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Abstract: The kinesthetic learning style, which is based on acquiring knowledge and skills through bodily
movements, physical activities, and experiential learning, is a dynamic approach that supports "learning by
doing." However, given that every student has unique preferences and individual differences in the process of
receiving and interpreting information, the success of instructional environments depends on the teacher
adopting a student-centered approach and acting as a guide who is aware of individual differences and diverse
learning styles. When this issue is evaluated within the context of religious education, it is evident that the
primary responsibility lies with Religious Culture and Moral Knowledge (DKAB) teachers. Therefore, it is
essential to reveal the perspectives of DKAB teachers regarding various learning styles, specifically the
kinesthetic learning style. This study aims to examine the views of teachers regarding the use of the kinesthetic
learning style in primary school DKAB lessons. Prior to the research, ethical approval was obtained from the
Mus Alparslan University Scientific Research and Publication Ethics Committee (dated 27.09.2023, protocol
no. E.109586-E.109783), and research implementation permission was granted by the Mus Provincial
Directorate of National Education (MEB.TT.2025.020816). The study group was determined using
convenience sampling, a purposive sampling method, and consisted of 15 DKAB teachers working in the
province of Mus during the 20242025 academic year. A case study design, one of the qualitative research
methods, was employed, and research data were collected through semi-structured interview forms developed
based on expert opinions. The data collection tool consists of two parts: the first part includes demographic
questions such as gender, age, years of service, and school level, while the second part contains open-ended
questions prepared in line with the purpose of the study. Data were collected through individual, face-to-face
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interviews with the teachers, then imported into the MAXQDA software and analyzed using content analysis.
The results obtained from the teachers' views indicate the necessity of improving the physical conditions of
classrooms, raising awareness of students' individual differences and learning styles, reorganizing the teaching
process and lesson flow according to these styles, creating activities that align with students' learning styles,
making lessons more enjoyable to ensure permanent learning, and utilizing a variety of teaching methods and
techniques. Based on the findings, it is recommended that activities in DKAB textbooks be revised to
incorporate the kinesthetic learning style, that tools to comprehensively assess students' learning styles be
developed, and that in-service training seminars be organized for DKAB teachers to identify or increase their
awareness of learning styles.

Keywords: Religious Education, learning, Learning styles, Kinesthetic Learning, Religious Culture and Moral
Knowledge Course

Oz: Egitim siireclerinde bilgi ve becerileri, bedensel hareketler, fiziksel etkinlikler ve deneyim yoluyla
edinmeyi temel alan kinestetik 6grenme stili, yaparak ve yasayarak 6grenmeyi destekleyen dinamik bir
yaklagimdir. Her 6grencinin bilgiyi alma ve anlamlandirma siirecinde kendine 6zgii tercihleri ve bireysel
farkliliklar1 bulunmaktadir. Bu baglamda 6gretim ortamlarindan elde edilecek basari, dgretmenin 6grenci
merkezli bir yaklagimla bireysel farkliliklara dikkat ederek ve 6grenme stillerinin farkinda olarak bir rehber
olma rolii listlenmesine baglidir. Bu konu din egitimi baglaminda degerlendirildiginde en 6nemli sorumlulugun
Din Kiiltiirli ve Ahlak Bilgisi (DKAB) 6gretmenlerinde oldugunu séylemek miimkiindiir. Dolayisiyla DKAB
6gretmenlerinin soz konusu 6grenme stilleri ve 6zel olarak kinestetik 6grenme stili hakkinda fikirlerini ortaya
koymak onem arz etmektedir. Bu c¢alismada, ilkdgretim DKAB derslerinde kinestetik dgrenme stilinin
kullanimia yonelik dgretmen goriislerinin incelenmesi amaglanmistir. Arastirmanin ¢alisma grubu, amagh
ornekleme yontemlerinden kolay ulagilabilir durum oOrneklemesiyle belirlenmis olup, 2024-2025 egitim
Ogretim yilinda Mus ilinde gorev yapan 15 DKAB gretmeninden olugmaktadir. Calismada, nitel arastirma
yontemlerinden durum ¢aligmasi deseni kullanilmis olup arastirma verileri uzman goriisleri alinarak hazirlanan
yar1 yapilandirilmig goriisme formuyla toplanmistir. Arastirmanin verileri, 6gretmenlerle bireysel ve yiiz yiize
goriigmeler yapilarak toplanmustir. Toplanan bu veriler MAXQDA programina aktarilmis ve igerik analizi ile
¢oziimlenmistir. Arastirma bulgulari, DKAB &gretmenlerinin  goriisleri dogrultusunda: Ders kitab1
etkinliklerinin yapis1 ve uygulama engelleri, 6grenci profili ve 6grenme stili farkindaligi, kinestetik 6grenme
stiline uygun konular ve iretilen etkinlikler, 6gretim siirecinde karsilasilan davranigsal ve yapisal sorunlar
temalar1 altinda sekillenmistir. Bu dogrultuda DKAB 6gretmenleri; siniflarin fiziki sartlarinin iyilestirilmesine,
ogrencilerin bireysel farkliliklarinin ve 6grenme stillerinin farkina varilmasina, 6grencilerin 6grenme stillerine
(6zellikle kinestetik) uygun etkinlik {iretilmesine dikkat ¢ekmistir. Ayrica derslerin kalici ve eglenceli hale
getirilebilmesi i¢in 6gretmenlerin farkli yontem ve teknikler ile alternatif etkinlikler kullanmas1 gerektigi tespit
edilmistir. Aragtirmanin sonuglarindan hareketle DKAB ders kitaplarindaki etkinliklerin kinestetik 6grenme
stilini de kapsayacak sekilde yeniden revize edilmesi, DKAB ders kitaplarinda Ogretmenlerin istegi
dogrultusunda etkinlikler olusturulmasi, Ogrencilerin sahip oldugu dgrenme stillerini kapsaml bir sekilde
Olcecek 6lgme araglari gelistirilmesi, okullarda fiziki ve yapisal engellerin giderilmesi ve DKAB 6gretmenleri
icin 6grenme stillerine yonelik farkindaliklarini belirleme ya da artirmaya iliskin hizmet i¢i egitim seminerleri
verilmesi gibi 6neriler gelistirilmistir.

Anahtar Kelimeler: Din Egitimi, Ogrenme, Ogrenme Stilleri, Kinestetik Ogrenme, Din Kiiltiirii ve Ahlak
Bilgisi Dersi
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Structured Abstract:

This study aims to examine teachers' views regarding the use of the kinesthetic learning style in
primary education Religious Culture and Moral Knowledge (DKAB) lessons. In this context, the study focuses
primarily on teachers' practices and perspectives within these lessons. Consequently, the study is unique in that
it reveals teachers' experiences. It is anticipated that the study will contribute to enhancing the quality of
instruction through the more effective use of the kinesthetic learning style, improving the methods and
techniques of the DKAB curriculum based on the obtained data, and enabling students to achieve the learning
outcomes targeted by the Ministry of National Education (MEB) at a higher level. Accordingly, the research's
central problem statement is: "What are the views of primary education (grades 4, 5, 6, 7, and 8) DKAB
teachers regarding the use of the kinesthetic learning style in the instructional process?"

The unique value of this research stems from its comprehensive examination of the kinesthetic
learning style within the context of Religious Culture and Moral Knowledge (DKAB) instruction based on
teacher perspectives and its evaluation of textbook activities tailored to this style from an implementation
standpoint. While the literature contains various studies on learning styles, there is a noticeable lack of research
that holistically examines the kinesthetic learning style specifically within DKAB courses regarding textbook
activities, the instructional process, and teacher practices. Drawing on teachers' classroom experiences, this
research makes a significant contribution to the existing literature by identifying the needs of students with a
kinesthetic learning style, the practical challenges encountered, and proposed solutions to these difficulties.
Furthermore, the research findings offer valuable data for textbook development processes, the enrichment of
curricula, and teacher training and in-service professional development activities. In this respect, the study
contributes to the field by offering original, practice-oriented recommendations aimed at developing a more
effective and inclusive DKAB instructional approach that prioritizes students' individual differences.

This article examines the learning styles approach within the context of teaching Religious Culture
and Moral Knowledge (DKAB) and investigates, in particular, the role of the kinesthetic learning style in the
instructional process based on teachers' views. The first section of the study defines the concept of learning
styles and highlights their importance in the educational process. Subsequently, the fundamental characteristics
of visual, auditory, and kinesthetic learning styles are explained, and their significance regarding individual
differences and effective learning is evaluated. The study then addresses the relationship between the
kinesthetic learning style and religious education, discussing from both theoretical and practical perspectives
the potential contributions that teaching activities tailored to this style can make to the learning process. The
methodology section details the study design, participants, data collection instrument, and data analysis
process. The findings section presents teachers' views regarding textbook activities, instructional practices
suited to the kinesthetic learning style, and the challenges and needs encountered. Finally, the findings are
discussed in light of the relevant literature, the conclusions are evaluated, and recommendations are offered
regarding the improvement of textbooks, the organization of instructional processes according to learning
styles, and the more effective use of diverse teaching methods and techniques by teachers.

This study employed a case study design, a qualitative research method. Data was gathered by asking
open-ended questions to the study group. The data obtained from the interviews were transferred to a computer
and analyzed using the MAXQDA 2020 software package to evaluate the findings in alignment with the study's
objectives. Data collection involved the use of documents and semi-structured interview forms. The interview
form originally prepared by Mervenur Yarli was revised to suit the specific context of the field and used in this
study after obtaining the necessary permissions.

An overall assessment of the findings reveals that, while teachers consider the implementation of
activities in Religious Culture and Moral Knowledge (DKAB) lessons important for supporting learning and
achieving learning outcomes, they also reported facing various practical challenges. These difficulties stem
from factors such as large class sizes, insufficient lesson duration, the limited functionality of certain activities,
and the diverse learning styles of students. According to the teachers, visual and kinesthetic learners constitute
the majority in the classrooms. Although conducting DKAB lessons in a manner that accommodates different
learning styles is deemed possible, teachers noted that success depends not only on the structure of the lesson
but also on the teacher's competence and the availability of suitable instructional environments. It was
specifically noted that kinesthetic learners tend to lose interest and experience attention issues when movement-
based activities are not sufficiently incorporated into the instructional process. Teachers emphasized that
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implementing kinesthetic activities for teaching abstract religious concepts is more challenging, methods such
as drama, role-playing, games, model making, field trips, and hands on activities are effective for topics related
to acts of worship, stories of the prophets, morality, and daily life.

When the research findings are evaluated overall, it appears that planning the Religious Culture and
Moral Knowledge (DKAB) instructional process with due regard for students' individual characteristics and
learning styles would enhance the quality of instruction. Accordingly, it is recommended that activities in
textbooks particularly those catering to the kinesthetic learning style be diversified and utilized more
effectively during instruction. Furthermore, it is crucial to improve the physical conditions of classrooms,
ensure teachers gain awareness and competence regarding students' learning styles, enable them to tailor lesson
plans to these differences, and encourage the use of varied teaching methods and techniques. Additionally,
empowering teachers to develop original activities suited to students' learning characteristics will contribute to
making lessons more engaging, student-centered, and practice oriented. This approach will both foster active
student participation and facilitate more lasting and effective learning. Recommendations have also been put
forward regarding the development of comprehensive assessment tools to measure students' learning styles,
the removal of physical and structural barriers in schools, and the provision of in service training seminars for
DKAB teachers to assess or enhance their awareness of learning styles.

Keywords: Religious Education, learning, Learning styles, Kinesthetic Learning, Religious Culture
and Moral Knowledge Course.
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Résumé Structuré:

Cette étude vise a examiner les points de vue des enseignants concernant l'utilisation du style
d'apprentissage kinesthésique dans les cours de « Culture religieuse et éducation morale » (DKAB) de
'enseignement primaire. Dans ce contexte, I’é¢tude se concentre principalement sur les pratiques et les points
de vue des enseignants au sein de ces cours. Par conséquent, cette étude se distingue en ce qu’elle met en
lumiére les expériences des enseignants. Elle devrait contribuer a améliorer la qualité de 1’enseignement grace
aune utilisation plus efficace du style d’apprentissage kinesthésique, a perfectionner les méthodes et techniques
du programme DKAB sur la base des données recueillies, et a permettre aux éléves d’atteindre a un niveau
supérieur les acquis visés par le ministére de I’Education nationale (MEB). En conséquence, la question
centrale de la recherche est la suivante : « Quels sont les points de vue des enseignants de DKAB de
I’enseignement primaire (niveaux 4, 5, 6, 7 et 8) concernant I’utilisation du style d’apprentissage kinesthésique
dans le processus pédagogique ? »

La valeur unique de cette recherche réside dans son examen exhaustif du style d’apprentissage
kinesthésique dans le contexte de ’enseignement de la culture religicuse et de I’éducation morale (DKAB), a
partir du point de vue des enseignants, ainsi que dans son évaluation des activités proposées dans les manuels
scolaires adaptées a ce style, sous 1’angle de la mise en ceuvre. Bien que la littérature comporte diverses études
sur les styles d’apprentissage, on constate un manque notable de recherches examinant de manicre holistique
le style d’apprentissage kinesthésique spécifiquement dans les cours de DKAB, en ce qui concerne les activités
des manuels scolaires, le processus pédagogique et les pratiques des enseignants. En s’appuyant sur les
expériences des enseignants en classe, cette recherche apporte une contribution significative a la littérature
existante en identifiant les besoins des éléves ayant un style d’apprentissage kinesthésique, les défis pratiques
rencontrés et les solutions proposées pour surmonter ces difficultés. De plus, les résultats de la recherche
fournissent des données précieuses pour les processus d’élaboration des manuels scolaires, 1’enrichissement
des programmes d’études, ainsi que pour la formation initiale et continue des enseignants. A cet égard, 1’étude
apporte une contribution au domaine en proposant des recommandations originales et orientées vers la pratique,
visant a développer une approche pédagogique de la DKAB plus efficace et inclusive qui accorde la priorité
aux différences individuelles des éléves.

Cet article examine 1’approche des styles d’apprentissage dans le contexte de 1’enseignement de la
culture religieuse et de I’éducation morale (DKAB) et étudie, en particulier, le role du style d’apprentissage
kinesthésique dans le processus pédagogique a partir des points de vue des enseignants. La premiere partie de
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I’étude définit le concept des styles d’apprentissage et souligne leur importance dans le processus éducatif. Par
la suite, les caractéristiques fondamentales des styles d’apprentissage visuel, auditif et kinesthésique sont
expliquées, et leur importance en matiére de différences individuelles et d’apprentissage efficace est évaluée.
L’étude aborde ensuite la relation entre le style d’apprentissage kinesthésique et 1’éducation religieuse, en
discutant, tant d’un point de vue théorique que pratique, des contributions potentielles que des activités
pédagogiques adaptées a ce style peuvent apporter au processus d’apprentissage. La section consacrée a la
méthodologie détaille le plan de 1’étude, les participants, I’instrument de collecte des données et le processus
d’analyse des données. La section des résultats présente les points de vue des enseignants concernant les
activités proposées dans les manuels scolaires, les pratiques pédagogiques adaptées au style d’apprentissage
kinesthésique, ainsi que les défis rencontrés et les besoins identifiés. Enfin, les résultats sont discutés a la
lumiere de la littérature pertinente, les conclusions sont évaluées et des recommandations sont formulées
concernant I’amélioration des manuels scolaires, I’organisation des processus pédagogiques en fonction des
styles d’apprentissage et 1’utilisation plus efficace de méthodes et de techniques d’enseignement variées par
les enseignants.

Cette ¢tude a utilisé un plan d’étude par cas, une méthode de recherche qualitative. Les données ont
été recueillies en posant des questions ouvertes au groupe étudié. Les données issues des entretiens ont été
transférées sur un ordinateur et analysées a 1’aide du logiciel MAXQDA 2020 afin d’évaluer les résultats en
fonction des objectifs de 1’étude. La collecte des données a fait appel a des documents et a des formulaires
d’entretien semi-structurés. Le formulaire d’entretien initialement élaboré par Mervenur Yarli a été adapté au
contexte spécifique du terrain et utilisé dans cette étude aprés obtention des autorisations nécessaires.

Une évaluation globale des résultats révéle que, si les enseignants considérent la mise en ceuvre
d’activités dans les cours de culture religieuse et d’éducation morale (DKAB) comme importante pour soutenir
I’apprentissage et atteindre les acquis d’apprentissage, ils ont également signalé étre confrontés a divers défis
pratiques.

Ces difficultés découlent de facteurs tels que la taille importante des classes, la durée insuffisante des
cours, la fonctionnalité limitée de certaines activités et la diversité des styles d’apprentissage des éleéves. Selon
les enseignants, les apprenants visuels et kinesthésiques constituent la majorité dans les classes. Bien qu’il soit
jugé possible de mener des cours de DKAB de maniére a s’adapter aux différents styles d’apprentissage, les
enseignants ont noté que la réussite dépend non seulement de la structure du cours, mais aussi des compétences
de ’enseignant et de la disponibilité d’environnements pédagogiques adaptés. Il a notamment été souligné que
les apprenants kinesthésiques ont tendance a se désintéresser et a rencontrer des problémes d’attention lorsque
les activités basées sur le mouvement ne sont pas suffisamment intégrées au processus pédagogique. Les
enseignants ont insisté sur le fait que la mise en ceuvre d’activités kinesthésiques pour enseigner des concepts
religieux abstraits est plus difficile ; toutefois, des méthodes telles que le théatre, les jeux de role, les jeux, la
fabrication de maquettes, les sorties scolaires et les activités pratiques s’avérent efficaces pour les thémes liés
aux actes de culte, aux récits des prophétes, a la morale et a la vie quotidienne.

L’évaluation globale des résultats de la recherche montre que la planification du processus
pédagogique de la matiére « Culture religieuse et connaissances morales » (DKAB), en tenant diment compte
des caractéristiques individuelles et des styles d’apprentissage des éléves, permettrait d’améliorer la qualité de
I’enseignement. En conséquence, il est recommandé de diversifier les activités proposées dans les manuels
scolaires, en particulier celles adaptées au style d’apprentissage kinesthésique, et de les utiliser plus
efficacement pendant les cours. En outre, il est essentiel d’améliorer les conditions matérielles des salles de
classe, de veiller a ce que les enseignants acqui€rent une prise de conscience et des compétences concernant
les styles d’apprentissage des €léves, de leur permettre d’adapter leurs plans de cours a ces différences et
d’encourager ’utilisation de méthodes et de techniques pédagogiques variées. De plus, donner aux enseignants
les moyens de développer des activités originales adaptées aux caractéristiques d’apprentissage des éleves
contribuera a rendre les cours plus captivants, centrés sur I’éléve et axés sur la pratique. Cette approche
favorisera a la fois la participation active des éléves et facilitera un apprentissage plus durable et plus efficace.
Des recommandations ont également été formulées concernant le développement d’outils d’évaluation
complets pour mesurer les styles d’apprentissage des éléves, la suppression des barriéres physiques et
structurelles dans les établissements scolaires, ainsi que 1’organisation de séminaires de formation continue
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destinés aux enseignants de DKAB afin qu’ils puissent évaluer ou approfondir leur connaissance des styles
d’apprentissage.

Mots-clés : Education religieuse, apprentissage, styles d’apprentissage, apprentissage kinesthésique,
cours de culture religieuse et de connaissances morales.

Resumen Estructurado:

El presente estudio tiene como objetivo examinar las opiniones de los profesores sobre el uso del estilo
de aprendizaje cinestésico en las clases de Cultura Religiosa y Conocimientos Morales (DKAB) de la
educacion primaria. En este contexto, el estudio se centra principalmente en las practicas y perspectivas de los
profesores en el marco de estas clases. Por consiguiente, el estudio es tnico en el sentido de que revela las
experiencias de los profesores. Se prevé que el estudio contribuya a mejorar la calidad de la ensefianza mediante
un uso mas eficaz del estilo de aprendizaje cinestésico, a perfeccionar los métodos y técnicas del plan de
estudios de DKAB a partir de los datos obtenidos, y a permitir que los alumnos alcancen los resultados de
aprendizaje fijados por el Ministerio de Educacion Nacional (MEB) a un nivel mas alto. En consecuencia, la
pregunta central de la investigacion es: «;Cuales son las opiniones de los profesores de DKAB de educacion
primaria (cursos 4.°, 5.°, 6.°, 7.° y 8.°) respecto al uso del estilo de aprendizaje cinestésico en el proceso
educativo?».

El valor singular de esta investigacion radica en su andlisis exhaustivo del estilo de aprendizaje
cinestésico en el contexto de la ensefianza de Cultura Religiosa y Conocimientos Morales (DKAB), basado en
las perspectivas de los profesores, asi como en su evaluacion de las actividades de los libros de texto adaptadas
a este estilo desde el punto de vista de su aplicacion. Si bien la bibliografia contiene diversos estudios sobre
estilos de aprendizaje, se observa una notable carencia de investigaciones que examinen de manera integral el
estilo de aprendizaje cinestésico especificamente en las asignaturas de DKAB en lo que respecta a las
actividades de los libros de texto, el proceso de ensefianza y las practicas docentes. Partiendo de las
experiencias de los docentes en el aula, esta investigacion supone una importante contribucion a la bibliografia
existente al identificar las necesidades de los alumnos con un estilo de aprendizaje cinestésico, los retos
practicos a los que se enfrentan y las soluciones propuestas para estas dificultades. Ademas, los resultados de
la investigacion ofrecen datos valiosos para los procesos de elaboracion de libros de texto, el enriquecimiento
de los planes de estudios y las actividades de formacion inicial y continua del profesorado. En este sentido, el
estudio contribuye al campo al ofrecer recomendaciones originales y orientadas a la practica, destinadas a
desarrollar un enfoque didactico de DKAB mas eficaz e inclusivo que dé prioridad a las diferencias individuales
de los alumnos.

Este articulo examina el enfoque de los estilos de aprendizaje en el contexto de la ensefianza de Cultura
Religiosa y Conocimiento Moral (DKAB) e investiga, en particular, el papel del estilo de aprendizaje
cinestésico en el proceso didactico a partir de las opiniones de los profesores. La primera seccion del estudio
define el concepto de estilos de aprendizaje y destaca su importancia en el proceso educativo. Posteriormente,
se explican las caracteristicas fundamentales de los estilos de aprendizaje visual, auditivo y cinestésico, y se
evalua su relevancia en relacion con las diferencias individuales y el aprendizaje eficaz. A continuacion, el
estudio aborda la relacion entre el estilo de aprendizaje cinestésico y la educacion religiosa, analizando, tanto
desde una perspectiva tedrica como practica, las posibles contribuciones que las actividades didacticas
adaptadas a este estilo pueden aportar al proceso de aprendizaje. La seccion de metodologia detalla el disefio
del estudio, los participantes, el instrumento de recogida de datos y el proceso de analisis de datos. La seccion
de resultados presenta las opiniones de los profesores sobre las actividades de los libros de texto, las practicas
didécticas adecuadas al estilo de aprendizaje cinestésico y los retos y necesidades detectados. Por ultimo, se
discuten los resultados a la luz de la bibliografia pertinente, se evaluan las conclusiones y se ofrecen
recomendaciones sobre la mejora de los libros de texto, la organizacion de los procesos didacticos segun los
estilos de aprendizaje y el uso mas eficaz de diversos métodos y técnicas de ensefianza por parte de los
profesores.

Este estudio empleo un disefio de estudio de caso, un método de investigacion cualitativo. Los datos
se recopilaron formulando preguntas abiertas al grupo de estudio. Los datos obtenidos de las entrevistas se
transfirieron a un ordenador y se analizaron utilizando el paquete de software MAXQDA 2020 para evaluar
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los resultados en consonancia con los objetivos del estudio. La recopilacion de datos implicod el uso de
documentos y formularios de entrevista semiestructurados. El formulario de entrevista elaborado originalmente
por Mervenur Yarli se revis6 para adaptarlo al contexto especifico del ambito y se utiliz6 en este estudio tras
obtener los permisos necesarios.

Una evaluacion general de los resultados revela que, si bien los profesores consideran que la
implementacion de actividades en las clases de Cultura Religiosa y Conocimientos Morales (DKAB) es
importante para apoyar el aprendizaje y alcanzar los resultados de aprendizaje, también sefialaron que se
enfrentaban a diversos retos practicos.

Estas dificultades se derivan de factores como el elevado nimero de alumnos por clase, la duracion
insuficiente de las clases, la funcionalidad limitada de ciertas actividades y los diversos estilos de aprendizaje
de los alumnos. Segln los profesores, los alumnos con estilos de aprendizaje visual y cinestésico constituyen
la mayoria en las aulas. Aunque se considera posible impartir las clases de DKAB de manera que se adapten a
los diferentes estilos de aprendizaje, los profesores sefialaron que el éxito depende no solo de la estructura de
la clase, sino también de la competencia del profesor y de la disponibilidad de entornos educativos adecuados.
Se sefial6 especificamente que los alumnos cinestésicos tienden a perder interés y a tener problemas de atencion
cuando las actividades basadas en el movimiento no se incorporan suficientemente al proceso de ensefianza.
Los profesores hicieron hincapié en que la implementacion de actividades cinestésicas para ensefiar conceptos
religiosos abstractos resulta mas complicada; sin embargo, métodos como el teatro, los juegos de rol, los juegos,
la construccion de maquetas, las excursiones y las actividades practicas son eficaces para temas relacionados
con los actos de culto, las historias de los profetas, la moral y la vida cotidiana.

Al evaluar los resultados de la investigacion en su conjunto, parece que planificar el proceso de
enseflanza de Cultura Religiosa y Conocimientos Morales (DKAB) teniendo debidamente en cuenta las
caracteristicas individuales y los estilos de aprendizaje de los alumnos mejoraria la calidad de la ensefianza. En
consecuencia, se recomienda que las actividades de los libros de texto, en particular aquellas dirigidas al estilo
de aprendizaje cinestésico, se diversifiquen y se utilicen de forma mas eficaz durante la ensefianza. Ademas,
es fundamental mejorar las condiciones fisicas de las aulas, garantizar que los profesores adquieran conciencia
y competencia respecto a los estilos de aprendizaje de los alumnos, capacitarlos para adaptar los planes de clase
a estas diferencias y fomentar el uso de métodos y técnicas didacticas variadas. Asimismo, capacitar a los
profesores para que desarrollen actividades originales adaptadas a las caracteristicas de aprendizaje de los
alumnos contribuira a que las clases sean mas atractivas, centradas en el alumno y orientadas a la practica. Este
enfoque fomentara la participacion activa de los alumnos y facilitard un aprendizaje mas duradero y eficaz.
También se han formulado recomendaciones relativas al desarrollo de herramientas de evaluacion integrales
para medir los estilos de aprendizaje de los alumnos, la eliminacion de las barreras fisicas y estructurales en
los centros educativos y la organizacion de seminarios de formacion continua para los profesores de DKAB
con el fin de evaluar o mejorar su conocimiento de los estilos de aprendizaje.

Palabras clave: Educacion religiosa, aprendizaje, estilos de aprendizaje, aprendizaje cinestésico,
asignatura de Cultura Religiosa y Conocimientos Morales.
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CrpykrypupoBanHoe Pe3lome:

I{enbl0 JAHHOTO WCCIICAOBAHUS SIBISACTCS HM3YYCHHE B3IJIAOB YYHTEICH HAa HCIIOJb30BAHUE
KMHECTETUYECKOTO CTH/IS OOydYeHHs Ha ypokax mpeaMera «PeaWruos3Has KyjdbTypa M HPABCTBEHHOE
Boctiutanue» (DKAB) B HawampHOW mikosie. B JaHHOM KOHTEKCTE HCCIENOBaHWE B TIEPBYIO OUYepellb
COCPEeIOTOYCHO Ha NPAKTHKE W B3MIAAAX Y4YUTEICH B paMKax JTHX ypOKOB. Takum oOpa3om, AaHHOE
HCCIICIOBAHUE SIBJIICTCSI YHUKAJIBHBIM, IIOCKOJBKY PACKpPBIBACT OMBIT y4uteiaeh. OXHmaeTcs, dTo
UCCIieIoBaHHe OyJeT CIIOCOOCTBOBATH IOBBIIICHUIO KadyecTBa OOydeHHUs 3a cdyer Ooiee 3¢ddekruBHOrO
UCIIONIB30BAaHUSI KHHECTCTUIECKOTO CTHIS OOYYCHHsI, COBEPIICHCTBOBAHHIO METOJOB U IPUEMOB y4eOHOM
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nporpaMMbl 1o mpenmery «Pemmrnos3nas KynbTypa M HpaBcTBeHHOe BocmuraHue» (DKAB) Ha ocHoBe
MOTYyYCHHBIX JAaHHBIX, & TaKKe MO3BOJUT YYalIUMCS JOCTHTaTh LEJIEBBIX PE3yIbTaTOB OOYUEHUS,
YCTaHOBJICHHBIX MUHHCTEPCTBOM HaIMOHAJIbHOTO oOpa3oBanuss (MEB), Ha Oomee BBICOKOM YpOBHE.
CoOTBETCTBEHHO, IICHTpaIbHAS ITPOOIIeMa HCCIIeOBaHU CPOPMYIHpOBaHa CIeIyIOmuM 00pazom: «KakoBs
B3TJLAABI yauTeneil nmpenMera «PenurnosHas KyneTypa B HpaBcTBeHHOe BocturTaHmne» (DKAB) mHauanpHOM
mKoisl (4, 5, 6, 7 1 8 KI1acchl) Ha MCIIONIB30BaHUE KHHECTETHYECKOTO CTIIIA OOYUICHHUS B yIeOHOM Mporiecce?»

VHHKanbHas LEHHOCTh JAHHOTO HCCIIEAOBAHUS 3aKJIIOYaeTCs B BCECTOPOHHEM pacCMOTPEHHU
KHHECTETUYECKOT0 CTWIsi OOy4YeHHsT B KOHTEKCTE IpernojaBaHus Kypca «Penurunosnas Kyjiprypa H
HpaBcTBeHHOE BocriuTanue» (DKAB) ¢ Touku 3peHus yuutesel, a Takxke B OL[CHKE 3aJaHUi U3 Y4eOHUKOB,
a/IaliTUPOBAHHBIX K ATOMY CTHJIIO, C MO3HMLMUH NMPAaKTHYECKOH peann3anuu. XOTsd B JINTEPAType UMEIOTCS
pas3MyHbIe UCCIIEOBaHMs, MOCBSIIECHHBIE CTHIIIM OOy4YeHUs], 3aMETHO OTCYTCTBHE paboT, B KOTOPBIX OBI
KOMIUIEKCHO paccMaTpHBaJICsi KUHECTETHYECKUH CTHIb 00y4eHHs UMEHHO B pamkax Kypca DKAB ¢ Touku
3peHus 3aJaHuid W3 y4eOHHUKOB, YIeOHOTO Tpolecca W MPaKTUKU paboThl yumurened. Ommpasch Ha OIBIT
yuuTesel, MONMyYeHHbIH B Kilacce, JaHHOE HCCIEAOBAHME BHOCUT 3HAYMTEIBHBIN BKJIaJ B CYIIECTBYIOLIYIO
JHUTEPATypPy, BBIABIAS MOTPEOHOCTH YYaIUMXCS C KHHECTCTUYECKUM CTHIIEM OOy4YeHHs, NPaKTHYSCKUE
npoOJeMbl, ¢ KOTOPBIMH OHH CTAIKHUBAKOTCA, W Npeluiaras penieHus 3Tux TpyaHocted. Kpome Toro,
pe3ynbTaThl MCCIENOBaHUS MPEIOCTABIIOT LCHHbIE AaHHBIC U IIPOLIECCOB Pa3pabOTKH y4eOHUKOB,
oborameHus y4eOHBIX MPOTpaMM, a TaKKe ISl MOATOTOBKH yYHTEJICH M MEPONPHATHI MO MOBBILICHHUIO
KBanuuKanuu 6e3 oTpbiBa 0T paboThl. B 3TOM OTHOLIEHNH HCCiIeI0BaHNE BHOCUT BKJIaJl B JaHHYIO 00J1aCTh,
npejsaras OpUrHHallbHbIe, OPUCHTUPOBAaHHbIC HAa MPAKTHKY PEKOMEHIALMK, HAlpaBJICHHbIE Ha Pa3paboOTKy
Oosiee 3(PEKTUBHOTO U MHKJIFO3MBHOIO IOJAXOAa K TpENoJaBaHuIo mpeaMera «Penuruosnas KyinbTypa H
HpaBcTBeHHOe Bocnurtanue» (DKAB), B KOTOpOM NpHOPHTET OTAAETCS HMHAMBHUIYAIbHBIM Pa3IMuMAM
y4aIuxcs.

B naHHOH cTaThe paccMaTpuBAeTCs IMOIXOJ, OCHOBAHHBIH HA CTWIAX OOydYCHHS, B KOHTEKCTE
npenofaBaHus npeaMera «PenuruosHas KynabpTypa W HpaBcTBeHHOe BocmuTanue» (DKAB) u, B gacTHOCTH,
HCCIEAYeTCs pOIb KHHECTETHIECKOTO CTHIIS 00ydeHus B ydeOHOM Ipoliecce Ha OCHOBE MHEHUH yunreneil. B
MIEPBOM pa3zeie HCCIEAOBAHUS JTACTCSl ONPENCNICHUE MOHATHA «CTHIM OOYYEHUs» M IMOJYEPKUBAETCS WX
BR)XHOCTh B 00pa3oBaTelbHOM Mpolecce. 3aTeM OOBACHSIOTCS OCHOBHBIE XapaKTEPUCTHKH BU3YaIbHOTO,
ayJMaIbHOTO M KHHECTETHYECKOTO CTWIEH OOydeHHs M OICHHBAETCSI WX 3Ha4eHHE C TOYKH 3pEHHs
MHIMBHIYAIIBHBIX pa3inuuidi ¥ d¢QekTuBHOro oOyuenus. Jlamee B HCCIENOBAaHMM paccMaTpPUBacTCs
B3aUMOCBSI3b MKy KHHECTETHYECKUM CTHJIEM OOYyYeHHs M PEJIMIHO3HBbIM 00pa3oBaHHEM, ITPU 3TOM Kak C
TEOPETUIECKOH, TaK U C TPAKTUYECKOH TOUEK 3pEHUS 00CYkKAaeTCs MOTCHIIHAIBHBIN BKIIa/1, KOTOPHIH yueOHbIe
MEpOTPHUATHS, aJalTHPOBAaHHBIE K ATOMY CTWIIO, MOTYT BHECTH B mpouecc oOyudeHus. B pasgere,
MOCBAIIEHHOM METOJI0JIOTHH, IOAPOOHO ONMMCAHBI CTPYKTYpa UCCIEAOBaHMA, yYaCTHUKH, HHCTPYMEHT cbopa
JIaHHBIX U IIpoLEeCcC UX aHaiu3a. B pasgene «Pe3ynbTaThD» NpeAcTaBICHbl MHEHUS YUUTEIEH OTHOCUTENBHO
3aaHui U3 y4eOHUKOB, METOJMIECKNX PHEMOB, aalITHPOBAHHBIX K KHHECTETHYECKOMY CTHIIIO O0YUEHHs, a
TaKke BOZHHUKAIOUIMX TPYyAHOCTEH M moTpeOHocTel. HakoHen, mosrydeHHBIE pe3yibTaThl 0OCYXIAaroTCs B
CBETE COOTBETCTBYIOIIEH JUTEpATyphl, JA€TCS OLEHKA BBIBOJAOB M MPEUIAraloTcs PEKOMEHIALUU IO
COBEPIIEHCTBOBAHUIO YUEOHMKOB, OPTaHHU3AIMH y4eOHOTro mpolecca ¢ Y4ETOM CTWIeH OoOydeHHs, a TakxKe
6ostee 3P PEKTUBHOMY HCIIOJIB30BAHUIO YUUTEIIMHI Pa3HOOOPA3HBIX METO/IOB U MPUEMOB NIPETIOJaBaAHHS.

B ngaHHOM wuWcclenoBaHWUM UCTONB30BAICS JAM3AHH «KeHC-CTaany, TNPEeACTaBIAIOMUN co00i
KaueCTBEHHBIA MeTO1 uccienoBanusi. COOp JaHHBIX OCYHIECTBIISIICS MyTeM 3aJaBaHUsI OTKPBITHIX BOIIPOCOB
y4acTHUKaM HccienoBaHus. J[aHHbIe, MOJIyYeHHbIE B XOJI€ MHTEPBHIO, OBUTH MEPEHECEHBl HAa KOMIBIOTEDP U
MPOaHATM3UPOBAHBI C UCTIOJB30BaHNEM mporpaMMmHoro nmaketa MAXQDA 2020 ajist olieHKH pe3yIbTaToB B
COOTBETCTBUU ¢ UesIMH uccienoBanus. COOp JaHHBIX BKIIOYAd HCIOJB30BaHUE JIOKYMEHTOB U
MOJTyCTPYKTYPUPOBAHHBIX aHKET JJISi HHTEPBBIO. AHKETa JJI1 MHTEPBBIO, MEPBOHAYATIHHO MOATOTOBICHHAS
Mepgenyp Spisl, Obu1a epepadoTana ¢ Y4ETOM CIICIUPUKU JAHHOTO KOHTEKCTa U UCIOJIh30BaHA B JJAHHOM
HCCIICIOBAaHUHU TIOCIIC TIOTYYCHUS HEOOXOIMMBIX pa3pelICHHN.

OOmas oueHKa MOJyYEHHBIX PE3yJbTaTOB ITOKA3bIBAET, YTO, XOTS YUHTEIs CUHTAIOT IPOBEACHHE
MPaKTHYECKNX 3aHATHH Ha ypokax «PenurnosHas KyJiabpTypa n HpaBcTBeHHOe BocinTanue» (DKAB) BaxabM
JUISL CONICHCTBHUSL OOYYEHHMIO M JOCTIIKEHHS DPE3yJbTaTOB OOYyYEHMs, OHM TaKXKe COOONIMIM O TOM, YTO
CTAJIKHMBAIOTCS C PA3IMYHBIMH PAKTHYECKUMHU TPYAHOCTSIMH.
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Ot TpyOHOCTH OOYCIOBIEHB TAaKUMH (aKTopamu, Kak OoJibpIIas HAMOIHIEMOCTb KIACCOB,
HEJOCTATOYHAS! MNPOJOJDKHTEIFHOCTh YPOKOB, OTpaHHYCHHAs J(QEKTUBHOCTh OIPEACICHHBIX BHIOB
JEeATEIIBHOCTH, a TaKXKe pa3HooOpasme cTuiaei oOydeHus ydammxcs. Ilo cioBaMm yuureneil, B kimaccax
npeo0IagaroT BU3yalbHbIE U KHHECTETHICCKIE THITHI yHalixcs. XoTs nposeneHne ypokos DKAB ¢ yuerom
Pa3IUYHBIX CTHIIEH 00Y4YEHHS CIMTAETCSI BOZMOXKHBIM, YIUTEINST OTMETHIIH, YTO YCIEX 3aBUCUT HE TOJIBKO OT
CTPYKTYpBI YPOKa, HO ¥ OT KOMIIETEHTHOCTH YUUTEIS], & TAKKE OT HATWIHS MOAXOQsIIeH yaeOHo# cpensl. B
YaCTHOCTH, OBUIO OTMEYEHO, YTO KHMHECTETHYECKHE YyYallHecsl CKJIOHHBI TEpsITh WHTEPEC W HCIBITHIBATH
npoOJIeMbl ¢ KOHIIEHTpalMeil BHUMaHHs, KOT/la B y4eOHbIH polecc HeJOCTaATOYHO WHTEIPUPOBAHbI 3aaHusl,
OCHOBaHHbBIC Ha JBIDKEHHH. YUHTENs IOJYEPKHYJIHM, YTO BHEAPCHUE KHHECTETHYECKUX 3aJaHuil uIs
NpernoiaBaHus abCTPaKTHBIX PEIMIMO3HBIX KOHIEIINI IPEeICTaBIsIeT co00it Ooliee CIOXKHYIO 331a4y, OJJHAKO
TaKHe METO/IbI, KaK ApaMaTH3allusl, POJIEBBIE UTPBI, UTPbI, U3TOTOBJICHHE MOJIEIEH, 9KCKYPCHU U TIPAKTUYECKUE
3aHATHS, SBISIOTCSA YQQEKTUBHBIMU NPU M3YYEHHU TEM, CBSI3aHHBIX C OOpSIaMU IOKJIOHEHHMS, HCTOPHUIMHU
MPOPOKOB, HPABCTBEHHOCTHIO U MIOBCEAHEBHOM KHU3HBIO.

IMpn oOmeit oueHKEe pe3yabTATOB HCCIECIOBAHMSA CTAaHOBHTCS OYEBHIHBIM, YTO IUIAHWPOBAHHUE
yueOHOrO mpomnecca mo mpeaMmery «PenwrmosHas KynbTypa M HpaBcTBeHHoe Bocmmrtanue» (DKAB) c
JOJDKHBIM Y9IE€TOM MHAMBHIYaIbHBIX OCOOCHHOCTEH ydallMXCsl M MX CTHJICH 0Oy4eHHs IMO3BOJHT MOBBICUTH
KadyecTBO mpenoaaBaHusi. COOTBETCTBEHHO, PEKOMEHIYETCS AWBEPCH(UIMPOBATh 3aJaHHs B y4eOHHKax,
0COOCHHO T€, KOTOPbIE OPHEHTHPOBAaHbI HAa KHHECTCTHYECKHH CTHIb OOydeHHs, W Oonee 3((HEeKTHBHO
UCIIOJIb30BaTh MX B Mpolecce o0yueHus. Kpome Toro, kpaiiHe BayKHO YIIy4IIUTh MaTepHaIbHO-TEXHUYECKUE
YCIIOBUSI B Kjaccax, 00eCHeYuTh OCBEJIOMJICHHOCTb M KOMIIETEHTHOCTh YUYUTENEH B OTHOLICHWUH CTHIICH
00y4eHus y4Jaluxcs, 1aTh KM BO3MOXHOCTb 3IaliTUPOBATh IUIaHBI YPOKOB C YYETOM 3THX Pa3lIM4Hid, 8 TAKXKe
MOOLIPATh HCIIOJB30BaHUE Pa3HOOOpa3HBIX METOJOB W MPHUEMOB MpenoiaBaHus. [lomumo 3roro,
MPE/IOCTABIICHUE YYHUTENSIM BO3MOXKHOCTH pa3padaThiBaTh OpPUTHMHAJBHBIC 3aJlaHUsl, COOTBETCTBYIOLIHE
0COOCHHOCTSIM OOYYeHHS ydamuxcs, OyIeT CcrmocoOCTBOBaTH TOMY, YTOOBI YypOKH cTaid Ooiee
YBIICKaTEIbHBIMH, OPUEHTHPOBAHHBIMHU Ha yUalIUXcs ¥ IPaKTHKO-OPHEHTHPOBaHHBIMU. Takoil moaxon Oyaer
CIOCOOCTBOBAThH KaK aKTHBHOMY yYaCTHIO YHAIINXCS, TaK U Oosee ycToHInBOMY U 3(h)(heKTHBHOMY yCBOEHHIO
3HaHui. Takxke ObUIM BBIIBHHYTHI PEKOMEHIALUH 1T0 pa3paboTKe KOMIUIEKCHBIX HHCTPYMEHTOB OLEHKH IS
OTIpeZIeTICHUSI CTHIICH 00ydeHHs yJaluxcs, yCTPaHCHNIO (GU3UIECKUX U CTPYKTYPHBIX OapbepoB B IIKOJAX, a
TaK)Ke OPraHU3alii CEMHHApPOB MOBBIICHHS KBATN(HUKALNY IS yauTenel Kypea «PemurnosHas KyabTypa u
HpaBcTBeHHbIE 3HaHUD» (DKAB) ¢ 11€71510 OIIEHKH WM MTOBBIIIEHUS X OCBEIOMJICHHOCTH O CTHIISIX O0YYeHHSI.

KiiloueBble cj0Ba: penuruo3Hoe obpazoBaHue, OO0yueHHe, CTUIM OOydYeHUs, KHHECTETHUECKOE
oOyuenue, Kypc «Penurno3nas KyJbTypa U HDaBCTBCHHBIEC 3HAHHS».

TRFId IR
T A BT I WUE e & enfifes Tepfa 3iR Afdew I (DKAB) U6 & HgRfes
e o1 Aelt & ITANT & Taier A FRerap! & fFaRY &) ofig w1 8|

39 e A, g8 sremud gor ©U A 37 uiel & el & AdeR ok =R R Hfd Bl
URUMIRGE, T8 30 331 § Filfes Tg el o S[Hal & Uabe oal 8 | I8 3iiférd 8 3 g sieqgs
HZRIfRH g et & Siferes gurdt IudiT & A W 8101 B} T[UraRT Bl g, U SHidhrel & MUR
TR BT UTSHshH P TI! 3R debriich] § GUR B, 3R BT 1 ST et e (wrsah) gy adre
e o TRl &I 3o WR W W & § 9&H S T TG G| d&9R, Y B Hard T
FHY g "Rremr ufrar & srgifes Feq o1 Acht & IuanT & Jay H wrufires e @ 4, 5, 6, 7, 3R
8) & Sibhudl et & o faaR g

< XY BT 3FST el i P =10 R e uififes Gepfar 3k e 7 (Sibuah) e
¥ e o g Rfee drad @t et &t e W R wrafaad & =P I 39 A & fog uR
UTSIYe A & edid 3 37 gidl ¢ | g iiecd | Ta o1 RAfer W fafts sreae Oieg
g, fpR it ureagRae nifafaftr, fdenare uftear sik Riere uteh & ddy # faRiy 0 I Sidust
Ul & HidR s dRaa B et Bt T U F S d HRA aTal MY P U a1 HH g
el & FHe & Ul IR SUTRG, T8 MY HRARICH YRg- B Ach aTd BT B oRexdl, JHET B

www.turkishstudies.net/religion



4878 Hatice Kayaokay - Yusuf Aydin

S aTelt TR I SR 7 Hie-gal & e TRaTfad JETeml &t uga HRe Hielal Ao &
T TgdqUl aNTeH odl 5 | ST Sfamal, ]y & Fshy Ureaqias fasm ufharell, ureasmal & I
FRA, 3R 185 TRIE01 TUT FaTHTe AT b Tafafial & e geuar Se1 ueH #vd g

39 Y § I8 31e0g Ue 31 guTdl SR gHah Sipus! (DKAB) e =i fasiid
gﬁ%aﬁw%&g 31T RGN e I 57 & B IRTEH ST 3, S ST & afaaird Aaval
T AT B |

g o YT T¥pfa SR Afae I (Stpudh Ram & e o diew &t Aferdt & efdwio o
S BT g 3R fay =0 9, et & Rl & R R Rigor uferar # seaRifes @R iRe) dkan
D1 el BT YT B S HRAT B |

T F U WS H URg- &1 el H1 S@ayRon &1 aRyIia fvam mar § ok e ufsear &
3P AEd WR USRS T7 81 3T 916, T, 9 3R Fe s drRaw &t Aferdt &) gavg
faivarsif &1 saren #1712 §, IR fGaTd R 3R THId WRem & Faiy § I Had &1 Yedidh [
T §1 R S wrz-ifes drad @) Al 3R aiftfes e & sk Jay &1 NI o= g, 8k
Jgifad quUT AEEIRE Sl ePHIvT T 39 At b =y fRreror Tfafafiat grr Wraw @t ufsear & fhg
S G AT FUIFAd ATe R Tat vl 81 Ughd T H sreqg feairg, ufauifia, Se1 dug Suaur
3R et fazawor ufssar o1 faaror fear mar 31 e Ts ursugeas nfafaftt, seawifts e ot
el & ST FRIeror gTafl, 3R ATHAT B T8 g 3R a=admdrsil & day & gt & faar
Il g1 3fd B, URife Tifiged & sitaies & Fsps! W =af ot 9t 8, Fews! &1 geaies fasan o g,
3R UTIgRae| | GUR, WRa o1 ferdl & SIAR Rigror ufchansit & wia, 3R et g1 fafaey fRieror
fafiral 3R dep-iepl & i TuTdh SuaNT & Feiy § Ryl & &t B

Y LA T U Y Wl [$urgH, memﬁﬁwmﬂmwmmaﬁ
W Gd-3id U T8 DR Sl b (b1 77| JIEThRI J U Sl &l Teb hex T RITHiaRd faa
LT P I b AU DS BT HihT R & Il MAXQDA 2020 IR bl BT IUANT
CRCARN CANGRS R RII RI||

ST 98 | gxdrasi SR aref- TR WeeahR Yol & IudiT =Mfe o1 | B arell gR1 3a =y
T IR o T e R o, &5 & Ry Se & sy i fosar war 3R sravges At uTe
DA & §1G 39 I H SUINT fobar |

el & T YedieT ¥ UaT Iadl | %, Safe e anftfe Spfa ok Afde 9 (DKAB)
ural § Tfafaf & wrafau B WRa B Tead HRA R WA & IR U R & e Ageayquf
A 8, =14 s st gt &1 I & a1 off g <

q HEAZAT TSI B3N B MBR, UIS BT SUAT 3fafd), $ Tfafafer ot Jifta srfemar sik
BT 9 Ay T 3t AR I PR A ST BN § | R1aD B SR, FETAH T IR TR
Q@RR) Rrenff sgaa @ 81 €1 T=ft fafte Wen ot el & T A g i I ot
(DKAB) UTS! &7 TTe AT JHd [T STl &, et 3 Ieara fowan fos quperdr 9 rad urs ot e
W fcn e B e 3R Iuged Rrefr ardrarvr &) Suasyar W H AR &=t 81 oty & u § ug
Ieera o an o S Rieror ufsean & wifa- snenfya nfafafrat o) waie wu & wnfie =t o srar g,
IRING U J YR a1 B &1 3T HH 1 Ol § 3R IH1 & Hedwdl ¢ | Rep! 7 IR IR Fgl
3 o enfifer srayrumsit &Y Rram & forg wiRes nfafaftrt &t amy @A sifdes gkt 8, gor-ure,
YiieR} @ HIal, Afdear 3iR ¢fe Sita @ Tefia fawt & e e, Ad-w, @, Arsd a9, i
foy ok araeiie nfafaftat $& ad gurd 31

9 MY & Fspsl &1 IHY geaie fear orar €, 9 U1 Udid gt § & ot @t afadd
faoraratt 3R TWran ot Aferat o1 3ferd e Tad gU it Tepfa 3R Afde I (DKAB) Rreror ufesan
B A F99 I Rreror B e B YR BN IEI9R, T8 SR Pt o ¢ S ureugas! |
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Tfafafia, oty w0 @ 37 nfafaferd & o sreRfes @RiRes) Fen @t et & oy 8, 7 fafgear
TS ST AR 07 & SR ST AR THIS 71 ¥ IuTT fovam Sy | S S, wemsit &1 s
fRufaal & R F3, 98 AT H1 [ Ried! o o @1 de 3t e & IR & TRedhdl 3R
& T BT, I8 S SfaRl & SR UTS AT Y R I3 & e 511, 3R fafgy ot fafirat
3R qHID! & IUANT B! MeATRd BT Hgayul 81 T Y, BT ! e &1 fa=rwarsit & ey 7a
Tfafafrat @ faw R w3 & forg el o) T2 ST, Ure! & 3HfiE ede, SH-biad 3R 31am-
I T H GNIEH | T8 VR0 ithd BT HUIGRY 1 seTar S 3R 3iferes Rirdt 3R gurdt Waay
T ot Terad HT | SHE B YR B e B AR & T ST Jedie- SUSHRUN & [dbm, Tpal J
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Hias: uiitie e, dem, deq ot AT, PreRies aff, uitie dwpla 3R Afde 7M1
EiGoER

Yapilandirilmis Ozet:

Bu ¢alismada, {lkdgretim DKAB derslerinde kinestetik 6grenme stilinin kullanimina iliskin 6gretmen
goriiglerinin incelenmesi amacglanmaktadir. Bu baglamda calismanin ana ¢ergevesini DKAB derslerinde
Ogretmen uygulamalari ve goriigleri olusturmaktadir. Boylece ¢alisma dgretmen deneyimlerini ortaya koymasi
bakimindan 6zgiin bir nitelik tasimaktadir. Kinestetik 6grenme stilinin derslerde daha etkin kullanilmasi
yoluyla dgretimin niteliginin artirilmasina, elde edilecek veriler 1s1§inda DKAB miifredatinin yontem ve
tekniklerinin gelistirilmesine ve o6grencilerin MEB’in hedefledigi kazanimlara daha yiiksek diizeyde
ulagmalarina katki saglayacagi disiiniilmektedir. Bu dogrultuda arastirmanin temel problem ciimlesi,
Tlkogretim (4, 5, 6, 7 ve 8. smif) DKAB 6gretmenlerinin, dgretim siirecinde kinestetik 6grenme stilini
kullanmaya iliskin goriisleri nelerdir?' seklindedir.

Bu aragtirmanin 6zgiin degeri, Din Kiiltiirii ve Ahlak Bilgisi (DKAB) 6gretiminde kinestetik 6grenme
stilini 6gretmen goriisleri dogrultusunda kapsamli bigimde ele almasi ve bu 6grenme stiline yonelik ders kitab1
etkinliklerini uygulama boyutuyla degerlendirmesinden kaynaklanmaktadir. Alinyazinda 6grenme stilleri
iizerine ¢esitli arastirmalar bulunmakla birlikte, DKAB dersleri 6zelinde kinestetik 6grenme stilinin ders kitabi
etkinlikleri, 6gretim siireci ve 6gretmen uygulamalari agisindan biitiinciil olarak incelendigi ¢aligmalarin sinirl
oldugu goriilmektedir. Bu aragtirma, 6gretmenlerin sinif i¢i deneyimlerinden hareketle kinestetik 6grenme
stiline sahip 6grencilerin ihtiyaglarini, karsilasilan uygulama giicliiklerini ve bu giicliiklere yonelik ¢dziim
Onerilerini ortaya koyarak mevcut literatiire 6nemli katkilar sunmaktadir. Ayrica aragtirma bulgulari, ders
kitab1 gelistirme siireglerine, 6gretim programlarinin zenginlestirilmesine, 6gretmen yetistirme ve hizmet ici
egitim faaliyetlerine veri saglayabilecek niteliktedir. Bu yoniiyle ¢alisma, 6grencilerin bireysel farkliliklarini
merkeze alan, daha etkili ve kapsayici bir DKAB 6gretiminin gelistirilmesine yonelik 6zgiin ve uygulamaya
doniik oneriler sunmasi bakimindan alanyazina katki saglamaktadir.

Bu makalede, 6grenme stilleri yaklagimi Din Kiiltiirii ve Ahlak Bilgisi (DKAB) 6gretimi baglaminda
ele alinmig ve 6zellikle kinestetik 6grenme stilinin 6gretim siirecindeki yeri 6gretmen goriisleri dogrultusunda
incelenmistir. Caligmanin ilk béliimiinde 6grenme stili kavrami agiklanarak 6grenme stillerinin egitim-6gretim
stirecindeki 6nemi iizerinde durulmustur. Ardindan gorsel, isitsel ve kinestetik 6grenme stillerinin temel
ozellikleri agiklanmig, bu stillerin bireysel farkliliklar ve etkili 6grenme agisindan tasidigi Snem
degerlendirilmistir. Devaminda, kinestetik 6grenme stilinin din egitimiyle iliskisi ele alinmis; DKAB
derslerinde bu 6grenme stiline uygun ogretim etkinliklerinin 6grenme siirecine saglayabilecegi katkilar
kuramsal ve uygulamali1 yonleriyle tartisitlmistir. Aragtirmanin yontem boliimiinde ¢alisma deseni, katilimcilar,
veri toplama araci ve veri analiz siireci ayrintili olarak ac¢iklanmigtir. Bulgular bolimiinde 6gretmenlerin ders
kitabindaki etkinliklere, kinestetik 6grenme stiline uygun 6gretim uygulamalarina, karsilagilan giiclik ve
ihtiyaglara iligkin goriisleri sunulmustur. Son olarak elde edilen bulgular ilgili alanyazin dogrultusunda
tartigilmig, ulasilan sonuglar degerlendirilmis ve ders kitaplarinin gelistirilmesi, 6gretim siire¢lerinin 6grenme
stillerine gore diizenlenmesi ile 6gretmenlerin farkli 6gretim yontem ve tekniklerini daha etkin kullanmalarina
yonelik onerilere yer verilmistir.
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Arastirmada, nitel arastirma yontemlerinden durum calismasi deseni kullanilmistir. Durum g¢alismasi
modeline dayanan arastirmada calisma grubuna agik uglu sorular sorularak goriisleri alinmustir.
Gergeklestirilen goriisme sonucu elde edilen veriler bilgisayara aktarilarak arastirmanin amacina uygun olacak
bicimde elde edilen verilerin ¢oziimlenmesinde ve degerlendirilmesinde 6gretmenlerin goriislerinden elde
edilen veriler MAXQDA 2020 paket programina tasinarak icerik analizinde bulunulmustur. Arastirmanin
verileri, dokiimanlar ve yar1 yapilandirilmig goriisme formlari ile toplanmistir. Mervenur YARLI tarafindan
hazirlanan goriisme formu gerekli izinler alinarak ve alana uygun bir sekilde yeniden revize edilerek bu
calismada kullanilmustir.

Arastirma bulgular1 genel olarak degerlendirildiginde, 6gretmenler DKAB derslerinde etkinliklerin
uygulanmasini 6grenmeyi desteklemesi ve kazanimlarin ger¢eklesmesine katki saglamasi agisindan 6nemli
gormekle birlikte, sinif mevcudunun fazlaligi, ders siiresinin yetersizligi, etkinliklerin islevselliginin sinirh
olmasi ve &grencilerin farkli 6grenme stillerine sahip olmalar1 gibi nedenlerle uygulamada gesitli giigliikler
yasandigini ifade etmislerdir. Ogretmenlere gore siniflarda gorsel ve kinestetik grenme stiline sahip 6grenciler
agirliktadir. DKAB derslerinin farkli 6grenme stillerine uygun bi¢imde yiiriitiilmesi miimkiin goriilse de bunun
dersin yapisi kadar 6gretmenin yeterliligine ve uygun dgretim ortamlarinin varligina bagli oldugu belirtilmistir.
Ozellikle kinestetik grenme stiline sahip dgrencilerin, 6gretim siirecinde hareket temelli etkinliklere yeterince
yer verilmediginde derse ilgilerinin azaldig1 ve dikkat sorunlar1 yasadiklari ifade edilmistir. Ogretmenler, soyut
dini kavramlarin 6gretiminde kinestetik etkinliklerin uygulanmasinin daha zor oldugunu, buna karsin ibadetler,
peygamber kissalari, ahlak ve giinliik yasamla iligkili konularda drama, canlandirma, oyun, model hazirlama,
gezi ve uygulamali etkinliklerin etkili oldugunu vurgulamiglardir.

Aragstirma sonuglar1 genel olarak degerlendirildiginde, DKAB 6gretim siirecinin 6grencilerin bireysel
ozellikleri ve 6grenme stilleri dikkate alinarak planlanmasinin 6gretimin niteligini artiracagi goriilmektedir. Bu
dogrultuda, ders kitaplarinda 6zellikle kinestetik 6grenme stiline hitap eden etkinliklerin ¢esitlendirilmesi ve
Ogretim siirecinde daha etkin bi¢cimde kullanilmasi onerilmektedir. Ayrica, siniflarin fiziksel kosullarinin
tyilestirilmesi, 6gretmenlerin 6grencilerin 6grenme stilleri konusunda farkindalik ve yeterlik kazanmalari, ders
planlarini bu farkliliklara gore diizenlemeleri ve farkli 6gretim yontem ve tekniklerinden yararlanmalar1 6nem
tagimaktadir. Bunun yaninda, &gretmenlerin 6grencilerin 6grenme ozelliklerine uygun 6zgiin etkinlikler
gelistirebilmeleri, derslerin daha ilgi ¢ekici, Ogrenci merkezli ve uygulamaya dayali bir yapiya
kavusturulmasina katki saglayacaktir. Boylece hem ogrencilerin derse aktif katilimi desteklenecek hem de
ogrenmelerin daha kalic1 ve etkili olmasi miimkiin olacaktir. Ogrencilerin sahip oldugu 6grenme stillerini
kapsamli bir sekilde 6lgecek dlgme araglari gelistirilmesi, okullarda fiziki ve yapisal engellerin giderilmesi ve
DKAB 6gretmenleri igin 6grenme stillerine yonelik farkindaliklarini belirleme ya da artirmaya iliskin hizmet
ici egitim seminerleri verilmesi gibi Oneriler gelistirilmistir.

Anahtar Kelimeler: Din Egitimi, Ogrenme, Ogrenme Stilleri, Kinestetik Ogrenme, Din Kiiltiirii ve
Ahlak Bilgisi Dersi
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Introduction

Kinesthetic learning style is an approach based on learning information and skills through
body movements and physical activities, by doing and experiencing. Students with this learning style
learn information more effectively and permanently through application, movement, touching, and
experiencing processes. It is known that the student's physical participation and applications
involving physical activity in the teaching process increase the retention of learned information. In
this context, unlike traditional teaching approaches, contemporary educational understanding
emphasizes that using methods suitable for various learning styles makes the learning process more
efficient. Kinesthetic learning style is also considered an important approach that offers more
interactive and application-based learning environments in this direction (Kayaokay, 2025, 42) .

In learning processes, lessons need to be organized according to different learning styles
based on students' intelligence types. In this context, the kinesthetic learning style makes significant
contributions to religious education practices. Connecting abstract religious concepts with
kinesthetic activities helps students understand more easily, leading to lasting and meaningful
learning. Religious education considers the learning styles of individuals, based on the fact that
sensory, emotional, behavioral, and cognitive aspects of the individual constitute a whole (Demir,
2015, 93) . With the increasing use of student-centered approaches today, and the idea that each
student learns in different ways, significant importance is given to individual differences among
students in the education process. As in the past, the way teaching is carried out and the learning
styles of students are now becoming more carefully considered. Students learn in different ways; by
seeing, hearing, thinking, moving, reasoning, memorizing, visualizing, etc. How much a student
learns in a lesson depends on their prior preparation, natural ability, and the compatibility of their
learning style with their teacher's teaching style (Felder-Silverman, 1988, 674) . Each individual
differs in the ways and methods they prefer to acquire and interpret information (Karasu, 2021, 94)
. Some students focus on facts, while others focus on mathematical concepts, some on images, some
on verbal forms, or interactive learning. For the learning process to be efficient and for desired
behaviors to occur in the individual, these individual differences must be taken into account, and the
educational processes and environments must be organized accordingly (Yazar-Karatas, 2018, 15) .

Learning styles enable students to gain self-awareness and to construct knowledge more
permanently through doing and experiencing. In this context, the Turkish Century Education Model
(TYMM) adopts a holistic approach that does not view education solely as the transfer of cognitive
knowledge; it centers on the integrity of virtue, values, and actions, a skill-based structure, and
learning through student experience (MEB, 2024) . This dynamic structure of the model necessitates
that religious knowledge find practical application and be transformed into behavior . A review of
the literature reveals that studies on learning styles are mostly concentrated within the framework of

www.turkishstudies.net/religion



4882 Hatice Kayaokay - Yusuf Aydin

general education theories. However, the unique structure of religious education, particularly in
Religious Culture and Ethics (DKAB) courses where abstract concepts and value transfer are
prominent, presents a significant gap regarding the practical needs and teacher perspectives on the
applicability of the kinesthetic learning style. While the existing literature discusses general
pedagogical approaches at a theoretical level, it does not sufficiently illuminate how teaching
environments can be related to the kinesthetic learning style in a verbal and metaphysical field like
DKAB courses, and the difficulties teachers encounter in this process.

This research aims to examine the use of kinesthetic learning style in primary school
Religious Culture and Ethics (DKAB) lessons, focusing on teachers' practices and opinions .
Furthermore, it is unique in that it reveals teachers' experiences. It is believed that the more effective
use of kinesthetic learning style in lessons will contribute to improving the quality of teaching,
developing the methods and techniques of the DKAB curriculum in light of the data obtained, and
enabling students to achieve the learning outcomes targeted by the Ministry of National Education
at a higher level. Accordingly, the main problem statement of the research is: "What are the opinions
of primary school (4th, 5th, 6th, 7th, and 8th grade) DKAB teachers regarding the use of kinesthetic
learning style in the teaching process?' The sub-problems of the study are as follows:

1. What are the opinions of Religious Culture and Ethics teachers regarding the
implementation of the activities in the Religious Culture and Ethics textbook?

2. What are the opinions of Religious Culture and Ethics teachers regarding the distribution
of learning styles in the activities in the Religious Culture and Ethics textbook?

3. What are the opinions of Religious Culture and Ethics teachers regarding increasing the
number of activities in the Religious Culture and Ethics textbook that are suitable for the kinesthetic
learning style and implementing them in class?

4. What are the opinions of Religious Culture and Ethics teachers regarding the learning
styles of their students?

5. What are the opinions of Religious Culture and Ethics teachers regarding how Religious
Culture and Ethics lessons should be taught in a way that suits the students' learning styles?

6. What are the opinions of Religious Culture and Ethics teachers regarding the behaviors
exhibited by students with a kinesthetic learning style in processes where different teaching styles
are implemented?

7. What are the opinions of Religious Culture and Ethics teachers regarding the subjects
where it is considered difficult to implement teaching suitable for the kinesthetic learning style?

8. What are the opinions of Religious Culture and Ethics teachers regarding the topics on
which it is appropriate to create activities based on the kinesthetic learning style?

9. Regarding the activities used and produced by Religious Culture and Ethics teachers in
accordance with the kinesthetic learning style. What are their opinions?

1. Learning Styles

The concept of learning style was first introduced by Rita Dunn in 1960 (Unal et al., 2014,
57) . However, it is argued that the idea that people learn differently and various concepts related to
individual differences date back to ancient Greece (Aksit, 2024, 19) . Since then, this topic has been
the subject of scientific research and remains relevant today. The aim of these studies has been the
idea that individuals have different learning styles. Throughout history, many new meanings and
definitions have been derived for the concept. In short, learning style has been defined as "the totality
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of a learner's preferences in the learning process" (Erden-Altun, 2006, 21) . Another definition states
that learning styles are characteristic features that an individual possesses from birth and that affect
their success (Boydak, 2019, 20) . Rita Dunn defines learning styles as "Learning styles are the
different and unique ways each student uses to prepare for, learn, and remember new and difficult
information" (Boydak, 2019, 15) . Many other researchers have also offered definitions of the
learning style concept, describing it as the way individuals perceive their environment, the way they
interact with this environment, and their individual characteristics and preferences. Researchers
approach learning styles from a different dimension of learning. The general consensus in social
sciences is that individual learning styles vary, and that when appropriate pedagogical frameworks
are prepared to accommodate these differences, each individual can successfully complete the
learning process. Learning styles, shaped by the student's personal characteristics, are an element
aimed at increasing the retention of information and facilitating a meaningful learning process. These
styles are a whole of individual preferences and characteristics reflecting how students perceive,
interact with, and react to their environment.

The application of learning styles in the classroom helps to achieve individualized
instruction. Based on the premise that every child can learn, but this process will be implemented
through different methods, restructuring teaching environments, materials, and processes taking
different styles into account is inevitable (Kaf Hasirci, 2005, 5) .

Although learning styles are categorized in different ways in educational literature, as
mentioned earlier, they can be grouped into three main categories: visual, auditory, and
kinesthetic/tactile. This type of grouping provides a simple framework for understanding and
explaining different learning styles (Oral - Avanoglu, 2018, 321) . Some sources that mention these
three styles are: Walter B. Barbe and Michael N. Milone stated that learning styles can be grouped
into three categories. Barbara K. Given mentioned these three styles. Barbe and Swassing group
learning styles into the same three categories. Catherina M. Petrini mentions these three styles in her
work titled Training 101. Angela Klavas Learning Style Program Boosts Achievements and Test
Scores In his study, he provides information about some characteristics of students in these three
styles. Additionally, some researchers who discuss learning styles in general include: Dunn, Claxton
and Murrell, Cornett, De Bello, Hill, Keefe, Kolb, McCarthy, Price, Smith, and Grinder. (Boydak,
2019, 16-17) .

Richard M. Felder and Linda K. Silverman stated that the mismatch between learning and
teaching styles in education can lead to a loss of potential talents, resulting in inattentiveness ,
boredom, and even school dropout (Felder-Silverman, 1988, 674) .

In line with the theoretical assessments presented above, it can be said that learning styles
are one of the fundamental personal variables that directly influence individual acquisition processes
and determine learner paradigms. Identifying the learning styles that individuals tend to exhibit
allows for the restructuring of pedagogical practices, prioritizing individual differences, and thus
enriching teaching processes. Within this framework, the following sections of the study will detail
visual, auditory, and kinesthetic/tactile learning styles, which are frequently accepted as fundamental
orientations in the literature.

1.1. Visual Learning Style

Visual learning style is one of the approaches that refers to individuals learning information
more effectively through seeing, observing, and visual materials. Those with this learning style have
the opportunity to learn information more permanently thanks to visual elements such as pictures,
graphs, tables, diagrams, videos, and color charts. Order, color, and visual details are important to
them in the learning process, and they strive to organize their study environment (Oral - Avanoglu,
2018, 321-322; Felder - Silverman, 1988, 676) .
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Learners with a visual learning style, while generally valuing order and organization in their
daily lives, cannot adequately benefit from direct instruction methods when learning. They
strengthen their learning by carefully following the teacher's gestures and facial expressions, body
language, and visuals used on the board. Furthermore, techniques such as concept maps, posters,
colorful notes, and underlined phrases contribute to their knowledge construction (Boydak, 2019, 17;
Oral - Avanoglu, 2018, 321-322) . Generally good observers, these individuals are quite successful
at remembering what they see. The effective use of visual materials in educational settings increases
the academic success of students with this learning style and makes the learning process more
efficient.

1.2. Auditory Learning Style

Auditory learning style is a learning approach in which individuals learn information more
effectively through listening, hearing, and verbal expression. Individuals with this style understand
and remember information better by listening to lectures, participating in discussions, and repeating
what they have learned aloud. According to the VARK model, individuals with an auditory learning
style prioritize speaking, listening, and verbal interaction in the learning process (Fleming-Mills,
1992, 140) .

These individuals are generally sociable, possess strong verbal communication skills, and
are sensitive to rhythm and music. They tend to engage in internal monologue while learning,
repeating information aloud and reinforcing it by explaining it to others. Their note-taking habits
may be limited; instead, they benefit more from oral activities such as lecturing, discussion, question-
and-answer sessions, and group work. Audiobooks, podcasts, music, and verbal explanations are
important tools that support auditory learning (Oral - Avanoglu, 2018, 322-323) .

1.3. Kinesthetic Learning Style

Kinesthetic learning, one of the learning styles, is a learning method based on movement,
touch, and more practice. Individuals with this learning style are inclined to acquire information
through touch (Yarli, 2023, 21) . Kinesthetic learning is a style that offers individuals the opportunity
to experience and learn through firsthand interaction, and initial experiments and research in
education have proven that touch gives learners a greater sense of involvement in learning and
increases their connection with the learning material (Hamza Lup, 2018, 188) . As in all areas of their
lives, movement, touch, and physical activities are important in learning. Therefore, it is considered
important for teachers to use concrete tools that students can touch and three-dimensional teaching
materials in classroom practices. Individuals with a kinesthetic learning style are often skilled in
using body language. They can perceive things better by doing and have muscle memory. Therefore,
they can perceive things by doing. They often have difficulty sitting in the same place for a long time
and prefer to move frequently (Colak, 2024, 7-8) . Because of these characteristics, they benefit more
from being active in the classroom and from physical activities such as group games and physical
education. Sitting and listening to lectures for long periods can also be difficult for individuals with
this style. They learn through experience by actively using their manual skills and making use of
various materials to understand a subject. They enjoy doing things in interactive computer programs
(Erden - Altun, 2006, 53) .

Grinder, kinesthetic learners need to convert external sounds and images into their own
perceptual system, which is kinesthetic form. However, in doing so, they may sometimes miss other
messages given by the teacher, and while they may understand some topics well, they may not fully
understand others. To fully perceive external sounds and images, they must necessarily convert them
into movement. Students with this learning style learn better by moving, experiencing, and tactilely.
Focusing on how theoretical knowledge is applied in practice rather than on the information itself,
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these individuals find that doing projects and experiments, creating models or prototypes, are
effective methods in their learning processes. Students show greater success in such practical
activities. They internalize information best through physical activities (Boydak, 2019, 47-51) .

Learning by touching, testing, and doing is more meaningful for individuals with a
kinesthetic learning style, which necessitates active participation. They can enhance their learning
by using the educational materials available in the classroom. These individuals love activities
involving movement, games, dancing, running, swimming, and traveling (Boydak, 2019, 86) .
Educational environments should be arranged to facilitate learning by doing for students with this
learning style. Individuals with kinesthetic learning skills generally need drama, theater, and
movement in their learning. They examine their surroundings, objects, and items by touching and
moving them; they enjoy taking objects apart and putting them back together. They prefer to touch
or use what they learn; they enjoy holding physical objects and materials with their hands during the
learning process; they learn better with active participation and remember what is done more than
what is said (Oral - Avanoglu, 2018, 323) . Kinesthetic individuals essentially use their bodies to
understand the world. Regarding this topic , Grinder states : “Visual learners use visual memory,
auditory learners use auditory memory, and kinesthetic learners use muscle memory” (Boydak,
2019, 45) . Rita Dunn illustrates the tactile characteristics of kinesthetic learners with the example :
“Kinesthetic elementary school students understand books better when they read while riding an
exercise bike” (Boydak, 2019, 50) .

The role of kinesthetic learning style in education is quite significant because it offers an
effective learning experience by moving beyond traditional classroom settings and enabling students
to actively participate in the learning process through enjoyment, creating significant advantages for
both teachers and students. Since kinesthetic learning is a concrete and experiential process, it allows
students to reinforce their knowledge through application. The kinesthetic learning style has a
positive effect on students' development, not only mentally but also physically. Students who learn
with this style improve their hand-eye coordination, enhance their motor skills, and strengthen their
body awareness. The dynamic and active learning process carried out in this style motivates students
and increases their interest in the lesson (Begel et al., 2008, 183-184) . By touching an object or
conducting an experiment, they reinforce the information they learn and increase its retention.
Because learners with a kinesthetic learning style are active participants rather than passive listeners,
they learn by applying and experiencing the subjects they learn. Kinesthetic learners often get bored
and distracted when they sit for long periods. However, when a movement-focused process is
developed in lessons, students' distractions decrease and it becomes easier for them to focus on the
subjects they are learning (Yarli, 2023, 21-23) .

1.4. Kinesthetic Learning and Religious Education

Kinesthetic learning style is a learning style characterized by individuals preferring to learn
through touch and physical movement/experience in the learning process. Individuals with this
learning style prefer learning through activities involving tactile and physical movements; they make
their knowledge more permanent and meaningful by accessing abstract information through physical
experience with an active practical approach (Gilakjani, 2012, 106) . Especially in the field of
religious education, where abstract concepts are heavily discussed, the effective use of kinesthetic
learning can facilitate students' internalization of religious values and knowledge.

Religious education, with its holistic approach aimed at creating changes in knowledge,
emotions, and behavior in the individual, addresses the physical, physiological, moral, and cognitive
aspects of the human being together. Starting from the fact that the sensory, emotional, behavioral,
and cognitive aspects of the individual constitute a whole, it also adds the spiritual reality of the
individual to these (Demir, 2015, 93) . From this perspective, the knowledge gained through religious
education should be acquired not only at the cognitive level but also at the affective and psychomotor
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levels. Especially for children and young people, the abstract nature of religious knowledge
necessitates the use of more concrete methods and techniques. At this point, it can be said that a
process conducted with a kinesthetic learning style can make significant contributions to religious
education. As a discipline aiming for the development of the individual both affectively and
cognitively, religious education aims not only to transmit knowledge but also to instill values and
behaviors. In this context, the kinesthetic learning style plays an important role in the transformation
and practical application of religious knowledge into behavior in the field of religious education.

2. Method

This research was designed using a case study design, which is a qualitative research method.
The case study model is a model that focuses on the questions of "why," "how," and "for what
reason," allowing the researcher to examine an event or phenomenon in depth (Yildirim - Simsek,
2008, 276) . The aim of a case study is to examine more than one event or phenomenon in depth, to
collect data systematically, and to examine what happens in a real environment (Subagi - Okumus,
2017, 420; Demirel et al., 2023, 24; Biiyiikoztiirk et al., 2011, 273) . In the case study model, the
social event or phenomenon examined is not kept under control by the researcher but is subjected to
examination within its own natural process (Capcioglu - Kalkan A¢ikgoz, 2018, 215) . This study
aimed to conduct a detailed and in-depth examination of the views of primary school Religious
Culture and Ethics (DKAB) teachers regarding the use of kinesthetic learning styles in DKAB
lessons; therefore, a case study design was chosen.

2.1. Working Group

In this study, interviews were conducted on a voluntary basis with Religious Culture and
Ethics (DKAB) teachers working in Mus province during the 2024-2025 academic year. Fifteen
DKAB teachers were interviewed. Data saturation was used as the basis for determining this number
for the study group. When the number of teachers interviewed reached 15, it was observed that the
repetitions in the responses increased, and it was concluded that no new data was being generated.
Therefore, the interviews were terminated. The convenience sampling method, a type of purposeful
sampling, was chosen to determine the study group. In the convenience sampling method,
participants conduct the interviews on a voluntary basis. Convenience sampling eliminates the
difficulties the researcher experiences in reaching participants and provides speed and practicality to
the research (Yildirim - Simsek, 2008, 113) .
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Table 1: Demographic Characteristics of Teachers Interviewed

Code Gender Age Professional School Grade
Seniority Level
Ol Woman 32 6 Elementary School - 4th
Grade
02 Male 29 5 Elementary School - 4th
Grade
03 Woman 31 6 Elementary School - 4th
Grade
04 Male 27 3 Middle school - 5th, 6th,
7th, 8th grade
05 Woman 27 4 Middle school - 5th, 6th,
7th, 8th grade
06 Woman 33 7 Middle school - 5th, 6th,
7th, 8th grade
o7 Woman 28 4 Middle school - 5th, 6th,
7th, 8th grade
08 Woman 31 6 Middle school - 5th, 6th,
7th, 8th grade
09 Woman 32 6 Middle school - 5th, 6th,
7th, 8th grade
010 Male 27 4 Middle school - 5th, 6th,
7th, 8th grade
011 Male 26 2 Middle school - 5th, 6th,
7th, 8th grade
012 Male 30 5 Middle school - 5th, 6th,
7th, 8th grade
013 Woman 32 4 Middle school - 5th, 6th,
7th, 8th grade
014 Male 29 2 Middle school - 5th, 6th,
7th, 8th grade
015 Male 32 6 Middle school - 5th, 6th,

7th, 8th grade

Table 1 shows that 8 of the teachers participating in the study are female and 7 are male. The
age range of the teachers is between 26 and 33 years. Their professional experience is between 2 and
6 years. According to the school level and grade level where they work, 3 of the teachers teach in the
4th grade of primary school, and the remaining 12 teach in the Sth, 6th, 7th, and 8th grades of
secondary school. In the study, participants were coded as O1, 02, O3... This coding makes it
possible to examine the demographic characteristics of individuals in direct quotations.

2.2. Data Collection Tool and Analysis

At the beginning of the research process, approval was obtained from the Mus Alparslan
University Scientific Research and Publication Ethics Board (dated 27-28.09.2023) and the ethics
committee (numbered E.109586- E.109783), and research implementation permission was obtained
from the Mus Ministry of National Education (numbered MEB.TT.2025.020816). A semi-structured
interview form was used to examine the opinions of Religious Culture and Ethics teachers. Interviews
are a data collection technique used to seek answers to research conducted through verbal
communication (Karasar, 2023, 210) . The semi-structured interview technique aims to obtain similar
types of information from the participants on the subject of the research. In a semi-structured
interview technique, there are predetermined questions and topics, and the researcher guides the
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interview within the framework of these predetermined questions. However, where deemed
appropriate during the interview, the participant may be asked to explain their views with different
questions, and the process can be rearranged. (Capcioglu - Kalkan A¢ikgoz, 2018, 210) . In order to
increase the depth of the data obtained in the research and to structure the participants' opinions in a
flexible framework, a semi-structured interview form was preferred.

Before preparing the semi-structured interview questions, a literature review was conducted
and relevant research on the subject was examined. Two academics specializing in Religious
Education and a Religious Culture and Ethics teacher were interviewed to obtain their opinions on
the subject. The interview form prepared by Mervenur YARLI was used in the study after obtaining
the necessary permissions and adapting it to the field (Yarli, 2023) . The data collection tool consists
of two parts. The first part includes questions about the demographic characteristics of Religious
Culture and Ethics teachers, such as gender, age, years of experience, school level, and school type;
the second part contains open-ended questions prepared in line with the purpose of the study.

Within the scope of the research, individual, face-to-face interviews were conducted in an
environment where participants could express themselves comfortably. The audio recordings
obtained from the interviews were transferred to Word for each participant, and the prepared files
were presented to the participants for their approval after obtaining "participant confirmation"
regarding the accuracy of the data. Content analysis method was used in the analysis of the data.
Content analysis is a systematic technique that provides summaries with smaller content categories
made with coding according to specific rules (Biiylikoztiirk et al., 2011, 269) . In content analysis,
the main thing is to determine whether certain features are present in certain content or how
frequently they are found (Tiirer, 2013, 321) . In this process, a deep reading process was carried out
on the texts by the researchers in order to give the data a conceptual structure. After the participants'
approval, the opinions of all participants were written under each question in the interview form. In
this way, the aim was to see the opinions of all participants holistically under each interview question.
In the coding phase, two researchers carried out a simultaneous and independent study. The codes
defined in the first stage were compared, and after reaching a consensus on the points of discrepancy,
compatible codes were created and revised.

The finalized data was transferred to the MAXQDA 2020 software package. MAXQDA is
an analysis program primarily used in social research for the analysis of qualitative data, and it
heavily utilizes visual tools (Kuckartz - Radiker, 2019, 4-5) . At this stage, the data were placed
within a thematic framework using codes in a hierarchical "code-subcode" model. Furthermore, to
ensure the internal validity of the research data, participant opinions were included as direct
quotations in the findings section; however, since multiple opinions were expressed, the frequencies
exceeded the number of participants.

3. Findings
This section presents the findings obtained from the research data analysis.

3.1. Findings Regarding the Implementation of Activities in the Religious Culture and
Ethics Textbook

During the interview with the participants, the question "Are all the activities in the Religious
Culture and Ethics textbook implemented in the lessons, and why?" was asked to determine the
teachers' opinions regarding the activities they implement in their lessons. The codes created based
on the data obtained, the frequency values for the codes, and the hierarchical code-subcode model
related to the codes are presented in Figure 1.
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Figure 1 : Model Formed from Opinions Regarding the Implementation of Activities in the
Religious Culture and Ethics Textbook

@]

DKAB Ders Kitahindaki Etkinliklerin Uygulanmasina lliskin

Bulgular \
€]

Evet (6) Hayir (9)

Ggrenci sayisinin fazla olmasi (2)

@] @]

Etkinliklerin kullarugh, yeterli Ogrencilerin farkh égrenme
@ sayidave agiklayiciolmamasi4 Y stillerine sahip olmasi (2)

Ogrenme ciktisinin verilmesinin -~ Ogrenmeye katks saglamasi (2)
gerekliligi (4) Ders siiresinin yetersiz olmasi (4)

When Figure 1 is examined, teachers expressed their opinions on the implementation of all
activities in the Religious Culture and Ethics textbook as “yes” (02, 03, 05, 010, 012, O15) and
“no” (01, 04, 06, 07, 08, 09, 011, O13, O14). The reasons why teachers who answered “yes” to
the implementation of the activities in the Religious Culture and Ethics textbook thought the
activities were implemented were coded according to frequency values as; “Necessity of providing
learning outcomes” (02, 03, 05, O15) and “Contribution to learning” (010, 012). The reasons why
teachers who answered “no” to the implementation of the activities in the Religious Culture and
Ethics lesson thought the activities were not implemented were coded according to frequency values
as follows; The following issues were coded: “the activities are not useful, sufficient in number, and
explanatory” (06, 08, 09, O11), “the lesson time is insufficient” (04, 07, 011, O13), “students
have different learning styles” (013, O14), and “the number of students is too large” (01, O11).
Direct examples of excerpts from the opinions of Religious Culture and Ethics teachers are given
below:

03: “Yes, it is done. Because every activity aims to achieve the learning outcomes that the
student needs to acquire and is mandatory.”

010: “Yes. I make sure to do all the activities because they are for the benefit of the students
and contribute to their learning.”

012: “Yes, all of these are done. They are implemented because they are activities that
benefit children, develop them, and enrich their learning processes.”

O1: “No, it's not implemented. Because the school I work at is very crowded and the number
of students in the classrooms is quite high, it is not possible to carry out all the activities within the
physical conditions of the classroom.”

06: “No, it can't be done. Because the activities are not only impractical, but they are also
very time-consuming as they are geared towards discussion and research.”

013: “No, it is not implemented. Because the time is insufficient and it cannot be done
completely since each student has a different learning style.”
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Based on the opinions regarding the research findings, teachers' views on the implementation
processes of textbook activities are concentrated on two different axes. Teachers who implemented
the activities stated that their primary motivation was to achieve learning outcomes and increase the
effectiveness of the lesson. Teachers who did not include the activities cited the non-functionality of
the materials, the large class size, insufficient lesson time, and the diversity in students' learning
styles as reasons. These opinions reveal that there are problems in implementing activities in lessons;
that the physical conditions of the classroom should be improved, that student differences should be
taken into consideration, and that teachers' professional competencies in this area should be
supported.

3.2. Findings Regarding the Distribution of Learning Styles in Activities in the
Religious Culture and Ethics Textbook

In interviews conducted with the teachers participating in the research, the question "If you
were to prepare the activities in the Religious Culture and Ethics textbook, how would you distribute
the learning styles, and why?" was posed to the teachers regarding their views on the distribution of
learning styles in the activities of the Religious Culture and Ethics textbook. Teacher opinions
regarding the distribution of learning styles in the activities of the Religious Culture and Ethics
textbook have been determined. The codes created based on the data obtained from examining the
findings on teacher opinions regarding the distribution of learning styles in the activities of the
Religious Culture and Ethics textbook, the frequency values for the codes, and the hierarchical code-
subcode model related to the codes are presented in Figure 2.

Figure 2: Model Formed from Opinions Regarding the Distribution of Learning Styles in
Activities in the Religious Culture and Ethics Textbook
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When Figure 2 is examined, the reasons for the desired learning style distribution in the
activities of the Religious Culture and Ethics textbook are shown according to their frequency values;
The textbook was coded with the following codes: “to be suitable for all students and styles” (02,
03, 05, 08, 09, 011, 013, O15), “because the Religious Culture and Ethics course has verbal
content” (06, 07, 010, O14), “to increase interest and motivation in the course” (01, 04, 06), and
“because it provides suitable opportunities and conditions” (O12). The learning style distribution that
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teachers wanted to create regarding the distribution of learning styles in the Religious Culture and
Ethics course activities was coded with the following codes according to frequency values: “Mixed
learning style” (01, 02, 03, 04, 05, 08, 09, 013, 015), “visual and auditory learning style” (07,
010, O11), “visual learning style dominant” (012, O14), “Kinesthetic learning style dominant” (
06). Direct examples of excerpts from the opinions of Religious Culture and Ethics teachers are
given below:

03: “I would include all styles with an equal distribution. Because in this way, I would
appeal to all my students and teach my lesson in a way that suits their individual differences and
learning styles.”

06: “I would prefer activities where students can participate more actively. Because
Religious Culture and Ethics is a verbal subject, and distractions are inevitable in verbal subjects, I
would prioritize movement-based activities to prevent this and increase student motivation, mostly
using a kinesthetic learning style.”

O11: “I would give more emphasis to visual and auditory activities. Because my students
have a greater interest in visuals and auditory materials, and I believe they have better visual memory
and auditory competencies.”

012: “I would use visual activities more. Because visual activities are inexpensive and
useful. I would try to use this style more intensively because it is compatible with the resources and
conditions of the classroom.”

The research findings reveal teachers' expectations regarding the distribution of learning
styles in the activities included in the Religious Culture and Ethics (DKAB) textbooks. A large
majority of teachers prefer a blended learning style that considers the diversity of learning styles and
gives equal space to all styles. In addition, opinions supporting visual and auditory learning styles,
visually-dominant learning styles, and kinesthetic learning styles are also evident. While a large
portion of teachers express these preferences as the necessity of addressing all students and styles ,
others explain them with reasons such as the necessities imposed by the verbal structure of the DKAB
course, the desire to increase student interest and motivation, and the provision of existing learning
opportunities and conditions. Based on these opinions, it is assessed that the learning style
distribution that teachers want to create in the activities of the DKAB textbook will contribute to the
way the lesson is delivered, the in-class activities, the structuring of the lesson in a way that is
compatible with students' different learning styles, and instructional efficiency.

3.3. Findings Regarding Increasing the Number of Activities Suitable for Kinesthetic
Learning Style in the Religious Culture and Ethics Textbook and Their
Implementation in Class

In interviews conducted with the teachers participating in the study, they were asked the
question, "If the number of activities suitable for the kinesthetic learning style in the Religious
Culture and Ethics textbooks were increased, would you implement all of these activities in your
lessons, and why?" This question aimed to determine the teachers' opinions on increasing the number
of kinesthetic learning style-appropriate activities in the Religious Culture and Ethics textbook and
implementing them in class. The codes created based on the data obtained from examining the
findings regarding opinions on increasing the number of kinesthetic learning style-appropriate
activities in the Religious Culture and Ethics textbook and implementing them in class, the frequency
values for these codes, and the hierarchical code-subcode model related to the codes are presented in
Figure 3.
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Figure 3: Model Consisting of Opinions Regarding Increasing the Number of Activities
Suitable for Kinesthetic Learning Style in the Religious Culture and Ethics Textbook and Their
Implementation in Class.
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When Figure 3 is examined, it can be seen that the number of activities suitable for the
kinesthetic learning style in the Religious Culture and Ethics textbook should be increased and
implemented in the lesson. In their responses, teachers expressed their opinions as "yes" (01, 02,
03, 06, 08, 010, 011, 014, O15) and "no" (04, 05, 07, 09, 012, O13). Regarding the increase in
the number of activities suitable for kinesthetic learning style in the Religious Culture and Ethics
textbook and their implementation in class, the reasons given by teachers who answered "yes" were
coded as follows, according to frequency values: "Because it provides lasting learning" (02, 03, 08,
010, 014, O15), "To make the lesson fun and not boring" (02, 03, 06, O11), and "To actively
involve students in the teaching process" (O1, O2). The reasons why teachers who said "no" to
increasing the number of activities suitable for the kinesthetic learning style in the Religious Culture
and Ethics textbook and implementing them in class thought they could not implement these
activities were coded with the codes "because the lesson time is insufficient and the classes are
crowded" (04, 05, 07, 09, 012, 013) according to the frequency values. Direct sample excerpts
from the opinions of Religious Culture and Ethics teachers are given below:

O4: “Even though I would very much like to, I don't think I can implement it. Because the
relationship between time and achievement is the main determining factor in this matter, I think the
time is insufficient for its complete implementation.”

012: “No, I don't think I could implement it. Because the lesson time is only 2 hours, there
wouldn't be enough time, and the classes would be crowded, making it difficult to implement.”

O1: “ Yes, I would implement all of them. Because the education model requires actively
involving students in the process, and emphasizes the necessity of implementing everything.
Although it would be difficult to ensure the implementation of all of them in large classes, I would
do my best to make them happen.”

02: “Yes, I would have them all implemented. This way, I would have addressed and
engaged all my students in the lesson. Thus, they would learn the material better, retain what they've
learned, and enjoy the lesson more.”
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The research findings reveal that teachers have differing opinions regarding increasing the
number of activities suitable for kinesthetic learning styles in the Religious Culture and Ethics
textbook and implementing them in class . Teachers who advocate for increasing the number and
applicability of activities stated that these methods ensure lasting learning, make the lesson
enjoyable, prevent boredom, and encourage active student participation in the learning process .
Conversely, teachers who argued that implementation was not feasible cited structural obstacles such
as large class sizes and insufficient lesson time. In this context, it can be interpreted that improving
the physical conditions of the classroom, adapting to student styles, and making lessons enjoyable
and conducive to lasting learning are necessary to meet the needs of students with kinesthetic learning
styles .

3.4. Findings Regarding Students' Learning Styles

In interviews conducted with the teachers participating in the research, participants were
asked the question, "Do you have any information about which learning style your students have,
and which learning style is more prevalent in your class?" This aimed to determine the teachers'
knowledge of the learning styles of the students in their classes. The codes created based on the data
obtained from examining the findings regarding students' opinions on learning styles, the frequency
values for these codes, and the hierarchical code-subcode model related to the codes are presented in
Figure 4.

Figure 4: Model of Students' Views on Their Learning Styles
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When Figure 4 is examined, the teachers' opinions regarding the learning styles of students
studying Religious Culture and Ethics (DKAB) are coded according to frequency values as follows:
“visual learning style” (03, 04, 05, 06, 07, 08, 011, 014, O15), “kinesthetic learning style” (01,
02, 05, 09, 010, 012, 013, O15) and “auditory learning style” (04, 07, 08, O11, O14). Direct
sample excerpts from the opinions of DKAB teachers are given below:

03: “Yes, I think the majority of my students have a visual learning style. Because these
students are happier with things they learn visually and are able to apply this more effectively in
exams.”

06: “Yes, I am aware of my students' learning styles. My class has a high concentration of
students with a visual learning style. These students understand the lesson better with visual
instructions and activities.”
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O1: “Yes, I know that. I think the majority of my students have a kinesthetic learning style
because they are more willing to learn by doing and taking an active role.”

09: “Yes, I know and am familiar with these students because they are generally more
proficient and interested in movement-based activities. I think there are more of these students, those
with a kinesthetic learning style, in my classroom.”

O8: “Yes, I am aware of that. I can say that the majority of my students have visual and
auditory learning styles.”

The research findings reveal that teachers have a high level of awareness regarding students'
learning styles. Based on classroom observations and implemented activities, teachers noted that
students with visual and kinesthetic learning styles were more prevalent in their classes, while a
group of students were more inclined towards auditory learning styles. These observations
demonstrate the critical importance of considering students' individual differences. Therefore, it can
be interpreted that teachers should use their knowledge of learning styles to structure their teaching
processes according to these differences.

3.5. Findings Regarding the Application of Religious Culture and Ethics Lessons in a
Way That Suits Students' Learning Styles

In interviews conducted with the teachers participating in the research, the question "Is it
possible to teach Religious Culture and Ethics lessons in a way that suits each student's learning style,
and why?" was posed to determine the extent to which teachers taught the lessons in a way that suited
students' styles. The codes created based on the data obtained from examining the opinions regarding
teaching Religious Culture and Ethics lessons in a way that suits students' learning styles, the
frequency values for these codes, and the hierarchical code-subcode model related to these codes are
presented in Figure 5.

Figure 5: Model of Opinions Regarding the Instruction of Religious Culture and Ethics
Lessons in a Way That Suits the Student's Learning Style
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When Figure 5 is examined, teachers expressed their opinions on whether Religious Culture
and Ethics (DKAB) lessons should be taught in a way that suits the student's learning style as "yes"
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(04, 06,07, 012,013, 015) and "no" (01, 02, 03, 05, 08, 09, 010, 011, O14). The reasons why
teachers who answered "yes" to the possibility of teaching DKAB lessons in a way that suits the
student's learning style believe that it is possible to teach the lesson in a way that suits their learning
style are coded according to frequency values as: "The structure and content of the DKAB lesson"
(04, 06, 07, 012) and "The strength of teacher-student dialogue" (O13, O15). The reasons why
teachers who answered "no" to the possibility of teaching DKAB lessons in a way that suits the
student's learning style believe that it is not possible to teach the lesson in a way that suits their
learning style are coded according to frequency values as follows: The following issues were coded
as : “overcrowded classrooms, insufficient lesson time and resources” (01, 02, 03, 08, 09, 010,
011, 014), “inadequate textbook content” (02, O3, O5), and “failure to cover all learning styles”
(O5). Direct examples of excerpts from the opinions of Religious Culture and Ethics teachers are
given below:

03: “No, frankly, due to insufficient class time and the book not being suitable for all
students, it is not possible to conduct the lessons in a way that suits the learning style of all students.”

05: “No. Because some topics in the textbook appeal entirely to auditory learning, while
others are only supported by visuals.”

012: “Yes, I think it’s possible. Because Religious Culture and Ethics is a verbal subject and
stems from real-life experiences, it can be taught in a way that suits each student.”

015: “Yes, I think it's possible. Because I know my students well, I establish a strong bond
and dialogue with them, and at the same time, being aware that they have different learning styles, I
organize their classes using different methods, taking their differences into account. Lessons can be
taught in a way that suits all of them, and I think the class time is sufficient for this.”

Research findings indicate that there are generally difficulties in teaching Religious Culture
and Ethics (DKAB) lessons in a way that suits students' learning styles. While some teachers state
that style-appropriate teaching is possible thanks to the structure of the lesson and strong teacher-
student interaction, others emphasize the difficulty of achieving this goal due to large class sizes,
limited lesson time, inadequate physical facilities, and the fact that textbook content does not cover
different learning styles. In light of this data, it can be concluded that improving the physical
conditions of the classroom, diversifying teaching materials, and supporting teachers' professional
competencies in this area are necessary to create a learning environment suitable for learning styles.

3.6. Findings Regarding the Behaviors of Students with Kinesthetic Learning Style in
Processes Where Different Teaching Styles Are Implemented

In interviews conducted with the teachers participating in the research, the question "What
do your students with a kinesthetic learning style do and what behaviors do they exhibit in processes
where only visual or only auditory learning is prioritized?" was asked to determine the teachers'
opinions. The codes created based on the data obtained from examining the teachers' opinions
regarding the behaviors exhibited by students with a kinesthetic learning style in processes where
different teaching styles are implemented, the frequency values for the codes, and the hierarchical
code-subcode model related to the codes are presented in Figure 6.
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Figure 6: Model of Views on Behaviors Exhibited by Students with Kinesthetic Learning
Style in Processes Where Different Teaching Styles Are Implemented.
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When Figure 6 is examined, teachers' opinions regarding the behaviors exhibited by students
with a kinesthetic learning style in processes where different teaching styles were implemented were
coded according to frequency values as follows: “lack of interest and boredom towards the lesson”
(01, 02, 03, 04, 06, 09, 010, O11, 012, O14), “wandering around the classroom, talking and
hindering the lesson” (02, 03, 05, 08, 012, 014, 015) and “distractibility, inability to make eye
contact and focusing on other things” (O1, 03, 04, 07, 013, 014, O15). Direct sample excerpts
from the opinions of Religious Culture and Ethics teachers are given below:

06: “During these periods, my students may become uninterested in the lesson, get bored,
and not participate enough in class.”

03: “Students with this style get bored very quickly during these processes, their attention is
easily distracted, they stop listening to the lesson, and they start exhibiting behaviors that disrupt the
lesson process.”

014: “They may experience apathy and distractibility, wander around the classroom, and not
listen to the lesson.”

Research findings reveal that students with a kinesthetic learning style experience various
adjustment problems in teaching processes where different teaching styles are implemented . Based
on teacher opinions, these findings indicate that students become bored and uninterested in class,
wander around and talk, disrupt the lesson, experience distractibility, have difficulty making eye
contact, and are easily distracted. In light of this data, it is clear that educators must consider the
individual differences and learning styles of students. Therefore, designing teaching processes to
address learning styles and improving teachers' pedagogical competencies regarding student styles
to adapt teaching environments accordingly is of great importance.

3.7. Findings Regarding Topics Considered Difficult to Implement in Instruction
Suitable for the Kinesthetic Learning Style

In interviews conducted with the teachers participating in the research, participants were
asked the question, "Are there any topics in Religious Culture and Ethics lessons that you think are
difficult to adapt to the kinesthetic learning style, and why?" This question was posed to the teachers
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regarding the topics where they found it difficult to implement teaching in a way that suits the
kinesthetic learning style. Opinions were determined. The codes created based on the obtained data,
the frequency values for the codes, and the hierarchical code-subcode model related to the codes are
presented in Figure 7.

Figure 7. Model of Opinions Regarding Topics Considered Difficult to Implement in a Way
Suitable for Kinesthetic Learning Style.
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When Figure 7 is examined, teachers' opinions regarding topics where it is considered
difficult to implement teaching suitable for the kinesthetic learning style are coded according to
frequency values as follows: the reasons for experiencing difficulties in topics that teachers who
answered "yes, there are" are coded according to frequency values as "being abstract and not visible"
(01, 02, 03, 04, 06, 07, 09, O11, 013), "being knowledge-based" (05, 08, 09, O10) and "the
classes being crowded" (O12). The topics that teachers found difficult to adapt to the kinesthetic
learning style were coded according to their frequency values as follows: “creator, afterlife, angel,
devil and jinn” (01, 02, 03, 04, 06, 07, 09, 011, 013, 014, 015), “worship” (08, 010, 012),
“stories, historical events” (O5), “belief in fate” (03). Direct examples of excerpts from the opinions
of Religious Culture and Ethics teachers are given below:

O1: “Yes, I think it's difficult in some areas, especially because they are abstract. For
example, we have difficulty with kinesthetic learning on topics like the afterlife, the devil, and the
creator.”

03: “Yes, there are. Concepts and topics such as the belief in fate, angels, and the belief in
God as a creator are abstract, so they are difficult to adapt to a kinesthetic learning style.”

05: “Yes. I think subjects that only involve the transfer of information are difficult. For
example, subjects containing parables and historical information are difficult to adapt to a kinesthetic
learning style.”

012: “Yes, there are religious topics. I think it’s difficult to implement these kinds of topics
in crowded classrooms.”
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Research findings reveal that teachers experience various difficulties in implementing and
applying teaching methods that are suitable for kinesthetic learning styles. Teachers stated that
factors such as the density of the subject matter, the abstract nature of the information, and the large
class size make this process difficult. It was found that significant difficulties are encountered in
adapting abstract or theoretically oriented topics such as the creator, the afterlife, angels, demons and
jinn, fate, worship, stories, and historical events to the kinesthetic learning style. Based on these
observations, the necessity of teaching abstract concepts in a concrete way in Religious Culture and
Ethics lessons is highlighted. Revising teaching methods to suit students' learning styles is considered
a fundamental requirement to facilitate the understanding of these concepts.

3.8. Findings Regarding Topics Where Creating Activities Based on Kinesthetic
Learning Style is Suitable

In interviews conducted with the teachers participating in the research, they were asked the
question, "In your opinion, which topics are most suitable for creating activities for students with a
kinesthetic learning style?" This question aimed to determine the teachers' opinions on topics suitable
for creating activities according to kinesthetic learning style. The codes created based on the data
obtained from examining the teachers' opinions on topics suitable for creating activities according to
kinesthetic learning style, the frequency values for these codes, and the hierarchical code-subcode
model related to these codes are presented in Figure 8.

Figure 8: Model of Opinions Regarding Topics for Which Creating Activities Based on
Kinesthetic Learning Style is Appropriate.
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When Figure 8 is examined, teachers' opinions regarding topics suitable for generating
activities according to the kinesthetic learning style are coded according to frequency values as
follows: “prayer, ablution, fasting, sacrifice, zakat and pilgrimage” (04, 05, 06, 07, 08, 09, 010,
011,012,013, 014, 015), “religion and cleanliness” (01,02,03),« religious expressions in daily
conversations” (O1, 02, O3), “stories of the prophets” (05, 013), “harmful habits” (09) and “good
morals” (O1). Direct sample excerpts from the opinions of Religious Culture and Ethics teachers are
given below:

O1: “Topics such as religious expressions in daily conversations, religion and cleanliness,
and good morals are suitable subjects for creating activities that are compatible with the kinesthetic
learning style.”

Turkish Studies — Comparative Religious Studies, 21(3)



An Evaluation of the Kinesthetic Learning Style in DKAB Instruction 4899

O5: “Topics related to worship, such as Hajj and prayer, and the dramatization of historical
events, such as stories of prophets, are suitable for creating practice-based activities for our students
who have a kinesthetic learning style.”

09: "Topics such as prayer, Hajj, and sacrifice, as well as harmful habits, are suitable for
generating activities."

The research findings indicate that a large majority of teachers stated that topics such as
prayer, ablution, fasting, sacrifice, zakat, and pilgrimage are more suitable for creating activities for
students with a kinesthetic learning style. Other topics mentioned by some teachers include religion
and cleanliness, religious expressions in daily conversation, stories of prophets, harmful habits, and
good morals. Based on these opinions, it can be interpreted that recognizing students' individual
differences and learning styles, creating activities appropriate to these styles, and teachers need to be
knowledgeable about student styles and organize the teaching process accordingly are crucial.

3.9. Findings Regarding Activities Used and Produced by Religious Culture and Ethics
Teachers in Accordance with the Kinesthetic Learning Style

In interviews conducted with the teachers participating in the research, participants were
asked, "Apart from the activities in the textbooks, can you give examples of activities that you have
created or used that are suitable for the kinesthetic learning style?" This question aimed to identify
the types of activities that Religious Culture and Ethics teachers used and created in accordance with
the kinesthetic learning style . The codes created based on the data obtained, the frequency values
for these codes, and the hierarchical code-subcode model related to the codes are presented in Figure
9.

Figure 9: Model of Religious Culture and Ethics Teachers' Views on Activities Used and
Produced in Accordance with the Kinesthetic Learning Style
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When Figure 9 is examined, the opinions of Religious Culture and Ethics teachers regarding
the activities they use and produce in accordance with the kinesthetic learning style are coded
according to the frequency values of the teachers as follows: “drama, theater, role-playing and
application activities” (O1, 02, 03, 04, 05, 06, 07, 08, 09, 010, 011, 012, O13), “model,
prototype, drawing and material preparation” (01,02,03, 04, 08,09, 015), “games” (01, 03, 06,
O11), “video preparation and digital content production” (O1, O11, O14) and “trips and social
activities” (O11). Direct sample excerpts from the opinions of Religious Culture and Ethics teachers
are given below:
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O1: “I frequently use hands-on activities such as playing games, drama activities, creating
fun videos with students, and preparing materials.”

03: “I use playing cards to do various games, create posters, perform dramas, and assign
daily tasks (e.g., let's choose the cleanest class, etc.).”

O11: “I frequently use activities and practices such as mosque visits, charity boxes, alms
boxes, animal shelters, practical prayer activities, greening the environment, planting trees in the
garden, family visits, activities based on mutual assistance and sharing, drama activities, mini
theaters, showing Hajj simulations, producing videos, games, etc.”

The research findings reveal the tendencies of Religious Culture and Ethics (DKAB) teachers
regarding the activities they develop and implement in accordance with the kinesthetic learning style.
Teachers stated that they incorporate drama, theater, role-playing, and applied activities into their
lessons; design models, drawings, and materials; use game-based learning methods; prepare videos
and produce digital content; and enrich the teaching process through field trips and social activities.
In light of this data, it can be said that teachers use various methods and techniques in their lessons,
are aware of students' individual differences and learning styles, and exhibit an approach that
structures their teaching processes accordingly.

Discussion, Conclusion and Recommendations

This study, conducted with 15 Religious Culture and Ethics (DKAB) teachers working in
Mus province during the 2024-2025 academic year, examined the teachers' views on the use of
kinesthetic learning style in primary school DKAB lessons. The findings obtained in the research
were subjected to content analysis.

As part of the first sub-problem of the research, participants were asked the question, "Are
all the activities in the Religious Culture and Ethics textbook implemented in lessons, and why?" and
the data obtained were examined. Teachers' opinions regarding the implementation of all activities
in the Religious Culture and Ethics textbook in lessons stemmed from the desire to achieve learning
outcomes and contribute to learning; while reasons for not implementing them included the activities'
lack of usefulness, large class sizes, insufficient lesson time, and the diverse learning styles of the
students. Some teachers criticized the lack of usefulness of the activities when not implementing all
of them. However, according to Cuaresma , for students to succeed, activities related to all learning
styles should be included in the teaching process by teachers (Gilakjani, 2012, 105) . Therefore, it
can be stated that the textbooks are insufficient in fulfilling their functions. At the same time, the
teachers' mention of insufficient lesson time and large student numbers suggests that this may play a
role in hindering the potential success of students with a kinesthetic learning style. It is to be expected
that some teachers, for the reasons mentioned, may not complete all the activities in the textbook and
may use their discretion to advance the teaching process. However, it is important to know which
learning style the activities that teachers do not focus on are aimed at. Because the inclusion of any
activity aimed at the kinesthetic learning style among these activities creates a negative situation for
students with this style.

As part of the second sub-problem of the research, participants were asked, "If you were to
prepare the activities in the Religious Culture and Ethics (DKAB) textbook, how would you
distribute the learning styles, and why?" and the data obtained were analyzed. Teachers' opinions
regarding the distribution of learning styles in the DKAB textbook activities were as follows:
preferring a mixed style to equally include all styles, visual and auditory learning styles,
predominantly visual learning styles, and predominantly kinesthetic learning styles. Regarding the
reasons for preferring these distributions, they stated that it is necessary to appeal to all students and
styles, that the DKAB course has verbal content, increasing interest and motivation in the course,
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and providing suitable opportunities and conditions. It is noteworthy that teachers prefer a mixed
learning style rather than kinesthetic-focused activities in the textbook activities. The limited number
of kinesthetic activity suggestions and the greater tendency towards a mixed style can also be
interpreted as an effort to adapt to the curriculum structure. Furthermore , their preference for a mixed
learning style distribution reflects their efforts to consider the diversity of students (visual, auditory,
kinesthetic) within the classroom. While teachers' preference for mixed methods, taking into account
student diversity in the classroom, is a positive trend from a pedagogical perspective, the limited
number of activities specifically designed for kinesthetic learning indicates that the needs of this
learning group are not fully met. This situation reveals that teachers may have practical reservations
about designing kinesthetic activities and developing materials, and that they need supportive studies
in this area, thus highlighting the necessity of this research. Accordingly, it has become clear that
textbooks and the activities within them, which are used as the main resources in Religious Culture
and Ethics education, need to be adapted to each student's learning style and implemented by teachers
accordingly.

As part of the third sub-problem of the research, participants were asked the question, "If the
number of activities suitable for the kinesthetic learning style in Religious Culture and Ethics
textbooks were increased, would you implement all of these activities in your lessons, and why?"
and the data obtained were analyzed. In their opinions, teachers stated that they thought it was
possible to increase the number of activities suitable for the kinesthetic learning style in the Religious
Culture and Ethics textbook and implement them in the lesson, citing reasons such as providing
lasting learning, making the lesson fun, not boring, and aiming to actively involve students in the
teaching process ; while they stated that it was not possible due to reasons such as the large class size
and insufficient lesson time. The fact that teachers support increasing the number of activities suitable
for the kinesthetic learning style in terms of lasting learning, lesson motivation, and active
participation reveals the functionality of this method in the education and teaching process and shows
that the majority are willing to implement activities aimed at the kinesthetic learning style. The fact
that teachers who stated they could not implement the activities based this on structural reasons such
as large class sizes and insufficient lesson time strengthens the assumption that these teachers would
also be willing to implement the activities if appropriate conditions and environment were provided.
This is one of the findings of the study that supports each other. However, based on the conclusion
that the current textbook content and physical conditions affect learning environments, it clearly
shows that it is necessary to move beyond traditional verbal transmission with a student-centered
approach. This situation is consistent with the structure of the New Education Model, which
prioritizes the integrity of virtue-value-action, skill-based production, and student participation
(MEB, 2024) . Indeed, as emphasized in some recent studies evaluating the Religious Culture and
Ethics curriculum according to teachers' opinions (Ceylan, 2025, 56) , the dynamic and skill-oriented
structure of the new Education Model emphasizes that religious knowledge should not remain only
at the cognitive level but should be transferred to practical life and transformed into behavior. Our
research also identified the need to overcome structural obstacles, such as the limited number of
activities in textbooks. The findings also show a strong parallel with the holistic and inclusive
education approach envisioned by TYMM .

As part of the fourth sub-problem of the research, participants were asked, "Do you know
which learning style your students have, and which learning style is more prevalent in your
classroom?" and the data obtained were analyzed. Teachers' opinions regarding their students'
learning styles indicated that visual and kinesthetic learning styles were in the majority in the
classrooms, while some students predominantly possessed an auditory learning style. Examining the
research findings, it can be concluded that Religious Culture and Ethics teachers have a high level of
awareness regarding their students' learning styles, and despite expressing the negative aspect of
large classrooms in other findings, all 15 participating teachers knew and understood their students'
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learning styles. Furthermore , it revealed that they observed a predominance of visual and kinesthetic
learning styles in the classrooms. This aligns with Demir's (2015) principle that religious education
should address the sensory, emotional, and cognitive aspects of the individual holistically. Knowing
the learning style plays a significant role in understanding the student. If teachers can achieve this,
instruction can be planned more effectively, which could lead to increased student achievement. This
finding reinforces the conclusion that teachers value students' learning styles.

As part of the fifth sub-problem of the research, participants were asked the question, "Is it
possible to teach Religious Culture and Ethics (DKAB) lessons in a way that suits each student's
learning style, and why?" and the data obtained were examined. Regarding teachers' opinions,
reasons for believing that it is possible to teach DKAB lessons in a way that suits the student's
learning style include the structure and content of the DKAB lesson and the strong dialogue between
teacher and student; reasons for believing it is not possible include the large class size, insufficient
lesson time and resources, inadequate textbook content, and the failure to cover all learning styles.
While some teachers argued that it is possible to cater to learning styles thanks to strong teacher-
student interaction and the flexibility of the lesson content, others emphasized that structural
obstacles such as large class sizes, short lesson time, and insufficient textbook content to cover
different learning styles constitute the main obstacles in implementing this style. Teacher opinions
indicate a significant gap between pedagogical goals and structural barriers . This data reveals the
difficulty of implementing student-centered teaching approaches in practice without improving
classroom physical and material conditions.

As part of the sixth sub-problem of the research, participants were asked, "What do your
students with a kinesthetic learning style do and what behaviors do they exhibit in processes where
only visual or only auditory elements are prioritized?" and the data obtained were examined.
Teachers' opinions mostly indicated that the students were uninterested and bored in class, wandered
around and talked, disrupted the lesson, experienced distraction, could not make eye contact, and
focused on other things. The teachers' statement that students with a kinesthetic learning style
exhibited uninterest, boredom, distraction, and disruptive behaviors in class when taught using
traditional methods confirms the need for learning processes based on movement and active
participation for students with a kinesthetic style (Colak, 2024, 3; Yarli, 2023, 22) . According to
Grinder , students with a kinesthetic style need to convert external sounds and images into movement
in order to perceive them (Boydak, 2019, 51) . On the other hand, many teachers explain that the
Religious Culture and Ethics (DKAB) course is a verbally oriented subject. The predominantly
verbal structure of the DKAB course creates a need for movement and active participation for
kinesthetic learners. This mismatch between learning style and the teaching process is not only an
individual issue but also reflects on the general situation, leading to disruptions in classroom
interaction and making classroom management more difficult. The persistent inability of kinesthetic
students to adapt to the course forms the basis of a process that leads not only to academic failure but
also to the student being labeled as "incompatible" or "uninterested in the course." Felder and
Silverman 's findings (Felder-Silverman, 1988, 674) that this mismatch between learning style and
teaching method can lead to students becoming disinterested in the course parallel the observations
of teachers in this research regarding the behavior of kinesthetic students. Due to these different
learning styles, it is important for teachers to include activities related to each learning style in their
curriculum so that all students can succeed in their classes. Students will be successful if the lessons
are conducted along these lines (Gilakjani, 2012, 105) . One of the important responsibilities of
education , the goal of winning over every student, can only be achieved by considering individual
learning characteristics as a fundamental determinant in the teaching process.
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As part of the seventh sub-problem of the research, participants were asked, "Are there any
topics in Religious Culture and Ethics (DKAB) lessons that you think are difficult to adapt to the
kinesthetic learning style, and why?" and the data obtained were examined. When the teachers'
opinions were examined, the density of abstract religious concepts, the information-oriented and
theoretical structure of the content, and the large class sizes were identified as the main limitations.
In this context, the units and topics where the most difficulty was experienced in implementing
kinesthetic applications were categorized as metaphysical/abstract themes such as the belief in a
creator, the afterlife, angels, demons, jinn, and fate, as well as worship, stories, and historical events.
Piaget's theoretical framework regarding the learning needs of students in the concrete operational
stage plays a decisive role at this point. The way students in this developmental stage understand the
world is based on objective, physical, and interactive processes. However, based on the teachers'
opinions, the fact that DKAB lessons have a predominantly verbal and theoretical structure cannot
fully meet the learning needs of kinesthetic students through doing and experiencing. This mismatch
creates a situation where a student with a dominant kinesthetic learning style experiences the issues
highlighted in previous findings (distractibility, talking to classmates about non-academic topics)
when these subjects are being taught. This adaptation process experienced by students with a
kinesthetic learning style points to a risk that could negatively affect not only their success in
Religious Culture and Ethics lessons, but also their overall academic success and attitudes towards
educational processes in the long term. Furthermore, significant obstacles have been identified in
implementing kinesthetic-style teaching in Religious Culture and Ethics lessons. In particular, the
difficulty of concretizing abstract and metaphysical topics such as "belief in a Creator, the afterlife,
angels, and fate" using kinesthetic methods is one of the limitations most frequently emphasized by
teachers. This result shows that the lack of materials and methods suitable for different learning styles
in religious education, where abstract concepts are prevalent, directly affects the quality of education.

As part of the eighth sub-problem of the research, participants were asked, "Which topics do
you think are most suitable for creating activities for students with a kinesthetic learning style?" and
the data obtained were analyzed. Teachers ' opinions regarding topics suitable for creating activities
according to kinesthetic learning style were: prayer, ablution, fasting, sacrifice, zakat and pilgrimage,
religion and cleanliness, religious expressions in daily conversations, stories of prophets, harmful
habits, and good morals. One of the striking findings of the research is the methodological confusion
regarding religious practices. While some teachers stated that they had difficulty adapting religious
practices to kinesthetic learning, other teachers in the same sample defined topics such as prayer,
ablution, pilgrimage, and zakat as the "most suitable" topics for creating kinesthetic activities,
reflecting a significant contradiction. This situation may be related to whether teachers consider
kinesthetic learning in a narrow framework as "physical movement" or in a broader context as
"experiential learning". The practical nature of religious practices, when properly guided and
supported with materials, offers a wonderful learning opportunity for kinesthetic learners; however,
the lack of this support can create a sense of "difficulty" for some teachers.

As part of the ninth sub-problem of the research, participants were asked, "Apart from the
activities in textbooks, can you give examples of activities that you have created or used that might
be suitable for kinesthetic learning style?" and the data obtained were examined. Teachers stated that
they use drama, theater, role-playing, and application activities; prepare models, drawings, and
materials; play games; create videos and produce digital content; and organize field trips and conduct
social activities. In addition, there are studies showing that creative methods such as gamification,
which support students' kinesthetic learning, can also be used (Bilmez - Simsek, 2025, 101) . The
examples of activities suitable for kinesthetic learning style given by the teachers constitute an
important resource in terms of the use of kinesthetic learning style in Religious Culture and Ethics
Education. Furthermore, while teachers previously identified structural problems such as large class
sizes and limited lesson time in their findings, their attempts to overcome these structural challenges

www.turkishstudies.net/religion



4904 Hatice Kayaokay - Yusuf Aydin

by using laborious methods such as drama, games, model making, and field trips can be considered
an indication of their pedagogical creativity and their efforts to adopt student-centered approaches.

When the results of the research based on teachers' opinions are examined holistically, it has
been determined that the effective use of the kinesthetic learning style in Religious Culture and Ethics
lessons increases students' interest in the lesson, ensures the retention of information, and makes
students active participants. However, it is understood that the current curriculum, textbook content,
physical conditions of the classroom, and lesson durations are insufficient in providing a learning
environment suitable for the individual differences of each student. In conclusion, the need for a
holistic teaching approach in Religious Culture and Ethics lessons that centers students' learning
styles, is based on learning by doing and experiencing, and can concretize abstract concepts is clearly
seen. In this context, it has been concluded that the physical conditions of classrooms should be
improved, the individual differences of students should be recognized, teachers should be
knowledgeable about student styles and reorganize the teaching process and the way the lesson is
delivered, and produce activities accordingly, lessons should be made fun and provide lasting
learning, and teachers should use different methods and techniques in the lesson. Based on the
research findings, the following recommendations can be developed:

. Activities in Religious Culture and Ethics textbooks could be revised to shift away
from a purely visual and auditory focus and incorporate kinesthetic learning styles. In particular,
three-dimensional materials, simulations, and interactive digital content could be developed and
integrated into the curriculum for teaching abstract concepts .

. Activities can be created in Religious Culture and Ethics textbooks according to
teachers' requests, and researchers can identify in detail which activities from the Religious Culture
and FEthics textbooks are not implemented in lessons by teachers.

. By developing assessment tools that comprehensively measure students' learning
styles, these styles can be examined.
. workshops focusing on practical rather than theoretical knowledge regarding

learning styles can be organized for Religious Culture and Ethics teachers to help them identify or
increase their awareness of these styles .

. To facilitate activities suitable for kinesthetic learning styles, schools can make
physical and structural adjustments within classrooms, or utilize appropriate areas within the school
(prayer room, practice room, garden) as "laboratories" during class hours.

. This research, conducted as a qualitative case study, involved a limited number of
teachers and was limited to the province of Mus. Similar studies could be conducted in other
provinces to more thoroughly and comprehensively determine teachers' perspectives. Furthermore,
studies comparing the viewpoints of teachers from different disciplines on kinesthetic learning styles
could contribute to the field.
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Giris

Kinestetik 6grenme stili, bilgi ve becerileri beden hareketleri ve fiziksel etkinliklerle,
yaparak ve yasayarak 6grenmeye dayali bir yaklagimdir. Bu 6grenme stiline sahip 6grenciler, bilgiyi
uygulama, hareket etme, dokunma ve deneyimleme siiregleriyle daha etkili ve kalici olarak
ogrenmektedirler. Ogretim siirecinde grencinin bedensel katilimi ve fiziksel etkinlik igeren
uygulamalarin, 6grenilen bilgilerin kaliciligini artirdigi bilinmektedir. Bu baglamda, geleneksel
Ogretim yaklasimlarindan farkli olarak ¢agdas egitim anlayisi, cesitli 6grenme stillerine uygun
yontemlerin kullanilmasiin 6grenme siirecini daha verimli kildigim1 vurgulamaktadir. Kinestetik
o0grenme stili de bu dogrultuda, daha etkilesimli ve uygulamaya dayali 6grenme ortamlari sunan
onemli bir yaklagim olarak degerlendirilmektedir (Kayaokay, 2025, s. 42).

Ogrenme siireclerinde dersler, dgrencilerin zeka tiirlerine bagl olarak farkli 6grenme
stillerine gdre organize edilmesi gerekmektedir. Bu baglamda kinestetik 6grenme stili, din egitimi
uygulamalarma onemli katkilar saglamaktadir. Soyut Dini kavramlarin kinestetik etkinliklerle
iligkilendirilmesi, 6grencilerin daha kolay anlamalarina yardimci olarak kalici ve anlamli 6grenmeler
saglamaktadir. Din egitimi bireyin, duyusal, duygusal, davranigsal ve biligsel yonlerinin bir biitiinliik
arz ettigi ger¢eginden hareket ederek insanin 6grenme stillerini de dikkate almaktadir (Demir, 2015,
s. 93). Glinlimiizde 6grenci merkezli yaklagimlarin artmasi ile birlikte her 6grencinin farkli sekillerde
Ogrenebildigi diisiincesinden hareketle, egitim 6gretim siirecinde Ogrenciler arasindaki bireysel
farkliliklara da fazlasiyla dnem verilmektedir. Gegmiste oldugu gibi giiniimiizde de 6gretimin
gerceklestirilme sekli ve O0grencinin sahip oldugu 6grenme stilleri de artik {izerinde daha fazla
diisiiniilen bir konu haline gelmektedir. Ogrenciler farkli sekillerde dgrenmektedirler; gorerek,
duyarak, disiinerek, hareket ederek, akil yiirliterek, ezberleyerek, gorsellestirerek vs. ¢esitli yollarla
ogrenmelerini gerceklestirmektedirler. Bir 6grencinin bir derste ne kadar 6grenecegi onun On
hazirligi, dogal yetenegi ve kendi 6grenme tarzi ile 6gretmeninin dgretim tarzinin uyumuna baglidir
(Felder & Silverman, 1988, s. 674). Her birey bilgiyi alma ve anlamlandirma siirecinde tercih ettigi
yol ve yontemler yoniiyle farklilik arz etmektedir (Karasu, 2021, s. 94). Kimi 6grenciler olgulara
odaklanirken, bazis1 matematiksel kavramlara bazisi resimlere bir kismi sozel formlara veya
etkilesimli 6grenmelere odaklanmaktadirlar. Ogrenme siirecinin verimli gegmesi ve bireyde istendik
davraniglar meydana gelebilmesi bu bireysel farkliliklarin géz oniinde bulundurulmasina ve egitim-
Ogretim silire¢ ve ortamlarinin buna uygun olarak diizenlenmesine baglidir (Yazar & Karatas, 2018,
s. 15).

Ogrenme stilleri, dgrencilerin 6z farkindalik kazanmalarma ve bilgiyi yaparak-yasayarak
daha kalic1 sekilde yapilandirmalarina olanak tanimaktadir. Bu cercevede, Tiirkiye Yiizyili Maarif

* Bu ¢alisma sorumlu yazara ait “Kinestetik Ogrenme ve Din Egitimi” bashkl yiikseklisans tezinden iiretilmistir.
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Modeli (TYMM) egitimi sadece biligsel bilgi aktarimi olarak gormeyen; erdem, deger, eylem
biitiinligiinii, beceri temelli yapiy1 ve 6grencinin bizzat deneyimleyerek 6grenmesini merkeze alan
biitiinciil bir yaklasimi benimsemektedir (MEB, 2024). Modelin bu dinamik yapisi, dini bilginin
pratikte karsilik bulmasini ve davramisa doniistiirilmesini gerekli kilmaktadir. Alan yazin
incelendiginde, 6grenme stilleri {izerine yapilan caligmalarin daha c¢ok genel egitim kuramlar
cergevesinde yogunlastigi goriilmektedir. Ancak, din egitiminin kendine 6zgii yapisi, 6zellikle soyut
kavramlarin ve deger aktariminin agirlikta oldugu DKAB derslerinde, kinestetik 6grenme stilinin
uygulanabilirligine yonelik pratik ihtiyaclar ve 6gretmen perspektifleri konusunda 6nemli bir bosluk
bulunmaktadir. Mevcut literatiir, genel pedagojik yaklasimlar1 kuramsal diizeyde tartisirken; DKAB
dersi gibi s6zel ve metafizik icerikli bir alanda, 6gretim ortamlarinin kinestetik 6grenme stiliyle nasil
iligkilendirilecegi ve 6gretmenlerin bu siirecte karsilagtiklar sikintilar yeterince aydinlatilmamustir.

Bu aragtirma, ilkdgretim DKAB derslerinde kinestetik O6grenme stilinin kullanimini
O0gretmen uygulamalar1 ve goriisleri merkezinde ele almayu hedeflemektedir. Ayrica, 6gretmen
deneyimlerini ortaya koymasi bakimindan 6zgiin bir nitelik tagimaktadir. Kinestetik 6grenme stilinin
derslerde daha etkin kullanilmasi yoluyla 6gretimin niteliginin artirilmasina, elde edilecek veriler
15181inda DKAB miifredatinin yontem ve tekniklerinin gelistirilmesine ve Ogrencilerin MEB’in
hedefledigi kazanimlara daha yiiksek diizeyde ulagsmalarina katki saglayacag: diisiiniilmektedir. Bu
dogrultuda arastirmanin temel problem ciimlesi, 'Hké’)gretim 4, 5, 6, 7 ve 8. smif) DKAB
Ogretmenlerinin, 6gretim siirecinde kinestetik 6grenme stilini kullanmaya iliskin goriisleri nelerdir?'
seklindedir. Ortaya konan ¢aligmanin alt problemleri ise su sekildedir:

1. DKAB o&gretmenlerinin, DKAB ders kitabindaki etkinliklerin uygulanmasina iliskin
goriisleri nelerdir?

2. DKAB o6gretmenlerinin, DKAB ders kitabindaki etkinliklerde 6grenme stili dagilimina
iligkin goriisleri nelerdir?

3. DKAB o6gretmenlerinin, DKAB ders kitabindaki kinestetik 6grenme stiline uygun
etkinliklerin sayisinin artirilmasi ve derste uygulatilmasina iliskin goriisleri nelerdir?

4. DKAB ogretmenlerinin, 0grencilerin sahip oldugu 6grenme stiline iliskin goriigleri
nelerdir?

5. DKAB o&gretmenlerinin, DKAB derslerinin 6grencinin sahip oldugu &grenme stiline
uygun sekilde islenmesine iliskin goriisleri nelerdir?

6. DKAB 0Ogretmenlerinin, kinestetik 6grenme stiline sahip oOgrencilerin farkli stilde
Ogretimin gerceklestirildigi siireglerde sergiledikleri davraniglara iligkin goriisleri nelerdir?

7. DKAB 6gretmenlerinin, kinestetik 6grenme stiline uygun 6gretim gergeklestirmenin zor
oldugu diisiiniilen konulara iligkin goriisleri nelerdir?

8. DKAB 6gretmenlerinin, kinestetik 6grenme stiline gore etkinlik iiretmenin uygun oldugu
konulara iligkin goriisleri nelerdir?

9. DKAB o6gretmenlerinin, kinestetik 0grenme stiline uygun olarak kullandiklart ve
iirettikleri etkinliklere iliskin goriisleri nelerdir?

1. Ogrenme Stilleri

Ogrenme stili kavrami ilk kez 1960 yilinda Rita Dunn tarafindan ortaya atilmistir (Unal vd.,
2014, s. 57). Ancak insanlarin farkli sekilde 6grendikleri ve bireysel farkliliklarla ilgili cesitli
fikirlerin antik Yunan donemine kadar dayandigi ileri siiriilmektedir (Aksit, 2024, s. 19). O
donemlerden beri bilimsel ¢aligmalarin aragtirma nesnesi haline gelen konu giiniimiizde de
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giincelligin korumaktadir. Bu arastirmalarin amaci bireylerin birbirinden farkli 6grenme bigimlerinin
oldugu diisiincesi olmustur. Tarihi siirecte kavram {izerine bir¢ok yeni anlam tiiretilmis ve
tammlamalar yapilmistir. Ozetle 6grenme stili, “ Ogrenenin, Ggrenme siirecindeki tercihlerinin
tiimii” olarak tanimlanmistir (Erden & Altun, 2006, s. 21). Bir bagka tanimlamada 6grenme stilleri,
bireyin dogustan sahip oldugu ve onun basarisini etkileyen karakteristik 6zellikleridir denmektedir
(Boydak, 2019, s. 20). Rita Dunn ise 6grenme stillerini ““ Ogrenme stilleri her bir 6grencinin yeni
ve zor bilgiyi 6grenmeye hazirlanirken, ogrenirken ve hatirlarken farkli ve kendilerine 6zgii yollar
kullanmasidir.” seklinde tanimlamaktadir (Boydak, 2019, s. 15). Ogrenme stili kavrami icin diger
aragtirmacilar tarafindan da birgcok tanim yapilmis olup bireylerin ¢evrelerini algilama bigimleri, bu
cevreyle kurduklari etkilesimin sekli, bireysel 6zellik ve se¢imler olarak ifade edilen 6grenme stilleri
icin aragtirmacilarin 6grenmenin farkli bir boyutundan stilleri ele aldiklar1 goriilmektedir. Sosyal
bilimlerdeki genel kani, bireysel 6grenme bigimlerinin ¢esitlilik gosterdigini ve bu farkliliklara
uygun pedagojik zeminler hazirlandiginda her bireyin O6grenme siirecini  basariyla
tamamlayabilecegini savunmaktadir. Ogrencinin kisisel ozelliklerinden yola ¢ikarak sekillenen
O0grenme stilleri; bilginin kaliciligini artirmayir ve anlamli 6grenme siirecini kolaylagtirmay1
amaglayan bir unsurdur. Bu stiller, 6grencilerin ¢evreyi algilama, ¢evreyle etkilesime girme ve ona
tepki verme bicimlerini yansitan bireysel tercih ve karakteristiklerin bir biitiintidiir.

Ogrenme stillerinin siif ortaminda uygulanmasi, bireysellestirilmis  gretimin
gergeklestirilmesine yardim eder. Her ¢ocugun 6grenebilecegi ancak bu siirecin farkli yontemlerle
uygulanacagi savindan hareketle; 6gretim ortamlarinin, materyallerinin ve siireclerinin farkli stiller
g6z Oniinde bulundurularak yeniden yapilandirilmasi kaginilmaz bir durumdur (Kaf Hasirci, 2005, s.
5).

Egitim literatiiriinde 6grenme stilleri farkli sekillerde siniflara ayrilmakta olmasina ragmen
daha oOnce bahsedildigi {lizere gorsel, isitsel ve kinestetik/dokunsal denilebilecek iic ana grupta
toplanabilmektedir. Bu tarz bir gruplama farkli 6grenme stillerini anlama ve agiklamada basit bir
cerceve saglamaktadir (Oral & Avanoglu, 2018, s. 321). Bu ¢ stilden bahseden bazi kaynaklar
sunlardir; Walter B. Barbe ve Michael N. Milone 6grenme stillerinin {i¢ grupta toplanabilecegini
ifade etmislerdir. Barbara K. Given bu ii¢ stilden bahsetmistir. Barbe ve Swassing 6grenme stillerini
ayni li¢ grupta toplamaktadir. Catherina M. Petrini Training 101 isimli ¢alismasinda bu ii¢ stilden
bahsetmektedir. Angela Klavas Learning Style Program Boosts Achivements and Test Scores adl
calismasinda bu {i¢ stildeki 6grencilerin bazi 6zelliklerine dair bilgiler vermektedir. Ayrica genel
olarak 6grenme stillerinden bahseden bazi arastirmacilar ise sunlardir: Dunn, Claxton ve Murrell,
Cornett, De Bello, Hill, Keefe, Kolb, McCarthy, Price, Smith, Grinder (Boydak, 2019, ss. 16-17).

Richard M. Felder ve Linda K. Silverman, miihendislik 6grencileri iizerinde yaptiklar1 bir
arastirmada egitimde 6grenme ve 6gretme stillerinin uyumsuzlugunun, potansiyel olarak yetenekli
ogrencilerin dikkatsizlesmelerine, sikilmalarina ve hatta okulu birakmalarina varan bir kayba yol
acabilecegini belirtmektedirler (Felder & Silverman, 1988, s. 674).

Yukarida yer verilen kuramsal degerlendirmeler dogrultusunda, 6grenme stillerinin bireysel
edinim siireglerini dogrudan etkileyen ve Ogrenen paradigmalarmi belirleyen temel kisisel
degiskenlerden biri oldugu soylenebilir. Bireylerin egilim gosterdigi 6grenme stillerinin tespit
edilmesi; pedagojik uygulamalarin yeniden yapilandirilmasina, bireysel farkliliklarin 6n planda
tutulmasina ve boylece 6gretim siireglerinin zenginlestirilmesine olanak tanimaktadir. Bu ¢ergevede,
¢alismanin ilerleyen boliimlerinde literatiirde siklikla kabul géren temel yonelimlerden gorsel, isitsel
ve kinestetik/dokunsal 6grenme stilleri ele alinarak detaylandirilacaktir.

1.1. Gorsel Ogrenme Stili

Gorsel 6grenme stili, bireylerin bilgiyi gorme, gézlemleme ve gorsel materyaller araciligiyla
daha etkili sekilde 6grenmesini ifade eden yaklagimlardan biridir. Bu 6grenme stiline sahip olanlar;
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resimler, grafikler, tablolar, diyagramlar, videolar ve renkli semalar gibi gorsel unsurlar sayesinde
bilgiyi daha kalict 6grenme imkanina sahip olurlar. Ogrenme siirecinde diizen, renk ve gorsel
detaylar onlar i¢in 6nemlidir ve ¢alisma ortamlarini organize etmeye gayret ederler (Felder &
Silverman, 1988, s. 676; Oral & Avanoglu, 2018, ss. 321-322).

Gorsel 6grenme stiline sahip 6greniciler, giinliik hayatlarinda ¢ogunlukla tertip ve diizene
onem vermekle birlikte O0grenmeleri gerceklestirirken diiz anlatim yontemlerinden yeterince
yararlanamazlar, 6gretmenin jest ve mimiklerini, beden dilini ve tahtada kullanilan gérselleri dikkatle
takip ederek 6grenmelerini giiclendirmektedirler. Ayrica kavram haritalari, posterler, renkli notlar ve
alt1 ¢izili ifadeler gibi teknikler bu bireylerin bilgiyi yapilandirmalarina katki saglamaktadir (Boydak,
2019, s. 17; Oral & Avanoglu, 2018, ss. 321-322). Genel olarak iyi bir gézlemci olan bu bireyler,
gordiiklerini hatirlama konusunda oldukga basarilidir. Egitim ortamlarinda gorsel materyallerin etkin
kullanimi, bu 6grenme stiline sahip Ogrencilerin akademik basarilarim artirmakta ve O0grenme
stirecini daha verimli hale getirmektedir.

1.2. Isitsel Ogrenme Stili

Isitsel grenme stili, bireylerin bilgiyi dinleme, duyma ve sozlii ifade yoluyla daha etkili bir
sekilde 6grendigi bir 6grenme yaklasimidir. Bu stile sahip bireyler, dersleri dinleyerek, tartismalara
katilarak ve Ogrendiklerini sesli sekilde tekrar ederek bilgiyi daha iyi anlamakta ve
hatirlamaktadirlar. VARK modeline gore isitsel 6grenme stiline sahip olan bireyler 6grenme
stirecinde konusma, dinleme ve sozlIii etkilesimi merkeze alirlar (Fleming & Mills, 1992, s. 140).

Bu bireyler genellikle sohbet etmeyi seven, sozlii iletisim becerileri giiclii, ritim ve miizige
duyarl kisilerdir. Ogrenirken igsel konusma yapma, bilgileri sesli olarak tekrar etme ve baskalaria
anlatarak pekistirme egilimindedirler. Yazili not tutma aligkanliklart sinirli olabilir; bunun yerine
anlatim, tartisma, soru-cevap ve grup c¢alismalari gibi sozli etkinliklerden daha fazla yararlanirlar.
Sesli kitaplar, podcastler, miizik ve sozel agiklamalar isitsel 6grenmeyi destekleyen 6nemli araglardir
(Oral & Avanoglu, 2018, ss. 322-323).

1.3. Kinestetik Ogrenme Stili

Ogrenme stillerinden biri olan kinestetik &grenme stili, hareket, dokunma ve daha gok pratige
dayali olan bir 6grenme yoludur. Bu 6grenme stiline sahip bireyler bilgiyi dokunarak almaya
yatkindirlar (Yarli, 2023, s. 21). Kinestetik 6grenme, bireye ilk elden etkilesim yoluyla deneyimleme
ve Ogrenme firsati sunan bir stil olup egitimde yapilan ilk deney ve arastirmalar, dokunmanin
Ogrenenlere 6grenmeye daha fazla dahil olma hissi verdigini ve 6grenme materyaliyle baglantiy1
artirdigint kanitlamaktadir (Hamza Lup, 2018, s. 188). Hayatlarinin her alaninda oldugu gibi
ogrenmede de hareket, dokunma ve fiziksel aktiviteler onemlidir. Bu nedenle 6gretmenlerin sinif igi
uygulamalarda 6grencilerin dokunabilecekleri somut araglari ve {i¢ boyutlu 6gretim materyallerini
kullanmalar1 6nemli goriilmektedir. Kinestetik 6grenme stiline sahip bireyler cogunlukla beden dilini
kullanmada yetenekli kimselerdir. Bir seyleri yaparak daha iyi algilayabilirler ve kas bellegine
sahiptirler. Dolayistyla bir seyleri yaparak algilayabilirler. Cogunlukla uzun bir siire ayni yerde
oturmakta zorlanirlar ve sik sik hareket etmeyi tercih ederler (Colak, 2024, ss. 7-8). Bu o6zellikleri
nedeniyle, sinif iginde aktif olmaktan, grup oyunlar1 ve beden egitimi gibi fiziksel etkinliklerden daha
fazla verim alirlar. Oturarak uzun siire ders dinlemek de bu stile sahip bireyler i¢in zor olabilir. Bir
konuyu anlamak icin aktif bir bi¢imde el becerilerini kullanarak ve g¢esitli materyallerden
yararlanarak deneyimler yoluyla Ogrenirler. Etkilesimli bilgisayar programlarinda bir seyler
yapmaktan zevk alirlar (Erden & Altun, 2006, s. 53).

Grinder’a gore kinestetik 0grencinin disaridan gelen ses ve gorlintiileri kendi algilama
sistemleri olan kinestetik forma doniistiirmeleri gerekmektedir. Ancak bunu yaparken 6gretmenin
verdigi diger mesajlar1 bazen kagirabilmekte ve bazi konulari iyi anlayabilirken bazilarini ise tam
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olarak anlayamamaktadirlar. Disaridan gelen ses ve goriintiileri tam olarak algilamak icin bunlari
mutlaka harekete doniistiirmeleri gerekmektedir. Bu 6grenme stiline sahip olan 6grenciler hareket
ederek, deneyimleyerek ve dokunsal olarak daha iyi 6grenebilmektedirler. Teorik bilgilerden ziyade
bu bilgilerin pratikte nasil kullanildigina odaklanan bu bireyler i¢in proje ve deneyler yapmak, model
veya prototipler olusturmak, dgrenme siireclerinde etkili yontemlerdir. Ogrenciler bu tiir pratik
etkinliklerde daha fazla basar1 gosterirler. Bilgiyi en iyi sekilde fiziksel aktiviteler yoluyla
i¢csellestirmektedirler (Boydak, 2019, ss. 47-51).

Dokunarak, test ederek, yaparak 6grenmek kinestetik 6grenme stiline sahip olan bireyler i¢in
daha anlamlidir, bu ise etkin bir katilimi gerekli kilmaktadir. Sinifta var olan egitim materyallerini
kullanarak 6grenmelerini artirabilirler. Bu bireyler hareket iceren etkinlikleri, oyunlari, dans etmeyi,
kosmay1, ylizmeyi, gezmeyi ¢ok severler (Boydak, 2019, s. 86). Egitim 6gretim ortamlar1 bu 6grenme
stiline sahip olan 6grenciler icin yaparak yasayarak dgrenmeye uygun olarak diizenlenmelidir.
Kinestetik 6grenme becerisine sahip bireyler genel olarak 6grenmede drama, tiyatro ve hareket
etmeye ihtiya¢ duyarlar. Cevresini, nesneleri, esyalari dokunarak ve hareket ederek incelerler,
nesneleri parcalayip biitiinlemeyi severler. Ogrendiklerine dokunmay1 ya da onlar1 kullanmayi tercih
ederler, 6grenme siirecinde elleriyle fiziksel nesneleri ve materyalleri tutmaktan hoslanirlar, aktif
katilimla daha iyi 6grenirler ve sdylenenden daha ¢ok yapilani hatirlarlar (Oral & Avanoglu, 2018,
s. 323). Kinestetik bireyler diinyay1 anlamak i¢in adeta viicutlarin1 kullanmaktadirlar. Bu konuyla
ilgili Grinder: “Gorseller goriintii bellegi, isitseller ses bellegi, kinestetikler de kas bellegi
kullanirlar.” ifadelerini kullanmaktadir (Boydak, 2019, s. 45). Kinestetik 6grencilerin dokunsal
ozelliklerini Rita Dunn: “Kinestetik ilkokul o&grencileri kondisyon bisikletine binerek kitap
okuduklar: takdirde daha iyi anlamaktadirlar.” 6rnegiyle ifade etmistir (Boydak, 2019, s. 50).

Kinestetik 6grenme stilinin egitimdeki rolii oldukga biiyliktiir ¢linkii bu stil, geleneksel sinif
ortamlarinin disina ¢ikarak, 6grencilerin eglenerek aktif bir sekilde 6grenme siirecine katilimlarin
saglayarak onlara etkin bir 6grenme deneyimi sunmakta hem 6gretmenler hem de 6grenciler i¢in ¢ok
onemli avantajlar olusturmaktadir. Kinestetik 6grenme, somut ve deneyimsel bir siire¢ oldugu igin
Ogrencilere bilgilerini uygulayarak pekistirme firsatt tanimaktadir. Kinestetik 6grenme stili
ogrenciler lizerinde, sadece zihinsel degil, ayn1 zamanda fiziksel gelisim {izerinde de olumlu bir
etkiye sahiptir. Bu stille 6grenen ogrenciler, el-géz koordinasyonunu gelistirmekte, motor
becerilerini artirmakta ve beden farkindaliklarini gili¢lendirmektedirler. Bu stilde gerceklestirilen
hareketli ve aktif bir 6grenme siireci, 6grencileri motive etmekte ve derse olan ilgilerini artirmaktadir
(Begel vd., 2008, ss. 183-184). Bir nesneye dokunarak veya bir deney yaparak 6grendikleri bilgiler
pekismekte ve bu bilgilerin kaliciligini artmaktadir. Kinestetik 6grenme stiline sahip 6greniciler,
pasif bir dinleyici degil aktif katilimci olduklart ig¢in 6grendikleri konular1 uygulayarak ve
deneyimleyerek ogrenirler. Cogunlukla kinestetik dgreniciler, uzun siire oturduklarinda sikilmakta
ve dikkat daginikligi yasamaktadirlar. Fakat derslerde harekete odakli bir siire¢ gelistiginde,
ogrencilerin dikkat daginiklig1 azalir ve 6grendikleri konulara odaklanmalari kolaylasir (Yarli, 2023,
ss. 21-23).

1.4. Kinestetik Ogrenme ve Din Egitimi

Kinestetik 6grenme stili 6grenme siirecinde bireylerin dokunma ve fiziksel hareketler
yaparak/yasayarak 6grenme yollarini tercih etmesiyle ifade edilen bir 6grenme stili olup bu 6grenme
stiline sahip bireyler, dokunsal ve fiziksel hareketler yoluyla yapilan aktiviteler ile 6grenmeyi tercih
etmekte; aktif bir pratik yaklasimla soyut bilgiye fiziksel deneyim yoluyla ulasarak bilgilerini daha
kalic1 ve anlamli bir hale getirmektedirler (Gilakjani, 2012, s. 106). Ozellikle soyut kavramlarin
yogun sekilde konusu oldugu din egitimi alaninda, kinestetik 6grenmenin etkili kullanimi,
ogrencilerin dini degerleri ve bilgileri igsellestirmesini kolaylastirabilmektedir.

Din egitimi, bireyde bilgi, duygu ve davranis degisiklikleri olusturmay1 hedefleyen biitiinciil
bir yaklagimla birlikte insanin fiziksel, fizyolojik, ahlaki ve biligsel yonlerini birlikte ele alir. Bireyin,
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duyusal, duygusal, davranigsal ve biligsel yonlerinin bir biitiinliik arz ettigi gerceginden hareket
ederek insanin manevi gerg¢ekligini de bunlara ekler (Demir, 2015, s. 93). Bu agidan diisiiniildiigiinde
din egitimi yoluyla kazanilan bilgilerin sadece biligsel diizeyde degil, duyussal ve psikomotor
diizeyde de kazandirilmas1 gerekmektedir. Ozellikle cocuklar ve gengler icin dini bilgilerin soyut
yapisi, daha somut yontem ve tekniklerin kullanilmasimi mecburi kilmaktadir. Bu noktada kinestetik
Ogrenme stiliyle gecirilecek bir siirecin, din egitimine dnemli katkilar sunabilecegi sdylenebilir. Din
egitimi hem duyussal hem de bilissel olarak bireyin gelismesini amaglayan bir disiplin olarak
yalnizca bilgi aktarimi yapmay1 degil bununla birlikte deger egitimi ve davranis kazandirmay1 da
hedeflemektedir. Bu baglamda, kinestetik 6grenme stili, din egitimi alaninda dini bilgilerin davranisa
doniistiiriilmesinde ve pratiklestirilmesinde 6nemli bir rol oynamaktadir.

2. Yontem

Bu arasgtirma nitel arastirma yontemi igerisinde yer alan durum galismasit deseni ile
tasarlanmistir. Durum ¢alismasi modeli, arastirmada “neden”, “ni¢in” ve “nasil” sorularini esas alan,
arastirmacinin bir olay ya da olguyu derinlemesine incelemesi i¢in olanak saglayan bir modeldir
(Yildinm & Simsek, 2008, s. 276). Durum g¢aligmasiyla tek bir olaymn veya olgunun daha fazlasim
derinlemesine incelemek, verileri sistemli bir sekilde toplamak ve ger¢cek ortamda nelerin
gerceklestigini incelemek hedeflenmektedir (Biiyiikoztiirk vd., 2011, s. 273; Demirel vd., 2023, s.
24; Subast & Okumus, 2017, s. 420). Durum c¢alismasi modeliyle incelenen toplumsal olay veya
olgu, arastirmaci tarafindan kontrol altinda tutulmayarak kendi dogal siireci igerisinde incelemeye
tabi tutulmaktadir (Capciogh & Kalkan Ag¢ikgoz, 2018, s. 215). Bu calismada ilkdgretim DKAB
derslerinde kinestetik 6grenme stilinin kullanimima yonelik DKAB 6gretmenlerinin goriiglerinin

detayl1 ve derin bir sekilde incelenmesi hedeflendiginden durum galigmasi deseni tercih edilmistir.
2.1. Calisma Grubu

Arastirmada 2024-2025 egitim-6gretim yilinda, Mus ilinde gérev yapan DKAB 6gretmenleri
ile goniilliiliik esasina dayali olarak goriismeler yapilmistir. Calismada 15 DKAB 6gretmeni ile
gorlisiilmiistiir. Calisma grubuna ait bu saymin belirlenmesinde veri doygunlugu esas alinmugtir.
Gorligme yapilan 6gretmen sayisi 15°e ulagtiginda 0gretmenlerden alinan yanitlarda tekrarlarin
arttig1 gozlemlenmis ve yeni verilerin iiretilmedigine kanaat getirilmistir. Bu sebeple goriismeler
sonlandirilmigtir. Arastirmanin ¢alisma grubunun belirlenmesinde amagli 6rnekleme yontemlerinden
kolay ulasilabilir durum 6rneklemesi yontemi tercih edilmistir. Kolay ulasilabilir durum 6rneklemesi
yonteminde katilimcilarin goniilliiliik esasina dayali olarak goriismeleri gerceklestirmesi s6z
konusudur. Kolay ulasilabilir durum 6rneklemesi arastirmacinin katilimeilara ulagsmakta yasadigi
sikintilart ortadan kardirmakta ve aragtirmaya hiz ve pratiklik kazandirmaktadir (Y1ldinm & Simsek,
2008, s. 113).
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Tablo 1: Goriisme Gergeklestirilen Ogretmenlerin Demografik Ozellikleri

Kod Cinsiyet Yas Mesleki Cahisilan Okul Simif Kademesi
Kidem

01 Kadin 32 6 flkokul- 4. Simf

02 Erkek 29 5 flkokul- 4. Simf

03 Kadin 31 6 flkokul- 4. Simf

04 Erkek 27 3 Ortaokul- 5, 6, 7, 8. Sinif
05 Kadin 27 4 Ortaokul- 5, 6, 7, 8. Sinif
06 Kadin 33 7 Ortaokul- 5, 6, 7, 8. Snif
07 Kadin 28 4 Ortaokul- 5, 6, 7, 8. Simif
08 Kadin 31 6 Ortaokul- 5, 6, 7, 8. Simif
09 Kadin 32 6 Ortaokul- 5, 6, 7, 8. Simif
O10 Erkek 27 4 Ortaokul- 5, 6, 7, 8. Simif
O11 Erkek 26 2 Ortaokul- 5, 6, 7, 8. Simif
O12 Erkek 30 5 Ortaokul- 5, 6, 7, 8. Simif
013 Kadin 32 4 Ortaokul- 5, 6, 7, 8. Simif
O14 Erkek 29 2 Ortaokul- 5, 6, 7, 8. Simif
015 Erkek 32 6 Ortaokul- 5, 6, 7, 8. Simif

Tablo 1 incelendiginde arastirmaya katilan 6gretmenlerin 8’inin kadin 7’sinin erkek oldugu
goriilmektedir. Ogretmenlerin yas aralig1 26 ile 33 yas arasinda degismektedir. Mesleki kidemleri 2
ile 6 y1l arasinda arasindadir. Gorev yaptiklar1 okul kademesi ve sinif diizeyine gore 6gretmenlerden
3’1 ilkokul 4. Sinifta geriye kalan 12 si ise ortaokul 5, 6, 7 ve 8.sinifta egitim vermektedir.
Aragtirmada katihmcilarm O1, 02, O3...seklinde kodlanmistir. Bu kodlama sayesinde dogrudan
yapilan alintilarda kisilerin sahip olduklar1 demografik 6zelliklere bakmak miimkiindjir.

2.2. Veri Toplama Araci ve Analizi

Arastirma siireci basinda, Mus Alparslan Universitesi Bilimsel Arastirma ve Yaym Etigi
Kurulu’ndan (27-28.09.2023 tarihli) ve (E.109586- E.109783 sayili) etik komisyon onay1 ve Mus
MEB’den (MEB.TT.2025.020816 tarih ve numaral) arastirma uygulama izni alinmistir.
Arastirmada, DKAB 6gretmenlerinin goriislerini incelemek amaciyla yar1 yapilandirilmig goriisme
formu kullanilmistir. Gorligme sozlii iletisim yoluyla yapilan arastirmalara yanit aramak igin
gergeklestirilen veri toplama teknigidir (Karasar, 2023, s. 210). Yar1 yapilandirilmis gériigme teknigi
ile arastirilmak istenen konu hakkinda arastirmaya katilanlardan ayni tiirde bilgilerin elde edilmesi
amaglanmaktadir. Yar1 yapilandirilmig goriisme tekniginde dnceden belirlenen sorular ve konu
basliklar1 bulunmaktadir ve arastirmaci goriismeyi onceden belirlenen bu sorular ¢ergevesinde
yonlendirmektedir. Ancak goriisme sirasinda uygun goriilen yerlerde farkli sorularla da katilimcinin
goriislerini acgiklamasi istenebilir ve siireg yeniden diizenlenebilir (Capciogh & Kalkan Agikgdz,
2018, s. 210). Arastirmada, elde edilen verilerin derinligini artirmak ve katilimer goriislerini esnek
bir ¢er¢evede yapilandirabilmek amaciyla yari yapilandirilmig goriisme formu tercih edilmistir.

Yan yapilandirilmig goriigme sorular1 hazirlanmadan 6nce alan yazin taramasi yapilarak
konuyla ilgili arastirmalar incelenmistir. Din Egitimi alaninda uzman iki akademisyen ve bir DKAB
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Ogretmeni ile goriisiilerek konu ile ilgili diigiinceleri alimmistir. Mervenur YARLI tarafindan
hazirlanan goriisme formu gerekli izinler alinarak ve alana uygun bir sekilde yeniden diizenlenerek
calismada kullanilmustir(Yarli, 2023). Veri toplama araci iki boliimden olusmaktadir. Birinci
boliimde, DKAB 6gretmenlerinin cinsiyet, yas, calisma yili, gorev yapilan okul kademesi ve okul
tiirli gibi demografik 6zelliklerini igeren sorular bulunmakta, ikinci boliimde ise ¢aligmanin amaci
dogrultusunda hazirlanmis agik u¢lu sorular yer almaktadir.

Aragtirma kapsaminda katilimcilarin kendilerini rahat ifade edebilecekleri bir ortamda
bireysel ve yliz yiize olacak sekilde goriismeler gergeklestirilmistir. Yapilan goriigmeler neticesinde
elde edilen ses kayitlari, her bir katilimer i¢in Word programina aktarilmis ve verilerin dogrulugu
hususunda "katilimci teyidi" alinarak hazirlanan dosyalar katilimcilarin onayma sunulmustur.
Verilerin analizinde icerik analizi yontemi kullamlmistir. igerik analizi, belirli kurallara bagli olarak
kodlamalarla yapilan daha kiiclik icerik kategorileriyle 6zetlemelerin saglandigi sistematik bir
tekniktir (Biiyiikoztiirk vd., 2011, s. 269). Igerik analizlerinde temel olarak belli iceriklerde belli
ozelliklerin olup olmadig1 veya ne kadar sik bulundugu saptanmaktadir (Tiirer, 2013, s. 321). Bu
siirecte, verilerin kavramsal bir yapiya kavusturulmasi amaciyla arastirmacilar tarafindan metinler
tizerinde derinlemesine bir okuma siireci yiiriitilmiistiir. Katilimcilarin onayinin ardindan gériisme
formunda yer alan her bir sorunun altina kodlanan tiim katilimcilarin goriisleri yazilmistir. Bu sekilde
her bir gorlisme sorusu altinda katilimcilarin hepsinin goriislerini biitiinciil olarak gérmek
amacglanmigtir Kodlama asamasinda, iki arastirmaci es zamanli ve bagimsiz bir c¢alisma
gerceklestirmistir. {lk asamada tanimlanan kodlar karsilastirilmis, uyusmazlik yasanan noktalar
izerinde fikir birligine varilarak uyumlu kodlar olusturularak yeniden revize edilmistir.

Nihai hale getirilen veriler MAXQDA 2020 paket programina aktarilmistir,. MAXQDA
cogunlukla sosyal arastirmalarda nitel verilerin analizinde kullanilan ve igerisinde gorsel araglarin
yogun bir sekilde yer aldig1 bir analiz programidir (Kuckartz & Rédiker, 2019, ss. 4-5). Veriler bu
asamada kodlar, hiyerarsik bir "kod-alt kod" modeli igerisinde tematik ¢er¢eveye yerlestirilmistir.
Ayrica arastirma verilerinin i¢ gecerliginin saglanmasi agisindan katilimer goriislerine bulgular
kisminda dogrudan alintilar seklinde yer verilmis olup birden fazla goriis belirtildigi i¢in frekanslar
katilime1 sayisint agmustir.

3. Bulgular
Bu boliimde, aragtirma veri analizinden elde edilen bulgular yer almaktadir.
3.1. DKAB Ders Kitabindaki Etkinliklerin Uygulanmasina iliskin Bulgular

Katilimcilarla gercgeklestirilen goriismede “DKAB ders kitabindaki etkinliklerin hepsi
derslerde uygulaniyor mu, neden?” sorusu yoneltilerek Ogretmenlerin derslerde uyguladiklar
etkinliklere dair goriisleri tespit edilmistir. Tespit edilen veriler dogrultusunda olusturulan kodlar,
kodlara yonelik frekans degerleri ve kodlara iliskin hiyerarsik kod-alt kod modeli Sekil 1°de
sunulmustur.
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Sekil 1: DKAB Ders Kitabindaki Etkinliklerin Uygulanmasina Iliskin Gériislerden Olusan
Model

@]

DKAB Ders Kitabindaki Etkinliklerin Uygulanmasina lligkin

Bulgular \
@]

Evet (6) Hayir (9)

Ogrenci sayisinin fazla olmasi (2)

@] @]

Etkinliklerin kullarush, yeterli Odgrencilerin farkll d§renme
@ sayidave agiklayiciolmamasi4 ¥ stillerine sahip olmasi (2)

Ogrenme ¢iktisinin verilmesinin -~ Ogrenmeye katki saglamast (2)
gerekliligi (4) Ders siiresinin yetersiz olmasi (4)

Sekil 1 incelendiginde DKAB ders kitabindaki biitiin etkinliklerin derste uygulanmasina
iliskin gériislerinde dgretmenler “evet” (02, 03, 05, 010, 012, O15) ve “hayir” (01, 04, 06, 07,
08, 09, O11, 013, O14) seklinde goriis belirtmislerdir. DKAB ders kitabindaki etkinliklerin
uygulanmasina iligkin “evet” diyen 6gretmenlerin etkinliklerin uygulandigimi diisiinme nedenleri
frekans degerlerine gore; “Ogrenme ¢iktisimin verilmesinin gerekliligi” (02, 03, 05, O15) ve
“Ogrenmeye katki saglamas1” (010, 012) kodlar1 ile kodlanmistir. DKAB dersindeki etkinliklerin
uygulanmasina iliskin “hayir” diyen 6gretmenlerin etkinliklerin uygulanmadigini diisiinme nedenleri
frekans degerlerine gore; “etkinliklerin, kullanish, yeterli sayida ve agiklayici olmamasi” (06, O8,
09, O11), “ders siiresinin yetersiz olmas1” (04, 07, O11, 013), “Ogrencilerin farkli 6grenme
stillerine sahip olmas1” (013, O14) ve “Ogrencilerin sayisinin fazla olmas1” (01, O11) kodlari ile
kodlanmistir. DKAB 6gretmenlerinin goriislerinden dogrudan 6rnek alintilar asagida verilmistir:

03: “Evet yapilmaktadir. Ciinkii her etkinlik dgrencinin 6grenmesi gereken kazanimlart
hedeflemektedir ve verilmesi zorunludur.”

010: “Evet. Ogrencilerin yararina oldugu iin ve onlarin dgrenmelerine katk1 sagladig igin
etkinliklerin hepsini yapmaya 6zen gdsteriyorum.”

O12: “Evet hepsi yapilmaktadir. Ciinkii gocuklarin yararina olan, onlar1 gelistiren ve
Ogrenme siireclerini zenginlestiren etkinlikler oldugu i¢in uygulanmaktadir.”

O1: “Hayir uygulanmryor. Ciinkii ¢alistigim okulun kalabalik olmasi ve siniflardaki dgrenci
mevcudunun oldukc¢a fazla olmasindan 6tiirii etkinliklerin hepsini gerceklestirmek sinifin fiziksel
sartlar1 i¢erisinde uygun olmamaktadir.”

06: “Hayir yapilamiyor. Ciinkii etkinlikler kullanish olmamakla birlikte bu etkinlikler
tartismaya ve arastirmaya yonelik oldugu igin ¢ok zaman aliyor.”

013: “Hayir uygulanmamaktadir. Ciinkii siire yetersiz kalmakta ve 6grencilerin her biri
farkli 6grenme stiline sahip oldugundan tam olarak yapilamamaktadir.”

Arastirma bulgularina iliskin goriislerden hareketle 6gretmenlerin ders kitabi etkinliklerini
uygulama siireglerine iligkin goriisleri iki farkli eksende yogunlagsmaktadir. Etkinlikleri uygulayan
Ogretmenler, temel motivasyonlarmin 6grenme c¢iktilarina ulagmak ve dersin etkililigini artirmak
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oldugunu belirtmislerdir. Etkinliklere yer vermeyen 6gretmenler ise gerekce olarak; materyallerin
islevsel olmamasini, siif mevcudunun fazlaligmi, ders siiresinin yetersizligini ve &grencilerin
ogrenme stillerindeki cesitliligi gostermislerdir. Bu goriisler, derslerde etkinliklerin uygulanmasinda
sorunlar yasandigini; sinifin fiziksel kosullarinin iyilestirilmesi, 6grenci farkliliklarina uygun hareket
edilmesi ve Ogretmenlerin bu alandaki mesleki yeterliliklerinin desteklenmesi gerektigini ortaya
koymaktadir.

3.2. DKAB Ders Kitabindaki Etkinliklerde Ogrenme Stili Dagilhimina iliskin Bulgular

Arastirmaya katilan 6gretmenlerle gergeklestirilen goriismede katilimcilara “DKAB ders
kitabindaki etkinlikleri siz hazirlayacak olsaniz, 6grenme stili dagilimini nasil yapardiniz, neden?”
sorusu yoneltilerek 6gretmenlerin DKAB ders kitabindaki etkinliklerde 6grenme stili dagilimina
iligkin goriisleri tespit edilmistir. DKAB ders kitabindaki etkinliklerde 6grenme stili dagilimina
iliskin 6gretmen goriiglerine ait bulgularin incelenmesi sonucu elde edilen veriler dogrultusunda
olusturulan kodlar, kodlara yonelik frekans degerleri ve kodlara iliskin hiyerarsik kod-alt kod modeli
Sekil 2°de sunulmustur.

Sekil 2: DKAB Ders Kitabindaki Etkinliklerde Ogrenme Stili Dagilimma iliskin
Goriislerden Olusan Model

@]

DKAB Ders Kitabindaki Etkinliklerde Ogrenme Stili
Dagjilimina fliskin Bulgular

Olugturulmak istenen Ogrenme Olusturulmak .
Stili Dagiliminin Nedenleri ugturulmat Istenen Ogrenme

Stili Dagilimi
Biitiin Ggrencilere ve stillere 49% Karma ogrenme stili (9) Gorsel dgrenme stili agirlkl (2)

motivasyonu
uygun olmast icin (8) yikseltmek icin (3) @ @

DKAB dersi sézal icerikli oldugu Uygun imkan ve sartlan sajladii ~ Gorsel ve isitsel dgrenme stili Kinestetik 6grenme stili agiriikli
igin (4) icin (1) agirhikh (3) (1)

Sekil 2 incelendiginde DKAB ders kitabindaki etkinliklerde 6grenme stili dagilimina iliskin
olusturulmak istenen o6grenme stili dagiliminin nedenleri frekans degerlerine gore; ‘“biitiin
ogrencilere ve stillere uygun olmasi igin” (02, 03, 05, 08, 09, 011, 013, O15), DKAB dersi sozel
icerikli oldugu i¢in” (06, 07, 010, 014), “derse olan ilgi ve motivasyonu yiikseltmek icin” (01, 04,
06), “uygun imkan ve sartlar1 sagladig1 i¢in” (012) kodlar ile kodlanmustir. Ogretmenlerin DKAB
ders kitabindaki etkinliklerde 6grenme stili dagilimina iligkin olusturmak istedikleri 6grenme stili
dagilimi ise frekans degerlerine gore “Karma dgrenme stili” (01, 02, 03, 04, 05, 08, 09, 013,
015), “gorsel ve isitsel dgrenme stili” (07, 010, O11), “gdrsel dgrenme stili agirhkli” (012, O14),
“Kinestetik 6grenme stili agirhikli” (O6) kodlar1 ile kodlanmustir. DKAB 6gretmenlerinin
goriislerinden dogrudan 6rnek alintilar asagida verilmistir:
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03: “Esit bir dagilimla biitiin stillere yer verirdim. Ciinkii bu sekilde biitiin 6grencilerime
hitap etmis ve onlarin bireysel farkliliklarina, 6grenme sekillerine uygun olacak sekilde dersimi
islemis olurdum.”

06: “Ogrencilerin daha aktif olarak katilabilecegi etkinlikleri tercih ederdim. Ciinkii DKAB
dersi sozel bir ders oldugu i¢in ve sdzel derslerde dikkat daginiklig1 yagamak kagiilmaz oldugundan
bunun 6niine gegmek ve 6grencinin motivasyonunu yiikseltmek i¢in hareketsel etkinlikleri 6n plana
cikarir, ¢ogunlukla kinestetik 6grenme stilini kullanirdim.”

O11: “Gérsel ve isitsel etkinliklere daha fazla yer verirdim. Ciinkii 6grencilerimin gorsellere
ve igitsellere olan ilgileri fazla ve gorsel hafizalari ile ayn1 zamanda isitsel anlamda yetkinliklerinin
daha iyi oldugunu diisiiniiyorum.”

012: “Gorsel etkinlikleri daha fazla kullamirdim. Ciinkii gorsel etkinlikler masrafsiz ve
kullanigh etkinliklerdir. Sinifin imkan ve kosullarina uyumlu olmasi yoniiyle bu stili daha yogun bir
sekilde kullanmaya 6zen gosterirdim.”

Arastirma bulgular1, 6gretmenlerin DKAB ders kitaplarinda yer alan etkinliklerde
olusturulmak istenen ogrenme stili dagilimma yonelik beklentilerini ortaya koymaktadir.
Ogretmenlerin biiyiik bir kismi, dgrenme stillerinin cesitliligini gdzeten ve tiim stillere esit oranda
yer veren karma Ogrenme stilini tercih etmektedir. Bunun yani sira, goriislerde gorsel ve isitsel
Ogrenme stili, gorsel ogrenme stili agirlikli ve kinestetik 6grenme stili agirlikli dagilimlar
destekleyen goriisler de gdze ¢arpmaktadir. Ogretmenlerin biiyiik bir kesimi bu tercihleri; biitiin
Ogrencilere ve stillere hitap etmenin gerekliligiolarak ifade ederken, diger bir kismi ise DKAB
dersinin sozel yapisinin getirdigi zorunluluklar, 6grenci ilgi ve motivasyonunu artirma arzusu ve
mevcut 6grenme imkan ve sartlarinin saglanmasi gibi gerekgelerle agiklamiglardir. Bu goriislerden
hareketle 6gretmenlerin DKAB ders kitabindaki etkinliklerde 6grenme stili dagilimia iligkin
olusturmak istedikleri 6grenme stili dagilimi; dersin islenis sekline, ders i¢i etkinliklere, 6grencilerin
farkl1 6grenme stilleriyle uyumlu bir bigimde yapilandirilmasina ve dgretimsel verimlilige katki
saglayacagi degerlendirilmektedir.

3.3. DKAB Ders Kitabindaki Kinestetik Ogrenme Stiline Uygun Etkinliklerin Sayisinin
Artirllmasi ve Derste Uygulatilmasina Iliskin Bulgular

Arastirmaya katilan 6gretmenlerle gergeklestirilen goriismede katilimcilara “DKAB ders
kitaplarinda kinestetik 6grenme stiline uygun olabilecek etkinliklerin sayisi artirilsa bu etkinliklerin
tamamin1 derslerde uygulatir misiniz, neden?” sorusu yoneltilerek 6gretmenlerin DKAB ders
kitabindaki kinestetik Ogrenme stiline uygun etkinliklerin sayisimin artirilmasi ve derste
uygulatilmasina iliskin durumlar tespit edilmistir. DK AB ders kitabindaki kinestetik 6grenme stiline
uygun etkinliklerin sayisinin artirilmasi ve derste uygulatilmasina iliskin goriiglere ait bulgularin
incelenmesi sonucu elde edilen veriler dogrultusunda olusturulan kodlar, kodlara yonelik frekans
degerleri ve kodlara iligkin hiyerarsik kod-alt kod modeli Sekil 3’te sunulmustur.
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Sekil 3: DKAB Ders Kitabindaki Kinestetik Ogrenme Stiline Uygun Etkinliklerin Sayisinin
Artirilmas ve Derste Uygulatilmasina Iliskin Goriislerden Olusan Model

@]

DKAB Ders Kitabindaki Kinestetik Ogrenme Stiline Uygun
Etkinliklerin Sayisinin Artinlmasi ve Derste
Uygulatimasina lliskin Bulgular

]
Fvet (9\ Hayr(ﬁ)\
@] ] @]

Kalicr ogrenmeler sagladiq i icin- Dersin eglenceli olmasi,sikici (grencileri 8gretim strecine aktif — Ders siresi yetersiz olduu ve
(6) olmamas! icin (4) bir sekilde dahil edebilmek icin (2)  siniflar kalabalik oldugu icin (6)

Sekil 3 incelendiginde DKAB ders kitabindaki kinestetik 6grenme stiline uygun etkinliklerin
sayisinin artirilmasi ve derste uygulatilmasina iliskin goriislerinde 6gretmenler “evet” (O1, 02, 03,
06,08, 010,011,014, 015) ve “hayir” (04, 05, 07, 09, 012, O13,) seklinde gériis belirtmislerdir.
DKAB ders kitabindaki kinestetik 6grenme stiline uygun etkinliklerin sayisinin artirilmasi ve derste
uygulatilmasina iligkin “evet” diyen Ogretmenlerin bu etkinlikleri uygulatma nedenleri frekans
degerlerine gore; “Kalic1 6grenmeler sagladigi icin” (02,03, 08,010, 014, O15), “dersin eglenceli
olmast, stkict olmamasi icin” (02, 03, 06, O11) ve “Ogrencileri 6gretim siirecine aktif bir sekilde
dahil edebilmek icin” (O1, O2) kodlari ile kodlanmistir. DKAB ders kitabindaki kinestetik 6grenme
stiline uygun etkinliklerin sayisinin artirilmasi ve derste uygulatilmasina iliskin “hayir” diyen
ogretmenlerin bu etkinlikleri uygulatamayacagini diigiinme nedenleri frekans degerlerine gore; “ders
siiresi yetersiz oldugu ve smiflar kalabalik oldugu i¢in” (04, 05, 07, 09, 012, 013) kodlar ile
kodlanmistir. DKAB 6gretmenlerinin goriislerinden dogrudan 6rnek alintilar asagida verilmistir:

O4: “Cok istesem de uygulatamayacagimi diisiinmekteyim. Ciinkii siire ve kazanim iliskisi
bu konuda ana belirleyici konumda oldugu i¢in tamaminin uygulanmasi noktasinda siirenin yetersiz
oldugunu disiinmekteyim.”

012: “Hayir uygulatamayacagimi diisiiniiyorum. Ciinkii hem ders saati 2 saat oldugu igin
zaman yetmezdi hem de siniflar kalabalik oldugu i¢in uygulamak zor olurdu.”

O1: “Evet hepsini uygulatirdim. Ciinkii maarif modelde 6grencileri siirece aktif bir sekilde
dahil etmek gerekmekte ve biitlin her seyi uygulamanin gerekliligi izerinde durulmaktadir. Kalabalik
siiflarda tamamiin uygulanabilirligini saglamak zor olsa da bunlar1 gergeklestirmek i¢in elimden
gelen gayreti gosteririm.”

02: “Evet hepsini uygulatirdim, bu sekilde grencilerimin hepsine hitap etmis ve derse dahil
etmis olurdum. Boylece dersi daha iyi 6grenirken, 6grendiklerini unutmazlar ve dersten daha ¢ok
keyif alirlar.”
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Arastirma bulgulari, DKAB ders kitabindaki kinestetik 6grenme stiline uygun etkinliklerin
sayisinin artirtlmasi ve derste uygulatilmasina iligkin 6gretmenlerin farkli goriislere sahip oldugunu
ortaya koymaktadir. Etkinlik sayisinin artirilmasini ve uygulanabilirligini savunan 6gretmenler; bu
yontemlerin kalict 6grenmeler saglamasi, dersin eglenceli olmasi, sikict olmamasi, 6grencileri
Ogretim siirecine aktif katilimlarini sagladigini belirtmislerdir. Buna karsin, uygulamanin miimkiin
olmadigini savunan 6gretmenler; siif mevcutlarinin kalabalik olmasi ve ders siirelerinin yetersiz
olmasi gibi yapisal engelleri gerekce gostermislerdir. Bu goriisler baglaminda; kinestetik 6grenme
stiline sahip Ogrencilerin ihtiyaglarim1 karsilayabilmek adina smifin fiziki kosullarinin
iyilestirilmesinin, 6grenci stillerine uygun hareket edilmesinin, derslerin eglenceli ve kalici
Ogrenmeleri saglayacak hale getirilmesinin gerektigi yoniinde yorumlanabilir.

3.4. Ogrencilerin Sahip Oldugu Ogrenme Stiline iliskin Bulgular

Aragtirmaya  katilan  Ogretmenlerle  gergeklestirilen  goriismede  katilimcilara
“Ogrencilerinizin hangi 6grenme stiline sahip oldugu hakkinda bilginiz var mi, siifimzda hangi
ogrenme stiline sahip 6grenciler daha yogundur?” sorusu yoneltilerek 6gretmenlerin derslerine giren
Ogrencilerin sahip oldugu 6grenme stiline iliskin bilgi durumlari tespit edilmeye caligiimigtir.
Ogrencilerin sahip oldugu 6grenme stiline iliskin goriislere ait bulgularn incelenmesi sonucu elde
edilen veriler dogrultusunda olusturulan kodlar, kodlara yonelik frekans degerleri ve kodlara iliskin
hiyerarsik kod-alt kod modeli Sekil 4’te sunulmustur.

Sekil 4: Ogrencilerin Sahip Oldugu Ogrenme Stiline Iliskin Goriislerden Olusan Model

]

Ogrencilerin Sahip Oldugu Ogrenme Stiline iliskin
Bulgular

\
] Gl

Gorsel 6grenme stili (9)  Kinestetik 6grenme stili (8) isitsel dgrenme stili (5)

Sekil 4 incelendiginde DKAB dersi 6grenimi goéren dgrencilerin sahip oldugu 6grenme
stiline iliskin goriislerinde dgretmenler frekans degerlerine gore; “gdrsel 6grenme stili” (03, 04, O3,
06, 07, 08, 011, 014, 015), “Kinestetik dgrenme stili” (01, 02, 05, 09, 010, 012, 013, O15) ve
“isitsel 6grenme stili” (04, O7, 08, O11, 014) kodlar1 ile kodlanmistir. DKAB 6gretmenlerinin
goriislerinden dogrudan 6rnek alintilar agagida verilmistir:

03: “Evet ogrencilerimin g¢ogunlugunun gorsel ogrenme stiline sahip oldugunu
disiiniiyorum. Cinkii bu 6grencilerim gorerek 6grendikleri seylerde daha ¢ok mutlu olmakta ve
sinavlarda bunu daha ¢ok uygulayabilmektedirler.”

06: “Evet 6grencilerimin sahip oldugu 6grenme stilleri hakkinda bilgim var. Smifimda daha
¢ok gorsel 6grenme stiline sahip 6grenciler yogun olarak bulunmaktadir. Bu 6grencilerim gorsel
yonergeler ve etkinlikler ile dersi daha iyi anlayabilmektedir.”
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O1: “Evet bilgim var. Ogrencilerim yaparak yasayarak dgrenme ve aktif rol almada daha
istekli olduklar i¢in ¢ogunlugunun kinestetik 6grenme stiline sahip oldugunu diisiiniiyorum.”

09: “Evet bu 6grenciler genellikle harekete dayali etkinliklere kars1 daha yetkin ve ilgili
olduklari i¢in onlari tantyor ve bilgi ediniyorum. Sinifimda bu 6grencilerin yani kinestetik 6grenme
stiline sahip 6grencilerin daha yogun olarak var oldugunu diisiinityorum.”

O8: “Evet bilgim var. Cogunlukta gérsel ve isitsel dgrenme stiline sahip olan dgrencilerimin
daha yogun oldugunu sdyleyebilirim.”

Arastirma bulgulari, 6gretmenlerin 6grencilerin 6grenme stillerine dair farkindaliklarinin
yiiksek oldugunu ortaya koymaktadir. Ogretmenler, ders i¢i gdzlemleri ve uyguladiklar etkinlikler
neticesinde siniflarda cogunlukla gérsel ve kinestetik 6grenme stiline sahip 6grencilerin daha fazla
bulundugunu, bir grup dgrencinin ise isitsel 6grenme stiline yatkin oldugunu belirtmislerdir. Bu
goriisler, 6grencilerin bireysel farkliliklarinin g6z 6niinde bulundurulmasinin kritik bir dneme sahip
oldugunu gostermektedir. Dolayisiyla, 6gretmenlerin 6grenme stillerine iliskin bilgilerini, 6gretim
stireclerini bu farkliliklara gore yapilandirmak i¢in kullanmalar gerektigi yoniinde yorumlanabilir.

3.5. DKAB Derslerinin Ogrencinin Sahip Oldugu Ogrenme Stiline Uygun Sekilde
Islenmesine Iliskin Bulgular

Aragtirmaya katilan O6gretmenlerle gerceklestirilen goriismede katilimcilara “DKAB
derslerinin her 6grencinin 6grenme stiline uygun olacak sekilde islenmesi miimkiin miidiir, neden?”
sorusu yoneltilerek 6gretmenlerin 6grencilerin stillerine uygun sekilde dersi isleme durumlari tespit
edilmistir. DKAB derslerinin 6grencinin sahip oldugu 6grenme stiline uygun sekilde islenmesine
iligkin goriiglere ait bulgularin incelenmesi sonucu elde edilen veriler dogrultusunda olusturulan
kodlar, kodlara yonelik frekans degerleri ve kodlara iliskin hiyerarsik kod-alt kod modeli Sekil 5’te
sunulmustur.
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Sekil 5: DKAB Derslerinin Ogrencinin Sahip Oldugu Ogrenme Stiline Uygun Sekilde
Islenmesine liskin Géoriislerden Olusan Model

@]

DKAB Derslerinin Ogrencinin Sahip Oldugu Ogrenme
Stiline Uygun Sekilde islenmesine iligkin Bulgular

"'ay'r Evet (6)
Sinifin kalabalik olmasi, ders \ @
sliresinin ve imkanlarinin yetersiz Ogretmen ve drenci
olmas! (&) @ diyalogunun giiclii olmasi (2)

Bitin dgrenme stillerini
kapsamamasi (1)
Ders kitabi iceriklerinin yetersizligi

3)

DKAB dersinin yapisi ve igerigi (4)

Sekil 5 incelendiginde DKAB derslerinin 6grencinin sahip oldugu 6grenme stiline uygun
sekilde islenmesine iliskin goriislerinde dgretmenler “evet” (04, 06, 07, 012, 013, O15) ve “hayir”
(01, 02, 03, 05, 08, 09, 010, O11, O14) seklinde goriis belirtmislerdir. DKAB derslerinin
Ogrencinin sahip oldugu Ogrenme stiline uygun sekilde islenmesine iliskin “evet” diyen
Ogretmenlerin 6grenme stillerine uygun sekilde dersin iglenmesinin miimkiin oldugunu diisiinme
nedenleri frekans degerlerine gére; “DKAB dersinin yapist ve igerigi” (04, 06, 07, 012) ve
“Ogretmen ve dgrenci diyalogunun giiclii olmas1” (013, O15) kodlar1 ile kodlanmistir. DKAB
derslerinin 6grencinin sahip oldugu 6grenme stiline uygun sekilde islenmesine iliskin “hayir” diyen
Ogretmenlerin 6grenme stiline uygun sekilde islenmesinin miimkiin olmadigini diisiinme nedenleri
frekans degerlerine gore; “sinifin kalabalik olmasi, ders siiresi ve imkanlarmin yetersiz olmas1” (O1,
02, 03, 08, 09, 010, O11, O14), “ders kitab: iceriklerinin yetersizligi” (02, 03, 05) ve “biitiin
ogrenme stillerini kapsamamas1” (0O5) kodlar1 ile kodlanmistir. DKAB 6gretmenlerinin
goriislerinden dogrudan 6rnek alintilar agagida verilmistir:

03: “Hayir acikgas1 ders siiresinin yetersiz olmasi ve kitabin biitiin dgrencilere hitap
etmemesi sebebiyle derslerin biitiin 6grencilerin 6grenme stiline uygun olacak sekilde islenmesi
miimkiin degildir.”

O5: “Hayr. Ciinkii ders kitabindaki bazi konular tamamen isitsel stile hitap etmekte bazilart
ise sadece gorsellerle desteklenmektedir.”

012: “Evet miimkiin oldugunu diisiiniiyorum. Ciinkii DKAB dersi sézel derslerden oldugu
icin ve yasantidan dogan bir ders oldugu i¢in her 6grenciye uygun sekilde islenebilir.”

015: “Evet miimkiin oldugunu diisiiniiyorum. Ciinkii dgrencilerimi iyi tantyorum, onlarla
giiclii bir bag ve diyalog kuruyorum, ayni zamanda onlarin farkli 6grenme stillerine sahip 6grenciler
oldugunun farkinda olarak siniflarin1 onlarin farkliliklarin1 géz oOniinde bulundurarak farkl
yontemlerle diizenliyorum. Hepsine uygun olacak sekilde ders islenebilir ve ders saatinin de bunun
i¢in yeterli oldugunu diisliniiyorum.”
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Arastirma bulgular, DKAB derslerinin 6grencilerin 6grenme stillerine uygun sekilde
islenmesinde genel olarak giigliikler yasandigim gdstermektedir. Ogretmenlerin bir kismi, dersin
yapisi ve gliclii 6gretmen-6grenci etkilesimi sayesinde stillere uygun égretimin miimkiin oldugunu
ifade ederken; diger bir kismi ise sinif mevcudunun fazlaligi, ders siiresinin kisitliligi, fiziksel
imkanlarin yetersizligi ve ders kitab igeriklerinin farkli 6grenme stillerini kapsamamasi nedeniyle
bu hedefe ulasmanin zorlugunu vurgulamaktadir. Bu veriler 15181inda; 6grenme stillerine uygun bir
egitim ortam1 olusturulabilmesi i¢in sinifin fiziksel kosullarinin iyilestirilmesi, O6gretim
materyallerinin ¢esitlendirilmesi ve Ogretmenlerin bu alandaki mesleki yeterliliklerinin
desteklenmesi gerektigi seklinde degerlendirilebilir.

3.6. Kinestetik Ogrenme Stiline Sahip Ogrencilerin Farkh Stilde Ogretimin
Gergeklestirildigi Siireclerde Sergiledikleri Davramslara lliskin Bulgular

Aragtirmaya katilan Ogretmenlerle gerceklestirilen goriismede katilimcilara “Kinestetik
O0grenme stiline sahip 6grencileriniz, sadece gorselligin ya da sadece isitselligin 6n planda oldugu
stireclerde neler yapiyorlar, nasil davranislar sergiliyorlar?” sorusu yoneltilerek 6gretmen goriisleri
tespit edilmistir. Kinestetik O6grenme stiline sahip Ogrencilerin farkli stilde 6gretimin
gergeklestirildigi  siireglerde sergiledikleri davraniglara iligkin Ggretmenlerin goriislerine  ait
bulgularin incelenmesi sonucu elde edilen veriler dogrultusunda olusturulan kodlar, kodlara yonelik
frekans degerleri ve kodlara iligskin hiyerarsik kod-alt kod modeli sekil 6’da sunulmustur.

Sekil 6: Kinestetik Ogrenme Stiline Sahip Ogrencilerin  Farkli Stilde Ogretimin
Gergeklestirildigi Stireglerde Sergiledikleri Davranislara Iliskin Goriiglerden Olusan Model

]

Kinestetik Ogrenme Stiline Sahip Ogrencilerin Farkh
Stilde Ogretimin gergeklestirildigi Stireglerde
Sergiledikleri Davraniglara iliskin Bulgular

Derse karsi ilgisizlik ve sikilma (10)  Sinif iginde dolasma, konugmave  Dikkat daginikhigi,géz temasi

ders isleyisini engelleme (7) kuramama ve farkli seylere
odaklanma (7)

Sekil 6 incelendiginde Kinestetik 6grenme stiline sahip 6grencilerin farkli stilde 6gretimin
gergeklestirildigi siireclerde sergiledikleri davraniglara iligkin goriislerinde Ogretmenler frekans
degerlerine gore; “derse kars1 ilgisizlik ve sikilma” (01, 02, 03, 04, 06, 09, 010, 011, 012, 014),
“simf icinde dolasma, konusma ve ders isleyisini engelleme” (02, O3, 05, 08, 012, 014, 015) ve
“dikkat dagmikligi, gbz temas1 kuramama ve farkli seylere odaklanma” (01, 03,04, 07,013,014,
015) kodlar1 ile kodlanmistir. DKAB dgretmenlerinin goriislerinden dogrudan &rnek alintilar
asagida verilmistir:

06: “Ogrencilerim bu siireglerde derse karsi ilgisiz davranabiliyor, sikiliyor ve ders
noktasinda da yeteri kadar katilim saglamayabiliyorlar.”
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03: “Bu stile sahip olan ogrenciler bu siireglerde ¢ok cabuk sikilmakta, dikkatleri
dagilmakta, dersi dinlememeye ve ders isleyisini bozacak davranislar sergilemeye baglamaktadirlar.”

014: “ligisizlik ve dikkat dagmklig yasayabiliyorlar, simfta dolasabiliyorlar ve dersi
dinlemiyorlar.”

Arastirma bulgulan, kinestetik 6grenme stiline sahip 6grencilerin, farkli stilde &gretimin
gerceklestirildigi siireglerde cesitli uyum sorunlar1 yasadiklarini ortaya koymaktadir. Ogretmen
goriislerine dayali bu bulgular; 6grencilerin derslerde ilgisiz kalarak sikildiklarini, sinif igerisinde
dolasip konustuklarini, dersin isleyisini kesintiye ugrattiklarini, dikkat daginikligi yasadiklarini, goz
temast kurmakta zorlandiklarim ve dikkatlerinin kolayca dagildigim1 gostermektedir. Bu veriler
15181nda, egitimcilerin 6grencilerin bireysel farkliliklarin1 ve 6grenme stillerini dikkate almalarinin
zorunlulugu acikea goriilmektedir. Dolayisiyla, 6gretim siireclerinin 6grenme stillerine hitap edecek
sekilde tasarlanmasi ve Ogretmenlerin Ogrenci stilleri konusundaki pedagojik yeterliliklerini
gelistirerek 0gretim ortamlarini buna uygun bi¢cimde diizenlemeleri biiyiik bir 6nem tagimaktadir.

3.7. Kinestetik (")grepme Stiline Uygun Ogretim Gergeklestirmenin Zor Oldugu
Diisiiniilen Konulara Iliskin Bulgular

Arastirmaya katilan Ogretmenlerle gerceklestirilen goriismede katilimcilara “DKAB
derslerinde, kinestetik 6grenme stiline uyarlanmasinin zor oldugunu diisiindiigliniiz konular var mu,
neden?” sorusu yoneltilerek O6gretmenlerin kinestetik Ogrenme stiline uygun Ogretim
gergeklestirmenin zor oldugunu diisiindiikleri konulara iliskin goriigleri tespit edilmistir. Elde edilen
veriler dogrultusunda olusturulan kodlar, kodlara yonelik frekans degerleri ve kodlara iliskin
hiyerarsik kod-alt kod modeli Sekil 7°de sunulmustur.

Sekil 7. Kinestetik Ogrenme Stiline Uygun Ogretim Gergeklestirmenin Zor Oldugu
Disiiniilen Konulara Iligkin Goriislerden Olusan Model

@]

Kinestetik Ogrenme Stiline Uygun Ogretim
Gergeklestirmenin Zor Oldugu Distinilen Konulara

iliskin Bulgular \
Zorluk Yasanan Konular Zorluk Yasama Nedenleri

] ]

Kissalar, tarihi claylar (1) Soyut olmasi ve gozle Siniflarin kalabalik olmasi (1)
gorilememesi (11

)
@] ] @]

ibadetler (3) Kader inanci (1) Bilgiye dayali olmasi (4)

Yaratici, ahiret, melek, seytan ve
cin (11)

Sekil 7 incelendiginde kinestetik 6grenme stiline uygun Ogretim gergeklestirmenin zor
oldugu diistiniilen konulara iligkin goériislerinde 6gretmenler frekans degerlerine gore; “evet, var”
diyen 6gretmenlerin kinestetik 6grenme stiline uyarlanmasinin zor oldugunu diisiindiikleri konularda
zorluk yasama nedenleri frekans degerlerine gore; “soyut olmasi ve gozle gorillememesi” (01,02,
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03, 04, 06, 07, 09, 011, O13), “bilgiye dayali olmas1” (05, 08, 09, O10) ve “smiflarin kalabalik
olmasr” (012) kodlar ile kodlanmistir. Ogretmenlerin kinestetik 6grenme stiline uyarlanmasinda
zorluk yasadig1 konular ise frekans degerlerine gére “yaratici, ahiret, melek, seytan ve cin” (01, 02,
03, 04, 06, 07, 09, 011, 013, 014, O15), “ibadetler” (08, 010, O12), “Kissalar, tarihi olaylar”
(05), “Kader inanc1” (O3) kodlar ile kodlanmistir. DKAB 6gretmenlerinin goriislerinden dogrudan
ornek alintilar asagida verilmigtir:

O1: “Evet &zellikle soyut oldugu igin bazi konularda zor oldugunu diisiiniiyorum. Ornegin
ahiret, seytan, yaratici gibi konularda kinestetik 6grenme konusunda zorluk yasamaktayiz.”

03: “Evet var. Kader inanci, Melek, Allah’mn bir yaratic1 olarak var olmasi inanci gibi
kavram ve konular soyut oldugu i¢in kinestetik 6grenme stiline uyarlanmasi zordur.”

O5: “Evet. Sadece bilgi aktarimi yapilan konularin zor oldugunu diisiiniiyorum. Ornegin
kissalar ve tarihi bilgiler i¢eren konular kinestetik 6grenme stiline uyarlanmasi zor olan konulardir.”

012: “Evet var ibadet konular1. Bu tarz konularin kalabalik siniflarda uygulanmasinin imkan
olarak zor oldugunu diisiiniiyorum.”

Arastirma bulgulari, 6gretmenlerin kinestetik 6grenme stiline uygun 6gretim gergeklestirme
ve uygulama siireclerinde ¢esitli zorluklar yasadiklarmi ortaya koymaktadir. Ogretmenler; konu
iceriginin yogunlugu, bilginin soyut nitelikte olmasi ve siif mevcudunun fazlaligi gibi faktorlerin
bu siireci zorlastirdigini belirtmislerdir. Ozellikle yaratici, ahiret, melek, seytan ve cin, kader,
ibadetler, kissalar ve tarihi olaylar gibi soyut veya teorik agirlikli konularin kinestetik 6grenme stiline
uyarlanmasinda ciddi giicliiklerle karsilasildig tespit edilmistir. Bu goriislerden hareketle, DKAB
derslerinde soyut kavramlarin somutlastirilarak dgretilmesinin gerekliligi 6ne ¢cikmaktadir. Ogretim
yontemlerinin 6grencilerin 6grenme stillerine uygun sekilde yeniden revize edilmesi, bu kavramlarin
anlagilmasini kolaylagtiracak temel bir gereksinim olarak degerlendirilmektedir.

3.8. Kinestetik Ogrenme Stiline Gore Etkinlik Uretmenin Uygun Oldugu Konulara
Iliskin Bulgular

Arastirmaya katilan 6gretmenlerle gerceklestirilen goriismede katilimcilara “sizce hangi
konular, kinestetik 6grenme stiline sahip olan 6grenciler igin etkinlik iiretilmesine daha ¢ok
uygundur?”’ sorusu yoneltilerek kinestetik 6grenme stiline gore etkinlik iiretmenin uygun oldugu
konulara iliskin 6gretmen goriigleri tespit edilmistir. Kinestetik 6grenme stiline gore etkinlik
iiretmenin uygun oldugu konulara iligkin 6gretmenlerin goériislerine ait bulgularin incelenmesi
sonucu elde edilen veriler dogrultusunda olusturulan kodlar, kodlara yonelik frekans degerleri ve
kodlara iligkin hiyerarsik kod-alt kod modeli Sekil 8’de sunulmustur.
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Sekil 8: Kinestetik Ogrenme Stiline Gére Etkinlik Uretmenin Uygun Oldugu Konulara
Iliskin Gériislerden Olusan Model

Kinestetik Ogrenme Stiline Gore Etkinlik Uretmenin
Uygun Oldugu Konulara liskin Bulgular

AN

Namaz,abdest, oruc, kurban,  Dinve temizik (3 ~ Ginlik konusmalarda dini  Peygamber kissalan () Zararl ahiskaniilar (1) Gizel ahlak (1)
zekat ve hac ibadetleri (12) ifadeler (3)

Sekil 8 incelendiginde kinestetik 6grenme stiline gore etkinlik iiretmenin uygun oldugu
konulara iliskin goriislerinde 6gretmenler frekans degerlerine gore; “namaz, abdest, orug, kurban,
zekat ve hac ibadetleri” (04, 05, 06, 07, 08,09, 010, 011,012, 013, 014, O15), “din ve temizlik”
(01, 02, 03), “giinliik konusmalarda dini ifadeler” (01, 02, O3), “peygamber kissalar1” (05, O13),
“zararl1 aliskanliklar” (09) ve “giizel ahlak” (O1) kodlar1 ile kodlanmistir. DKAB 6gretmenlerinin
goriislerinden dogrudan 6rnek alintilar asagida verilmistir:

O1: “Gunlik konugmalarda dini ifadeler konusu, din ve temizlik konusu, giizel ahlak gibi
konular kinestetik 6grenme stiline uygun etkinlik iiretmenin uygun oldugu konulardir.”

05: “Hac ve namaz gibi ibadete dayali konular ve peygamber kissalari gibi tarihi olaylarin
canlandirilmasi ile ilgili konular kinestetik 6grenme stiline sahip olan Ogrencilerimiz igin
uygulamaya dayali etkinlikler olusturmaya uygun olan konulardir.”

09: “Namaz, Hac, kurban gibi ibadetler ve zararli aligkanliklar konusu etkinlik iiretmeye
uygundur.”

Arastirma bulgularinda kinestetik 6grenme stiline gore etkinlik iiretmenin uygun oldugu
konulara iligkin belirtilen goriislerden hareketle 6gretmenlerin biiylik bir kisminin namaz, abdest,
orug, kurban, zekat ve hac ibadetlerinin kinestetik 6grenme stiline sahip 6grenciler i¢in etkinlik
iretmeye daha uygun oldugunu belirttikleri goriillmektedir. Bunun yaninda diger bir kisim
Ogretmenlerin belirttikleri konular ise; din ve temizlik, gilinliik konusmalarda dini ifadeler,
peygamber kissalari, zararl aligkanliklar ve giizel ahlaktir. Bu goriislerden hareketle 6grencilerin
bireysel farkliliklarinin ve 6grenme stillerinin farkina varilmasi, bu stillere uygun olacak sekilde
etkinlik tiretilmesi ve 6gretmenlerin 6grenci stillerine iliskin bilgi sahibi olup 6gretim siirecini buna
uygun sekilde diizenlemesi gerektigi yoniinde yorumlanabilir

3.9. DKAB Ogretmenlerinin Kinestetik Ogrenme Stiline Uygun Olarak Kullandiklar
ve Urettikleri Etkinliklere liskin Bulgular

Aragtirmaya katilan Ogretmenlerle gerceklestirilen goriismede katilimcilara  “ders
kitaplarindaki etkinlikler disinda, kendinizin iirettigi ya da kullandig1 kinestetik 6grenme stiline
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uygun olabilecek etkinliklere 6rnek verir misiniz?” sorusu yoneltilerek DKAB 6gretmenlerinin
kinestetik 6grenme stiline uygun olarak kullandiklarn ve iirettikleri etkinliklere iligkin durumlar
tespit edilmistir. Elde dilen veriler dogrultusunda olusturulan kodlar, kodlara yonelik frekans
degerleri ve kodlara iliskin hiyerarsik kod-alt kod modeli Sekil 9°da sunulmustur.

Sekil 9: DKAB Ogretmenlerinin Kinestetik Ogrenme Stiline Uygun Olarak Kullandiklar1 ve
Urettikleri Etkinliklere iliskin Goriislerden Olusan Model

]

DKAB Oretmenlerinin Kinestetik Ogrenme Stiine Uyqun
Olarak Kullandiklan ve Urettikleri Etkinliklere flskin
Bulgular

Y

]

Drama, tiyatro, canlancimave  Maket, model, ¢izim ve materyal -~ Oyunlar(4)  Video hazrlame ve dijital icerk  Gexiler ve sosyal etkinfiler (1)
uygulama etkinlikleri {13) hazrlama {7) {iratme (3)

Sekil 9 incelendiginde DKAB 0Ogretmenlerinin kinestetik 6grenme stiline uygun olarak
kullandiklar1 ve trettikleri etkinliklere iliskin goriislerinde 6gretmenler frekans degerlerine gore;
“drama, tiyatro, canlandirma ve uygulama etkinlikleri” (O1, 02, 03, 04, 05, 06, 07, 08, 09, 010,
011, 012, O13), “maket, model, ¢izim ve materyal hazirlama” (O1, 02, 03, 04, 08, 09, O15),
“oyunlar” (01, 03, 06, O11), “video hazirlama ve dijital igerik tiretme” (01, 011, 014) ve “geziler
ve sosyal etkinlikler” (O11) kodlar1 ile kodlanmistir. DKAB 6gretmenlerinin goriislerinden dogrudan
ornek alintilar asagida verilmistir:

O1: “Oyun oynatma, drama etkinlikleri, dgrencilerle birlikte eglenceli video hazirlama,
materyal hazirlama gibi uygulamali etkinlikleri siklikla kullanmaktayim.”

03: “Oyun kartlar ile cesitli oyunlar, afisler, dramalar, giinliik gérevlendirmeler (6rnegin
sinifin en temizini se¢elim vb.) uygulamalarini yaptirtyorum.”

O11: “Cami gezileri, iyilik kutular1, sadaka kutular1, hayvan barinaklar1, uygulamali namaz
etkinlikleri, ¢cevreyi yesillendirme, bahgeye agag dikme, aile ziyaretleri, yardimlagsma ve paylagsmaya
dayali faaliyetler, drama etkinlikleri, mini tiyatrolar, hac simiilasyonlari izletme, videolar iiretme,
oyunlar vesaire gibi etkinlik ve uygulamalar siklikla kullanmaktayim.”

Arastirma bulgulari, DKAB 6gretmenlerinin kinestetik 6grenme stiline uygun olarak
gelistirdikleri ve uyguladiklar1 etkinliklere iliskin egilimlerini ortaya koymaktadir. Ogretmenler;
derslerinde drama, tiyatro, canlandirma ve uygulamali etkinliklere yer verdiklerini; maket, model,
¢izim ve materyaller tasarladiklarini, oyun tabanli 6grenme yontemlerini kullandiklarini, ayrica
video hazirlayip dijital icerik iirettiklerini ve geziler diizenleyip sosyal etkinlikler araciligiyla 6gretim
stirecini zenginlestirdiklerini belirtmislerdir. Bu veriler 1s181inda, 6gretmenlerin derslerinde ¢esitli
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yontem ve teknikleri kullandiklari, 6grencilerin bireysel farkliliklarinin ve 6grenme stillerinin
farkinda olduklar1 ve Ogretim siireclerini bu dogrultuda yapilandirmaya caligan bir yaklagim
sergiledikleri soylenebilir.

Sonu¢ Tartisma ve Oneriler

2024-2025 egitim 6gretim yi1linda Mus ilinde gorev yapan 15 DKAB 6gretmeni ile yapilan
bu calismada, 6gretmenlerin ilkogretim DKAB derslerinde kinestetik 6grenme stilinin kullanimina
yonelik goriisleri incelenmistir. Aragtirmada elde edilen bulgular icerik analizine tabi tutulmustur.

Aragtirmanin birinci alt problemi kapsaminda katilimcilara, “DKAB ders kitabindaki
etkinliklerin hepsi derslerde uygulaniyor mu, neden?” sorusu yoneltilmis ve elde edilen veriler
incelenmistir. Ogretmenlerin DKAB ders kitabindaki etkinliklerin tiimiiniin derste uygulanmasina
iligkin goriislerinde; 6grenme ¢iktisini kazandirma ve Ogrenmeye katki saglamasi diisiincesi
yatarken; uygulanmamasinda ise etkinliklerin kullaniglt olmamasi, sinif mevcudunun ¢ok olusu, ders
stiresinin yetersizligi ve Ogrencilerin farkli stillere sahip olusu gibi sebeplerin var oldugu
goriilmektedir. Ogretmenlerin bir kismmin ders kitab1 etkinliklerinin hepsini uygulamamalari
noktasinda etkinliklerin kullaniglt olmamas1 yoniiyle elestirdikleri goriilmektedir. Oysa Cuaresma’ya
gore Ogrencilerin bagarili olmasi i¢cin &grenme stillerinin hepsiyle ilgili olan etkinliklerin,
Ogretmenler tarafindan 6gretim siirecine dahil edilmeleri gerekmektedir (Gilakjani, 2012, s. 105).
Buna gore ders kitaplarinin islevlerini yerine getirme konusunda eksik kaldig1 ifade edilebilir. Ayni
zamanda 6gretmenlerin ders saatlerinin azlig1 ve 6grenci sayisinin fazlaligindan bahsetmis olmalar
kinestetik 6grenme stiline sahip 6grencilerin potansiyel basarilarinin ortaya ¢cikmasinda engelleyici
bir rol oynayabilecegini diisiindiirmektedir. Ogretmenlerin bahsedildigi {izere bir kismimin belirtilen
nedenlerle ders kitabindaki etkinliklerin tamamimi yaptirmamasi ve karar verme yetkilerini
kullanarak oOgretim siirecini ilerletmeleri, beklenen bir durum olmaktadir. Bununla birlikte
Ogretmenlerin lizerinde durmadigi etkinliklerin hangi 6grenme stiline yonelik etkinlikler oldugunun
bilinmesi énemlidir. Ciinkii bu etkinlikler arasinda kinestetik 6grenme stiline yonelik herhangi bir
etkinligin yer almas1 durumu bu stile sahip 6grenciler i¢in olumsuz bir durum olusturmaktadir.

Arastirmanin ikinci alt problemi kapsaminda katilimcilara, “DKAB ders kitabindaki
etkinlikleri siz hazirlayacak olsaniz, 6grenme stili dagilimini nasil yapardiniz, neden?” sorusu
yoneltilmis ve elde edilen veriler incelenmistir. Ogretmenlerin DKAB ders kitabindaki etkinliklerde
ogrenme stili dagilimina iligkin goriisleri; karma stili tercih ederek biitiin stillere esit bir sekilde yer
verilmesi, gorsel ve isitsel 6grenme stili, gorsel 6grenme stili agirlikli, kinestetik 6grenme stili
agirlikli seklindedir. Bu dagilimlan tercih etmelerinin nedenine iliskin ise; biitiin 6grencilere ve
stillere hitap etmenin gerekliligini, DKAB dersinin sozel igerikli olmasi, derse olan ilgi ve
motivasyonu yiikseltme ve uygun imkan ve sartlari saglamasi gibi sebepleri belirtmislerdir.
Ogretmenlerin ders kitab1 etkinliklerinde kinestetik agirlikli etkinliklerden ziyade, karma 6grenme
stilini tercih etmeleri dikkat ¢ekici bir husustur. Ogretmenlerin kinestetik etkinlik nerilerinin siirlt
kalmas1 ve daha ¢ok karma stile yonelmeleri, miifredat yapisina uyum saglama cabasi olarak da
yorumlanabilir. Bunun yanisira karma bir 6grenme stili dagilimin tercih edeceklerini belirtmeleri,
siif igerisindeki Ogrenci c¢esitliligini (gorsel, isitsel, kinestetik) gdzetme c¢abalarinin bir
yansimasidir. Ogretmenlerin, sinif icerisindeki 6grenci cesitliligini gozeterek karma yontemleri
tercih etmeleri pedagojik agidan olumlu bir egilim olsa da, kinestetik stile 6zel etkinliklerin siirh
kalmasi, bu 6grenme grubunun ihtiyaglarinin tam anlamiyla kargilanamadigini géstermektedir. Bu
durum, 6gretmenlerin kinestetik etkinlik tasarlama ve materyal gelistirme hususlarinda pratik bir
cekince tasiyor olabileceklerini ve bu konuda destekleyici ¢alismalara ihtiyag duyduklarini ortaya
koymus ve bu arastirmanin gerekliligini de agiga ¢ikarmigtir. Buna gore DKAB 6gretiminde ana
kaynak olarak kullanilan ders kitaplarinin ve igerisinde bulunan etkinliklerin her 6grencinin 6grenme
stiline uygun olarak diizenlenmesinin ve dgretmenler tarafindan uygulanmasinin gerekliligi ortaya
cikmustir.
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Aragtirmanin iiglincii alt problemi kapsaminda katilimcilara, “DKAB ders kitaplarinda
kinestetik 6grenme stiline uygun olabilecek etkinliklerin sayis1 artirilsa bu etkinliklerin tamamini
derslerde uygulatir misiniz, neden?” sorusu yoneltilmis ve elde edilen veriler incelenmistir.
Ogretmenler goriislerinde; DKAB ders kitabindaki kinestetik 6grenme stiline uygun etkinliklerin
sayisinin artirilmasi ve derste uygulatilmasimin miimkiin oldugunu diislinme sebepleri arasinda kalict
O0grenmeler saglamasi, dersin eglenceli olmasi, sikici olmamasi, 6grencileri 6gretim siirecine aktif
bir sekilde dahil edebilme amaci giidiilmesi gibi sebepleri ifade ederken; miimkiin olmadiginin
diisiiniilmesinde sinifin kalabalik olmasi ve ders siiresinin yetersiz olmasi gibi sebeplerin var
oldugunu belirtmektedirler. Ogretmenlerin, kinestetik 6grenme stiline uygun etkinliklerin sayismin
artirtlmasini kalici 6grenme, ders motivasyonu ve aktif katilim acisindan desteklemeleri, bu
yontemin egitim 6gretim siirecindeki islevselligini ortaya koymakta olup kinestetik 6grenme stiline
yonelik etkinlikleri yapmaya c¢ogunlugunun istekli oldugunu gostermektedir. Etkinlikleri
uygulatamayacagini soyleyen 6gretmenlerin ise bunu sinif mevcudunun fazlalhigi, ders siiresinin
yetersizliligi gibi yapisal bazi sebeplere dayandirmis olmalar1 uygun sartlarin ve ortamin saglanmasi
durumunda bu 6gretmenlerin de etkinliklerin uygulanmasi noktasinda istekli olacaklari varsayimini
giiclendirmektedir. Bu durum c¢alismanin birbirini destekleyen bulgularindandir. Bununla birlikte
mevcut ders kitabi igeriklerinin ve fiziksel sartlarin 6grenme ortamlarimi etkiledigi sonucundan
hareketle 6grenci merkezli bir anlayisla geleneksel sézel aktarimin 6tesine gegilmesi gerektigini de
acikea gostermektedir. Bu durum, TYMM nin erdem-deger-eylem biitiinliigii, beceri temelli {iretim
ve Ogrenci katilmini onceleyen yapisiyla ortiismektedir (MEB, 2024). Nitekim DKAB o6gretim
programlarinin 6gretmen goriislerine gore degerlendirildigi bazi giincel ¢alismalarda da (Ceylan,
2025, s. 56), vurgulandigi lizere, yeni Maarif Modelin dinamik ve beceri odakli yapisi, dini bilginin
sadece bilissel diizeyde kalmayip pratik hayata aktarilmasini ve davraniga doniistiiriilmesi gerektigini
vurgulanmaktadir. Arastirmamizda da tespit edilen; ders kitaplarindaki etkinliklerin sinirl kalmasi,
yapisal engellerin asilmast gerektigi vb. bulgular, TYMM'in 6ngoérdigi biitiinciil ve kapsayici
egitim anlayistyla da biiytik bir paralellik arz etmektedir.

Arastirmanin dordiincii alt problemi kapsaminda katilimcilara, “Ogrencilerinizin hangi
O0grenme stiline sahip oldugu hakkinda bilginiz var mi, sinifinizda hangi 6grenme stiline sahip
ogrenciler daha yogundur?” sorusu yoneltilmis ve elde edilen veriler incelenmistir. Ogretmenlerin
ogrencilerinin sahip oldugu 6grenme stiline iliskin goriisleri; siniflarda gorsel 6grenme stiline sahip
olan ve kinestetik Ogrenme stiline sahip olan Ogrencilerin ¢ogunlukta oldugu; siniflardaki
Ogrencilerin bir kisminin ise isitsel stile yogun olarak sahip oldugu seklindedir. Arastirma bulgular
incelendiginde, DKAB &gretmenlerinin dgrencilerinin sahip oldugu 6grenme stilleri konusunda
farkindaliklariin yiiksek oldugunu ve arastirmanin diger bulgularinda sinifin kalabalik olmasinin
olumsuzlugunu ifade etmelerine ragmen arastirmaya katilan 15 &gretmenin de &grencilerinin
Ogrenme stilini bildigi ve 6grencisini tanidigi ¢ikarimi yapilabilmektedir. Bununla birlikte siniflarda
gorsel ve kinestetik 6grenme stiline sahip 6grencilerin agirlikta oldugunu gozlemlediklerini de ortaya
koymaktadir. Bu durum, Demir (2015) tarafindan ifade edilen, din egitiminin bireyin duyusal,
duygusal ve biligsel yonlerini bir biitiinlik icerisinde ele almasi gerektigi ilkesiyle Ortiismektedir.
Ogrenme stilinin bilinmesi grencinin taninmasinda da énemli rol oynamaktadir. Ogretmenlerin
bunu basarmasi durumunda Ogretim daha etkili olacak sekilde planlanabilecegi gibi bunun
sonucunda da 6grenci basarisinda artis meydana gelmesi sdz konusu olabilecektir. Bu bulgudan elde
edilen sonu¢ Ogrencilerin dgrenme stilinin  dgretmenlerce 6nemsendigine yonelik yargiy1
giiclendirmektedir.

Arastirmanim besinci alt problemi kapsaminda katilimcilara, “DKAB derslerinin her
Ogrencinin 6grenme stiline uygun olacak sekilde islenmesi miimkiin miidiir, neden?” sorusu
yoneltilmis ve elde edilen veriler incelenmistir. Ogretmen goriislerine iliskin; DKAB derslerinin
Ogrencinin sahip oldugu 6grenme stiline uygun sekilde iglenmesinin miimkiin oldugunu diisiinme
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sebepleri arasinda DKAB dersinin yapisi ve igerigi, 6gretmen ve dgrenci diyalogunun giiglii olmast
olup; miimkiin olmadiginin diisliniilmesinde sinifin kalabalik olmasi, ders siiresi ve imkanlarinin
yetersiz olmasi, ders kitabi iceriklerinin yetersizligi ve biitiin 6grenme stillerini kapsamamasi
seklindedir. Ogretmenlerin bir kismi, giiclii 6gretmen-6grenci etkilesiminin ve ders iceriginin
esnekligi sayesinde 6grenme stillerine hitap etmenin miimkiin oldugunu savunurken diger bir kisim
ogretmenler ise sinif mevcutlarinin fazlaligi, ders siiresinin azlig1 ve ders kitab1 igeriklerinin farkl
ogrenme stillerini kapsamakta yetersiz kalmasi gibi yapisal engellerin bu stili uygulamada temel
engel teskil ettigini vurgulamaktadir. Ogretmen goriisleri pedagojik hedefler ile yapisal engeller
arasinda belirgin bir aciklik oldugunu gdstermektedir. Bu veriler, 6grenci merkezli 6gretim
yaklagimlarinin, smif ici fiziksel ve materyal kosullarin iyilestirilmeden pratik diizlemde
yayginlagmasinin zorlugunu ortaya koymaktadir.

Aragtirmanin altinct alt problemi kapsaminda katilimcilara, “Kinestetik 6grenme stiline
sahip 6grencileriniz, sadece gorselligin ya da sadece isitselligin 6n planda oldugu siireglerde neler
yapiyorlar, nasil davraniglar sergiliyorlar?” sorusu yoneltilmis ve elde edilen veriler incelenmistir.
Ogretmenlerin goriisleri; cogunlukla derslerde ilgisiz kalip sikildiklari, smif icinde dolasip
konustuklari, ders isleyisini engelledikleri, dikkat dagmiklig1 yasadiklari, goz temasi kuramadiklari
ve farkli seylere odaklandiklari seklindedir. Ogretmenlerin, kinestetik 6grenme stiline sahip
ogrencilerin geleneksel alisilagelmis yontemlerle islenen derslerde ilgisizlik, sikilma, dikkat
dagmikligi ve smif diizenini bozucu davraniglar sergilediklerini belirtmeleri, kinestetik stile
sahipogrencilerin hareket ve aktif katilima dayali 6grenme siireclerine olan ihtiyacini dogrular
niteliktedir (Colak, 2024, s. 3; Yarli, 2023, s. 22). Grinder’a gore de kinestetik stile sahip 6grencilerin
disaridan gelen ses ve goriintiileri algilamak i¢in bunlar harekete doniistiirmeleri gerekmektedir
(Boydak, 2019, s. 51). Ote yandan DKAB dersinin s6zel icerikli bir ders oldugu birgok dgretmenin
aciklamasinda goriilmektedir. DKAB dersinin agirlikli olarak sozel bir yapiya sahip olmasi,
kinestetik 6grenciler i¢in hareket ve aktif katilima dayali bir ihtiyac alan1 olusturmaktadir. Ogrenme
stili ile Ogretim siireci arasindaki bu uyumsuzluk, yalnizca bireysel bir durum degil genele
yansiyarak, ayn1 zamanda siniftaki etkilesimin aksamasina ve sinif yonetiminin giiclesmesine neden
olmaktadir. Kinestetik 6grencilerin derse uyum saglayamama durumunun siireklilik kazanmasi,
akademik basarisizligin yani sira 6grencinin "uyumsuz" veya "derse ilgisiz" gibi tanimlamalarla
etiketlenmesine yol agacak bir siirecin temelini olusturmaktadir. Ogrenme stili ile 6gretim sekli
arasindaki ortaya ¢ikacak bu uyumsuzlugun, Ogrencilerin derse karsi ilgisizlesmelerine yol
acabilecegi yoniindeki Felder ve Silverman’in tespitleri (Felder & Silverman, 1988, s. 674), bu
aragtirmadaki 6gretmenlerin kinestetik 6grencilerin davraniglarina yonelik gézlemleriyle paralellik
gostermektedir. Bu farkli 6grenme stilleri nedeniyle, 6gretmenlerin tiim 6grencilerin siniflarinda
basarili olabilmeleri i¢in her bir 6grenme stiliyle ilgili etkinlikleri miifredatlarina dahil etmeleri
onemlidir. Dersleri bu ¢izgide ilerlettiginde Ogrencilerin basarili olmalar1 s6z konusu olacaktir
(Gilakjani, 2012, s. 105). Egitimin 6énemli sormluluk alanlarindan biri olan, her 6grenciyi kazanma
hedefi, bireysel 6grenme 6zelliklerinin 6gretim siirecinde temel bir belirleyici olarak gozetilmesiyle
miimkiin olabilmektedir.

Arastirmanin yedinci alt problemi kapsaminda katilimcilara, “DKAB derslerinde, kinestetik
O0grenme stiline uyarlanmasiin zor oldugunu diislindiigiiniiz konular var mi, neden?” sorusu
yoneltilmis ve elde edilen veriler incelenmistir. Ogretmenlerin goriisleri incelendiginde; dini soyut
kavramlarin yogunlugu, igerigin bilgi odakli ve teorik yapisi ile sinif mevcutlarinin kalabalik olmasi
one cikan temel siirhiliklar olarak belirlenmistir. Bu baglamda, kinestetik uygulamalarin hayata
gecirilmesinde en fazla giicliik yasanilan {inite ve konular; yaratici, ahiret, melek, seytan, cin ve kader
inanci1 gibi metafizik/soyut temalarin yani sira, ibadetler, kissalar ve tarihi olaylar seklinde kategorize
edilmigtir. Piaget’nin somut islemler donemindeki 6grencilerin 6grenme ihtiyaglarina dair kuramsal
cergevesi, bu noktada belirleyici bir rol oynamaktadir. S6z konusu gelisim evresindeki dgrencilerin
diinyay1 anlama big¢imleri nesnel, fiziksel ve etkilesimsel siire¢lere dayanmaktadir. Oysa 6gretmen
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goriislerinden hareketle DKAB derslerinin agirlikli olarak sézel ve teorik bir yapiya sahip olmasi,
kinestetik 6grencilerin yaparak-yasayarak 6grenme ihtiyaclarini tam olarak karsilayamamaktadir. Bu
uyumsuzluk, kinestetik 6grenme stili baskin olan bir 6grencinin bu konular islenirken 6nceki
bulgularda da iizerinde durulan durumlari (dikkat daginiklig1, diger arkadaslari ile ders dis1 konularda
konusmasi) yasamasma zemin hazirlamaktadir. Kinestetik 6grenme stiline sahip Ogrencilerin
yasadig1 bu adaptasyon siireci, yalnizca DKAB dersindeki basarilarini degil, uzun vadede genel
akademik basarilarini ve egitim siireglerine yonelik tutumlarini da olumsuz yonde etkileyebilecek bir
riske isaret etmektedir. Bununla birlikte, DKAB derslerinde kinestetik stile uygun o6gretimin
gerceklestirilmesinde dnemli engeller oldugu tespit edilmistir. Ozellikle "Yaratici, ahiret, melek,
kader inanc1" gibi soyut ve metafizik konularin kinestetik yontemlerle somutlastirilmasinin zorlugu,
Ogretmenlerin en ¢ok vurguladigi sinirliliklardan biridir. Bu sonug, soyut kavramlarin yogun oldugu
din egitiminde 6grenme stillerine uygun materyal ve yontem eksikliginin egitim niteligini dogrudan
etkiledigini gostermektedir.

Arastirmanin sekizinci alt problemi kapsaminda katilimcilara, “sizce hangi konular,
kinestetik 6grenme stiline sahip olan dgrenciler icin etkinlik {iretilmesine daha ¢ok uygundur?”
sorusu yoneltilmis ve elde edilen veriler incelenmistir. OgretmenlerinKinestetik grenme stiline gore
etkinlik tiretmenin uygun oldugu konulara iligkin 6gretmen goriisleri; namaz, abdest, orug, kurban,
zekat ve hac ibadetleri, din ve temizlik, giinlilk konusmalarda dini ifadeler, peygamber kissalari,
zararli aligkanliklar ve giizel ahlak konusu seklindedir. Arastirmanin dikkat ¢ekici bulgularindan biri,
ibadetler konusundaki yontem karmasasidir. Bazi 0gretmenler ibadetlerin kinestetik 6grenmeye
uyarlanmasinda zorlandiklarini ifade ederken, ayni orneklem igerisindeki diger Ogretmenlerin
namaz, abdest, hac ve zekat gibi konular1 kinestetik etkinlik {iretmeye "en uygun" konular olarak
tanimlamasi, belirgin bir ¢eligkiyi yansitmaktadir. Bu durum, dgretmenlerin kinestetik 6grenmeyi
"fiziksel hareket" olarak dar bir ¢er¢evede mi yoksa "deneyimsel 6grenme" olarak daha genis bir
baglamda mi ele aldiklariyla iliskilendirilebilir. ibadetlerin uygulama gerektiren yapisi, dogru
rehberlik ve materyal destegi saglandiginda kinestetik 6grenciler i¢in giizel bir 6grenme firsati
sunarken; bu destegin eksikligi, bazi Ogretmenlerde "zorlanma" algisin1 besleyen bir hale
gelmektedir.

Aragtirmanin dokuzuncu alt problemi kapsaminda katilimcilara, “ders kitaplarindaki
etkinlikler disinda, kendinizin {irettigi ya da kullandig: kinestetik 6grenme stiline uygun olabilecek
etkinliklere Ornek verir misiniz?” sorusu yoneltilmis ve elde edilen veriler incelenmistir.
Ogretmenler; drama, tiyatro, canlandirma ve uygulama etkinliklerini kullandiklarini, maket, model,
¢izim ve materyal hazirladiklarini, oyunlar oynattiklarimi, video hazirlayip dijital igerik tirettiklerini,
geziler diizenleyip sosyal etkinlikler gerceklestirme seklinde uygulama ve etkinlikleri kullandiklar
yoniinde goriis belirtmislerdir. Bunlarin yaninda oyunlagtirma gibi yaraticilik gerektiren ve
ogrencilerin kinestetik 6grenmelerini destekleyecek yontemlerin de kullanilabilecegini gdsteren
calismalar da mevcuttur(Bilmez & Simsek, 2025, s. 101). Ogretmenlerin kinestetik grenme stiline
uygun olabilecek etkinliklere verdigi 6rnekler DKAB 6gretiminde kinestetik 6grenme stili kullanimi
acisindan Snemli bir kaynak olusturmaktadir. Ayrica Ogretmenler oOnceki bulgularda simf
mevcutlarinin kalabalik olmasi ve ders siiresinin kisitliligi gibi yapisal sorunlart belirttikleri halde,
drama, oyun, maket hazirlama ve saha gezileri gibi ugras gerektiren bu yontemleri kullanarak yapisal
zorluklart agmaya calismalari, pedagojik yaraticiliklarinin ve &6grenci merkezli yaklagimlari
benimseme gayretlerinin bir géstergesi olarak degerlendirilebilir.

Ogretmen goriislerine dayanan aragtirmanin sonuglari biitiinciil bir sekilde incelendiginde;
DKAB derslerinde kinestetik 6grenme stilinin etkin kullaniminin; 6grencilerin derse olan ilgisini
artirdigi, bilgilerin kaliciligimi sagladigi ve 6grencileri aktif katilimer konumuna tasidigi tespit
edilmistir. Ancak mevcut dgretim programi, ders kitab1 igerikleri, sinifin fiziki kosullar1 ve ders
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stirelerinin, her 6grencinin bireysel farkliliklarina uygun bir 6gretim ortami sunmada yetersiz kaldig1
anlagilmaktadir. Sonug¢ olarak; DKAB derslerinde Ogrencilerin 6grenme stillerini merkeze alan,
yaparak-yagayarak 0grenmeye dayali ve soyut kavramlari somutlastirabilen biitiinciil bir 6gretim
yaklagimima olan ihtiyag acgik¢a goriilmektedir. Bu baglamda smniflarin  fiziki sartlarinin
iyilestirilmesi, ogrencilerin bireysel farkliliklarinin farkina varilmasi, Ogretmenlerin G6grenci
stillerine iligkin bilgi sahibi olup &gretim siirecini ve dersin islenis seklini yeniden diizenlemesi ve
buna uygun etkinlik {iretebilmesi, derslerin eglenceli ve kalici 6grenmeleri saglayacak hale
getirilmesi, 6gretmenlerin derste farkli yontem ve teknikler kullanmasi gerektigi sonuglarina
varilmigtir. Arastirma sonuglarindan hareketle su oneriler gelistirilebilir:

. DKAB ders kitaplarindaki etkinlikler, gorsel ve isitsel agirlikli olmaktan gikarilarak
kinestetik &grenme stilini de kapsayacak sekilde yeniden revize edilebilir. Ozellikle soyut
kavramlarin 6gretimi icin ii¢ boyutlu materyaller, simiilasyonlar ve etkilesimli dijital igerikler
gelistirilebilir ve ders igeriklerine entegre edilebilir.

. DKAB ders kitaplarinda, Ogretmenlerin istegi dogrultusunda etkinlikler
olusturulabilir ve 6gretmenlerin DKAB ders kitab1 etkinliklerine yonelik derslerde uygulatmadig
etkinliklerin neler oldugu arastirmacilar tarafindan ayrintil bir sekilde ortaya cikarilabilir.

. Ogrencilerin sahip oldugu 6grenme stillerini kapsamli bir sekilde dlgecek Slgme
araglan gelistirilerek 6grencilerin sahip oldugu stiller incelenebilir.
. DKAB o6gretmenlerine, 6grenme stillerine yonelik farkindaliklarini belirlemeye ya

da artirmaya iliskin teorik bilgiden ziyade pratik bilgilerin yer aldig1 hizmet i¢i egitim seminerleri ve
atolye calismalar diizenlenebilir.

. Kinestetik 6grenme stiline uygun etkinliklerin uygulanabilmesi i¢in, okullarda siif
ici fiziksel ve yapisal diizenlemeler yapilabilir veya okul i¢indeki uygun alanlarin (mescit, uygulama
odasi, bahge) ders saatlerinde "laboratuvar" mantigiyla kullanilabilmesi saglanabilir.

. Bu arastirma, nitel bir durum ¢aligmasi olarak sinirli sayida 6gretmen ile yalnizca
Mus ili kapsaminda yapilmistir. Ogretmen goriislerini derinlemesine ve kapsamli bir sekilde tespit
etmek amaciyla farkli illerde de benzer calismalar yapilabilir. Ayrica, farkli brang 6gretmenlerinin
kinestetik 6grenme stiline bakis agilarimi karsilastiran calismalar alana katki saglayabilir.

www.turkishstudies.net/religion



4930 Hatice Kayaokay - Yusuf Aydin

References

Aksit, S. (2024). Ogrenme stillerine dayali bireysellestirilmis ogretimin ilkokul ikinci sinif
ogrencilerinin okudugunu anlamalarinin gelisimine etkisi [Yiksek Lisans Tezi, Pamukkale
Universitesi]. YOK UlusalTez Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi

Begel, A., Garcia, D. D., & Wolfman, S. A. (2008). Kinesthetic learning in the classroom. ACM
SIGCSE Bulletin, 36(1), 183-184. https://doi.org/10.1145/1028174.971367

Bilmez, A., & Simsek, E. (2025). Oyunlastirilmis DKAB dersine iliskin 6grenci goriisleri. Din ve
Bilim-Mus Alparslan Universitesi Islami Ilimler Fakiiltesi Dergisi, 8(1), 93-111.
https://doi.org/10.47145/dinbil. 1657255

Boydak, A. (2019). Ogrenme stilleri (26. baski). Beyaz Yaynlari.

Biiyiikoztiirk, S., Aygiin, O. E., Kilig Cakmak, E. K., Karadeniz, S., & Demirel, F. (2011). Bilimsel
arastirma yontemleri (9. baski). Pegem Akademi Yayincilik.

Ceylan, T. (2025). Tirkiye Yiizyih Maarif Modeli DKAB 6gretim programlarinin 6gretmen
goriislerine  gore degerlendirilmesi.  llahiyat  Tetkikleri  Dergisi, (63), 55-70.
https://doi.org/10.29288/ilted. 1598481

Capciogli, F., & Kalkan A¢ikgoz, 0. (2018). Nitel arastirmalarda kullamlan arastirma teknikleri.
I¢inde O. Giingér (Ed.), Bilimsel arastirma siiregleri: Yontem, teknik ve etige girig (ss. 203-
220). Grafiker Yayinlari.

Colak, R. (2024). Kinestetik ogrenme stratejisi ile matematik égretiminin égrencilerin matematik oz
yeterlik algilar: ve matematik motivasyonlar iizerindeki etkisi [Yiksek Lisans Tezi].
Istanbul Universitesi. YOK UlusalTez Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi

Demir, O. (2015). Din egitiminde biitiinciil diinya gériisii cercevesinde biitiinsel 6grenme. Bayburt
Egitim Fakiiltesi Dergisi, 10(1), Article 1.

Demirel, F., Karadeniz, $., Akgiin, O. E.,, Cakmak, E. K., & Biiyiikoztirk, S. (2023). Egitimde
bilimsel aragtirma yontemleri (34. bs). Pegem Akademi Yayincilik.

Erden, M., & Altun, S. (2006). Ogrenme stilleri. Morpa Kiiltiir Yaynlar.

Felder, R. M., & Silverman, L. (1988). Learning and teaching styles in engineering education.
Engineering Education, 78(7), 674-681.

Fleming, N. D., & Mills, C. (1992). Not another inventory, rather a catalyst for reflection. 7o Improve
the Academy, 11(1), 137-155. https://doi.org/10.1002/j.2334-4822.1992.tb00213.x

Gilakjani, A. P. (2012). Visual, auditory, kinaesthetic learning styles and their impacts on english
language  teaching. Journal of Studies in  Education, 2(1), 104-113.
https://doi.org/10.5296/jse.v2i1.1007

Hamza Lup, F. (2018). Kinesthetic learning -Haptic User Interfaces for Gyroscopic Precession
Simulation. https://doi.org/10.13140/RG.2.2.13336.44804

Kaf Hasirc1, O. (2005). [lkogretim 3. Simif hayat bilgisi dersinde gorsel éSrenme stiline gore
diizenlenen ogretimin 6grencilerin akademik basari ve kaliciligina etkisi [Doktora Tezi
Cukurova Universitesi]. YOK UlusalTez Merkezi. https:/tez.yok.gov.tr/Ulusal TezMerkezi

Karasar, N. (2023). Bilimsel arastirma yontemi kavramlar ilkeler teknikler (38. bs). Nobel Akademik
Yayincilik.

Turkish Studies — Comparative Religious Studies, 21(3)



An Evaluation of the Kinesthetic Learning Style in DKAB Instruction 4931

Karasu, T. (2021). Din egitiminde islevsel akil (2. bs). Arastirma Yayinlari.

Kayaokay, H. (2025). Kinestetik ogrenme ve din egitimi [Yiksek Lisans Tezi Mus Alparslan
Universitesi]. YOK UlusalTez Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi

Kuckartz, U., & Rédiker, S. (2019). Analyzing qualitative data with MAXQDA: Text, audio and
video. Springer.

MEB. (2024). Ilkokul ortaokul ve imamhatip ortackulu din kiiltiirii ve ahlak bilgisi dersi dgretim
programi (4, 5, 6, 7 ve 8. Smif) Tiirkiye Yiizyili Maarif Modeli. Milli Egitim Bakanligi.

Oral, B., & Avanoglu, Y. (2018). Ogrenme stratejileri ve stilleri. icinde B. Oral (Ed.), Ogrenme
ogretme kuram ve yaklagimlar: (4. bs, ss. 267-385). Pegem Akademi Yayincilik.

Subasi, M., & Okumus, K. (2017). Bir arastirma yontemi olarak durum calismasi. Atatiirk
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 21(2), Article 2.

Tiirer, C. (2013). Egitimde icerik analizi. Marmara Universitesi Atatiirk Egitim Fakiiltesi Egitim
Bilimleri Dergisi, 3(3), Article 3.

Unal, K., Alkan, G. D., Ozdemir, F. B., & Cakir, O. (2014). Egitim fakiiltesi 6grencilerinin grenme
stil ve stratejilerinin gesitli degiskenler acisindan incelenmesi (Mersin {iniversitesi érnegi).

Mersin Universitesi Egitim Fakiiltesi Dergisi, 9(3), Article 3.
https://doi.org/10.17860/efd.96519

Yarli, M. (2023). Kinestetik ogrenme ve Tiirk¢e 6gretimi [Yiksek lisans tezi Hacettepe Universitesi].
YOK UlusalTez Merkezi. https://tez.yok.gov.tr/Ulusal TezMerkezi

Yazar, T., & Karatas, K. (2018).“(")grenme—6gretme kuram ve yaklagimlart ile ilgili temel kavramlar.
Icinde B. Oral (Ed.), Ogrenme égretme kuram ve yaklasimlar: (4. bs, ss. 3-41). Pegem
Akademi Yayincilik.

Yildinm, A., & Simsek, H. (2008). Sosyal bilimlerde nitel arastirma yéntemleri (7. bs). Seckin
Yayincilik.

www.turkishstudies.net/religion



4932 Hatice Kayaokay - Yusuf Aydin
ETHICAL DECLARATIONS

Research and Publication Ethics
I declare that this article is an original work and was prepared in accordance with the
principles of scientific research and publication ethics. The article has not been published
elsewhere and is not currently under review by another journal.
All sources used in the study have been cited in accordance with academic standards. I
declare that the study does not contain plagiarism, fabrication, falsification, or manipulation
of data, and that the research findings have been presented in accordance with the principles
of scientific integrity.

Author Contributions
The author single-handedly designed, conducted, and analyzed the study and prepared the
report for this article. | have reviewed and approved the final version of the article and agreed
to its publication.

Conflict of Interest
I declare that there is no conflict of interest regarding the publication of this manuscript.

Funding
This research did not receive any specific grant, financial support, or funding from any
public, commercial, or non-profit funding agencies.

Artificial Intelligence (AI) Usage Disclosure
During the preparation of this manuscript, artificial intelligence tools may have been used
solely for limited purposes such as language editing, translation assistance, and stylistic
improvement. Any Al-assisted translations or language corrections were carefully reviewed
and verified by the author. Artificial intelligence tools were not used to generate the core
scientific content, research design, analysis, or scholarly conclusions. All academic
responsibility for the content of the manuscript rests entirely with the author.

Copyright and Permissions
I confirm that all necessary permissions for copyrighted materials have been obtained where
required and that the manuscript does not violate any intellectual property rights.

Author Approval
I confirm that they have read and approved the final version of the manuscript and consent
to its submission and publication.

ETIK BEYANLAR
Arastirma ve Yayin Etigi
Bu makalenin 6zgiin bir ¢alisma oldugunu ve bilimsel arastirma ve yayin etigi ilkelerine
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Bu aragtirma herhangi bir kamu kurumu, ticari kurulus veya kar amaci giitmeyen kurulus
tarafindan finansal olarak desteklenmemistir.

Yapay Zeka Kullanim Beyam
Makalenin hazirlanmasi siirecinde yapay zeka araglarindan yalnizca dil diizenleme, ceviri
destegi ve anlatim iyilestirmesi amaciyla sinirlt 6l¢iide yararlanilmistir. Yapay zeka araglari
tarafindan yapilan ceviri ve dil diizenlemeleri tarafimdan dikkatle kontrol edilmistir. Yapay
zeka aracglart calismanin bilimsel igeriginin, arastirma tasariminin, analizlerinin veya
akademik sonuglarinin olusturulmasinda kullanilmamigtir. Makalenin igerigine iliskin tiim
akademik sorumluluk bana aittir.

Telif Haklar1 ve izinler
Telif hakkr gerektiren materyaller kullanilmigsa gerekli izinlerin alindigimi ve ¢alismanin
herhangi bir fikrl miilkiyet hakkini ihlal etmedigini beyan ederim.

Yazar Onayi
Makalenin son halini okudum, onayladim ve yayimlanmasini kabul ettigimi beyan ederim.
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