grubuna
gore anlamli diizeyde farklilastig1 goriilmektedir (B = —0,412, p =.002).

Tablo 12: Toplumsal Cinsiyet Algis1 Puanim Yordayan Coklu Regresyon Modeline iliskin

Katsayilar
Yordayici Tahmin SH t P Stand. Tahmin
Kesen? 453.384 42.095 107.704 <.001
Cokkiiltiirliiliik Tutum Puani 0.8380 0.0453 185.023 <.001 0.52551
Cinsiyet
Erkek - Kadin -106.332 | 0.9480 | -112.165 <.001 -0.62317
Yas
21-23, 18-20 0.0917 0.9745 0.0941 925 0.00537
30+, 18-20 -11.860 20.106 -0.5898 .555 -0.06951
24-26, 18-20 -42.534 18.227 -23.335 .020 -0.24927
27-29, 18-20 0.8851 35.696 0.2480 .804 0.05187
Etnik Koken
Kiirt-Tiirk -32.262 17.437 -18.502 .065 -0.18907
Yoriik-Tiirk -35.081 19.830 -17.691 .077 -0.20559
Diger-Tiirk -19.387 15.301 -12.670 206 -0.11362
Ailedeki Cocuk Sayist:
2 — Tek gocuk -35.107 22.289 -15.751 116 -0.20575
3 — Tek ¢ocuk -33.867 21.981 -15.407 124 -0.19848
4 — Tek gocuk -48.603 23.002 -21.130 .035 -0.28484
5 ve tizeri — Tek ¢ocuk -85.500 24.290 -35.199 <.001 -0.50108
a Referans diizeyi temsil eder

Tablo 12’de toplumsal cinsiyet algisim1 agiklamak tizere olusturulan regresyon
modelinde ¢okkiiltiirliiliik tutumu toplam puani ile demografik degiskenler yer almaktadir.
Bulgulara gore ¢okkiiltiirliiliik tutum puani, toplumsal cinsiyet algisin1 anlamli bigimde ve
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pozitif yonde yordamaktadir ($=0,526, p<.001). Yani cokkiltirliilik tutumu arttikca
toplumsal cinsiyet algis1 diizeyi de artmaktadir.

Demografik degiskenler acisindan cinsiyet yine anlamli bir yordayicidir (Erkek—
Kadin: f = —0,623, p<.001). Yas degiskeninde yalnizca 24-26 yas grubunun 18-20 yas
grubuna gore anlamh diizeyde farklilik gosterdigi bulunmustur (5 =—0,249, p =.020). Etnik
koken degiskenleri anlamli diizeye ulasmamis; ailedeki cocuk sayisi degiskeninde ise 4
cocuk (p = .035) ve 5+ gocuk (p<.001) gruplarinin tek ¢ocuk grubuna gore anlamli fark
yarattig1 gorilmustiir.

Tablo 1: Cinsiyete Gore Toplumsal Cinsiyet Algis1 ve Cokkiiltirliiliik Tutumu Puanlarina
Iligkin Betimleyici Istatistikler

N | Ort. | Medyan | SS SH
Toplumsal Cinsiyet Algis1 Puani
Erkek 342 92,3 92 17,7 0,957
Kadin 453 | 108 111 12,9 | 0,605
Cokkiiltiirlillik Tutum Puan
Erkek 342| 74,9 74 11 | 0,593
Kadin 453 | 814 82 9,59 0,451
Cokkiiltiirliliik Tutumu-Kaygi Alt Puani
Erkek 342(23,02| 23 |435] 0235
Kadin 453 | 25,01 25 3,5 | 0,1644
Cokkiiltiirlilik Tutumu-Zenginlik Alt Puani
Erkek 342 | 18,97 19 3,52| 0,19
Kadin 453 | 19,49 20 3,2 | 0,1504
Cokkiltiirliliik Tutumu-Tahammiil Alt Puani
Erkek 342| 6,7 6 3,59 0,194
Kadin 453 | 8,84 9 3,91 0,1838
Cokkiltiirliiliik Tutumu-Tehdit Alt Puani
Erkek 342 | 13,13 13 3,84 | 0,208
Kadm 453 | 14,11 14 3,451 0,1623
Cokkiiltiirliillik Tutumu-Ayrimcilik Alt Puant
Erkek 342 | 13,09 14 2,22 0,12
Kadm 453 | 13,96 15 1,56 | 0,0735

Tablo 1°de katilimcilarin toplumsal cinsiyet algis1 ve cokkiiltiirliilik tutumlarma iliskin
puanlari cinsiyete gore karsilastirmali bigimde sunulmustur. Bulgulara gore, erkek katilimcilarin
toplumsal cinsiyet algis1 puan ortalamasi Ort.=92,3 (SS=17,7) iken kadinlarin ortalamasimin daha
yiiksek oldugu goriilmektedir (kadin grubunun ortalamasi tabloda verilmistir). Cokkiiltiirliiliik tutum
puanlarinda ise kadinlarin puan ortalamasi (Ort.=81,4, SS=9,59) erkeklerden (Ort.=74,9, SS=11,0)
daha yiiksektir. Alt boyutlar incelendiginde kadinlarin, 6zellikle Kaygi, Tahammiil, Tehdit ve
Ayrimcilik alt boyutlarinda erkeklere gore daha yiiksek ortalama puanlara sahip oldugu
goriilmektedir. Genel olarak Tablo 1, cinsiyete gore hem toplumsal cinsiyet algis1 hem de
cokkiiltiirliilik tutumu puanlarinin farklhilastigini gostermektedir.
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Tablo 2: Yas Gruplarma Gére Toplumsal Cinsiyet Algisi ve Cokkiiltiirliiliik Tutumu iliskin
Betimleyici Istatistikler

N Ort. | SS | SH

Toplumsal Cinsiyet Algis1 Puam

18-20 380 100 | 17.0 |0.872
21-23 303 102 | 16.6 [0.952
24-26 55 101 | 19.1 |2.574
27+ 57 106 | 17.5 (2.321
Cokkiiltiirliiliik Tutum Puani

18-20 380 100 | 17,0 {0,872
21-23 303 102 | 16,6 {0,952
24-26 55 101 | 19,1 |2,574
27+ 57 106 | 17,5 (2,321
Cokkiiltiirliilik Tutumu-Kaygi Alt Puani

18-20 380 23.81| 3.96 |0.203
21-23 303 24.28 | 4.02 |0.231
24-26 55 24.93| 3.62 |0.488
27+ 57 25.11| 435 |0.577

Cokkiiltiirliilik Tutumu-Zenginlik Alt Puani

18-20 380 18,45 3,21 {0,165
21-23 303 19,66 | 3,29 {0,189
24-26 55 20,751 3,03 0,409
27+ 57 21,19 3,27 {0,433
Cokkiiltiirlilliik Tutumu-Tahammiil Alt Puanm

18-20 380 7,77 | 3,76 {0,193
21-23 303 8,01 | 4,08 |0,234
24-26 55 8,05 | 4,22 10,569
27+ 57 8,30 | 3,84 {0,509
Cokkiiltiirliiliik Tutumu-Tehdit Alt Puani

18-20 380 13,44 3,52 0,180
21-23 303 13,73 | 3,74 0,215
24-26 55 14,22 | 3,65 0,492
27+ 57 14,61| 4,03 0,533
Cokkiiltiirliiliik Tutumu-Ayrimcilik Alt Puani

18-20 380 13,321 2,06 {0,106
21-23 303 13,73 | 1,84 10,106
24-26 55 14,20 | 1,43 0,193
27+ 57 14,11 1,51 |0,200
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Tablo 2’de toplumsal cinsiyet algist ve cokkiiltiirliiliik tutum puanlar1 yas gruplarina gore
degerlendirilmistir. Toplumsal cinsiyet algisi puanlar yas arttikca yiikselme egilimi gostermistir. En
yiiksek ortalama 27+ yas grubunda (Ort.=106) goriilmiis, en diisiik ortalama ise 18-20 yas
grubundadir (Ort.=100).

Cokkiiltiirliiliik tutumu alt boyutlarinda ise yas ilerledikge 6zellikle zenginlik, tahammdil ve
tehdit boyutlarinda ortalama puanlarin kademeli sekilde arttigi goriilmektedir. Yas gruplar arasinda
en yiiksek ortalama puanlar ¢ogunlukla 27+ yas grubunda gézlenmistir. Bulgular genel olarak yas
faktoriiniin, Ozellikle cokkiiltiirlillik tutumunun bazi alt boyutlarinda farklilasmaya neden
olabilecegini isaret etmektedir.

Tablo 3: Tablo Adinda Ilk Harfler Biiyiik ve 11 punto Etnik Kéken Gruplarina Gére Toplumsal
Cinsiyet Algist ve Cokkiiltiirliiliik Tutumu Puanlarina Iliskin Betimleyici istatistikler

N Ort. SS SH
Toplumsal Cinsiyet Algis1 Puani
Kiirt 380 100 17 0,872
Tiirk 303 102 16,6 0,952
Yoriik 55 101 19,1 2,574
Diger 75 106 17,5 2,321
Cokkiiltiirliliik Tutum Puani
Kiirt 380 100 17 0,872
Tiirk 303 102 16,6 0,952
Yoriik 55 101 19,1 2,574
Diger 75 106 17,5 2,321
Cokkiiltirliliik Tutumu-Kaygi Alt Puani
Kiirt 68 24,69 3,71 0,4495
Tiirk 609 24,18 4,05 0,164
Yoriik 43 23,63 3,7 0,5638
Diger 75 23,79 4,11 0,4751
Cokkiiltiirlilik Tutumu-Zenginlik Alt Puani
Kiirt 68 21,09 2,85 0,346
Tiirk 609 18,98 3,38 0,1368
Y oriik 43 19,37 2,98 0,4539
Diger 75 19,89 32 0,3698
Cokkiilturliliik Tutumu-Tahammiil Alt Puani
Kiirt 68 7,69 3,77 0,4572
Tiirk 609 79 39 0,1581
Y oriik 43 7,35 4,08 0,6216
Diger 75 8,65 4,09 0,4725
Cokkiiltiirlillik Tutumu-Tehdit Alt Puani
Kiirt 68 16,47 3,16 0,3826
Tiirk 609 13,29 3,61 0,1461
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Y oriik 43 13,98 343 0,5235
Diger 75 14,25 3,48 0,4014
Cokkiiltiirliliik Tutumu-Ayrimcilik Alt Puant

Kiirt 68 14,01 1,58 0,1914
Tiirk 609 13,54 1,95 0,079
Yoriik 43 13,28 22 0,335
Diger 75 13,83 1,76 0,203

Not. Tablo, katilimcilarin etnik kokenlerine gore dagilimini gostermektedir. "Diger" kategorisi icinde etnik
kokenini belirtmek istemeyen katilimeilar (n = 20) ile Arap (n = 11), Azeri (n =4), Bosnak (n = 1), Cerkez (n = 14), Giircii
(n=28), Laz (n = 12) ve Zaza (n = 5) kokeninden bireyler yer almaktadir.

Tablo 3’te toplumsal cinsiyet algis1 ve cokkiiltiirliiliik tutum puanlarinin etnik kdkene gore
betimsel dagilimi verilmistir. Cokkiiltiirliiliik tutumu alt boyutlar1 incelendiginde Kiirt katilimeilarin
ozellikle Zenginlik (Ort.=21,09) ve Tehdit (Ort.=16,47) alt boyutlarinda Tiirk katilimcilara gére daha
yliksek ortalama puanlara sahip oldugu goriilmektedir. Bu bulgu, farkli etnik kdken gruplarinin
cokkiiltiirlii yapiya yonelik algilarinin boyutlara gore cesitlenebildigini gostermektedir.

Tablo 4: Ailedeki Cocuk Sayisina Gore Toplumsal Cinsiyet Algis1 ve Cokkiiltiirliiliikk Tutumu
Puanlarina Iliskin Betimleyici Istatistikler

N Ort. SS SH
Toplumsal Cinsiyet Algis1 Puani
Tek ¢ocuk 37 105,6 17,2 2,83
2 ¢ocuk 214 102,2 15,7 1,08
3 ¢ocuk 273 102,3 16,8 1,02
4 ¢ocuk 150 101,3 16,5 1,35
5 ve tizeri ¢ocuk 121 96,6 19,7 1,79
Cokkiiltiirliliik Tutum Puani
Tek ¢ocuk 37 78,22 12,13 1,995
2 ¢ocuk 214 79,04 10,69 0,731
3 ¢ocuk 273 77,91 10,92 0,661
4 ¢ocuk 150 79,33 10,42 0,851
5 ve lizeri ¢gocuk 121 78,74 10,18 0,926
Cokkiiltiirliilik Tutumu-Kaygi Alt Puant
Tek gocuk 37 24,43 4,17 0,686
2 ¢ocuk 214 24,12 4,01 0,274
3 ¢cocuk 273 24,22 4,01 0,243
4 ¢ocuk 150 24,38 3,81 0,311
5 ve lizeri ¢ocuk 121 23,74 421 0,383
Cokkiiltiirliilik Tutumu-Zenginlik Alt Puani
Tek gocuk 37 18,57 3,26 0,536
2 cocuk 214 19,27 3,54 0,242
3 gocuk 273 19,12 3,38 0,204
4 ¢ocuk 150 19,35 3,23 0,264
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5 ve lizeri ¢ocuk 121 19,7 3,09 0,281
Cokkiilttirliiliik Tutumu-Tahammiil Alt Puani

Tek ¢ocuk 37 9,32 4,56 0,75

2 ¢ocuk 214 8,41 4,13 0,282
3 ¢cocuk 273 7,94 3,84 0,232
4 ¢ocuk 150 7,46 3,8 0,31

5 ve tizeri ¢ocuk 121 7,17 3,46 0,315
Cokkiiltiirliiliik Tutumu-Tehdit Alt Puani

Tek ¢ocuk 37 12,59 3,75 0,617
2 ¢ocuk 214 13,56 3,62 0,247
3 cocuk 273 13,18 3,65 0,221
4 ¢ocuk 150 14,32 3,58 0,292
5 ve lizeri ¢ocuk 121 14,6 3,56 0,323
Cokkiiltiirliilik Tutumu-Ayrimeilik Alt Puani

Tek gocuk 37 13,3 2,15 0,353
2 ¢ocuk 214 13,69 1,78 0,122
3 ¢cocuk 273 13,45 2,06 0,125
4 ¢ocuk 150 13,82 1,71 0,14
5 ve lizeri ¢ocuk 121 13,53 2,02 0,183

Not. Tablo, katilimcilarin ebeveynlerinin sahip oldugu c¢ocuk sayisina gore dagilimint gostermektedir. "5+"
kategorisi i¢inde 6 ¢ocuga sahip ebeveyn sayisi (n = 30), 7 cocuga sahip ebeveyn sayisi (n = 13), 8 ¢ocuga sahip ebeveyn
sayisi (n = 11), 9 ¢ocuga sahip ebeveyn sayisi (n = 3), 10 ¢cocuga sahip ebeveyn sayisi (n = 3) bireyler yer almaktadir.

Tablo 4’te katilimcilarin ebeveynlerinin sahip oldugu ¢ocuk sayisina gore toplumsal cinsiyet
algis1 ve gokkiiltiirliiliik tutumu ortalamalar1 sunulmustur. Bulgulara gore toplumsal cinsiyet algisi
puanlar1 tek c¢ocuk kategorisinde en yiiksek diizeydedir (Ort.=105,6), ¢ocuk sayisi arttikca
ortalamanin kismen azaldigi ve 5+ cocuk kategorisinde daha diisiikk bir ortalamaya ulastigi
goriilmektedir (Ort.=96,6). Bu durum, aile yapisinin/toplumsallagma siirecinin toplumsal cinsiyet
algisi lizerinde etkili olabilecegini diisiindiirmektedir.

Cokkiiltiirliiliik tutumu agisindan toplam puan ortalamalar ise gruplar arasinda biiyiik bir
farklilik gostermemekle birlikte; alt boyutlarda 6zellikle tahammiil ve tehdit puanlarinin ¢ocuk sayisi
degiskenine bagl olarak farklilagabildigi goriilmektedir.
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Tablo 5: Cokkiiltiirliiliik Tutumu ve Toplumsal Cinsiyet Algisi

Cokkiiltiirliiliik | Toplumsal Cinsiyet Algisi
Tutum Puam Puam
Pearson's o
r
Cokkiiltiirliiliik Tutum Puani «d —
p _
Pear:on's 0,602%%% o
Toplumsal Cinsiyet Algist Puani <d 793 —
D <0,001 —

Not. *p < 05, ** p < 01, *** p < 001

Tablo 5’te ¢okkiiltiirliiliik tutumu ile toplumsal cinsiyet algis1 arasindaki iliski Pearson
korelasyon katsayisi ile incelenmistir. Sonuglar, iki degisken arasinda pozitif yonlii ve orta-yiiksek
diizeyde anlaml iliski oldugunu gostermistir (r = 0,602, p < .001). Bu bulguya gore katilimcilarin
cokkiiltiirliiliik tutumu arttikca, toplumsal cinsiyet algis1 puanlari1 da artmaktadir.

Tablo 6: Cokkiiltiirliilik Kaygi Tutumu ve Toplumsal Cinsiyet Algis1 Korelasyonu

Cokkiiltiirliiliik Tutumu- | Toplumsal Cinsiyet Algisi
Kaygi Alt Puam Puam
Pearson's r —
Cokkiiltiirlilik Tutumu-Kaygi od —
Alt Puani
p _—
Pearson's r 0,613%** —
Toplumsal Cinsiyet Algis1 Puani | sd 793 —
)4 <0,001 —

Tablo 6’da kayg1 alt boyutu ile toplumsal cinsiyet algis1 arasindaki iligki raporlanmistir.
Bulgulara gore iki degisken arasinda pozitif yonlii ve giiclii diizeyde anlamli iligki bulunmustur (r =
0,613, p <.001). Bu sonug, ¢okkiiltiirliiliikk baglaminda kayg1 alt boyutunda puani artan bireylerin
toplumsal cinsiyet algisinin da yiikseldigine isaret etmektedir.

Tablo 7: Cokkiiltiirliilik Zenginlik Alt Tutumu ve Toplumsal Cinsiyet Algis1 Korelasyonu

Cokkiiltiirliiliik Tutumu- Toplumsal Cinsiyet
Zenginlik Alt Puam Algis1 Puam
Cokkiiltiirliiliik Pearson’s r —
Tutumu-Zenginlik sd —
Alt Puani p-value —
o Pearson's r 0,246%** —
Toplumsal Cinsiyet
Algis1 Puam sd 793 —
p-value <,001 —

Not, * p <,05, **p <,01, *** p < ,001
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Tablo 7’ye gore zenginlik alt boyutu ile toplumsal cinsiyet algis1 arasinda diisiik diizeyde
fakat anlamli bir iliski vardir (r = 0,246, p < .001). Bu bulgu, zenginlik algisinin toplumsal cinsiyet
algist ile iliskili oldugunu ancak etkinin diger boyutlara kiyasla daha zayif diizeyde oldugunu
gostermektedir.

Tablo 8: Cokkiiltiirliillik Tahammiil Alt Tutumu ve Toplumsal Cinsiyet Algis1 Korelasyonu

Cokkiiltiirliiliik Tutumu- Toplumsal Cinsiyet
Tahammiil Alt Puam Algis1 Puani
Pearson's
Cokkiiltiirliiliik r T
Tutumu-Tahammiil Alt
Puani sd —
p-value —
Pearson's 0,419%%* o
Toplumsal Cinsiyet r
Algisi Puani sd 793 —
p-value <,001 —
NOt. *p < ,05, **p < ,01’ ***p < ,001

Tablo 8’de tahammiil alt boyutu ile toplumsal cinsiyet algisi arasindaki iligski incelenmistir.
Bulgular orta diizeyde pozitif ve anlamli bir iligkiye isaret etmektedir (= 0,419, p <.001). Bu sonug,
cokkiiltiirliiliige yonelik tahammiil diizeyi ylikselen katilimcilarin toplumsal cinsiyet algisinin da
arttigin1 gostermektedir.

Tablo 9: Cokkiiltiirliilik Tehdit Alt Tutumu ve Toplumsal Cinsiyet Algis1 Korelasyonu

Cokkiiltiirliiliik A
Tutumu-Tehdit Alt Toplumsal Cinsiyet
Algis1 Puam
Puam
Pearson's o
Cokkiiltiirliilik Tutumu- |
Tehdit Alt Puani sd —
p-value —
Pearson's 0,171 %% o
Toplumsal Cinsiyet r
Algist Puani sd 793 —
p-value <,001 —
Not. *p <05, **p < 01, ¥+ p < 001

Tablo 9 bulgularma gore tehdit alt boyutu ile toplumsal cinsiyet algisi arasinda diisiik
diizeyde ancak anlamli bir iligki saptanmistir (r = 0,171, p < .001). Korelasyon katsayisinin diisiik
olmasi, tehdit algisinin toplumsal cinsiyet algisi ile iliskili olmakla birlikte daha sinirli bir katkisi
oldugunu gostermektedir.
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Tablo 10: Cokkiiltiirliiliikk Ayrimeilik Alt Tutumu ve Toplumsal Cinsiyet Algisi

Korelasyonu
Cokkiiltiirliiliik A
Tutumu-Ayrimeilik Alt Toplumsal Cinsiyet Algisi
Puam
Puam
Pearson's
Cokkiiltiirliiliik r o
Tutumu-Ayrimcilik
Alt Puani sd _
p-value —
Pearson's 0.464%%% o
Toplumsal Cinsiyet r
Algist Puani sd 793 —
p-value <,001 —
Not. *p <05, **p < 01, ** p < 001

Tablo 10’da ayrimcilik alt boyutu ile toplumsal cinsiyet algis1 arasindaki iligki raporlanmuistir.
Bulgular, iki degisken arasinda orta diizeyde pozitif ve anlamli bir iliski oldugunu gostermistir (r =
0,464, p <.001). Dolayisiyla ayrimciliga iliskin tutum puanlar arttik¢a toplumsal cinsiyet algis1 da
artmaktadir.

Tablo 11: Toplumsal Cinsiyet Algis1 Puanin1 Yordayan Cokkiiltiirliilitk Tutumu Alt Boyutlar ve
Demografik Degiskenlere Ait Coklu Regresyon Katsayilari

Yordayici Tahmin SH t p Stand. Tahmin
Kesen? 330.175 4.295 76.880 <.001
Gokkiiltiirliilik Tutumu- 16399 | 0.122 | 133.889 | <001 0.38502
Kayg1 Alt Puani
Cokkiiltiirliliik Tutumu-
Zenginlik Alt Puani 0.2143 0.139 15.394 124 0.04207
Cokkiiltiirliliik Tutumu-
Tahammiil Alt Puan: 0.6399 0.118 54.010 <.001 0.14700
Cokkiiltiirliliik Tutumu-
Tehdit Alt Puan: -0.0189 0.124 -0.1526 .879 -0.00405
Cokkiiltiirliliik Tutumu-
Ayrimeilik Alt Puant 20.588 0.239 86.264 <.001 0.23196
Cinsiyet
Erkek — Kadin -96.009 0.892 -107.661 <.001 -0.56267
Yas:
21-23, 18-20 0.0722 0.906 0.0797 937 0.00423
30+, 18-20 -0.2935 1.875 -0.1565 .876 -0.01720
24-26, 18-20 -41.254 1.697 -24.305 .015 -0.24177
27-29, 18-20 21.131 3.295 0.6412 522 0.12384
Etnik Koken
Kiirt-Tiirk -0.7045 1.630 -0.4322 .666 -0.04129
Y oriik-Tiirk -19.617 1.832 -10.708 285 -0.11497
Diger-Tiirk -0.4474 1.420 -0.3151 753 -0.02622
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Ailedeki Cocuk Sayist:
2 ¢ocuk -28.157 2.059 -13.673 172 -0.16502
3 cocuk -28.932 2.031 -14.244 155 -0.16956
4 ¢ocuk -41.742 2.136 -19.540 .051 -0.24464
5 ve lizeri gocuk -70.253 2.254 -31.171 .002 -0.41173
a Referans diizeyi temsil eder

Tablo 11’de toplumsal cinsiyet algisini yordamak amaciyla yapilan ¢oklu regresyon
analizinde cokkiltiirliiliigiin alt boyutlar1 ve demografik degiskenler modele dahil edilmistir.
Bulgulara gore ¢okkiiltiirliiliik alt boyutlarindan Kaygi (B = 0,385, p <.001), Tahammiil (§ = 0,147,
p < .001) ve Ayrimcilik (B = 0,232, p <.001) degiskenleri toplumsal cinsiyet algisinin anlamli
yordayicisidir. Buna karsin Zenginlik (p= .124) ve Tehdit (p = .879) alt boyutlarinin anlamli bir
yordayici olmadigi goriilmiistiir.

Demografik degiskenler acisindan cinsiyet degiskeni anlamlidir (Erkek—Kadin: f = —0,563,
p < .001). Bu sonug, referans kodlamaya bagli olarak cinsiyetin toplumsal cinsiyet algisi lizerinde
giiclii bir etkisi oldugunu gostermektedir. Yas gruplarinda yalnizca 24-26 yas grubunun 18-20 yas
grubuna gore anlamli farklilik olusturdugu bulunmustur (B = —0,242, p = .015). Etnik koken
degiskeni anlaml degildir. Ailede ¢ocuk say1s1 acisindan ise 5+ ¢ocuk grubunun tek ¢cocuk grubuna
gore anlamli diizeyde farklilastig1 goriilmektedir (B = —0,412, p =.002).

Tablo 12: Toplumsal Cinsiyet Algis1 Puanim Yordayan Coklu Regresyon Modeline iliskin

Katsayilar
Yordayici Tahmin SH t P Stand. Tahmin
Kesen? 453.384 42.095 107.704 <.001
Cokkiiltiirliilik Tutum Puani 0.8380 0.0453 185.023 <.001 0.52551
Cinsiyet
Erkek - Kadin -106.332 | 0.9480 | -112.165 <.001 -0.62317
Yas
21-23, 18-20 0.0917 0.9745 0.0941 925 0.00537
30+, 18-20 -11.860 20.106 -0.5898 .555 -0.06951
24-26, 18-20 -42.534 18.227 -23.335 .020 -0.24927
27-29, 18-20 0.8851 35.696 0.2480 .804 0.05187
Etnik Koken
Kiirt-Tiirk -32.262 17.437 -18.502 .065 -0.18907
Yoriik-Tiirk -35.081 19.830 -17.691 .077 -0.20559
Diger-Tiirk -19.387 15.301 -12.670 206 -0.11362
Ailedeki Cocuk Sayist:
2 — Tek gocuk -35.107 22.289 -15.751 116 -0.20575
3 — Tek ¢ocuk -33.867 21.981 -15.407 124 -0.19848
4 — Tek gocuk -48.603 23.002 -21.130 .035 -0.28484
5 ve lizeri — Tek ¢ocuk -85.500 24.290 -35.199 <.001 -0.50108
a Referans diizeyi temsil eder

Tablo 12°de toplumsal cinsiyet algisin1 agiklamak iizere olusturulan regresyon
modelinde ¢okkiiltiirliiliik tutumu toplam puani ile demografik degiskenler yer almaktadir.
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Bulgulara gore ¢okkiiltiirliiliik tutum puani, toplumsal cinsiyet algisini anlamli bigimde ve
pozitif yonde yordamaktadir ($=0,526, p<.001). Yani ¢okkiiltiirliilik tutumu arttikca
toplumsal cinsiyet algisi diizeyi de artmaktadir.

Demografik degiskenler agisindan cinsiyet yine anlamli bir yordayicidir (Erkek—
Kadm: g = —0,623, p<.001). Yas degiskeninde yalnizca 24-26 yas grubunun 18-20 yas
grubuna gore anlaml diizeyde farklilik gosterdigi bulunmustur (f =—0,249, p = .020). Etnik
koken degiskenleri anlamli diizeye ulasmamuis; ailedeki cocuk sayisi degiskeninde ise 4
cocuk (p = .035) ve 5+ ¢ocuk (p<.001) gruplarinin tek cocuk grubuna gore anlaml fark
yarattig1 gorilmiistiir.

Tartiyma ve Sonu¢

Bu arastirmada tiniversite 6grencilerinin ¢okkiiltiirliilik tutumlar ile toplumsal cinsiyet
algilar1 arasindaki iligki ve gokkiiltiirliiliik tutumunun, demografik degiskenler kontrol edildiginde
toplumsal cinsiyet algisini yordayip yordamadigi incelenmistir. Elde edilen bulgular, toplumsal
cinsiyet algisi ile ¢okkiiltiirliiliik tutumu arasinda pozitif yonlii ve orta-yliksek diizeyde anlamli bir
iliski bulundugunu gostermistir. Farkliliklarla iliskilenme bigimleriyle toplumsal cinsiyet temelli
esitsizliklere yonelik duyarliligin birbirinden bagimsiz olmadigi; kesisen ve birbirini besleyen
tutumsal alanlar oldugu ortaya ¢ikmistir.

Arastirmanin regresyon bulgulari da bu iliskiyi giiclendirmektedir. Cokkiiltiirliiliik tutumu
toplam puani, demografik degiskenler (cinsiyet, yas, etnik koken ve ailedeki ¢ocuk sayisi) kontrol
edildiginde dahi toplumsal cinsiyet algisim1 anlamli ve pozitif yonde yordamaktadir. Bu bulgu,
ogrencilerin kiiltiirel gesitlilige yonelik tutumlarmin yalnizca “birlikte yasama” diizeyi agisindan
degil; ayn1 zamanda toplumsal cinsiyet esitligi algisinin bigimlenmesinde de belirleyici oldugunu
disiindirmektedir. Bu durum da 6grencilerin gokkiiltiirlii egilimleri arttik¢a ataerkil normlari
sorgulama ve cinsiyet temelli esitsizliklere iliskin farkindaliklarinin artacag diistintilmektedir.

Cokkiiltiirliiliik tutumunun alt boyutlar1 olan kaygi, tahammiil ve ayrimcilik, toplumsal
cinsiyet algisin1 anlamli bigimde agiklarken; zenginlik ve tehdit alt boyutlarinin anlamli bir yordayici
olmadig1 aciga ¢ikmustir.

Demografik degiskenler acisindan elde edilen bulgular da tartismaya deger bir gerceve
sunmaktadir. Cinsiyet degiskeninin gii¢lii bir yordayici olmasi, kadin 6grencilerin toplumsal cinsiyet
algis1 diizeylerinin erkeklere gore daha yiiksek oldugunu gostermektedir. Bu farklilik, kadinlarin
toplumsal cinsiyet esitsizligini giindelik yasamda daha dogrudan deneyimlemeleri ve bu nedenle
esitlik temelli farkindaliklarinin daha giiclii olabilmesiyle aciklanabilmektedir. Ailede c¢ocuk
sayisinin Ozellikle 5+ kategorisinde anlamli etkisinin bulunmasi ise geleneksel aile yapilarinin ve
toplumsallasma bigimlerinin, d6grencilerin toplumsal cinsiyet algisi iizerinde belirli diizeyde etkili
olabilecegine isaret etmektedir.

Sonug olarak bu c¢alisma, cokkiiltiirliilik tutumu ile toplumsal cinsiyet algisi arasinda
yalnizca iliskisel diizeyde degil; yordayici diizeyde de anlamli oldugunu ortaya koymaktadir.
Bulgular, tiniversite 6grencilerinde esitlik¢i tutumlarin birbirini tamamlayan ve kesisimsel bi¢cimde
gelisen yapilar oldugunu gdstermektedir. Uygulama agisindan bakildiginda, iiniversitelerde
toplumsal cinsiyet esitligi ve kiiltiirleraras1 duyarliligin birbirinden ayr1 alanlar olarak degil; biitiinciil
bir insan haklar1 ve sosyal adalet perspektifiyle birlikte ele alinmasi Onem tasimaktadir. Bu
dogrultuda ders iceriklerinde toplumsal cinsiyet ve cokkiiltiirliiliigli kesisimsel bicimde ele alan
modiillere yer verilmesi, ayrimcilik karsit1 politika ve egitimlerin kurumsallastirilmasi ve kampiis
ortaminda ¢ogulculuk—esitlik ekseninde farkindalik ¢aligmalarinin desteklenmesi 6nerilmektedir.

Bu ¢alismanin bulgular1 6nemli ¢ikarimlar sunsa da bazi sinirhiliklar tasimaktadir. Arastirma
kesitsel bir tasarima dayanmaktadir; bu durum, degiskenler arasindaki iligkileri ortaya koymakla
birlikte nedensel yorumlar1 sinirlamaktadir. Bu nedenle boylamsal arastirmalarin yiiriitiilmesi,
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iiniversite deneyimi siirecinde 6grencilerin tutumlarinin zaman i¢inde nasil doniistiigiinii agiklamada
daha giiclii kanit saglamaktadir.
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