Turkish Studies !‘

ANKARA SCIENCE
www.turkishstudies.net/turkishstudies eISSN 1308-2140 UNIVERSITY

Research Article /Arastirma Makalesi

TRT Cocuk Ebeveyn Akademisi'nin Medya ve Dijital Okuryazarhk icerikleri Uzerine Nitel
Bir Analiz

A Qualitative Analysis of Media and Digital Literacy Content in the TRT Children’s Parent
Academy

Ismail Kaplan® - Merve Sentéregil™

Abstract: Advancements in information technology and the increasing use of media necessitate contemporary
parents acquire new skills different than previous generations. Modern parents are required to make decisions
on issues, such as which and how technological tools are used by them and their children, what type of content
they will produce or consume, and how to protect themselves against online risks. At this juncture, digital and
media literacy have become prerequisites for maintaining online practices for both children and adults.
Universities, public institutions, and non-governmental organizations are conducting activities to promote
conscious media use. In Tiirkiye, the public broadcaster TRT, through its "Parent Academy" launched in 2022,
informs parents on various topics related to child development and equip them with media literacy skills. This
study qualitatively analyzed 127 contents on the TRT Children Parent Academy website about media and
digital technologies. The results show that the contents inform parents about the use of technological devices,
beneficial/harmful content, digital games, artificial intelligence, and social media. However, more than half of
these contents focus on the negative aspects of media and digital technologies, consequently emphasizing risks,
harms, and threats. The study determined that the informative articles on increasing media use and online risks
primarily focus on children, with little mention of issues adults also struggle with, such as excessive screen
time or social media addiction. Regarding the prominent digital parenting styles featured, an active co-use
strategy ranks first. Interaction restrictions, technical restrictions, and monitoring digital activities are the other
recommended styles. While the study finds TRT Children Parent Academy's effort to enhance media literacy
significant and necessary, it recommends balancing the dominant risk/harm/threat discourse with a greater
focus on potential benefits and opportunities. It also suggests addressing online risks as issues concerning
parents as much as children and increasing the content directed at adult-specific challenges.
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Oz: Bilisim teknolojilerindeki gelismeler ve medya kullanimmmn giin gegtikge artmasi giiniimiiz
ebeveynlerinin dnceki kusaklarin giindeminde olmayan yeni beceriler edinmesini zorunlu kilmaktadir. Yeni
nesil ebeveynler hem kendilerinin hem de ¢cocuklarinin hangi teknolojik araclar1 ne kadar kullanacaklari, ne tiir
igerikler iiretecekleri ya da tiikketecekleri, ¢evrimigi risklere karsi nasil korunacaklari gibi pek ¢ok konuda karar
almak durumundadir. Bu noktada dijital okuryazarlik ve medya okuryazarlig1 ¢ocuklar ve yetiskinler i¢in
¢evrimi¢i pratiklerinin saglikli sekilde siirdiiriilebilmesinin 6n kosulu haline gelmistir. Diinyada ve Tiirkiye’de
iiniversiteler, kamu kurumlar1 ve sivil toplum kuruluslart bilingli medya kullanimini saglamaya ydnelik
faaliyetler siirdiirmektedir. Tiirkiye’de kamu yayincilig1 yapan TRT, 2022 yilinda hayata gegirdigi “Ebeveyn
Akademisi”yle ebeveynleri cocuk gelisimine dair farkli konularda bilgilendirmekte, ayn1 zamanda ebeveynlere
medya okuryazarlif1 becerileri kazandirmay1 hedeflemektedir. Bu ¢aligmada TRT Ebeveyn Akademisi’nin
internet sitesindeki medya ve dijital teknolojilerin kullanimu ile ilgili 127 icerik nitel yaklasimla analiz
edilmistir. Sonuglar TRT Ebeveyn Akademisi’ndeki iceriklerin ebeveynleri bagta teknolojik cihazlarin
kullanimi, faydali/zararl igerikler, dijital oyunlar, yapay zeka ve sosyal medya gibi konularda bilgilendirdigini
ortaya koymaktadir. Ancak bu iceriklerin yarisindan fazlasinda medyanin ve dijital teknolojilerin olumsuz
tarafina odaklanildig1, buna bagli olarak risk/zarar/tehdit vurgusunun éne ¢ikarildigt da goriilmiistiir. Calismada
ayrica artan medya kullanimi ve ¢evrimici risklere dair bilgilendirici ve uyarict nitelikteki yazilarin odak
noktasinin ¢ocuklar oldugu; asiri ekran tiikketimi, sosyal medya bagimliligi gibi yetiskinlerin de bag etmekte
zorlandig1 sorunlara ¢ok az deginildigi saptanmustir. Iceriklerde &ne ¢ikan dijital ebeveynlik stillerine
bakildiginda aktif birlikte kullanim stratejisi ilk sirada yer almaktadir. Ayrica etkilesim kisitlamalari, teknik
kisitlamalar ve dijital aktivitelerin izlenmesi de tavsiye edilen diger dijital ebeveynlik stilleri arasindadir.
Calisma TRT Ebeveyn Akademisi’nin medya okuryazarligimi artirmaya yonelik cabasini dnemli ve gerekli
bulmakla birlikte iceriklerde baskin olan risk/zarar/tehdit soyleminin dengelenerek potansiyel fayda ve
firsatlara daha fazla odaklanilmasini, ayrica ¢evrimigi risklerin ¢ocuklar kadar ebeveynleri de ilgilendiren
sorunlar olarak ele alinmasini ve bu bu konudaki iceriklerin artirtlmasini tavsiye etmektedir.

Anahtar Kelimeler: iletisim Calismalari, Yeni Medya, Dijital Medya, Dijital Ebeveynlik, Medya
Okuryazarlig, Icerik Analizi.
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Structured Abstract:

Digital technologies have a significant position for everyone today. The internet, mobile devices,
digital games and social media are transforming they way people learn, have fun and socialize. This
transformation also necessitates a new definition of parenting roles. Today, parents are not only responsible for
protecting their children from online risks. They are also responsible for the efficient use of the opportunities
offered by digital environments. In this context, digital parenting has become one of the main components of
the concept of parenting. Digital parenting refers to the guidance provided by parents to their children to use
media and technologies in a safe, informed and balanced manner. One of the public initiatives in this field in
Tiirkiye is the TRT Children Parent Academy.

The purpose of this study is to examine the media and digital technology themed content on the
website of TRT Children Parent Academy. The study aims to reveal which digital parenting styles are
emphasized in these contents. The study also examines how the risks and opportunities of digital technologies
are framed. The study seeks answers to the following questions: Which digital parenting styles are emphasized
in TRT Children Parent Academy? How are the risks and opportunities balanced in the content?

The theoretical framework of the study is based on the literature about digital parenting and parental
mediation. Digital parenting refers to the responsibility of parents to direct their children's experiences in digital
environments. This concept shows the maintenance of traditional parenting roles in a digital context. The
parental mediation model developed by Livingstone and Helsper is one of the main approaches in this field.
The model explains parenting strategies under four categories: active co-use, interaction restrictions, technical
restrictions and monitoring. In the literature, it is seen that parents mostly adopt risk-oriented approaches.
Digital technologies are often discussed as threats. The concept of media panic defines that situation. This
study aims to contribute to the literature by examining the extent to which the content of TRT Children Parent
Academy overlaps with these theoretical framework.

The study was conducted in a qualitative approach and it’s designed as content analysis. The sample
of the study consists of 127 media-themed content published on the TRT Children Parent Academy website.
These contents were published between January 2022 and October 2025. 80 of the contents are articles and 47
are videos. During the data collection, all categories on the platform were searched. Contents related to media
and digital technologies were identified and chosen as sample. Then, coding template was developed for the
research. The content was coded in terms of date, discourse emphasis, media type, information source and
digital parenting styles. Coding was conducted by two researchers and a high level of coder agreement was
achieved. The data were analyzed using thematic analysis. The findings were interpreted with the research
questions.

Findings show that a significant part of the content in TRT Children Parent Academy contains risk
and threat messages. Digital technologies are mostly presented as harmful for children in more than half of the
content. This is consistent with the risk-centered digital parenting approach defined in the literature.

When the digital parenting styles were examined, it was seen that the most frequently emphasized
approach was active co-use. This approach emphasizes the guidance role of the parent. However, interaction
restrictions and technical restrictions were also significantly emphasized. This finding shows that a parenting
approach based on supervision and control is strongly represented in the content.

Most of the content focuses on children's media use. Parents' own digital habits were addressed in a
limited number of contents. Digital parenting is only addressed from a child-centered perspective in TRT
Children Parent Academy. However, the literature reveals that parents' digital behaviors constitute a strong role
model for children. The limited focus on adults’ media practices may weaken the platform’s potential to
promote digital parenting strategies.

The study shows that TRT Children Parent Academy provides an important public service in the field
of digital literacy for parents. The platform informs parents and raises awareness with its expert-based content.
However, the risk-centered discourse and content about threats needs to be balanced with supportive messages.
It is recommended to give more space to the educational and social opportunities offered by digital
technologies. At this point, it is recommended to increase the number of specific contents for different age
groups. It is also important to increase the number of content on parents' own digital practices. This study also
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offers new research areas for examining digital parenting discourses in other institutional contexts. Future
studies may also use comparative approaches to examine how digital parenting is framed across different
platforms.

Keywords: Communication Studies, New Media, Digital Media, Digital Parenting, Media Literacy,
Content Analysis.
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Résumé Structuré:

Les technologies numériques occupent aujourd’hui une place prépondérante dans la vie de chacun.
Internet, les appareils mobiles, les jeux vidéo et les réseaux sociaux transforment la manicre dont les gens
apprennent, se divertissent et nouent des relations sociales. Cette transformation impose également de redéfinir
les roles parentaux. Aujourd’hui, les parents ne sont pas seulement chargés de protéger leurs enfants contre les
risques en ligne. IIs doivent également veiller a ce que ceux-ci tirent pleinement parti des opportunités offertes
par les environnements numériques. Dans ce contexte, la parentalité numérique est devenue 1’un des principaux
volets du concept de parentalité. La parentalité numérique désigne 1’accompagnement apporté par les parents
a leurs enfants afin qu’ils utilisent les médias et les technologies de manicre sire, éclairée et équilibrée.
L’Académie des parents et des enfants de la TRT constitue I’une des initiatives publiques menées dans ce
domaine en Turquie.

L’objectif de cette étude est d’examiner les contenus consacrés aux médias et aux technologies
numériques sur le site web de 1’Académie des parents et des enfants de la TRT. L’étude vise a mettre en
évidence les styles de parentalité numérique mis en avant dans ces contenus. Elle examine également la maniére
dont les risques et les opportunités liés aux technologies numériques sont présentés. L’étude cherche a répondre
aux questions suivantes : quels styles de parentalité numérique sont mis en avant au sein de 1’Académie des

parents et des enfants de la TRT ? Comment les risques et les opportunités sont-ils équilibrés dans ces contenus
?

Le cadre théorique de 1’étude s’appuie sur la littérature consacrée a la parentalité numérique et a la
médiation parentale. La parentalité numérique désigne la responsabilité des parents d’orienter les expériences
de leurs enfants dans les environnements numériques. Ce concept met en évidence le maintien des réles
parentaux traditionnels dans un contexte numérique. Le modele de médiation parentale développé par
Livingstone et Helsper constitue I’une des principales approches dans ce domaine. Ce modéele classe les
stratégies parentales en quatre catégories : l'utilisation conjointe active, les restrictions d’interaction, les
restrictions techniques et la surveillance. Dans la littérature, on constate que les parents adoptent
principalement des approches axées sur les risques. Les technologies numériques sont souvent présentées
comme des menaces. Le concept de « panique médiatique » définit cette situation. Cette étude vise a contribuer
a la littérature en examinant dans quelle mesure le contenu de la TRT Children Parent Academy recoupe ce
cadre théorique.

L’étude a été menée selon une approche qualitative et s’articule autour d’une analyse de contenu.
L’échantillon de 1’étude est constitué de 127 contenus sur le théme des médias publiés sur le site web de la TRT
Children Parent Academy. Ces contenus ont été publiés entre janvier 2022 et octobre 2025. Parmi eux, 80 sont
des articles et 47 sont des vidéos. Lors de la collecte des données, toutes les catégories de la plateforme ont été
passées au crible. Les contenus liés aux médias et aux technologies numériques ont été identifiés et sélectionnés
comme échantillon. Un modele de codage a ensuite été élaboré pour la recherche. Les contenus ont été codés
en fonction de la date, de 1’orientation du discours, du type de média, de la source d’information et des styles
de parentalité numérique. Le codage a été réalisé par deux chercheurs et un niveau ¢élevé de concordance entre
les codeurs a été atteint. Les données ont été analysées a 1’aide d’une analyse thématique. Les résultats ont été
interprétés a la lumicre des questions de recherche.

Les résultats montrent qu’une part significative des contenus de la TRT Children Parent Academy
contient des messages mettant en avant les risques et les menaces. Dans plus de la moitié¢ des contenus, les
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technologies numériques sont principalement présentées comme nocives pour les enfants. Ce constat
correspond a 1’approche parentale numérique axée sur les risques telle qu’elle est définie dans la littérature.

L’examen des styles parentaux numériques a révélé que I’approche la plus fréquemment mise en avant
était la « co-utilisation active ». Cette approche met 1’accent sur le role d’accompagnement du parent.
Cependant, les restrictions en matiére d’interaction et les restrictions techniques ont également été largement
mises en avant. Ce résultat montre qu’une approche parentale fondée sur la supervision et le contrdle est
fortement représentée dans le contenu.

La plupart des contenus se concentrent sur ’utilisation des médias par les enfants. Les habitudes
numériques des parents eux-mémes n’ont été abordées que dans un nombre limité de contenus. L’éducation
parentale numérique n’est abordée sous un angle centré sur I’enfant que dans la TRT Children Parent Academy.
Or, la littérature révéle que les comportements numériques des parents constituent un modéle fort pour les
enfants. L’attention limitée portée aux pratiques médiatiques des adultes pourrait affaiblir le potentiel de la
plateforme a promouvoir des stratégies d’éducation parentale numérique.

L’étude montre que la « TRT Children Parent Academy » fournit un service public important dans le
domaine de 1’éducation numérique destinée aux parents. La plateforme informe les parents et les sensibilise
gréce a ses contenus ¢élaborés par des experts. Cependant, le discours axé sur les risques et les contenus traitant
des menaces doivent étre contrebalancés par des messages de soutien. Il est recommandé d’accorder davantage
de place aux opportunités éducatives et sociales offertes par les technologies numériques. A ce stade, il est
recommandé d’augmenter le nombre de contenus spécifiques destinés aux différentes tranches d’age. Il est
également important d’accroitre le nombre de contenus portant sur les pratiques numériques des parents eux-
mémes. Cette étude propose également de nouveaux axes de recherche pour examiner les discours sur la
parentalité numérique dans d’autres contextes institutionnels. De futures études pourraient également recourir
a des approches comparatives pour examiner comment la parentalité numérique est présentée sur différentes
plateformes.

Mots-clés : Sciences de la communication, Nouveaux médias, Médias numériques, Parentalité
numérique, Education aux médias, Analyse de contenu.

Resumen Estructurado:

Las tecnologias digitales ocupan hoy en dia un lugar destacado en la vida de todos. Internet, los
dispositivos moviles, los videojuegos y las redes sociales estan transformando la forma en que las personas
aprenden, se divierten y socializan. Esta transformacion también exige una nueva definicion de los roles de los
padres. Hoy en dia, los padres no solo son responsables de proteger a sus hijos de los riesgos en linea, sino que
también deben velar por el uso eficiente de las oportunidades que ofrecen los entornos digitales. En este
contexto, la crianza digital se ha convertido en uno de los componentes principales del concepto de crianza. La
crianza digital se refiere a la orientacion que los padres proporcionan a sus hijos para que utilicen los medios
de comunicacion y las tecnologias de forma segura, informada y equilibrada. Una de las iniciativas publicas
en este ambito en Turquia es la Academia para Padres e Hijos de TRT.

El objetivo de este estudio es examinar los contenidos relacionados con los medios de comunicacion
y las tecnologias digitales que aparecen en la pagina web de la Academia para Padres e Hijos de TRT. El estudio
pretende revelar qué estilos de crianza digital se destacan en dichos contenidos. Asimismo, analiza como se
plantean los riesgos y las oportunidades de las tecnologias digitales. El estudio busca respuestas a las siguientes
preguntas: ;Qué estilos de crianza digital se destacan en la Academia para Padres e Hijos de TRT? ;Cémo se
equilibran los riesgos y las oportunidades en los contenidos?

El marco teodrico del estudio se basa en la bibliografia sobre la crianza digital y la mediacién parental.
La crianza digital se refiere a la responsabilidad de los padres de orientar las experiencias de sus hijos en
entornos digitales. Este concepto pone de manifiesto el mantenimiento de los roles parentales tradicionales en
un contexto digital. El modelo de mediacion parental desarrollado por Livingstone y Helsper es uno de los
principales enfoques en este ambito. El modelo explica las estrategias de crianza en cuatro categorias: uso
conjunto activo, restricciones de interaccion, restricciones técnicas y supervision. En la bibliografia se observa
que los padres adoptan mayoritariamente enfoques orientados al riesgo. Las tecnologias digitales suelen
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abordarse como amenazas. El concepto de «panico mediatico» define esa situacion. El presente estudio
pretende contribuir a la bibliografia examinando en qué medida el contenido de la «TRT Children Parent
Academy» coincide con este marco tedrico.

El estudio se llevo a cabo con un enfoque cualitativo y se disefid como un analisis de contenido. La
muestra del estudio estd compuesta por 127 contenidos relacionados con los medios de comunicacioén
publicados en la pagina web de la «TRT Children Parent Academy». Estos contenidos se publicaron entre enero
de 2022 y octubre de 2025. De ellos, 80 son articulos y 47 son videos. Durante la recopilacion de datos, se
realizaron busquedas en todas las categorias de la plataforma. Se identificaron los contenidos relacionados con
los medios de comunicacion y las tecnologias digitales y se seleccionaron como muestra. A continuacion, se
desarroll6 una plantilla de codificacion para la investigacion. El contenido se codificéd en funcion de la fecha,
el énfasis del discurso, el tipo de medio, la fuente de informacion y los estilos de crianza digital. La codificacion
la llevaron a cabo dos investigadores y se logré un alto nivel de concordancia entre los codificadores. Los datos
se analizaron mediante un analisis tematico. Los resultados se interpretaron a la luz de las preguntas de
investigacion.

Los resultados muestran que una parte significativa del contenido de la TRT Children Parent Academy
contiene mensajes sobre riesgos y amenazas. En mas de la mitad de los contenidos, las tecnologias digitales se
presentan principalmente como perjudiciales para los nifios. Esto concuerda con el enfoque de crianza digital
centrado en el riesgo definido en la bibliografia.

Al examinar los estilos de crianza digital, se observo que el enfoque mas frecuentemente destacado
era el «uso conjunto activo». Este enfoque hace hincapié en el papel orientador de los padres. Sin embargo,
también se destacaron de manera significativa las restricciones de interaccion y las restricciones técnicas. Este
hallazgo muestra que en el contenido esta muy presente un enfoque de crianza basado en la supervision y el
control.

La mayor parte del contenido se centra en el uso que los nifios hacen de los medios de comunicacion.
Los propios habitos digitales de los padres solo se abordaron en un nimero limitado de contenidos. La crianza
digital solo se aborda desde una perspectiva centrada en el nifio en la TRT Children Parent Academy. Sin
embargo, la literatura especializada revela que los comportamientos digitales de los padres constituyen un
importante modelo a seguir para los nifios. La escasa atencion prestada a las practicas de los adultos en el uso
de los medios de comunicacion puede debilitar el potencial de la plataforma para promover estrategias de
crianza digital.

El estudio muestra que la «TRT Children Parent Academy» presta un importante servicio publico en
el ambito de la alfabetizacion digital para padres. La plataforma informa a los padres y les sensibiliza con sus
contenidos elaborados por expertos. Sin embargo, el discurso centrado en los riesgos y los contenidos sobre
amenazas deben equilibrarse con mensajes de apoyo. Se recomienda dar mas espacio a las oportunidades
educativas y sociales que ofrecen las tecnologias digitales. En este momento, se recomienda aumentar el
numero de contenidos especificos para los distintos grupos de edad. También es importante aumentar el nimero
de contenidos sobre las propias practicas digitales de los padres. Este estudio ofrece asimismo nuevas areas de
investigacion para examinar los discursos sobre la crianza digital en otros contextos institucionales. Los
estudios futuros también podrian utilizar enfoques comparativos para examinar como se enmarca la crianza
digital en las diferentes plataformas.

Palabras clave: Estudios de la comunicacion, nuevos medios, medios digitales, crianza digital,
alfabetizacion mediatica, analisis de contenido.
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CrpykrypupoBanHoe Pe3rome:

Cerom—m HI/I(prBI)Ie TE€XHOJIOTHH 3aHUMAIOT BAXKHOC MECTO B XHU3HHU KAXXKIOI'0O YCJIOBCKA. I/IHTepHeT,
MOOMIIBHBIE yCTPONCTBA, MIU(PPOBBIE UTPHI U COLMAIBHBIE CETH MEHSIOT TO, KaK JIFOAU Y4arcsl, pa3BIeKalOTCs
1 0o0maroTcs. DTH U3MEHEHHsI Takke TPeOYIT HOBOTO OMpeeNieHus poiei poauteneid. CeroqHss poanuTenn
HECYT OTBETCTBEHHOCTh HE TOJBHKO 3a 3alIUTy CBOMX JETEH OT OHJIAWH-PHCKOB, HO W 3a 3(ddexTuBHOE
WCTIONIb30BaHUE BO3MOXKHOCTEH, TPEJOCTaBIsIEMBIX MUPPOBOK cpemoil. B 3ToM KOHTEKCTE «IudppoBOe
BOCIIHTAHHE» CTAJl0 OJHHM K3 OCHOBHBIX KOMIIOHCHTOB KOHICNIMH POXUTENbCTBA. [lox «udpoBeM
BOCITHTAHHEM) TOHUMAETCS PYKOBOJICTBO, KOTOPOE POTUTEIH IPEIOCTABIISIOT CBOUM JCTSIM IS O€30MacHOTO,
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OCO3HAHHOTO M COaJaHCHPOBAHHOTO WCIONB30BAaHUS MeAWa W TexHoMorumd. OmHON W3 0O0IIeCTBEHHBIX
WHHUIHATHB B 3T0# obmactu B Typru sBiseTcs « Akagemus pogurened u nereid TRT».

Ilens naHHOTO MCCIEAOBAHUS — MPOAHATM3UPOBATH KOHTEHT, IOCBSILCHHBIN CPEACTBAM MacCOBON
nHpOpMaIuy 1 TH(POBEIM TEXHOJIOTHAM, Ha BeO-caliTe «Akamgemuu ponutenei u gereit TRT». Mccnenosanne
HAaIlpaBJICHO Ha BBIIBICHUE TOTO, KAaKHE CTIIIM LU(POBOTO BOCHUTAHMS IOJUEPKUBAIOTCS B 3TOM KOHTEHTE.
Kpome Toro, B MCCIEOBaHMM PAacCMaTpHBACTCs, KaK B KOHTEHTE MNPEICTABICHBI PUCKH M BO3MOKHOCTH
dpoBbIX TeXHOJOTUi. MccnenoBanue HIIET OTBETHI Ha CIIEAYIOUIME BONPOCHI: KAKWE CTHIM LHU(POBOTO
BOCIIMTaHUs IOJUEPKUBAIOTCA B «AkageMuu poaureneit u gereit TRT»? Kak B kKoHT€HTe ypaBHOBEIIMBAIOTCS
PHUCKH U BO3MOXKHOCTHU?

Teopernueckass 0OCHOBa HCCIIEOBaHUS ONMpPAETCS Ha JIMTEPATypy MO LUPPOBOMY BOCHHTAHHIO M
ponurenbekoit Menuanuu. LludpoBoe BocnuTaHue 03HauYaeT OTBETCTBEHHOCTh PONUTENEH 3a HaIpaBlCHUE
OIbITa CBOMX JieTel B U(POBOH cpene. DTO MOHITHE OTPAXKAaeT COXpaHEHHE TPAJULUOHHBIX POAUTEIbCKUX
ponelt B 1mdpoBOM KOHTEKCTe. MoIens pPOAWTENHCKONW MeAWanuu, pa3paboranHas JIMBHHICTOHOM U
XenbcriepoM, SIBISETCS OJHUM M3 OCHOBHBIX ITOAXOJOB B 3TOH oOmacTH. Monens OOBSCHAET CTpaTerdu
BOCIIMTaHUS B paMKaxX 4YETBIPEX KaTEropuil: aKkTHUBHOE COBMECTHOE HCIOJB30BAHNE, OTPAHUYEHUS
B3aMMOJCHCTBUS, TEXHUUECKNE OTPAaHWYECHUS M MOHUTOPHHI. B nmuTeparype oTMedaeTcs, 4TO pOOUTEIH B
OCHOBHOM TIPUMEHSIOT TIIOIXO/Bl, OPHEHTUPOBAHHbIE Ha pHCKU. LlupoBEIE TEXHOIOTMM YacTo
paccMaTpUBAlOTCA KakK yrpo3bl. DTy CHTYalUIO ONpenaenseT KOHLENIUS «MeauanaHukm». llens maHHOTO
HCCIICAOBAHUA — BHCCTHU BKJIa[l B HAYUYHYIO JIMTCPATYypy IMYTEM H3YUCHHA CTCIICHU COBIAACHHA KOHTCHTaA
«Axagemuu poauteneit u geteit TRT» ¢ ykazaHHBIMU T€OPETUYECKUMU OCHOBAMH.

HccnenoBanue MpOBOTUIOCH C HCIOJB30BAaHMEM KA4eCTBEHHOTO MOAXOAa M OBUIO MOCTPOCHO B
dbopMe KOHTeHT-aHanmu3a. BBIOOpKAa WCCIEIOBaHUS COCTOMT u3 127 MarepuajoB Ha TeMy Meaua,
OIyOJIMKOBaHHBIX Ha caiite «Akaaemun poautened u nereid TRT». Dtu marepuansl ObUIH OMyOJIIMKOBAaHBI B
nepuon ¢ sHBaps 2022 roma mo okTa0ph 2025 roma. 80 M3 HUX MpPEICTaBISIOT co0oil crathu, a 47 —
BUACOpONHKHU. B x01e cOopa maHHBIX OBLT MPOBEAEH IOMCK IO BCEM KaTeropusaM Ha mardopme. Marepuaisl,
CBSI3aHHBIC C MeIHa U U(PPOBHIMHU TEXHOJOTHSIMHA, OBLITH BEISBIICHBI M OTOOpAHBI B KAYECTBE BEIOOPKH. 3aTeM
UL MiccaeqoBaHUS ObUT pa3paboTaH malloOH KOAMPOBAaHHS. MaTepHallbl KOAWPOBAIKACH C YYETOM JIATHI,
aKIEHTOB JWCKypca, TUIa MeJHa, HCTOYHIKA HH(POPMALINU U CTIIEH mudpoBoro BocimTanus. KogupoBanme
MPOBOAMIM [[BA WCCIIENOBATeIs, W OBUI JOCTUTHYT BBICOKMH YpOBEHb COTJIACOBAHHOCTH MEXKIY
KOJUPOBIIMKaMU. [laHHBIE aHATM3UPOBAIHUCH C TIOMOIIBIO TEMAaTHUECKOTO aHanu3a. [loayueHHbIe pe3yIbTaThl
MHTEPIPETHUPOBAIUCH C YUETOM HCCIIEI0BATENILCKIX BOTIPOCOB.

PesynbraThl MOKa3bIBAIOT, 4TO 3Ha4YMTeNbHAs yacTh marepuanoB Ha caiite «TRT Children Parent
Academy» comepKHUT COOOIIEHHS O PHUCKAaX M yrpo3ax. B Oosiee ueM MOJOBHHE MaTepHAIIOB IH(POBHIC
TEXHOJIOTMHM B OCHOBHOM ITPECTABJICHbI KaK BPEAHbIE AJ JeTeil. DTO comiacyeTcst C OpUeHTUPOBAHHBIM Ha
PHCKH MOJXOIOM K HU(PPOBOMY BOCIIUTAHHIO, OMCAHHBIM B JINTEPATypeE.

HpI/I H3YyUCHUU CTHIICH L[I/I(i)pOBOFO BOCHHUTAHHUS OBLIO OTMECYCHO, YTO HapboJlee YacTo
MNOAYCPKUBACMBIM ITOAXOA0M OBbLIO AaKTMBHOE COBMECTHOE HCIIONB30BaHUE. DTOT noaxona ACJa€T aKICHT Ha
pyKOBOI[fIH.[eﬁ poJaun  poAUTEIIA. O,I[HaKO 3HAYUTCIbHOC BHUMAHHC YACIAJIOCH TAKXE OIpaHUYCHUSIM
BSaHMOHGﬁCTBHH U TCXHUYCCKHUM OI'pPaHUYCHUAM. DTOoT PE3YJIbTAT MOKA3BIBACT, YTO B MaT€puajiax HIMPOKO
MPCACTABJICH NOAXO0JA K BOCIIUTAHUIO, OCHOBAHHBIM Ha HaA30pC U KOHTPOJIC.

Bonbmasi 4acTh KOHTEHTa COCpENOTOYEHa Ha HCIOJIb30BaHMKM Meaua JeTbMH. CoOCTBEHHbIE
QpoBble NPUBBIYKKA POIUTENEH 3aTparvBajMCh JIMIIL B OTpaHMYEHHOM uucie MarepuanoB. L{udposoe
BOCTINTAHHE PAaCCMaTPUBACTCS HCKITIOYUTEIBHO C TOUKHU 3peHUS peOeHKa TOIBKO B «Akanemun poauteneit TRT
Children». Omnako nuTeparypa IIOKa3bIBaeT, YTO HU(POBOE IOBEIEHHE POAWTENEH CIY)KUT BaKHBIM
MPUMEPOM IS TToApaXkaHus Jis fnerei. OrpaHHYeHHOE BHUMaHHE K MEIUA-TIPAKTHKAM B3POCIBIX MOXKET
0C1abuTh MOTEHINAI TIAT()OPMBI B TIPOIABIKECHUH CTPATET M II(PPOBOTO BOCIUTAHHUS.

UccnenoBanne mnokaspiBaeT, 4ro «TRT Children Parent Academy» mnpenocraBisieT BakKHYIO
o0mecTBeHHYI0 yciayry B cdepe 1m¢ppoBoil rpamorHocTH aust poxmurenei. Ilmardopma mHpOpMuUpyer
ponuTeneld M TMOBBINIACT MX OCBEAOMIIEHHOCTH Oylarojaps MarepuayiaM, MOJTOTOBJICHHBIM 3KCIEPTaMHU.
OnHako JUCKYpC, OPHEHTHPOBAHHBI HAa PUCKHM, M Marepuaysl 00 yrpo3ax HEoOXOAMMO ypaBHOBECHTH
MOJICP’)KUBAIOIIMME  COOOLICHUSIMUA. PekoMeHIyeTcst ynessiTh OoJblle BHUMAHHUS 00pa3oBaTelIbHBIM H
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COIIMAJbHBIM BO3MOKHOCTAM, KOTOpBIE IpeanaraioT IudpoBele TexHomormd. Ha nanHOM 3Tame
PEKOMEHIYETCSl YBEJIIMUUTH KOIMYECTBO KOHKPETHOTO KOHTEHTA IUIS Pa3jIMUHBIX BO3PACTHBIX Ipymm. Taxke
Ba)KHO YBEIMYHUTH KOJMUYECTBO MATEPHAIIOB, MOCBAIIEHHBIX COOCTBEHHBIM IN(POBBIM MPAKTHKAM POIUTEICH.
JlaHHOEe WccnenoBaHWE TAKXKe IPEUIaracT HOBBIC HANpPABICHUS IS M3Yy4YEHUS OHCKYpCOB O IH(POBOM
BOCIIUTAHUH B APYTMX MHCTUTYIIMOHAIBHBIX KOHTEKCTaX. B Oyoymumx mcciieoBaHUAX MOXKHO HCIIOJIB30BaTh
CPaBHHUTEIbHBIC TIOIXOABI ATl N3YHIEHUSI TOTO, KaK KOHIEHINS HU(PPOBOTO BOCIIUTAHHS HHTEPIPETUPYETCS Ha
pa3HbIX miaTdopmax.

KiaroueBnle ciioBa: KOMMYHUKAIIMOHHBIC UCCIICAOBAHU, HOBbIC ME€/1UA, III/I(l)pOBI)Ie M¢caua, HI/I(lJpOBOG
BOCIIUTAaHUEC, MEAUATPAMOTHOCTb, KOHTCHT-aHaJIN3.
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Yapilandirilmis Ozet:

Dijital teknolojiler giiniimiizde herkes icin énemli bir yer edinmistir. Internet, mobil cihazlar, dijital
oyunlar ve sosyal medya; insanlarin 6grenme, eglenme ve sosyallesme bicimlerini kokli bir doniisiime
ugratmaktadir. Bu doniigiim, ebeveynlik rollerinin de yeniden tanimlanmasini zorunlu kilmaktadir. Giiniimiizde
ebeveynler yalnizca ¢ocuklarini ¢evrimici risklerden korumakla yiikiimlii degildir; ayn1 zamanda dijital
ortamlarin sundugu firsatlarin etkin bigimde kullanilmasindan da sorumludur. Bu baglamda dijital ebeveynlik,
ebeveynlik kavraminin temel bilesenlerinden biri haline gelmistir. Dijital ebeveynlik; ebeveynlerin ¢ocuklarina
medya ve teknolojiyi giivenli, bilingli ve dengeli bir sekilde kullanmalar1 yoniinde sagladiklari rehberligi ifade
etmektedir. Tiirkiye'de bu alanda yiirtitiilen kamuya agik girisimlerden biri TRT Cocuk Ebeveyn Akademisi'dir.

Bu ¢alismanin amaci, TRT Cocuk Ebeveyn Akademisi web sitesinde yer alan medya ve dijital
teknoloji temali igerikleri incelemektir. Caligma; s6z konusu igeriklerde hangi dijital ebeveynlik bigimlerinin
6n plana ¢ikarildigini ortaya koymay1 ve dijital teknolojilere iligkin risk ile firsatlarin nasil ¢ercevelendigini
incelemeyi amaglamaktadir. Bu dogrultuda arastirma su sorulara yanit aramaktadir: TRT Cocuk Ebeveyn
Akademisi'nde hangi dijital ebeveynlik bigimleri 6ne ¢ikarilmaktadir? Igeriklerde riskler ve firsatlar ne dlgiide
dengeli bir sekilde ele alinmaktadir?

Calismanin kuramsal cergevesi, dijital ebeveynlik ve ebeveyn araciligi (parental mediation)
literatiiriine dayanmaktadir. Dijital ebeveynlik; ebeveynlerin ¢ocuklarinin dijital ortamlardaki deneyimlerini
yonlendirme sorumlulugunu ifade etmekte ve geleneksel ebeveynlik rollerinin dijital baglamda siirdiiriilmesi
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olarak degerlendirilebilmektedir. Livingstone ve Helsper tarafindan gelistirilen ebeveyn arabuluculugu modeli,
bu alandaki temel yaklasimlardan birini olusturmaktadir. Model; ebeveynlik stratejilerini aktif birlikte
kullanim, etkilesim kisitlamalari, teknik kisitlamalar ve izleme olmak {iizere dort kategori altinda
aciklamaktadir. Literatiirde ebeveynlerin bilyiikk 0Ol¢lide risk odakli yaklagimlar benimsedigi ve dijital
teknolojilerin ¢ogunlukla tehdit unsuru olarak ele alindigi goriilmektedir. Bu durumu kavramsallastiran "medya
panigi" kavrami da alan yazininda 6nemli bir yer tutmaktadir. Mevcut ¢alisma, TRT Cocuk Ebeveyn Akademisi
iceriklerinin bu kuramsal ¢ergeveyle ne Olglide oOrtiistiiglinii inceleyerek literatiire katki saglamay1
hedeflemektedir.

Arastirma nitel bir yaklasimla tasarlanmis olup igerik analizi yontemi benimsenmistir. Caligmanin
orneklemi, TRT Cocuk Ebeveyn Akademisi web sitesinde yayimlanan 127 medya temali igerikten
olusmaktadir. S6z konusu igerikler Ocak 2022 ile Ekim 2025 tarihleri arasinda yayimlanmis olup 80'i makale,
47'si video formatindadir. Veri toplama siirecinde platformdaki tiim kategoriler taranmis; medya ve dijital
teknolojilerle ilgili icerikler tespit edilerek 6rnekleme dahil edilmistir. Ardindan arastirma igin bir kodlama
sablonu gelistirilmistir. Icerikler; tarih, séylem vurgusu, medya tiirii, bilgi kaynag1 ve dijital ebeveynlik
bigimleri agisindan kodlanmisgtir. Kodlama siireci iki aragtirmaci tarafindan yiriitilmiis ve yiiksek diizeyde
kodlayicilar arast uyum saglanmistir. Veriler tematik analiz yontemiyle ¢6ziimlenmis; bulgular arastirma
sorulart dogrultusunda yorumlanmastir.

Bulgular, TRT Cocuk Ebeveyn Akademisi i¢eriklerinin dnemli bir boliimiiniin risk ve tehdit mesajlari
igerdigini ortaya koymaktadir. Igeriklerin yarisindan fazlasinda dijital teknolojiler ocuklar igin zararli unsurlar
olarak sunulmaktadir. Bu bulgu, literatiirde tanimlanan risk merkezli dijital ebeveynlik yaklasimiyla
ortiismektedir.

Dijital ebeveynlik bigimleri incelendiginde en sik vurgulanan yaklagimin aktif birlikte kullanim
oldugu goriilmektedir. Bu yaklagim, ebeveynin rehberlik roliinii 6n plana ¢ikarmaktadir. Bununla birlikte,
etkilesim kisitlamalar1 ve teknik kisitlamalar da igeriklerde belirgin bigimde vurgulanmaktadir. Bu bulgu,
platformda denetim ve kontrole dayali bir ebeveynlik anlayisinin giiclii bicimde temsil edildigini
gostermektedir.

Iceriklerin biiyiik ¢cogunlugunun cocuklarin medya kullanimma odaklandifi, ebeveynlerin kendi
dijital aliskanliklarinin ise yalnizca sinirli sayida igerikte ele alindig1 dikkat ¢ekmektedir. TRT Cocuk Ebeveyn
Akademisi'nde dijital ebeveynlik yalnizca ¢ocuk merkezli bir perspektiften ele alinmaktadir. Oysa literatiir,
ebeveynlerin dijital davranislarinin ¢ocuklar i¢in giiglii bir rol model olusturdugunu ortaya koymaktadir.
Yetiskinlerin medya pratiklerine iligkin igeriklerin sinirli kalmasi, platformun dijital ebeveynlik stratejilerini
tesvik etme potansiyelini zayiflatabilir.

Calisma, TRT Cocuk Ebeveyn Akademisi'nin ebeveynlere yonelik dijital okuryazarlik alaninda
o6nemli bir kamu hizmeti sundugunu gostermektedir. Platform, uzman tabanli igerikleriyle ebeveynleri
bilgilendirmekte ve farkindalik olusturmaktadir. Bununla birlikte, risk ve tehdit odakli séylemin destekleyici
mesajlarla dengelenmesi gerekmektedir. Dijital teknolojilerin sundugu egitimsel ve toplumsal firsatlara daha
fazla yer verilmesi 6nerilmektedir. Bu noktada farkli yas gruplarma yonelik 6zgiin igeriklerin artirilmasi da
onemli bir gereklilik olarak degerlendirilmektedir. Bunun yani sira ebeveynlerin kendi dijital pratiklerine
iligkin igeriklerin sayisinin artirilmasi biiyiik 6nem tagimaktadir. Bu ¢alisma ayn1 zamanda dijital ebeveynlik
sOylemlerinin farkli kurumsal baglamlarda incelenmesine yonelik yeni aragtirma alanlarina kap1 aralamaktadir.
Gelecekteki c¢aligmalar, dijital ebeveynligin farkli platformlarda nasil ¢ergevelendigini karsilastirmali
yaklagimlarla ele alabilir.

Anahtar Kelimeler: fletisim Calismalar1, Yeni Medya, Dijital Medya, Dijital Ebeveynlik, Medya
Okuryazarlig1, Igerik Analizi.

Turkish Studies, 21(O1)



A Qualitative Analysis of Media and Digital Literacy Content in the TRT... 1967

< Turkish Studies Ll

ANKARA SC!ENCE
www.turkishstudies.net/turkishstudies eISSN: 1308-2140 UNIVERSITY

A Qualitative Analysis of Media and Digital Literacy Content in the TRT Children’s Parent
Academy

Introduction

The family, the most fundamental building block of society, has been profoundly influenced
by cultural, economic, and technological transformations throughout history. With the transition from
an industrial society to an information society, family structures and parenting practices have
evolved; today, as digital technologies permeate daily life, parent-child relationships have taken on
a new context. The opportunities offered by the digital age provide children with access to
information, entertainment, and socialization; at the same time, they also bring serious risks such as
addiction, exposure to harmful content, privacy violations, and cyberbullying. Consequently, parents’
responsibilities to protect, guide, and mentor their children in digital environments have become
more complex and multifaceted compared to the past. UNICEF’s 2025 report, “Childhood in a
Digital World,” reveals that children worldwide are starting to use the internet at increasingly younger
ages and have become dependent on digital technologies as an integral part of their daily lives. The
report emphasizes that children from low-income families are particularly exposed to online risks
and that the digital divide remains a serious problem (UNICEEF, 2025).

Studies conducted specifically in Tiirkiye also reflect this global trend. According to the
results of the “Survey on Children’s Use of Information and Communication Technologies”
conducted by the Turkish Statistical Institute (TUIK) in 2024, 91.3% of children in Tiirkiye use the
internet. These children primarily use the internet to watch videos, participate in online classes, and
play games (TUIK, 2024). These findings demonstrate just how powerful the digital world’s
influence on family life is. The childhood experience is now shaped not only by the physical and
social environment but also by digital environments.

The concept of digital parenting has emerged to address these needs. Livingstone and Helsper
(2008, p. 581) introduced the concept of “parental mediation” and categorized the ways parents
regulate their children’s internet use into four main strategies: active co-use, interaction restrictions,
technical restrictions, and monitoring. These strategies reflect parents’ efforts to protect their children
in digital environments while also ensuring they benefit from social and educational advantages. The
importance of digital parenting is not limited to protecting children from risks. Effectively leveraging
the opportunities offered by digital technologies is also among parents’ fundamental responsibilities.
Access to educational resources, the development of communication skills on social media, and
digital content that fosters creativity offer critical opportunities for children’s healthy development.
However, the existing literature reveals that parents often adopt inconsistent approaches, sometimes
using technology as a “babysitter” and at other times turning it into a tool of the reward-punishment
mechanism (Adam Karduz & Kelesoglu, 2020, p. 3621). This situation highlights the need to clarify
parents’ guiding roles and support them with appropriate models.
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One of the key initiatives in the field of digital parenting in Tiirkiye is the TRT Children’s
Parenting Academy, launched by the public broadcaster TRT. Established in 2017, this platform
offers content that guides parents on topics such as child development, school and learning, child
psychology, and media literacy. One of the platform’s primary goals is to raise parents’ awareness
about media, mitigate the negative effects of screen-centered lifestyles, and help children develop
healthy digital habits (Taskiran, 2018). In this context, the TRT Children’s Parent Academy is
regarded as one of the key institutional initiatives in Tiirkiye where parents can receive support
during the digital transformation process.

The aim of this study is to analyze media-related content published on the TRT Children’s
Parenting Academy website to identify which parenting styles are emphasized most in these
materials. In addition to filling a significant gap in the fields of parenting and digitalization, the
research also aims to help parents conceptualize their roles in the digital world.

The study was conducted around two research questions addressing the following issue:
“Which parenting styles are highlighted in the media content published on the TRT Cocuk Parent
Academy website, and what kind of digital parenting model do these contents present to parents?”’

1. What parenting styles do the media contents featured in the TRT Children’s Parenting
Academy highlight?

2. How are the risks and opportunities balanced in the messages that content conveys to
parents?

The Family in the Digital Age

The institution of the family has been influenced by the changes occurring in society and
culture throughout history. The innovations and changes brought about by the digital age we live in
are also having varying effects on the family. In this context, one of the most notable changes
concerns expectations regarding how parents raise their children. Throughout the processes of
modernization, the shrinking of the family structure and its shift toward the nuclear family form has
weakened extended family ties. During this process, some of the roles and responsibilities
traditionally attributed to family members have been transferred to the media (Ozyiirek, 2022, p. 34).

Digital media tools represent a critical aspect of the interactions between parents and children
in today’s ever-changing media landscape. In particular, the increase in the use of the internet and
social media platforms observed in recent years has influenced parents’ media habits with their
children. Today, media is viewed by individuals as a primary source of information. In particular,
children now obtain a significant portion of the information they acquire not from their parents, as
was the case in the past, but from digital media tools (Pembecioglu, 2013, p. 476).

Although there is a lack of data on a global scale, 97% of 15-year-olds in developed countries
have internet access at home. Children use the internet for various purposes, such as using social
media, playing video games, and watching videos (UNICEF, 2025, p. 3). The data from Tiirkiye also
mirrors global trends. The Survey on Children’s Use of Information and Communication
Technologies, conducted for the first time in 2024 by the Turkish Statistical Institute (TUIK, 2024)
is significant in shedding light on children’s internet usage practices in Tiirkiye. According to the
research findings, 91.3% of children in Tiirkiye are internet users. Children primarily use the internet
to watch videos, participate in online classes, and play games. The percentage of children who use
social media is 66.1%, and the most popular platforms are, in order, YouTube, Instagram, TikTok,
and Snapchat. One of the most striking findings of the study is the proportion of digital technology
products used exclusively by children. According to the data, in 2024, 63.8% of children reported
that at least one of the following products; computers, smartphones, smartwatches, and game
consoles was intended solely for their personal use. Such intensive usage brings not only the
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countless opportunities the digital world offers in areas such as education, socialization, information
acquisition, and creativity, but also serious risks such as misuse, addiction, cyberbullying, exposure
to inappropriate content, and the privacy of personal data. Consequently, digital parenting has
become not just an individual responsibility, but also a societal necessity. (Ozaydin Aydogdu et al.,
2024, p. 1070).

The Vision Document and Action Plan for the Protection and Empowerment of the Family
(2024-2028) devotes significant attention to digitalization and family issues, emphasizing that
digitalization has profound effects on family structure, values, and communication (Tirkiye
Cumbhuriyeti Aile ve Sosyal Hizmetler Bakanligi, 2024, pp. 51-60). Accordingly, as internet access
increases, the risks children face in online environments are becoming more critical; social media
addiction threatens the psychological well-being of family members and negatively impacts their
cognitive and social development. For this reason, the goals of promoting family-friendly content,
raising parental awareness, encouraging safe usage habits, and reducing digital addiction are a top
priority. Furthermore, the necessity of inter-institutional collaboration and coordination with the
media sector in addressing these risks is particularly emphasized.

Although the use of digital technologies affects families in different ways and to varying
degrees, certain similarities can be observed. For example, in many families, digital technologies are
reducing the amount of quality time spent together. Both children and adults are turning their
attention to mobile devices even during times when the family is together. The constant accessibility
provided by mobile devices and internet technologies means that adults spend a significant amount
of time on work-related tasks even when they are at home. Children, meanwhile, are able to access
environments beyond parental supervision through digital technologies. As a result, communication
within the family decreases, and family members become more isolated (Sayar & Benli, 2020, pp.
153-155).

Digital Parenting

Research on parenting styles gained momentum in the second half of the 20th century, and
various parenting styles with distinct characteristics have been proposed. One of the pioneering
classifications in this area was developed by Baumrind (1967). By defining parenting through the
dimensions of control, expectations of maturity, openness in communication, and compassion/care,
he identified three parenting styles. In the authoritative style, parents combine high control with high
care and open communication based on reasoning. In this environment, children appear self-
regulated, self-confident, assertive, open to exploration, and generally well-balanced. The
authoritarian style combines high control with low interest. This atmosphere, where power is
frequently used and reasoning is limited, produces unhappiness, withdrawal, and low peer closeness
alongside relative self-control. The permissive style, on the other hand, involves low control, low
expectations, and a lack of consistent guidance. In this case, children exhibit low self-control and
self-efficacy, avoidance of novelty, and dependent tendencies. Maccoby and Martin (1983) added
neglectful parenting as a fourth style to this classification. Neglectful parents do not have time to
devote to their children. They meet their basic needs but do not show any affection.

While traditional definitions of parenting have served as a guide for describing the parent-
child relationship from the past to the present, today’s children are surrounded by digital technologies
and are growing up in an environment that is vastly different from that of the past. International
studies reveal that children are starting to use the internet at increasingly younger ages and that
children and adolescents account for a significant proportion of all internet users. As children grow
up in this digital environment, parents are compelled to adapt to the digital world in order to protect
and guide them. Consequently, the profound transformations brought about by rapidly advancing
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technology in family life necessitate a reevaluation and redefinition of the concepts of parenting and
childhood within the context of the digital age (Zeybekoglu Akbas & Dursun, 2020, p. 2250).

In the digital age, the fundamental dilemma for parents is how to ensure their children can
safely and effectively take advantage of the opportunities offered by online environments while also
protecting them from potential risks. Current studies indicate that parents may behave inconsistently
in this regard; they tend to use technology at times as a sort of “babysitter” during household chores,
and at other times as a tool for rewarding or punishing children to guide their behavior (Adam Karduz
& Kelesoglu, 2020, p. 3621).

Research on the topic of digital parenting (Cakir & Gedik, 2026; Ergin & Ergin, 2022;
Zeybekoglu Akbas & Dursun, 2020) largely dates back to the early years of the 21st century. In their
pioneering work in this field, Livingstone and Helsper (2008, p. 581) established a framework using
the term “parental mediation”, a concept encompassing parental practices aimed at regulating
children’s internet use, even though they did not explicitly use the term “digital parenting.”
Accordingly, parents generally strive to regulate their children’s media use. The primary aim of this
effort is to minimize the negative effects of media use on children while reaping its educational and
social benefits. To strike this balance, parents adopt various approaches that go beyond simple
restrictions.

In its most basic definition, digital parenting refers to the skills parents need to help their
children use digital environments safely and appropriately (Ozaydin Aydogdu et al., 2024, p. 1070).
This concept refers to the continuation of traditional parenting responsibilities in the digital world;
specifically, ensuring children’s education, protection, and safety in digital environments. The digital
age has transformed parenting practices and expanded parents’ roles; parents are now expected not
only to protect their children from the risks of digital tools but also to guide them in taking advantage
of the opportunities the digital world offers (Aslan & Zinderen, 2024, p. 78). A digital parent is a
mother or father who does not deny the digital demands of the modern age, has a basic grasp of how
to use digital tools, is aware of the opportunities and risks in digital environments, can protect their
child from these risks, serves as a role model for their child regarding the proper use of digital tools,
instills the importance of respecting personal rights even in the virtual world, and remains open to
technological advancements (Yay, 2019, p. 11). The term “digital” encompasses any type of
electronic device that can be used for any purpose, such as gaming, entertainment, research, or simply
passing the time.

In the literature, the mediating role of parents in children’s media use has been defined across
various categories. According to a widely accepted approach, digital parenting is addressed under
five key themes: digital literacy', awareness, control, ethics, and innovation (Kabakg1 Yurdakul et
al., 2013, p. 888). These roles shape the ways in which parents guide their children in the digital
world.

Digital literacy is not merely the ability to use digital devices or software; it also involves
possessing specific skills in the digital environment and going beyond simply knowing how to search
the internet or use a keyboard. Parents must be able to use technology at a basic level, demonstrate
tolerance for technical issues, understand the internet from a technical perspective, have a desire to
keep up with digital innovations, and be familiar with privacy policies in information and
communication technologies (Aslan & Zinderen, 2024, p. 79).

' For further studies on digital literacy, e-learning, distance education, and the role of digital skills in sustainable
development, see also: Aydin et al., 2022; Kurtdede Fidan & Yazici, 2023; Mentese & Geng, 2021; Saragoglu & Diiger,
2025; Simgek, 2022; Yilmaz & Temiz, 2023, 2024; Bilen & Kaban, 2020; Cubukcu, 2026.
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Digital parents must be aware of the opportunities and risks in the online environment, set a
positive example for their children, recognize their children’s problematic usage, and be able to
monitor them to protect them from dangers in the digital world. Establishing open communication
with children, seeking advice from teachers and other parents, and trying out the apps their children
use are essential requirements of this role. Parents should be aware not only of the risks their children
may face in the digital world, such as illegal content, pedophiles, cyberbullying, harmful information,
and fraud, but also of the opportunities available, including access to global information, educational
resources, social networks, and entertainment (Yay, 2019, p. 16).

Livingstone and Helsper (2008, p. 587) categorize the practices and rules parents apply when
regulating their children’s internet use under four main headings:

1. Active Co-use: This involves parents talking to their child about their online activities,
staying nearby while the child is online, or watching the screen. This approach makes it more likely
for parents to comment on or guide their child’s online activities. It is the most commonly used
strategy among parents.

2. Interaction Restrictions: These restrictions typically focus on user interaction and are
viewed by parents as a major cause for concern. They involve prohibiting children from engaging in
activities such as email, chat rooms, instant messaging, and downloading.

3. Technical Restrictions: This Internet-specific strategy refers to the use of software to filter
or block certain activities. Practices such as installing filtering software (33%) and installing
monitoring software (23%) are implemented by a minority group.

4. Monitoring: This involves parents checking their child’s online activity after the child has
finished (either secretly or openly). This includes checking the websites visited (30%) or checking
emails (17%).

The extent to which parents rigorously apply the aforementioned parenting strategies is
largely related to the family’s cultural background and socioeconomic status. Middle- and upper-
middle-class families largely embrace an expressive empowerment ethic. These families focus on
children’s individual rights, freedom of self-expression, and the use of media to prepare for future
success. Families with lower socioeconomic status, on the other hand, embrace a respectful
connectedness ethic. This approach emphasizes respect for parental authority and maintaining strong
family bonds among family members. These families tend to prioritize the family’s interests over the
individual’s rights due to risks in the outside world. Consequently, the tendency to restrict children’s
media use is higher in such families (Clark, 2013, p. 157).

Although the topic of digital parenting is generally addressed within a broad framework that
encompasses parental approaches to children’s use of digital media, recent studies have begun to
recognize that digital parenting also encompasses parents’ own digital habits. This is because
parenting is shaped not only by direct interactions with children but also by parents’ daily digital
practices (Tang & Liu, 2025).

Digital Parenting Education and Apps Around the World

For children to receive the guidance they need in a media-dominated world, it is essential
that parents possess sufficient media literacy skills. However, it is a well-known fact that for at least
two generations, parents have lacked personal experiences that mirror their children’s media
experiences. At this point, parents require media literacy education. Despite this, media literacy
programs primarily focus on K-12 students and do not sufficiently address parents’ needs in this area
(Haywood & Sembiante, 2023, p. 80). However, the responsibility of being good parents today
requires making decisions on a wide range of issues such as at what age children should be introduced
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to screens, their daily screen time, what content they should consume, and how to protect them from
online threats in addition to being aware of the risks and opportunities in the digital world. These
new questions which were not on the agenda of parents just a few generations ago have increased
the need for programs that address parents’ lack of knowledge regarding digital literacy or media
literacy and provide them with guidance.

The Family Online Safety Institute (FOSI), a U.S.-based international nonprofit
organization, is one of the organizations working to address the need in this area. The organization,
which aims to make the online world safer for families and children, states that its Digital Parenting
Program is designed to provide parents and caregivers with the knowledge and confidence to
navigate the digital world alongside their children. (Family Online Safety Institute, n.d.-a). A closer
look at the program reveals that the educational content for parents has been developed with a very
broad scope. A key indicator of this is that the content is categorized not only by topic but also by
device and platform. The content included in the program is categorized not only by topic but also
by specific devices (e.g., smartwatches, tablets, smart TVs) and platforms (e.g., TikTok, Roblox,
YouTube). Additionally, informative articles on topics related to media literacy such as digital
reputation, cyberbullying, and digital citizenship are also made available to parents. In the guide
titled “Digital Wellbeing Summer Challenge,” published by the organization in February 2025,
parents are provided with suggestions for online and offline activities they can do with their children
over a 28-day period (Family Online Safety Institute, n.d.-b). In this regard, the guide highlights the
potential of digital tools to enhance communication and sharing within the family. All these detailed
recommendations and classifications demonstrate that guidance for digital parents is beginning to be
addressed through a multifaceted approach that goes beyond traditional topics such as limiting
children’s screen time and the harms of social media.

The “Parenting for a Digital Future” platform, run by the Department of Media and
Communications at the London School of Economics in the UK, is another initiative aimed at helping
parents raise children in the digital age (Parenting for a Digital Future, n.d.). Launched as part of a
research project titled “Parenting for a Digital Future,” the blog continues to regularly publish content
on topics such as current technological developments, media regulations, and the impact of platforms
on families. In addition, it provides parents with news, academic publications, and scientific research
conducted around the world regarding the effects of digital technologies on children. Examples of
articles featured on the blog include “Parenting Children with Neuro-Diverse Needs in the Digital
World,” “What Should ‘Digital Literacy’ Look Like in the Age of Algorithms and Artificial
Intelligence?,” and “Within the Digital Society: Digital Inequality.”

Initiatives that support digital parents can also differ in their areas of focus and approaches.
The Global Parenting Initiative stands out for its work targeting parents in middle- and low-income
countries in the Global South. Formed through the collaboration of various stakeholders, the
initiative’s primary goal is to equip parents with the information and tools they need to prevent child
abuse, violence, and exploitation, while also fostering children’s learning potential (Global Parenting
Initiative, n.d.-a). ParentText, an initiative centered on play-based parenting, is also developing
parenting support technologies such as ParentText, ParentChat, and ParentApp. Professor Cathy
Ward, a member of the initiative in South Africa, notes that while traditional parenting support
programs are beneficial, they remain inaccessible to many parents worldwide, emphasizing that the
digitization of these support services is crucial for reaching more parents and caregivers (Global
Parenting Initiative, n.d.-b).

The need for guidance faced by parents raising children in the rapidly changing digital world
is also supported by projects funded by the European Union (EU). The Media Literacy for Parents
(Meli for Parents) project is one such example. The project addresses the issue that media literacy
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education is typically aimed at young people, leaving parents’ information needs in this area unmet;
it aims to bridge this policy gap by developing digital media education and tools specifically for
parents. The primary objective of these educational programs is to equip parents with the technical
knowledge they need to use digital media effectively and engage with their children’s online activities
(MeLi Parents, n.d.). Another EU-funded project developed with a similar objective is APRICOT.
What sets this project apart from others is its emphasis on the importance of media literacy education
not only for parents but also for grandparents, and its provision of training tailored to this audience.
In this context, the project specifically aims to enhance the media literacy and critical thinking skills
of older adult learners (Apricot4Parents, n.d.).

All these examples demonstrate that equipping parents with media literacy skills in the digital
age is of critical importance both for ensuring children’s safety in the online world and for
strengthening family communication, and the number of initiatives aimed at addressing this need is
growing in countries around the world.

Services for Digital Parents in Tiirkiye and the TRT Parenting Academy

When examining the activities carried out in Tiirkiye to equip parents with digital literacy
and/or media literacy skills, it is evident that various civil society organizations and public
institutions are engaged in such efforts. The Ministry of Family and Social Services of the Republic
of Tiirkiye published a guide titled “Parent’s Guide to Protecting Children from Digital Risks” in
2025, addressing the threats and opportunities posed by information technologies to children in the
digital world (Tirkiye Cumhuriyeti Aile ve Sosyal Hizmetler Bakanligi, 2025). The Children’s
Foundation, a non-governmental organization, announced in 2013 that it had launched the Children
and Media Movement; aiming to equip the public with media literacy skills (Cocuk Vakfi, n.d.), the
foundation organized the 1st Children and Media Congress in Istanbul in November of that same
year (Anadolu Ajansi, 2013).

Looking at university-level initiatives, it is evident that a project similar to the UK-based
“Parenting for a Digital Future” has been implemented at the Faculty of Communication at Istanbul
Bilgi University. The primary mission of the project, initiated by Dr. Esra Bilgic, a faculty member
in the Media Department, is stated as “bringing to the attention of parents, educators, and all relevant
stakeholders in Tiirkiye the key discussions emerging across various academic disciplines worldwide
regarding the relationship between digital media and children.” Operating under the motto “Guide,
Don’t Ban,” the project’s website features informative articles and podcasts on various topics related
to the relationship between children and media (Dijital Medya ve Cocuk, n.d.).

TRT, Tirkiye’s public broadcaster, is among the organizations striving to guide parents on
media literacy. Through its “TRT Children’s Parent Academy” website and social media channels,
launched in 2017, the organization provides informative content on all aspects of child development.
On the Parent Academy’s website, content is organized under the categories “Child Development,”
“School and Learning,” “Life with Children,” and “Child Psychology” (TRT Cocuk Ebeveyn
Akademisi, n.d.). As these categories suggest, the platform does not focus directly on media or digital
literacy, but it does include content related to these topics. Indeed, “breaking the cycle of screen-
centered living” and “guiding parents in media literacy” are listed among the core objectives of the
TRT Children’s Parent Academy (Taskiran, 2018).

Method

In this study, a qualitative content analysis was conducted on the media-related articles and
videos available on the TRT Parenting Academy website.

The study’s sample consists of 127 pieces of content, including videos and articles available
on the TRT Children’s Parent Academy website. The TRT Children’s Parent Academy features a wide
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range of educational and informative content under the headings “Child Development,” “School and
Learning,” “Life with Children,” and “Child Psychology.” To identify media-related content among
these materials, all posts under each category were reviewed, and those related to the use of media
and digital tools were identified and listed. The oldest content found dates back to January 2022,
while the most recent is from October 2025. The study’s sample is limited to these 127 pieces of
content, comprising 47 videos and 80 articles.

After the sample was determined, a coding template was prepared, and two researchers
conducted a preliminary coding using Microsoft Excel. In this preliminary coding, 14 pieces of
content, including articles and videos shared in different years were selected, resulting in a total of
84 codes. Inter-coder reliability was calculated using Miles and Huberman’s (1994, p. 64) formula,
“Reliability = Number of Agreements / (Number of Agreements + Number of Disagreements),” and
a similarity of 94% was determined. After addressing the deficiencies identified in the template,
coding was completed according to the following categories:

1. Content publication date: The year and month in which the content was published
have been manually coded.

2. Content focus: This category codes how the content emphasizes the use of digital
tools or media. The subcodes are as follows:

. Opportunity/benefit

. Risk/loss/threat

. Both risks and opportunities

. Neutral

3. The media platform or device discussed in the content: This category examines what
the content is about. The subcategories are as follows:

. Devices/smart devices

. Digital games

. Social media

. Digital platforms/streaming platforms

. Content

. Artificial intelligence

4. Primary information source in the content: The information source for the article or

video published in this category is specified. The subcategories are as follows:

. Expert Opinion

. Scientific Studies

. Corporate Resources (Siberay, guvenlioyna.org, etc.)

. TRT News (Content sourced from TRT News)

5. Digital parenting styles highlighted in the content: The four parenting styles

regarding internet use identified by Livingstone and Helsper (2008, p. 581) were examined in greater
detail in this study, and the following categories were coded as digital parenting styles:

. Active co-use: Refers to parents using digital devices together with their children.
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. Usage restrictions: The imposition of limits on children’s use of digital media by
establishing rules regarding duration, content type, or activity level.

. Technical restrictions: This refers to limiting children’s use of digital tools through
technological means such as software, filters, and parental control tools.

. Monitoring: This involves reviewing and overseeing children’s activities in digital
environments retrospectively.

6. Prominent age group in the content: This category examined whether the content
focused on any specific age group related to children. If the content mentioned a specific stage of
childhood (adolescence, infancy, etc.) or an age, it was manually coded.

In this study, data were collected through document analysis of 127 media and digital
technology-themed pieces published on the TRT Cocuk Ebeveyn Akademisi website between
January 2022 and October 2025. After the sample was determined, a coding template appropriate for
the research questions was developed, and all content was coded into the following categories:
publication date, content focus, environment/device discussed, information source, prominent digital
parenting styles, and the age group emphasized. The obtained data were categorized into themes
using a qualitative content analysis approach; findings were interpreted in line with the research
questions by identifying frequencies and trends.

The study was conducted using a qualitative content analysis design based on document
analysis within a qualitative research framework. Document analysis is a data collection method that
involves the systematic review of texts or media content produced in print or digital formats to
identify meanings and patterns relevant to the research questions. (Bowen, 2009). Content analysis
is a rule-based, systematic analytical technique used to generate valid and reproducible inferences
about the context of texts or meaningful communication materials (Krippendorff, 2019). In this study,
the media and digital technology-themed texts and videos on the TRT Children’s Parent Academy
website were treated as “documents”; the content was categorized and analyzed using a coding
framework developed in line with the research questions. Qualitative content analysis was deemed
suitable for describing the frameworks within which online parenting discourses are constructed and
which themes dominate, as it can be applied both inductively by generating categories from the data,
and theoretically guided by establishing categories using existing concepts. (Hsieh & Shannon,
2005).

Findings

This study presents the findings obtained from a content analysis of 127 “media”-themed
posts on the TRT Cocuk Parent Academy website. The 127 posts included in the analysis were
published between 2022 and 2025. A significant irregularity in posting frequency was observed.
While more than 10 pieces of content were produced in some months, there were periods during
which no media-related content was published at all. When examining the distribution of shared
content by year, it was found that the highest number of pieces (52) was shared in 2023, while the
lowest number (one piece) was shared in 2022.
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Figure 1. Number of “Media”-Themed Articles Published by Year

The study found that the majority of the content examined contained risk and threat rhetoric.
Of the 127 pieces of content analyzed, 66 (51.9%) framed the media as a potential source of harm
and threat to children. In this context, the media and digital tools were portrayed as an area from
which children “need to be protected.” Examples of such content include posts with titles such as
“Smartphones Are Harmful Before Age 13,2 “Is Artificial Intelligence Making Children Lazy?,”
and “Should Children Be Banned from Using Technology?”* It is certainly not wrong to inform
parents about the risks and harms associated with digital technologies. However, the sheer volume
of such cautionary content and the dominance of a harm/threat narrative carry the risk of overlooking
the benefits and opportunities these technologies provide. This phenomenon is explained in the
literature by the concept of “media panic.”> Discourses that dramatize the effects of digital
technologies, particularly on children, tend to present the media solely as a source of risk. However,
such one-sided framing pushes the beneficial and creative uses of digital tools by parents into the
background; it overshadows the internet’s potential for learning, creativity, and communication.
From this perspective, content aimed at guiding parents on media use must not only raise risk
awareness but also encourage positive digital experiences.

Opportunity/benefit
24
19%

Both risks and

Risk/loss/threat opportunities

66 16
52% 13%
Neutral
20
16%

Figure 2. Tone of the Content

2 https://ebeveynakademisi.trtcocuk.net.tr/makale/akilli-telefon-13-yasindan-once-zararli-27516103

3 https://ebeveynakademisi.trtcocuk.net.tr/video/yapay-zeka-cocuklari-tembellestiriyor-mu-24632342

4 https://ebeveynakademisi.trtcocuk.net.tr/video/cocuklara-teknoloji-kullanimi-yasaklanmali-mi-16783904

5> Media panic, a concept often intertwined with moral panic, refers to a state of heightened anxiety and fear triggered by
specific events or phenomena that are significantly influenced by media narratives. The amplification of fears through
media channels not only alters individual perceptions but can also lead to widespread behavioral changes. For more detailed
information on the concept of media panic, see Drotner, 1999.
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It was determined that in 98 of the 127 pieces of content included in the study (77.1%), the
platform drew on the expertise of specialists in their respective fields, such as academics, educators,
psychologists, and physicians. The high level of expert input on sensitive topics such as parenting,
child development, and digital media demonstrates that the platform prioritizes the production of
information grounded in scientific authority.

Among the parenting styles highlighted in the content, the active co-use approach was found
to be predominant. This approach envisions the parent as not merely a supervisor but as a participant
and guide in the child’s media usage process. However, the emphasis on interaction restrictions in 36
pieces of content and technical restrictions in 21 pieces leaves a notable impression that the digital
experience must be kept under control. Furthermore, this aligns with the fact that more than half of
the content emphasized the risks and harms of digital technologies. The findings are consistent with
digital parenting models proposed in the literature. In 20 of the analyzed content pieces, however, no
distinct digital parenting style was identified.

Another notable finding of the study is that the focus of content related to digital technologies
and media use is on children. Only a few pieces of content focus on parents’ media use. Articles titled
“Are You a Social Media-Addicted Parent?” and “A to Z Guide to Safe Internet Use for Parents” are
examples of this. However, in media education, it is of great importance not only to focus on the
content children consume but also to encourage parents to become conscious digital media users.
Current research shows that digital parenting is not limited to strategies for managing a child’s media
use but also encompasses the parent’s own digital habits (Livingstone & Helsper, 2008; Clark, 2011).
However, media usage recommendations for parents remain limited in the TRT Children’s Parent
Academy. Increasing this content and even expanding it to include older age groups would be
beneficial. After all, parenting is shaped not only by interactions with the child but also through the
parent’s daily digital practices. Therefore, addressing parents’ own online behaviors broadens the
scope of digital parenting policies. In summary, issues related to digital technologies and increasing
media use affect not only children but also the parents raising them. In this sense, it can be argued
that the content in the TRT Parenting Academy overlooks the challenges adults face in the digital
world.
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Figure 3. Digital Parenting Styles

The diversity of topics covered on the website is striking. The most frequently addressed
topic is smart devices and digital tools, with 36 pieces of content produced on this theme. This is
followed by 25 pieces of content on media and 23 on digital games. Other topics include social media
use, online safety, cyberbullying, screen time, digital literacy, and family communication. This
distribution demonstrates that parenting content spans a broad range of topics. However, the fact that
a significant portion of the content is technology-centric suggests that the social and cultural aspects
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of the digital world are not sufficiently represented. Increasing the number of pieces that treat media
not merely as a technical tool but as a cultural experience will help parents develop more meaningful
media practices with their children.

Table 1: The Digital Platform in Question

Digital Platform Number of Contents
Devices/smart devices 36
Content 25
Digital games 23
Artificial intelligence 16
Social media 13
Other 17

Another notable finding is that artificial intelligence constitutes a separate category within
the content of the Parenting Academy. Content such as “What role does artificial intelligence play in
the lives of today’s children?” ¢, “What is machine bias?”’, and “Opportunities and risks for children
in artificial intelligence” ® are significant in that it demonstrates a close monitoring of current
technological developments.

Conclusion, Discussion, and Recommendations

Just as digitalization is transforming every aspect of life, it is also reshaping parent-child
relationships, and parents are facing new questions and challenges that previous generations never
experienced. With the rapid rise of information technology and social media, parents need digital
literacy and media literacy skills to effectively use these new-generation tools and guide their
children appropriately. As is the case in many parts of the world, universities, civil society
organizations, and government agencies in Tiirkiye are conducting initiatives aimed at enhancing
digital literacy and media literacy. This article focuses on the TRT Parenting Academy, which aims
to equip parents in Tiirkiye with these skills. As part of this study, articles and videos prepared on the
TRT Parent Academy website to inform parents about media and digital technologies were analyzed
using qualitative content analysis.

The findings show that the TRT Parenting Academy has informed parents on a wide range
of topics including the effective use of technological devices, beneficial and harmful content, digital
games, artificial intelligence, social media, and cyberbullying through its written and video content.
In addition to concrete recommendations on the safe use of the internet, having current debates such
as “What is machine bias?” or “Is artificial intelligence therapy reliable?” evaluated by experts in the
field is a positive and appropriate practice. However, while TRT Parent Academy’s publications on
media and digital technologies cover a wide range of topics, it is observed that more than half of the
content emphasizes risks and threats. In other words, the Academy’s content tends to highlight the
harms of these new-generation technologies rather than their benefits or opportunities. While it is
necessary to inform or warn parents about current or potential dangers, the fact that these new-
generation technologies or online activities are predominantly addressed within a negative context
can both fuel media panic and push the benefits and opportunities these technologies offer into the
background. Furthermore, framing the relationship between digital technologies and human
interaction solely along the “influencer-influenced” or “harmed” axis creates a framework that
passivizes both parents and children. In reality, when properly guided, digital tools can strengthen
rather than weaken family communication (Nikken & Opree, 2018). Connections established with

¢ https://ebeveynakademisi.trtcocuk.net.tr/video/yapay-zekanin-cocuklarin-yasamindaki-yeri-24632344

7 https://ebeveynakademisi.trtcocuk.net.tr/video/makine-on-yargisi-nedir-24631109
8 https://ebeveynakademisi.trtcocuk.net.tr/video/yapay-zekada-cocuklar-icin-firsatlar-ve-riskler-24632036
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distant family members through video-calling apps, shared digital gaming experiences, or
collaborative content creation on online platforms highlight this interactive dimension. At this point,
the discourse on digital parenting should shift toward a model that is not merely protective but also
participatory and productive. When parents create content together with their children and use digital
tools in creative and collaborative ways, they can transform media culture from a one-sided threat
into a space for mutual learning.

Another striking finding of the study is that the content on the TRT Parenting Academy,
which is intended to be both cautionary and informative regarding the use of media and digital
Technologies is prepared with a child-centered approach, treating childhood as if it were a single age
group. In other words, only a very limited portion of the content examined directly refers to a specific
age group or a particular stage such as infancy or adolescence. Yet childhood corresponds to a long
period spanning the first 18 years of human life, and children’s use of media and technology varies
according to their age. A simple example of this is the difference in screen time between a child who
has not yet started school and a teenager preparing for college. It is believed that tailoring the content
and advice provided to parents to the specific needs and tendencies of the child’s age group would
be more beneficial. Furthermore, parents’ role is not merely to limit or regulate their children’s media
use but also to serve as positive role models for them. And this primarily requires them, as adults, to
maintain their own media usage in a beneficial and balanced manner. With this in mind, it would be
beneficial for the TRT Parenting Academy to expand its child-centered perspective and include
content that addresses the needs and challenges of parents and even the older generation, such as
grandparents who often care for the child.

When examining which digital parenting styles are recommended in the content analyzed in
the study, it is evident that “active co-use” which refers to parents using media together with their
children ranks first. Active co-use typically includes recommendations such as watching movies as
a family or playing digital games together. In addition, parents are advised to limit their children’s
online activities and interactions through rules or technical software, as well as to monitor or review
them retrospectively. These recommendations align with the digital parenting strategies outlined by
Livingstone and Helsper (2008, p. 587). However, the lack of concrete examples regarding the use
of participatory media and interactive guidance is also noteworthy. The literature emphasizes that
transforming media consumption into an active and collaborative activity enhances children’s critical
thinking and communication skills. Some of the practices mentioned in this study’s literature serve
as good examples. One example of such an approach from abroad is the film guides on the Raising
Children Network platform. These guides recommend films that families can watch together and
suggest which themes can be discussed after the film. In this way, media use becomes an active and
interactive family activity rather than passive consumption. Similarly, the Digital Wellbeing Summer
Guide published by the Family Online Safety Institute offers families a 28-day digital awareness
program consisting of both online and offline activities. Such content, when adapted into Turkish,
can provide parents with concrete practical suggestions. Such an approach would move digital
parenting from an abstract realm of warnings to a practical framework of guidance.
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TRT Cocuk Ebeveyn Akademisi'nin Medya ve Dijital Okuryazarhk icerikleri Uzerine Nitel
Bir Analiz

Giris

Toplumlarin en temel yapi tasi olan aile, tarih boyunca kiiltiirel, ekonomik ve teknolojik
doniigsiimlerden yogun bigimde etkilenmistir. Sanayi toplumundan bilgi toplumuna gecisle birlikte
aile yapisi ve ebeveynlik pratikleri degismis, giiniimiizde ise dijital teknolojilerin giindelik yasama
niifuz etmesiyle birlikte ebeveyn-gocuk iligkileri yeni bir baglama taginmistir. Dijital cagin sundugu
imkéanlar, ¢ocuklara bilgiye erisim, eglence ve sosyallesme firsatlart sunmakta; ayni zamanda
bagimlilik, zararl igeriklere maruz kalma, mahremiyet ihlalleri ve siber zorbalik gibi ciddi riskleri
de beraberinde getirmektedir. Bu nedenle ebeveynlerin ¢ocuklarini dijital ortamlarda koruma,
yonlendirme ve rehberlik etme sorumluluklari gegmise kiyasla daha karmasik ve ¢cok boyutlu hale
gelmigtir. UNICEF’in 2025 yilinda yayimladigi “Childhood in a Digital World” raporu, diinya
genelinde cocuklarin giderek daha erken yaslarda internet kullanmaya bagsladiklarin1 ve giinlitk
yasamlarinin ayrilmaz bir parcasi olarak dijital teknolojilere bagimli hale geldiklerini ortaya
koymaktadir. Rapor, 6zellikle diisiik gelirli ailelerdeki cocuklarin ¢evrim igi risklere daha fazla maruz
kaldigin1 ve dijital ugurumun hala ciddi bir sorun oldugunu vurgulamaktadir (UNICEF, 2025).

Tiirkiye 6zelinde yapilan arastirmalar da bu kiiresel tablo ile benzerlik gostermektedir.
Tiirkiye Istatistik Kurumu (TUIK) tarafindan 2024 yilinda gerceklestirilen “Cocuklarda Bilisim
Teknolojileri Kullanim Arastirmas1” sonuglarma gore, Tiirkiye’deki ¢ocuklarin %91,3’1 internet
kullanicisidir. Bu g¢ocuklar en fazla video izleme, ¢evrimigi derslere katilma ve oyun oynama
amaglariyla interneti kullanmaktadir (TUIK, 2024). Bu bulgular, dijital diinyanin aile yasamina olan
etkisinin ne denli gii¢lii oldugunu gostermektedir. Artik ¢ocukluk deneyimi, yalnizca fiziksel ve
sosyal cevre ile degil, dijital ortamlarla da sekillenmektedir.

Dijital ebeveynlik kavrami, bu yeni ihtiyaglara cevap vermek iizere ortaya ¢ikmuistir.
Livingstone ve Helsper (2008, s. 581), “ebeveyn arabuluculugu” kavramini 6ne siirerek ebeveynlerin
cocuklarimin internet kullanimini diizenleme bigimlerini dort ana strateji altinda toplamistir: aktif
birlikte kullanim, etkilesim kisitlamalari, teknik kisitlamalar ve izleme. Bu stratejiler, ebeveynlerin
cocuklarini dijital ortamlarda korumaya calisirken ayn1 zamanda onlarin sosyal ve egitsel
faydalardan yararlanmalarin1 saglamaya yonelik c¢abalarini yansitmaktadir. Dijital ebeveynligin
onemi yalnizca cocuklarmn risklerden korunmasiyla smirli degildir. Aym1 zamanda dijital
teknolojilerin sundugu firsatlarin verimli sekilde degerlendirilmesi de ebeveynlerin temel
sorumluluklar1 arasindadir. Egitim kaynaklarina erisim, sosyal aglarda iletigim becerilerinin gelisimi,
yaraticiligl tesvik eden dijital igerikler, cocuklarm saglikli gelisimi i¢in kritik firsatlar sunmaktadir.
Ancak mevcut literatiir, ebeveynlerin ¢cogu zaman tutarsiz yaklagimlar sergilediklerini, teknolojiyi
kimi zaman “gocuk bakicis1” olarak kullandiklarini, kimi zaman da 6diil-ceza mekanizmasinin bir
aract haline getirdiklerini ortaya koymaktadir (Adam Karduz & Kelesoglu, 2020, s. 3621). Bu durum,
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ebeveynlerin rehberlik rollerinin netlestirilmesi ve dogru modellerle desteklenmesi gerektigini
gostermektedir.

Tirkiye’de dijital ebeveynlik baglaminda 6nemli girisimlerden biri, kamusal yayimncilik
yapan TRT tarafindan hayata gecirilen TRT Cocuk Ebeveyn Akademisi’dir. 2017 yilinda kurulan bu
platform, ebeveynlere gocuk gelisimi, okul ve 6grenme, cocuk psikolojisi ve medya okuryazarligi
gibi konularda rehberlik eden igerikler sunmaktadir. Platformun temel amaglarindan biri,
ebeveynlere medya konusunda biling kazandirmak, ekran odakli yasamin olumsuz etkilerini
azaltmak ve cocuklara saglikli dijital aliskanliklar kazandirmaktir (Tagkiran, 2018). Bu baglamda
TRT Cocuk Ebeveyn Akademisi, Tiirkiye’de ebeveynlerin dijitallesme siirecinde destek
alabilecekleri 6nemli kurumsal girisimlerden biri olarak degerlendirilmektedir. Ancak kamu
yayinciligi yapan TRT'min siirdiirdiigii bu girisimi konu edinen akademik calismalar oldukca
sinirlidir. Bu ¢alisma hem literatiire katki saglamasi hem de mevcut eksikliklerin tespit edilerek
giderilmesi yoniinde oneriler sunmasi bakimindan 6nemlidir.

Bu calismanin amaci, TRT Cocuk Ebeveyn Akademisi’nin internet sitesinde yayinlanan
medya ile ilgili igerikleri analiz ederek, bu igeriklerde hangi ebeveynlik stillerinin daha fazla
vurgulandigini ortaya ¢ikarmaktir. Arastirma, ebeveynlik ve dijitallesme alaninda 6nemli bir boslugu
doldurmanin yan sira, ebeveynlerin dijital diinyadaki rollerini kavramsallastirmalarina da yardimet
olmay1 amaclamaktadir.

Arastirma, “TRT Cocuk Ebeveyn Akademisi internet sitesinde yayimlanan medya
iceriklerinde hangi ebeveynlik stilleri 6n plana ¢ikmaktadir ve bu icerikler ebeveynlere nasil bir
dijital ebeveynlik modeli sunmaktadir?” problemi dogrultusunda iki arastirma sorusu ekseninde
gergeklestirilmigtir:

1. TRT Cocuk Ebeveyn Akademisi’'nde yer alan medya igerikleri hangi ebeveynlik
stillerini 6ne ¢ikarmaktadir?

2. Iceriklerin ebeveynlere sundugu mesajlarda risk ve firsat boyutlart nasil
dengelenmektedir?

Dijital Cagda Aile

Aile kurumu her dénemde toplumda ve kiiltiirde yasanan degisimlerden etkilenmektedir.
I¢inde yasadigimiz dijital gagin getirdigi yenilikler ve degisimler de aile iizerinde farkli boyutlarda
etkilere yol agmaktadir. Bu baglamda en belirgin degisimlerden birisi de ebeveynlerin ¢ocuklarini
yetistirme bicimlerine dair beklentilerdir. Modernlesme siirecleri boyunca kiigiilen ve ¢ekirdek aile
formuna biirlinen aile yapisi, genis aile baglarin1 zayiflatmigtir. Bu siirecte, geleneksel olarak aile
fertlerine atfedilen gorev ve sorumluluklarin bir kism1 da medyaya devredilmistir (Ozyiirek, 2022, s.
34).

Dijital medya araclari, giiniimiiziin siirekli degisen medya ortaminda ebeveyn ve ¢ocuklarin
etkilesimlerinin kritik bir boyutunu temsil etmektedir. Ozellikle son yillarda internet ve sosyal medya
platformlarimin  kullaniminda gozlemlenen artislar, ebeveynlerin c¢ocuklariyla olan medya
aliskanliklarini etkilemektedir. Giiniimiizde medya bireyler tarafindan temel bilgi kaynag: olarak
goriilmektedir. Ozellikle gocuklar edindikleri bilgilerin biiyiik béliimiinii gegmiste oldugu gibi
ebeveynlerinden degil, dijital medya araglarindan almaktadir (Pembecioglu, 2013, s. 476).

Kiiresel olgekte verilerin yetersizligi soz konusu olsa da gelismis iilkelerde 15 yasindaki
cocuklarm %97’si evinde internet erigimine sahiptir. Cocuklar sosyal medya kullanimi, video
oyunlar1 oynamak ve video izlemek gibi farkli amaglarla interneti kullanmaktadir (UNICEF, 2025,
s. 3). Tiirkiye’deki veriler de diinya geneline benzerlik gdstermektedir. 2024 yilinda TUIK tarafindan
ilk kez bagimsiz bir arastirma olarak gergeklestirilen Cocuklarda Bilisim Teknolojileri Kullanim
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Aragtirmas1 (TUIK, 2024), Tiirkiye’deki c¢ocuklarmn internet kullanim pratiklerine 1s1k tutmasi
acgisindan 6nem tagimaktadir. Aragtirma sonuglarina gore Tiirkiye’de ¢ocuklarin %91,3’{ internet
kullanicisidir. Cocuklar interneti en fazla video izleme, ¢evrimici derslere katilma ve oyun oynama
amagclariyla kullanmaktadir. Sosyal medya kullanicis1 ¢ocuklarin orani %66,1°dir ve en popiiler
platformlar sirasiyla Youtube, Instagram, Tiktok ve Snapchat’tir. Arastirma bulgularn arasinda en
dikkat c¢ekici olanlardan birisi ise yalmizca cocuklarin kullaniminda olan bilisim teknolojisi
iriinlerinin oranmidir. Buna gore 2024 yilinda ¢ocuklarin %63,8°1, bilgisayar, akilli telefon, akill saat
ve oyun konsolu firiinlerinden en az bir tanesinin sadece kendi kullanimina 6zel oldugunu
belirtmistir. Bu 6l¢lide yogun bir kullanim, dijital diinyanin egitim, sosyallesme, bilgi edinme,
yaraticilik gibi konularda sundugu sayisiz firsatin yani sira kotiiye kullanim, bagimlilik, siber
zorbalik, uygunsuz iceriklere maruz kalma ve kisisel verilerin gizliligi gibi ciddi riskleri de
beraberinde getirmektedir. Dolayisiyla dijital ebeveynlik, sadece bireysel bir sorumluluk degil, ayni
zamanda toplumsal bir gereklilik haline gelmistir (Ozaydin Aydogdu vd., 2024, s. 1070).

Ailenin Korunmasi ve Gii¢lendirilmesi Vizyon Belgesi ve Eylem Plan1 2024-2028’de
dijitallesme ve aile konusuna genis bir yer ayrilarak dijitallesmenin aile yapisi, degerleri ve iletigimi
iizerinde derin etkiler yarattigi vurgulanmistir (Tiirkiye Cumhuriyeti Aile ve Sosyal Hizmetler
Bakanligi, 2024, ss. 51-60). Buna gore internet erisiminin artisiyla birlikte ¢ocuklarin ¢evrim igi
ortamlarda maruz kaldigi riskler daha kritik hale gelmekte, sosyal medya bagimlilig1 aile bireylerinin
psikolojik sagligini tehdit ederek bilissel ve sosyal gelisimlerini olumsuz etkilemektedir. Bu nedenle
aile dostu iceriklerin yayginlastirilmasi, ebeveynlerin bilinglendirilmesi, giivenli kullanim
aliskanliklarinin tegviki ve dijital bagimliliklarin azaltilmasi hedefleri oncelik tagimaktadir. Ayrica,
risklerle miicadelede kurumlar arasi ig birligi ve medya sektoriiyle esgiidiim gerekliligi 6zellikle
vurgulanmaktadir.

Dijital teknolojilerin kullanimu aileleri farkli bigimlerde ve farkli siddette etkilese de kimi
benzerliklere rastlamak miimkiindiir. Ornegin bir¢ok ailede dijital teknolojiler, ailenin birlikte
gecirdigi kaliteli zamani azaltmaktadir. Gerek gocuklar gerek yetigkinler, ailenin bir arada gecirdigi
zamanlarda dahi ilgilerini mobil cihazlara yonlendirmektedir. Mobil cihazlar ve internet teknolojileri
ile birlikte her an ulagilabilir olma durumu, yetigkinlerin evdeyken bile ¢alistiklar1 ise uzun zaman
ayirmalarin1 beraberinde getirmektedir. Cocuklar ise dijital teknolojiler araciligiyla ebeveyn
denetiminden uzak bir ortama ulagmaktadir. Boylece aile i¢i iletisim azalmakta, aile bireyleri ise
yalnizlagmaktadir (Sayar & Benli, 2020, ss. 153-155).

Dijital Ebeveynlik

Ebeveynlik stilleri ile ilgili arastirmalar 20. yiizyilin ikinci yarisinda hiz kazanmistir ve farkli
ozelliklere sahip gesitli ebeveynlik stilleri dnerilmistir. Bu konuda 6ncii siniflandirmalardan birisi
Baumrind’e (1967) aittir. O ebeveynligi denetim, olgunluk beklentisi, iletisimin agiklig1 ve sefkat/ilgi
boyutlari iizerinden tanimlayarak ii¢ ebeveynlik stili ortaya koymustur. Yetkin stilde ebeveyn, yiiksek
denetimi yiiksek ilgi ve akil yiiriitmeye dayali acik iletisimle birlestirir. Bu iklimde c¢ocuklar 6z
denetimli, 6zgiivenli, girisken, kesfe acik ve genel olarak dengeli goriiniir. Otoriter stil, yiiksek
denetimi diisiik ilgi ile birlestirir. Giiciin sik kullanildigi, akil yiiriitmenin sinirl oldugu bu atmosfer,
goreli 6z denetimle birlikte mutsuzluk, ice kapanma ve diisiik akran yakinlig iiretir. izin verici stil
ise diislik denetim, diisiik beklenti ve tutarli yonlendirme eksikligi igerir. Bu durumda ¢ocuklar diigiik
0z denetim ve 6z yeterlik, yenilikten kaginma ve bagimli egilimler sergiler. Maccoby ve Martin
(1983) ise bu smiflandirmaya dordiincii bir stil olarak ihmalkar ebeveynligi eklemistir. Thmalkar
ebeveynlerin ¢ocuklarina ayiracak zamanlar1 yoktur. Onlarin temel ihtiyaglarim karsilarlar fakat bir
yakinlik gostermezler.

Geleneksel ebeveynlik tanimlar1 gegmisten giiniimiize ebeveyn-gocuk iligkisini tanimlamak
adina yol gosterici olsa da glinlimiiz ¢ocuklan dijital teknolojilerle ¢evrili ve ge¢cmistekinden ¢ok
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daha farkli bir ortamda biiylimektedir. Uluslararasi arastirmalar, ¢ocuklarin giderek daha erken
yaslarda internet kullanmaya bagladigini ve tiim internet kullanicilar i¢inde gocuklar ile ergenlerin
Oonemli bir paya sahip oldugunu ortaya koymaktadir. Cocuklarin bu dijital ortamda biiylimeleri,
ebeveynlerin de onlar1 koruyup yonlendirebilmek i¢in dijital diinyaya uyum saglamalarini zorunlu
kilmaktadir. Dolayisiyla hizla gelisen teknolojinin aile yasaminda yarattigi kokli doniigiimler,
ebeveynlik ve cocukluk kavramlarinin dijital ¢ag baglaminda yeniden diisiiniilmesini ve
tanimlanmasint gerekli kilmaktadir (Zeybekoglu Akbas & Dursun, 2020, s. 2250).

Dijital cagda ebeveynlerin en temel ikilemi, ¢ocuklarinin ¢evrim i¢i ortamlarin sundugu
firsatlardan giivenli ve verimli bir sekilde yararlanmalarini saglarken ayni zamanda onlar1 olasi
risklerden koruyabilmektir. Mevcut ¢alismalar, ebeveynlerin bu konuda tutarsiz davranabildiklerini;
kimi zaman teknolojiyi ev isleri sirasinda bir tiir “cocuk bakicis1” olarak, kimi zaman da gocuklarin
davraniglarii yonlendirmede 6diil veya ceza araci olarak kullanma egilimi tasidiklarini ortaya
koymaktadir (Adam Karduz & Kelesoglu, 2020, s. 3621).

Dijital ebeveynlik (Cakir & Gedik, 2026; Ergin & Ergin, 2022; Zeybekoglu Akbas & Dursun,
2020) konusu ile ilgili ¢aligmalar biiylik oranda 21. yiizyilin ilk yillaria dayanmaktadir. Bu alandaki
oncii calismasinda Livingstone ve Helsper (Livingstone & Helsper, 2008, s. 581) dijital ebeveynlik
kavramint kullanmasalar da cocuklarin internet kullanimini diizenlemeye yonelik ebeveyn
uygulamalarint kapsayan bir kavram olarak "ebeveyn arabuluculugu" ifadesini kullanarak bir
cerceve olusturmuslardir. Buna gore ebeveynler genellikle c¢ocuklarmin medya kullanimin
diizenlemeye calisirlar. Bu cabanin temel amaci, medya kullanimimin egitsel ve sosyal
avantajlarindan faydalanirken onun c¢ocuklar {izerindeki olumsuz etkilerini en aza indirmektir.
Ebeveynler bu konuda dengeyi saglamak igin basit kisitlamalarin 6tesine gecerek farkli yaklagimlar
sergilerler.

Dijital ebeveynlik, en temel tanimiyla, ebeveynlerin ¢ocuklarinin dijital ortamlari giivenli ve
uygun bir sekilde kullanmalaria destek olmak i¢in sahip olmalar1 gereken yeterlilikleri ifade eder
(Ozaydin Aydogdu vd., 2024, s. 1070). Bu kavram, geleneksel ebeveynlik sorumluluklarmin dijital
diinyada da siirdiiriilmesini; c¢ocuklarin egitimi, korunmasi ve giivenliginin dijital ortamlarda
saglanmasini belirtir. Dijital ¢ag, ebeveynlik pratiklerini doniistiirmiis ve ebeveynlerin rollerini
genisletmistir; artik ebeveynlerden ¢ocuklarini dijital araglarin risklerinden korumanin yani sira,
dijital diinyanin sundugu firsatlar1 degerlendirme konusunda da onlara rehberlik etmeleri
beklenmektedir (Aslan & Zinderen, 2024, s. 78). Bir dijital ebeveyn; ¢agm dijital gereklerini
yadsimayan, temel diizeyde dijital araglarin kullanimima héakim, dijital ortamlardaki olanaklarin ve
risklerin farkinda olan, ¢cocugunu bu risklere karsi koruyabilen, dijital araglarin dogru kullanimi
hakkinda ¢ocuguna rol model olan, kisi haklarina sanal ortamda da saygi duyulmasi gerektigini
asilayan ve teknolojik gelismelere daima agik anne ve babadir (Yay, 2019, s. 11). Bu "dijital"
kavrami, oyun, eglence, arastirma, vakit gecirme gibi herhangi bir amag i¢in kullanilabilen her tiirlii
elektronik araci1 kapsamaktadir.

Kaynaklarda ebeveynlerin ¢ocuklarin medya kullanimindaki aracilik rolii farkh
kategorilerde tanimlanmigtir. Kabul goren bir yaklasima gore dijital ebeveynlik bes temel tema
altinda ele alinir: dijital okuryazarlik®, farkinda olma, kontrol, etik ve yenilik¢ilik (Kabakg¢1 Yurdakul
vd., 2013, s. 888). Bu roller, ebeveynlerin dijital diinyada ¢ocuklarina rehberlik etme bigimlerini
sekillendirir.

® Dijital okuryazarlik, e-dgrenme, uzaktan egitim ve dijital becerilerin siirdiiriilebilir kalkinmadaki roliine iligkin farkh
caligmalar i¢in ayrica bk. Aydin et al., 2022; Kurtdede Fidan & Yazici, 2023; Mentese & Geng, 2021; Saragoglu & Diiger,
2025; Simsek, 2022; Yilmaz & Temiz, 2023, 2024; Bilen & Kaban, 2020; Cubukcu, 2026.
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Dijital okuryazarlik, sadece dijital cihazlar1 veya yazilimlar1 kullanma yetenegi degil, ayni
zamanda dijital ortamda belirli becerilere sahip olmay1 ve internette aramalarin nasil yapilacagini,
klavyenin nasil kullanilacagini bilmenin 6tesine gegmeyi de icerir. Ebeveynlerin teknolojiyi temel
diizeyde kullanabilmesi, teknolojik sorunlara karsi tolerans gostermesi, interneti teknik agidan
bilmesi, dijital yenilikleri takip etme isteginin olmasi ve bilgi iletisim teknolojilerindeki gizlilik
politikalarini bilmesi gerekmektedir (Aslan & Zinderen, 2024, s. 79).

Dijital ebeveynlerin internet ortamindaki firsatlarin ve risklerin farkinda olmalari,
¢ocuklarina olumlu 6rnek teskil etmeleri, cocuklarinin sorunlu kullanimlarini bilmeleri ve onlari
dijital ortamda tehlikelere kars1 kontrol edebilmeleri gerekmektedir. Cocuklarla agik iletigim kurmak,
ogretmenler ve diger ebeveynlerden tavsiye almak, ¢ocuklarin kullandig1 uygulamalar1 denemek bu
roliin 6nemli gerekliliklerindendir. Ebeveynler, cocuklarinin dijital diinyada maruz kalabilecegi
yasadisi igerik, pedofiller, siber zorbalik, zararli bilgiler, dolandiricilik gibi risklerin yani sira, kiiresel
bilgiye erisim, egitim kaynaklari, sosyal aglar ve eglence gibi olanaklarin da farkinda olmalidir (Yay,
2019, s. 16).

Livingstone ve Helsper (2008, s. 587) ise ebeveynlerin ¢ocuklarmin internet kullanimini
diizenlerken uyguladigi uygulamalari ve kurallar1 dort ana baglik altinda toplamaktadir:

1. Aktif Birlikte Kullanim (Active Co-use): Ebeveynlerin ¢ocugun cevrimigi etkinligi
hakkinda konugmasi, cevrimigi olduklarinda yakinlarinda durmasi veya ekranmi izlemesi gibi
etkinlikleri i¢erir. Bu yaklagim, cocugun ¢evrimici aktivitesi hakkinda yorum yapmay1 veya rehberlik
etmeyi daha olas1 hale getirir. Ebeveynler arasinda en ¢ok tercih edilen stratejidir.

2. Etkilesim Kisitlamalar1 (Interaction Restrictions): Bu kisitlamalar genellikle kullanicilar
aras1 etkilesime odaklanir ve ebeveynler tarafindan biiyiik endise kaynagi olarak goriiliir. Cocuklarin
e-posta, sohbet odalari, anlik mesajlagma ve indirme gibi etkinliklerini yasaklamayi igerir.

3. Teknik Kisitlamalar (Technical Restrictions): Internet'e 6zgii bu strateji, belirli etkinlikleri
filtrelemek veya engellemek icin yazilim kullanmayi ifade eder. Filtreleme yazilimi kurmak (%33)
ve izleme yazilimi kurmak (%23) gibi uygulamalar azinlikta kalan bir grup tarafindan
uygulanmaktadir.

4. izleme (Monitoring): Ebeveynin, ¢ocuk ¢evrimici etkinligini bitirdikten sonra (gizlice
veya acikca) kontrol etmesini igerir. Ziyaret edilen siteleri kontrol etmek (%30) veya e-postalari
kontrol etmek (%17) bu kapsamdadir.

Ebeveynlerin bahsedilen aracilik stratejilerini ne kadar titizlikle uyguladiklari, biiyiik 6l¢iide
ailenin ait oldugu kiiltiir ve sosyoekonomik durumla iligkilidir. Orta ve iist-orta sinif aileler biiyiik
oranda disavurumcu gii¢lendirme etigini benimserler. Bu tip aileler cocuklarin bireysel haklarina,
kendini ifade etme oOzgiirliigiine ve gelecekteki basariya hazirlik amaciyla medyay1 kullanmaya
odaklanir. Daha alt sosyoekonomik statiideki aileler ise saygili baglantililik etigini benimserler. Bu
yaklasim, ebeveyn otoritesine saygiya ve aile bireyleri arasindaki giiglii aile baglarini siirdiirmeye
odaklanir. Bu aileler, dis diinyadaki riskler nedeniyle ailenin ¢ikarlarini bireyin haklarinin {istiinde
tutma egilimindedir. Bu nedenle ¢ocuklarin medya kullanimini kisitlama egilimi bu tiir ailelerde daha
yiiksektir (Clark, 2013, s. 157).

Dijital ebeveynlik konusu her ne kadar ¢ocuklarin dijital medyay1 kullanimu ile ilgili ebeveyn
yaklagimlarini kapsayan genel bir ¢ercevede ele alinsa da giincel ¢aligmalar dijital ebeveynligin ayni
zamanda ebeveynlerin kendi dijital aligkanliklarin1 da kapsamaya baslamigtir. Zira ebeveynlik
yalnizca ¢ocukla dogrudan kurulan etkilesimlerde degil, ebeveynlerin giinliik dijital pratiklerinde de
sekillenmektedir (Tang & Liu, 2025).
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Diinyada Dijital Ebeveynlere Yonelik Egitimler ve Uygulamalar

Ebeveynlerin medya okuryazarligi konusunda yeterli donanima sahip olmalar1 medya
egemen diinyada ¢ocuklarin ihtiya¢ duyduklari rehberlige ulasabilmelerinin bir 6n kosuludur. Ancak
en az iki nesildir anne-babalarin, cocuklarinin medya deneyimlerine benzeyen kisisel referanslarinin
olmadig da bilinen bir gergektir. Bu noktada ebeveynler medya okuryazarligi egitimine gereksinim
duymaktadir. Buna ragmen medya okuryazarhigina yonelik egitimler agirlikli olarak K-121'°
seviyesindeki Ogrencilere odaklanmakta, ebeveynlerin bu alandaki ihtiyaclarin1 yeterince
karsilayamamaktadir (Haywood & Sembiante, 2023, s. 80). Oysa iyi birer ebeveyn olma
sorumlulugu giiniimiizde dijital diinyadaki risk ve firsatlardan haberdar olmanin yani sira ¢ocuklarin
ekranla ka¢ yasinda tanisacaklari, giinliik kullanim siireleri, hangi icerikleri tiikketecekleri, ¢cevrimici
tehditlerden nasil korunacaklar1 vb. pek ¢ok konuda karar verilmesini gerekli kilmaktadir. Birkag
nesil 6nceki anne-babalarin giindeminde olmayan bu yeni soru/nlar ebeveynlerin dijital okuryazarlik
ya da medya okuryazarligima yonelik bilgi eksikliklerini gideren ve onlara rehberlik eden
programlara olan ihtiyaci artirmistir.

ABD merkezli uluslararas1 kar amaci giitmeyen Aile Cevrimigi Glivenlik Enstitiisii (The
Family Online Safety Institute/FOSI) bu alandaki ihtiyaci karsilamaya yonelik faaliyet gdsteren
kuruluslardan biridir. Cevrimigi diinyayr aileler ve ¢ocuklar i¢in daha giivenli hale getirmeyi
amagclayan kurulus biinyesindeki Dijital Ebeveynlik Programi ile anne babalara ve bakicilara
cocuklartyla birlikte dijital diinyada gezinmeleri i¢in bilgi ve dzgiiven kazandirmayi hedefledigini
belirtmektedir (Family Online Safety Institute, t.y.-a). S6z konusu programa yakindan bakildiginda
ebeveynlere yonelik bilgilendirici igeriklerin olduk¢a genis bir kapsamda hazirlandig:
goriilebilmektedir. Bunun baslica gostergesi hazirlanan igeriklerin sadece konularina gore degil ayni
zamanda aygit ve platformlara gore de siniflandirilmasidir. Programda yer alan igerikler yalnizca
konu bagliklarina gore degil; ayn1 zamanda kullanilan cihazlar (6r. akilli saat, tablet, akill1 TV) ve
platformlar (6r. TikTok, Roblox, YouTube) 6zelinde de siniflandirilmistir. Ayrica, dijital itibar, siber
zorbalik, dijital vatandaslik gibi medya okuryazarligiyla iligkili temalara yonelik bilgilendirici
yazilar da ebeveynlerin erisimine sunulmaktadir. Kurulusun Subat 2025'te yayinladigi Digital
Wellbeing Summer Challenge adli rehberinde ebeveynlere 28 giin siiresince ¢ocuklariyla birlikte
yapabilecekleri gevrimigi ve ¢evrimdist aktivite Onerileri sunulmaktadir (Family Online Safety
Institute, t.y.-b). Hazirlanan rehber bu yoniiyle dijital araglarin aile igi iletisimi ve paylagimi
artirabilme potansiyelini de dikkat ¢ekmektedir. Tiim bu ayrintili 6neri ve siniflandirmalar dijital
ebeveynlere yonelik rehberligin ¢ocuklarda ekran siiresinin sinirlanmasi, sosyal medyanin zararlari
gibi klasik bagliklarin 6tesinde ¢ok yonlii bir yaklagimla ele alinmaya baglandigini gostermektedir.

Ingiltere'de London School of Economics Medya ve Iletisim Boliimii tarafindan yiiriitiilen
Parenting for a Digital Future platformu da dijital cagda ¢cocuk biiyliten ebeveynlere yardimci olmayi
hedefleyen bir diger olusumdur (Parenting for a Digital Future, t.y.). "Dijital Bir Gelecek I¢in
Ebeveynlik" adl1 bir arastirma projesinin parcasi olarak faaliyete gecirilen blog giincel teknolojik
gelismeler, medya diizenlemeleri, platformlarin aile iizerindeki etkisi gibi konularda diizenli olarak
igerik yayinlamaya devam etmektedir. Bunlarin yanisira ebeveynlere dijital teknolojilerin ¢ocuklar
iizerindeki etkilerine dair haberler, akademik yayinlar ve diinyanin farkli yerlerinde gergeklestirilen
bilimsel arastirmalar da sunulmaktadir. "Djjital diinyada noro ¢esitlilige sahip ¢cocuklara ebeveynlik
etmek", "Algoritmalar ve yapay zeka ¢aginda 'dijital okuryazarlik' nasil olmali?" ,"Dijital Toplumun
I¢inde: Dijital Esitsizlik", blogda yer verilen yazilara 6rnektir.

Dijital ebeveynlere destek saglayan girisimler calisma alanlari ve bicimleri ile de
farklilagabilmektedir. Kiiresel Ebeveynlik Girisimi (Global Parenting Initiative) de orta ve diigiik

10 K-12 egitimi, "anaokulundan on ikinci smifa kadar olan ¢ocuklara verilen egitim" olarak tanimlanmaktadir (Collings
English Dictionary, t.y.).
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gelirli Giiney iilkelerindeki ebeveynlere yonelik ¢alismalariyla 6ne ¢ikmaktadir. Farkli paydaslarin
bir araya gelmesiyle olusan girisimin temel hedefi ebeveynleri ihtiya¢ duyduklar bilgi ve araglarla
donatarak ¢cocuga yonelik istismar, siddet ve somtiriiyii 6nlemek, bunun yani sira ¢ocuklarin 6grenme
potansiyellerini gelistirmektir (Global Parenting Initiative, t.y.-a). Oyun odakli ebeveynligi merkeze
alan girisim ParentText, ParentChat ve ParentApp gibi ebeveynlik destek teknolojilerini de
gelistirmektedir. Girisimin Giiney Afrika’daki liyelerinden Profesér Cathy Ward, klasik ebeveyn
destek programlarinin faydali olmakla birlikte diinyadaki pek ¢cok ebeveyn icin erisilemez oldugunu
belirtmekte, bu destek hizmetlerinin dijitallesmesinin daha fazla ebeveyne ve bakiciya ulasilabilmesi
yoniinden dnemli oldugunun altin1 ¢cizmektedir (Global Parenting Initiative, t.y.-b).

Dijital diinyanin hizla degisen atmosferinde ¢ocuk yetistiren ebeveynlerin ihtiya¢ duydugu
rehberlik ihtiyacit Avrupa Birligi (AB) tarafindan finanse edilen projelerle de desteklenmektedir.
Ebeveynler I¢in Medya Okuryazarligi (Meli for Parents) projesi bunun bir érnegidir. Proje medya
okuryazarlig1 egitimlerinin genellikle genglere yonelik oldugu ve ebeveynlerin bu alandaki bilgi
ihtiyaclarinin karsilanmadigi sorunundan yola ¢ikmakta, bu alandaki politika agigin1 ebeveynlere
yonelik dijital medya egitimleri ve araglar1 gelistirerek gidermeyi hedeflemektedir. Bu egitim
programlarinin temel amaci, ebeveynlere dijital medyayr nasil kullanacaklar1 ve ¢ocuklarinin
cevrimici etkinliklerine nasil katilacaklari hakkinda gereksinim duyduklar teknik bilgileri
kazandirmaktir (MeLi Parents, t.y.). Benzer bir amag dogrultusunda gelistirilen bir diger AB destekli
proje de APRICOT'tur. Bu projenin digerlerinden ayrilan yonii medya okuryazarlik egitimlerini
sadece anne-babalar i¢in degil ayn1 zamanda biiyiilkanne ve biiyilikbabalar i¢in de 6énemli oldugunu
vurgulamasi ve buna yonelik egitimler sunmasidir. Proje bu kapsamda 6zellikle ileri yastaki yetiskin
Ogrencilerin medya okuryazarliklarini ve elestirel diisiinme becerilerini gelistirmeyi hedeflemektedir
(Apricot4Parents, t.y.).

Tiim bu 6rnekler gostermektedir ki dijital cagda ebeveynlere medya okuryazarligi becerileri
kazandirmak hem c¢ocuklarin ¢evrimici diinyada giivende olmalarini saglamak hem de aile igi
iletisimi gliclendirmek adina kritik bir 6neme sahiptir ve diinyanin farkl tilkelerinde bu ihtiyaci
karsilamaya yonelik girisimlerin sayis1 artmaktadir.

Tiirkiye'de Dijital Ebeveynlere Yonelik Hizmetler ve TRT Ebeveyn Akademisi

Tiirkiye'de ebeveynlere dijital okuryazarlik ve/veya medya okuryazarligi becerileri
kazandirmaya yonelik hangi faaliyetlerin yapildigina bakildiginda cesitli sivil toplum orgiitleri ve
kamu kuruluslarinin ¢alismalar yaptiklar1 goriilmektedir. Tiirkiye Cumbhuriyeti Aile ve Sosyal
Hizmetler Bakanligi 2025 yilinda "Cocuklarin Dijital Risklerden Korunmasinda Ebeveyn Rehberi"
adli bir kilavuz yayinlayarak dijital diinyada bilisim teknolojilerinin ¢ocuklara yonelik tehditleri ve
firsatlar1 ele almistir (Tiirkiye Cumhuriyeti Aile ve Sosyal Hizmetler Bakanligi, 2025). Bir sivil
toplum kurulusu olarak faaliyet gosteren Cocuk Vakfi 2013 yilinda Cocuk ve Medya Hareketi'ni
baslattigini duyurmus, topluma medya okuryazarligi becerileri kazandirmay1 hedefleyen (Cocuk
Vakfi, ty.) vakif ayn1 yilin Kasim aymda Istanbul'da 1. Tiirkiye Cocuk ve Medya Kongresi
diizenlemistir (Anadolu Ajansi, 2013).

Universite diizeyinde faaliyetlere bakildiginda ise ingiltere merkezli Parenting for a Digital
Future'a benzer bir calismanm Istanbul Bilgi Universitesi Iletisim Fakiiltesi diizeyinde
gerceklestirildigi goriilmektedir. Medya Boliimii 6gretim iiyesi Dr. Esra Bilgi¢'in hayata gegirdigi
projenin temel misyonu "dijital medya ve ¢ocuk iligkisine dair diinyada farkli akademik disiplinlerde
one cikan temel tartigmalar1 Tiirkiye’deki ebeveyn, egitimci ve ilgili tiim paydaslarin giindemine
sunmak" olarak belirtilmektedir. "Yasaklama yonlendir" mottosuyla hareket eden projenin internet
sitesinde ¢ocuk ve medya iliskisine dair farkli konularda bilgilendirici yazilara ve podcastlere yer
verilmektedir (Dijital Medya ve Cocuk, t.y.).
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Tiirkiye'de kamusal yayimncilik yapan TRT de ebeveynlere medya okuryazarligi konusunda
yol gosterici olmaya ¢aligan kurumlar arasindadir. Kurumun 2017'de hayata gegirdigi "TRT Cocuk
Ebeveyn Akademisi" internet sitesi ve sosyal medya kanallari {izerinden ¢ocuk gelisimine dair her
konuda anne-babalar1 bilgilendirici igeriklere yer vermektedir. Ebeveyn Akademisi'nin internet
sitesinde igerikler "Cocuk Gelisimi", "Okul ve Ogrenme", "Cocukla Yasam" ve "Cocuk Psikolojisi"
kategorileri altinda yer almaktadir (TRT Cocuk Ebeveyn Akademisi, t.y.). Bu kategorilerden
anlasildig1 tizere platform dogrudan medya ya da dijital okuryazarlik konusuna odaklanmamakta,
ancak bunlara yonelik iceriklere de yer vermektedir. Nitekim "Ekran odakli yasam kisir dongiistinii
kirabilmek" ve "Ebeveynlere medya okuryazarligi anlaminda yol gosterici olmak" TRT Cocuk
Ebeveyn Akademisi'nin temel hedefleri arasinda gosterilmektedir (Taskiran, 2018).

Yontem

Bu calismada TRT Cocuk Ebeveyn Akademisi'nin internet sitesindeki medyayla ilgili yazi
ve videolara nitel icerik analizi uygulanmistir.

Arastirmanin 6rneklemini TRT Cocuk Ebeveyn Akademisi'nin internet sitesinde yer alan
video ve makale tiirlerindeki 127 igerik olugturmaktadir. TRT Cocuk Ebeveyn Akademisi'nde "Cocuk
Gelisimi", "Okul ve Ogrenme, "Cocukla Yasam" ve "Cocuk Psikolojisi" basliklar1 altinda pek ¢ok
farkli konuda egitici ve bilgilendirici icerige yer verilmektedir. Bu igerikler arasindan medyayla
iligkili olanlara ulasabilmek i¢in her bir kategorinin altinda yer alan tiim paylagimlar incelenmis ve
bunlar arasinda medya ve dijital araglarin kullanimiyla ilgili olanlar tespit edilerek listelenmistir.
Ulasilan en eski igerik 2022 Ocak, en yeni igerik ise 2025 Ekim tarihlidir. Calismanin 6rneklemi 47'si
video, 80'i makale olmak iizere ulasilan bu 127 igerikle sinirlidir.

Orneklemin belirlenmesinin ardindan bir kodlama sablonu hazirlanmis ve iki arastirmaci
tarafindan Microsoft Excel iizerinden bir 6n kodlama gerceklestirilmistir. Bu 6n kodlamada farkli
yillarda paylasilan makale ve video tiiriinde 14 icerik secilmis, toplamda 84 kodlama yapilmistir.
Kodlayicilar arast uyum Miles ve Huberman'im (1994, s. 64) “Gilivenilirlik=Uzlasma
Sayisi/Uzlasma+Uzlagmama Sayis1” formiiliine gore hesaplanmis ve benzerligin %94 oldugu
saptanmistir. Sablonda tespit edilen eksikliklerin giderilmesinin ardindan asagidaki kategorilere gore
kodlama tamamlanmuistir:

1. Igerigin paylasim tarihi: Igerigin hangi yilda ve ayda paylasildigi manuel olarak
kodlanmustir.

2. Icerigin vurgusu: Bu kategoride icerigin dijital araclara ya da medya kullanimia
yonelik nasil bir vurgu yaptig1 kodlanmistir. Alt kodlar sunlardir:

. Firsat/fayda

. Risk/zarar/tehdit

. Hem riskler hem de firsatlar

. Notr

3. Igerikte konu edilen medya ortami ya da cihaz: Bu kategoride igerigin neyle ilgili
olduguna bakilmistir. Alt kategoriler sunlardir:

. Cihazlar/akilli cihazlar

. Dijital oyunlar

. Sosyal medya

. Dijital platformlar/akis platformlari
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. Icerik

. Yapay zeka

4. Icerikte 6ne ¢ikan bilgi kaynagi: Bu kategoride yayinlanan yazi ya da videonun bilgi
kaynag1 kodlanmustir. Alt kategorileri sunlardir:

. Uzman Goriisii

. Bilimsel Caligmalar

. Kurumsal Kaynaklar (Siberay, guvenlioyna.org vb. kaynaklar)

. TRT Haber (TRT Haber'den alinan igerikler)

5. Icerikte one cikarilan dijital ebeveynlik stilleri: Livingstone ve Helsper (2008, s.

581)'m internet kullanimina yonelik dort ebeveynlik stili bu calismada daha genis kapsamli ele
alimmuis ve su kategoriler dijital ebeveynlik stilleri olarak kodlanmistir:

. Aktif birlikte kullanim: Ebeveynlerin ¢ocuklariyla birlikte dijital araglari
kullanmasin1 ifade eder.

. Etkilesim kisitlamalari: Cocuklarin dijital medya kullanimina yonelik siire, icerik
tiirli veya etkinlik diizeyinde kural koymak suretiyle kisitlamalarin getirilmesidir.

. Teknik kisitlamalar: Cocuklarin dijital araglari kullanimina yazilim, filtre, ebeveyn
denetim araclar1 gibi teknolojik yollarla sinir koymay1 ifade etmektedir.

. Izleme: Cocuklarin dijital ortamdaki faaliyetlerinin sonradan geriye déniik olarak
gbzden gecirilmesi ve denetlenmesidir.

6. Icerikte 6ne ¢ikan yas grubu: Bu kategoride cocuklara dair herhangi bir yas grubuna
odaklanip odaklanilmadigma bakilmstir. iceriklerde cocukluga dair bahsedilen bir dsnem (ergenlik,
bebeklik vb.) ya da yas varsa manuel olarak kodlanmistir.

Bu ¢alismada veriler, TRT Cocuk Ebeveyn Akademisi internet sitesinde Ocak 2022—Ekim
2025 Ekim arasinda yayimlanan medya ve dijital teknoloji temali 127 igerikten dokiiman incelemesi
yoluyla toplanmigtir. Orneklem belirlendikten sonra arastirma sorularina uygun bir kodlama sablonu
gelistirilmig, tiim igerikler; paylasim tarihi, icerik vurgusu, konu edilen ortam/cihaz, bilgi kaynagi,
one cikan dijital ebeveynlik stilleri ve vurgu yapilan yas grubu kategorilerinde kodlanmistir. Elde
edilen veriler nitel icerik analizi yaklasimiyla temalara ayrilmis, frekans ve egilimler ortaya konarak
bulgular arastirma sorulart dogrultusunda yorumlanmistir.

Arastirma, nitel arastirma yaklasimi iginde dokiiman incelemesine dayali nitel icerik analizi
deseninde yliriitiilmiistir. Dokiiman incelemesi, basili ya da dijital ortamda {iretilmis
metinlerin/medya igeriklerinin sistematik bi¢imde gozden gegirilerek arastirma sorularina yonelik
anlam ve 6riintiilerin ortaya ¢ikarilmasini saglayan bir veri toplama yontemidir (Bowen, 2009). Icerik
analizi ise metinlerin ya da anlamli iletisim materyallerinin baglamina iligkin gecerli ve
tekrarlanabilir ¢ikarimlar iiretmek i¢in kullanilan kural-temelli, sistematik bir analiz teknigidir
(Krippendorff, 2019). Bu ¢calismada TRT Cocuk Ebeveyn Akademisi web sitesindeki medya ve dijital
teknoloji temali metin ve videolar “dokiiman” olarak ele alinmis; igerikler, arastirma sorulari
dogrultusunda gelistirilen kodlama ¢ercevesiyle kategorilere ayrilarak yorumlanmistir. Nitel icerik
analizi, hem tiimevarimsal (veriden kategori iiretme) hem kuramsal yonlendirmeli (mevcut
kavramlarla kategori kurma) bi¢imde uygulanabildigi i¢in ¢evrimi¢i ebeveynlik sdylemlerinin hangi
cergevelerle kuruldugunu ve hangi temalarin baskinlastigini betimlemeye uygun goriilmiistiir (Hsieh
& Shannon, 2005).
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Bulgular

Bu aragtirma, TRT Cocuk Ebeveyn Akademisi web sitesinde yer alan “medya” temal1 127
icerigin, icerik analiziyle incelenmesi sonucunda elde edilen bulgular1 ortaya koymaktadir. Analize
dahil edilen 127 igerik, 20222025 yillar1 arasinda yayimlanmistir. Paylasim sikliginda belirgin bir
diizensizlik gézlemlenmistir. Bazi aylarda 10°dan fazla igerik iiretilirken, bazi donemlerde medya
konulu herhangi bir igerik yaymlanmadigi goriilmiistiir. Yillara gore paylasilan igeriklerin dagilimi
incelendiginde, en fazla igerigin 52 adet ile 2023 yilinda, en az icerigin ise bir adet ile 2022 yilinda
paylasildigi goriilmektedir.
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Sekil 1. Yillara Gére Yayinlanan “Medya” Temali igerik Sayilari

Calismada incelenen igeriklerin ¢ogunlukla risk ve tehdit sdylemi tasidigi goriilmiistiir. Ele
alian 127 igerikten 66’s1 (%51,9) medyay1 ¢ocuklar igin potansiyel zarar ve tehdit kaynagi olarak
cercevelemistir. Bu baglamda medya ve dijital araglar, ¢ocuklarin “kendisinden korunmasi gereken”
bir alan olarak temsil edilmistir. “Akilli telefon 13 yagindan énce zararli”!!, “Yapay zeka gocuklari
tembellestiriyor mu?”'?, “Cocuklara teknoloji kullanimi yasaklanmali m1?”"* bashigiyla paylagilan
icerikler buna Ornektir. Ebeveynlerin dijital teknolojilerin tasidig1 risklere ve zararlara dair
bilgilendirilmeleri elbette yanls degildir. Ancak uyarict nitelikteki bu igeriklerin sayica fazlaligi ve
zarar/tehdit sOyleminin baskin olmasi, bu teknolojilerin sagladig1 yararlarin ve sundugu firsatlarin
gbz ardi edilmesi riskini tasimaktadir. Bu olgu literatirde “medya panigi” kavramiyla
agiklanmaktadir.'* Dijital teknolojilerin ozellikle ¢ocuklar iizerindeki etkilerini dramatize eden
sOylemler, medyay1 yalnizca risk odagi olarak sunma egilimindedir. Ancak bu tiir tek yonlii
cercevelemeler, ebeveynlerin dijital araglara iligkin faydali ve yaratici kullanim bigimlerini geri plana
itmekte; internetin 6grenme, yaraticilik ve iletisim potansiyelini golgelemektedir. Bu agidan
bakildiginda ebeveynlere medya konusunda yol gésterme amaci tasiyan igeriklerde risk bilincinin
yaninda pozitif dijital deneyimlerin de tesvik edilmesi gereklidir.

11 https://ebeveynakademisi.trtcocuk.net.tr/makale/akilli-telefon-13-yasindan-once-zararli-27516103

12 hitps://ebeveynakademisi.trtcocuk.net.tr/video/yapay-zeka-cocuklari-tembellestiriyor-mu-24632342

13 https://ebeveynakademisi.trtcocuk.net.tr/video/cocuklara-teknoloji-kullanimi-yasaklanmali-mi- 16783904

14 Genellikle ahlaki panik kavramiyla i¢ ice gecen medya panigi, medya anlatilarindan 6nemli 6lgiide etkilenen belirli olay
veya olgularmn tetikledigi artan endise ve korku durumunu ifade eder. Korkularin medya kanallari araciligiyla
giiclendirilmesi, yalnizca bireysel algilar1 degistirmekle kalmaz, ayn1 zamanda yaygin davranis degisikliklerine de yol
acabilir. Medya panigi kavramu ile ilgili daha detayl bilgi i¢in bkz. Drotner, 1999.
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Sekil 2. igeriklerin Genel Soylemi

Arastirma kapsamindaki 127 igerigin 98’inde (%77,1), farkli alanlardan akademisyenler,
pedagog, psikolog, hekim gibi alaninda uzman kisilerin bilgisine basvuruldugu belirlenmistir.
Ebeveynlik, ¢ocuk gelisimi ve dijital medya gibi hassas konularda uzman katkisinin yogunlugu,
platformun bilimsel otoriteye dayali bilgi tiretimini 6nceledigini gostermektedir.

Iceriklerde one ¢ikarilan ebeveynlik stilleri arasinda aktif birlikte kullanim yaklagimimin
yogunluk tasidig1 goriilmiistiir. Bu yaklasim, ebeveynin cocugun medya kullanimu siirecine yalnizca
denetleyici degil, katilimci1 ve rehberlik eden bir figiir olarak dahil olmasin1 6ngérmektedir. Bununla
birlikte 36 igerikte etkilesim kisitlamalari, 21 igerikte ise teknik kisitlamalarin vurgulanmis olmasi,
dijital deneyimin kontrol altinda tutulmas1 gerektigine dair kayda deger bir izlenim birakmaktadir.
Ayrica igeriklerin yarisindan fazlasinda dijital teknolojilerin risklerine ve zararlarina vurgu
yapilmasiyla da tutarlilik gostermektedir. Elde edilen bulgu, literatiirde onerilen dijital ebeveynlik
modelleriyle de uyumludur. incelenen igeriklerin 20’sinde ise belirgin bir dijital ebeveynlik stiline
rastlanmamustir.

Arastirmanin ulagilan bir diger dikkat ¢eken bulgu da dijital teknolojiler ve medya
kullanimina dair paylasimlarin odak noktasmin c¢ocuklar olmasidir. Yalnizca birkac icerikte
ebeveynlerin medya kullanimina odaklanilmistir. “Sosyal Medya Bagimlis1 Bir Ebeveyn Misiniz?”,
“Ebeveynler I¢in A'dan Z'ye Giivenli Internet Kullanimi1” baslikl1 yazilar buna drnektir. Ancak medya
egitiminde ¢ocuklarin tiikettigi iceriklere odaklanmanin yaninda ebeveynlerin de bilingli dijital
medya kullanicilar1 olmasinin tesvik edilmesi biiylik 6nem tasimaktadir. Giincel arastirmalar, dijital
ebeveynligin yalnizca ¢ocugun medya kullanimini yOnetme stratejilerinden ibaret olmadigini,
ebeveynin kendi dijital aliskanliklarin1 da kapsadigini gostermektedir (Livingstone & Helsper, 2008;
Clark, 2011). Ancak TRT Cocuk Ebeveyn Akademisi’nde ebeveynlere yonelik medya kullanimi
tavsiyeleri azinlikta kalmaktadir. Bu sayinin artirilmasi, hatta daha {ist yas gruplarini da icerek sekilde
genisletilmesinde fayda vardir. Zira ebeveynlik yalnizca gocukla kurulan etkilesimlerle degil,
ebeveynin giindelik dijital pratikleri araciliiyla da bigimlenmektedir. Bu nedenle ebeveynlerin kendi
cevrimici davraniglarinin  da ele alinmasi, dijital ebeveynlik politikalarinin  kapsamini
genisletmektedir. Ozetle, dijital teknolojiler ve artan medya kullanimina bagl sorunlar sadece
cocuklart degil onlar1 yetistiren ebeveynleri de etkilemektedir. Bu anlamda TRT Ebeveyn
Akademisi’ndeki igeriklerin yetiskinlerin dijital diinyada yasadig1 giicliikleri géz ardi ettigini
s0ylemek miimkiindiir.
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Sekil 3. Dijital Ebeveynlik Stilleri

Internet sitesindeki igeriklerin konu cesitliligi dikkat ¢ekicidir. En sik islenen konu akilli
cihazlar ve dijital araglar olup, bu temada 36 igerik iiretilmistir. Bunu medya igerikleri {izerine
hazirlanan 25 igerik ve dijital oyunlar konulu 23 igerik takip etmektedir. Diger konular arasinda
sosyal medya kullanimi, ¢evrimici giivenlik, siber zorbalik, ekran siiresi, dijital okuryazarlik ve aile
ici iletisim yer almaktadir. Bu dagilim, ebeveynlik igeriginin genis bir konu yelpazesine yayildigim
gostermektedir. Ancak 6nemli miktarda icerigin teknoloji merkezli olmasi, dijital diinyanin sosyal ve
kiiltiirel yonlerinin yeterince temsil edilmedigini diisiindiirmektedir. Medyay1 yalnizca teknik bir arag
degil, kiiltiirel bir deneyim alani1 olarak ele alan igeriklerin artirilmasi, ebeveynlerin gocuklariyla daha
nitelikli medya pratikleri gelistirmesine katki saglayacaktir.

Tablo 1: Konu Edinilen Dijital Ortam

Dijital Ortam I¢erik Sayisi
Cihazlar/akill cihazlar 36
Igerik 25
Dijital oyunlar 23
Yapay zeka 16
Sosyal medya 13
Diger 17

Ebeveyn Akademisi’nin iceriklerinde yapay zekanin ayri bir kategori olabilmesi de dikkat
ceken bir diger bulgudur. “Yapay zekanin giiniimiiz ¢ocuklarinin yasamindaki yeri nedir?” '3,
“Makine dnyargist nedir?”!6, “Yapay zekada gocuklar i¢in firsatlar ve riskler”!” gibi igerikler giincel
teknolojik gelismelerin de yakindan takip edildigini gostermesi yoniiyle dnemlidir.

Sonug, Tartisma ve Oneriler

Dijitallesme hayatin her alanim1 doniistiirdigli gibi ebeveyn-cocuk iliskilerini de yeniden
sekillendirmekte, anne ve babalar kendilerinden 6nceki kusaklarin hig tecriibe etmedigi yeni soru ve
sorunlarla yilizlesmektedir. Biligim teknolojilerinin ve sosyal medyanin hizli yiikselisiyle birlikte
ebeveynler hem bu yeni nesil araglari etkili kullanabilmek hem de ¢ocuklarin1 dogru bir bigimde
yonlendirebilmek adina dijital okuryazarlik ve medya okuryazarligi becerilerine gereksinim
duymaktadir. Diinyanin pek ¢ok yerinde oldugu gibi de Tiirkiye'de de {iniversiteler, sivil toplum
kuruluslar1 ve devlet kurumlart dijital okuryazarlik ve medya okuryazarligini artirmaya yonelik

15
16

https://ebeveynakademisi.trtcocuk.net.tr/video/yapay-zekanin-cocuklarin-yasamindaki-yeri-24632344

https://ebeveynakademisi.trtcocuk.net.tr/video/makine-on-yargisi-nedir-24631109
17 https://ebeveynakademisi.trtcocuk.net.tr/video/yapay-zekada-cocuklar-icin-firsatlar-ve-riskler-24632036
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calismalar yapmaktadir. Bu makale Tiirkiye'de ebeveynlere bu becerileri kazandirmay1 hedefleyen
TRT Ebeveyn Akademisi'ni konu edinmektedir. Calisma kapsaminda TRT Ebeveyn Akademisi'nin
internet sitesinde medya ve dijital teknolojilere dair ebeveynleri bilgilendirmek i¢in hazirlanmis yazi
ve videolar nitel icerik analiziyle incelenmistir.

Bulgular TRT Ebeveyn Akademisi'nin yazili ve videolu igerikleriyle ebeveynleri teknolojik
cihazlarm etkili kullanimi, faydali ve zararli igerikler, dijital oyunlar, yapay zek4, sosyal medya, siber
zorbalik vb. pek cok konuda anne-babalari bilgilendirdigini gdstermektedir. Internetin giivenli
kullanimina dair somut dnerilerin yani sira "Makine 6nyargist nedir?" ya da " Yapay zeka terapisi
giivenilir mi?" gibi giincel tartigmalarin bizzat alanindaki uzmanlar tarafindan degerlendirilmesi
olumlu ve yerinde bir uygulamadir. Ancak TRT Ebeveyn Akademisi'nin medya ve dijital
teknolojilere dair yayinlarinda genis bir konu ¢esitliligi bulunmakla birlikte iceriklerin yarisindan
fazlasinda bir risk ve tehdit vurgusu oldugu goriilmektedir. Farkli bir ifadeyle Ebeveyn Akademisi'nin
icerikleri bu yeni nesil teknolojilerin yararlar1 ya da firsatlarindan ziyade zararlarina dikkat
cekmektedir. Ebeveynlerin mevcut ya da olasi tehlikelere kars1 bilgilendirilmeleri ya da uyarilmalar
gerekli olmakla birlikte bu yeni nesil teknolojilerin ya da gevrimigi faaliyetlerin cogunlukla olumsuz
bir baglam igerisinde ele alinmasi hem medya panigine neden olabilmekte hem de ayni teknolojilerin
sagladigi fayda ve firsatlar1 geri plana itmektedir. Ayrica dijital teknolojilerle insan iliskisini yalnizca
etkileyen-etkilenen/zarar goren ekseninde ele almak, ebeveynleri ve ¢ocuklar1 pasiflestiren bir
cercevedir. Oysa dijital araglar, dogru yonlendirildiginde aile i¢i iletisimi zayiflatmak yerine
giiclendirebilir (Nikken & Opree, 2018). Goriintiilii konusma uygulamalariyla uzaktaki aile
bireyleriyle kurulan baglar, ortak dijital oyun deneyimleri veya ¢evrimigi iiretim platformlarinda
birlikte igerik olusturma ornekleri, bu etkilesimsel boyutu goriiniir kilmaktadir. Bu noktada dijital
ebeveynlik sdylemi, yalnizca koruyucu degil, aym1 zamanda katilimci ve {iretken bir modele
yonelmelidir. Ebeveynlerin c¢ocuklariyla birlikte icerik iiretmeleri, dijital araglar1 yaratici ve
paylasimci bi¢imde kullanmalari, medya kiiltiiriinii tek yonlii tehdit alanindan ¢ikararak karsilikli
O0grenme alanina doniistiirebilir.

Arastirmanin dikkat ¢ekici bir diger sonucu ise TRT Ebeveyn Akademisi'nde medya ve dijital
teknolojilerin kullanimina dair uyarici ve bilgilendirici nitelikteki iceriklerin ¢ocuk merkezli
hazirlanmasi ve gocuklugun tek bir yas grubu gibi ele alinmasidir. Farkli bir ifadeyle incelenen
iceriklerin ¢ok sinirli bir kisminda dogrudan bir yas grubu, ya da bebeklik, ergenlik gibi belirli bir
donemden bahsedilmektedir. Oysa ¢ocukluk insan hayatinin ilk 18 yilin1 kapsayan uzun bir doneme
karsilik gelmektedir ve c¢ocuklarin yaslarima goére medya ve teknoloji kullanimlari da
farklilagmaktadir. Heniliz okula dahi gitmeyen bir ¢ocugun ekran kullanim siiresi ile iliniversiteye
hazirlanan bir gencin ekran siiresinin farkli olmasi bunun basit bir 6rnegidir. Hazirlanan igeriklerin
ve ebeveynlere verilen tavsiyelerin cocugun i¢inde bulundugu yas grubunun ihtiyaglari ve egilimleri
gozetilerek detaylandirilmasinin daha faydali olacagi diigiiniilmektedir. Ayrica ebeveynlerin yapmasi
gereken sadece ¢ocuklarinin medya kullanimini sinirlamak ya da diizenlemek degil ayn1 zamanda
onlara iyi birer rol model olabilmektedir. Ve bu oncelikle yetigkin bir birey olarak kendi medya
kullanimlarim faydali ve dengeli bir bigimde siirdiirebilmelerini gerektirmektedir. Buradan hareketle
TRT Ebeveyn Akademisi'nin ¢ocuk merkezli bakis agisini genisleterek ebeveynlerin hatta gogu
zaman cocuga bakim veren anneanne/babaanne-dede gibi bir iist kusagin da ihtiyaglarini ve
sorunlarini gézeten igeriklere yer vermesi faydali olacaktir.

Caligmada incelenen iceriklerde hangi dijital ebeveynlik stillerinin tavsiye edildigine
bakildiginda ebeveynlerin cocuklariyla birlikte medya kullanimimi ifade eden aktif birlikte
kullanimin ilk sirada yer aldig1 gortilmektedir. Aktif birlikte kullanim genellikle ailecek film izleme,
dijital oyunlari birlikte oynama gibi tavsiyeleri igermektedir. Bunlara ilaveten ebeveynlere gocuklarin
cevrimici aktivitelerini ve etkilesimlerini kurallar ya da teknik yazilimlarla sinirlandirmalari, geriye
doniik izlemeleri/kontrol etmeleri tavsiye edilmektedir. Bu tavsiyeler Livingstone ve Helsper'in
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(2008, s. 587) dijital ebeveynlik stratejileriyle uyumludur. Buna karsin paylasimci medya kullanimi
ve etkilesimli rehberlige dair somut 6rneklerinin eksikligi de dikkat cekmektedir. Literatiirde, medya
tiilketimini aktif ve birlikte yapilan bir etkinlige doniistiirmenin ¢ocuklarin elestirel diisiinme ve
iletisim becerilerini gelistirdigi vurgulanmaktadir. Bu arastirmanin literatiiriinde de yer verilen bazi
uygulamalar iyi birer ornek niteligindedir. Yurt diginda bu tiir yaklasimlara 6rnek teskil eden
uygulamalardan biri, Raising Children Network platformundaki film rehberleridir. Bu rehberlerde
ailelere ¢ocuklariyla birlikte izleyebilecekleri filmler onerilirken, film sonrasinda hangi temalarin
tartisilabilecegi de belirtilmektedir. Boylece medya kullanimi, pasif bir tiiketim degil, aktif ve
etkilesimli bir aile i¢i etkinlik haline gelmektedir. Benzer bicimde Family Online Safety Institute
tarafindan yayimlanan Digital Wellbeing Summer Guide, ailelere cevrimi¢i ve ¢evrimdisi
etkinliklerden olusan 28 giinliik dijital farkindalik programi sunmaktadir. Bu tiir igerikler, Tiirkceye
uyarlanarak ebeveynlere somut uygulama Onerileri saglayabilir. Boyle bir yaklasim, dijital
ebeveynligi soyut bir uyar1 alanindan ¢ikarip, pratik bir rehberlik zeminine tagiyacaktir.

Bu c¢alismada TRT Cocuk Ebeveyn Akademisi'nin internet sitesindeki medya konulu
icerikler dijital okuryazarlik ebeveynlik stilleri literatiiriinden yararlanilarak incelenmistir. Gelecek
calismalarda bu kapsamin genisletilerek platformdaki diger iceriklere de odaklanilmasi ve psikoloji,
pedegoji, egitim bilimleri gibi farkli disiplinlerin bakis acilarindan yeni calismalarin yapilmasi
faydali olacaktir. Ayrica Tiirkiye’de ve kiiresel dlgekte benzer amacla faaliyet gosteren platformlar
da ele alinarak karsilastirmali analizler yapilmasi, platformlarin gelistirilmesi ve siirdiiriilmesi i¢in
de katki saglayacaktir.
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